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1. [bookmark: _Toc234995646][bookmark: _Toc146283226][bookmark: _Toc232433053]Purpose of this guide
This guide supports schools to apply the care continuum as part of a whole-school approach to behaviour support within the School behaviour support and management plan (SBSMP). It provides practical guidance for identifying need, planning and implementing supports, and monitoring and evaluating outcomes across all levels of support.
Wherever possible it is recommended that schools align with an existing initiative in their School Excellence Plan (SEP) and develop an activity in the relevant Implementation and Progress and Monitoring (IPM) to make this part of their SEP rather than something more to do. School Excellence Framework themes of Wellbeing (Behaviour) and Effective Classroom Practice (Classroom management) align with the SBSMP. 
2. [bookmark: _Toc234995647]Understanding the care continuum
[bookmark: _Toc234995648]Whole-school approaches to behaviour support
A whole-school approach to behaviour support promotes positive behaviour, wellbeing, inclusion, engagement and a sense of safety for all students. This is embedded through consistent expectations, culturally and trauma responsive practices, and systems that support safe, respectful, and inclusive learning environments. Each school’s SBSMP documents their whole-school approach, including behaviour expectations, prevention strategies, and responses to behaviour, to foster a strong sense of student belonging and wellbeing.
The care continuum supports schools to implement their SBSMP by providing a framework for behaviour support across different levels of student need. It supports schools to identify, prevent, and respond to behaviours of concern, including bullying and cyberbullying, through evidence-based approaches implemented across prevention, early intervention, targeted intervention, and individualised support.
[bookmark: _Toc234995649]Levels of support across the care continuum
The care continuum is based on a multi-tiered system of support (MTSS), an evidence-based framework that organises behaviour support across different levels of need. It helps schools provide the right level of support at the right time by combining prevention, early identification, evidence-informed decision making, and ongoing monitoring. Support is organised across increasing levels of intensity, with prevention underpinning all other levels of support.
The care continuum describes increasing levels of support rather than categorising students. Students may move between levels over time, with whole-school supports continuing alongside any additional intervention:
· Prevention for all students provides whole-school support through, culturally and trauma responsive whole-school practices that promote prosocial behaviour and help maintain safe, respectful, and inclusive learning environments. These strategies are provided to all students and continue alongside any additional supports needed. For most students, prevention strategies will provide sufficient support to promote positive behaviour, wellbeing, engagement and a sense of safety.
· Early intervention provides additional support for some students or groups of students demonstrating emerging, low-level behaviours of concern. These supports aim to address concerns early and prevent escalation.
· Targeted intervention for some students provides more focused support for students whose behaviours of concern are becoming more frequent, complex, or difficult to address through preventative and early intervention strategies.
· Individualised intervention for a few students provides intensive, personalised support for students with highly complex, challenging, or high-risk behaviours. These supports are tailored to the student's strengths, needs, and circumstances and may involve individual learning and support planning, risk management planning, and regular review in collaboration with parents or carers, Team Within a School, Team Around a School, and relevant external specialists. 

Figure 1: The care continuum
[bookmark: _Toc234995650]Key principles for applying the care continuum
The care continuum provides a framework for planning, implementing, monitoring, evaluating and reflecting on behaviour support across different levels of student needs. When applying the care continuum, schools should consider the following principles:
· Effective behaviour support is implemented through a whole-school approach that promotes safe, inclusive, respectful, trauma responsive and supportive learning environments.
· Student voice, agency and partnership underpin effective behaviour support.
· Prevention is the foundation of behaviour support and is provided to all students.
· Behaviour is understood within its context, including the factors that influence and maintain it.
· Interventions should address the influencing factors or root causes for behaviours of concern.
· Support is responsive and may increase or decrease as student needs change over time.
· Inclusive, culturally and trauma responsive, and strengths-based practices are embedded across all levels of support.
· Collaboration with students, families, school staff, and support services is central to effective behaviour support.
· Ongoing monitoring and evaluation inform the selection, implementation, and adjustment of supports.
3. [bookmark: _Toc234995651]Planning behaviour support
[bookmark: _Toc234995652]Identifying trends and determining the level of support
Schools should use a range of sources to identify and confirm strengths and support needs across whole-school, group, and individual levels. Evidence may include:
· incident and behaviour records, including classroom and playground incidents, detentions/reflection, formal cautions and suspensions
· distribution of merit/achievement awards
· student voice regarding learning, belonging and relationships 
· attendance, engagement, wellbeing and learning data
· feedback from students, families, and staff, including the NSW Public Schools Survey
· referrals for Learning and support team, wellbeing support and/or Team Around a School
· information from support services and specialists where appropriate.
· student strengths, interests and protective factors 
· observations of successful participation across different settings.
Behaviour should always be considered within the environment in which it occurs. The Recording negative student behaviour incidents in schools factsheet provides guidance to appropriately record and describe negative behaviour incidents.
Understanding when, where, and why behaviours occur helps schools determine the level of support required and select appropriate interventions. 
Look for trends in the data to identify and confirm:
Type of behaviour: Consider the specific behaviours students are displaying. This can include positive behaviours to increase or inappropriate behaviours to decrease. Consider which behaviours have a high frequency, intensity or duration, and the impact of the behaviours.
Student cohort: Consider the specific student cohorts or groups displaying the identified behaviours. Consider specific grades, classes or equity groups relevant to the school context.
Location and timing: Consider when and where specific cohorts are displaying the identified behaviours. This includes time in the school day, week or year and location such as playground, classrooms, transitions times or behaviour outside school such as cyberbullying.
Influencing factors: Consider the underlying contextual, environmental, and relational causes or reasons for identified behaviour, as well as the enabling conditions for positive behaviour. Factors influencing behaviours are multifaceted; however, consider what common influencing factors may exist. Influencing factors may include 
· areas where students require explicit teaching and support—such as communication, emotional regulation or social skills
· environmental setting events or triggers that can prompt certain behaviours
·  inconsistent expectations for behaviour.
[bookmark: _Toc234995653]Identifying behaviour across the care continuum
Behaviour indicators can assist schools in determining the level of support that may be required. The examples below are indicative only and should not be used in isolation. Professional judgement should be used alongside available evidence, as the same behaviour may require different levels of support depending on its frequency, intensity, duration, impact, context, and the effectiveness of previous supports.
Prevention
Prevention strategies are designed to support all students to:
· engage positively in learning and school activities
· develop and demonstrate expected behaviours across school settings
· build positive relationships with peers and staff
· respond to feedback and guidance
· build developmentally appropriate social, emotional, and self-regulation skills
· participate safely, respectfully, and inclusively in school life.
Early intervention
Examples of indicators that early intervention support is needed include:
· increased need for support with concentration and attention
· emerging low-level disruptive behaviours that may impact learning
· difficulty completing tasks independently
· occasional low-impact teasing or unkind interactions
· challenges in following routines and instructions consistently
· patterns of lateness or being unprepared for learning activities.
Targeted intervention
Examples of indicators that targeted intervention support is needed include:
· students requiring additional support to develop self-regulation skills
· students needing opportunities to strengthen peer relationships and social capabilities
· students developing skills in conflict resolution
· students requiring support to enhance language and communication abilities
· involvement in bullying behaviours requiring specific strategies. 


Individualised support
Examples of indicators that individualised intervention is needed include:
· persistent or escalating behaviours requiring tailored support plans
· use of verbal communication that challenges others, needing focused skill-building
· physical behaviours presenting safety concerns needing individual risk management
· self-injurious behaviours requiring specialised intervention
· significant risk-taking behaviours needing close monitoring and intervention
· ongoing bullying or cyberbullying unresponsive to previous support
· experiences of discrimination or harassment requiring targeted response
· behaviours posing significant risk to safety requiring comprehensive individualised planning. 
[bookmark: _Toc234995654]Selecting interventions and strategies
After schools confirm the level of support needed, they select evidence-based interventions and strategies that address the root causes or factors influencing the behaviour. Interventions need to be responsive to student needs, informed by available data and consider the strengths, needs, and circumstances of the student, groups of students, or whole-school cohort. 
Selected supports should align with the school's School Behaviour Support and Management Plan, School Excellence Plan, be appropriate to the school context, and include clear goals and intended outcomes. Wherever possible, interventions should be developed in consultation with students, parents and carers, recognising students' strengths, aspirations, needs and circumstances.
Once supports have been selected, schools should develop a clear implementation plan before introducing a strategy or intervention to increase the likelihood of success. Planning should consider:
· the intended outcomes of the intervention 
· the actions required to implement and sustain the intervention 
· roles and responsibilities of staff involved 
· how the plan will be communicated
· required resources, adjustments, and professional learning 
· realistic timelines for implementation 
· embedding ongoing evaluative practice
· meaningful opportunities for student and parent/carer voice and consultation, where appropriate.
As student needs become more complex, supports become increasingly individualised, coordinated and responsive through adjustments to teaching, learning environments, wellbeing support and behaviour support planning. The following examples illustrate evidence-informed interventions across each level of the care continuum.
Prevention – supports for all students may include:
· Explicitly teaching behaviour expectations, social and emotional skills, positive bystander education, digital citizenship, cyberbullying education, respectful and appropriate conflict resolution, anti-racism and intercultural understanding
· Establishing positive, safe, trauma responsive, predictable and inclusive learning environments
· Building positive relationships, connectedness and sense of belonging
· Creating opportunities for student voice and participation in school life 
· Using whole-school systems to embed high expectations and clear routines for positive behaviour, including strategic praise and classroom scanning
· Implementing proactive classroom management and positive behaviour support
· Supporting diversity and inclusion through culturally responsive and inclusive practices.
Early intervention – in addition to prevention strategies, schools may consider:
· Identifying emerging needs using classroom observations and school data
· Adjusting classroom routines, teaching strategies and learning environments (for example, seating, transitions, visual supports or task demands)
· Increasing opportunities for explicit teaching, practice, feedback and positive reinforcement
· Using low-level responses such as prompts, redirection, behaviour reminders, restorative conversations and check in/check out routines.
Targeted intervention – in addition to prevention and early intervention strategies, schools may consider:
· Coordinating planning through Learning and support team processes
· Co-developing SMART goals and learning and support plans with the student and parents or carers
· Modifying curriculum, teaching practices, environmental supports and behaviour expectations based on identified needs
· Using restorative practices, mentoring, behaviour coaching or targeted skill instruction to address identified needs
· Supporting staff through collaborative planning, coaching, observation and feedback to strengthen implementation of targeted supports
· Consulting with families, Team Around a School or specialist staff, where appropriate.
Individual intervention – In addition to prevention, early intervention and targeted strategies, schools may consider:
· Develop, implement and regularly review learning and support planning, including NCCD adjustments, behaviour support planning and behaviour response planning as required. Refer to How do I plan for behaviour support?
· Use functional behaviour assessment, where appropriate, to inform planning. Refer to Functional behaviour assessment (FBA).
· Coordinate personalised teaching, environmental and wellbeing adjustments in collaboration with families, Team Around a School and relevant specialist services.
NSW Public School staff are encouraged to use interpreters to assist in communicating with parents or carers who do not speak or understand English well or who are deaf or have a hearing or speech impairment. Online, onsite and telephone interpreters can be used by schools, parents or the community for meetings or interviews with a school. Additionally, many departmental publications have been translated in languages other than English. Parents and school staff can access these translated documents on the department’s website. See https://education.nsw.gov.au/teaching-and-learning/multicultural-education/interpreting-and-translations 
[bookmark: _Toc234995655]Department-endorsed approaches
The department endorses a range of evidence-based behaviour support and management approaches that can be implemented across the care continuum. Some approaches, such as the explicit teaching of behaviour, for example through the Positive Behaviour for Learning (PBL) framework, the principles of inclusive practice, and trauma-informed practice, support planning and delivery of behaviour support across all levels of the care continuum. 
A range of department guidance, resources and professional learning are available to support behaviour planning and implementation across the care continuum, including:
· What Works Best: Key practices for positive student behaviour evidence guide - this guide outlines 6 evidence-informed strategies used by teachers and leaders to establish and embed positive student behaviour
· Universal Resource Hub behaviour and anti-bullying resources – collections of department resources for positive behaviour support, including PBL, anti-bullying, restorative practice, Social and emotional learning and AERO resources.
· Positive Student Behaviour Professional Learning Catalogue – a guide to professional learning that supports strengthening staff capability in behaviour support across the care continuum.
· School Community Hub – the department's central hub for guidance, resources and tools to support the selection, implementation and review of behaviour support approaches, including inclusive practice, attendance, and student wellbeing.
· Strengthening Planning for Students and the High-risk student behaviour intranet pages - comprehensive guidance for supporting students requiring individualised support and intervention.
· Student Wellbeing external programs catalogue - an online register of externally produced programs, quality assured by the department.
Schools should use professional judgement and local evidence to select approaches that are appropriate to their context, student population and identified needs. 
4. [bookmark: _Toc234995656]Implementing support
Effective behaviour support relies on consistent whole-school implementation. Once supports have been selected and implementation has been planned, interventions should be delivered consistently and as intended. School leaders, learning and support teams, and specialist staff play an important role in supporting implementation by providing guidance, resources, coaching, and opportunities for collaboration.
Successful implementation is supported by:
· collaboration between school staff, students, families, Team Within a School, and specialist support services, including Team Around a School where appropriate
· opportunities for students to learn, practise, and receive feedback on new skills and behaviours
· ongoing support, coaching, and professional learning for staff, as needed, to support consistent implementation across school settings
· documentation of supports through the SBSMP and, where appropriate, individual student planning processes.
When implementing supports, staff should have a clear understanding of the intervention, the actions required, available resources, and implementation timelines. 
Regular communication and ongoing evaluative practice can help identify and address barriers to implementation and support consistent practice across all school settings. 
5. [bookmark: _Toc234995657]Monitoring and ongoing evaluative practice
Regular monitoring and ongoing evaluative practice help schools determine whether behaviour supports are being implemented as intended and achieving the desired outcomes or whether adjustments are required. This process supports continuous improvement across all levels of the care continuum and informs decisions about changes to current supports and interventions.
Planning, implementation, monitoring, and evaluation should be documented through the SBSMP. Schools should reflect on and adjust their SBSMP annually as part of school planning processes, to ensure it remains fit for purpose and responsive to the needs of their students and school community.
[bookmark: _Toc234995658]Monitoring progress
Monitoring involves collecting and reviewing evidence from multiple sources to understand whether supports are helping students, cohorts, or whole-school groups make progress towards identified goals and to inform future planning. This includes collaboration with relevant staff and regular review against agreed timelines and goals. Evidence may include:
· behaviour, attendance, engagement, wellbeing and learning data
· formal cautions and suspensions
· student, parent or carer, and staff feedback.
When monitoring progress, schools should consider whether:
· progress is being made towards identified goals
· the support remains relevant to identified needs
· new skills, behaviours or positive outcomes have been developed and sustained
· barriers to success have emerged
· additional supports or adjustments are required
· supports can be gradually reduced or discontinued.
Figure 2 illustrates how different levels of progress may inform decisions about maintaining, adjusting, intensifying, reducing, or discontinuing support.
Benchmark/behaviour goal
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	Little or no improvement
	Slow improvement
	Meets benchmark or
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	Teach prerequisite skills
Increase the level of assistance
Change the grouping
Change the intervention
	Increase the frequency
Increase the level of assistance
Modify the intervention
	Continue with current intervention
Reduce the level of support and assistance
Monitor progress
	Adjust the focus of intervention
Fade the frequency of intervention
Remove intervention, if appropriate, and monitor


Figure 2: Using monitoring and evaluation data to inform support decisions
[bookmark: _Toc234995659]Implementation fidelity
Implementation fidelity refers to the extent to which a strategy, intervention, or program is delivered as intended. Monitoring implementation fidelity helps schools determine whether outcomes are influenced by the intervention itself or by variations in how it has been implemented.
When reviewing implementation fidelity, schools may consider:
· whether the intervention is being delivered as intended
· whether it is occurring at the planned frequency and duration
· student participation and engagement
· consistency of implementation across staff and settings
· the quality of monitoring and review processes.
Where implementation fidelity is low, schools should identify and address barriers to implementation before determining whether a different intervention is required. If interventions have been implemented with fidelity but desired outcomes have not been achieved, schools may need to adjust or select alternative supports. This may include revisiting earlier planning decisions, including the level of support selected or the intervention itself.
[bookmark: _Toc234995660]Evaluating support and reflection
Evaluation brings together information from progress monitoring and implementation fidelity to determine the overall effectiveness of behaviour supports and inform future planning. Schools should consider:
· evidence of impact
· factors that contributed to or limited success
· lessons learned to inform future planning and support
· whether whole-school systems and practices remain inclusive and responsive to the diverse learning, support and wellbeing needs of students.
Structured guidance and resources to support evaluation are available through the Centre for Education Statistics and Evaluation (CESE) Evaluation resource hub.
Schools may use the Re-imagining Evaluation Framework to support evaluation processes. The principles of this framework for evaluation centre students and Aboriginal families and are aimed at challenging existing assumptions and power relationships in education.
6. [bookmark: _Toc234995661]Feedback
Schools are encouraged to provide feedback on this resource. Please use this link to complete the short 2-minute Care Continuum Guide Feedback Survey.
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