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[bookmark: _Toc112681287][bookmark: _Toc222229596]Rationale
[bookmark: _Toc112681289]The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets, and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs, and faculty or school processes.
[bookmark: _Hlk112402278][bookmark: _Hlk112408500][bookmark: _Hlk112408586][bookmark: _Hlk112408794]The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. 
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment, or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.

[bookmark: _Toc222229597]Overview
Description: this program of learning addresses content from the focus areas of Formulas and equations, Linear relationships, Managing money and Applications of measurement. The lessons and sequences in this program of learning are designed to allow students to explore the applications of measurement in the context of creating or producing things, as well as incorporating algebra formula skills, linear modelling and business-related finance such as profit and loss and GST. 
Duration: this program of learning is designed to be completed over a period of approximately 8 weeks but can be adapted to suit the school context.
Explicit teaching: explicit teaching is embedded throughout this unit of learning to ensure clarity and support for all students. Each lesson includes clearly stated learning intentions and success criteria, and uses purposeful questioning strategies with sample questions provided to check for understanding. Learning is explicitly connected to real-world contexts and prior mathematical concepts to enhance relevance and meaning. A gradual release of responsibility guides students from teacher-led instruction to independent practice, supported by worked examples and self-explanation prompts that deepen understanding and build confidence.
[bookmark: _Toc112681290]

[bookmark: _Toc222229598]Outcomes
A student:
develops understanding and fluency in mathematics through exploring and connecting mathematical concepts, choosing and applying mathematical techniques to solve problems, and communicating their thinking and reasoning coherently and clearly MAO-WM-01
selects and applies algebraic techniques to solve problems involving equations and formulas MST-11-01
models and interprets linear relationships to solve problems and make predictions in practical contexts MST-11-02 
solves financial problems involving budgeting and purchasing MST-11-04 
solves problems involving measurement in practical contexts MST-11-05 
The identified Life Skills outcomes that relate to this unit are:
MA-LS-01 – uses number in a range of contexts
MA-LS-02 – applies operations with integers
MA-LS-03 – solves problems using number and patterns
MA-LS-04 – identifies and uses fractions, decimals and percentages in a range of contexts
MA-LS-05 – recognises and demonstrates the use of money in everyday contexts
MA-LS-06 – plans and demonstrates financial decision-making
MA-LS-07 – uses and interprets time in everyday contexts
MA-LS-08 – uses measurement in a range of contexts
MA-LS-09 – applies measurement to solve problems in a range of contexts
MA-LS-10 – uses 2-dimensional and 3-dimensional shapes in a range of contexts
MA-LS-16 – applies mathematical knowledge and strategies to investigate and solve.
Mathematics Standard 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

Prior to planning for teaching and learning, please consider the following:
Engagement
· How will I provide authentic, relevant learning opportunities for students to personally connect with lesson content?
· How will I support every student to grow in independence, confidence, and self-regulation?
· How will I facilitate every student to have high expectations for themselves?
· How will I identify and provide the support each student needs to sustain their learning efforts?
Representation
· What are some different ways I can present content to enable every student to access and understand it?
· How will I identify and address language and/or cultural considerations that may limit access to content for students?
· How will I make lesson content and learning materials more accessible?
· How will I plan learning experiences that are relevant and challenging for the full range of students in the classroom?


Expression
· How will I provide multiple ways for students to respond and express what they know?
· What tools and resources can students use to demonstrate their understanding?
· How will I know every student has understood the concepts and language presented in each lesson?
· How will I monitor if every student has achieved the learning outcomes and learning growth?

[bookmark: _Toc222229599]Lesson sequence and details
[bookmark: _Toc222229600]Learning episode 1 – prefixes for units of measurement
[bookmark: _Toc222229601]Teaching and learning activity
Students learn how to write measurements with prefixes, use powers of 10 in scientific notation, and round to a specified number of significant figures by working with real-world measurements.
[bookmark: _Toc222229602]Content
Applications of measurement
Practicalities of measurement
Identify and convert between the metric units of length: millimetres (mm), centimetres (cm), metres (m) and kilometres (km)
Apply scientific notation to represent numbers involving standard prefixes: nano- (n) for , micro- (µ) for , milli- (m) for , centi- (c) for , kilo- (k) for , mega- (M) for , giga- (G) for  and tera- (T) for , with and without a required number of significant figures


Table 1 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Prefixes for units of measurement
Duration: 2–3 lessons
Learning intentions
To be able to represent numbers with and without prefixes.
To be able to round using significant figures.
Success criteria
I can identify standard prefixes on units of measurement.
I can represent numbers in scientific notation.
I can explain why we use prefixes to represent a unit of measurement.
I can explain what makes a number significant.
	Prefixes for units of measurement PowerPoint 
Appendix A, printed (one per pair)
Print and cut ‘A Question of Scale’ (large) printable sheet (one per pair) from nrich.maths.org/problems/question-scale
· Print and cut ‘A Question of Scale (small)’ printable sheet (one per pair) from nrich.maths.org/problems/question-scale
· A class set of Appendix B and C, printed
· Device per pair (if alternate activity is used)
	


[bookmark: _Toc222229603][bookmark: _Toc112681291]Learning episode 2 – arc length
[bookmark: _Toc222229604]Teaching and learning activity
This lesson engages students in recalling and applying the circle concepts of circumference and arc length through ring size charts and jewellery design scenarios. 
[bookmark: _Toc222229605]Content
Formulas and equations
Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
Evaluate the subject of a formula, given the value of other pronumerals in the formula
Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Perimeter, area and volume
Solve practical problems requiring the calculation of perimeters and areas of triangles, rectangles, parallelograms, trapeziums, circles, sectors of circles and composite shapes in a variety of contexts
Table 2 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Arc length 
Duration: 1–2 lessons
Learning intentions
To know how to substitute numbers into a formula.
To be able to calculate the circumference and arc length of a circle.
Success criteria
I can name parts of a circle.
I can explain what each variable means in the arc length formula.
I can calculate arc length given an angle and the radius.
I can explain how to modify a formula to calculate different parts of a circle.
	· Class set of mini whiteboards
· Arc length PowerPoint 
· Class set of Appendix A and B, printed (one per student)
· String (per pair)
· Ruler (per pair)
· Appendix C, printed (per group of 3)
	


[bookmark: _Toc222229606]Learning episode 3 – Pythagoras’ Theorem
[bookmark: _Toc222229607]Teaching and learning activity
Students use building frames for structures to review Pythagoras’ theorem and use it to move to independently finding the perimeter of composite shapes involving arc lengths and finding missing sides using Pythagoras’ theorem.
[bookmark: _Toc222229608]Content
Formulas and equations
Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
Evaluate the subject of a formula, given the value of other pronumerals in the formula
Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Perimeter, area and volume
Solve practical problems requiring the calculation of perimeters and areas of triangles, rectangles, parallelograms, trapeziums, circles, sectors of circles and composite shapes in a variety of contexts
Apply Pythagoras’ theorem to solve problems involving right-angled triangles
Table 3 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Pythagoras’ theorem 
Duration: 1–2 lessons
Learning intention
To know how to use Pythagoras’ theorem to find a missing side of a right-angled triangle.
Success criteria
I can explain what side the hypotenuse is.
I can substitute numbers into Pythagoras’ theorem.
I can calculate the length of the hypotenuse using Pythagoras’ theorem.
I can solve an equation to calculate a missing side of a right-angled triangle.
I can calculate the perimeter of shapes involving triangles.
	· Class set of mini whiteboards
· Pythagoras’ theorem PowerPoint 
· Class set of Appendix A and C, printed
· Appendix B, printed (per group of 3)
	


[bookmark: _Toc222229609]Learning episode 4 – area of plane shapes
[bookmark: _Toc222229610]Teaching and learning activity
Students identify what measurements they need to calculate the area of rectangles, triangles, parallelograms and trapeziums. They then calculate the length of missing sides to solve problems involving areas. 
[bookmark: _Toc222229611]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Perimeter, area and volume
· Solve practical problems requiring the calculation of perimeters and areas of triangles, rectangles, parallelograms, trapeziums, circles, sectors of circles and composite shapes in a variety of contexts
· Apply Pythagoras’ theorem to solve problems involving right-angled triangles
Table 4 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Area of plane shapes 
Duration: 1 lesson
Learning intention
To know how to apply the area of a rectangle, triangle, parallelogram and trapezium to solve problems.
Success criteria
I can identify the perpendicular height of various shapes.
I can use Pythagoras’ theorem to calculate unknown lengths. 
I can explain how to calculate the area of various shapes.
I can solve problems involving a variety of shapes.
	· Print grid sets from bit.ly/fractions-of-rectangles onto A3 paper, (per group of 3) (at least one set from triangle, parallelogram and trapezium)
· A3 plastic pockets, one per group of 3
· Adhesive putty
· Area of plane shapes PowerPoint 
· Appendix A and B, printed (per group of 3)
	


[bookmark: _Toc222229612]Learning episode 5 – irregularly shaped blocks of land and Trapezoidal rule
[bookmark: _Toc222229613]Teaching and learning activity
Students consider an irregularly shaped block of land and find the perimeter and area in the context of fencing and farming goats. Students examine the accuracy of multiple applications of the Trapezoidal rule.
[bookmark: _Toc222229614]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Practicalities of measurement
· Identify and convert between metric units of area, using , ,  and 
Perimeter, area and volume
· Solve practical problems requiring the calculation of perimeters and areas of triangles, rectangles, parallelograms, trapeziums, circles, sectors of circles and composite shapes in a variety of contexts
· Apply Pythagoras’ theorem to solve problems involving right-angled triangles
· Calculate perimeters and areas of irregularly shaped blocks of land by dissection into triangles, rectangles and trapeziums
· Apply the Trapezoidal rule , where  is the area,  and  are the lengths of the parallel sides of the trapezium,  is the first length and  is the last length, and  is the perpendicular distance between them, to solve a variety of practical problems involving area, volume and capacity for up to four applications
Table 5 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Irregularly shaped blocks of land and Trapezoidal rule 
Duration: 1–2 lessons
Learning intentions
To understand how to calculate the perimeter and area of composite shapes.
To understand how to calculate the approximate area of an irregular shape using the Trapezoidal rule.
Success criteria
I can calculate the perimeter of an irregular shape.
I can calculate the area of an irregular shape.
I can use the Trapezoidal rule to find the area of a piece of land.
I can explain how increasing the number of trapeziums improves the accuracy of an area.
	· Mini whiteboards (one per pair)
· Irregularly shaped blocks of land and Trapezoidal rule PowerPoint 
· Appendix A and B, printed on A3 paper (per group of 3)
· A3 plastic pockets (per group of 3)
· Adhesive putty
· Appendix C and E, printed (per group of 3)
· Class set of Appendix D, printed
· Optional – class set of Appendix F, printed
	




[bookmark: _Toc222229615]Learning episode 6 – composite area
[bookmark: _Toc222229616]Teaching and learning activity
Students apply their knowledge of area to solve real-world problems involving the area of composite shapes.
[bookmark: _Toc222229617]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Perimeter, area and volume
· Solve practical problems requiring the calculation of perimeters and areas of triangles, rectangles, parallelograms, trapeziums, circles, sectors of circles and composite shapes in a variety of contexts
· Apply Pythagoras’ theorem to solve problems involving right-angled triangles

Table 6 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Composite area 
Duration: 2 lessons
Learning intention
To be able to calculate the area of composite shapes.
Success criteria
I can identify the plane shapes that make up a composite shape.
I can explain when to add or subtract the areas of plane shapes to calculate the area of a composite shape.
	· Mini whiteboards (per student)
· Composite area PowerPoint 
· Appendix A, printed (per pair)
· Appendix B
· 6 blank sheets of paper (per group of 3)
Optional resources
· Measuring tape (per group of 3)
· Butchers paper, as required (per group of 3)
· Sticky tape (per group of 3)
	


[bookmark: _Toc222229618]Learning episode 7 – volume
[bookmark: _Toc222229619]Teaching and learning activity
Students deepen their understanding of volume by examining how each is calculated. Students investigate pools, calculating their volume and capacity.
[bookmark: _Toc222229620]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Practicalities of measurement
· Identify and convert between the metric units of length: millimetres (mm), centimetres (cm), metres (m) and kilometres (km)
· Identify and convert between units of volume and capacity, using ,  and 
Perimeter, area and volume
· Solve practical problems involving volume and capacity of prisms, cylinders, spheres, cones, pyramids and composite solids in a variety of contexts
Table 7 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Volume
Duration: 1–2 lessons
Learning intention
To be able to calculate the volume and capacity of prisms, cylinders and composite solids.
Success criteria
I can calculate the volume and capacity of prisms and cylinders.
I can convert between units of volume and capacity.
I can calculate the volume and capacity of composite solids composed of prisms and cylinders.
	· Device (per pair)
· Volume PowerPoint 
· Appendix A, printed and cut (per group of 3)
· Adhesive putty
· Appendix B, printed (per pair)
· Appendix C, printed (per pair)
· Appendix D, printed (per student)
	


[bookmark: _Toc222229621]Learning episode 8 – surface area
[bookmark: _Toc222229622]Teaching and learning activity
Students calculate the surface area of prisms, cylinders and composite solids in the context of building and painting wooden items.
[bookmark: _Toc222229623]Content
Perimeter, area and volume
· Solve practical problems involving the surface area of prisms, cylinders, spheres and composite solids in a variety of contexts


Table 8 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Surface area 
Duration: 1–2 lessons
Learning intention
To be able to solve problems involving calculating the surface area of prisms, cylinders and composite solids.
Success criteria
I can calculate the surface area of prisms.
I can calculate the surface area of cylinders.
I can calculate the surface area of composite solids composed of prisms and cylinders.
I can apply Pythagoras’ theorem to calculate an unknown length in a solid.
	· Surface area PowerPoint 
· Appendix A and B, printed on A4 (per pair)
· Adhesive putty
· Appendix C, printed on A3 (per group of 3)
· Appendix C, printed on A4 (per student)
· Appendix D, printed (per group of 3)
	


[bookmark: _Toc222229624]Learning episode 9 – linear modelling
[bookmark: _Toc222229625]Teaching and learning activity
Students will revisit representations of linear models as a graph and an equation, identifying the gradient and 𝑦-intercept from both. They will then solve problems in various contexts using those representations.
[bookmark: _Toc222229626]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
Linear relationships
Linear modelling
· Determine the 𝑦-intercept and gradient of a straight line given in graphical form
· Determine the equation of a straight line of the form  where 𝑚 is the gradient and 𝑐 is the 𝑦-intercept
· Determine the 𝑦-intercept and gradient from the equation of a straight line
· Construct a straight-line graph, with and without using graphing applications
· Model linear relationships and interpret the features of those relationships in a variety of contexts, noting that the 𝑦-intercept is the vertical intercept and the gradient is the rate of change
· Interpolate and extrapolate from a linear model in a practical context
· Identify and describe the limitations of a linear model in a practical context
Table 9 – lesson sequence and details
	Lesson details
	Required Resources
	Registration, adjustments and evaluation notes

	Linear modelling 
Duration: 1–2 lessons
Learning intentions
· To be able to model linear relationships.
· To be able to interpret the features of linear relationships in a variety of contexts.
Success criteria
· I can determine the 𝑦-intercept and gradient from the equation of a straight line.
I can construct a straight-line graph from an equation.
I can identify the 𝑦-intercept of the graph of a straight line.
I can identify the gradient of the graph of a straight line.
I can represent a scenario with an equation or a graph of a straight line.
	· Digital device (per pair)
· Linear modelling PowerPoint 
· Appendix A, printed and cut into cards (per pair)
· Appendix B, C and D, printed (per pair)
	




[bookmark: _Toc222229627]Learning episode 10 – volume and capacity with the Trapezoidal rule
[bookmark: _Toc222229628]Teaching and learning activity
Students build on their understanding of the Trapezoidal rule to estimate volumes and capacities of irregular shapes. They apply these skills to real-world contexts.
[bookmark: _Toc222229629]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Practicalities of measurement
· Identify and convert between the metric units of capacity: millilitres (mL), litres (L), kilolitres (kL) and megalitres (ML)
· Identify and convert between units of volume and capacity, using ,  and 
Perimeter, area and volume
· Apply the Trapezoidal rule , where  is the area,  and  are the lengths of the parallel sides of the trapezium,  is the first length and  is the last length, and  is the perpendicular distance between them, to solve a variety of practical problems involving area, volume and capacity for up to four applications
Table 10 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Volume and capacity with the Trapezoidal rule 
Duration: 1–2 lessons
Learning intention
To be able to use the Trapezoidal rule to find volume and capacity.
Success criteria
I can identify the cross-section and height of a prism.
I can calculate the area of the cross-section of a prism using the Trapezoidal rule.
I can apply the formula  to calculate the volume.
I can convert measures between volume and capacity.
I can correctly apply the Trapezoidal rule to solve problems.
	· Volume and capacity with the Trapezoidal rule PowerPoint 
· Appendix A and B, printed on A4 (per student)
	




[bookmark: _Toc222229630]Learning episode 11 – volume of pyramids and cones
[bookmark: _Toc222229631]Teaching and learning activity
Students learn about the volume of pyramids and cones in the real-life context of farming.
[bookmark: _Toc222229632]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Perimeter, area and volume
· Apply Pythagoras’ theorem to solve problems involving right-angled triangles
· Solve practical problems involving volume and capacity of prisms, cylinders, spheres, cones, pyramids and composite solids in a variety of contexts
Table 11 – lesson sequence and details
	Lesson details
	Required Resources
	Registration, adjustments and evaluation notes

	Volume of pyramids and cones 
Duration: 1–2 lessons
Learning intention
To be able to solve problems involving the volume of pyramids and cones.
Success criteria
I can apply appropriate strategies to calculate the volume of a pyramid or cone.
I can use Pythagoras’ theorem to calculate the perpendicular height of a pyramid or cone.
I can describe the relationship between the volume of a prism or cylinder and the volume of a pyramid or cone with the same base area and perpendicular height.
	· Volume of pyramids and cones PowerPoint 
· Appendix A, B and C, printed (per student)
· Blank A4 paper (per student)
	


[bookmark: _Toc222229633]Learning episode 12 – volume and surface area of spheres
[bookmark: _Toc222229634]Teaching and learning activity
Calculate the volume and surface area of spheres to solve problems involving steel balls used in ball mills, for grinding materials.
[bookmark: _Toc222229635]Content
Formulas and equations
· Substitute numbers into linear and non-linear algebraic expressions, equations and formulas
· Evaluate the subject of a formula, given the value of other pronumerals in the formula
· Apply given formulas to solve problems in a variety of contexts
Applications of measurement
Practicalities of measurement
· Identify and convert between metric units of volume, using , , and 
· Identify and convert between the metric units of mass: milligrams (mg), grams (g), kilograms (kg) and tonnes (t)
Perimeter, area and volume
· Solve practical problems involving the surface area of prisms, cylinders, spheres and composite solids in a variety of contexts
· Solve practical problems involving volume and capacity of prisms, cylinders, spheres, cones, pyramids and composite solids in a variety of contexts
Table 12 – lesson sequence and details
	Lesson details
	Required resources
	Registration, adjustments and evaluation notes

	Volume and surface area of spheres 
Duration: 1–2 lessons
Learning intention
To be able to solve practical problems involving the surface area and volume of spheres.
Success criteria
I can calculate the volume of a sphere.
I can calculate the surface area of a sphere.
I can convert between metric units of volume.
I can convert between metric units of mass.
I can solve routine and non-routine problems involving spheres.
	· Volume and surface area of spheres PowerPoint 
· Appendix A and C, printed (per pair)
· Appendix B, printed (per student)
	




[bookmark: _Toc222229636]Learning episode 13 – formulas with spreadsheets
[bookmark: _Toc222229637]Teaching and learning activity
Students see the benefits of using a spreadsheet to manage and make decisions about their business. They will utilise measurement formulas, calculate GST for invoices and analyse profit and loss. 
[bookmark: _Toc222229638]Content
Formulas and equations
· Use a spreadsheet to perform calculations involving formulas
Managing money
Purchasing goods
· Apply percentage increase and decrease to determine the cost of goods, and profit and loss
· Calculate the goods and service tax (GST) or value-added tax (VAT) when purchasing goods and services in Australia and internationally
· Solve problems involving GST or VAT
Applications of measurement
Perimeter, area and volume
· Solve practical problems involving the surface area of prisms, cylinders, spheres and composite solids in a variety of contexts
· Solve practical problems involving volume and capacity of prisms, cylinders, spheres, cones, pyramids and composite solids in a variety of contexts
Table 13 – lesson sequence and details
	Lesson details
	Required Resources
	Registration, adjustments and evaluation notes

	Formulas with spreadsheets 
Duration: 1–3 lessons
Learning intentions
To be able to utilise formulas and complete calculations in a spreadsheet.
To be able to utilise a spreadsheet to make informed decisions.
Success criteria
I can correctly enter formulas in a spreadsheet.
I can use a spreadsheet to calculate goods and service tax (GST), value-added tax (VAT), profit and loss.
I can correctly write formulas used to calculate measurements in a spreadsheet.
I can use a spreadsheet to investigate the impact of changes.
I can justify decisions using the information and calculations from a spreadsheet.
	· Formulas with spreadsheets spreadsheet
· Formulas with spreadsheets solutions spreadsheet (teacher copy)
· Appendix A (teacher copy)
· Appendix B and D, printed (per pair)
· Appendix E, printed (per student)
· Appendix C (optional), printed
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