
English Stage 5 (Year 9) – resource booklet
Poetic purpose – phases 3–5 – ‘GUDYI’
This document contains the teaching and learning resources and activities that accompany the Year 9 teaching and learning program ‘Poetic purpose’ for the poem ‘GUDYI’.
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[bookmark: _Toc151641366]About this resource
[bookmark: _Toc151641367]Purpose of resource
This resource booklet is not a standalone resource. It has been designed for use by teachers in connection to Year 9 resources designed by the English curriculum team for the English K–10 Syllabus (NESA 2022). These include the Year 9 scope and sequence, Year 9 ‘Poetic purpose’ program and the Year 9 Term 3 sample assessment task and student work sample. 
The content in this resource booklet has been prepared by the English curriculum team, unless otherwise credited. Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content. Links contained within this resource were correct as of 13 October 2023.
[bookmark: _Toc151641368]Target audience
These samples are intended to support teachers as they develop contextually-appropriate teaching and learning resources for their students’ needs. The resources and activities in this document are informed by the Department of Education’s Backward design model, the Centre for Education Statistics and Evaluation What Works best 2020 update and the Department of Education’s Planning a lesson research and resource material. The activities outlined in this sequence can be adjusted to suit a range of learners in line with the differentiation strategies and processes in your context. There are instructions for the teacher and instructions for the student throughout the resources and activities. Teachers using this resource booklet should edit and refine these to suit their students’ needs, interests, abilities and the texts selected.
[bookmark: _Toc151641369]When and how to use
This teaching and learning resource booklet is designed for Term 3 of Year 9. It provides opportunities for the teacher to build on students conceptual understanding of perspective and context and theme explored in Term 1 of Year 9 (‘Representation of life experiences’) and Term 2 of Year 9 (‘Shining a new (stage) light). Over the course of the program students will have an opportunity to transfer this understanding to a new form. The program will allow students to extend their imaginative and creative thinking skills, and to continue to develop their analytical and creative writing skills.
The resources can be used as an example and adapted for the teacher’s own design of resources. The booklet also serves as an example of how resources and activities can be designed for the English K–10 Syllabus (NESA 2022). The resources should be used with timeframes that are created by the teacher to meet the faculty and school assessment schedules.
Before using this resource, teachers are encouraged to investigate 8 Aboriginal Ways of Learning, explore the protocol established and the ways other school communities have adapted these pedagogies for their unique learning communities. It is important schools create their own community links by connecting with and consulting local Aboriginal communities about the learning pedagogies of the land on which they teach and learn. This is outlined in the Partnership Agreement with the NSW Aboriginal Education Consultative Group Inc.
In this way, teachers can take responsibility for ensuring a cultural exchange, avoid cultural appropriation and make their students aware of the importance of seeking permissions, following cultural protocols and connecting with community. The Map of Indigenous Australia is a useful resource for teachers wishing to explore this process with students. 
[bookmark: _Toc151641370]Texts and resources
A succinct overview of the texts required for the teaching and learning program is outlined in the table below. This brief overview provides the name and details of each text, the syllabus requirement being addressed and points of note.
Table 1 – text selected and alignment to the text requirements
	Text
	Text requirement
	Annotation and overview

	Money J (2021) ‘GUDYI’ in how to make a basket, University of Queensland Press, Brisbane. [Book of poetry]
	This poem is a complex text as per the National Literacy Learning Progression (V3) due to its extensive descriptive detail and inferred meaning. EN5-RVL-01 requires students to interpret complex texts. The poem helps meet the Text requirements for English 7–10 as students are required to engage meaningfully with poetry. It also gives students experiences of a text by an Aboriginal author which explores cultural, social and gender perspectives.
	The poem is written from the perspective of a Wiradjuri woman and explores the meaningful connection to land and Country experienced by Aboriginal peoples. Money’s ‘song’ explores the beauty of Wiradjuri country and its strength and resistance to interference by colonialisation. Money creates effective sensory imagery to celebrate this deep connection with country.




[bookmark: _Toc151641371]Phases 3–5 – ‘GUDYI’ by Jazz Money
In the ‘discovering and engaging analytically with a core text’ phase students are introduced to the core text ‘GUDYI’ by Jazz Money. In these phases, students engage in pre-reading activities to access, understand and engage with the text. Students then explore the text using appropriate reading strategies. Through a focus on poetic devices, students deepen their understanding of how composers use and manipulate language, form and stylistic features.
In the ‘deepening connections between a text and concepts’ phase student explore how themes can offer insight into a composer’s perspective. They explore how Money’s perspective and representation of ideas is shaped by personal, cultural and political contexts. Through a deconstruction and analysis of ‘GUDYI’, students analyse how Money’s experimentation with code and convention and language and stylistic features shapes their representation of culture, identity and experiences.
In the ‘engaging critically and creatively with texts’ phase students respond to ‘GUDYI’ in critical and creative ways. Students reflect on the form, language and stylistic features of the poem to inform their own compositions. Students collaboratively experiment with a range of communication modes to demonstrate their understanding of the poem in preparation for the formal assessment task.
Throughout Phases 3–5, students will gain a deep understanding of ‘GUDYI’. This understanding contributes to their study of the ways Aboriginal authors use poetic forms and structures to communicate complex ideas. This supports students to expand their understanding of others and the world. Their study of this poem will be supplemented by their study of a suite of poems included in this teaching program and of the learning undertaken in Phases 1, 2 and 6.
[bookmark: _Toc151641372]‘GUDYI’, resource 1 – images from Wiradjuri country PowerPoint
‘GUDYI’ resource 1 – images from Wiradjuri country PowerPoint can be found on the Planning, programming and assessing English 7–10 webpage.
[bookmark: _Toc151641373]Core text – ‘GUDYI’ by Jazz Money
GUDYI
song

song for the rivers caring the land whole
carving the land together
whose currents birth us old here
BILA

song for the breeze who knows the shape
of my face turned skywards
fills the lungs with language and song
YAWILAWILAWIL

song for the soil who catches the tears
of our joy and our sorrow
blood and ash and possibly
DHAAGUN

song for the paths that lead us home
the scar trees that guide the way
holding safe ancestors and time and tomorrow
MURRU

song for the stone placed deep long ago
remembers the shape of the first land
and every hand whose touch wears it soft
MALANG

song for the sun warm on our cheeks
mercy gift for life and destruction
who bends the will of a land dry and true
YIRAY

song for the rain whose gift heals the land
fills bila soothes dhaagun
flowing capacity of transformation
YURUNG

song for the places we digitally visit
while our physical limits keep us
untouched and together
GULUWIN

song for the land that cannot be claimed
mapped or stolen that withstands hard-footed herds
and agricultural poisons
GUYULGANG

song for Wiradjuri bila
song for Wiradjuri yawilawilawil
song for Wiradjuri dhaagun
song for Wiradjuri murru
song for Wiradjuri malang
song for Wiradjuri yiray
song for Wiradjuri yurung
song for Wiradjuri guluwin
song for Wiradjuri guyulgang
song for Wiradjuri GUDYI
[bookmark: _Toc147497339][bookmark: _Toc151641374]‘GUDYI’, resource 2 – features of spoken delivery
Teacher note: the quoted definitions in this resource are drawn from the glossary of the English K–10 Syllabus (NESA 2022).
When reading poems aloud, meaning can be influenced and conveyed in the way that the poem is read. This has just as much impact on the meaning of a poem as the words themselves and the language and stylistic devices used by the author. The following features of spoken delivery are some elements to consider when analysing a spoken word poem, or when reciting one.
Prosody
Prosody is defined as ‘reading with expression using correct phrasing, intonation and attention to punctuation’. In other words, prosody is the ‘sound’ of reading. It includes the correct pronunciation of words, pausing or adjusting pace based on punctuation signifiers and so on. In poetry, the way that a poem is read has a significant impact on meaning.
Intonation
Intonation is defined as ‘the pattern or melody of pitch changes in connected speech, especially the pitch pattern of a sentence’. Poetry is intended to be read with a variety of tones and should not be delivered in monotone (one tone). Intonation in spoken word poetry is often influenced by language features such as assonance and alliteration. Poems that are written with a consistent meter such as iambic pentameter also support speakers in determining intonation.
Pace
Pace refers to the speed in which speaking occurs. Speaking at different paces can help to convey emotions. For example, if something is read very quickly, this could indicate that the speaker is excited about what they are saying. In poetry, speaking pace can often be influenced or signified by language or structural devices used. For example, the chosen length of lines, line breaks in a poem and punctuation markers may influence the speed at which lines of poetry are delivered.
Pause
Pause refers to moments of silence which interrupt speech. Pause is often utilised for specific effect, such as to give an audience time to consider the information, message or emotion of the words immediately preceding the pause. In poetry, pauses are often signified through punctuation choices. For example, if a poem uses enjambment, this suggests that a pause should not be taken at the end of a line. Similarly, forms of punctuation, such as commas, full stops, dashes and ellipses indicate that a pause should be taken.
Emphasis
Emphasis refers to a stress placed on certain words or sounds when speaking. This stress makes the word or sound stand out and gives it particular importance. Words requiring emphasis when spoken may be indicated on a written version of a text through font choices such as capitals, bold or italics. Structural decisions in poetry, such as placing a word alone on a line, may also signify a need for emphasis when speaking the poem. Other language devices may also indicate a need for emphasis. For example, a line that uses alliteration may automatically place emphasis on the alliterative letter or sound when spoken aloud. 
Emotional tone
Emotional tone refers to the emotions that are expressed through the spoken delivery of a text. In poetry, the emotional tone is often influenced by the words of the text, and the emotions that are directly referred or alluded to in the text. Emotional tone could be used to convey anger, passion, reminiscence, humour, sarcasm and so on. Emotional tone can change throughout a spoken text, and the use of contrasting emotional tones is a common feature of many texts.
Diction
Diction refers to the choices a poet makes regarding the words and language used in the poem. When spoken aloud, diction is a crucial element in bringing the poem to life and providing opportunities for meaningful reception by the audience.
[bookmark: _Toc151641375]‘GUDYI’, activity 1 – recording features of spoken delivery
Instructions
1. Listen to Jazz Money recite her poem ‘Bila, A River Cycle’ (8:05).
Fill out the second column in the table below by describing the features of her spoken delivery.
Table 2 – describing spoken delivery
	Feature of spoken delivery
	Description of how the feature is used by Jazz Money

	Prosody
	

	Intonation
	

	Pace
	

	Pause
	

	Emphasis
	

	Emotional tone
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[bookmark: _Toc151641376]‘GUDYI’, activity 2 – deconstructing the poem
Teacher note: depending on the context of the class, students may need to review poetic devices.
1. Using your prior knowledge of language devices, annotate ‘GUDYI’ in the table below.
Table 3 – student template for deconstruction of ‘GUDYI’
	Poem
	Your annotations

	GUDYI
song
	

	song for the rivers caring the land whole
carving the land together
whose currents birth us old here
BILA
	

	song for the breeze who knows the shape
of my face turned skywards
fills the lungs with language and song
YAWILAWILAWIL
	

	song for the soil who catches the tears
of our joy and our sorrow
blood and ash and possibly
DHAAGUN
	

	song for the paths that lead us home
the scar trees that guide the way
holding safe ancestors and time and tomorrow
MURRU
	

	song for the stone placed deep long ago
remembers the shape of the first land
and every hand whose touch wears it soft
MALANG
	

	song for the sun warm on our cheeks
mercy gift for life and destruction
who bends the will of a land dry and true
YIRAY
	

	song for the rain whose gift heals the land
fills bila soothes dhaagun
flowing capacity of transformation
YURUNG
	

	song for the places we digitally visit
while our physical limits keep us
untouched and together
GULUWIN
	

	song for the land that cannot be claimed
mapped or stolen that withstands hard-footed herds
and agricultural poisons
GUYULGANG
	

	song for Wiradjuri bila
song for Wiradjuri yawilawilawil
song for Wiradjuri dhaagun
song for Wiradjuri murru
song for Wiradjuri malang
song for Wiradjuri yiray
song for Wiradjuri yurung
song for Wiradjuri guluwin
song for Wiradjuri guyulgang
song for Wiradjuri gudyi
	


[bookmark: _Toc151641377]‘GUDYI’, activity 3 – deconstructing the poem through cloze passage
With guidance from your teacher, using prior knowledge of poetic techniques and research skills, annotate the below copy of ‘GUDYI’.
Table 4 – student copy of annotations
	Poem
	Cloze passage

	GUDYI
song
	In Wiradjuri, the word ‘GUDYI’ means _________. The word ‘song’ is repeated throughout the entirety of the poem using the technique of refrain to build 																														

	song for the rivers caring the land whole
carving the land together
whose currents birth us old here
BILA
	Anastrophe – 						 inverts words from their normal order as a stylistic variation, highlighting Money’s subversion of traditional poetic form. 
In the first stanza, the poet uses a range of words that have positive connotations, including 												
Power uses a 			 in ‘currents birth us’ to highlight the deep connection between the land and people.

	song for the breeze who knows the shape
of my face turned skywards
fills the lungs with language and song
YAWILAWILAWIL
	The phrase ‘knows the shape of my face’ indicates 						
													
The phrase ‘fills the lungs’ is an example of 				 and has connotations of life and vitality.

	song for the soil who catches the tears
of our joy and our sorrow
blood and ash and possibly
DHAAGUN
	‘soil who catches the tears’ is an example of 					 because it suggests that the soil is capable of connecting with human emotions.
Polysyndeton is used to create a list for emphasis. In ‘GUDYI’, Jazz Money uses the word 		 to create for emphasis. 
The emotive words ‘joy’ and ‘sorrow’ 				 one another.
Words such as ‘blood’ and ‘ash’ have 				 connotations as they are linked to loss and death.

	song for the paths that lead us home
the scar trees that guide the way
holding safe ancestors and time and tomorrow
MURRU
	These verbs have positive connotations that suggest assistance and protection: 
											
Scar trees are 										
The third line 									 highlights the infinite nature of Aboriginal culture (it is the past, present and future) and symbolises the deep significance of the ongoing relationship between the land the people.

	song for the stone placed deep long ago
remembers the shape of the first land
and every hand whose touch wears it soft
MALANG
	Jazz Money uses anthropomorphism in this stanza. The definition of anthropomorphism is 												 and we see this with the malang (stone).
An 			 is used in the phrase ‘deep long ago / remembers the shape of the first land’ to indicate to the vast amount of time that has passed since the Wiradjuri people originated.
The poet has created 			 imagery to suggest that the stone has worn smooth from its interactions with people for tens of thousands of years.

	song for the sun warm on our cheeks
mercy gift for life and destruction
who bends the will of a land dry and true
YIRAY
	Again, the poet uses 			 imagery to highlight the comforting presence of the sun. 
The use of ‘our’ in the first line is an example of 			 language, reinforces the shared experience between a composer and their audience.
Words and phrases that indicate the sun’s position of power include: 
											
There is an 			 to Australia’s arid environment in the phrase ‘a land dry and true’.

	song for the rain whose gift heals the land
fills bila soothes dhaagun
flowing capacity of transformation
YURUNG
	The verbs ‘heals’, ‘fills’ and ‘soothes’ have 				 connotations that emphasise the ability of rain to impact the land in a beneficial and nourishing manner.
The use of the 		 ‘flowing’ and the 		 ‘capacity’ highlights that the rain moves smoothly to nurture the land.

	song for the places we digitally visit
while our physical limits keep us
untouched and together
GULUWIN
	Again, Power utilises 					 when she states ‘we’ and ‘our’ to reinforce the shared experience between composer and readers.
Anastrophe – ‘the places we digitally visit’ reinforces Money’s desire to subvert and challenge the English language by inverting the words	 		 and 			 from where they would normally be placed in the sentence. 
‘untouched’ and ‘together’ is an example of 				, which reinforces the idea that even when physically apart, relationships can still be formed due to technology.

	song for the land that cannot be claimed
mapped or stolen that withstands hard-footed herds
and agricultural poisons
GUYULGANG
	Three verbs that provoke negative connotations and reinforce experiences post colonisation are 										. These carefully selected words highlight Money’s use of diction to create an stoic tone.
‘Withstands’ is an example of a			 that highlights the durability and resistance of the land.
The second and third lines contain allusions. What do you think Power was alluding to?
‘hard-footed herds’: 										
‘agricultural poisons’: 									

	song for Wiradjuri bila
song for Wiradjuri yawilawilawil
song for Wiradjuri dhaagun
song for Wiradjuri murru
song for Wiradjuri malang
song for Wiradjuri yiray
song for Wiradjuri yurung
song for Wiradjuri guluwin
song for Wiradjuri guyulgang
song for Wiradjuri gudyi
			 is again used in the final stanza of ‘GUDYI’ as a climax and to acknowledge and reinforce the connection between the Wiradjuri people and the land.
Draw a mind map or visual representation exploring reasons why Jazz Money may have included Wiradjuri words in the poem.


[bookmark: _Toc151641378]‘GUDYI’, resource 3 – annotated copy of poem
Table 5 – annotations of ‘GUDYI’
	Poem
	Annotations

	GUDYI
song
	Italicisation – ‘song’. Provides the audience with a definition for the Wiradjuri word ‘GUDYI’ and makes clear to them the text type.

	song for the rivers caring the land whole
carving the land together
whose currents birth us old here
BILA
	Anastrophe – ‘caring the land whole’ inverts words from their normal order as a stylistic variation, highlighting Money’s subversion of traditional poetic form.
Refrain – ‘song for the’ is used throughout the entirety of poem. It builds the atmosphere and reinforces celebration of the Wiradjuri lands.
Personification – ‘caring’ and ‘birth’ have maternal connotations. The rivers nurture and sustain the Wiradjuri lands.
Positive connotations – ‘whole’ and ‘together’ have connotations of completeness and unity.
Verb choice – ‘carving’. The rivers actively shape the Wiradjuri lands.
Metaphor – ‘whose currents birth us old here’ suggests that the rivers ‘birth’ the Wiradjuri people, highlighting a deep connection between the land and the people.

	song for the breeze who knows the shape
of my face turned skywards
fills the lungs with language and song
YAWILAWILAWIL
	Personification – ‘who knows the shape/of my face’ indicates an intimate connection between the breeze and the poet.
Symbolism and sensory imagery – ‘fills the lungs’ suggests the breeze provides the poet with the vitality to connect with the land.

	song for the soil who catches the tears
of our joy and our sorrow
blood and ash and possibly
DHAAGUN
	Personification – ‘soil who catches the tears’ suggests the soil can connect with human emotions and reinforces the spiritual connection to land that is a key component of many Aboriginal cultures and identities.
Polysyndeton – ‘and’ is used for accumulation and rhythmic flow to encourage an emotional response.
Juxtaposition – ‘joy’ and ‘sorrow’ contrast and this emotive language reinforces that while there is a such a strong, positive connection with the land, the negative experiences since British colonisation still linger.
Negative connotations – ‘blood’ and ‘ash’ reinforce the loss and death that has taken place on the soil of Wiradjuri country.

	song for the paths that lead us home
the scar trees that guide the way
holding safe ancestors and time and tomorrow
MURRU
	Verbs with positive connotations – ‘lead’, ‘guide’ and ‘holding safe’ suggest the direction and protection provided by the paths and marks of Wiradjuri country.
Scar trees – ‘scars’ on trees carved by Aboriginal people removing and using the bark for resources. These ‘scars’ may also be used to mark sites of ceremonial importance.
Polysyndeton – ‘and’ highlights the infinite nature of Aboriginal culture (it is the past, present and future) and symbolises the deep significance of the ongoing relationship between the land the people.

	song for the stone placed deep long ago
remembers the shape of the first land
and every hand whose touch wears it soft
MALANG 
	Anthropomorphism of the stone and its lived experiences.
Allusion – ‘deep long ago / remembers the shape of the first land’ alludes to the vast amount of time that has passed since the Wiradjuri people originated.
Tactile imagery is created in ‘every hand whose touch wears it soft’, reinforcing that the stone is worn smooth from its interactions with people over tens of thousands of years.

	song for the sun warm on our cheeks
mercy gift for life and destruction
who bends the will of a land dry and true
YIRAY
	Sensory imagery is created in ‘the sun warm on our cheeks’, highlighting that the sun is a comforting presence.
Inclusive language – ‘our’ reinforces shared experience between composer and readers.
Diction – ‘mercy’, ‘destruction’ and ‘bends the will’ puts the sun in a position of power and emphasises its duality.
Allusion – ‘a land dry and true’ reinforces Australia’s arid environment.

	song for the rain whose gift heals the land
fills bila soothes dhaagun
flowing capacity of transformation
YURUNG
	Positive connotations – ‘heals’, ‘fills’ and ‘soothes’ emphasise the ability of rain to impact the land in a beneficial and nourishing manner.
Verb and noun choice – ‘flowing capacity’ implies that the rain moves smoothly to nurture the land.

	song for the places we digitally visit
while our physical limits keep us
untouched and together
GULUWIN
	Inclusive language – ‘we’ and ‘our’ reinforces shared experience between composer and readers.
Anastrophe – ‘the places we digitally visit’ reinforces Money’s desire to subvert and challenge the English language by inverting the words ‘digitally’ and ‘visit’ from where they would normally be placed in the sentence.
Juxtaposition – ‘untouched and together’ reinforces the idea that even when physically apart, relationships can still be formed due to technology.

	song for the land that cannot be claimed
mapped or stolen that withstands hard-footed herds
and agricultural poisons
GUYULGANG
	Verbs inciting negative connotations – ‘claimed/mapped or stolen’ reinforces Aboriginal history post-colonisation. These carefully selected words highlight Money’s use of diction to create a stoic tone.
Allusion – ‘hard footed herds’ and ‘agricultural poisons’ are a possible reference to the feral brumbies and camels, as well as toxic herbicides and pesticides introduced post-colonisation.
Verb choice – ‘withstands’ highlights the durability and resistance of the land.

	song for Wiradjuri bila
song for Wiradjuri yawilawilawil
song for Wiradjuri dhaagun
song for Wiradjuri murru
song for Wiradjuri malang
song for Wiradjuri yiray
song for Wiradjuri yurung
song for Wiradjuri guluwin
song for Wiradjuri guyulgang
Song for Wiradjury gudyi
	Anaphora, ‘song for Wiradjuri’, is used to bring the poem to a climax, acknowledging and reinforcing to the reader the connection between the Wiradjuri people and the land.
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[bookmark: _Toc151641379]‘GUDYI’, activity 4 – connotation, imagery, symbol
1. Answer the questions in the tables below using:
Your prior knowledge
Your understanding of how it applies to ‘GUDYI’
Your ability to synthesise this information.
This task will require you to make inferences and infer meaning. The definition of ‘infer’ is to form an opinion and come to a conclusion from reasoning rather than from explicit statements. You are ‘reading between the lines’ and making meaning because of the information available to you.
Table 6 – activating prior knowledge
	Activating your prior knowledge
	Student responses

	What do I know about connotation?
	

	What do I know about imagery?
	

	What do I know about symbols?
	


Table 7 – applying prior knowledge to ‘GUDYI’
	Applying this knowledge to ‘GUDYI’
	Student responses

	How does Money’s use of language evoke positive or negative emotions? Is her use of language always literal?
	

	How does Money create images in the reader’s mind?
	

	How does Money use symbolism to represent her ideas?
	


Synthesising your understanding
Complete the sentence stems below using your inferred knowledge of ‘GUDYI’.
1. Jazz Money has represented the Wiradjuri people’s positive connection with the land by:
	

	

	


They have conjured positive images of the importance of the land in an Aboriginal person’s identity by: 
	

	

	


Past experiences on Wiradjuri country are highlighted in the second last stanza, with Money utilising:
	

	

	




[bookmark: _Toc151641380]‘GUDYI’, resource 4 – theme poster
[image: A poster which defines 'theme'. A theme is a statement about life, arising from the interplay of key elements of the text (plot, character, setting and language).
These elements work together in a coherent way to achieve the purpose of the text. Themes convey an attitude or value about an idea in the text and they can be challenged.]
[bookmark: _Toc151641381]‘GUDYI’, activity 5 – Jazz Money’s context
Teacher note: the video clips provided below are from a range of sources. Select texts that are appropriate for your students and your context. You may wish to play the clips to the class. In order to support students, teachers might like to provide a transcript of Jazz Money’s interview. There are several ways to convert speech to a text transcript. One of the most easily accessible is via Microsoft Word. Follow this process to create a transcript for each podcast students listen to during the program. Not all podcasts are accompanied by a transcript.
Follow the hyperlink to Microsoft’s Transcribe your recordings support page.
This support page provides a video and drop-down list to help you navigate and explore how to record and transcribe speech.
Whilst you play your podcast file you can record directly in Word. You will then be prompted to transcribe the recording.
1. Following the steps below and, using the graphic organiser, consolidate the information you have gathered about Jazz Money’s biographical and cultural context.
1. Use at least 4 of the resources below to gather information about Jazz Money.
1. ABC 'Awaye!' Interview – How to Make a Basket by Jazz Money (27:44) (relevant snippets include: 0:00-4:17, 5:45-7:00, 12:20, 13:46, 15:10-15:50, and 18:18-21:45)
Jazz Money's website
Jazz Money, Tarnanthi, Serwah Attafuah (27:00)
Jazz Money on Rodeo Baby! | How I See It: Blak Art and Film (2:08)
Complete a Generate-Sort-Connect-Elaborate thinking routine by following these steps:
1. While researching, note important information about Jazz Money in table 8.
1. Using table 9, sort your information from table 8 into the appropriate rows.
1. Using table 10, make connections with this information. What connections can you see between Jazz Money, her life and her work?
1. Using table 11, elaborate on what you have learned from the research. You may choose to explore connections to other poems, connections to your own life or something different.
Table 8 – generating ideas
	In this box, write down 10 pieces of information about Jazz Money.

	


Table 9 – sorting ideas
	Categories
	Student answers

	Jazz Money’s biographical and cultural information
	

	Jazz Money as a multi-faceted artist
	

	Jazz Money’s poetry and her use of language within it
	

	Miscellaneous information
	


Table 10 – connecting ideas
	What connections can be made within this information? You may choose to write, draw or graphically organise this information in the box below.

	


Table 11 – elaborating on ideas
	Can you elaborate on this information to deepen your understanding?

	


[bookmark: _Toc151641382]‘GUDYI’, activity 6 – determining themes
1. Read through the topics that are identified in the left-hand column of the table.
1. Transform these topics into thematic statements.
1. Complete the 2 empty rows at the bottom of the table by identifying your own topics and creating thematic statements.
Table 12 – thematic statements
	Topic
	Thematic statement

	Memories
	Places and bodies hold memories.

	Ancestors
	Ancestors walk with us, speak through us and wait for us.

	Connection to Country
	

	Aboriginal language
	

	
	

	
	


[bookmark: _Toc151641383]‘GUDYI’, activity 7 – connecting theme, context and perspective
1. Read the table below. In this table you will see how:
1. a topic has been identified in the poem
1. this topic has been expanded into a thematic statement
1. the influence of the composer’s context and perspective in informing this theme is discussed
1. a supporting example from the text is provided
1. the possible differences in audience perspectives are explained
1. the impact that the poem may have on influencing or enhancing the audience’s understanding of others and the world.
Table 13 – sample exploration of theme, context and perspective
	Questions
	Answers

	Identify a topic explored in the poem
	Connection to Country.

	Transform this topic into a thematic statement
	Connection to Country is essential in forming Aboriginal identity.

	How has the poet’s context and perspective influenced this thematic message?
	Money makes it clear that connection to Country is a crucial element of her own personal identity. This is influenced by her own cultural background as a Wiradjuri woman.

	What is an example from the poem that demonstrates this perspective?
	A loving tone is applied in the anaphora ‘song for the…’ followed by elements of Country and nature. By making Country the focus of the ‘song’, Money reinforces how important Country is to her own identity.

	How might the audience perspective be different?
	Connections to certain places and homelands may be a significant factor in many peoples’ identities. However, the spiritual connection to Country, that is deeply rooted in Aboriginal histories, cultures and traditions, may not be shared by audiences from other cultural backgrounds.

	How might the poem allow audiences to understand and appreciate a perspective other than their own?
	The poem provides a clear insight into the importance of Country to Aboriginal people. This allows the audience to build their understanding of the deep connection that exists between Aboriginal people and their homelands.


Now you are going to complete the table below. Use the above table as an example for the sort of information you could include into the empty boxes. A topic and theme have been provided for you.
Table 14 – exploration of theme, context and perspective
	Questions
	Answers

	Identify a topic explored in the poem
	Aboriginal language

	Transform this topic into a thematic statement
	Speaking and writing in languages other than English can celebrate cultural identity.

	How has the poet’s context and perspective influenced this thematic message?
	

	What is an example from the poem that demonstrates this perspective?
	

	How might the audience perspective be different?
	

	How might the poem allow audiences to understand and appreciate a perspective other than their own?
	


[bookmark: _Toc151641384]‘GUDYI’, core formative task 3 – analytical paragraph
Teacher note: this core formative task provides steps that can be used in the planning of the paragraph. There is an opportunity here to integrate any specific writing scaffolds or structures that are included within your School Improvement Plan as part of a whole-school writing focus, such as ALARM or PEEL. There is also an opportunity to add in planning steps dependent on the needs of your students. This could include sentence-level and word-level strategies such as connectives or nominalisation. You many also want to provide some word banks to support students with vocabulary selection. Use and adapt this planning template and formative task as required for your students.
Student note: the steps provided in this task are one approach that you could take to planning a response. In your formal assessment task, you will need to demonstrate detailed knowledge of the poems you have studied (through verbal and written expression). Knowing how to scaffold your thinking and making deep connections between the ideas expressed in the poems and how they are expressed will help you when you get to the assessment task.
1. You are going to answer the question in the box below. Your answer will be in the form of an analytical paragraph. Use the steps outlined to plan for and then compose your answer. 


Question 
How do Aboriginal poets use figurative language to represent their culture, identity and experiences?
[bookmark: _Toc151641385]Identifying the demands of the question
Use the questions in the table below to clarify the key words in the question and brainstorm ways to address the key words. 
Table 15 – identifying the demands of the question
	Breaking down the question
	Planning notes

	What do the words ‘culture’, ‘identity’ and ‘experiences’ mean? What do they specifically refer to in the poems you have studied? 
Why do you think Aboriginal poets write about culture, identity and their experiences?
	

	What theme(s) are explored through the poetry? What connection do these have to ‘identity, culture and experiences’?
	

	What does ‘represent’ mean? What are some synonyms for ‘represent’?
	

	If the poets are ‘representing’ their ‘culture, identity and experiences’, what is their purpose in doing so? What impact might this have on audiences?
Is it a way for the poets to navigate/come to terms with/understand/explore their connection to culture, identity and experiences?
Does it challenge audiences understanding of Australian history?
Does is force audiences to reflect on historical injustices and the lasting consequences?
	

	The word ‘how’ in the question indicates that your answer should refer to the language forms and features used in the poem. What are some of the language forms and features that are used that could support your answer of this question?
	


In your own words, on the lines below, write what you think the question is asking.
	

	

	

	




[bookmark: _Toc151641386]Planning a topic sentence
Now that you have identified the key demands of the question, draft your topic sentence using the space below. Make sure to directly answer the question. Don’t include supporting information that will come in your following sentences.
	

	

	

	


Now that you have written a topic sentence, is it possible to expand it slightly by adding in a noun group or adverbial phrase? Annotate your sentence above with suggestions for where you can expand it.
[bookmark: _Toc151641387]Planning your supporting evidence
Using the table below, identify some possible examples that you could use to support your answer. You do not need to use all of these in your answer. However, it is good to have lots of options.
In the first column, write in a direct quote(s) from the poem, identify the figurative language used, state whether the quote(s) reference culture/identity/experiences and state any connection to theme. 
In the second column, explain how the quote selected could be used to support how Aboriginal poets use figurative language to represent their culture, identity and experiences through their poetry. 
Table 16 – planning your supporting evidence
	Example from the poem
	How the example could support your answer

	
	

	
	

	
	

	
	


[bookmark: _Toc150759163][bookmark: _Toc151641388]Student-facing rubric – ‘What does a good one look like?’
Before you begin
1. Read the following student-facing rubric before you commence writing your analytical paragraph. This will allow you to write with purpose and to ensure that all the necessary elements of analytical writing have been included.
Table 17 – analytical paragraph student-facing rubric
	Element
	I am starting to see this in my paragraph
	I can see this developing in my paragraph
	I can see this clearly in my paragraph

	Thesis or topic sentence
	You have provided some information but there is not a clear answer to the question. Your next step is to review the key words in the question and write a topic sentence that uses these words.
	You are engaging with the question but have not yet introduced your arguments. The next step is to introduce some points you will argue about the main topics of the question.
	Your thesis addresses the question clearly and contains some sub-ideas showing a strong exploration of the key ideas that will inform the rest of your paragraph.

	Paragraph structure
	You have some ideas about the topic but have not yet used the paragraph structure to develop your ideas. The scaffold provided will help you to structure a full paragraph.
	You have all the elements, but they are not always in the right order. You could work on starting with the big ideas, then moving into examples from your poem followed by analysis.
	Your paragraph starts with a thesis and moves into subpoints, with evidence from the poem and integrated analysis sentences.

	Signposting (connection to question)
	You are using words from the question directly at the start of your response only. Linking back to the words of the question throughout will help you answer the question more thoroughly.
	You are using words from the question directly throughout your response. You could use synonyms and other related words.
	You are using synonyms and other related words throughout your response to consistently engage with the question.

	Evidence (examples from the poem)
	There is information from the text that shows you understand the poem and the question, but you need to include direct quotes.
	There is at least one quote from the poem that relates well to the question. You could use some other examples from the poem and try to link them clearly to the question in your writing.
	You have used several well-selected pieces of evidence from the poem, they are integrated well in sentences, and have specific analysis relating back to the question each time.

	Sentence-level grammar and punctuation
	You are using simple sentences. While there is some punctuation there is opportunity to review your full stops, capital letters and commas prior to submitting your work.
	There are some examples of compound and complex sentences in your work. Make sure to do a final grammar and punctuation check and see if there is opportunity to combine or split a few of your sentences.
	You are using a range of different sentences, have effectively punctuated and adhered to the conventions of grammar for a formal written piece.


[bookmark: _Toc151641389]Composing your response 
Teacher note: depending on the needs of your students, you may choose to provide a paragraph scaffold based on your school writing focus, such as ALARM or PEEL as well as word banks to support vocabulary selection. For EAL/D students, the scaffold will need to be detailed with clear prompts for each letter used in your chosen acronym. 
Now that you have planned what your response could include, use the space below to write your paragraph.


Question
How do Aboriginal poets use figurative language to represent their culture, identity and experiences?
	

	

	

	

	

	

	

	

	

	

	

	

	




[bookmark: _Toc151641390]Reflecting on your response
Teacher note: where appropriate, you may ask students to peer mark/review each other’s responses before reflecting using the checklist and questions below (provide with a simple, student friendly peer marking guide; ideally based around your school writing focus). This will assist students who may not be able to articulate their thoughts and help them identify areas of improvement. 
Reflect by answering the following questions.
1. What is one thing that you have done well in your paragraph? 
	

	

	


What is one thing that you could work on in the next paragraph you write? 
	

	

	


How did your detailed planning of this paragraph inform the decisions you made about what to include in your paragraph? 
	

	

	


What did you learn from the process of peer reviewing responses? What is something you took on from this and incorporated into your paragraph? [Only include this question if peer review was done]
	

	

	


[bookmark: _Toc151641391]‘GUDYI’, activity 8 – composing translingual poetry
1. Use the instructions below to plan, compose and refine a short poem or song that uses a home language or dialect. Alternatively, if you do not speak another language, you may consider looking ‘outside of the box’. Consider the use of local names, places, words or idiomatic expressions. You may also like to consider teenage slang or sport jargon. Your responses should be completed in your workbook.
1. Select a subject
1. Plan your response (length, stanzas, language devices, dialects to focus on)
1. Draft your response (at least one stanza)
1. Seek peer feedback (two stars and a wish)
1. Refine your response implementing at least one piece of feedback, before performing your edited piece to a peer in the class.
[bookmark: _Toc151641392]‘GUDYI’, activity 9 – ‘because, but, so’ sentence stems
With guidance from your teacher, reflect upon how translingual poetry can enrich the reader’s experience using the ‘because, but, so’ writing strategy to create effective complex sentences.
1. Using the blank lines below as a writing space, complete the sentence stems using the ‘because, but, so’ writing strategy.
1. ‘Composers use translingual elements in their poetry…’
‘I have used home languages in my poem…’
Construct your own complex sentences exploring Jazz Money’s use of the Wiradjuri language in ‘GUDYI’.
	

	

	

	

	

	

	


[bookmark: _Toc151641393]‘GUDYI’, activity 10 – exit ticket
1. Complete the following exit ticket as a method of reflecting on translingual features in poetry.
Table 18 – exit ticket
	Question
	Student responses

	What has been your favourite part of this learning sequence?
	

	What was a challenge you faced during this learning sequence?
	

	Why would using home languages or dialects be powerful for a composer in connecting with their own identity?
	

	How can using other languages or dialects in poetry enrich the experience of the reader?
	


[bookmark: _Toc151641394]‘GUDYI’, core formative task 4 – informative dialogue
[bookmark: _Hlk144975484]Teacher note: this core formative task provides steps that can be used in the planning of the informative dialogue. There is an opportunity to supplement this task by incorporating the resources, activities and advice on The Student Podcaster to support students in their completion of this task.
Student note: the steps provided in this task are one approach that you could take in planning your dialogue. In your formal assessment task, you will need to demonstrate detailed knowledge of the poems you have studied (through verbal and written expression). Knowing how to scaffold your thinking and making deep connections between the ideas expressed in the poems and how they are expressed will help you when you get to the assessment task.
You are going to work in groups of 3 to produce and record a short informative conversation about a poem you have studied in class. This recording will only include the audio aspect of your conversation. This is not a filmed version of your conversation. Your conversation will be informative, and you will be required to contribute ideas, thoughts and reflections to a conversation with your group that is approximately 3 minutes long. Each group member will contribute a minute’s worth of content for this task.
You will discuss the poet’s use of language forms, features and structures for particular effect. You may wish to explore the poet’s unique style and the way they have used this to affirm or challenge established cultural attitudes and values. Use the suggested discussion points provided to you.
Use the following discussion points:
celebration of language 
connection to land, culture and history 
the construction of identity 
the song form of the poem.
Use the steps outlined below to plan for your recording.
Step 1 – collaborate with your group
1. Meet with your group to: 
1. discuss the poem and how it is used to affirm or challenge established cultural attitudes and values
allocate a discussion point for each group member.
Step 2 – planning your informative dialogue
Given your time limit and the need to ensure all members of the group participate equally, it is important to have key discussion points to cover that will guide your informative conversation. 
Choose one discussion point per group member. Remember that each group member has one minute of allocated time. Use the template below to brainstorm ideas as a group before you focus on your particular discussion point. 
Figure 1 – planning your discussion points
 [image: A brainstorming tool for planning an informative discussion. There is a circle at the bottom with the words 'Poem:' students will write the name of the poem they are focusing on. Then there are three squares which point to the circle titled 'Poem' which read 'Discussion Point 1. Discussion Point 2, Discussion Point 3. ]
Now that you have your ideas, use the table to record some of your individual responses, allocate which group member is going to focus on which discussion point. 
Student note: Although you are making note of appropriate audio events that would enhance your informative dialogue, you are not required to integrate them in your 3-minute recording for this task. The purpose of completing column ‘Audio effects’ is to consider ways to effectively transition from one idea to the next or to enhance engagement by drawing on your understanding of podcast conventions. 
Table 19 – organising your ideas
	Discussion points
	Planning notes
	Roles
	Audio effects

	Point 1: 
	
	Student 1 to take the lead
Student 2 and 3 interject with ideas
	

	Point 2: 
	
	Student 2 to take the lead
Student 1 and 3 interject with ideas
	

	Point 3: 
	
	Student 3 to take the lead
Student 1 and 2 interject with ideas
	


Step 3 – practise dialogue and run sheet
Sit with your group and share the notes you have individually made in the table around the discussion points. It is a good idea to take note of any similarities or differences in opinion as you may choose to comment on these through your informative dialogue. 
While your recorded audio conversation should remain free and flexible, it will be useful to have a run sheet to keep you on track. 
Use the table below to plan your conversation in more detail. 
Teacher note: it will be important to define ‘segue’ for students: is a verb that means ‘to move without stopping from one topic, song, and so on, to another’. It is also at teacher discretion as to which ICT platform students will use for this task, ideally it would mirror what would be used for the assessment task to allow students to become familiar with the platform. Students are not required to generate these audio segues or transitions, they are only required to note down a plan for how they might be used. 
Table 20 – run sheet planner
	Section
	Content
	Group member responsible
	Audio effects

	Introduction
	Introduce speakers
Introduce the poet and poem
Introduce the focus for the conversation
	Group to negotiate
	

	Segue into discussion point 1
	Student 1 to segue from introduction to the first discussion point
Consider making a connection between ideas to assist in this
	Student 1
	

	Discussion point 1
	Student 1 to start by introducing the discussion point and giving their thoughts, feelings, reflections and so on
Student 2 and 3 to interject with own ideas
	Student 1: take the lead
Student 2 and 3: interject with ideas
	

	Segue into discussion point 2
	Student 2 to segue from the first discussion point into the second discussion point
Consider making a connection between ideas to assist in this
	Student 2
	

	Discussion point 2
	Student 2 to start by introducing the discussion point and giving their thoughts, feelings, reflections and so on
Student 1 and 3 to interject with own ideas
	Student 2: take the lead
Student 1 and 3: interject with ideas
	

	Segue into discussion point 3
	Student 3 to segue from the second discussion point into the third discussion point
Consider making a connection between ideas to assist in this
	Student 3
	

	Discussion point 3
	Student 3 to start by introducing the discussion point and giving their thoughts, feelings, reflections and so on
Student 1 and 2 to interject with own ideas
	Student 3: take the lead
Student 1 and 2: interject with ideas
	

	Segue to conclusion
	Student(s) to segue into the conclusion
	Group to negotiate
	

	Conclusion
	Briefly recap discussion points
End with an ‘offer’, inviting listeners to reflect on their own thoughts rather than telling them what to think 
Consider the use of rhetorical questioning and reflective tone
	All group members should be involved
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