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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc238741957]About this resource
This teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the Personal Development, Health and Physical Education 7–10 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. Teachers are encouraged to take an adopt and adapt approach to the learning activities outlined in this program.
[bookmark: _Toc238741958]Overview
Description: in this teaching and learning program, students refine and transfer a range of fundamental and specialised movement skills through participation in modified striking and fielding games. These games provide opportunities for students to adapt their skills to increasingly dynamic and varied movement environments, where accuracy, power and timing are essential for success. Students engage in game situations that require them to select, implement and justify strategies to solve movement challenges, such as judging when and how to strike, field and position themselves effectively. They are encouraged to apply movement concepts and adapt their skills to respond to changing conditions within the game, including field layouts and situational pressures.
In addition to physical skills, students develop self-management and interpersonal skills by cooperating with teammates, making decisions and communicating effectively under game pressure. Students will reflect on their performance, evaluating their movement choices to identify areas for improvement. They will improve their technical proficiency, strengthen their tactical understanding and develop greater confidence in dynamic game environments.
Duration: approximately 9 hours and 30 minutes.
Explicit teaching: explicit teaching strategies are embedded in this resource. Further information on these strategies can be found on the Explicit teaching strategies webpage.
Assessment: suggested formative assessment is outlined throughout this teaching and learning program.
[bookmark: _Toc238741959]Syllabus outcomes
A student:
refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
evaluates and adapts self-management and interpersonal skills to manage complex situations PH5-SMI-01
Personal Development, Health and Physical Education 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc167277269][bookmark: _Toc238741960][bookmark: _Toc145666051][bookmark: _Toc151447417][bookmark: _Toc151632397]Content
[bookmark: _Toc180660987][bookmark: _Toc238741961]Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
[bookmark: _Toc238741962]Related support materials
[bookmark: _Toc145666033]This teaching and learning program aligns with the following support materials:
PDHPE Years 9–10 – sample scope and sequence.
All resources associated with this resource can be found on the Planning, programming and assessing PDHPE 7–10 webpage.
[bookmark: _Toc238741963]Teacher notes
This teaching and learning program supports students to develop an understanding of key concepts, challenges and strategies involved in striking and fielding games. The learning activities have been designed to allow flexibility in the selection of bat and ball types, allowing teachers to tailor the learning experiences to cater to individual student abilities, school context, equipment availability and the learning environment.


[bookmark: _Toc238741964]Learning sequence 1 – revising the foundations of striking and fielding
Note: the duration of this learning sequence is approximately 1 hour.
Table 1 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
	Learning intentions
We are learning to:
understand and demonstrate fundamental and specialised movement skills in striking and fielding games
adapt movement skills and strategies to score runs or prevent the other team from scoring runs.
Success criteria
I can:
adapt movement skills to play striking and fielding games
make strategic decisions to support team success
explain the key aspects of a striking and fielding game.
Optional – striking and fielding games tactics and strategy test
Students complete a pre-test (see Appendix 1 – striking and fielding games tactics and strategy test) to assess their understanding of key concepts, challenges and strategies involved in striking and fielding games. Students demonstrate their knowledge of phases of play, tactical decision-making, teamwork and gameplay adjustments in varied sporting contexts.
Note: teachers can use the striking and fielding games tactics and strategy test to collect baseline data, tailor lessons to cohort needs and measure student growth across the program.
Is it a striking game?
Activate prior knowledge about striking and fielding sports for students by calling out a list of sports to the class. Students are to put their hand up if they believe it’s a striking and fielding game. Some examples of striking and fielding games to be included are cricket, baseball, softball, tee-ball.
Pose the following questions for a class discussion:
What is the purpose or aim of striking and fielding games?
What are some words we might hear or use during this striking and fielding program?
Warm-up game – find a gap
Create a large playing area approximately 30 metres by 30 metres.
Divide the class into 2 teams.
One team will be the fielders, who spread out inside the playing area.
The other team is spread out around the outside of the playing area and is holding tennis balls (see Figure 1).
[bookmark: _Ref238211123]Figure 1 – set-up for find a gap
[image: Visual representation of set-up for find a gap. ]
On the call of ‘go’, students on the outside roll their ball through the playing area, trying to find gaps between fielders.
Fielders move to stop as many balls as possible.
The outside team scores one point for every ball that successfully travels through the playing area and is caught (fielded) by an outside player on the opposite side.
The fielding team scores one point for every ball they stop before it leaves the playing area.
When the fielding team has collected all the balls, the teams swap over.
Pose the following questions for a class discussion:
As the outside team, what influenced the decision you made on where to roll the ball?
As the outside team, what strategies did you employ to try to get the ball through?
As the inside team, how did you work together to try to prevent as many balls travelling through as possible?
As the inside team, how did you physically position your body to stop the balls from going through?
Find a gap – progression
To progress the previous activity, and encourage tactical decision-making, divide the playing area into 3 channels (see Figure 2).
[bookmark: _Ref238211590]Figure 2 – set-up for find a gap – progression
[image: Visual representation of set-up for find a gap – progression.]
In this progression, students on the outside can choose to roll the ball through one channel for one point or try to roll the ball through 2 channels for 2 points.
The outside team scores 2 points if the ball travels through 2 channels and is caught by an outside player.
Fielders must remain in their channels and stop as many balls as possible, scoring one point for each ball stopped.
When the fielding team has collected all the balls, the teams swap over.
Scatter ball
Allocate the class into 4 teams to allow for 2 games to run concurrently. Teams can play a round-robin format. Allocate one team to bat and the other to field.
Create a square with 4 bases in a diamond (softball format).
The batter can choose to hit a soft foam ball off a tee or to throw the ball into the field of play (see Figure 3).
Note: this activity builds students’ understanding of striking and fielding concepts with minimal sport-specific movement skills. Students should choose a suitable method, such as hitting or throwing, based on their skill level.
[bookmark: _Ref238220128]Figure 3 – set-up for scatter ball
[image: Visual representation of set-up for scatter ball.]
Once the ball is in the field of play, the batter runs around the bases in an anticlockwise direction.
Fielders must retrieve the ball and return it to the tee.
Once the ball has been returned to the tee, the team yells ‘stop’.
The batter scores one run for every base they pass before ‘stop’ is called.
The batter returns to the back of the batting line-up once they have had their go.
Once the entire team has batted, swap roles.
To progress the activity, increasing the complexity for the fielders and the skill practise opportunities for the batters, add 1 or 2 additional tees and balls.
Pose the following discussion questions to students:
Where did you try to aim the ball to score as many runs as possible when batting?
How did you position your body to aim the ball where you wanted it to go when batting?
How did the fielding team try to reduce the number of runs being scored?
Striking and fielding foundations review
Use gesture voting to check student understanding. Ask students to respond to each statement at the same time using the following gestures:
thumbs up if they agree
thumbs down if they disagree
thumbs sideways if they are unsure.
State each of the following to students:
The main aim of striking and fielding games is to send the ball into free space and score runs before the fielding team can return the ball.
The best place to send the ball is into open space away from fielders.
Fielding is more effective when players communicate, cover space and back each other up.
After each vote, cold-call a selection of students to briefly justify their response.
Formative assessment:
Outcome
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
Teachers can observe and record how well students select and implement basic striking and fielding strategies in the modified games being played in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


[bookmark: _Hlk183082684]Adjustments, evaluation and registration
	[bookmark: _Hlk183081581][Classroom teacher to complete.]




[bookmark: _Toc238741965]Learning sequence 2 – smart running maximising runs
Note: the duration of this learning sequence is approximately 1 hour.
Table 2 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
apply running strategies to maximise scoring opportunities
use teamwork and communication to make effective base-running decisions.
Success criteria
I can:
decide when to run or hold, based on game context and team signals
explain how timing and communication affect running success
contribute to team decisions during play.
Introduction
Outline to students that, having revisited the fundamentals of striking and fielding, the next focus will be on maximising runs through effective base running. Explain that this sequence will introduce running skills within the context of gameplay, emphasising how decisions made during batting and fielding impact the actions taken when sprinting between bases or wickets.
Warm-up game – chuck and choose
Allocate students into teams of 4 and pair teams together. Each pair of teams will require a playing area.
Set up a 15 metre by 15 metre fielding area.
Place one starting marker outside of the fielding area in line with the corner, and 3 scoring markers along that sideline, starting from the batting or throwing line. Allocate points to each marker from closest to furthest from the starting marker:
marker 1 = 1 point
marker 2 = 2 points
marker 3 = 3 points.
One team starts as the fielding team and spreads out inside the fielding area.
The other team starts as the running team and lines up behind the starting marker (see Figure 4).
[bookmark: _Ref238223178]Figure 4 – set-up for chuck and choose
[image: Visual representation of set-up for chuck and choose.]
Explain the rules of the game to students:
Before batting or throwing, the student calls out which scoring marker they will attempt to run around.
The student then bats or throws the ball into the fielding area and runs around their chosen marker. The ball must stop inside the batting area or no runs can be scored.
Fielders collect the ball and return it to the starting marker.
If the runner returns to the starting marker before the ball is returned, they score points based on the marker they chose and ran around.
If the ball gets back to the starting marker before the runner does, no points are scored.
The next runner then takes their turn.
Once all runners have had a turn, the teams swap roles.
Note: this game can be tailored to suit students’ batting skills by allowing them to hit, throw, kick or roll the ball into the fielding area.
After the first innings, pose the following discussion questions to students:
How did your chosen scoring marker influence where you tried to bat or throw the ball?
What made you choose a safer or riskier scoring marker before batting or throwing?
Before progressing to the second innings, remove the rule that runners must choose their scoring marker before hitting or throwing.
Continue play for another innings, then pose the following discussion questions to students:
How did your decision change when you were able to choose your scoring marker after hitting or throwing?
What information helped you decide whether to take a safer run or risk running to a higher-scoring marker?
Slam ball
Note: slam ball is introduced in the PDHPE Year 7 – exploring my strengths and identity teaching and learning program.
Allocate the class into 4 teams and run 2 games concurrently. Teams can rotate using a round-robin format.
Each game requires one batting team and one fielding team.
Create a diamond with the first, second and third bases marked as one metre by one metre squares. Use a softball base or marker for home base (see Figure 5).
[bookmark: _Ref238224795]Figure 5 – set-up for slam ball
[image: Visual representation of set-up for slam ball.]
Note: this game can be tailored to suit students’ batting skills by allowing students to hit or throw the ball into the field of play.
Explain the rules of the game to students:
Before each play, fielders choose their position in the field.
The batter chooses to either hit the 3 balls off the tees or throw the balls into the field of play.
Fielders must remain frozen in the position they have chosen until the final ball is hit.
Once the third ball is hit, the batter runs, and any players on the batting team may run between bases.
Players on the batting team may choose not to run, and an unlimited number of players are allowed to occupy first, second and third bases.
Runners score one point for every time they pass home base. They can score a maximum of 5 runs before they must retire.
Play stops when all 3 balls have been returned to the tees by the fielders.
Runners are out if they are not inside a base area when all 3 balls have been returned to the tees. Players cannot stop at home base. They must make the decision to run from third to first through the home base.
Play continues until all players have batted.
Pause play when the opportunity arises briefly to discuss students’ decision-making:
What did you need to consider when deciding when to run between bases?
How did where the balls landed affect your decision to take a safer or riskier run?
If you began running but then ran back to the previous base, why did you make that decision?
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for fielding (see Appendix 2 – fielding assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to fielding.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741966]Learning sequence 3 – fielding to stop runs
Note: the duration of this learning sequence is approximately 1 hour.
Table 3 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
practise fielding strategies to reduce or prevent runs
work as a team to plan for and act in a variety of game situations.
Success criteria
I can:
position myself to cover gaps and react quickly to the ball
work with teammates to coordinate fielding actions
describe how our fielding strategy stopped runs or got outs.
Introduction
Outline to students that, after mastering running techniques, this lesson will focus on developing fielding skills aimed at preventing runs. Explain that they will learn important strategies, including reacting quickly, positioning themselves effectively and collaborating as a team. Emphasise that these skills will first be practised in simplified games before being applied under game pressure.
Warm-up game – block the gap
This game builds on the warm-up game, find a gap, from Learning sequence 1. In this version, the focus shifts from finding space to developing fielding strategies. Before starting play, briefly discuss:
How can fielders position themselves to block gaps more effectively?
What communication could help the fielding team work together?
Mark out a large playing area approximately 30 metres by 30 metres with a marker around the halfway mark of each sideline. Place a bucket on the centre of the far side, just outside the playing area (see Figure 6).
[bookmark: _Ref238227319]Figure 6 – set-up for block the gap
[image: Visual representation of set-up for block the gap.]
Students on the fielding team spread themselves out in the playing area.
The team outside of the playing area (the rolling team) lines up in 2 parallel lines, perpendicular to the playing area, with each student holding a tennis ball.
On the call of ‘go’, 2 students from the outside team roll their balls through the playing area, trying to find gaps between the fielders.
After rolling, both students run up the sideline of the playing area to the marker on the halfway mark and back to their starting point.
Fielders work together to stop both balls and place them in the bucket before the runners make it back.
The running team scores one point for each runner who makes it back before their ball is placed in the bucket or for any ball that travels through the playing area without being fielded.
The fielding team scores one point for each ball they stop and place in the bucket before the runner makes it back.
Once all pairs have had a turn, the teams swap roles.
After both teams have had the opportunity to field, pose the following discussion questions about fielding strategies before resuming play:
How did your team position itself to field the balls more effectively?
What decisions did your team make to return the ball more quickly?
What role did communication play in helping your team succeed in fielding?
Block the gap – high ball progression
Continue with the same game structure and scoring as the previous activity. In this progression, the outside team throws high balls that must land inside the playing area instead of rolling.
Fielders work together to catch both balls and place them in the bucket before the runners make it back.
Note: if necessary, pause briefly to demonstrate and explain the following catching cues: hands in ready position, feet shoulder-width apart and balanced, watch ball into hands, wrap fingers around the ball and give with the ball to absorb force.
After both teams have had the opportunity to field, pose the following discussion questions about fielding strategies before resuming play:
How did your team adjust the positioning of players to cover high balls?
What communication helped your team decide who would catch each ball?
Block the gap – overarm throwing and decision-making progression
Move the fielder’s bucket further away from the playing area.
Continue with the same game structure and scoring. In this progression, the outside team chooses whether to roll the ball or throw a high ball.
Fielders work together to field both balls and decide the most effective way to return them to the bucket, which is further away.
Fielders may choose to:
run the ball to the bucket
use an underarm throw to a nearby teammate
use an overarm throw to a teammate closer to the bucket
use an overarm throw directly to the bucket area.
Note: if necessary, pause briefly to demonstrate and explain the following overarm throwing cues: eyes on target, side-on position, point at target with opposite hand, step towards target with opposite foot to throwing arm, rotate body as the ball is released and follow through to target.
After both teams have had the opportunity to field, pose the following discussion questions about fielding strategies before resuming play:
How did your team adjust the positioning of players to respond to the new bucket position?
What impacted the decision you made on how to return the ball?
When was an overarm throw the best option?
How did the type of ball (rolled or high ball) influence your fielding decision?
Block the gap – glove fielding (optional activity)
Continue with the same game structure and scoring. In this progression, fielders use softball gloves.
Note: if necessary, pause briefly to demonstrate and explain the following glove fielding cues: gloves go on the non-throwing hand, turn the pocket of the glove to face the ball, use soft hands when catching, keep fingers pointing up for a ball above the waist, keep fingers pointing down for a ball below the waist and use 2 hands where possible to secure the ball. Allow students to practise with a partner.
After both teams have had the opportunity to field, pose the following questions about fielding strategies before resuming play:
How did using a glove change the way you fielded high balls or ground balls?
What adjustments did you need to make when transferring the ball from your glove to your throwing hand?
Partner challenge: dynamic tactical fielding in pairs
This activity builds on the fielding decisions developed in ‘Block the gap’. Students now apply these decisions in a more game-like context, where batters decide when to run and fielders decide who will field the ball, who will support the wicket and how to return the ball efficiently.
Students work in groups of 6.
Mark out a 30 metre by 30 metre square for each group.
Inside the square, set up 2 cricket wickets that are 12 metres apart.
Within each group, form 3 pairs.
Each pair will take turns as the batting pair and the other 2 pairs will field (see Figure 7).
[bookmark: _Ref238460521]Figure 7 – set-up for dynamic tactical running and fielding in pairs
[image: Visual representation of set-up for dynamic tactical running and fielding in pairs.]
Explain the rules of the game to students:
One pair starts as the batting pair, with one batter positioned at each wicket.
The non-striking batter gently underarm throws the ball to their partner.
The striking batter hits the ball, aiming to place it away from the fielders but keeping it within the playing area.
Once the ball is hit, the batting pair decides whether to run between the wickets.
Batters score one run each time they safely swap ends.
No runs are scored if the ball is hit outside of the marked playing area.
Batters may continue running if it is safe to do so.
The 2 fielding pairs position themselves inside the square.
Fielders work together to return the ball to the wickets as quickly as possible.
Fielders may choose to throw directly at the wicket or pass to a teammate in a better position.
Batters are out if they are not in their crease when the ball hits the wicket.
After the batting pair has had 6 hits, rotate roles.
Pose the following discussion questions before resuming play:
Where did you position yourself when you were fielding and why?
After the ball was hit, how did you change your positioning to best field the ball and return it to the wicket?
When was it better to throw directly at the wicket instead of passing to a teammate?
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for fielding (see Appendix 2 – fielding assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to fielding.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741967]Learning sequence 4 – striking with accuracy
Note: the duration of this learning sequence is approximately 1 hour.
Table 4 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
develop skills to strike the ball with accuracy and intent across varied field layouts
apply tactical thinking to select and adapt shot placements dynamically based on fielders’ positioning and game context
evaluate and adjust shot selection to optimise scoring opportunities.
Success criteria
I can:
consistently strike the ball to target areas with increasing accuracy across varied field layouts
adapt my shot selection to respond effectively to challenging field layouts and game challenges
analyse and justify my choice of shot based on fielders’ positioning
reflect on my performance to enhance skill execution in competitive scenarios.
Introduction
To build on earlier lessons, outline to students that this lesson’s focus is on batting, specifically on striking with accuracy. Explain that they will now learn advanced placement techniques and tactical shot selection. These skills will be taught and practised together before being applied in gameplay.
Warm-up game – hit the box
Note: this activity allows students to practise striking towards an assigned target. Teachers decide whether students use cricket bats or softball bats to strike the ball. Use a soft ball to promote safety.
Set up a 40 metre by 40 metre playing area and divide it into 2 equal halves.
Create a target zone or ‘box’ in the middle of each team’s half.
Allocate students into 2 teams.
Each team starts behind the back line of their half, facing the opposition’s target zone.
Place balls on markers (or low tees) along the back line of each team’s half (see Figure 8).
[bookmark: _Ref238463624]Figure 8 – set-up for hit the box
[image: Visual representation of set-up for hit the box.]
Explain the rules of the game to students:
The aim of the game is to strike balls into the opposition’s target zone.
On the whistle, students strike balls from markers towards the opposition’s target zone.
The following points system is used
3 points are awarded for any balls that land in the target zone
1 point is awarded for any balls that land in the opposition’s half
no points are awarded for any balls that land outside of the opposition’s target box.
Once all the balls have been hit, students place their bats down and wait for the teacher’s signal.
On the teacher’s signal, students have 15 seconds to retrieve any balls in their half and return them to the markers or tees along their back line.
Each student should be provided a ball for the following round.
Students must not retrieve balls while students are striking.
Students must only swing when the ball is on a marker or tee and the area is clear.
Repeat for 3 to 4 rounds.
At the end of the final round, count the balls in each team’s target zone.
The team with the fewest balls in their target zone wins.
Hit the gate
Allocate students into groups of 3.
Set up a hitting lane for each group approximately 10 metres wide. Allocate half of the hitting lanes for softball and the other half for cricket.
In each lane, set up 3 gates using markers (see Figure 9):
one fairly straight gate
one off-side gate
one leg-side gate.
[bookmark: _Ref238468768]Figure 9 – set-up for hit the gate
[image: Visual representation of set-up for hit the gate.]
Divide the class into groups of 3, alternating between either a cricket or softball set-up.
One student starts as the batter, one starts as the bowler, and one starts as the retriever and coach.
The bowler underarm bowls the ball to the batter, allowing one bounce for cricket and no bounces for softball. They should aim to vary the angle and height of the feed to allow the batter to practise different strokes.
The batter uses the correct batting technique to hit the ball through one of the gates, attempting to hit through a different gate each time. They score one point for each gate they hit through.
The student who is the retriever and coach observes the batter’s technique, retrieves the ball and provides one piece of feedback based on the relevant coaching cues after each hit (see feedback points below).
Students rotate roles after the batter has received 6 balls.
Note: cricket batting cues have been taken from the PDHPE Year 9 – achieving peak athletic performance teaching and learning program. Teachers may choose to revisit the cricket batting technique through demonstration. Teachers should explicitly demonstrate the softball batting technique if this is new learning for students.
In the cricket lanes, the student who is the retriever and coach focuses on the technique of the batter, including:
holding the bat with 2 hands
maintaining a balanced side-on stance
using a short back lift
stepping towards the ball
watching the ball onto the bat
keeping the head still and eyes level
swinging through the ball and following through.
In the softball lanes, the student who is the retriever and coach focuses on the technique of the batter, including:
gripping the bat with 2 hands
standing side on with feet shoulder-width apart
holding the bat above the back shoulder
keeping the front elbow slightly tucked and the back elbow raised
pivoting through the hips
watching the ball onto the bat
swinging through the ball and following through.
After each student has rotated through each role, groups swap sports.
Close the gate
Allocate students into groups of 4 to 6.
Set up a 20 metre by 20 metre playing area for each group.
Within each playing area, students set up 5 gates using 2 markers per gate (there should be at least one more gate than number of fielding students).
Place a batting marker and a bowling marker approximately 5 metres apart.
One student starts as the batter, one student starts as the bowler and the remaining students start as fielders.
Fielders spread out inside the playing area but cannot stand directly inside or block a gate before the ball is hit (see Figure 10).
[bookmark: _Ref238471080]Figure 10 – set-up for close the gate
[image: Visual representation of set-up for close the gate. ]
Explain the rules of the game to students:
The bowler stands at the bowling marker and bowls the ball underarm to the batter with a maximum of one bounce.
The batter uses a cricket bat to hit the ball through one of the gates.
Fielders move to stop the ball before it passes through a gate.
Each batter faces 6 balls before rotating roles.
Players rotate through each role during the game.
Note: in this activity, students practise striking the ball with accuracy under simple team pressure, while the teacher guides technique, control and teamwork to support striking and fielding development.
Pose the following discussion questions about batting strategies before resuming play:
Was it easier to hit the ball straight, left or right? Would this be the same for every player? Why or why not?
If the ball moved slightly to one side, did it change where you aimed it?
When fielding, what cues might the batter’s body position or bat angle tell you about where they are trying to hit the ball?
Encourage discussion around anticipation and key signs, such as foot placement and where the shoulders are facing.
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to batting.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741968]Learning sequence 5 – deliver with precision
Note: the duration of this learning sequence is approximately 1 hour.
Table 5 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
develop the technique for bowling or pitching with control and accuracy
understand how bowling or pitching choices affect batters and fielders.
Success criteria
I can:
accurately deliver or bowl the ball to target zones
adjust bowling or pitching speed and placement based on game context
explain how my bowling or pitching supported my team’s fielding.
Introduction
Outline to students that bowling or pitching skills are being introduced, giving everyone the opportunity to learn and refine their technique. Explain that they will be taught how to deliver the ball with accuracy and consistency, and how this supports fielders while challenging batters. Emphasise that these skills will be practised thoroughly before being applied tactically in the next stage.
Warm-up game– Noongar wana
Note: this warm-up was introduced in the PDHPE Year 7 – grip it and hit it teaching and learning program. Use the variations to extend students’ striking, timing and deflection skills while reinforcing quick reactions, safe contact and consistency under pressure. Use a 5-metre safety circle and a spongy ball. For more information, refer to ‘Noongar wana’ in Yulunga Traditional Indigenous Games.
Share with your students that Noongar wana is an Aboriginal game from the Noongar people of southwest Western Australia. Aboriginal and Torres Strait Islander peoples had invented well-established striking and fielding games prior to 1788. The continued enjoyment of these games today is a testament to their creativity and to the enduring importance of games in fostering both enjoyment and community connection.
Allocate the class into groups of 8.
For each group, place a target, for example, wickets or a bin, and set up a safety circle with a diameter of 5 metres around it using markers. Set up another concentric circle with a diameter of 12 metres around it using markers.
One batter stands inside the inner circle with a bat.
Fielders position themselves outside the larger circle with 2 balls (see Figure 11).
[bookmark: _Ref238480824]Figure 11 – set-up for Noongar wana
[image: Visual representation of set-up for Noongar wana.]
Explain the rules of the game to students:
Fielders bowl the balls using an overarm action, aiming to hit the target.
The batter deflects the balls to protect the target.
Fielders must throw within 3 seconds of fielding the ball.
The batter is out if they
hit the ball outside the 12-metre circle
block the ball and it remains inside the 5-metre circle
are caught on the full.
Rotate batters regularly.
Note: remind students of the bowling action by reinforcing the following coaching cues: side on to the target, point the non-bowling arm towards the target, step towards the target, bring the bowling arm over straight, release the ball in front of the body and follow through towards the target.
Note: cricket bowling cues have been taken from the PDHPE Year 9 – achieving peak athletic performance teaching and learning program. Teachers may choose to revisit cricket bowling techniques through demonstration.
Once students have demonstrated accuracy using a bowling action, progress the activity by introducing a softball pitching action. Demonstrate correct pitching technique by asking students to grip the ball with their fingers rather than the palm, use an underarm pitching action and aim for the strike zone, between the batter’s armpits and knees.
Precision attack
Allocate students into groups of 10, divided into 2 teams of 5.
Mark out a large playing area approximately 15 metres by 15 metres.
Each team is allocated a set of markers in one colour which they place around the playing area.
The 2 teams then stand 15 metres away from the playing area on opposite sides (see Figure 12).
[bookmark: _Ref238486116]Figure 12 – set-up for precision attack
[image: Visual representation of set-up for precision attack. ]
Explain the rules of the game to students:
One team attacks at a time.
Each player bowls one tennis ball, attempting to hit an opposing team’s marker.
When a marker is hit, students are awarded one point and the marker is removed from the playing area.
If students hit their own team’s marker, they lose one point.
Once all 5 players have had a turn, the other team collects the balls and commences their turn.
Between rounds, pose the following discussion questions about bowling strategies:
What impacted which marker you aimed for?
What were the risks of targeting more difficult markers?
Code red
Note: this activity extends the precision attack game by requiring students to make quick, dynamic decisions about targeting specific zones, simulating real game pressures. By responding to random commands, students must rapidly adapt their delivery technique, developing precision and tactical awareness in both cricket and softball contexts.
Use the same playing area and team set-up as precision attack.
The fielding team stands within the playing area.
The 5 bowling or pitching students stand 15 metres away from the playing area, each holding a ball.
Call out one the following commands at random, just before students are to bowl or pitch:
left side only
corner squares
even numbers only
odd numbers only.
The bowling or pitching students must immediately locate the correct area and aim their bowl or pitch there.
The fielding team tries to stop all bowls or pitches from landing in the respective zones.
Teams swap after each turn.
Players keep score of how many times they successfully land the ball in the targeted area.
Pose the following discussion questions about movement strategies before resuming play:
How did you decide where to aim after hearing the call?
What aspects of your technique, such as stance, action and power, assisted you to deliver the ball accurately?
How did fielders communicate and position themselves to stop balls from entering the scoring area?
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to batting.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741969]Learning sequence 6 – striking and delivering – applying precision to score and defend
Note: the duration of this learning sequence is approximately 1 hour.
Table 6 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
use striking and bowling or pitching skills strategically in game situations to score points or runs and restrict the opponent’s scoring opportunities
develop decision-making skills about where and when to strike or bowl or pitch, considering field placements and teamwork
enhance understanding of tactics in striking and fielding games to support both attacking and defending roles.
Success criteria
I can:
use correct striking and bowling or pitching techniques in a game situation to maximise scoring opportunities and challenge the opposition
work cooperatively with my teammates to apply both fielding and batting tactics.
Introduction
Outline to students that, having practised striking and bowling or pitching skills separately, this lesson will focus on combining these skills with tactical decision-making. Explain that batters will learn how to strike into space to score runs, while bowlers or pitchers will practise delivering the ball precisely to limit scoring and create opportunities for dismissals.
Zone hitting challenge – cricket
Divide the class into groups of 10 and run multiple games concurrently.
Set up a playing area approximately 50 metres by 20 metres, divided into scoring zones. Place a wicket at one end in the centre, and a marker for the bowler approximately 15 metres from the batter wicket into their playing area (see Figure 13).
[bookmark: _Ref238485392]Figure 13 – suggested set-up for strike to score
[image: Visual representation of suggested set-up for strike to score. ]
Note: students can be involved in allocating scores to each zone with the opportunity to engage students in a discussion about why certain areas should have higher or lower runs. This supports students working towards the outcome PH5-MSS-02 selects, implements and justifies strategies and actions to solve movement challenges.
Allocate the following roles to students in each group:
batter
bowler
wicketkeeper
all other students are fielders.
Explain the rules of the game to students:
The bowler bowls the ball to the batter.
The batter hits the ball into the field of play.
The batter is awarded the number of points allocated to the zone the ball is hit into.
If the ball is caught, no runs are scored.
After 4 deliveries, students rotate roles.
Continue the game until all students have had a go at each role.
Note: to progress the activity, add in a limit to the amount of runs that can be scored in a particular zone. For example, a maximum of 3 runs can be scored from the one-point zone. This encourages students to diversify their shot placement.
After one full round of play, pose the following discussion questions about batting strategies before resuming play:
How did the run values or restrictions for each zone influence your shot selection?
How did fielder positioning influence where the batter attempted to hit the ball?
Zone hitting challenge – softball
Play the same game using softball equipment, softball pitching and the requirement to pitch between the armpits and knees rather than the stumps.
After one full round of play, pose the following discussion questions about transferring skills before resuming play:
What were the key differences when changing to softball?
What adjustments did you make between the cricket innings and the softball innings?
Power play cricket
Set up modified cricket fields with 2 wickets.
Mark an inner fielding circle using markers, approximately 20 metres from the cricket pitch (see Figure 14).
[bookmark: _Ref238486067]Figure 14 – set-up for power play cricket
[image: Visual representation of set-up for power play cricket.]
Allocate students into groups of 12.
Each group has:
2 batters
1 bowler
1 wicketkeeper
8 fielders.
Note: this game allows students to apply the batting, bowling and fielding techniques practised in previous activities. The power play rule encourages students to identify gaps in the field and adjust the force, angle and placement of their shots. Teachers should use soft balls and adjust the size of the inner fielding circle based on student ability and available space.
Explain the rules of the game to students:
Each batting pair receives 6 bowling deliveries.
The first 3 deliveries are the power play, where only 2 fielders can start outside of the inner fielding circle and the remaining fielders must start inside the inner fielding circle.
After the power play, fielders may reposition anywhere in the playing area.
Batters aim to score as many runs as possible.
Fielders return the ball to the wicketkeeper to stop play.
Rotate roles after 6 deliveries.
The batting pair scores:
1 point for each completed run
1 bonus point if the ball beats the inner fielding circle during the power play.
Pose the following discussion questions about striking and fielding strategies during power play cricket:
Who was advantaged by the power play and why?
As a batter, how did you maximise your opportunity to score runs during the power play?
What did effective communication look like in this game for the batting pair and for the fielders?
Slam ball – progression
This game builds on skills introduced in slam ball from Learning sequence 2. In this version, the ball is pitched instead of hit off a tee; however, a tee may still be used to support student success.
Allocate the class into 4 teams and run 2 games concurrently. Teams can rotate using a round-robin format.
Each game requires one batting team and one fielding team.
Create a diamond with first, second and third base marked as one metre by one metre squares. Use a softball base or marker for home base (see Figure 15).
[bookmark: _Ref238545939]Figure 15 – set-up for slam ball progression
[image: Visual representation of set-up for slam ball progression.]
Explain the rules of the game to students:
Before each play, fielders choose their position in the field.
The pitcher pitches 3 balls to the batter.
Fielders must remain frozen in their chosen position until the final ball is hit.
Once the third ball is hit, the fielders can move, the batter runs and any players on the batting team may run between bases.
Players on the batting team may choose not to run, and an unlimited number of players are allowed to occupy first, second and third bases.
Runners score one point for every time they pass home base.
Play stops when all 3 balls have been returned to the pitcher by the fielders.
Runners are out if they are not inside a base area when all 3 balls have been returned to the pitcher. Players cannot stop at home base. They must make the decision to run from third to first through the home base.
Play continues until all players have batted.
Pause play when the opportunity arises to briefly conduct a class discussion about students’ decision-making:
What impacted your ball placement when you were batting?
What did you need to consider when deciding when to run between bases?
What improved team success in fielding?
Play for one inning, then change the scoring system so a runner only completes one lap of the diamond, as in softball. Introduce the following scoring system:
1 point is earned per base a player makes it to (4 runs if they complete one lap)
6 points for a home run.
Additional modifications can be made including:
restricting the number of runners per base to 2 students
increasing or decreasing the number of balls in play.
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to batting.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741970][bookmark: _Toc145666058][bookmark: _Toc152167467][bookmark: _Toc148105389][bookmark: _Toc150181683][bookmark: _Toc150259389][bookmark: _Toc151447421][bookmark: _Toc151632401][bookmark: _Toc145666059][bookmark: _Toc151564446]Learning sequence 7 – game ready – applying skills and strategies
Note: the duration of this learning sequence is approximately 1 hour.
Table 7 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
work collaboratively to develop and implement team strategies in dynamic game situations
apply individual skills effectively to support overall team goals
make tactical decisions and adapt strategies based on evolving game scenarios.
Success criteria
I can:
communicate effectively with my team to create and adjust game plans
contribute my skills in different roles to help my team succeed
make tactical decisions during gameplay to support team objectives.
Introduction
Outline to students that, having now developed core cricket skills, this lesson will focus on combining those skills with teamwork, strategy and effective communication. Explain that they will explore how individual actions contribute to team tactics and experience making real-time decisions during game situations. Emphasise that through targeted activities and scenario discussions, they will build confidence in applying their skills strategically to outsmart the opposition and work cohesively as a team.
Warm-up game – bowler goaler
Note: this activity can be modified to have students complete an underarm pitch rather than bowling the ball. This activity has been adapted and modified for Stage 5 from Bowler Goaler from Playing for Life by the Australian Sports Commission.
Allocate students into teams of 6 to 8.
Mark out a playing area approximately 20 metres by 20 metres, which includes a 3-metre end zone.
In each end zone, create a bowler zone with markers at one end and place a set of wickets at the other end. The wickets should be in opposite corners.
One student from each team starts as the bowler and stands in their team’s bowler zone.
All other students start in the playing area (see Figure 16).
[bookmark: _Ref238546275]Figure 16 – set-up for bowler goaler
[image: Visual representation of set-up for bowler goaler.]
Explain the rules of the game to students:
The attacking team starts with the ball, aiming to pass the ball to their allocated bowler who is standing in the bowling zone.
Students can only take 2 steps with the ball before they must pass to a teammate.
Passes must be made within 3 seconds.
Defenders must stay one metre away from the player with the ball.
If the ball hits the ground or is intercepted, the opposing team takes possession and becomes the attacking team.
No contact is permitted.
No players are permitted to enter the end zone other than the bowler.
Once thrown to the target bowler, they have 3 seconds to bowl the ball at the wicket.
If the target bowler hits the wicket, a goal is scored.
The team that concedes a goal restarts with possession from the centre of the playing area.
If the target bowler misses the wicket, the opposing team restarts with possession from the edge of the end zone.
Rotate the bowler regularly so all students get an opportunity to bowl.
Progress the game by adding a 10-second shot clock. Once a team gains possession, they have 10 seconds to pass the ball to the bowler and for them to attempt to hit the wicket. If the team does not attempt to score within 10 seconds, the opposing team takes possession.
Four-wicket cricket (diamond cricket)
Mark out a diamond-shaped field with wickets at each corner and a bowling marker in the centre. The distance should be approximately 20 metres between wickets. It is suggested to use a marker as a crease at each wicket.
Divide students into 2 teams (multiple games may be run simultaneously).
Allocate one team to field and one to bat (see Figure 17).
[bookmark: _Ref238553419]Figure 17 – set-up for four-wicket cricket
[image: Visual representation of set-up for four-wicket cricket.]
Explain the rules to students:
The fielding team allocates one person to begin as a bowler and 4 wicketkeepers. The rest of the team spreads out around the field, outside of the diamond.
The batting team sends in 4 batters who stand one per wicket. The rest of the team waits on the sideline, ready to bat.
To begin play, the bowler bowls the ball to a batter.
The batter attempts to hit the ball and communicates to the other batters whether they are going to run or not, whether the ball has been hit or not.
If the decision is made to run, all 4 batters run anticlockwise to within the crease of the next wicket, carrying their bat with them to score one run.
Batters may choose to keep running multiple wickets to score more runs.
Batters can be caught out, bowled out or run out.
The game is continuous, so as soon as a batter is out, a new batter must run in and play does not stop.
The batting team continues until all batters are out or for a set time limit.
Ensure that fielding roles are rotated during the game.
Pause play when the opportunity arises to briefly conduct a class discussion about students’ decision-making:
When batting, how did you decide whether to run or not? How did you decide how many runs you would try to score?
When fielding, how did you decide which wicket to field the ball to?
How did you ensure your communication was effective in this game?
Suggested modifications for this game include:
Silent periods where no verbal communication is allowed by either team until the teacher returns play to normal.
A power play by marking out an inner and outer fielding zone and restricting the number of fielders allowed to stand in the outer fielding zone.
Hit and run – if batters contact the ball with their bat, they must run.
Class discussion questions to consolidate the learning from these modifications could include:
How did your team communicate when they were no longer allowed to do so verbally? Did this make the game more challenging? How?
How did you try to maximise success in batting during the power play? What fielding strategies did you use to minimise the impact?
How did having a hit and run rule impact your batting decisions?
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for fielding (see Appendix 2 – fielding assessment rubrics) and batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to striking and fielding games.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741971]Learning sequence 8 – big bash
Note: the duration of this learning sequence is approximately 1 hour.
Table 8 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
integrate all striking, fielding and running skills into a modified cricket game
apply strategic thinking and decision-making skills under pressure in modified cricket situations.
Success criteria
I can:
perform batting, bowling, fielding and running confidently in a modified cricket game
make effective decisions based on game situation in modified cricket
communicate and work effectively as part of a team.
Introduction
Outline to students that in this lesson, they will apply movement skills, communication skills and tactical striking and fielding strategies in a game of modified cricket.
Warm-up game – wicket over
Set up a rectangular playing area approximately 30 metres by 30 metres.
Line up a series of wickets through the middle of the area, parallel to the sidelines.
Divide the class into 2 teams, with one team lined up along one sideline, and the other team lined up along the other sideline (see Figure 18).
[bookmark: _Ref238555814]Figure 18 – set-up for wicket over
[image: Visual representation of set-up for wicket over.]
Each student begins with one tennis ball and each team has an additional pile of balls.
On the teachers call, students throw the balls at the wickets, trying to knock them over.
No student is to enter the playing area; however, any balls that roll outside of the playing area may be reused.
The game ends when all wickets have been knocked over or if balls have run out.
The team that has knocked the most wickets over to the other team’s half wins.
Note: if the wickets are not falling, consider either using a larger ball or knock over any wickets as you see them getting hit
Modified cricket
Set up a cricket field with a pitch in the middle and wickets at each end.
Divide students into 2 teams and allocate one team to bat and one to field.
Pair students up with someone from the opposing team. They will provide peer feedback on the skills and strategies of their partner during gameplay.
Explain the batting rules to students:
Two students start as batters.
Batters can be caught out, bowled out or run out.
Batters retire after scoring 10 runs.
Explain the fielding rules to students:
Students spread out around the field.
One student begins as the bowler and one student begins as the wicketkeeper.
After 4 bowls, the entire fielding team rotates in a clockwise direction.
Note: consider modifications that reflect the skill level of students, such as:
· smaller teams and running concurrent games
· introducing a powerplay or other restricted fielding situations
· introducing boundary lines
· altering the number of runs for a batter to retire
· ‘one hand, one bounce’ for a caught out
· having continuous batting.
Once all batters have had a chance at batting, the teams swap over.
Pause play as the opportunity arises during the game to highlight students’ strategic decision-making. Examples of discussion questions could include:
Why did you decide to take that run after that hit?
Why did you decide to aim for that wicket when fielding?
How could communication improve that play?
Modified cricket – scenarios progression
After the first 2 innings, pause the game and introduce hypothetical scenarios for students to respond to in their play.
Note: scenarios should be introduced at the teacher’s discretion during gameplay and should be supported with discussion questions for students to justify their solutions to the movement challenges.
Example scenario 1: the batting pair must score 4 runs off 4 balls to win the game with no wickets remaining.
Class discussion questions:
What is the best batting strategy in this scenario to achieve the win?
What could the fielders do to prevent the win from occurring?
Example scenario 2: a powerplay is introduced where only 2 fielding players can be in the outfield for an over.
Class discussion questions:
What is the main goal for the batting pair in this over and how can they achieve this?
What can the fielding team do to try to minimise the impact of the power play? Where should the outfield players be positioned and why?
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for fielding (see Appendix 2 – fielding assessment rubrics) and batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to striking and fielding games.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Toc238741972]Learning sequence 9 – fully loaded softball
Note: the duration of this learning sequence is approximately 1 hour.
Table 9 – teaching and learning program
	Outcomes and content
	Teaching and learning activities

	Outcomes
PH5-MSS-01, PH5-MSS-02, 
PH5-SMI-01
Content
Focus area – Movement skills and strategies
Enhancing and valuing movement
Refine and adapt fundamental and specialised movement skills to predictable and dynamic situations
Participate in target, net and court, striking and fielding, and territory games to investigate how to adapt movement skills and strategies to solve problems in gameplay
Select and transfer similar movement skills and strategies to different movement environments
Examine and demonstrate how communication and movement concepts can assist with anticipation, decision-making and the manipulation of space and time
Analyse and practise how connections between communication, skill execution, movement concepts, teamwork, strategy and involvement can improve outcomes in gameplay
Provide and apply feedback to refine specialised movement skills, concepts and strategies
Applying self-management and interpersonal skills to movement
Apply and refine communication, problem-solving and decision-making skills to dynamic movement situations
	Learning intentions
We are learning to:
integrate all striking, fielding and running skills into a modified softball game
apply strategic thinking and decision-making skills under pressure in modified softball situations.
Success criteria
I can:
perform batting, pitching, fielding and running confidently in a modified softball game
make effective decisions based on game situation in modified softball
communicate and work effectively as part of a team.
Warm-up – chuck the chicken
Allocate students into 2 teams.
Team A starts by throwing the rubber chicken as far as possible into the open space and calls out ‘Chuck the chicken!’
Team B runs to retrieve the chicken and forms a line, passing it overhead and between legs (over then under) until it reaches the end of the line.
Concurrently, Team A forms a group and one player runs around the outside, counting how many laps they can complete of their team before Team B yells ‘Chuck the Chicken!’ Let teams discover that this is most efficient when they make the smallest group possible, promoting collaborative decision-making, leadership and teamwork. Each lap completed by the runner earns one point for the team (see Figure 19).
[bookmark: _Ref238557476]Figure 19 – set-up for chuck the chicken
[image: Visual representation of set-up for chuck the chicken.]
When the chicken reaches the end of Team B’s line, the last player throws the chicken anywhere they like.
Teams switch roles. Team B has a team member complete laps around their group while Team A completes the under, over challenge.
Pause after a round or 2 to allow teams to refine their strategy.
The team with the most points at the end wins.
Fully Loaded Softball
Note: this activity has been adapted from Fully Loaded Softball by Softball Australia.
Set up a standard softball field with home plate, first, second and third bases and a marker for the pitcher.
Divide the class into 2 teams and allocate one team to field and one to bat.
Explain Fully Loaded Softball rules to students:
A strike is when the pitched ball travels over the home plate between the batter’s knees and armpits.
A strike is also called when a batter swings and misses, regardless of the pitch.
If 3 strikes are called, the batter is out.
If a pitched ball is too wide, high or low, it is called a ball.
If 3 ‘balls’ have been called, the batter can hit off a tee.
Players score a run when they complete a lap of the diamond and run over the home plate.
The batting team generates their batting order. To begin the game, the last 3 batters in the batting order start at first, second and third bases , creating loaded bases. This order should be staggered each inning to promote maximum participation.
The fielding team selects one pitcher and one catcher, with other students fielding at bases or in the outfield.
Play commences on the teacher’s call of ‘Play ball!’ with the pitcher pitching.
Batters are out if they are:
struck out – the batter swings and misses 3 times or a strike is pitched 3 times
caught out
run out, either by another batter running to their base or being tagged out.
Once all students have had a turn at batting, the teams swap over.
Pause play as the opportunity arises during the game to highlight students’ strategic decision-making. Examples of discussion questions could include:
What impacted your decision-making on where to hit the ball?
Why did you decide to aim for a specific base, or returning the ball to the pitcher, when fielding?
How could communication improve that play?
Fully Loaded Softball – scenarios progression
After an inning, pause the game and introduce hypothetical scenarios for students to respond to in their play.
Note: scenarios should be introduced at the teacher’s discretion during gameplay and should be supported with discussion questions for students to justify their solutions to the movement challenges.
Example scenario 1: the batting team requires 2 runs to win. The bases are fully loaded and the last batter is up to the plate.
Discussion questions:
Where should fielders stand and why?
Which base should the ball be fielded to prevent the win?
What might the pitcher try to do to prevent the win?
Where is a good place for the batter to hit?
Example scenario 2: there is a runner on second base who will attempt to steal a base, as third base is free.
Discussion questions:
Should the fielders focus on the runner or the batter who is about to bat?
What communication is required to maximise team success for the batting and fielding teams in this scenario?
Striking and fielding games wrap-up
Pose a series of questions for students to turn and talk before contributing as a class discussion:
What was the most challenging skill or strategy in striking and fielding games for you?
Which game did you prefer, cricket or softball, and why?
What are the key differences in skills and strategies between the sports?
What other sports can you apply striking and fielding strategies or skills to? (Encourage students to also consider sports from other categories, for example, striking a ball with a stick in hockey.)
What would be your one top tip about striking and fielding strategies that you would give to yourself if you could go back in time to the start of this program? Or what is the most important thing you have learned about striking and fielding strategies?
Optional – striking and fielding games tactics and strategy test (post program)
Students repeat the same scenario and knowledge-based test used at the beginning of the program (see Appendix 1 – striking and fielding games tactics and strategy test).
Note: this post program assessment evaluates students’ growth in understanding of key concepts, challenges and strategies involved in striking and fielding games. It assesses growth in students’ knowledge of phases of play, tactical decision-making, teamwork and gameplan adjustments in varied sporting contexts.
Formative assessment:
Outcomes
· refines and transfers movement skills and concepts for adaptation in a range of dynamic movement environments PH5-MSS-01
· selects, implements and justifies strategies and actions to solve movement challenges PH5-MSS-02
· evaluates and adapts self-management and interpersonal skills to manage complex situations 
PH5-SMI-01
Teachers may choose to use the assessment rubrics for fielding (see Appendix 2 – fielding assessment rubrics) and batting (see Appendix 4 – batting assessment rubrics) throughout the activities in this lesson to provide feedback to students which can be applied to refine movement skills, concepts and strategies related to striking and fielding games.
The interpersonal skills and teamwork rubric (see Appendix 3 – interpersonal skills and teamwork assessment rubric) can be used by teachers to assess students’ self-management and interpersonal skills in this lesson. Student responses to the class discussion questions can provide information to formatively assess their justification of chosen strategies in response to the movement challenges faced in the games.


Adjustments, evaluation and registration
	[Classroom teacher to complete.]




[bookmark: _Appendix_1_–][bookmark: _Toc238741973]Appendix 1 – striking and fielding games tactics and strategy test
What are the 2 main parts of play in a striking and fielding game? Describe what each part involves.
(Hint: think about what players do when their team is batting and when their team is fielding. What is the goal for each team during these times?)
	


What are 3 challenges players might have when:
batting (hitting and running)
	


fielding (catching and throwing)?
	


You are batting in softball and there is a runner on second base. What might you do to help your team score?
	


In cricket, a batter is consistently hitting shots into the gaps between fielders.
1. What fielding adjustments or team strategies can you use to reduce scoring from these shots?
	


How does this compare to batting in baseball or softball?
	


How does teamwork help when fielding?
	


Give one example of a team strategy in cricket or softball. How does this help your team?
	


In a cricket match, the batting team has one over (6 balls) and 4 wickets left, and they need 10 runs to win. The fielding team wants to stop them from scoring.
1. If you are on the batting team, what would you do to help your team score the 10 runs and win?
	


If you are on the fielding team, what would you do to stop the batting team from reaching 10 runs?
	


How can analysing the opposition’s strengths and weaknesses influence your game plan in striking and fielding games?
	


[bookmark: _Toc197684720][bookmark: _Toc201160149][bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]

[bookmark: _Appendix_2_–][bookmark: _Toc238741974]Appendix 2 – fielding assessment rubrics
The following assessment rubrics have been developed using the Physical literacy continuum.
[bookmark: _Toc238741975]Student self-assessment – fielding
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – catching
	I can position my body and hands effectively to catch or collect balls travelling through the air at different speeds, heights and angles, even when under pressure.
	
	
	

	Skill – collecting ground ball
	I can position my body effectively and use 2 hands to collect balls rolling along the ground at different speeds, even when under pressure.
	
	
	

	Skill – throwing
	I can quickly throw the ball with control, accuracy and appropriate force to reduce scoring opportunities or create dismissals.
	
	
	

	Skill – bowling or pitching
	I can demonstrate a correct bowling or pitching action and execute the movement with accuracy to the wicket or home plate.
	
	
	

	Strategy – positioning
	I can move my position on the field to cover free spaces in response to my teammates and knowledge of a batter’s skills.
	
	
	

	Strategy – relaying
	When I field the ball, I can position myself effectively to help teammates relay the ball towards the most appropriate base or wicket.
	
	
	

	Communication
	I can communicate effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful fielding outcomes.
	
	
	


Identify one area for improvement:
	


Outline how you will work towards improving in your identified area:
	




[bookmark: _Toc238741976]Student peer-assessment – fielding
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – catching
	They can position their body and hands effectively to catch or collect balls travelling through the air at different speeds, heights and angles, even when under pressure.
	
	
	

	Skill – collecting ground ball
	They can position their body effectively and use 2 hands to collect balls rolling along the ground at different speeds, even when under pressure.
	
	
	

	Skill – throwing
	They can quickly throw the ball with control, accuracy and appropriate force to reduce scoring opportunities or create dismissals.
	
	
	

	Skill – bowling or pitching
	They can demonstrate correct bowling or pitching actions and execute the movement with accuracy to the wicket or home plate.
	
	
	

	Strategy – positioning
	They can move their position on the field to cover free spaces in response to their teammates and knowledge of a batter’s skills.
	
	
	

	Strategy – relaying
	When they field the ball, they can position themself effectively to help teammates relay the ball towards the most appropriate base or wicket.
	
	
	

	Communication
	They can communicate effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful fielding outcomes.
	
	
	


Identify one suggested improvement for your peer:
	


Outline how your peer could work towards improving in the identified area:
	


[bookmark: _Toc238741977]Teacher assessment – fielding
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – catching
	Student positions body and hands effectively to catch or collect balls travelling through the air at different speeds, heights and angles, even when under pressure.
	
	
	

	Skill – collecting ground ball
	Student positions body effectively and uses 2 hands to collect balls rolling along the ground at different speeds, even when under pressure.
	
	
	

	Skill – throwing
	Student quickly throws the ball with control, accuracy and appropriate force to reduce scoring opportunities or create dismissals.
	
	
	

	Skill – bowling or pitching
	Student demonstrates correct bowling or pitching action and executes the movement with accuracy to the wicket or home plate.
	
	
	

	Strategy – positioning
	Student moves their position on the field to cover free spaces in response to teammates and knowledge of a batter’s skills.
	
	
	

	Strategy – relaying
	Student positions themself effectively to help teammates relay the ball towards the most appropriate base or wicket.
	
	
	

	Communication
	Student communicates effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful fielding outcomes.
	
	
	




[bookmark: _Appendix_3_–][bookmark: _Toc238741978]Appendix 3 – interpersonal skills and teamwork assessment rubric
The following assessment rubric has been developed using the Physical literacy continuum.
	Criteria
	Excellent
	Proficient
	Developing
	Beginning

	Verbal communication
	Consistently uses clear, concise and appropriate verbal cues; initiates and responds effectively to support team play and decision-making.
	Usually provides clear verbal cues; communicates needs and strategies effectively most of the time.
	Communicates verbally but may be unclear or inconsistent; sometimes struggles to convey or interpret messages.
	Rarely uses verbal communication or messages are unclear, limiting team effectiveness.

	Non-verbal communication
	Confidently uses gestures, signals and body language to support team coordination and understanding.
	Uses non-verbal cues with reasonable effectiveness; generally interprets teammates’ signals.
	Occasionally uses or understands non-verbal cues but lacks consistency or confidence.
	Does not use or respond to non-verbal communication effectively.

	Active listening
	Actively listens to teammates; demonstrates understanding by responding appropriately and adapting play accordingly.
	Usually listens and responds to teammates; may miss some cues or make occasional misinterpretations.
	Shows intermittent active listening; sometimes inattentive or slow to respond.
	Seldom listens to teammates; responses often inappropriate or unrelated.

	Collaboration and support
	Actively supports teammates, encourages positive behaviours and contributes constructively to team dynamics and morale.
	Generally supports teammates and promotes teamwork; occasionally misses opportunities to contribute positively.
	Shows some collaboration but may focus on individual performance over team success.
	Rarely collaborates or supports teammates; individualistic approach negatively impacts the team.

	Conflict resolution
	Effectively manages and resolves conflicts within the team through respectful communication and negotiation.
	Handles conflicts appropriately most of the time; seeks help when needed to resolve issues.
	Recognises conflicts but has difficulty managing them constructively without support.
	Avoids or exacerbates conflicts; unable to manage disagreements respectfully.

	Decision-making and problem solving
	Consistently contributes to shared decision-making processes and adapts strategies collaboratively in response to changing game situations.
	Participates in decision-making; adapts to team strategies with some initiative and confidence.
	Limited involvement in team decisions; struggles to adapt strategies without guidance.
	Does not participate in decision-making; resistant or unable to adjust to changing situations.




[bookmark: _Toc238741979]Appendix 4 – batting assessment rubrics
The following assessment rubrics have been developed using the Physical literacy continuum.
[bookmark: _Toc238741980]Student self-assessment – batting
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – body position
	I can position my body effectively (perpendicular to ball delivery, feet shoulder-width apart and weight evenly distributed), shifting my weight forward as I swing the bat to strike a ball.
	
	
	

	Skill – contact with ball
	I can make strong contact with the ball.
	
	
	

	Strategy – running
	I can make decisions about when to run or not to run that result in runs being achieved and reducing my chance of getting out.
	
	
	

	Strategy – shot selection
	I can control the weight, height, angle and trajectory of my shots to direct the ball into space away from fielders.
	
	
	

	Communication
	I can communicate effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful run scoring outcomes.
	
	
	


Identify one area for improvement:
	


Outline how you will work towards improving in your identified area:
	


[bookmark: _Toc238741981]Student peer-assessment – batting
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – body position
	They can position their body effectively (perpendicular to ball delivery, feet shoulder-width apart and weight evenly distributed), shifting their weight forward as they swing the bat to strike a ball.
	
	
	

	Skill – contact with ball
	They can make strong contact with the ball.
	
	
	

	Strategy – running
	They can make decisions about when to run or not to run that result in runs being achieved and reducing their chance of getting out.
	
	
	

	Strategy – shot selection
	They can control the weight, height, angle and trajectory of their shots to direct the ball into space away from fielders.
	
	
	

	Communication
	They can communicate effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful run scoring outcomes.
	
	
	


Identify one suggested improvement for your peer:
	


Outline how your peer could work towards improving in the identified area:
	


[bookmark: _Toc238741982]Teacher assessment – batting
	Category
	Criteria
	Sometimes
	Mostly
	Always

	Skill – body position
	Student positions their body effectively (perpendicular to ball delivery, feet shoulder-width apart and weight evenly distributed), shifting their weight forward as they swing the bat to strike a ball.
	
	
	

	Skill – contact with ball
	Student makes strong contact with the ball.
	
	
	

	Strategy – running
	Student makes decisions about when to run or not to run that result in runs being achieved and reducing their chance of getting out.
	
	
	

	Strategy – shot selection
	Student controls the weight, height, angle and trajectory of their shots to direct the ball into space away from fielders.
	
	
	

	Communication
	Student communicates effectively with teammates using clear verbal cues, non-verbal signals and active listening to support teamwork, decision-making and successful run scoring outcomes.
	
	
	




[bookmark: _Appendix_4_–][bookmark: _Toc238741983][image: ]Program feedback
We value your feedback. If you use this teaching and learning program in your faculty and school context, please complete the PDHPE 7–10 resource evaluation form. If you have further comments or suggestions, please email PDHPEcurriculum@det.nsw.edu.au.


[bookmark: _Toc238741984]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Secondary Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: PDHPE subject matter experts.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.2.2, 2.1.2, 2.2.2, 2.3.2, 3.1.2, 3.2.2, 5.1.2.
[bookmark: _Toc145666063]Creation date: 23 July 2026
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