
English Stage 5 (Year 9) – core formative tasks
Poetic purpose
This document contains the core formative tasks that accompany the Year 9 teaching and learning program, ‘Poetic purpose’.
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[bookmark: _Toc128555401][bookmark: _Toc128562457]Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc152073381][bookmark: _Toc147228330]About this resource
In this program, students will develop their appreciation of how poetry allows composers to experiment with language, form and style for a specific purpose and audience. Students will study a collection of poems by Aboriginal poets and analyse the way the texts affirm or challenge diverse and complex perspectives and experiences. They will evaluate how poetry prompts responders to reflect, make connections and expand their understanding of others and the world.
[bookmark: _Toc147228331][bookmark: _Toc151622422][bookmark: _Toc152073382]Purpose of resource
[bookmark: _Int_q6b519pK]This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that align with the English K–10 Syllabus (NESA 2022). The content has been prepared by the English curriculum team, unless otherwise credited. It is not a standalone resource. It has been designed for use by teachers in connection to the program materials for ‘Poetic purpose’ and the accompanying resources.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc152073383]Target audience
The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students.
The text in the blue feature boxes are instructions for the classroom teacher engaging with the resource. This is to be deleted by the teacher before issuing the core formative tasks to students.
[bookmark: _Toc147228333][bookmark: _Toc151622424][bookmark: _Toc152073384]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Poetic purpose’. Students will develop their skills in listening, analysis, reflection and applying structural conventions. The core formative tasks are written specifically about the core texts. If different poems are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to specific core texts.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the podcast assessment. While Core formative task 5 – podcast script, forms part of Phase 6, it can be introduced at any stage of the teaching and learning program and be completed in increments to support students. Similarly, while Core formative task 3 – analytical paragraph and Core formative task 4 – informative dialogue have been included for each poem, teachers may choose to apply these tasks to selected poems rather than to all poems.
Before using this resource, teachers are encouraged to investigate 8 Aboriginal Ways of Learning, explore the protocol established, and the ways other school communities have adapted these pedagogies for their unique learning communities. It is important schools create their own community links by connecting with and consulting local Aboriginal communities about the learning pedagogies of the land on which they teach and learn. This is outlined in the Partnership Agreement with the NSW Aboriginal Education Consultative Group Inc.
In this way, teachers can take responsibility for ensuring a cultural exchange, avoid cultural appropriation and make their students aware of the importance of seeking permissions, following cultural protocols and connecting with community. The Map of Indigenous Australia is a useful resource for teachers wishing to explore this process with students.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc152073385]Opportunities for collaboration
The following is an outline of some of the ways this core formative task booklet can be used with colleagues.
Use and adapt the sample core formative tasks if selecting different poems.
Use the core formative task booklet as inspiration for designing student-specific tasks in line with the backward design process to support success in formal assessment.
Examine the core formative task booklet during faculty meetings or planning days to provide opportunities for collaborative resource development, or the sharing of student work samples.
Use the core formative tasks booklet as the basis for professional learning in the faculty. This document can facilitate discussions around embedding formative assessment in faculty assessment processes.
[bookmark: _Toc151622426][bookmark: _Toc152073386]Core texts
A list of the core texts and publication information has been provided.
Table 1 – core texts
	Core text
	Author

	‘The Black Rat’
	Clayton I (1988) ‘The Black Rat’, in Gilbert K (ed) Black Australia: an Anthology of Aboriginal Poetry, Penguin, Ringwood Victoria.

	‘Circles and Squares’
	Cobby Eckermann A (2017) ‘Circles and Squares’, Little Bit Long Time, Ginninderra Press, Australia.

	‘I remember’
	Hartley J (2018) ‘I remember’, in Heiss A (ed) Growing Up Aboriginal in Australia, Black Inc Books, Australia.

	Welcome to Country
	Langton M (2019) Welcome to Country: An Introduction to our First peoples for young Australians, Hardie Grant Publishing, Australia.

	‘GUDYI’
	Money, J (2021) ‘GUDYI’, how to make a basket, University of Queensland Press, Australia.


[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc152073387]Poetic purpose – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with NESA’s Assessment principles and provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with a range of poems, with a specific focus on Aboriginal authors. The formal assessment is a podcast. Students use the structural and stylistic conventions of a podcast and analyse one or more of the poems set for study.
The core formative tasks build students’ capacity to demonstrate their understanding in the formal assessment task. This includes listening, identifying, exploring, analysis, planning and revising.
[bookmark: _Toc151622428][bookmark: _Toc152073388]Core formative task 1 – listening task 2
Core formative task 1 can be found in Phase 1. Relevant resources and activities have been identified below.
Phase 1 and Core formative task 1 are designed to introduce students to the podcast form and the formal assessment task before being introduced to the core texts (poems). The purpose of this phase is to reduce the cognitive load placed on students as they focus specifically on the structural conventions of the podcast form.
Students listen to a model, The Life of a song: Let It go (6:26) once to gain an overall impression of the podcast.
Students relisten to develop their understanding of the codes and conventions of the podcast form. While listening to the model podcast, students identify the important transitions needed to create a coherent podcast.
Students relisten to the podcast and create a podcast transitions template.
Students are provided with Phase 6, resource 1 – structural conventions of a podcast to generate further discussion around the structural conventions of a podcast.
Students respond personally to the podcast focusing on the stylistic presentation of the podcast.
[bookmark: _Toc147228337][bookmark: _Toc152073389]Relevant resources
The model podcast, The Life of a Song: Let It Go (6:26) is a little over 6 minutes long. Students can listen to the podcast a number of times to complete the activity.
Teachers should be aware that the podcast is supported by paid advertising and the advertisements are played on rotation. Load the podcast and select the timing prior to playing to students.
Phase 1, resource 1 – creating a transcript
Phase 1, activity 1 – engaging with the podcast form
Phase 1, resource 2 – vocabulary mapping
Phase 1, activity 2 – podcast transitions template
Phase 1, activity 3 – personal response to the podcast
Phase 6, resource 1 – structural conventions of a podcast
Teacher note: this task is designed so that students proactively engage with the podcast form. Primarily a listening task, when students complete the task they create a podcast transitions template. Students will be able to use this template to refine their own podcast template. This task connects to the following content points:
EN5-RVL-01
· Reading, viewing and listening skills – apply reading pathways appropriate to form, purpose and meaning, and connect ideas within and between texts
· Reading for challenge, interest and enjoyment – evaluate the ways reading texts help us to understand ourselves and make connections to others and the world
EN5-URB-01
· Style – analyse how the distinctive aesthetic qualities and stylistic features of a text can shape and be shaped by its purpose, and experiment with this in own texts
EN5-ECB-01
· Planning, monitoring and revising – engaging with model texts to develop and refine features, structures and stylistic approaches in own work.
Note: bold content not addressed in this sequence.
[bookmark: _Toc147228338][bookmark: _Toc151622429][bookmark: _Toc152073390]Core formative task 2 – informative report
Teacher note: Core formative task 2 can be found in Phase 2. Relevant resources and activities have been identified below.
1. In pairs, students compose an informative report for their peers about the role of storytelling in Aboriginal and Torres Strait Islander cultures. Students will draw on excerpts from Marcia Langton’s Welcome to Country, and their own research.
1. Students select ONE of the storytelling methods to research:
oral storytelling
performance and dance
poetry and song
film and multimedia.
Students create an information report using subheadings guided by the following questions:
1. What is the mode of storytelling researched?
What is its historical significance?
How is the storytelling mode used to represent cultures, identities and experiences?
What are some examples of composers or texts that are renowned for this form of storytelling?
[bookmark: _Toc147228339][bookmark: _Toc152073391]Relevant resources
Phase 2, activity 1 – reflecting on language, culture and identity
Core text – Welcome to Country by Marcia Langton
Phase 2, resource 2 – features of informative writing
Phase 2, activity 3 – annotating informative texts
Phase 2, resource 3 – informative text summary
Phase 2, resource 4 – writing a summary
Teacher note: students will use the structural conventions of informative writing to write an informative explanation. This core formative task draws on the following content points.
EN5-ECA-01
· Text features – use the structural conventions of informative texts purposefully to build a field of relevant facts and perspectives
· Sentence-level grammar and punctuation – apply punctuation to suit text purpose, support clarity and meaning, for effect, and to control reader response
[bookmark: _Toc147228340][bookmark: _Toc151622430][bookmark: _Toc152073392]Core formative task 3 – analytical paragraph
Core formative task 3 can be found in Phase 4 for each individual poem. Relevant resources and activities for each poem have been identified below.
Phase 4 and Core formative task 3 are designed to develop students’ analytical writing skills. Students will compose an analytical paragraph in response to each poem they have studied. They will compose this during the study of each poem. By responding personally to each poem as they are engaging in that learning, students will develop a bank of analytical responses. Students will be able to refer to these when composing their podcast transcript.
One way to approach preparing students for this task is outlined in the steps below.
1. Students will be guided through how to identify the demands of the question using scaffolded prompts.
1. Students will create a topic sentence or thesis using the ideas developed during the identifying the demands of the question activity.
1. Using a scaffolded planning document students will identify examples from their chosen poem(s) to support their topic sentence or thesis.
1. Student will use their planning documents to compose an analytical response.
1. On completion, students will be given an opportunity to reflect on and refine their response.
Teachers should choose how to apply this core formative task to the different poems chosen for study. For example, students may be provided with a scaffold to assist their writing of the paragraph, or it could be constructed as a teacher-led joint construction. For subsequent poems, this could become an independent or homework task, or could be completed as a quick write activity undertaken under timed conditions. Teachers should consider the context and needs of their students when determining the best approach to the multiple iterations of this task.
Below is a generic question that can be used for each poem. However, this question has also been used as the basis for poem-specific questions.
General analytical question – this can be used for all poems
1. How do Aboriginal poets use figurative language to represent their culture, identity and experiences?
Teacher note: this question is driven by the following content point:
EN5-URA-01
· Connotation, imagery and symbol – analyse how Aboriginal and Torres Strait Islander authors use figurative language and devices to represent culture, identity and experience
The general analytical question is included as an alternative if taking an adopt and adapt approach to the poems and the core formative tasks. The question aligns with the programs learning overview and conceptual framework. An example of how this question could be approached is provided in the program for the poem ‘Circles and Squares’.
The following analytical questions have been created to focus on the specific contexts reflected in each poem. Listed below each analytical question are the associated relevant resources and where to find them. Again, these questions could be substituted with the general analytical question.
[bookmark: _Toc147228341][bookmark: _Toc152073393]Poem specific analytical questions
[bookmark: _Toc147228342][bookmark: _Toc152073394]Analytical question for ‘The Black Rat’ by Iris Clayton
How can poetry invite responders to challenge or reject perspectives of the world?
Teacher note: this question is driven by the following content point:
EN5-URB-01
· Perspective and context – evaluate how texts can position audiences to accept, challenge or reject particular perspectives of the world, and reflect on this in own texts
This analytical response requires students to consider historical representations of war veterans. This was chosen for this poem because Clayton provides a representation of the negative experiences of Aboriginal war veterans upon their return to Australia. This requires students to reflect upon the ways that poetry can provide perspectives that challenge dominant narratives.
[bookmark: _Toc147228343]Relevant resources
‘The Black Rat’, resource 1 – The Rats of Tobruk context
‘The Black Rat’, resource 5 – what is a ballad?
‘The Black Rat’, activity 6 – understanding the plot
‘The Black Rat’, resource 8 – sample annotation for stanza 1 and 2
‘The Black Rat’, resource 9 – sample annotation for stanzas 3–6
‘The Black Rat’, activity 10 – exploring themes
‘The Black Rat’, activity 11 – reflecting on perspective and context
‘The Black Rat’, core formative task 3 – analytical paragraph
[bookmark: _Toc147228344][bookmark: _Toc152073395]Analytical question for ‘Circles and Squares’ by Ali Cobby Eckermann
How do Aboriginal poets use figurative language to represent their culture, identity and experiences?
Teacher note: this question is driven by the following content point:
EN5-URA-01
· Connotation, imagery and symbol – analyse how Aboriginal and Torres Strait Islander authors use figurative language and devices to represent culture, identity and experience
The generic question has been used for this phase. The resources for this poem have been informed by EAL/D pedagogy and lay the necessary foundations for students to access the question. This question is accessible for EAL/D learners as it specific and direct in what it is asking of them while having a clear link to what has been studied in class. The varied life experiences of EAL/D learners put them in a unique position to be able to engage with this question, as often, they will have firsthand experience in navigating the nuances of culture, identity and experiences.
[bookmark: _Toc147228345]Relevant resources
Core text – ‘Circles and Squares’ by Ali Cobby Eckermann
‘Circles and Squares’, activity 2(a) – the poet’s context
‘Circles and Squares’, activity 2(b) – prediction activity
‘Circles and Squares’, activity 4 – sketch to stretch
‘Circles and Squares’, activity 6 – guided annotation
‘Circles and Squares’, activity 7 – exploring symbolism
‘Circles and Squares’, activity 8 – mapping themes
‘Circles and Squares’, core formative task 3 – analytical paragraph
[bookmark: _Toc147228346][bookmark: _Toc152073396]Analytical question for ‘I Remember’ by John Hartley
Students will create their own question and marking criteria as part of the teaching and learning sequence for this poem. The general analytical question can be used as a starting point to support students in guiding their own question development.
Teacher note: this question will be driven by the following content points:
EN5-URB-01
· Theme – appreciate the role of the audience in perceiving themes and how these themes can offer insights into an author’s perspective
· Perspective and context – analyse how elements of an author’s personal, cultural and political contexts can shape their perspectives and representation of ideas, including form and purpose
The Differentiation Adjustment Tool under the heading ‘Adjustment: Choice’ outlines ‘negotiation alternative tasks, assessments and products’ as a recommended strategy for High Potential and Gifted students. This is supplemented with the example of application ‘co-designing created assessments or criteria-based rubrics’. This strategy informs the decision for this core formative task to be a student-created question.
[bookmark: _Toc147228347]Relevant resources
Core text – ‘I remember’ by John Hartley
‘I remember’, resource 4 – jigsaw
‘I remember’, activity 4 – language features
‘I remember’, activity 5 – audience and purpose
‘I Remember’, activity 6 – memory and context
‘I remember’, activity 7 – themes
‘I remember’, core formative task 3 – analytical paragraph
[bookmark: _Toc147228348][bookmark: _Toc152073397]Analytical question for ‘GUDYI’
How does Jazz Money connect with and celebrate her Wiradjuri identity within ‘GUDYI’?
Teacher note: this question is driven by the following content point(s):
EN5-URB-01
· Perspective and context – analyse how elements of an author’s personal, cultural and political contexts can shape their perspectives and representation of ideas, including form and purpose
· Perspective and context – appreciate the significance and value of expressions of cultural context in texts constructed using elements of languages and dialects, including Standard Australian English, Aboriginal and/or Torres Strait Islander Languages, and Aboriginal English
This analytical response requires students to consider the power of place and language to hold and carry memories. This concept was chosen for this poem because Money provides a representation of the significance of both language and place to a person’s identity. This requires student to reflect upon the ways that poetry can provide perspectives that challenge dominant narratives about culture and identity.
[bookmark: _Toc147228349]Relevant resources
Core text – ‘GUDYI’ by Jazz Money
‘GUDYI’, activity 2 – deconstructing the poem 
‘GUDYI’, activity 3 – deconstructing the poem through cloze passage
‘GUDYI’, resource 3 – annotated copy of poem
‘GUDYI’, activity 5 – Jazz Money’s context
‘GUDYI’, activity 6 – determining themes
‘GUDYI’, activity 7 – connecting theme, context and perspective
‘GUDYI’ core formative task 3 – analytical paragraph
Teacher note: for each poem, this core formative task will also access the following content points:
EN5-RVL-01
· Reading, viewing and listening for meaning – analyse the main ideas and thematic concerns represented in texts
EN5-URA-01
· Code and convention – use metalanguage effectively to analyse how meaning is constructed by linguistic and stylistic elements in texts
· Connotation, imagery and symbol – analyse how Aboriginal and Torres Strait Islander authors use figurative language and devices to represent culture, identity and experience
EN5-ECA-01
· Writing – select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
· Writing – develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
· Word-level language – select technical vocabulary to write with accuracy in a range of modes and registers appropriate to audience, purpose, form and context
[bookmark: _Toc147228350][bookmark: _Toc151622431][bookmark: _Toc152073398]Core formative task 4 – informative dialogue
Core formative task 4 can be found in Phase 5 for each individual poem. Relevant resources and activities for each poem have been identified below.
Phase 5 and Core formative task 4 supports students to engage in small group discussions to explore and share their understanding of the key concepts explored in the poems. In response to this discussion, students will write a short informative-based dialogue about one of the poems studied. Before recording their dialogue, students will have an opportunity to experiment with ‘speaking’ to select spoken conventions which will enhance their delivery.
The recording should be approximately 3 minutes long. Students write a dialogue for each poem studied. This helps them develop a bank of informative responses to use in their assessment task. Students will be prompted to consider how they deliver their responses including intonation, tone, pace and timing. This will help them to refine their podcasts.
The glossary of the English K–10 Syllabus (NESA 2022) defines informative texts as ‘Texts whose primary purpose is to provide information through explanation, description, argument, analysis, ordering and presentation of evidence and procedures.’ It may be beneficial to provide students with this definition before engaging with this task.
1. Working in groups of 3 students, discuss the poet’s use of language forms, features and structures for effect.
1. They explore the poet’s unique style and the way they have used this to affirm or challenge established cultural attitudes and values.
1. Suggested discussion points for each poem are below.
‘The Black Rat’
Discussion points could include:
the rhythm and rhyme patterns of the poem
the subversion of subject matter traditionally found in the ballad form
representation of war veterans
representation of cultural identity.
‘Circles and Squares’
Discussion points could include:
use of symbolism
the desire to belong
the way complexities of identity are communicated
the significance of connection to land and culture.
‘I Remember’
Discussion points could include:
the hybrid nature of the text
the motif of memory and use of polysyndeton and asyndeton
the representation of personal, cultural and political contexts
the primary audience and subsequence secondary audiences.
‘GUDYI’
Discussion points could include:
celebration of language
connection to land, culture and history
the construction of identity
the song form of the poem.
[bookmark: _Toc147228351][bookmark: _Toc152073399]Relevant resources
The NSW Department of Education’s The Student Podcaster resource will be of great benefit to support teachers and students in the creation of this task, and of the formal assessment task. This resource contains a range of modules, tools and suggestions for podcasting aimed at both teachers and students.
Additional resources that may support students to complete this core formative task include:
Core formative task 3 – analytical paragraph
Core formative task 4 – informative dialogue
Phase 6, resource 7 – spoken devices
Teacher note: this formative task assesses students’ understanding of the way in which language is used to shape meaning and draws on the following content points:
EN5-URA-01
· Code and convention – use metalanguage effectively to analyse how meaning is constructed by linguistic and stylistic elements in texts
EN5-URB-01
· Perspective and context – explain how texts affirm or challenge established cultural attitudes and values in different contexts
EN5-ECA-01
· Speaking – deliver spoken, signed or communicated texts with engaging use of intonation, emphasis, volume, pace and timing
· Speaking – participate in and lead a range of informal discussions about texts and ideas, including analytical, speculative and exploratory talk, to consolidate personal understanding and generate new ideas
· Text features – use the structural conventions of informative texts purposefully to build a field of relevant facts and perspectives
[bookmark: _Toc147228352][bookmark: _Toc151622432][bookmark: _Toc152073400]Core formative task 5 – podcast script
Teacher note: Core formative task 5 can be found in Phase 6. Relevant resources and activities have been identified below.
Phase 6 and Core formative task 5 support students to plan and draft their podcast script. This supports their preparation for the formal assessment task. The podcast script will draw on students’ understanding of one or 2 of the poems studied during Phases 3–5. Students will also draw on their prior knowledge of the podcast from Phase 1. The script should demonstrate an informed understanding and analysis of the poems, the context of the author and the perspectives explored. The script must demonstrate the codes and conventions of the podcast script writing form, including its purpose and the intended audience.
The formal assessment task requires students to create and record an 8–10 minute podcast which explores the statement:
‘Poetry prompts us to reflect on, make connections with and expand our understanding of others and the world.’
Individually or collaboratively, students:
1. unpack the assessment statement and instructions to generate ideas.
1. plan their response to the assessment statement, generating a thesis statement and collating supporting evidence.
1. engage with support material to ensure that the structural conventions and language conventions of podcast writing are included in their podcast script.
1. use the activities in Phase 6 to inform the writing of the podcast script.
[bookmark: _Toc147228353][bookmark: _Toc152073401]Relevant resources
Core formative task 1 – listening task 2
Phase 1, activity 2 – podcast transitions template
Core formative task 3 – analytical paragraph
Core formative task 4 – informative dialogue
Phase 6, activity 2 – podcast writing guide
Phase 6, activity 3 – structuring your ideas
Phase 6, resource 3 – language devices
Phase 6, resource 4 – using reflective and evaluative language
Phase 6, activity 4(b) – using open-ended and probing questions
Phase 6, activity 5 – unpacking the assessment statement
Phase 6, activity 7 – planning your thesis
Phase 6, activity 8 – planning your supporting evidence
Phase 6, resource 6 – podcast script writing conventions
Teacher note: this core formative task helps to prepare students for the formal assessment and draws on elements of the following content points:
EN5-RVL-01
· Reading, viewing and listening for meaning – analyse the main ideas and thematic concerns represented in texts
· Reading, viewing and listening for meaning – clarify and justify personal responses to texts, explaining how aspects of the text, such as character, genre, tone, salience or voice, position a reader and influence these personal responses
EN5-URA-01
· Code and convention – analyse how language forms, features and structures, specific or conventional to a text’s medium, context, purpose and audience, shape meaning, and experiment with this understanding through written, spoken, visual and multimodal responses
· Connotation, imagery and symbol – analyse how figurative language and devices can be used to represent complex ideas, thoughts and feelings to contribute to larger patterns of meaning in texts, and experiment with this in own texts
· Connotation, imagery and symbol – analyse how Aboriginal and Torres Strait Islander authors use figurative language and devices to represent culture, identity and experience
EN5-URB-01
· Theme – analyse how themes can be understood to underpin cohesive meaning in texts, and apply this understanding in own texts
· Perspective and context – analyse how elements of an author’s personal, cultural and political contexts can shape their perspectives and representation of ideas, including form and purpose
· Style – analyse how the distinctive aesthetic qualities and stylistic features of a text can shape and be shaped by its purpose, and experiment with this in own texts
· Style – examine the way an author’s distinct personal style shapes meaning in their work
EN5-ECA-01
· Writing – select and adapt appropriate codes, conventions and structures to shape meaning when composing written texts that are analytical, informative, persuasive, discursive and/or imaginative
· Writing – develop a personal and informed voice that generates ideas and positions an audience through selection of appropriate word-level language and text-level features
· Writing – experiment with language to create tone, atmosphere and mood
· Text features – use the structural conventions of analytical writing purposefully, including a well-articulated and considered thesis, a sustained and cohesive progression of supporting points, and a rhetorically effective conclusion
· Text features – use the structural conventions of informative texts purposefully to build a field of relevant facts and perspectives
EN5-ECB-01
· Planning, monitoring and revising – develop an effective thesis for extended analytical and persuasive texts that is based on critical thinking about a text or topic
· Planning, monitoring and revising – select from a range of collaborative drafting strategies and feedback processes to improve clarity, meaning and effect in texts
Note: bold outcome not addressed in sequence.

[bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc152073402][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools.
[bookmark: _Toc151622434][bookmark: _Toc152073403]Share your experiences
If you use the sample assessment in your faculty and school context, reach out to the English curriculum team. We would love English teams form across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English 7–12 newsletter. Send submissions to english.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622435][bookmark: _Toc152073404]Support and alignment
If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
Alignment to system priorities and/or needs: School Excellence Policy, School Success Model.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
Alignment to Australian Professional Teaching Standards: this resource supports teachers to address Australian Professional Teaching Standards 5.1.2, 5.2.2, 5.3.2
Consulted with: subject matter experts within: Curriculum and Reform; Strategic Delivery; Literacy and Numeracy teams; and Aboriginal Outcomes and Partnerships.
NSW Syllabus: English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
Syllabus outcomes: EN5-RVL-01, EN5-URA-01, EN5-URB-01, EN5-ECA-01, ECB-01
Author: English curriculum 7–12 team
Resource: core formative task booklet
Related resources: further resources to support Stage 5 English can be found on the NSW Department of Education English K–12 curriculum page and the Stage 5 Teaching and learning support section in the English K–10 Syllabus from the NSW Education Standards Authority.
Creation date: 25 September 2023
Review date: 25 September 2024
Rights: © State of New South Wales, (Department of Education), 2023.
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