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[bookmark: _Toc135921953][bookmark: _Toc228867971]Unit description and duration
This 10-week (25-hour) unit introduces students to travelling through Japan. Japanese people love to travel and welcome tourists to Japan, a country where ancient traditions and modern life are seamlessly fused. Understanding Japanese culture and etiquette when travelling and visiting popular sightseeing venues adds depth to the experience of visiting Japan. Students will develop language skills and intercultural capability related to travel in and around Japan, including places of interest, experiences, travel etiquette, accommodation and making comparisons to recommend best options. Students will share information about travel experiences they have had and make plans to travel around Japan, including locations, accommodation and transport.
In this unit, students are provided with opportunities to:
make plans to go on a trip, referencing accommodation, transport, locations and experiences
use conjunctions and て (いadjectives and verbs) and で (なadjectives and nouns) to join sentences
use や___や___や___などがあります to list things at places
discuss places visited and justify preferences of locations and activities using past tense of adjectives, verbs and だから
access information to compare prices and experiences at various locations
create text to engage an audience and encourage them to visit selected places in Japan using opinions and reasons
make comparisons using [A]は[B]より___です.


[bookmark: _Toc135921954][bookmark: _Toc228867972][bookmark: _Hlk120045671]Student prior learning
This is the Term 4 Japanese unit of the Stage 5 scope and sequence for Year 9.
Before engaging in these teaching and learning activities, students may have had prior experience with the vocabulary and structures below if they have been following the Japanese Stage 5 scope and sequence available on the Support for Japanese Stage 5 webpage:
times and dates you can do activities
shopping
places you can visit, に行きます
activities you can do at places, [place]で[activity]を[verb]
てform of verb
い and なadjectives, including linking
opinions（だ）と思います
giving reasons using だから
past tense ～ました and ‘want to’ ～たい verb forms.


[bookmark: _Toc135921955][bookmark: _Toc228867973]Syllabus outcomes and content
This unit addresses the following outcomes.
ML5-INT-01 exchanges information, ideas and perspectives in a range of contexts by manipulating culturally appropriate language
ML5-UND-01 analyses and responds to information, ideas and perspectives in a range of texts to demonstrate understanding
[bookmark: _Hlk131613716]ML5-CRT-01 creates a range of texts for diverse communicative purposes by manipulating culturally appropriate language
[bookmark: _Lesson_1:_Mathematics][bookmark: _Hlk120045241]The relevant syllabus content is embedded throughout the unit, aligned with teaching and learning activities. These are suggested only and may vary according to how you use and/or adapt each activity for your context.
Modern Languages K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
[bookmark: _Toc135921956]

[bookmark: _Toc228867974]Summative assessment task – end of unit
This is an overview only. Further details, including related content dot points and marking guidelines, can be found at Appendix A.
Outcome:
ML5-CRT-01 creates a range of texts for diverse communicative purposes by manipulating culturally appropriate language
[bookmark: _Hlk132626978]You have just returned from one week in Japan. Create 3 posts for an online travel blog[footnoteRef:2] to share with Japanese speakers. [2:  To support students with completing the task, provide them with a digital or paper copy of the ‘Assessment planning scaffold’ resource (DOCX 331 KB).] 

Include:
one post about a full day of sightseeing in a city setting
one post about a full day of sightseeing in a rural setting
one post about the accommodation you stayed in.
Encourage the audience to consider these posts as options for a future trip in Japan by giving recommendations with reasons.
In your blog, you should:
include a range of:
activities
transport options to each destination
places where you enjoyed eating and the prices of food
that are relevant to each experience and where they are located
include the accommodation you stayed in and its location, price, inclusions, directions to get there and your opinion of it with reasons
describe what you recommend about each experience, including activities (where relevant), and explain why
reflect on what was special about the experience from a cultural or historical perspective, for example, keeping in mind etiquette or the significance to Japanese people when choosing the places, activities and accommodation to include
[bookmark: _Hlk136260254]use blog formatting, such as including:
the title of your blog
the date of each post
a catchy title for each post
emojis
at least 3 engaging and relevant images with captions or supporting text.


[bookmark: _Toc135921957][bookmark: _Toc228867975]Learning sequence
[bookmark: _Toc194324598][bookmark: _Toc217045569][bookmark: _Toc228867976]Introduction
This unit embeds explicit teaching strategies. Explicit teaching works for students of all ages and all backgrounds. It aligns with how students process, store and retrieve information.
Learning is a cumulative and systematic process. Organising the content, teaching strategies and activities into learning sequences chunks the learning, acknowledging that the use of working memory is optimised when new content is broken into manageable steps and consolidated with practice. The learning sequences in this unit allow students to develop their skills gradually, reinforcing and building vocabulary and structures over time. By providing opportunities to revisit and build upon what they have learned, students can use their language skills to participate in increasingly complex situations.
Adjust the learning sequences to suit your context. This includes adjusting the timeframes, formative and summative assessment tasks, teaching and learning activities, and reflection and feedback opportunities, based on the specific strengths and needs of your students.
Teaching strategies included in the learning sequences include:
· Student engagement strategies to encourage student participation and engagement. Learning is regularly linked to students’ personal worlds, encouraging them to make connections and appreciate the relevance of the learning in a meaningful way. Consider using a tool such as the Wheel of names online tool when formatively assessing students – calling on students at random to participate in activities promotes student engagement as students must remain on task and be prepared to respond at any time. The inclusion of games also facilitates enjoyment in learning. Many of these games can be played regularly, gradually becoming routines (PDF 536 KB). The unit also includes activities which can be completed outside and/or which involve physical movement.
· Differentiation examples to adjust the learning for students with advanced proficiency in the target language, for high potential and gifted students, and for students requiring additional support. Adjust or add to these strategies to suit your students.
· Visible thinking routines to promote deeper understanding, student reflection and feedback opportunities. A wide range of visible thinking routines for the languages classroom, feedback guides for teachers and students, the ‘Learning journals – guide for students’ and an online sample self-reflection guide for students can be found at the Resources and guidance for classroom practice page of the Languages curriculum web section. Practising routines with students so they become automatic can reduce cognitive load.
· Online flashcards and games using ICT tools such as Wayground to provide students with opportunities to create flashcards and play games to practise new vocabulary and structures. Allowing students ongoing opportunities to revisit and memorise vocabulary and structures at intervals throughout the unit (spreading out study over time) supports memory retrieval practices.
Mini whiteboard activities to check for every student’s understanding. If you do not have access to mini whiteboards, you can use A4 paper in plastic sleeves with whiteboard markers and paper towel.
You can also include other strategies, such as:
Anchor charts, which are a visual summary of learning. Anchor charts can be created collaboratively as a class or individually for a personalised summary of useful vocabulary and structures for the unit. Anchor charts can be set out with various categories, such as shops, activities, reasons and opinions.
Brain breaks to allow students to replenish focus and attention.
Exit tickets to encourage student reflection, check for understanding and provide informal feedback.
[bookmark: _Toc135921958][bookmark: _Toc217045570][bookmark: _Toc228867977]Weeks 1–2 – sightseeing in Kyoto
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 1 – learning intentions and success criteria for Weeks 1–2
	Learning intentions
	Success criteria

	Students are learning that:
a trip to Japan requires planning to identify places and experiences that interest them and that are culturally specific to Japan
	Students can:
identify and name cultural places they would like to visit and stay at, and which cultural experiences they would like to have when visiting Japan

	there are socially accepted etiquette rules in Japanese society
	identify behaviour and language that are acceptable to use when visiting Japan and explain why they exist

	listing an unlimited number of places in a city has a particular grammatical structure.
	use the structure ___や___や___などがあります to list sightseeing places that exist in Kyoto.



[bookmark: _Supporting_transition_into][bookmark: _Hlk132099322]Suggested vocabulary and grammatical structures
Places and focus on Kyoto: じんじゃ、おてら、びじゅつかん、こうえん、はくぶつかん、しか、にわ、はし、いわ、みせ、レストラン、おしろ、とりい、いけ、こい、たけ、きっさてん、さくらのき、やま、みずうみ、えき、くうこう、うみ
Grammar: や___や___や___などがあります、[place]になにがありますか
Consider introducing the following kanji: 店 (stroke order), 木 (stroke order), 山 (stroke order), 水 (stroke order), 海 (stroke order), 駅 (stroke order)
[bookmark: _Toc217045571][bookmark: _Toc228867978]Introduction to Japan and general travel etiquette
Introduce the final summative assessment task which students will do at the end of the unit. Discuss the expectations of the task and the marking guidelines. Explain that all activities completed during the unit will build the students’ skills to help them complete the task. Ask questions to check for understanding of the task and encourage students to ask questions.
As a hook into the unit, introduce students to the wonders of Japan from a tourist perspective to generate an awareness of places and culture. Students use the Think, Puzzle, Explore routine to activate their prior knowledge, generate ideas and curiosity, and prepare them for deeper engagement with the introductory video Japan Travel Guide - How to travel Japan (19:59). Before playing the video, ask students to record what they think they know about travelling in Japan, for example, places of interest, accommodation, transport and food, using known Japanese vocabulary where possible. Share and discuss some of these as a class using familiar Japanese phrases and vocabulary, such as ‘Have you been to Tokyo? Do you like Japanese food? What is your favourite food? Do you like miso soup? Have you been to Harajuku? In the video, what did they eat in Tokyo?’ Adjust and adapt language that is appropriate to cultural practices, values and perspectives to interact (ML5-INT-01)
Next, students watch and listen to the video, noting things that interest them or that they would like to know more about. Finally, after the video, students compare the video content with their initial thoughts to see what is the same or different, and then come up with their puzzle questions about what they would like to explore about travel in Japan during the unit. With each question in the routine, give students adequate time to think about and identify their ideas. Encourage students to think about things that are truly puzzling or interesting to them, and document these things to revisit them as the unit progresses.
Exit ticket – students give an exit ticket to their teacher with what they would like to explore about travel in Japan during the unit.
Students complete the Wizer interactive worksheet about general travel etiquette related to Japan. It embeds the following resources:
Top 7 Etiquette Tips For Travel in Japan
Japan etiquette rules for tourists: 17 things you need to know
10 Must Know JAPAN Travel Tips No One Talks about …like POLICE (14:51).
Students learn about social customs, compare them to their own context and reflect on why these rules exists and how they feel about them. Students can type in or voice record responses on the Wizer worksheet.
[bookmark: _Toc217045572][bookmark: _Toc228867979]Places you can find in Japan – focus on Kyoto
[bookmark: _Hlk120044768][bookmark: _Hlk120044848]Focusing on things to do and see in Kyoto, introduce vocabulary relating to places to go and things you typically find in Japanese sightseeing venues. Using flashcards or student-preferred communication modes, teach new vocabulary, paying attention to pronunciation and honorific お. Students and the teacher ask questions and respond to each other using previous learning, such as ‘Did you go to Kyoto last year? What season did you go? How do you travel from Kyoto to Tokyo? What do you do there? Would you like to see a deer? Do you like castles? Would you like to go to Kyoto?’ using the new vocabulary words. Brainstorm with students what structures and adjectives could be used with the new vocabulary. Students record these words to start a bank of travel vocabulary to be built on throughout the unit. Use a wide range of features of the sound system in spoken interactions; Adjust and adapt vocabulary from a wide range of themes to interact (ML5-INT-01)
Students use the Wayground Japanese – sightseeing in Kyoto webpage to drill sightseeing vocabulary and to focus on places in Kyoto presented in the next video activity. Students can study flashcards individually or as a class. Monitor student progress for speed and accuracy. Use knowledge of vocabulary from a wide range of themes to understand and respond to texts (ML5-UND-01)
Print the vocabulary list from Wayground as mini flashcards for students to play vocab games like matching grab game, sorting games and to question each other. Students use Japanese during game play, for example, つぎ, おわり, はじめて, がんばれ. Socialise with peers to build and maintain relationships (ML5-INT-01)
Students engage with the Kyoto Vacation Travel Guide | Expedia (7:15) video and record the places they observe in the video from the vocabulary list and anything else of interest to them in their books or devices. These can be written or recorded in Japanese or in English and translated using dictionaries. After engaging with the video, give students time to share their list with a small group and add to their bank of travel vocabulary. In their small group, students make their best 3 sentences using these words and grammar from prior learning in Japanese. Adjust and adapt vocabulary from a wide range of themes to create texts (ML5-CRT-01)
[bookmark: _Hlk131659025]Introduce linking nouns for places when sightseeing with や and など, discussing differences between や and と by engaging with the following 2 videos: Japanese particle ya (10:28) and Japanese grammar: How to use Noun 1 や Noun 2 などがあります (5:03). Students make notes with several example sentences.
Exit ticket – on the way out of the classroom, students write and hand in or say to the teacher a sentence using ___や___や___などがあります.
Using the vocabulary, content and inspiration from Kyoto Vacation Travel Guide | Expedia (7:15), the Wayground flashcards and the 2 structure videos above, students create a short paragraph in Japanese about what there is to see and what they like in Kyoto. Provide students with the ‘Scaffold – what to see and what I like in Kyoto’ resource (DOCX 326 KB) to support students with scaffolding and expanding on their sentences to include more complex structures and information. Use a wide range of sound–symbol correspondences to create written texts; Control and manipulate a range of structures and features of the grammatical system to create texts (ML5-CRT-01)

[bookmark: _Toc135921959][bookmark: _Toc217045573][bookmark: _Toc228867980]Weeks 3–4 – describing places and sightseeing activities
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 2 – learning intentions and success criteria for Weeks 3–4
	Learning intentions
	Success criteria

	Students are learning that:
adjectives have different forms for tense and for joining
	Students can:
use い and なadjectives in various forms to describe places to visit, places they have visited and their own town

	adverbs support authentic communication
	use the adverbs とても, あまり, すごく, ちょっと with adjectives in sentences to describe places

	expressing an opinion uses a particular grammatical structure
	give their opinion about a place using （だ）と思います

	there is a simple phrase to give a reason.
	use だから to express a reason for liking a place.



Suggested vocabulary and grammatical structures
Describing places: でんとうてき（な）、うつくしい、きれい（な）、ふるい、モダン（な）、しぜん（な）、あかるい、にぎやか（な）、こんでいます、にんきがあります、きょうみがあります、ゆうめい（な）、しずか（な）
Adjectives – past tense: おもしろかったです、たのしかったです、きれいでした、うつくしかったです、しぜんでした、あかるかったです、こんでいました、しずかでした
Adverbs: とても、あまり、すごく、ちょっと
Sightseeing activities: かんこうします、はなみにいきます、やまにのぼります、おこのみやきをたべます、さんぽします、えいがをみます、おみやげをかいます、しかにえさをやります、きもの/ゆかたをきます、カラオケをします、こうようをみます、はなびをみます
Grammar: （だ）と思います、どうですか、どんなところですか、[place]でなにをしますか
Consider introducing the following kanji: 見 (stroke order), 行 (stroke order)
[bookmark: _Toc217045574][bookmark: _Toc228867981]Describing places
[bookmark: _Hlk136855102]Revise い and な adjectives, asking students to write or record as many as they can think of on their mini whiteboards or devices. Revise conjunctions for joining adjectives using て form by referring to Japanese Grammar - Using て - form (te-form) to Connect Adjectives as “And” (2:57) and the ‘Changing adjectives’ resource (DOCX 318 KB). Students join 6 of the adjectives they brainstormed together in a sentence. Control and manipulate a range of structures and features of the grammatical system to create texts (ML5-CRT-01)
Introduce the past tense of adjectives by engaging with the video Japanese Lesson #34 : How to Make the Past Tense – い Adjectives (6:01). In their books or devices, students record and change 3 of the adjectives they brainstormed into past form and put them into a sentence. Control and manipulate a range of structures and features of the grammatical system to create texts; Use a wide range of sound–symbol correspondences to create written texts (ML5-CRT-01)
Students create questions and sentences with adjectives in joined and past forms, using themes from prior learning. Students form pairs to extend their sentences, then ask and respond to each other’s questions. Plan, construct and edit texts (ML5-CRT-01)
Ask students to consider the places they explored in the ‘Places you can find in Japan – focus on Kyoto’ activity and identify 2 to 3 adjectives for 2 places in Kyoto. Students refer to the vocabulary list, the dictionary and the ‘Changing adjectives’ resource (DOCX 318 KB) to create sentences describing these places using linking devices for adjectives. Use a range of structures and features of the target language writing system to create written texts (ML5-CRT-01)
Students use the vocabulary list for adjectives and places to create their best paragraph, using linking devices for adjectives and listing with ___や___や___などがあります, about features of their own local area. Students create 3 questions in Japanese about their local area. Control and manipulate a range of structures and features of the grammatical system to create texts; Use a wide range of sound–symbol correspondences to create written texts (ML5-CRT-01)
In pairs, students use their paragraph and questions as prompts to talk to each other for 2 minutes about their local area. Give students the ‘Conversation prompt cards’ resource (DOCX 326 KB) to support spontaneous conversation. Understand and reciprocate detailed information about their own and others’ personal worlds (ML5-INT-01)
Students use the Wayground Japanese – describing sightseeing places webpage to practise vocabulary related to describing sightseeing places. Students can study flashcards individually or as a class. Monitor student progress for speed and accuracy. Students add new words and phrases to their bank of travel vocabulary. Use knowledge of vocabulary from a wide range of themes to understand and respond to texts (ML5-UND-01)
Describing places with an opinion: revise the structure ‘I think …’ – ___（だ）と思います to express opinions by engaging with the PuniPuni clip Japanese Grammar - How to say "I think" in Japanese (3:36) and referencing their website. Remind students how い and なadjectives change with this structure. Using the sentences from the previous activity and だから from prior learning, ask students to change their sentences to opinion statements. Students practise 思 stroke order. Control and manipulate a range of structures and features of the grammatical system to create texts; Use a wide range of sound–symbol correspondences to create written texts (ML5-CRT-01)
Exit ticket – students create and submit a sentence giving their opinion about a place in Kyoto with reasons, including the linking adjectives （だ）と思います and だから.
Students engage with the podcast How to talk about your home town in Japanese (16:27) and identify key information, including the gist, new words and/or structures they can add to their bank of travel vocabulary. Students may also consult the How to talk about your home town in Japanese PDF notes (PDF 336 KB) (available in rōmaji and English) to highlight language features such as particles, nouns and adjectives. Use comprehension strategies to interpret and analyse information, ideas and perspectives in texts; Use knowledge of a wide range of features of the sound system to understand texts (ML5-UND-01)
Using the modelled podcast in the PDF notes from the above activity, students work in small groups to discuss a town they would like to travel to, anywhere in the world. Understand and reciprocate detailed information about their own and others’ personal worlds; Adjust and adapt vocabulary from a wide range of themes to interact (ML5-INT-01)
[bookmark: _Toc217045575][bookmark: _Toc228867982]Activities you can do when sightseeing
Revise verbs with students by creating a collective Mentimeter word cloud. Discuss the verbs students recall, the forms of verbs they have learned (past form and negative) and identify which of these verbs could be useful when discussing travel plans. Remind students of particle use in sentences with verbs, を and で.
Ask students to think back to the Kyoto Vacation Travel Guide | Expedia (7:15) from  ‘Places you can find in Japan – focus on Kyoto’ and choose 3 activities they could do in Kyoto. Students then write or record sentences for their chosen activities with an opinion about them using と思います and だから and linking devices for adjectives and verbs. Students share their sentences with another student to ‘explode’ each sentence, expanding them to incorporate more complexity such as adjectives, reasons, adverbs, sentence starters and conjunctions. Control and manipulate a range of structures and features of the grammatical system to create texts (ML5-CRT-01)
Exit ticket – students submit a response to a whole class Padlet to the questions, ‘What would you like to do in Kyoto? Why?’ 京都でなにをしたいですか。どうしてですか。
Students brainstorm a list of activities they would like to do in Japan and use dictionaries or online translators to create personalised lists in Japanese. Students then create their own digital flashcards to practise vocabulary. Students can also print the list as mini flashcards for personal study.
[bookmark: _Hlk131659585]Students complete the reading comprehension What did you do on the holidays? (DOCX 206 KB) to practise script, vocabulary and structures. Use comprehension strategies and online and print dictionaries to identify unknown script or vocabulary. Use comprehension strategies to interpret and analyse information, ideas and perspectives in texts (ML5-UND-01)
[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate some of the teaching and learning activities in this lesson sequence for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
High potential and gifted students – students negotiate their own activities with the teacher. Students use past, negative past and negative conjugations of adjectives to include in their responses. Students use more kanji in their script.
Students requiring additional support – students use scaffolds to describe a place in Japan, and use simple Japanese without conjugations to express a like or dislike about a place or what occurs there. Students are given an image of a place in Japan to label with adjectives and verbs, for example, あきはばらはモダンなまちです, きょうとででんとうてきなおしろをみます.
Advanced proficiency – students create a video for the class, introducing their favourite city in Japan in Japanese with English subtitles, including:
· significant historical and cultural information about places of interest
· Japanese-specific activities and omiyage.
Students also create a Kahoot! for the class to play about the presentation to help deepen their understanding.
[bookmark: _Toc217045576][bookmark: _Toc228867983]Mini task 1 – progress checkpoint
Table 3 – mini task 1 – progress checkpoint
	Mini task – Tripadvisor review

	[image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students complete the ‘Tripadvisor activity’ resource (DOCX 299 KB), in which they engage with a simple Tripadvisor review of Tokyo Skytree (also available in rōmaji and English) and complete activities, such as highlighting travel-related structures and words and creating a review of a place in Australia in simple Japanese. Students should consult the marking guidelines for the final summative assessment task to check for understanding of language and expectations and apply these to the mini task, as well as identify future learning goals. Create informative texts to describe experiences and share information about their own and others’ personal worlds; Control and manipulate a range of structures and features of the grammatical system to create texts; Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts (ML5-CRT-01)
[image: ] Peer feedback – students swap their reviews to check for understanding, discuss areas that need further clarification and explore additional language which can be used. Students can also give feedback using the stars and stairs technique (stars – where the review meets the criteria; stairs – suggestions for making improvements to the review). Students should consider:
describing places
using adjectives and adverbs
joining adjectives
activities that can be done at places
verb conjugations.


[bookmark: _Hlk134199772][image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
[bookmark: _Hlk132114930]Reflection questions:
1. How could this learning be applied to the final summative assessment task? Write specific examples in Japanese that can be used in the task.
2. What did I do well? Write specific detail and how it can be applied to future language use or learning.
3. What am I still unsure about? Write specific detail and an action plan of how to get help and by when.
[bookmark: _Hlk132113868][image: ] Teacher reflection and evaluation – reflect on the unit of work to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[bookmark: _Toc135921960]

[bookmark: _Toc217045577][bookmark: _Toc228867984]Weeks 5–6 – accommodation
[bookmark: _Hlk130387001]The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 4 – learning intentions and success criteria for Weeks 5–6
	Learning intentions
	Success criteria

	Students are learning that:
there are various styles of accommodation in Japan
	Students can:
identify and describe traditional and modern accommodation in Japan

	there is a structure used to express staying overnight at a place
	express where they will stay using [place]で[accommodation]にとまります with a reason why

	they can compare places with a comparison structure
	compare accommodation types using the [accommodation A]は[accommodation B]より[adjective]です

	different accommodation styles have different inclusions.
	identify and name in Japanese inclusions in different accommodation styles, that appeal to them, using ___や___や___などがあります for unlimited lists of items.



Suggested vocabulary and grammatical structures
Accommodation: ホテル、ビジネスホテル、りょかん、みんしゅく、カプセルホテル、ペンション、ユースホステル
Inclusions: プール、ふとん、エアコン、おふろ、たたみ、ベッド、れいぞうこ、ジム、おんせん、wi-fi、じどうはんばいき、テレビ、ネットフリックス
Grammar: [place]で[accommodation]にとまります、[accommodation A]は[accommodation B]より[adjective]です、なにがありますか、placeでどこにとまりますか
Teach vocabulary for types of accommodation, for example, using flashcards. Allow students to practise first to become familiar with the vocabulary. Pay attention to pronunciation and ask students to read the flashcards for character reading practice. Introduce the structure [place]で[accommodation]にとまります and practise with the vocabulary. Students and the teacher then ask each other questions about the vocabulary, such as ‘Do you like hotels? Do you stay in Airbnbs? Have you stayed in a ryōkan? What accommodation is in your town?’ Ask questions, make requests and explain actions (ML5-INT-01)
Students make note of this vocabulary in their bank of travel vocabulary and then use the Wayground Japanese – accommodation in Japan webpage to practise vocabulary related to accommodation in Japan. Students can also print the list as mini flashcards for personal study. Use knowledge of vocabulary from a wide range of themes to understand and respond to texts (ML5-UND-01)
Students engage with Where to Stay in Japan | Hotel, Ryokan, Capsule, AirBNB, Guest House, Hostel…(24:26) (until 17:03). While engaging with the video, students complete the What Makes You Say That? (PDF 179 KB) thinking routine, which supports students to describe what each accommodation type is like and to create an explanation for it in Japanese. As a class, discuss what each type of accommodation is like and the adjectives that convey this, as well as share opinions on which ones students would prefer and why. Express and compare emotions and personal preferences (ML5-INT-01)
Introduce the comparison sentence [accommodation A]は[accommodation B]より[adjective]です. Depending on context, you may also consider including an adverb before the adjective. Students make note of this structure in their books or devices, then create 3 comparison sentences about accommodation using different adjectives. Encourage students to extend themselves by using adverbs and different adjective forms. Control and manipulate a range of structures and features of the grammatical system to create texts (ML5-CRT-01)
[bookmark: _Hlk132125363]Students select 2 to 3 websites to find 3 different styles of accommodation in Japan and their inclusions, for example, Tripadvisor or Booking.com. Ask students to use the ‘change language’ function between Japanese and English to compare inclusions and prices, making note of the places that appeal to them, their location, the inclusions that are important to them and what these inclusions are in Japanese. For example, wi-fi, shower or air conditioning. Students create a message to a friend in Japanese, comparing the accommodations they have chosen and which one they like the most. Use knowledge of a range of structures and features of the target language writing system to understand and respond to texts; Respond to texts by reflecting on the relationship between language and culture in communication (ML5-UND-01)
Exit ticket – put 3 pictures up on the wall: a room in a Japanese traditional inn, a space in a capsule hotel and a room in an Australian hotel. On a sticky note, students write their best sentence using 2 adjectives to compare the accommodation that appeals to them the most to the one that appeals to them the least. Students stick their note under the picture of their favourite choice on the way out of the classroom.
Students engage with the Staying at a Traditional Japanese Inn | Ryokan & Onsen Etiquette (9:55) video and identify the etiquette and cultural features of staying in a Japanese inn and using the baths or hot springs. As a class, discuss observations and thoughts and the history behind these cultural practices. The articles A brief history of Japanese bathing culture and Origins and History of the Japanese Ryokan (PDF 974 KB) may be used to support discussion. Research the appropriate Japanese terms for cultural features of an onsen and Japanese inn and create a multimodal infographic, labelling the feature in Japanese and writing a brief description of the etiquette associated with it in English. Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts (ML5-CRT-01)

[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate some of the teaching and learning activities in this lesson sequence for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
High potential and gifted students – students view the video clip How to make a hotel reservation in Japanese (4:20), repeating after the speakers and stopping to discuss the meaning of each part and noting key phrases. The video includes rōmaji, hiragana and English. Individually or in pairs, students use the information they identified from the previous accommodation website activity to create a short dialogue, making a booking at a venue of their choice. Students perform these dialogues for the class or record them to share. Encourage students to add in other details and questions to their dialogue to make them more complex or interesting.
Students requiring additional support – students use scaffolds to describe a place they would like to stay in Japan, using simple Japanese without conjugations to express a like or dislike about a place or what can be found there. Give students an image of a Japanese traditional inn room and label it with a range of items with adjectives found in the room in Japanese and English.
Advanced proficiency – students research accommodation options in Kyoto for a future class trip and compile a report in Japanese and English for the class or teacher to consider. The report could include:
· a range of options, including ryōkan and hotels
· the location and nearby facilities for convenience, such as transport, stores, eateries and nearby attractions
· inclusions that students would find comfortable, interesting and enjoyable
· advice for teachers and students on Japanese etiquette that would need to be followed at these locations
· provisions for people with disabilities.
[bookmark: _Toc217045578][bookmark: _Toc228867985][bookmark: _Hlk134111230]Mini task 2 – progress checkpoint
Table 5 – mini task 2 – progress checkpoint
	Mini task – SMS message to a friend

	[bookmark: _Hlk131619544][image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students create a short blog post in Japanese, commenting on a place they stayed at on a past holiday. Students choose an accommodation venue in a city of their choice, comment on the type of place it is, and express their opinion of it based on the inclusions and what it was like. Blog post features such as a catchy title, the date, 2 images with captions, tags and emojis should be included. For ideas on Japanese blog formats, see 30 Japanese Blogs to Learn About the Language, Culture and More. Students should consult the marking guidelines for the final summative assessment task to check for understanding of language and expectations and apply these to the mini task, as well as identify future learning goals. Use a range of structures and features of the target language writing system to create written texts; Use a wide range of sound–symbol correspondences to create written texts (ML5-CRT-01)
[image: ] Teacher feedback – once students have written their blog posts, explore an example of ‘what a good one looks like’ (WAGOLL) with them, asking students to highlight features such as the details in the comment about the place, and an opinion justified with details describing the inclusions and what the place is like. The teacher can then discuss with the class features and details that made it a WAGOLL for students to consider in their own responses in the future.


[image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. How could this learning be applied to the final summative assessment task? Write specific examples in Japanese that can be used in the task.
2. What did I do well? Write specific detail and how it can be applied to future language use or learning.
3. What am I still unsure about? Write specific detail and an action plan of how to get help and by when.
[image: ] Teacher reflection and evaluation – reflect on the unit of work to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[bookmark: _Toc135921961]

[bookmark: _Toc217045579][bookmark: _Toc228867986]Weeks 7–8 – transport and travel
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 6 – learning intentions and success criteria for Weeks 7–8
	Learning intentions
	Success criteria

	Students are learning that:
there is a variety of transport types in Japan
	Students can:
identify and name different means of transport and express how they will travel to a place using [transport]で[place]に行きます

	train travel is the most popular means of travel in Japan and has specific cultural etiquette
	describe the etiquette and cultural aspects to follow as a visitor when travelling by train in Japan

	various online tools exist to support making travel plans in Japan.
	access online tools to plan a trip and make travel arrangements with a friend.



Suggested vocabulary and grammatical structures
Transport: くるま、でんしゃ、あるいて、タクシー、バス、しんかんせん、ふね、ひこうき、ちかてつ、フェリー
Grammar: [transport]で[place]に行きます、なんで___に行きますか
Consider introducing the following kanji: 車 (stoke order), 何 (stroke order)
[bookmark: _Toc217045580][bookmark: _Toc228867987]Task board
[bookmark: _Hlk136588370]To give students choice, autonomy and ownership of their learning, the next 2 weeks of activities are provided via the ‘Travel time task board’ resource (DOCX 325 KB). Students complete mandatory tasks, then select and complete optional ones to engage in language and cultural learning about travelling in Japan, focusing on train travel. Activities on the task board are outlined below. Teachers should use this time to move between groups and individual students, discussing ideas and choices and giving informal feedback and interacting with students.
Teacher feedback – while students are engaging with the task board, engage in group and individual discussions to support ideas, encourage deep thinking about the learning of this unit and give advice to students needing support.
Exit ticket (to complete at any point, or several times, during this 2-week period) – in small groups, give students a blank piece of paper or an online shared document and prompt them to discuss and record key things they discovered about travelling in Japan.
Mandatory activities
As a class, revise transport vocabulary by using the Wayground Japanese – transport webpage. Use knowledge of vocabulary from a wide range of themes to understand and respond to texts (ML5-UND-01)
[bookmark: _Hlk132127249]Students engage with the article The Amazing Psychology of Japanese Train Stations and make note of the behavioural tricks mentioned to share with the class. Remind students to engage with the station jingles. Respond to texts by reflecting on how identity is shaped by language(s), culture(s), practices, values and perspectives (ML5-UND-01)
Students engage with the article Taking the train and with the video How to Use Trains in Japan (8:52). Students make notes of the key points to remember and share them with the class.
[bookmark: _Hlk136588387]Students complete the ‘Travelling between places in Japan’ resource (DOCX 326 KB). This activity builds the skills to work out the best way to travel around Japan using Japan Transit Planner and Google Maps. Students will determine where places are located, the closest transport stations and airports, and work out the routes, times and costs associated with each of these journeys using a Japan Rail (JR) Pass.
Students practise phrases for making travel plans using the Wayground Japanese – negotiating travel plans webpage. Using the information from the ‘Travelling between places in Japan’ resource (DOCX 326 KB) and the Wayground flashcard set, students engage in a role-play in which they negotiate travel plans for a day in Japan. Include the cost, the time it takes, types of tickets, platform numbers and the best way to travel. Make arrangements with peers; Use a wide range of features of the sound system in spoken interactions (ML5-INT-01)
Optional activities
Students complete the Travel Agent Activity in pairs, exchanging information from prompt and question cards about how to travel to places and what they can find in those places. Ask questions, make requests and explain actions; Control and manipulate a range of structures and features of the grammatical system to interact (ML5-INT-01)
Students play the Going Places Bingo game in small groups, practising using transport, past tense of verbs, places and time words.
Students engage with A Seven-Minute Miracle! The Shinkansen Cleaning Theater (3:26) and the rush hour video People stuffed onto a train in Tokyo, Japan (train stuffing Tokyo) (1:05).
Students complete the Travel Agent Activity in a small group. They use simple sentences to talk about places they would like to go and make decisions about 4 travel destinations.
[bookmark: _Hlk132127550][bookmark: _Hlk131659957]Students play the Travel Around Japan game, where they make their way around a map of Japan and practise inviting others to places by various means of transport.. Socialise with peers to build and maintain relationships; Adjust and adapt vocabulary from a wide range of themes to interact (ML5-INT-01)
Students play the Kumo game (DOCX 114 KB) (like Battleship) by placing a dot in 10 random coordinates. Students then take turns to say coordinates by making sentences in Japanese, for example, あねとしんかんせんでまちにいきます. The first student to have all 10 crossed off wins. Socialise with peers to build and maintain relationships (ML5-INT-01)
Students look up the kanji for these popular cities found along the shinkansen lines throughout Japan (Tokyo, Osaka, Hiroshima, Shizuoka and Shinagawa) and write the name of the city, its kanji and what the kanji means. Students then explain why these kanji were chosen for each city. For example, Kyoto 京都 means ‘capital city’. It was the old capital of Japan.
[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate some of the teaching and learning activities in this lesson sequence for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
High potential and gifted students – students identify and negotiate activities of their own design to complete, including ways they can extend themselves through further manipulation of language learned or text types they can use when completing the tasks.
Students requiring additional support – provide students with scaffolds to support them to discuss transport they would take from place A to place B in Japan, using simple Japanese. Give students a simple map of Japan and label it with transport phrases that show what transport can be used to travel between cities. Students could also complete fewer mandatory activities and be supported to choose the most appropriate activities for their needs.
Advanced proficiency – students create a guide (digital, video or handwritten) in Japanese and English for visitors from Japan visiting Australia, comparing transportation in Japan and Australia.
The guide could include:
· recommendations for travelling around Australia
· recommendations for travelling around major cities
· ticket purchase procedures, such as the use of Opal cards
· etiquette or procedures
· signs and announcements.
[image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. How could this learning be applied to the final summative assessment task? Write specific examples in Japanese that can be used in the task.
2. What did I do well? Write specific detail and how it can be applied to future language use or learning.
3. What am I still unsure about? Write specific detail and an action plan of how to get help and by when.
[bookmark: _Toc135921962][bookmark: _Toc217045581]

[bookmark: _Toc228867988]Week 9 – directions
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 7 – learning intentions and success criteria for Week 9
	Learning intentions
	Success criteria

	Students are learning that:
asking and giving directions is a useful and social communication skill that requires polite language
	Students can:
understand the polite language used when interacting to ask and give directions in Japanese

	there is specific language used for asking and giving directions.
	use polite language structures to ask and give directions to a place.



Suggested vocabulary and grammatical structures
Directions: まっすぐ行って、みぎにまがって、ひだりにまがって、はしをわたって、しんごうのところをみぎにまがって、５００メートルぐらい、___ください、つぎのかどをひだりにまがってください、えきはどこですか、かど、つぎの、～から～まで
Consider introducing the following kanji: 右 (stroke order), 左 (stoke order)
Teach direction words (for example, with flashcards), paying attention to pronunciation and discussing ways to use them. Kanji for left and right can also be included for recognition. Students make note of this vocabulary in their bank of travel vocabulary and then use the Wayground Japanese – directions webpage to practise vocabulary. Students can also print the list as mini flashcards for personal study. Use knowledge of vocabulary from a wide range of themes to understand and respond to texts (ML5-UND-01)
Prepare the Directions Around Town activity and explain to students how to do the activity. Each pair of students is given a mystery sentence slip and a map with the starting points marked. The object of the activity is to work out the mystery sentence. Students do this by looking at their map and the 4 sets of directions which have been displayed around the room. Each set of directions will lead them to a place on their map, and this word will help to complete the mystery sentence. Use knowledge of a wide range of sound–symbol correspondences to understand and respond to texts (ML5-UND-01)
Exit ticket – students create a sticky note mosaic of responses. Give students 3 different-coloured sticky notes and ask them to write responses to:
What is one real-life application for this learning?
What is one accomplishment from your learning on directions?
How confident are you in using directions in Japanese on a scale of 1 (low) to 10 (high). Why?
Give students a map of Miyajima and direct them to work out the directions to 3 places. In pairs, students take turns giving directions to a place on the map and finding where to go. Students should ask clarifying questions if they are not sure (for example, ‘Please say it again’, ‘Where is it?’, ‘Do I turn right?’) and thank them. Ask questions, make requests and explain actions (ML5-INT-01)
[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate some of the teaching and learning activities in this lesson sequence for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
High potential and gifted students – students create a The Amazing Race-style activity in Japanese for the class to play to practise directions. This could be a physical race around the school. The race should include:
· directions to at least 5 locations
· clues or puzzles to solve at each location.
Emphasise that it is not the fastest players who win but those who complete the race in the correct order and solve all the puzzles. The activity can be created digitally with QR codes, Adobe Express or Google Forms, or in print form.
Students requiring additional support – provide scaffolds to students for conversation and a simplified map with less details and streets. Students may use a map of a location familiar to them, such as a town in Australia, to complete the Directions Around Town activity.
Advanced proficiency – students create a The Amazing Race-style activity of their favourite city or place in Japan in Japanese for the class to play to practise directions. This could be a virtual race around a city online. The race should include:
· directions to at least 5 locations
· clues or puzzles to solve at each location that relate to the culture of the city.
The activity can be created digitally with QR codes, Adobe Express or Google Forms, or in print form.
[bookmark: _Toc217045582][bookmark: _Toc228867989]Mini task 3 – progress checkpoint
Table 8 – mini task – progress checkpoint
	Mini task – message to a friend arranging a place to meet

	[image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students compose a short message in Japanese to a friend arranging to meet up somewhere after school, giving location, directions and transport options to get there. Students swap their messages with a classmate to see if they can understand the directions and plans. Students should consult the marking guidelines for the final summative assessment task to check for understanding of language and expectations and apply these to the mini task, as well as identify future learning goals. Control and manipulate a range of structures and features of the grammatical system to create texts; Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts (ML5-CRT-01)
[image: ] Peer feedback – students swap their messages to check for understanding, discussing areas that need further clarification and the language that can be used. Students can also give feedback using the 3-2-1 technique: 3 details or examples of language use they liked in the message and why, 2 language features they would add to the message to add meaning or complexity, and 1 thing they would like to see added to the message.


[bookmark: _Toc135921963]

[bookmark: _Toc217045583][bookmark: _Toc228867990]Week 10 – summative assessment task and virtual tour of Japan
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 9 – learning intentions and success criteria for Week 10
	Learning intentions
	Success criteria

	Students are learning that:
all learning during the unit or work can be applied to the final blog task
	Students can:
manipulate structures and vocabulary learnt to create a travel blog post about things they like about Japan encouraging people to experience them

	Japan has a diverse range of cultural, traditional and modern places to experience both in person and online.
	access various virtual travel experiences in different cities in Japan that appeal to them.


Students review their learning from this unit of work and consider how they can manipulate and extend their learning to complete their summative assessment task. Students consult the final task marking guidelines to check for understanding of language and expectations, and apply these guidelines to the task and identify areas they need to develop and seek support.
Provide students with the ‘Assessment planning scaffold’ resource (DOCX 331 KB) to support them to complete the task using a wide variety of content, vocabulary and structures. Create informative texts to describe experiences and share information about their own and others’ personal worlds; Use a wide range of sound–symbol correspondences to create written texts; Adjust and adapt vocabulary from a wide range of themes to create texts; Control and manipulate a range of structures and features of the grammatical system to create texts; Use a range of structures and features of the target language writing system to create written texts; Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts (ML5-CRT-01)
Teacher feedback – while students are finalising their summative assessment tasks, engage in group and individual discussions to support ideas, encourage deep thinking about learning of the unit that can be included and give advice to students needing support.
[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate some of the teaching and learning activities in this lesson sequence for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
Students requiring additional support – provide scaffolds for creating blogs using examples of simple Japanese.
Advanced proficiency – encourage students to explore different authentic text types, such as travel magazine articles and online ads, to persuade people to visit places they found interesting in Japan or Australia.
Students choose one of the following activities to complete:
Compile a class list of experiences they enjoyed the most, with recommendations and reasonings in Japanese, for others to enjoy and for consideration by the teacher for future Japan tours. This list could be shared through a collaborative online document. Adjust and adapt vocabulary from a wide range of themes to create texts; Control and manipulate a range of structures and features of the grammatical system to create texts (ML5-CRT-01)
Take a virtual trip to Japan to visit places explored throughout this unit of work. Students can choose from the suggestions below or find their own virtual tour. Students take note of places in Japan and activities they might like to experience on a future trip to Japan.
Note: if your school does not have virtual reality (VR) headsets, the VR tours can be watched on computers and phones without the need for a headset, though the headsets make for a more immersive experience.
Japan (general) tours
Japan VR tour
Tokyo tours
Japan VR – Tokyo
Theme of the Scenic Route – Seaside Beauty
Kyoto tour
Kyoto VR Tour
Osaka tour
Osaka Japan 360 TOUR (4:52)
Miyajima tour
JP 360 Itsukushima. The sacred island of the deer in Miyajima, Japan. 360º VR Virtual Reality 4K. (9:35)


[bookmark: _Resource_11:_Different][bookmark: _Toc135921964][bookmark: _Toc228867991]Evaluation and variation
[image: ] Record any variations you implemented, including extensions and adjustments implemented to support student learning for students with special education needs. The evaluation can include feedback from students.
[bookmark: _Toc135921965][bookmark: _Toc217045627][bookmark: _Toc228867992]Registration
Teacher name:
Teacher signature:
Date:
[bookmark: _Toc105417567][bookmark: _Toc106112724]

[bookmark: _Appendix_A_–sample][bookmark: _Appendix_A][bookmark: _Toc126852370][bookmark: _Toc135921966][bookmark: _Toc228867993][bookmark: _Toc217045584]Appendix A – sample summative assessment task
[bookmark: _Toc135921967][bookmark: _Toc217045585][bookmark: _Toc228867994]Outcomes and content
ML5-CRT-01 creates a range of texts for diverse communicative purposes by manipulating culturally appropriate language
Create informative texts to describe experiences and share information about their own and others’ personal worlds
Plan, construct and edit texts
Use a wide range of sound–symbol correspondences to create written texts
Adjust and adapt vocabulary from a wide range of themes to create texts
Control and manipulate a range of structures and features of the grammatical system to create texts
Use a range of structures and features of the target language writing system to create written texts
Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts
[bookmark: _Toc135921968][bookmark: _Toc217045586][bookmark: _Toc228867995]Task
You have just returned from one week in Japan. Create 3 posts for an online travel blog[footnoteRef:3] to share with Japanese speakers. [3:  To support students with completing the task, provide them with a digital or paper copy of the ‘Assessment planning scaffold’ resource (DOCX 331 KB).] 

Include:
one post about a full day of sightseeing in a city setting
one post about a full day of sightseeing in a rural setting
one post about the accommodation you stayed in.
Encourage the audience to consider these posts as options for a future trip in Japan by giving recommendations with reasons.
In your blog, you should:
include a range of:
activities
transport options to each destination
places where you enjoyed eating and the prices food
that are relevant to each experience and where they are located
include the accommodation you stayed in and its location, price, inclusions, directions to get there and your opinion of it with reasons
describe what you recommend about each experience, including activities (where relevant), and explain why
reflect on what was special about the experience from a cultural or historical perspective, for example, keeping in mind etiquette or the significance to Japanese people when choosing the places, activities and accommodation to include
use blog formatting, such as including:
the title of your blog
the date of each post
a catchy title for each post
emojis
at least 3 engaging and relevant images with captions or supporting text.
[image: ] Sample differentiation
The following strategy provides a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives to meet the needs of students in your class.
Students requiring additional support – provide students with a more detailed scaffold, including a range of sentence starters in simple Japanese.
Advanced proficiency – students give further recommendations on the suitability of the places visited for a person in a wheelchair and include food options for vegetarians.
[bookmark: _Toc135921969][bookmark: _Toc217045587][bookmark: _Toc228867996]Marking guidelines
Table 10 – marking guidelines for summative assessment task
	Outcome and content
	A – extensive
	B – thorough
	C – sound
	D – basic
	E – elementary

	ML5-CRT-01
Create informative texts to describe experiences and share information about their own and others’ personal worlds
	Conveys an extensive range of information and opinions relating to:
places to eat
activities
sightseeing experiences
accommodation
recommendations with reasons.
	Conveys a thorough range of information and opinions relating to:
places to eat
activities
sightseeing experiences
accommodation
recommendations with reasons.
	Conveys a range of information and opinions relating to:
places to eat
activities
sightseeing experiences
accommodation
recommendations with reasons.
	Conveys some information relating to:
places to eat
activities
sightseeing experiences
accommodation
a comment about the experiences.
	Attempts to convey some relevant information about a few experiences when travelling in Japan.

	ML5-CRT-01
Plan, construct and edit texts
	Applies the features and structure of the travel blog text type with accuracy.
Includes all of the following:
a blog title
engaging post titles
dates, tags or emojis 
relevant images with captions or supporting text.
	Applies the features and structure of the travel blog text type with minor errors. 
Includes all of the following:
a blog title
engaging post titles
dates, tags or emojis 
relevant images with captions or supporting text.
	Applies the features and structure of the travel blog text type with some errors.
Includes most of the following:
a blog title
engaging post titles
dates, tags or emojis 
relevant images with captions or supporting text.
	Applies some features and/or structure of the travel blog text type with frequent errors.
Includes some of the following:
a blog title
engaging post titles
dates, tags or emojis 
relevant images with captions or supporting text.
	Attempts to incorporate some features and/or structure of the travel blog text type.

	ML5-CRT-01
Adjust and adapt vocabulary from a wide range of themes to create texts
Control and manipulate a range of structures and features of the grammatical system to create texts
	Manipulates an extensive range of appropriate grammatical structures and vocabulary with accuracy.
Includes all of the following:
conjunctions
verb and adjective conjugations
comparisons
opinions and reasons.
	Manipulates a thorough range of appropriate grammatical structures and vocabulary with minor errors.
Includes all of the following:
conjunctions
verb and adjective conjugations
comparisons
opinions and reasons.
	Manipulates a range of appropriate grammatical structures and vocabulary with some errors.
Includes all of the following:
conjunctions
verb and adjective conjugations
comparisons
opinions and reasons.
	Applies learned grammatical structures and vocabulary with frequent errors.
May include the following:
conjunctions
verb and adjective conjugations
comparisons
opinions and reasons.
	Attempts to apply grammatical structures and vocabulary.
May include the following:
conjunctions
verb and adjective conjugations
comparisons
opinions and reasons.

	ML5-CRT-01
Use a wide range of sound–symbol correspondences to create written texts
Use a range of structures and features of the target language writing system to create written texts
	Composes Japanese script with a high level of accuracy, appropriately using hiragana, katakana and an extensive range of kanji.
Selects correct input method and rōmaji to accurately type in Japanese.
	Composes Japanese script with accuracy, appropriately using hiragana, katakana and a thorough range of kanji.
Selects correct input method and rōmaji to type in Japanese with minimal errors.
	Composes Japanese script with some degree of accuracy, using hiragana and katakana appropriately. Uses limited kanji.
Selects correct input method and rōmaji to type in Japanese with some errors.
	Composes Japanese script, using rōmaji and hiragana with frequent errors.
Selects correct input method and rōmaji to type in Japanese with frequent errors.
	Attempts to compose some script, often using rōmaji in place of script.

	ML5-CRT-01
Adjust and adapt language that is appropriate to cultural practices, values and perspectives to create texts
	Demonstrates extensive development of intercultural capability by including all of the following:
language to reflect respect in Japanese, including softening of tone and correct terminology for Japanese places, activities and items
references to relevant etiquette or culture
historical and/or cultural references.
	Demonstrates thorough development of intercultural capability by including most of the following:
language to reflect respect in Japanese, including softening of tone and correct terminology for Japanese places, activities and items
references to relevant etiquette or culture
historical and/or cultural references.
	Demonstrates sound development of intercultural capability by including some of the following:
language to reflect respect in Japanese, including softening of tone and correct terminology for Japanese places, activities and items
references to relevant etiquette or culture
historical and/or cultural references.
	Demonstrates some evidence of developing intercultural capability by attempting to include one to 2 of the following:
language to reflect respect in Japanese, including softening of tone and correct terminology for Japanese places, activities and items
references to relevant etiquette or culture
historical and/or cultural references.
	Demonstrates limited evidence of developing intercultural capability.


[bookmark: _Toc135921970][bookmark: _Toc217045588][bookmark: _Toc228867997]Sample student response
This sample is provided as a guide to demonstrate the intentions of the task aligned to the unit and the marking guidelines. Responses will vary and the task, marking guidelines and sample may be adjusted to suit your context.
This is an example of a Grade A response.
Travelling in Tokyo
27 March
A lively, fun day – sightseeing in Tokyo
Today was really fun.  At 8 am, I walked from the hotel to the cat cafe next to Akihabara Station and ate breakfast. It was cute and fun. Then, I went by train to Harajuku Station, and it was 300 yen. In the morning, it is very crowded! In front of Harajuku Station is the famous Takeshita Street. From 10–11:30 am, I bought clothes and souvenirs at the trendy shops. Compared to Australian shops, Harajuku shops are expensive, but fun! After that, I ate udon at a restaurant next to the station. I think Harajuku is great because there are places such as clothes shops, souvenir shops, cafes and so on.  #loveharajuku #catcafe 
	Lots of cute cats
	Takeshita Street is busy but fun

	[image: Four cats sitting together.]
	  [image: Takeshita Street.]


After lunch, I walked to Meiji Shrine. It is behind Harajuku Station. Meiji Shrine is famous, traditional and extremely old. I think it is beautiful.  There are many cherry blossom trees and a big torii gate.  I went flower viewing. Meiji Shrine was peaceful and quiet, therefore, I think it is the best shrine in Tokyo. 
At 5 pm, I went by subway to Akihabara Station, and it cost 500 yen. At night, Akihabara is bright and lively and very popular. You can do karaoke and read anime in Akihabara.  I like it but I think it is a bit busy. #livelyakihabaraatnight #beautifulmeijishrine
Bright, lively Akihabara at night
[image: Akihabara at night.]
I love Tokyo. Compared to Sydney, Tokyo is lively, bright and fun. I think everyone wants to go to Tokyo. 
30 March
Beautiful, peaceful Nikko – the best place in Japan
Wow! How beautiful is Nikko!  At 7:30 am, I caught the bullet train from Ueno Station to Utsunomiya Station. The bullet train is fast, clean and very quiet. It cost 4,500 yen. Bullet trains are very convenient compared to trains in Australia. I love them. 
	Fast and quiet shinkansen
	Beautiful, peaceful Nikko

	 [image: Shinkansen.]
	 [image: Ryuzu Waterfall.]


From Utsunomiya Station to Nikko Station you take a train. Compared to the bullet train it is a little bit slow but it is still clean and quiet. #lovefastshinkansen
From Nikko Station, I went sightseeing by bus. Oh, Nikko is the best. From the bus, I saw lots of cherry blossom trees, waterfalls and Lake Chūzenji. Because it is spring, you can go flower viewing.  It is very popular. If you go in autumn, the autumn colours are also beautiful.  I like walking at the lake. You can take the bus from Nikko Station to Mount Nantai and climb the mountain.
Climbing Mount Nantai. So high!
[image: A group of people on Mount Nantai.]
‘File:Japan- Tochigi, Nikko, mount Nantai summit 2008.jpg’ by Purplesage is licensed under CC BY 3.0.
From Nikko Station, walk to the famous Tōshō-gū Shrine. Turn right, walk straight ahead for 2 kilometres and cross the Shinkyo Bridge, then turn right. The Shinkyo Bridge is over the Daiya River. Tōshō-gū Shrine is traditional and famous. Shinkyo Bridge is red and bright. I took many photos.  #nikkoisbeautiful #famousshrines
	Beautiful Shinkyo Bridge
	Traditional Tōshō-gū Shrine

	[image: Shinkyo Bridge.]
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There are many onsen in Nikko. You can wear a yukata  and go to an onsen. How cool!  I think they are peaceful and interesting. The best restaurant in Nikko is Gyoza no Umechan. Everyone was friendly and the ramen and gyoza were delicious. 
I love Nikko. #relaxingonsen
3 April
Ryōkan – my favourite Japanese accommodation
On Friday night in Tokyo, I stayed at Ryōkan Asakusa Shigetsu. It is near Asakusa Station. At Nakamise-dōri, walk straight to Sensōji Temple, turn left at the shoe shop and it is on the left. The ryōkan is very traditional and beautiful. The cost was 23,000 yen.
In the room, there were things like tatami, a futon, a fridge, a television, an air conditioner and so on.  The ryōkan has a lift, restaurant and bath. There is also free wi-fi. Compared to a hotel, the ryōkan is traditional, quiet and peaceful.  Compared to hotels, I think ryōkan are best.  I think I always want to stay in a ryōkan! #tradtionalryokan #traditionalJapan #iloveasakusa
	Isn’t this a beautiful ryōkan!
	The bath is very traditional
	Sleeping on futons – fun!

	[image: A ryokan.]
	[image: Traditional Japanese bath.]
	[image: Traditional Japanese futons.]

	‘Ryokan Yoshida-sanso’ by Michael Korcuska is licensed 
under CC BY-SA 2.0.
	‘Japanese-style Superior Room with Open-Air Bath’ by Nishimuraya Kinosaki Onsen is licensed under CC BY 2.0.
	[bookmark: _Hlk136942911]‘Futon’ by Toby Oxborrow is licensed under CC BY-SA 2.0.


[bookmark: _Toc135921971][bookmark: _Toc228867998]Appendix B – unit of work infographic for students
To support student engagement in the unit, the Stage 5 Japanese – ‘Japanese travels’ infographic (PDF 413 KB) gives students a visual guide of the unit’s learning pathway. Using visual learning journeys also supports Embedding Aboriginal pedagogies in language teaching through Learning Maps – explicitly mapping/visualising processes.
[image: An infographic about Stage 5 Japanese travels.]

[bookmark: _Toc135921972][bookmark: _Toc228867999]About this resource
The target audience for this resource is teachers of Stage 5 Japanese.
Email questions and feedback about this resource to languagesnsw@det.nsw.edu.au using the subject line ‘Stage 5 Japanese’.
This resource will be reviewed in 12 months’ time as part of ongoing internal evaluation.
Created/last updated: June 2023
Please complete the feedback form to help us improve our resources and support.
[bookmark: _Toc105417568][bookmark: _Toc106112725][bookmark: _Toc135921973][bookmark: _Toc217045589][bookmark: _Toc228868000]How to use this resource
This 10-week (25-hour) unit of work can be modified to suit the needs of your learners, including adding your own resources, modifying content or duration and differentiating for learning needs and learner groups. You can learn more about differentiation by accessing the department’s Differentiation Adjustment Tool. Accessing the microlearning series Curriculum planning for every student in every classroom will support you to plan for the diversity of student need. The learning, teaching and assessment strategies and assessment task are suggestions only.
[bookmark: _Toc135921974][bookmark: _Toc217045590][bookmark: _Toc228868001]Supporting students with disability
When using this unit of work, the assessment task with embedded scaffold, planners and teaching and learning activities consider the needs of students with disability to ensure inclusivity for student access, engagement and expression in lessons.
Considerations may include:
providing scaffolds as an option for all students to use when needed to guide their response
providing a visual list of key vocabulary and phrases
providing options for student expression using their preferred mode of communication
using closed captions (with English translation setting where appropriate) and/or provide transcripts for students who are d/Deaf or hard of hearing
providing documents digitally and/or orally as well as on paper so that they may be accessed by means such as screen readers
advising students of accessibility options for websites used in the unit, such as large font and voice over options.
Adjustments are recommended to cater to your class’s learning needs. This could include how students will present their work and communicate their understanding. 
Appropriate adjustments may include:
use of explicit instructions and defining key terms or concepts
simplified or modified practical activities
use of pictures and diagrams, clearly labelled to support students to access the tasks
speech-to-text or augmentative communication devices.
Tailoring the mini task – progress checkpoints should provide an equitable opportunity for all students to demonstrate their understanding and receive quality feedback to improve learning outcomes.
[bookmark: _Toc144713037][bookmark: _Toc224821153][bookmark: _Toc228868002]Additional support for students learning EAL/D
When using this resource, consider the needs of students learning English as an additional language or dialect (EAL/D) and their backgrounds when adapting teaching and learning activities. Considerations may include the following items:
· Building background knowledge (cultural and linguistic) for students learning EAL/D is needed for what may be considered ‘common’ terms.
· ‘Family’ can be a sensitive topic for many students, particularly those from refugee backgrounds. Teachers’ knowledge of their students’ family backgrounds is essential to adapt the task appropriately.
· Students learning EAL/D could require background knowledge and explicit teaching of particular text types (audience, purpose, structure, register, language). Students learning EAL/D may be unfamiliar with a blog or an email. They should have multiple authentic examples or models to read and opportunities to practise writing responses prior to the task.
· Questions in English must be posed using language that is accessible for students learning EAL/D. These students will have varying levels of proficiency in English and will need to process and make meaning across 2 languages different from their own.
· [bookmark: _Hlk144192366]Students learning EAL/D may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. Refer to some samples of differentiating through scaffolding.
[bookmark: _Toc105417569][bookmark: _Toc106112726][bookmark: _Toc135921975][bookmark: _Toc217045591][bookmark: _Toc228868003]Evidence base
This unit of work supports the following themes from ‘What works best’ 2020 update:
high expectations
explicit teaching
effective feedback
use of data to inform practice
assessment.
[bookmark: _Toc135921976][bookmark: _Toc217045592][bookmark: _Toc228868004]Further information
Aligned to system priorities and/or needs: NSW Department of Education 2018-2023 Strategic Plan – academic achievement
Aligned to School Excellence Framework: Learning domains – curriculum; assessment; Teaching domain – effective classroom practice
Consultation: Inclusive Education
[bookmark: _Appendix_A_–][bookmark: _Toc135921977]
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