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Rationale
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Hlk219878550][bookmark: _Int_pHgkKFWJ]The Curriculum planning and programming, assessing and reporting to parents K-12 policy and its associated standards emphasise inclusive programming, ensuring all students have access to educational programs that meet their diverse needs. The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022b). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible, and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
[bookmark: _Toc219903505]Introduction
[bookmark: _Integrated_teaching_and][bookmark: _Toc219903506]Integrated teaching and learning programs to meet the needs of diverse learners
Integrated teaching and learning programs use a multi-tiered approach to support teachers to plan for all students in any class or setting. Integrated programs consider the stage outcomes and Life Skills outcomes to inform teaching and learning to meet the diverse needs of students. By understanding and appreciating learner variability, flexible learning experiences can be planned to provide opportunities for diverse learners in every classroom to engage with curriculum and achieve their full potential, while providing a culturally inclusive space for all.
Universal strategies are quality differentiated teaching practices that are used to optimise learning and engagement for all students. Teachers build on universal strategies and intensify support through targeted differentiation and personalised learning and support to meet identified student needs.
A multi-tiered approach to curriculum planning is a strategic and efficient way for teachers to enhance learning outcomes for every student. It involves increasingly intensified support across 3 tiers.
Tier 1 – universal – a proactive approach to support inclusive design of the whole learning environment.
Tier 2 – targeted differentiation – the direct and intentional response of teachers to meet identified needs of individuals or groups of students, in addition to broad universal planning.
Tier 3 – personalised learning and support – a collaborative process that responds to the individual needs of students with disability in addition to universal planning and targeted differentiation.
This example of an integrated teaching and learning program provides one approach to sequencing and progression of learning based on the pedagogical principles of explicit teaching and inclusive practice. Refer to the Personalised learning and support procedures, Adjustments to teaching and learning and Collaborative curriculum planning process to determine the best model of support for students.
[bookmark: _Toc219903507]Life Skills eligibility
Life Skills courses are designed for students with intellectual disability or an imputed intellectual disability in Years 7 to 12 who cannot access stage outcomes or for whom prior stage outcomes are not appropriate. This is determined through collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc219903508]Assessment of Life Skills outcomes
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible through using various written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
For further information regarding student eligibility and credentialling requirements, see NESA’s ACE Rule 11.


[bookmark: _Toc219903509]About this resource
Please note: this learning sequence is a partial example to enable teachers to engage with the multi-tiered planning approach.
[bookmark: _Toc148102520][bookmark: _Toc219903510]Purpose of resource
[bookmark: _Toc148102521]This sample integrated program of learning supports teachers in NSW Department of Education schools to plan for all students in any class or setting. It supports the diverse learning needs of students in a Health and Movement Science Year 11 class, who are working towards either Stage 6 or Stage 6 Life Skills syllabus outcomes and content.
The template is inclusive of the learning needs of all students. Additional curriculum planning support for Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), high potential and gifted students and students with disability is available at .
[bookmark: _Toc219903511]Target audience
[bookmark: _Toc148102522]This sample is intended to support teachers and curriculum leaders in all settings as they develop contextually appropriate teaching and learning resources for the Health and Movement Science 11–12 Syllabus (2023) and Health and Movement Science Life Skills 11–12 Syllabus (2023).
[bookmark: _Toc219903512]When and how to use
Teachers may:
use this resource as part of a broader curriculum planning and assessment planning process which includes a scope and sequence and assessment plan/schedule
use the teaching and learning program as a model and make modifications reflective of contextual needs 
examine the program of learning and associated resources and collaboratively refine them based on faculty or school goals
examine the materials to collaboratively plan opportunities for team teaching, collaborative resource development, mentoring, lesson observation and the sharing of student samples
use the programming, assessment practices or syllabus planning detailed in the program as an opportunity to backward map Years 10 to 7.
Incorporating learning activities with a multi-tiered approach 
Learning activities: when planning with a multi-tiered approach, consider students’ varied strengths, interests and needs, and use universal strategies to support all learners. Build on this with targeted differentiation, such as scaffolded tasks, flexible groupings or adjusted complexity to support or extend learning. For students with individualised needs, provide personalised adjustments such as tailored instruction, assistive technology or appropriate supports.
The balance between universal, differentiated and personalised approaches may vary depending on the content and skills being taught. Gathering evidence of learning across all tiers supports ongoing reflection on student progress. Keeping a record of planned differentiation and adjustments, including extension strategies, helps maintain a responsive and inclusive classroom environment.
This approach could include starting with universal strategies that all students can engage with, like such as clear intentions, visuals and multimodal activities. Learning can then be broken into targeted activities for students learning Life Skills and mainstream content where needed to enable all students to meet the learning intentions. Students may be brought back at the end of the lesson to conclude with another universal strategy. Depending on the content and/or skills, each lesson may require multiple universal and scaffolded sessions. In some instances, a whole lesson may operate on universal strategies. Evidence of learning will need to be integrated into scaffolded activities when separating Life Skills and mainstream syllabus content.
Differentiation/adjustments: document strategies and adjustments required for specific students, this also includes differentiation for extension requirements.

[bookmark: _Toc112681289][bookmark: _Toc219903513]Overview
Description: this integrated Year 11 program comprises 5 one-hour lessons within focus area 2 – The body and mind in motion of the Health and Movement Science Stage 6 and Stage 6 Life Skills syllabuses. It develops understanding of how biomechanical principles support safe movement through observation, practical application, guided analysis and communication. Designed for inclusive delivery, it offers differentiated entry points and scaffolded extension to support students working towards both Stage 6 and Stage 6 Life Skills outcomes. Planning and assessment uses a multi-tiered approach (universal, targeted, personalised) to meet diverse learner needs and ensure equitable access and progress. The sequence links to the Health and Movement Science Stage 6 (Year 11) – biomechanics – sample learning program available on the Planning, programming and assessing PDHPE 11–12 page under Year 11 sample programs.
Duration: this integrated program of learning is designed to be completed over a period of approximately 6 hours but can be adapted to suit student needs and school context.
[bookmark: _Toc219903514]Syllabus information
[bookmark: _Toc219903515]The body and mind in motion
Content
What are the systems of the body and how do they help us move?
Explore how biomechanical principles relate to moving safely
Example(s):
Human movement such as motion, balance and stability, fluid mechanics and force.
Safe movements such as walking, squatting, lifting.
Efficient movements such as movements to reduce injury, movements for people with specific needs such as disability.
[bookmark: _Toc112681290]

[bookmark: _Toc219903516]Unit outcomes
Table 1 – Life Skills and mainstream outcomes
	[bookmark: _Hlk217024690]Stage 6 Life Skills outcomes
	Stage 6 outcomes

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09


Health and Movement Science 11–12 Syllabus and Health and Movement Science Life Skills 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.


[bookmark: _Toc219903517][bookmark: _Toc112681291]Integrated lesson sequence
[bookmark: _Toc219903518]Lesson 1 – exploring movement: key terms and absorption of force
This learning sequence is intended to support the teaching of Year 11 focus area 2 – The body and mind in motion. Opportunities for reflection and adjustments can be made depending on student interest.
Teacher note: introduce or review biomechanics
Biomechanics is the science of how and why the human body moves the way it does. This includes how muscles, bones and joints work together to produce movement. When used in sport, it can help to minimise the potential risk of injury and allow an athlete to pursue their potential, be more efficient and hence improve sport performance.
The biomechanical principles referred to in this, and subsequent lessons, are:
· motion – the movement of the body or an object through space. Speed, acceleration and momentum are important parts of motion.
· balance and stability – the alignment of the body’s centre of gravity over the base of support. This includes centre of gravity, line of gravity and base of support.
· fluid mechanics – the study of forces and flows through fluid, this includes flotation, centre of buoyancy and fluid resistance.
· force – a push or pull that causes a person or object to speed up, slow down, stop or change direction. The body applies force, the body absorbs force, the body can apply force to an object.
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 2 – outcomes, learning intentions and success criteria 
	Life Skills Stage 6
	Stage 6

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09

	Learning intentions
We are learning to:
explore key movement vocabulary (safe movement, functional movement, movement efficiency) and understand how these concepts relate to everyday life, exercise and sporting movements
explore how our body absorbs force during movement.
Success criteria
I can:
identify and explain key movement terms using words, pictures, gestures or assistive technology
demonstrate controlled absorption of force when catching.
	Learning intentions
We are learning to:
develop a deep understanding of movement vocabulary and use this to analyse safe, functional and efficient movement
analyse techniques for absorbing force in different sports and movement situations
apply biomechanical principles to improve performance and safety.
Success criteria
I can:
construct a glossary of movement terms with clear definitions
explain techniques I used to absorb force and why they were successful
illustrate or perform how force is absorbed and explain how it applies to other sports or scenarios.


Table 3 – universal teaching and learning activities for introduction to biomechanics
	Universal teaching and learning activities
	Evidence of learning

	Introduce learning intentions and success criteria.
Teacher explains what students are learning and how they will demonstrate understanding.
Provide examples of safe, functional and efficient movement in everyday life and sport.
Small group brainstorm of key terms
Students work in pairs or small groups to define:
safe movement
functional movement
movement efficiency.
Some students may benefit from provision of pictures, symbols or assistive devices to complete activities. Students point to, select or match examples to the correct term.
Encourage sharing examples from everyday life, sport or exercise. 
Pairs, as directed by the teacher, share back to the class.
Practical activity for absorbing force
Explain to students that force is the energy we can see in a moving object. To absorb force, we need to reduce how much energy is in an object over a greater period of time. This can be seen when catching an egg with still hands versus catching the egg while moving your hands backward at a similar but slower pace to the moving object. 
Students undertake the following practical experiences using an underarm throw for both objects.
Catch an egg with a partner and gradually increase the distance between throws by stepping back after each catch.
Repeat the same process with a cricket ball.
Students record how their hand shape, arm action and body movement change when catching a cricket ball versus an egg as the throwing distance increases.
Use explicit modelling and clear cues such as ‘soft hands’. Some students may require step-by-step instructions, additional processing time and repeated demonstrations.
Demonstrate and model by showing how to catch objects, step-by-step, using clear, appropriate language and movement.
Break the movement into small steps and provide visual cues.
Use visual aids and feedback such as cards, posters, mats and peer/teacher feedback to help students understand and improve their catching.
	Evidence of learning for activity 1: students re-state learning intentions and success criteria in their own words (written, spoken, typed or pictorial).
Evidence of learning for activity 2
Students:
· explain what safe, functional and efficient movement means
· show or give examples of these types of movement in their daily life, sports or exercise.
Evidence of learning for activity 3
Students:
· demonstrate controlled absorption of force when catching
· provide responses linking technique to performance by completing the questions, verbal sharing or using a mode that suits the student.


Table 4 – targeted teaching and learning activities for introduction to biomechanics
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions using a communication form that suits their needs. Provide prompts, visual cues and modelling as required, and offer sentence starters. Provide opportunities for students to use any mode of communication – for example, speech, gestures, pictures/icons, drawings, augmentative and alternative communication (AAC) devices, yes/no or multiple-choice selections, or partner-scribed answers.
What helped you catch the egg?
Was it easier to catch the egg or the ball? Why?
What sports do you need soft hands to absorb force in?
How do players stop force in rugby league or football?
How can small players tackle big players safely?
Evidence of learning: 
Students:
· explain in their own words what helped them catch the egg, compare egg versus ball or describe sports techniques
· draw, act out or use gestures to show catching, stopping or tackling safely
· complete guided prompts like:
· It helped me catch the egg because ___.
· In rugby league, players absorb force by ___.
	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions:
How did you avoid breaking the egg? Describe the techniques you used.
How did your techniques change when the distance was increased? What was the successful outcome and why?
Which technique led to the most successful outcomes? Provide reasons for its success.
Why do you think the techniques of catching an egg might be applied to catching a hard object such as a cricket ball?
Using your knowledge of absorbing force, account for the different techniques used to catch both objects.
Where in other sports might this principle of absorbing force be applied?
How do you think this can be applied to something like rugby league? 
Why is technique important to allow a smaller opponent to tackle a larger person?
How do they absorb shock or force?
Evidence of learning
Students:
· describe techniques, outcomes and reasoning for success
· illustrate or perform how force is absorbed and explain why it works
· explain or discuss how techniques apply to other sports or scenarios, for example, tackling in rugby league, or catching in cricket.


Table 5 – lesson closure: universal key terms and absorption of force reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Structured sharing of key terms
Groups share their definitions with the class.
Teacher and peers highlight key ideas and common understanding.
Exit reflection
Each student records or indicates one thing they learnt today to safely and efficiently absorb force.
	Evidence of learning for activity 1: students articulate clear definitions and show connection to a real-world context.
Evidence of learning for activity 2: students explain or demonstrate understanding of how the body absorbs force.
Next steps:
Teacher explains how key terms will be applied in future practical lessons, for example standing long jump, throwing or lifting tasks.
Students are encouraged to revisit any terms they are unsure of to prepare for applying them in practical movement tasks.
Apply safe force absorption in future practical activities.




[bookmark: _Toc219903519][bookmark: _Hlk207615978]Lesson 2 – exploring movement: summation of force
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 6 – outcomes, learning intentions and success criteria for summation of force
	Life Skills Stage 6
	Stage 6

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09 

	Learning intentions
We are learning to:
understand which body parts and movements help us jump forward
recognise safe, functional and efficient movements when jumping.
Success criteria
I can:
identify and demonstrate which body parts or movements helped me jump
indicate which jump went the furthest and explain why, using words, gestures, pictures or assistive technology.
	Learning intentions
We are learning to:
analyse how the legs, arms and momentum contribute to force and jump distance
compare and evaluate different jump types using biomechanical principles.
Success criteria
I can:
explain which forces contributed to each jump and how they affected performance
justify differences in jump distances using biomechanical concepts such as force summation and technique.


Table 7 – universal teaching and learning activities for summation of force
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce learning intentions and success criteria.
Teacher explains what students are learning and how they will demonstrate understanding.
Revise learning from previous lesson.
Practical activity for summation of force
Students undertake the following practical experiences:
hop off one leg without using your arms
jump off 2 legs without using your arms
jump off 2 legs while using both arms
run up, jump off 2 legs and use both arms. 
Have students perform each jump 2–3 times.
Use explicit modelling and clear cues. Some students may require step-by-step instructions, additional processing time and repeated demonstrations. 
Teacher demonstrates each jump with clear body language and simple explanations.
Use visual cues (pictures, diagrams, arrows) to show the movement sequence.
Break jumps into steps (for example, bend knees → hop/jump → swing arms when relevant → controlled landing).
Provide mats and clearly marked landing zones for safety.
Pair students with a buddy for guidance and encouragement.
Place small targets (cones, hoops) to jump toward for focus and motivation.
For students with a physical disability, consider:
chest pass versus overhead throw with backswing
static versus a rolling start in a wheelchair.
Complete allocated questions below for understanding and application.
	Evidence of learning for activity 1: students restate learning intentions and success criteria in their own words (spoken, typed or pictorial).
Evidence of learning for activity 2
Students:
· give one example each for safe, functional and efficient movement
· explain or demonstrate understanding of how the body absorbs force.
Evidence of learning for activity 3
Students:
· safely perform all jumps
· can explain how their legs, arms and momentum contribute to distance
· compare jumps and show understanding of force summation through discussion, observation or simple diagrams.
Evidence of learning for activity 4: students provide responses linking technique to performance by completing the questions, verbal sharing or using a mode that suits the student.


Table 8 – targeted teaching and learning activities for summation of force
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Questions for practical activity for summation of force
Based on the practical experiences, students answer the following questions using a communication form that suits their needs. Provide prompts, visual cues and modelling as required, and offer sentence starters. Provide opportunities for students to use any mode of communication – for example, speech, gestures, pictures/icons, drawings, augmentative and alternative communication (AAC) devices, yes/no or multiple-choice selections, or partner-scribed answers.
What helped you move forward in every jump?
Show arrows or diagrams representing leg push and arm swing. Ask students to point or act out what helped them push off.
Include a sentence starter: I moved forward because my ___ pushed/swung.
Which jump helped you go the furthest?
Place cones/mats to show distances for each jump. Students indicate which jump reached the farthest.
Students watch each other and point to the jump that went furthest.
Why do you think that jump helped you go further?
Scaffold with cloze prompts such as: This jump went further because I used ___ and ___ together.
Students demonstrate the arm and leg movements that made them jump farther.
What was different between the jumps?
Provide a simple table with images of each jump for students to mark differences (for example, arms used, one or 2 legs).
Students can gesture, point or draw differences.
If a basketball player or high jumper was floating in the air with nothing to push on, could they jump or move? Why or why not?
Students try pushing off from the floor versus from a soft mat that doesn’t allow push, to feel the effect.
Include a sentence starter: They could not move because ___.
Show a short video or image illustrating movement without a surface to push against.
Evidence of learning: 
Students:
· identify or demonstrate which body parts or movements helped them move
· indicate which jump went the furthest and provide a reason
· describe or show differences between jumps
· explain that movement requires something to push against
· express ideas using words, gestures, pictures or assistive technology
· participate in discussions or share ideas with peers
· connect movement to safe, functional or efficient practice.
	1. Questions for practical activity for summation of force
What allowed you to jump forward regardless of the technique or posture used?
What do you notice about the distance that you were able to travel in each jump?
Why do you think that is?
What were the differences between the jumps? Explain using your understanding of the principles of force.
How effective would a high jumper or basketball player be if suspended in mid-air with nothing to push against? Explain your answer.
Evidence of learning
Students:
· explain which forces (legs, arms, momentum) contributed to each jump
· compare jump distances and justify differences using biomechanical concepts (force, summation of forces, technique)
· analyse variations between jumps and link them to principles of motion and force
· explain why a jump would fail without something to push against, demonstrating understanding of reaction forces.


Table 9 – lesson closure: universal summation of force reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Think-Pair-Share reflection
Students think about which jump went the furthest and why, then discuss with a partner before sharing with the class.
	Evidence of learning for activity 1
Students:
· articulate which movements contributed to increased jump distance
· explain differences between jumps.
Next steps:
Use observations to plan a focus on improving technique in future jumping activities, for example, coordinating arm swing and leg push.




[bookmark: _Toc219903520]Lesson 3 – exploring movement: applying force
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 10 – outcomes, learning intentions and success criteria for applying force
	Life Skills Stage 6
	Stage 6

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20 
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09 

	Learning intentions
We are learning to:
explore how we apply force to objects in movement tasks
identify safe and efficient ways to push and move different objects.
Success criteria
I can:
show how I used my body to apply force to move each ball
describe one safe and efficient strategy that helped me push the ball.
	Learning intentions
We are learning to:
analyse how mass, friction and applied force affect motion
evaluate technique adjustments that optimise force application and performance.
Success criteria
I can:
explain differences in distances using biomechanical concepts (force, mass, friction)
 justify technique changes that improve performance.


Table 11 – universal teaching and learning activities for applying force
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce learning intentions and success criteria.
Teacher explains what students are learning and how they will demonstrate understanding.
1. Revise learning from previous lesson on summation of force.
1. Practical activity for applying force
Students undertake the following practical experiences:
place a basketball and a tennis ball on a line
push both balls at the same time using the same force
repeat 2 to 3 times
record distance travelled for each ball
record observations of force applied.
Consider using a short pool noodle or foam bar placed behind both balls, so the student pushes one bar to move both balls at the same time. This helps to apply the force more evenly.
Use explicit modelling and clear cues. Some students may require step-by-step instructions, additional processing time and repeated demonstrations.
Set-up a clear start line with tape and lay a measuring tape on the floor with large 0.5 m markers.
Model first with a teacher/peer demonstrating the whole sequence.
Use picture cue cards for the activity.
	Evidence of learning for activity 1: students restate learning intentions and success criteria in their own words (written, spoken, technology assisted or pictorial).
Evidence of learning for activity 2: students give one example of how body parts can increase distance for a jump.
Evidence of learning for activity 3: students record observations of force applied for each ball roll. 


Table 12 – targeted teaching and learning activities for applying force
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions using a communication form that suits their needs. Provide prompts, visual cues and modelling as required, and offer sentence starters. Accept responses in any mode such as speech, gestures, pictures/icons, drawings, augmented and alternative communication devices, yes/no or multiple-choice selections, or partner-scribed answers.
Did one ball go further than the other? Which one?
Why do you think that ball went further, even though you pushed them both the same way?
Was the basketball harder to move than the tennis ball? Why do you think that is?
What might happen if the ball is wet from the rain?
What might happen if the basketball is soft or not full of air?
Evidence of learning
Students:
· identify the ball that travelled furthest using gestures, pictures or words
· give a reason for why the ball went further using gestures, pictures or words
· describe or show that the basketball is harder to push due to size or weight
· can predict and show what happens if the ball is wet
· can demonstrate or describe how force is absorbed differently when the ball is soft.
	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions.
Although the same amount of force was used, did one ball move further than the other? Propose why this occurred.
Explain the difference in distances travelled in terms of application of force to the masses of each ball.
Explain what you would expect to happen in the following situations and how each situation impacts the amount of force applied to the ball:
it was raining and the ball became wet
the basketball was only half inflated.
Evidence of learning
Students:
· record and compare distances travelled for each ball, identifying which went further
· explain differences in distances using concepts of force, mass and motion
· analyse how lighter or smaller objects travel further when the same force is applied
· predict and explain that a wet ball will reduce grip, causing less effective force transfer and shorter distance
· predict and explain that a half-inflated basketball will absorb more force, reducing its bounce and distance travelled
· link observations to biomechanical principles of applying force. 


Table 13 – lesson closure: universal applying force reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Exit reflection
Each student records or indicates one thing they learnt today about applying force.
	Evidence of learning for activity 1: students can explain or demonstrate understanding of how the body applies force.
Next steps:
Use principles for applying force in future practical activities.




[bookmark: _Toc219903521]Lesson 4 – exploring movement: base of support
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 14 – outcomes, learning intentions and success criteria for base of support
	Life Skills Stage 6
	Stage 6

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20 
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09 

	Learning intentions
We are learning to:
identify how changing our feet and body position affects balance and stability
use a wider base and body lean to stay steady when force is applied.
Success criteria
I can:
show a stable stance by widening my base or lowering my body and explain what I did
use a wider base of support and body lean to stay steady when force is applied.
	Learning intentions
We are learning to:
examine how base of support, line of gravity and centre of gravity influence stability
apply these principles to adopt stances that increase stability against external forces.
Success criteria
I can:
analyse stability differences between narrow, wide and unilateral stances referencing base of support and line of gravity
justify stance adjustments for 2 sport contexts for example, tackling in rugby league, defending in basketball.


Table 15 – universal teaching and learning activities for base of support
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce learning intentions and success criteria.
Teacher explains what students are learning and how they will demonstrate understanding.
1. Revise learning from previous lesson.
1. Practical activity for base of support.
Students undertake the following practical experiences:
Stand with feet together, partner uses chalk to draw around their feet or base of support.
While still standing, partner pushes them lightly.
Students repeat this activity with their partner using the same amount of force, but adjust the positioning of the feet to change the base of support such as:
standing on one leg
widening the stance on both feet
kneeling on hands and knees.
Introduce line of gravity by using a wide base of support with a sideways lean or movement towards the force before it makes contact.
Use explicit modelling and clear cues. Some students may require step-by-step instructions, additional processing time and repeated demonstrations. 
Use floor spots and tape outlines.
Partner models stance.
Visual icons for wide/low/lean.
Complete questions for understanding and application.
	Evidence of learning for activity 1: students restate in their own words what ‘base of support’ and ‘stability’ mean and how they’ll show it.
Evidence of learning for activity 2: students provide a sports example of applying force.
Evidence of learning for activity 3
Students:
· demonstrate increased stability when stance is widened or body is lowered
· point to or describe the base of support outline and where their line of gravity moved.
Evidence of learning for activity 4: students provide responses linking technique to performance by completing the questions, verbal sharing or using a mode that suits the student.


Table 16 – targeted teaching and learning activities for base of support
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions using a communication form that suits their needs. Provide prompts, visual cues and modelling as required, and offer sentence starters. Accept responses in any mode such as speech, gestures, pictures, drawings, augmented and alternative communication devices, yes/no or multiple-choice selections, or partner-scribed answers.
What did you notice when your feet were further apart?
Did having a bigger base (feet wide or hands and knees) help you stay more stable?
Why do you think having a wide base helps you keep your balance?
Can you name 2 sports where players need to stand with feet wide apart? Why do they do that?
What did you feel when you leaned towards the push with your feet wide?
Sample answer: when I stood with my feet wide and leaned into the push, I didn’t fall. I was more stable because I moved my body towards the push. This helped me stay balanced and gave me more control.
Why do you think leaning into the force helped you stay up?
How do athletes keep their balance when their feet are close together?
Evidence of learning: 
Students:
· show or indicate that they felt more stable when their feet are further apart
· demonstrate a wider base (feet wide or hands and knees) to stay upright
· explain or act out that a wide base provides more support and prevents falling
· name sports where a wide stance is used and indicate why it helps with stability and control
· describe or show that leaning into a push with wide feet improves balance
· explain that leaning into a force helps stop falling
· demonstrate or describe strategies to maintain balance when feet are close together, for example, bending knees, arms out, shifting weight.
	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions.
What did you notice as the base of support becomes bigger?
How does a person’s base of support affect their stability?
Why does an improved or greater base of support improve stability in relation to centre of gravity and line of gravity. Provide reasons.
Identify 2 examples of when a wide base of support is needed in a sporting situation and explain why.
What did you notice when you had a wide base of support and moved towards the force before contact? Why do you think this is the case?
Sample answer: in this position someone is more stable and able to withstand the force because they are moving their line of gravity towards the direction of the force. This allows more movement to occur after the force is applied, before the person’s line of gravity is pushed outside the base of support.
Describe how athletes who perform skills with a narrow base of support control their upper body movement to assist in maintaining balance.
Evidence of learning
Students:
· describe that a larger base of support increases stability
· explain how base of support affects balance in relation to centre of gravity and line of gravity
· account for why a greater or improved base of support improves stability using biomechanical principles
· identify sporting examples where a wide base is used and explain why it is important for stability and control
· [bookmark: _Hlk216965533]explain and demonstrate that moving towards a force with a wide base increases stability by keeping the line of gravity within the base of support
· describe how athletes with a narrow base control upper body movement to maintain balance.


Table 17 – lesson closure: universal base of support reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Exit slip.
Students suggest one stance change that kept them stable and give reasons.
	Evidence of learning for activity 1: students provide reasons for improved stability related to base/line of gravity.
Next steps:
Inform students that application of base of support will continue in the next lesson when they investigate centre of gravity and sprint starts.




[bookmark: _Toc219903522]Lesson 5 – exploring movement: centre of gravity and base of support
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 18 – outcomes, learning intentions and success criteria for centre of gravity and base of support
	Life Skills Stage 6
	Stage 6

	A student:
explores the relationship between body systems and movement HM-LS-12
identifies ways to improve movement and performance HM-LS-13
identifies the relationships between health and movement concepts HM-LS-17
develops solutions for health or movement concepts HM-LS-20
	A student:
analyses the systems of the body in relation to movement HM-11-03
Analysis: analyses the relationships and implications of health and movement concepts HM-11-06
Problem-solving: proposes and evaluates solutions to health and movement issues HM-11-09 

	Learning intentions
We are learning to:
explore how body position at the start affects balance and speed
choose a starting position that helps us move quickly and safely.
Success criteria
I can:
compare which start felt most balanced and which was fastest for me
describe one body change that helped me start faster.
	Learning intentions
We are learning to:
analyse how centre-of-gravity height, base of support and body angle influence acceleration
evaluate which start optimises first-step speed using biomechanical principles.
Success criteria
I can:
explain performance differences between standing, standing with a forward lean, and crouch starts using centre of gravity, base and line of gravity
recommend a start for a movement context and justify with reaction and applied force considerations.


Table 19 – universal teaching and learning activities for centre of gravity and base of support
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce learning intentions and success criteria.
Teacher explains what students are learning and how they will demonstrate understanding.
1. Revise learning from previous lesson on centre of gravity.
1. Practical activity for centre of gravity and base of support
Students undertake the following practical experiences with a partner, completing a 10-metre sprint from the following positions:
standing straight with arms by their side
feet apart with a slight forward lean and arms in the ready positions (standing start)
crouch start with hands on the floor and using blocks or something similar to push off.
Potential cues to enhance technique include nose over toes, hips higher than shoulders (as appropriate); push the ground back.
Partners record each sprint time in a table.
Use explicit modelling and clear cues. Some students may require step-by-step instructions, additional processing time, and repeated demonstrations:
Footprint mats for start
Whistle and visual countdown
Timers with large display.
For students with a physical disability, consider:
wheelchair push start
seated scooter.
	Evidence of learning for activity 1: students restate (or select/gesture) one learning intention and one success criterion in their own words.
Evidence of learning for activity 2: students can describe or show (with a stance) that lowering centre of gravity and keeping the line of gravity within the base of support increases stability.
Evidence of learning for activity 3: students accurately record times in a table.


Table 20 – targeted teaching and learning activities for centre of gravity and base of support
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions using a communication form that suits their needs. Provide prompts, visual cues and modelling as required, and offer sentence starters. Accept responses in any mode such as speech, gestures, pictures/icons, drawings, augmented and alternative communication devices, yes/no or multiple-choice selections, or partner-scribed answers.
Which start felt the most balanced?
Which starting position do you think should be the fastest?
Which was the fastest for you?
What helped you go faster?
Was it easier to move when you were steady or wobbly?
Where else do athletes use these body positions?
Evidence of learning
Students:
· identify which start felt most balanced
· recognise which start allowed faster movement
· show what helped to go faster
· describe or demonstrate the differences between moving while steady versus wobbly
· give examples of other sports or activities where similar body positions are used.
	1. Questions for understanding and application
Based on the practical experiences, students answer the following questions.
Describe the effect of the height of the centre of gravity on balance and stability.
Explain the impact of the area of base of support on balance and stability.
Which starting position should be the fastest and why?
Which starting position was the fastest and why?
Are there other biomechanical principles, for example force, that play a part in influencing the times? What is happening and why?
Evidence of learning
Students:
· describe how a higher or lower centre of gravity affects balance and stability
· explain how the size of the base of support impacts balance and stability
· identify which starting position was the fastest and justify why
· explain how other biomechanical principles, such as force, influence sprint times and describe what is happening and why.


Table 21 – lesson closure: universal centre of gravity and base of support reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Exit slip
Students identify which starting position was their fastest and why.
	Evidence of learning for activity 1: students identify fastest start position and give reasons why, using terminology for base of support and centre of gravity.




[bookmark: _Toc216941210][bookmark: _Toc219903523][bookmark: _Toc146805877][bookmark: _Toc147481174]Differentiation and adjustments
[Record adjustments and differentiation activities for students with identified requirements in the table below. This section is for use in school when making adjustments to support students to achieve in their learning, including extension activities.]
	Student
	Differentiation and/or adjustments

	Student X – outline identified requirements
	List of specific differentiation and/or adjustments.


[bookmark: _Toc216941211][bookmark: _Toc219903524]Registration and evaluation notes
[Add registration and evaluation notes for teacher and supervisor sign-off in the table below.]
	Teacher reflection and evaluation notes on program
	Head teacher/supervisor notes and sign off

	
	




[bookmark: _Toc219903525]Overall program evaluation prompts
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc219903526]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020a) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning. 
Please rate how much you agree with these statements:
My teacher had confidence that I could achieve and improve in my learning. (CESE 2020a Chapter 1: High expectations)
I had a clear idea of what I was learning and why. (CESE 2020a Chapter 2: Explicit teaching)
I used the feedback provided to improve my performance. (CESE 2020a Chapter 3: Effective feedback)
I understood the feedback on the assessment task. (CESE 2020a Chapter 3: Effective feedback)
I was able to predict the marks I achieved in the assessment tasks. (CESE 2020a Chapter 5: Assessment)
The activities in the unit prepared me for the assessment task. (CESE 2020a Chapter 5: Assessment)
I found the activities in the lessons interesting to me. (CESE 2020a Chapter 7: Wellbeing)
I made valuable contributions to the class during this unit. (CESE 2020a Chapter 7: Wellbeing)
I ask questions in class when I don’t understand yet. (CESE 2020a Chapter 7: Wellbeing)
Optional open-ended prompts:
The lessons and/or activities that I most enjoyed were when we … because …
When the learning was difficult, the strategy I used was …
If I was giving advice to a student who was starting this unit I would tell them to …
If I was giving advice to a teacher who was teaching this unit I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc219903527][bookmark: _Hlk148102399]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the PDHPE Curriculum team by emailing PDHPEcurriculum@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum, Inclusive Education, Multicultural Education, Aboriginal Outcomes and Partnerships and subject matter experts.
[bookmark: _Hlk148105035]Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Alignment to NSW Education Standards Authority: this resource supports student eligibility and credentialling requirements as referenced by NESA’s ACE Rule 11.
Creation date: September 2025 
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