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[bookmark: _Toc220586747]Rationale
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually-specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Hlk219878550][bookmark: _Int_pHgkKFWJ]The Curriculum planning and programming, assessing and reporting to parents K-12 policy and its associated standards emphasise inclusive programming, ensuring all students have access to educational programs that meet their diverse needs. The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022b). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible, and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
[bookmark: _Toc220586748]Introduction
[bookmark: _Integrated_teaching_and][bookmark: _Toc220586749]Integrated teaching and learning programs to meet the needs of diverse learners
Integrated teaching and learning programs use a multi-tiered approach to support teachers to plan for all students in any class or setting. Integrated programs consider the stage outcomes and Life Skills outcomes to inform teaching and learning to meet the diverse needs of students. By understanding and appreciating learner variability, flexible learning experiences can be planned to provide opportunities for diverse learners in every classroom to engage with curriculum and achieve their full potential, while providing a culturally inclusive space for all.
Universal strategies are quality differentiated teaching practices that are used to optimise learning and engagement for all students. Teachers build on universal strategies and intensify support through targeted differentiation and personalised learning and support to meet identified student needs. 
A multi-tiered approach to curriculum planning is a strategic and efficient way for teachers to enhance learning outcomes for every student. It involves increasingly intensified support across 3 tiers.
Tier 1 – universal – a proactive approach to support inclusive design of the whole learning environment.
Tier 2 – targeted differentiation – the direct and intentional response of teachers to meet identified needs of individuals or groups of students, in addition to broad universal planning.
Tier 3 – personalised learning and support – a collaborative process that responds to the individual needs of students with disability in addition to universal planning and targeted differentiation.
This example of an integrated teaching and learning program provides one approach to sequencing and progression of learning based on the pedagogical principles of explicit teaching and inclusive practice. Refer to the Personalised learning and support procedures, Adjustments to teaching and learning and Collaborative curriculum planning process to determine the best model of support for students.
[bookmark: _Toc220586750]Life Skills eligibility
Life Skills courses are designed for students with intellectual disability or an imputed intellectual disability in Years 7 to 12 who cannot access stage outcomes, or for whom prior stage outcomes are not appropriate. This is determined through collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc220586751]Assessment of Life Skills outcomes
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible through utilising various written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
For further information regarding student eligibility and credentialling requirements, see NESA’s ACE Rule 11.


[bookmark: _Toc220586752]About this resource
Note: this learning sequence is a partial example to enable teachers to engage with the multi-tiered planning approach.
[bookmark: _Toc148102520][bookmark: _Toc220586753]Purpose of resource
[bookmark: _Toc148102521][Note: KLA provide high-level and/or conceptual overview of the purpose of the program.]
This integrated program of learning supports teachers in NSW Department of Education schools to plan for all students in any class or setting. It supports the diverse learning needs of students in a [subject] Year [X] class, who are working towards either Stage [X] or Stage [X] Life Skills syllabus outcomes and content.
The template is inclusive of the learning needs of all students. Additional curriculum planning support for Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), high potential and gifted students and students with disability is available at .
[bookmark: _Toc220586754]Target audience
[bookmark: _Toc148102522]This integrated program of learning is intended to support teachers and curriculum leaders in all settings as they develop contextually appropriate teaching and learning resources for the [insert syllabus document link]. 
[bookmark: _Toc220586755]When and how to use
Teachers may: 
use this resource as part of a broader curriculum planning and assessment planning process which includes a scope and sequence and assessment plan/schedule
use the teaching and learning program as a model and make modifications reflective of contextual needs
examine the program of learning and associated resources and collaboratively refine them based on faculty or school goals 
examine the materials to collaboratively plan opportunities for team teaching, collaborative resource development, mentoring, lesson observation and the sharing of student samples 
use the programming, assessment practices or syllabus planning detailed in the program as an opportunity to backward map Years 10 to 7.
Incorporating learning activities with a multi-tiered approach 
Learning activities: when planning with a multi-tiered approach, consider students’ varied strengths, interests and needs, and use universal strategies to support all learners. Build on this with targeted differentiation, such as scaffolded tasks, flexible groupings or adjusted complexity to support or extend learning. For students with individualised needs, provide personalised adjustments such as tailored instruction, assistive technology or appropriate supports.
The balance between universal, differentiated and personalised approaches may vary depending on the content and skills being taught. Gathering evidence of learning across all tiers supports ongoing reflection on student progress. Keeping a record of planned differentiation and adjustments, including extension strategies, helps maintain a responsive and inclusive classroom environment.
This approach could include starting with universal strategies that all students can engage with, such as clear intentions, visuals and multimodal activities. Learning can then be broken into targeted activities for students learning Life Skills and mainstream content where needed to enable all students to meet the learning intentions. Students may be brought back at the end of the lesson to conclude with another universal strategy. Depending on the content and/or skills, each lesson may require multiple universal and scaffolded sessions. In some instances, a whole lesson may operate on universal strategies. Evidence of learning will need to be integrated into scaffolded activities when separating Life Skills and mainstream syllabus content.
Differentiation/adjustments: document strategies and adjustments required for specific students, this also includes differentiation for extension requirements.


[bookmark: _Toc112681289][bookmark: _Toc220586756]Overview
Description: this integrated program of learning addresses [for example, the Inquiry Questions for Module 7 – How are diseases transmitted. Replace with relevant subject specific information about this program of learning.]. The lessons and sequences in this program of learning are designed to allow students to [for example, build understanding of this Inquiry Question through a range of Working Scientifically skills. This section will be a statement of how students will work towards the goals of the program of learning.].
Duration: this integrated program of learning is designed to be completed over a period of approximately [10 weeks in 60-minute lesson sequences KLA: amend to reflect specific program duration.] but can be adapted to suit student needs and school context.
[bookmark: _Toc220586757]Syllabus information
[Include syllabus-specific inclusions if applicable. Delete if there is no syllabus-specific inclusions required.]
[bookmark: _Toc112681290]

[bookmark: _Toc220586758]Unit outcomes
[Note: this content is to guide your writing, please delete this section before finalising.
KLA syllabus-specific elements may have additional content. This can be reflected here, prior to Outcomes. If this is a Stage 5 or 6 program, please refer to NESA ACE Rules regarding compliance requirements. 
List all outcomes for this program, aiming to align outcomes across both syllabuses where possible. If outcomes are selected from different stages, aim to align content and skills where possible. A student enrolled in Life Skills courses may be working towards fewer outcomes than students accessing stage outcomes. This is determined through the collaborative curriculum planning process.]
Table 1 – Life Skills and mainstream outcomes
	Stage [X] Life Skills outcomes
	Stage [X] outcomes

	A student:
[List relevant outcomes here] [outcome code]
	A student:
[List relevant outcomes here] [outcome code]


[Subject] [Year–Year] Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, [Year of publication].


[bookmark: _Toc220586759][bookmark: _Toc112681291]Integrated lesson sequence
[bookmark: _Toc220586760]Lesson [X] – [lesson title]
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 2 – outcomes, learning intentions and success criteria
	Life Skills Stage [X]
	Stage [X]

	A student:
[list relevant outcomes here] [outcome code]
	A student:
[list relevant outcomes here] [outcome code]

	Learning intention(s)
We are learning to:
[start with a lowercase and only put a full stop on the last list item].
Success criteria
I can:
[start with a lowercase and only put a full stop on the last list item]
[start with a lowercase and only put a full stop on the last list item].
	Learning intention(s)
We are learning to:
[start with a lowercase and only put a full stop on the last list item].
Success criteria
I can:
[start with a lowercase and only put a full stop on the last list item]
[start with a lowercase and only put a full stop on the last list item].


Table 3 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. [Activities based on universal strategies.]
[List number 2 can be used if required. Use for sub-level lists that are sequential.]
2. [Start with a capital letter and end with a full stop on each list item.]
[List Bullet 2 can be used if required. Use for sub-level lists that are not sequential.]
3. [Optional – strategies, activities for extension.]
	Evidence of learning [for activity X]: [add notes to demonstrate evidence of learning.]


Table 4 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	[Strategies, activities and evidence of learning aligned with the student(s) collaborative curriculum planning process(es).]
[Strategies, activities and evidence of learning aligned with the student(s) collaborative curriculum planning process(es)]
Evidence of learning: [add notes to demonstrate evidence of learning. Use Feature Box 2 where you need to demonstrate evidence of learning.]
	1. [Strategies, activities and evidence of learning.]
1. [Strategies, activities and evidence of learning.]
1. [Strategies, activities and evidence of learning.]
Evidence of learning: [add notes to demonstrate evidence of learning. Use Feature Box 2 where you need to demonstrate evidence of learning.]


Table 5 – lesson closure: universal [lesson/sequence] reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. [Suggested activities for all students to achieve in their learning.]
	Evidence of learning for activity X: [add notes to demonstrate evidence of learning.]
Next steps:
[List Bullet used for each step that applies for next lesson.]




[bookmark: _Toc220586761]Differentiation and adjustments
[Record adjustments and differentiation activities for students with identified requirements in the table below. This section is for use in school when making adjustments to support students to achieve in their learning, including extension activities.]
	Student
	Differentiation and/or adjustments

	Student X – outline identified requirements
	List of specific differentiation and/or adjustments. 


[bookmark: _Toc220586762]Registration and evaluation notes
[Add registration and evaluation notes for teacher and supervisor sign-off in the table below.]
	Teacher reflection and evaluation notes on program
	Head teacher/supervisor notes and sign-off

	
	




[bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc220586763]Overall program evaluation prompts
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc220586764]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020a) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning. 
Please rate how much you agree with these statements:
My teacher had confidence that I could achieve and improve in my learning. (CESE 2020a Chapter 1: High expectations)
I had a clear idea of what I was learning and why. (CESE 2020a Chapter 2: Explicit teaching)
I used the feedback provided to improve my performance. (CESE 2020a Chapter 3: Effective feedback)
I understood the feedback on the assessment task. (CESE 2020a Chapter 3: Effective feedback)
I was able to predict the marks I achieved in the assessment tasks. (CESE 2020a Chapter 5: Assessment)
The activities in the unit prepared me for the assessment task. (CESE 2020a Chapter 5: Assessment)
I found the activities in the lessons interesting to me. (CESE 2020a Chapter 7: Wellbeing)
I made valuable contributions to the class during this unit. (CESE 2020a Chapter 7: Wellbeing)
I ask questions in class when I don’t understand yet. (CESE 2020a Chapter 7: Wellbeing)
Optional open-ended prompts:
The lessons and/or activities that I most enjoyed were when we … because …
When the learning was difficult, the strategy I used was …
If I was giving advice to a student who was starting this unit I would tell them to …
If I was giving advice to a teacher who was teaching this unit I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc220586765][bookmark: _Hlk148102399]Support and alignment
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
[bookmark: _Hlk148105035]Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors [3.2.2, 3.3.2].
Alignment to NSW Education Standards Authority: this resource supports student eligibility and credentialling requirements as referenced by NESA’s ACE Rule 11.
Creation date: [Month Year]

[bookmark: _Toc220586766]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
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NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
[Subject] [Year–Year] [include a hyperlink to the landing page of the syllabus] Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, [Year of publication].
[The department follows the Australian Government Style Manual’s author–date referencing style. This section can be deleted if not necessary.]
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[bookmark: _Hlk147765079]© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.
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