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[bookmark: _Toc112681289][bookmark: _Toc225764471]Overview
This sample program of learning provides a combined case and site study aligned to syllabus focus area Historical context 1 (core): The ancient past. The activities are designed to allow students to develop historical skills by engaging in the process of historical inquiry. Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing history 7–10 (2024). NESA has provided Teaching advice (additional): Stage 4 and 5 – Case studies and site studies.
[bookmark: _Toc225764472][bookmark: _Toc168398232]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. 
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
This program includes use of visual source material. Students with visual impairment can be supported to engage in these activities through use of 3D printed replicas and collaborative group work with sighted peers in a way that promotes equal participation with clearly defined rotating roles. If the student is supported by an Itinerant Support Teacher Vision (ISTV) they will have access to Braille and Large Print Services (BLPS). BLPS have a range of 3D prints that can support curriculum access. Schools can also download free or low-cost 3D designs to print at school. More information can be found on the Inclusive Practice hub and in NESA’s Teaching advice (additional): Accessible sources in History 7–12 available in Teaching and learning support History 7–10 Syllabus (2024).
[bookmark: _Toc225764473]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 hours. This duration can be adapted to suit the school context, however, the syllabus indicates in Course requirements that Stage 4 students should engage in approximately 5 hours for a case study and approximately 5 hours for a site study. 
[bookmark: _Toc112681290][bookmark: _Toc225764474]Outcomes
A student:
· HI4-INQ-01 explains the meaning and context of sources as part of a historical inquiry
· HI4-COM-01 communicates historical ideas using historical terms and concepts for a range of purposes, audiences and contexts
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc225764475]Learning sequence 1 – acquiring historical information
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to the Stage 4 sample scope and sequence and Year 7 sample scope and sequence available on Scope and sequences – History 7–10.
Table 1 – learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	[bookmark: _Hlk221714047]Lesson 1 – historical inquiry overview and historical and geographical overview of ancient Egypt
Outcome
HI4-INQ-01
Content
· Choose a specific historical event, an individual, a period or focus area
Historical concepts
Continuity and change
Significance
Historical skills
Comprehension – chronology, terms and concepts
	Lesson overview
This lesson aims at recalling the historical inquiry process and introducing the students to a historical inquiry on the construction of the Pyramids of Giza in Egypt. This will include developing the historical context and geographical context of Egypt.
Suggested duration: 2 hours
Prior learning: students will recall prior knowledge, relevant concepts and skills of historical inquiry from the Historical context 1 (core): The ancient past. This will include an understanding of historical sources and source analysis. Students may also bring some of their own background knowledge on ancient Egypt.
Key vocabulary: chamber, construction, describe, dynasty, grandiose, inquiry, interpretation, kingdom, period, pharaoh, remarkable, source, tomb.
Note: unfamiliar vocabulary should be unpacked with students using explicit vocabulary teaching strategies. Refer to Stage 4 reading – Vocabulary in context (staff only) for suggested strategies and vocabulary teaching advice.
Related resources: Teacher support resource – Advice 1 and Resources 1, 2, 3 and 4.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students will:
understand the 3 main stages of a historical inquiry and develop the background knowledge for the case study on the Pyramids of Giza.
Success criteria
I can:
identify the stages of the historical inquiry process
gather information about the Giza Pyramids through a virtual site study to develop historical inquiry questions.
Activate prior knowledge by presenting an image of the Pyramids to the class. Students should observe the images and use guided questioning with the following prompts:
What can you see in the image?
What do you think this tells us about ancient Egyptians or the Pyramids?
What questions do you have?
Core lesson
Note: Advice 1 – vocabulary list template provides a vocabulary teaching strategy that can be used throughout the unit (refer to the Teaching support resource).
In addition, a Vocabulary knowledge scale for assessment (staff only) can be used for the student self-assessment. Use the self-assessment data to identify unfamiliar vocabulary that needs to be explicitly taught during the unit. On completion of the learning sequence, provide students with an opportunity to demonstrate growth in their vocabulary by completing the same assessment as a post-test.
Students to create a vocabulary list to build their knowledge and understanding of the key terminology of the unit. Students to add to this list when prompted throughout each lesson. (Refer to Teaching support resource – Advice 1 – vocabulary list template.)
Note: the following activity is designed to activate prior learning on the process of historical inquiry (refer to Historical context 1 (core): The ancient past sample program). Activating prior knowledge – technique guide (PDF 197.5 KB) provides further advice on the explicit teaching strategy. Explicit teaching of the steps in the process of historical inquiry, including unfamiliar vocabulary, is required if students have not engaged in previous learning activities.
Introduce the concept of historical inquiry and activate prior learning by using prompts to identify the 3 steps in the process of historical inquiry.
Acquiring historical information
Processing historical information
Communicating historical information
Example prompt: What is the first step in the historical inquiry process? It starts with an A. It is a synonym for the word ‘get’. Break this down further to support students learning English as an additional language or dialect (EAL/D).
Display the process of historical inquiry and conduct brief class discussion about the elements for each step. Stop displaying the process of historical inquiry and use a Quick response system, like gesture voting, to check for understanding of elements in each step of the process of historical inquiry. Students hold up:
one finger – acquiring historical information
2 fingers – processing historical information
3 fingers – communicating historical information.
Elements to use for gesture voting:
formulate historical questions
present findings
plan an inquiry
draw conclusions
select information from a range of appropriate sources
use evidence from sources
choose a specific historical event, an individual, a period or focus area.
Check for understanding: answers are 1, 3, 1, 2, 1, 2, 1. Reteach the process of historical inquiry steps if students do not demonstrate understanding (refer to Historical context 1 (core) sample program).
Present Pyramids - Giza, Egypt 🇪🇬- by drone [4K] (2:04) to the class. Explain to students that:
we will be conducting a historical inquiry through a case study on the Pyramids of Giza
background knowledge, including historical and geographic context on the focus area is needed to support the first step which is to formulate questions.
As students watch the video clip ask them to think about questions that come to mind.
Note: the following activity is designed to activate prior learning about time and timelines. These concepts need to be explicitly taught if students have not engaged in previous learning activities.
Explain to students that to build our understanding of the Pyramids of Giza we need to understand the historical timeline of Egypt. Display Resource 1 – ancient Egypt timeline and provide students a copy (refer to the Teaching support resource). Use choral response for the following questions, allowing thinking time before asking for the response:
What is this image of?
Which date is older: 2686 BCE or 2181 BCE?
Which period is older: New Kingdom or Second Intermediate Period?
During which period in Egyptian history was the 4th Dynasty?
If the timeline is 18 centimetres long and shows 3600 years, how many years are represented by each centimetre? 
Answers: timeline; 2686 BCE; Second Intermediate Period; Old Kingdom; 200 years. 
Note: Use student responses to determine if modelling and/or co-construction is needed before independent practice in the next activity.


Note: for the following activity use contingent scaffolding to support student vocabulary awareness of unfamiliar vocabulary.
Build student knowledge of the historical context by having students respond to the comprehension questions in Resource 2 – a brief history of the Egyptian Pyramids (refer to Teacher support resource). They will be required to use the timeline from the previous activity to draw connections between the time periods and the building of notable Pyramids. Ask students to add any unfamiliar vocabulary including pharaoh and grandiose to their vocabulary list.
Suggested answers: 1. Old Kingdom; 2. 2686–2181 BCE; 3. Royal tombs for pharaohs and their families; 4. Pharaoh Khufu; 5. 4th Dynasty; 7. Pyramids weren’t as grand in scale but had more complex designs. They were sometimes hidden in secret locations; 8. Move from pyramids to rock-cut tombs, such as the underground tombs in the Valley of the Kings. 
Note: Question 6 does not require an answer

Explain to students that having learned about the ancient Egypt timeline and the evolution of pyramid construction, we will now focus on understanding the geography of Egypt to build our background knowledge. This knowledge will support us in developing our own questions for the historical inquiry.
Display the Resource 3 – map of Old Kingdom pyramid fields (refer to the Teaching support resource).
Teacher think-aloud identifying the geographical features, including: The Nile River, the fertile land and the desert. Making connections between the location of the towns and the fertile plains.
Use cold calling to ask students what may have led to these locations being chosen for the pyramid fields.
Students label the Pyramids mentioned in the table in Resource 2 – a brief history of the Egyptian Pyramids on the map.
Use a Quick response system, like thumbs up, thumbs down for the following statements.
The Pyramids were spread across Egypt. (Thumbs down.)
Giza was located near the capital city at the time. (Thumbs up.)
Giza was the only main pyramid field on fertile land. (Thumbs up.)
Giza was located a great distance from the Nile River. (Thumbs down.)
Note: it is recommended teachers present the virtual site study to guide student learning. Students could be provided computer access to move through the site study in time with the teacher. Students could move to exploring the site independently or in pairs if they demonstrate understanding of the activity and navigating the site.
· Microsoft Whiteboard can be used to record student responses during the class discussion.
· The Great Pyramid of Giza provides 3D print files to produce a model that can be used for students with visual impairment and as an additional instructional tool for all students during the activity.
Engage students in an interactive exploration of the Pyramids of Giza to allow students to make observations and begin developing historical inquiry questions on the Pyramids. Present the virtual site tour Go inside the Great Pyramid of Giza to the class. 
Students take notes in Resource 4 – Great Pyramid of Giza ‘See, Think, Wonder’ during the presentation (refer to the Teaching support resource). Discuss the text and source material that appears throughout the tour and Figure 4 included. Use a think aloud to identify examples students could include in the See, Think, Wonder.
Conduct class discussion for students to share points from their See, Think, Wonder. Record the wonders shared on the board in a concept map
Concluding the learning
Students complete an exit ticket  on the following:
Record one possible inquiry question on the Pyramids of Giza you have after completing the lesson.
Note: information gathered from students’ exit slip is needed to inform responsive teaching choices in future activities. Teachers will need to categorise exit slips to use in the next lesson.
Evidence of learning
Students demonstrated the ability to:
recall an overview of the historical inquiry process
build background knowledge of Egypt and the Pyramids of Giza to form the basis of the historical inquiry.
	

	Lesson 2 – formulating historical questions as part of the historical inquiry process
Outcome
HI4-INQ-01
Content
Choose a specific historical event, an individual, a period or focus area
Historical concepts
Significance
Perspectives
Historical skills
Comprehension – chronology, terms and concepts
Research
Communication
	Lesson overview
In this lesson, students will deepen their understanding of the historical inquiry process by learning how to formulate effective inquiry questions about the Pyramids of Giza. Building on their prior knowledge of ancient Egypt’s history and geography, students will explore key historical concepts and practise developing the main and sub-questions that will guide their research. 
Suggested duration: 1 hour
Prior learning: students will use an understanding of the historical inquiry process from the previous lesson and their acquired background knowledge of Egypt to formulate their historical questions.
Key vocabulary: analyse, contestability, debate, , evaluate, facilitated, interpretation, significance.
Related resources: Teacher support resource – Advice 2, 3 and 4, and Resources 5, 6, 7 and 8.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students will:
understand how to use historical concepts to formulate effective historical inquiry questions about the Pyramids of Giza.
Success criteria
I can:
ask historical Inquiry questions about the Giza Pyramids.
Pose the following questions to the class to activate their prior learning from the previous lesson:
identify one key feature from the first stage of the inquiry process
describe one key fact about the geography of Egypt.
Core lesson
Provide students with Resource 5 – key inquiry questions (refer to the Teaching support resource). and explicitly teach any unfamiliar vocabulary from the word list. Present Historical Inquiry - How to History (5:59), then students complete the cloze passage.
Students work in small groups to develop a checklist for determining an effective inquiry question in Resource 6 – key inquiry question checklist template (refer to Teaching support resource). Provide students with prompts to co-construct the first question.
Answers: refer to Advice 2 – key inquiry questions answer key for answers to Resource 5 – key inquiry questions. An exemplar for Resource 6 – key inquiry question checklist template is provided in Advice 3 – example checklist. (Refer to the Teaching support resource.)
Note: in the next activity the directive term ‘assess’ is used. Please note that while ‘assess’ is not aligned to Stage 4 History outcomes, it is a higher order inquiry term used in historical inquiry method.
With reference to Resources 5 and 6, conduct a class discussion unpacking the following sample historical inquiry questions. Make specific reference to the need for questions to promote deep thinking, the importance of the choice of directive verb, and that the questions should set clear boundaries (time, place, people) while remaining open-ended.
· Who was Khufu?
· Describe the importance of Khufu in the ancient world.
· Assess the significance of Khufu in Egypt during the Old Kingdom.
Use a think-aloud to draw upon students understanding of the Pyramids from the Great Pyramid of Giza ‘See, Think, Wonder’ activity and the exit tickets from the previous lesson to co-construct formulating an inquiry question for the unit with the class (refer to Advice 4 – sample think-aloud script in the Teaching support resource). Work towards the suggested inquiry question: examine the debates about the construction of the Giza Pyramids.
Students read the question against their inquiry question checklist (refer to Teaching support resource Table 4) to check the question meets the criteria of an effective inquiry question.
Note: How to develop research sub-questions is useful to support teacher explanation in the following activity.
Explain that students will now develop sub-questions. Indicate that the purpose of sub-questions is to refine the inquiry question and that background research is needed to support the development.
Students read Resource 7 – construction of the Giza Pyramids (refer to the Teaching support resource), highlighting any text they think shows debates or different interpretations about the Pyramids. Provide students with an example of a differing interpretation, such as the debate on who built the Pyramids. Think Pair Share 3 areas of debate using the highlights from the reading. Class co-constructs 3 sub-questions for the inquiry using these areas of debate.
Suggested sub-questions: explain the purpose of the Pyramids at Giza; identify the workforce that constructed the Pyramids at Giza; propose the method used to construct the Pyramids at Giza.
Students write the inquiry question and sub-questions in Resource 8 – research scaffold (refer to the Teaching support resource). Students document research findings in this scaffold throughout the inquiry in the next lessons
Concluding the learning
Use a quick response system for the first question:
Have we now completed first step of acquiring historical information?
Use choral response for the next question:
What is the next step after we have developed the question?
Answers: 1. If students respond with a thumbs down, clarify by asking prompting questions related the questions they documented in Resource 10. 2. Students should respond with plan for an inquiry
Evidence of learning
Students demonstrated the ability to:
develop a historical inquiry question and sub-questions based upon the information on the Pyramids of Giza provided.
	

	[bookmark: _Toc112681291]Lesson 3 – using research methods to acquire sources for the historical inquiry
Outcome
HI4-INQ-01
Content
Engage in historical inquiry, using information from a range of sources as evidence where appropriate
Historical concepts
Perspectives
Contestability
Historical skills
Analysis and use of sources
Research
	Lesson overview
In this lesson, students will develop their skills in developing research methods to acquire sources to support their historical inquiry questions. This will include an assessment of various research tools and the evaluation of websites for reliability.
Suggested duration: 2 hours
Prior learning: students will recall knowledge from the previous lessons on the Pyramids of Giza and will need to draw on the main and sub-questions already developed. Students will require an understanding of how to use a range of sources as evidence where appropriate.
Key vocabulary: evidence, interpret, method, persuade, reliability, research, source.
Related resources: Teacher support resource – Resources 9 and 10.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students will:
understand how to plan research for a historical inquiry using appropriate historical methods 
know how to select relevant historical information from appropriate sources.
Success criteria
I can:
identify appropriate methods to use for a historical inquiry into the construction of the Giza Pyramids
select appropriate sources to use in the historical inquiry.
Check student recall of the definitions for ‘source’ and ‘evidence’ using choral response to the cloze sentences:
Any written or non-written materials that can be used to investigate the past is a …
Information selected from a source, used as part of a historical inquiry is called …
Answers: 1. source 2. evidence. Use the results of the choral response to determine if reteaching or ‘source’ and ‘evidence’ is required.
Core lesson
Explain the class will be conducting guided research and selecting sources to use for the inquiry. Students use a Quick response system, like thumbs up, thumbs down to indicate if they have used the following to conduct research in the past:
search engine such as Google or Bing
library (in person or online)
encyclopedia
online video database such as YouTube
museum (in person or online).
For each option, select a student to discuss why they have or have not used that option when conducting research.
Co-construct a PCQ (Pros Cons Questions) chart for each of the research options through class discussion (refer to Resource 9 – PCQ chart in the Teaching support resource). Discuss how a combination of options should be used to conduct thorough research.
Explain to students that when they are conducting research and have found a source, such as a webpage, they need to determine if the information on the page is reliable enough to use. Students engage with Resource 10 – website evaluation flowchart (refer to the Teaching support resource). Use teacher think-aloud to model use of the flowchart on one example and one non-example webpage for the sub-question ‘Explain the purpose of the Pyramids’:
Example – Royal pyramid complexes
identify use of formal language and how the key information is clearly presented
discuss how understanding the function of the pyramid temples could help us understand the purpose of the Giza Pyramids
highlight while an author isn’t named, the top and bottom of the webpage state it was published by the Giza Project at Harvard University
explain the reliability of the author as the information as it is from the Giza Project at Harvard University
point out the sub-heading ‘Back to Lesson Topics’ identifies this is designed to educate
identify the year in the copyright statement and discuss when this could be considered a sign of currency.
Non-example – Evidende of Ancient Electrical Devices found in the Great Pyramid?
identify the spelling error in the page title and discuss how this shows the page may not have gone through a review process
identify the use of persuasive language and reference to the author’s book
discuss how the content presents an interpretation of the purpose of the Giza Pyramids and uses sources as evidence
discuss what the purpose of this webpage could be: to persuade people, sell a product or educate
discuss while the site provides an interpretation of the Giza Pyramids as a power plant, it is not credible enough to use for a historical inquirya historical inquiry.
Note: some vocabulary on the following websites may be challenging for some students, such as EAL/D learners. Thoughtfully consider student pairings and explicitly teach unfamiliar vocabulary to support all learners. Prompt students to write down unfamiliar words and add them to their glossary.
Students to then work in pairs to examine the following sets of webpages against the flowchart provided (refer to Resource 10 – website evaluation flowchart in the Teaching support resource) to determine their reliability as sources for an understanding of the workforce and the methods used for the construction of the Pyramids of Giza.
Identify the workforce that constructed the Pyramids at Giza:
Great Pyramid tombs unearth ‘proof’ workers were not slaves
How did ancient Egyptians get help building the pyramids?
Propose the method used to construct the Pyramids at Giza:
How Did Egyptians Build the Pyramids? Ancient Ramp Find Deepens Mystery
How Were the Pyramids Built?
For each webpage set, student pairs decide if they would include the webpage in their research.
Note: to extend this for the High Potential and Gifted Education (HPGE) context you could have students write their response in a paragraph format to answer the question: Explain the reliability of one researched website as a source for your historical inquiry.
Students will work in pairs to revisit the websites they indicated as reliable for their research and complete the following:
Determine the sub-questions that can be answered using the websites provided.
Identify and take notes of 3 facts obtained in that website to address the history inquiry question and sub-questions.
Conduct class discussion using cold calling for students to share facts from the webpage and co-construct one entry in Resource 8 – research scaffold. Using prompting questions
Can I have a volunteer to share one fact they found in one of the websites that answered the sub-question on the purpose of the Pyramids?
Did someone find another fact that supports this sub-question?
Display the process of historical inquiry and explain that students will be provided with sources the teacher has found through researching each of the sub-questions over the next few lessons.
Concluding the learning
Display the webpages one at a time to the whole class and use a Quick response system like thumbs up, thumbs down for students to indicate if they chose to use or not use the webpage as part of their historical inquiry into the Pyramids of Giza to address the sub-questions.
Evidence of learning
Students demonstrated the ability to:
identify appropriate methods to use for a historical inquirya historical inquiry into the construction of the Giza Pyramids
select appropriate sources to use in the historical inquiry to address their inquiry questions.
	




[bookmark: _Toc225764476]Learning sequence 2 – processing and communicating historical information
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to the Stage 4 sample scope and sequence and Year 7 sample scope and sequence available on Scope and sequences – History 7–10.
Table 2 – learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 4 – processing historical information and drawing conclusions on sub-question 1: The purpose of the Pyramids
Outcome
HI4-INQ-01
Content
Choose a specific historical event, an individual, a period or focus area
Engage in historical inquiry, using information from a range of sources as evidence where appropriate
Historical concepts
Perspectives
Significance
Historical skills
Analysis and use of sources
Perspectives and interpretations
Research
	Lesson overview
This lesson aims at processing historical information by using historical sources to address the historical inquiry sub-question 1 on the purpose of the Pyramids of Giza.
Suggested duration: 2 hours
Prior learning: students will need to recall information obtained from websites researched in Learning Sequence 1 and their knowledge of the historical inquiry process.
Key vocabulary: aforesaid, asunder, circa, consequently, enjoined, evolve, fragment, gradient, inscription, kinsmen, magnificent, manuscript, mortuary, multitude, receptacle, reproduction, resemble, translate, utterances, valuable.
Related resources: Teacher support resource – Resources 11, 12, 13 and 14.
Related slides: Analysing sources – case and site study: the construction of the Egyptian Pyramids.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students will:
understand how to explain the meaning and context of sources for a historical inquiry and be able to draw conclusions about historical questions using evidence from sources.
Success criteria
I can:
gather and organise evidence from sources in a table
draw conclusions about the purpose of the Giza Pyramids using evidence.
Activating prior knowledge: use choral response for students to recall the first sub-question: the first sub-question about why the Pyramids were built is ...
Answer: explain the purpose of the Pyramids.
Core lesson
Conduct class discussion about the purpose of the Pyramids using prompting questions.
What evidence have we seen that supports the purpose of the Pyramids as royal tombs?
How could the lack of mummies, grave goods and tomb paintings in the Pyramids at Giza lead to different interpretations?
Note: the following activity will require the teacher to use the timing indicators to view the video segment in Lost Tombs of the Pyramids | SPECIAL | National Geographic (44:24). Teachers will need to stop the video at the appropriate time. The segments are not shown in the order they appear in the full video for this activity. This has been done to connect knowledge to build student understanding relevant to the inquiry sub-question.
) Study Skills: How to Take Cornell Notes (6:15) can be accessed to support teacher explanation and modelling of the Cornell notes note-taking strategy. Adding cues to Resource 11 – Cornell notes scaffold is recommended for EAL/D learners to reduce the cognitive load when processing unfamiliar vocabulary. Pausing videos to explicitly teaching unfamiliar vocabulary is important to support learners.
Differentiation: to adjust the abstraction for HPGE learners, present Lost Tombs of the Pyramids | SPECIAL | National Geographic (44:24) (Removal of other mummies – from 18:02–22:53) and discuss whether the removal of New Kingdom pharaohs from their tombs can be used as evidence the Giza Pyramids were tombs. Consider the length of time between these periods using Resource 1 – ancient Egypt timeline and other sources students have engaged with during this program (refer to the Teaching support resource). Viewers should be aware this segment contains images of ancient human remains. Teachers should ensure all students feel safe and included in the learning activity. Adjust the activity as required to meet the needs of students.
Introduce the Cornell notes note-taking strategy and model using the strategy using think-aloud. Present the following video segments from Lost Tombs of the Pyramids | SPECIAL | National Geographic (44:24). Students take notes on the sources and evidence shown in the video using Resource 11 – Cornell notes scaffold (refer to the Teaching support resource). After each segment, provide time for students to complete the cues section, then discuss how the evidence presented could be useful for the historical inquiry.
Introduction to the Southern Field (from 1:23–6:20)
Read Royal pyramid complexes as a class after watching this segment.
Discussion topic: Can the temples, cemeteries, mastabas and other tombs found at Giza be considered evidence that the Pyramids were tombs?
Before playing the next segment, explain Ashraf’s research team have found that Southern Field was a cemetery.
Southern Field cemetery (from 22:55–30:27)
Discussion topic: How can the tomb of the priest and the Late Period coffin support the interpretation that the Giza Pyramids were tombs for the pharaohs?
Interpretation of pyramid protection (from 7:05–12:28)
Discussion topic: Do these methods of protection provide evidence that the purpose of the Pyramids was to be a secure tomb for the pharaohs? Refer to Go Inside the Great Pyramid of Giza when discussing the evidence of tomb robbing and security measures.
Menkaure’s coffin (from 38:22–42:54)
Discussion topic: In what ways is Menkaure’s coffin significant for our inquiry?
Pyramid texts (from 30:57–33:45)
Discussion topic: How can pyramid texts be used as a source to determine the purpose of the Pyramids?
Indicate to students that this segment leads into the next activity.
Note: additional scaffolding may be required to support EAL/D learners in step 4 of the next activity. Resource 12 – Pyramid Texts contains vocabulary that may be unfamiliar for students. Use contingent scaffolding to support student vocabulary awareness.
Read Resource 12 – Pyramid Texts as a class, using teacher think-aloud to model the note writing strategy below (refer to the Teaching support resource). Move from modelling to students contributing what to highlight, circle and write, then to independent practice as students demonstrate understanding of the strategy.
Read the text and highlight the key words. Key words relate to who, what, when, where, why and how.
Consider the focus of the reading: to find evidence about the purpose of the Pyramids. Circle highlighted words that relate to this focus.
List the circled words on a new piece of paper. Replace words with synonyms where appropriate.
Use the word list to write a summary of the key information from the original text.
Compare the summary with the original text. Add any important details missing from the summary.
Note: the following strategy draws on prior learning about the term valuable. To support students in the following Think Pair Share activity. A word cline can be co-constructed as a class using the following terms:
· worthy
· useful
· relevant
· precious
· important.
Use a Think Pair Share for the following questions to consolidate the information gathered from Resource 12 – Pyramid Texts resource.
· Can we use the Pyramid Texts as evidence the Giza Pyramids were tombs?
· What evidence have we gathered about the purpose of other Pyramids from the video and text?
· How valuable is this evidence to our understanding of the purpose of the Giza Pyramids?
· What limitations are there when using this evidence to make interpretations about the Giza Pyramids?
· What additional evidence do we need to support an interpretation that the Giza Pyramids were tombs?
Students add the evidence from the video and reading to sub-question 1 in Resource 8 – research scaffold (refer to the Teaching support resource).
Note: the following activity uses a source analysis scaffold. Teachers should differentiate the level of scaffolding and support provided to students based on student need (refer to Gradual release of responsibility).
Differentiation: to increase the challenge for HPGE students, use a Thinking skills routine like 5 whys to create more extensive source annotations for the sources in Resource 13.
Model analysing sources in Resource 13 – sources for the purpose of the Pyramids using Source 2 – extract from Herodotus The Histories Book II to support students in using sources for evidence to respond to the sub-question: purpose of the Pyramids for evidence.
Use the Analysing sources PowerPoint (refer to the Teaching support resource) to model and build source analysis skills to read the source for meaning. 
Move towards students analysing Sources 3 to 5 independently followed by peer marking of completed analysis tables. Students will then add the evidence obtained to answer sub-question 1 in Resource 8 – research scaffold (refer to the Teaching support resource).
Inform students that they will now start building conclusions on sub-question 1. Start by modelling how to use Resource 14 – drawing conclusions scaffold 1 (refer to the Teacher support resource). Perform a teacher think-aloud as you step through each of the sentence starters of the scaffold, explaining how you draw conclusions from the sources and information provided. Students to then independently complete the drawing conclusions scaffold.
In pairs, students should share their completed drawing conclusions scaffold providing feedback about their conclusions and reasoning. 
Formative assessment: review student work in Resource 14 – drawing conclusions scaffold 1 to assess whether students have drawn conclusions effectively using evidence from sources. Teachers should use this data to determine whether to continue to model, co-construct or provide worked examples to support student outcomes.
Concluding the learning
In a Round Robin small groups share one insight they gained about the purpose of the Pyramids using the evidence researched.
Evidence of learning
Students demonstrated the ability to:
analyse historical sources to use as evidence to draw conclusions on the historical inquiry sub-question: What was the purpose of the Pyramids.
	

	Lesson 5 – drawing conclusion for sub-question 2: identify the workforce that constructed the Pyramids of Giza
Outcomes
HI4-INQ-01, HI4-COM-01
Content
Engage in historical inquiry, using information from a range of sources as evidence where appropriate
Historical concepts
Perspectives
Significance
Historical skills
Comprehension – chronology, terms and concepts
Analysis and use of sources
Perspectives and interpretations
Communication
	Lesson overview
In this lesson, students will process historical information by analysing historical sources; draw conclusions and present their findings on sub-question 2: Identify the workforce that constructed the Pyramids of Giza.
Suggested duration: 2 hours
Prior learning: students will use their knowledge of communicating historical information from the Historical context 1 (core): The Ancient Past. They will also draw upon their source analysis skills from the previous lesson.
Key vocabulary: commodities, compelled, , hewing, limitations, purgative, reciprocated, , values, yards.
Related resources: Teacher support resource – Resources 8, 10, 11, 15 and 16.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students will:
understand how to draw conclusions about the Pyramids of Giza by using evidence gathered from historical sources
consolidate the date and apply the steps for processing historical information to gather and analyse sources related to sub-question 2.
Success criteria
I can:
analyse historical sources for values and limitations
use evidence from historical sources to draw conclusions to identify the workforce that constructed the Pyramids of Giza.
Core lesson
Use choral response for students to recall the second sub-question: our next sub-question about who built the Pyramids is …
Answer: identify the workforce that constructed the Pyramids at Giza.
Present Decoding the Great Pyramid | Full Documentary | NOVA | PBS (53:39) (from 4:30–16:48). Students use a copy of Resource 11 – Cornell notes scaffold to take notes on sources and evidence shown in the video relevant to the sub-question ‘identify the workforce that constructed the Pyramids at Giza’ (refer to the Teaching support resource). Provide time for students to complete the cues and summary sections. 
Conduct class discussion on the evidence presented in the video, rewatching sections as needed to clarify understanding. Class co-constructs evidence entries for sub-question 2 in Resource 8 – research scaffold (refer to the Teaching support resource).
Note: the sources in Resource 15 – ancient sources about the workforce contain vocabulary which may be unfamiliar for some students, such as compelled, yards, talents, hewing, purgatives, reciprocated and commodities. Use contingent scaffolding to teach this vocabulary when reading the sources as a class.
Read sources in Resource 15 – ancient sources about the workforce as a class and highlight key words or phrases that provide information about sub-question 2. Pause after each section to discuss unfamiliar vocabulary and asks questions about the text to check for understanding (refer to the Teaching support resource). Students to then independently respond to the questions on each of the sources. Then share responses with the class. 
Prompt students to recall the definitions of the terms ‘value’ and ‘limitation’ then engage in class discussion about:
· the value of these ancient sources to the sub-question ‘identify the workforce that constructed the Pyramids at Giza’
· the limitations of the sources. 
Suggested responses: these sources show ancient records for how many people worked on the Pyramids and how they were treated. The Diary of Merer is particularly valuable because it contains factual records from the time of the Pyramids being built.
However, there may also be limitations in the sources. Herodotus The Histories is incomplete which can impact historians’ interpretations, both sources were written centuries after the Pyramids were built and are based on oral histories which may have changed over time.
Note: students require computer access for the following activity. Some webpages contain terminology and vocabulary which may be unfamiliar to some students, such as BC, hauling and symbiotic. Assign a student in each group to be a ‘vocabulary explorer’. This student looks up the definition, synonyms and antonyms for any unfamiliar words the group identifies while reading the article using an online dictionary. 
Students work in small groups to read and discuss the value of one of the following webpages in addressing sub-question 2 – identify the workforce that constructed the Pyramids of Giza:
· The Lost City of the Pyramids (Heit el-Ghurab)
· Giza Secret Revealed: How 10,000 Pyramid Builders Got Fed
· Scale of the workforce, The industrial complex and Who were the pyramid builders?
· Tombs of the pyramid builders discovered in Giza, Egypt.
Groups test the reliability of the webpage using Resource 10 – website evaluation flowchart then identify the evidence and interpretations about the pyramid building workforce provided (refer to the Teaching support resource). Groups present findings from their article to the class. Evidence and interpretations are recorded on the board. Prompt students to add this information to Resource 8 – research scaffold (refer to the Teaching support resource).
Using the evidence gathered from the previous activity’s students to independently complete Resource 16 – drawing conclusions scaffold 2 (refer to the Teaching support resource). Students share with a peer for feedback.
Formative assessment: review student work in Resource 16 – drawing conclusions scaffold 2 to assess whether students have drawn conclusions effectively using evidence from sources. Teachers should use this data to determine whether to continue to model, co-construct or provide worked examples to support student outcomes.
Concluding the learning
Use cold calling to have students respond to the question – describe the value of one historical source studied in addressing sub-question 2: identify the workforce that constructed the Pyramids of Giza.
Formative assessment: review student responses providing verbal feedback to clarify any misunderstandings. Teacher to use this data to determine if source analysis skills require reinforcement in the next lesson.
Evidence of learning
Students demonstrated the ability to:
analyse historical sources to process historical information to communicate conclusions on identifying who constructed the Pyramids of Giza.
	

	Lesson 6 – drawing conclusion on sub-question 3: methods used to construct the Pyramids of Giza
Outcome
HI4-INQ-01
Content
· Choose a specific historical event, an individual, a period or focus area
Historical concepts
Cause and effect
Perspectives
Significance
Historical skills
Comprehension – chronology, terms and concepts
Analysis and use of sources
Perspectives and interpretations
Research
Communication
	Lesson overview
In this lesson, students will complete the historical inquiry by addressing sub-question 3 – proposing the methods used to construct the Pyramids. Students will process the various theories on how the Pyramids of Giza were constructed and draw conclusions based on their findings. The lesson will conclude with a discussion on the value of the historical inquiry process.
Suggested duration: 1 hour
Prior learning: students will use the historical context of ancient Egypt and the Pyramids from Learning sequence 1 and their understanding with the process of historical inquiry, including identifying questions, gathering and processing evidence and drawing conclusions.
Key vocabulary: commodities, construction, inscription, labour, quarry, talents, workforce, 
Related resources: Teacher support resource – Resources 8, 14, 16, 17 and 18.
Beginning of lesson
Explain the learning intention and refer to it throughout the lesson, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students will:
identify, describe and explain various theories on how the Pyramids of Giza were constructed
draw conclusions using the evidence from relevant historical sources and communicate their findings.
Success criteria
I can:
draw reasoned conclusions about how the Pyramids were constructed
use analyse and use evidence to support my conclusion.
Activate prior knowledge by using choral response to answer the following question. What is our final sub-question of our historical inquiry on the Pyramids of Giza?
Conduct a teacher think-aloud to address some questions students may have when they think about how the Pyramids might have been built.
Suggested responses: the final sub-question we are addressing is – Propose the methods used to construct the Pyramids of Giza.
The think-aloud could include: one of the things I always think of is how they may have moved such large stones.
Core lesson
Note: Resource 17 – construction theories support materials contain vocabulary which might be unfamiliar to some students. Assign a student in each group to be a ‘vocabulary explorer’. This student looks up the definition, synonyms and antonyms for any unfamiliar words the group identifies while reading using a dictionary.
Introduce and present the video How did they build the Great Pyramid of Giza? – Soraya Field Fiorio (5:32) and ask students to pay close attention to the different ideas about how the pyramid might have been built.
After watching, explain to students that they will use the Claim, Support, Question thinking routine to explore different construction methods. Model this process with the class using one theory from the video or from student prior knowledge. Write a sample claim on the board, then gather support from the video and finally think of a question related to the claim.
Sample claim support question:
· Claim: the Pyramid was built using ramps.
· Support: workers hauled stones up a long ramp made of mud bricks.
· Question: How did they make the ramps stable enough to carry the heavy stone?
Separate the class into 4 groups. Each group is assigned and investigates a different construction method theory using Resource 17 – construction theories support materials. Groups use Claim, Support, Question to prepare 3 clear statements. to share with the class about their theory.
Groups will share their finds with the class. During the presentations, students are instructed to add evidence to sub-question 3 in Resource 8 – research scaffold (refer to the Teaching support resource).
Students draw conclusions about the construction method used for the Giza Pyramids using Resource 18 – drawing conclusions scaffold 3 (refer to the Teaching support resource). Students to use the sentence starters to guide their response and use of evidence. The interpretation can be an existing theory or one of the student’s own based on their readings. Students select 3 pieces of evidence from their research scaffold to support their conclusions.
Formative assessment: review student work in Resource 18 – drawing conclusions scaffold 3 to assess whether students have drawn conclusions effectively using evidence from sources. Correct any misconceptions and consider providing worked examples and additional modelling to support student understanding.
Note: adjust the suggested presentation options to suit students and school context.
Differentiation: to adjust the choice further for HPGE students, present example journal articles as formal communication of inquiry findings. Unpack the key features then allow students to write a journal article addressing their research process as well as their findings.
Students review Resource 14, Resource 16 and Resource 18 – drawing conclusions scaffolds. They will select a format to present their findings to their historical inquiry questions, such as:
· short written response
· fact sheet with supporting images
· Giza Plateau annotated diorama
· online virtual tour, such as a Google Earth project
· short video with supporting images.
Concluding the learning
Have students reflect on the historical inquiry process using the exit ticket. Have students complete the prompting statements.
As a historical detective: 
· The most important thing I have learned about the process of historical inquiry is …
Pyramid secrets:
· The most surprising fact I learned about how the Pyramids were built is …
Top learning moment:
· The part of the historical inquiry process that helped me most in understanding the Pyramids was …
Note: exit ticket responses can be used as part of program evaluation to assess how effectively students understand the process of historical inquiry.
Evidence of learning
Students demonstrated the ability to:
apply thinking routines to describe and explain different theories about the construction of the Pyramids of Giza
explicitly connect their findings to each step of the historical inquiry process
collaborate effectively in groups to research, discuss and present historical theories supported by evidence.
	




[bookmark: _Toc225764477]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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