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[bookmark: _Toc219899237]Rationale
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Hlk219878550][bookmark: _Int_pHgkKFWJ]The Curriculum planning and programming, assessing and reporting to parents K-12 policy and its associated standards emphasise inclusive programming, ensuring all students have access to educational programs that meet their diverse needs. The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022b). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible, and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
[bookmark: _Toc219899238]Introduction
[bookmark: _Integrated_teaching_and][bookmark: _Toc219899239]Integrated teaching and learning programs to meet the needs of diverse learners
Integrated teaching and learning programs use a multi-tiered approach to support teachers to plan for all students in any class or setting. Integrated programs consider the stage outcomes and Life Skills outcomes to inform teaching and learning to meet the diverse needs of students. By understanding and appreciating learner variability, flexible learning experiences can be planned to provide opportunities for diverse learners in every classroom to engage with curriculum and achieve their full potential, while providing a culturally inclusive space for all.
Universal strategies are quality differentiated teaching practices that are used to optimise learning and engagement for all students. Teachers build on universal strategies and intensify support through targeted differentiation and personalised learning and support to meet identified student needs.
A multi-tiered approach to curriculum planning is a strategic and efficient way for teachers to enhance learning outcomes for every student. It involves increasingly intensified support across 3 tiers.
Tier 1 – universal – a proactive approach to support inclusive design of the whole learning environment.
Tier 2 – targeted differentiation – the direct and intentional response of teachers to meet identified needs of individuals or groups of students, in addition to broad universal planning.
Tier 3 – personalised learning and support – a collaborative process that responds to the individual needs of students with disability in addition to universal planning and targeted differentiation.
This example of an integrated teaching and learning program provides one approach to sequencing and progression of learning based on the pedagogical principles of explicit teaching and inclusive practice. Refer to the Personalised learning and support procedures, Adjustments to teaching and learning and Collaborative curriculum planning process to determine the best model of support for students.
[bookmark: _Toc219899240]Life Skills eligibility
Life Skills courses are designed for students with intellectual disability or an imputed intellectual disability in Years 7 to 12 who cannot access stage outcomes, or for whom prior stage outcomes are not appropriate. This is determined through collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc219899241]Assessment of Life Skills outcomes
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible through using various written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
For further information regarding student eligibility and credentialling requirements, see NESA’s ACE Rule 11.


[bookmark: _Toc219899242]About this resource
Please note: this learning sequence is a partial example to enable teachers to engage with the multi-tiered planning approach.
[bookmark: _Toc148102520][bookmark: _Toc219899243]Purpose of resource
[bookmark: _Toc148102521]This sample integrated program of learning supports teachers in NSW Department of Education schools to plan for all students in any class or setting. It supports the diverse learning needs of students in a Stage 4 Indonesian class, who are working towards either Stage 4 or Stage 4 Life Skills syllabus outcomes and content.
The template is inclusive of the learning needs of all students. Additional curriculum planning support for Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), high potential and gifted students and students with disability is available at .
[bookmark: _Toc219899244]Target audience
[bookmark: _Toc148102522]This sample is intended to support teachers and curriculum leaders in all settings as they develop contextually appropriate teaching and learning resources for the Modern Languages K–10 Syllabus (2022).
[bookmark: _Toc219899245]When and how to use
Teachers may:
use this resource as part of a broader curriculum planning and assessment planning process which includes a scope and sequence and assessment plan/schedule
use the teaching and learning program as a model and make modifications reflective of contextual needs
examine the program of learning and associated resources and collaboratively refine them based on faculty or school goals
examine the materials to collaboratively plan opportunities for team teaching, collaborative resource development, mentoring, lesson observation and the sharing of student samples
use the programming, assessment practices or syllabus planning detailed in the program as an opportunity to backward map Years 10 to 7.
Incorporating learning activities with a multi-tiered approach 
Learning activities: when planning with a multi-tiered approach, consider students’ varied strengths, interests and needs, and use universal strategies to support all learners. Build on this with targeted differentiation, such as scaffolded tasks, flexible groupings or adjusted complexity to support or extend learning. For students with individualised needs, provide personalised adjustments such as tailored instruction, assistive technology or appropriate supports.
The balance between universal, differentiated and personalised approaches may vary depending on the content and skills being taught. Gathering evidence of learning across all tiers supports ongoing reflection on student progress. Keeping a record of planned differentiation and adjustments, including extension strategies, helps maintain a responsive and inclusive classroom environment.
This approach could include starting with universal strategies that all students can engage with, like such as clear intentions, visuals and multimodal activities. Learning can then be broken into targeted activities for students learning Life Skills and mainstream content where needed to enable all students to meet the learning intentions. Students may be brought back at the end of the lesson to conclude with another universal strategy. Depending on the content and/or skills, each lesson may require multiple universal and scaffolded sessions. In some instances, a whole lesson may operate on universal strategies. Evidence of learning will need to be integrated into scaffolded activities when separating Life Skills and mainstream syllabus content.
Differentiation/adjustments: document strategies and adjustments required for specific students, this also includes differentiation for extension requirements.

[bookmark: _Toc112681289][bookmark: _Toc219899246]Overview
Description: this integrated program of learning introduces students to discussing items, expressing preferences and giving opinions when shopping.
In this lesson sequence, students are provided with opportunities to:
express what they would like to buy and ask others what they want to buy
express or show the quantity or price of items using words, numbers, pictures or gestures
understand and communicate about differences in money and shopping practices between Indonesia and Australia.
[bookmark: _Toc112681290]Duration: this integrated program of learning is designed to be completed over a period of approximately 3 weeks in 60-minute lesson sequences but can be adapted to suit student needs and school context.

[bookmark: _Toc219899247]Unit outcomes
Table 1 – Life Skills and mainstream outcomes
	Stage 4 Life Skills outcomes
	Stage 4 outcomes

	A student:
communicates with others in familiar contexts using gestures, actions, and/or culturally appropriate language MLLS-INT-01
responds to information, opinions and/or ideas in texts to demonstrate understanding MLLS-UND-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
exchanges information and opinions in a range of familiar contexts by using culturally appropriate language ML4-INT-01
interprets and responds to information, opinions and ideas in texts to demonstrate understanding ML4-UND-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01


Modern Languages K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc219899248][bookmark: _Toc112681291]Integrated lesson sequence
Note – some English has been provided in brackets, to support teachers of all modern languages in understanding Indonesian vocabulary.
[bookmark: _Toc219899249]Lesson 1 – revision of food items vocabulary
Suggested vocabulary and grammatical structures
Food items revision: apel, pisang, jeruk, nanas, durian, mangga, pepaya, kelapa, rambutan, manggis, buah-buahan, sayur-sayuran, wortel, cabe, buncis, tomat, selada, beras, daging, ikan, telur, kue
Likes and dislikes revision: Saya suka… (I like …), Saya tidak suka… (I don’t like …), Saya mau… (I want …), Jeruk enak (The orange is delicious), Kamu suka…? (Do you like …?)
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 2 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
responds to information, opinions and/or ideas in texts to demonstrate understanding MLLS-UND-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
interprets and responds to information, opinions and ideas in texts to demonstrate understanding ML4-UND-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01

	Learning intentions
We are learning to:
explore shopping experiences in different places
recognise some common food item vocabulary in Indonesian.
Success criteria
I can:
recall some common food item vocabulary in Indonesian, using words, pictures, actions or gestures
communicate whether I like or dislike a food item, using words, pictures, actions or gestures.
	Learning intentions
We are learning to:
understand that shopping is different in Indonesia and Australia
express likes and dislikes in relation to common food items in Indonesian.
Success criteria
I can:
recall common food item vocabulary in Indonesian
integrate common food item vocabulary into known sentence structures, for example, Saya tidak suka durian and Kamu suka sayur-sayuran?


Table 3 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Introduce the topic by asking students to suggest (in English or Indonesian) relevant vocabulary and language structures required for shopping in Indonesia. Model an anchor chart on the board with categories (for example, numbers, food, adjectives and prices). Students begin their own anchor chart to build on throughout the unit or provide them with a class/personalised version.
1. Students share shopping experiences and compare with Indonesia, Australia or their own cultural backgrounds.
2. Use a slideshow to introduce Indonesian shopping culture. Students also view the Jalan Malioboro Yogyakarta video (6:50) to further explore shopping in Indonesia.
3. Give students, in pairs or small groups, time to list as many fruit and vegetable words in Indonesian that they can remember from prior learning. Students can use paper, mini whiteboards or devices to make their list, or communicate orally or with gestures.
4. Revise and say each fruit and vegetable item using a slideshow with images of each item. While going through the slideshow, students should check words off their lists if they have them.
	Evidence of learning: students contribute suggestions, copy or personalise vocabulary into their anchor charts and use their charts to support learning in later activities.
Students participate in shared discussion and reflect on shopping experiences.
Students engage with video and images by identifying details, asking questions, or responding to prompts verbally, visually or with support.
Students participate by recalling, recognising or repeating fruit and vegetable vocabulary. They tick off known words, respond verbally or use gestures, and match spoken language to visuals.


Table 4 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Based on the food items revision slideshow, provide printed visual cards of the foods for students to match, sort or point to, as each item is said. Students may use alternative communication, gestures, actions or words to participate in repetition.
Provide sentence starters (for example, Saya suka…), with corresponding symbols or images. Students choose or point to these to complete the sentence.
6. In pairs, students play an adapted version of the ‘reporter’ game where one student collects a word/picture card of food item vocabulary and communicates it to their partner, who records or matches it.
Evidence of learning: students demonstrate recall and recognition of key vocabulary through matched responses using words, pictures or gestures.
	1. Based on the food items revision slideshow, ask students to write down as many questions and phrases they know that they can use with the food items vocabulary (for example, Saya suka…, Saya tidak suka…, Saya mau…, Jeruk enak, Kamu suka…). Note these on the board as the students share them with the class.
Show each slide again and ask students to turn to the person next to them and provide a sentence or ask a question in Indonesian about the food displayed.
In pairs, students play a ‘reporter’ game where one student memorises and relays food item vocabulary to the scribe.
Evidence of learning: students demonstrate recall and recognition of key vocabulary.


Table 5 – lesson closure: universal revision of food items vocabulary reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Play an Indonesian food items and likes/dislikes online quiz (live as a class or individually) to revise food and likes/dislikes vocabulary and structures.
9. Whole class gathers for a movement game (in the classroom or outdoors). Say a food item, such as telur (egg), and in groups of 3 or 4, students respond by forming a shape that represents the food item using movement, hand gestures, facial expressions or props/pictures if needed.
	Evidence of learning: students demonstrate understanding of food-related vocabulary through participation in the online quiz and game.
Next steps:
Make the connection explicit, so students understand how this learning leads to the next lesson’s content: asking and saying what item you want to buy.




[bookmark: _Toc219899250]Lesson 2 – expressing what you want to buy
Suggested vocabulary and grammatical structures
Saying what you want to buy: Mau beli apa? (What do you want to buy?); Mau beli…? (Do you want to buy …?); Saya mau beli… (I want to buy …); Saya tidak mau beli… (I don’t want to buy …)
Expressing quantities: sekilo, dua kilo, Beli berapa? (How many?)
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 6 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
communicates with others in familiar contexts using gestures, actions and/or culturally appropriate language MLLS-INT-01
responds to information, opinions and/or ideas in texts to demonstrate understanding MLLS-UND-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
exchanges information and opinions in a range of familiar contexts by using culturally appropriate language ML4-INT-01
interprets and responds to information, opinions and ideas in texts to demonstrate understanding ML4-UND-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01

	Learning intention
We are learning to:
express what we would like to buy and ask another person what they would like to buy.
Success criteria
I can:
ask questions about what I would like to buy using Mau beli apa? and respond using words, pictures, actions or gestures.
	Learning intention
We are learning to:
express what we would like to buy and ask another person what they would like to buy
ask and express the quantity of an item.
Success criteria
I can:
ask questions about what I would like to buy using Mau beli apa? and respond
ask and respond to questions about quantity.


Table 7 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce students to the language required to ask someone what they want to buy (Mau beli apa?) and the response (Saya mau beli…).
11. Drill the question and response using number call cards, asking each student Mau beli apa? and displaying a food item to prompt their answer. Students then practise in pairs.
Optional – extend language structures further:
Revise conjunctions that add depth to responses, such as dan (and), tetapi (but) and juga (also).
Explain how to ask for different quantities of an item using Mau beli berapa…? and the units of measurement gram and kilo.
In groups, students play a game called ‘I went to the shops …’. Students use the structure Saya ke toko dan saya beli… to practise communicating what they bought at a shop. Each turn, a student contributes a food item by saying the word, pointing to a picture card or showing an object. Students try to recall the growing list of items and add another item each time. Students can also use a text-to-speech tool, typing their responses or selecting pre-prepared phrases to support their participation in the game.
	Evidence of learning: students respond appropriately to the question Mau beli apa? using words, pictures, actions or gestures.
Students add newly learned structures and vocabulary to their anchor charts.
Students participate in the ‘I went to the shops’ game by contributing an item through words, pictures or gestures, showing their understanding of the sentence starter and building recall of vocabulary.
Optional – students demonstrate understanding of conjunctions by including them when forming sentences.
Optional – students ask and respond appropriately to the question Mau beli berapa…?, showing an understanding of language to indicate quantity.


Table 8 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Students complete a range of adapted listening activities related to shopping for food, with additional scaffolding and support provided:
Spot the difference – students listen to single words or short sentences in Indonesian and show whether what they hear matches the picture/word card in front of them.
Match the picture – students listen to short sentences in Indonesian and choose the matching picture from a set of 2 or 3 images.
Cloze passages – students listen to short phrases or parts of conversations in Indonesian and identify the missing word by selecting from 2 or 3 images or word cards. The audio is short, repeated and supported with visual cues or gestures.
Evidence of learning: students show understanding of key vocabulary by matching words to pictures, selecting the correct image, or indicating missing words with images, cards or gestures.
	1. Students complete a range of listening activities related to shopping for food:
Spot the difference – students listen to sentences in Indonesian and circle differences between what they hear and what is written on word cards, writing corrections where needed.
Match the picture – students listen to sentences in Indonesian and decide if the picture provided matches, writing benar (true) or salah (false) and correcting sentences where necessary.
Cloze passages – students listen to conversations in Indonesian and fill in the blanks with the correct words to complete the dialogue.
Evidence of learning: students demonstrate comprehension by identifying differences in sentences, matching pictures to spoken sentences and completing cloze passages correctly.


Table 9 – lesson closure: universal expressing what you want to buy reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Whole class gathers in a circle for a game of heads/tails. Ask students if they want to buy a particular food using the structure Kamu mau beli…? After each question, students gesture a response by placing their hand on their head if they want to buy the item or placing their hands on their hips if they don’t want to buy it. Alternatively, students can use response cards indicating ya (yes) and tidak (no).
Exit slip – display a visual vocabulary list of food items on the board or give students their own copy. Ask students to respond to Mau beli apa? by indicating what they want to buy from the visual vocabulary list using words, actions or gestures.
	Evidence of learning: students demonstrate understanding of Kamu mau beli…? and Mau beli apa? by responding with words, gestures or visual cues to indicate their choice of food items.
Next steps:
Explain to students that the next step will be to extend their shopping interactions by learning how to indicate large numbers, so that they can ask and answer questions about prices.




[bookmark: _Toc219899251]Lesson 3 – expressing large numbers
Suggested vocabulary and grammatical structures
Numbers 1–20: satu, dua, tiga, empat, lima, enam, tujuh, delapan, sembilian, sepuluh, sebelas, dua belas, tiga belas, empat belas, lima belas, enam belas, tujuh belas, delapan belas, sembilan belas, dua puluh
Large numbers: belas, puluh, ratus, ribu, juta
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 10 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
responds to information, opinions and/or ideas in texts to demonstrate understanding MLLS-UND-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
interprets and responds to information, opinions and ideas in texts to demonstrate understanding ML4-UND-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01

	Learning intentions
We are learning to:
use words, pictures or gestures to show how much or how many
understand that people use different money in different places.
Success criteria
I can:
show or choose the amount of something using words, pictures, gestures or objects
recognise that Indonesian money is different to Australian money.
	Learning intentions
We are learning to:
use number patterns for large number formation
understand that prices and currencies vary in different contexts.
Success criteria
I can:
understand and express large numbers
understand that Indonesia has a different currency to Australia
compare the prices of items between Australia and Indonesia.


Table 11 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Revise numbers 1–20 in Indonesian using a range of number activities and games:
matching numeral and word cards
racing to identify numbers
forming number sequences
counting aloud as a class
using gestures and movement to represent numbers.
16. Introduce the vocabulary required to express larger numbers using ratus, ribu and juta. Provide several large numbers on the board as examples, breaking them down into smaller chunks to support student understanding.
17. Use mini whiteboards to practise number words in Indonesian. When a number is given in Indonesian, students show the correct response on their whiteboard or indicate it using a visual support.
18. Class discussion for students to share what they know about different currencies and exchange rates.
	Evidence of learning: students show understanding of numbers 1–20 by correctly identifying, counting or representing them through cards, speech or gestures in revision games.
Students add newly learned large number vocabulary to their anchor charts.
Students demonstrate understanding of number words by accurately showing the correct response through writing on mini whiteboards or using visual supports.


Table 12 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Provide images or realia of Indonesian rupiah notes and Australian currency. Students complete a currency activity to:
compare the differences in look and feel between Indonesian and Australian money
compare amounts to decide which is more or less (for example, Rp 2.000 and Rp 5.000)
recognise number patterns and different currency values by matching Indonesian notes to the written amount in rupiah.
Students explore images of food items and product categories from the Indonesian shopping website Klik Indomaret and complete a guided shopping activity to:
match pictures of products with Indonesian words
sort items into different shopping categories using images or word cards
compare prices of 2 or 3 items and indicate which is more or less, using words, pictures or gestures.
Evidence of learning: students reflect on differences between currencies and identify and match rupiah notes to their written values.
Students correctly match product pictures to Indonesian words, sort items into categories and indicate prices as high or low.
	1. Students complete an Indonesian currency activity to explore currency and exchange rates, converting prices between Indonesian rupiah and Australian dollars and expressing prices using Indonesian words.
Students explore the Indonesian shopping website Klik Indomaret and complete an online shopping activity to:
identify categories of products in Indonesian
search for food items in Indonesian and their prices
compare prices of items between Australia and Indonesia
translate key shopping vocabulary.
Evidence of learning: students accurately convert between rupiah and dollars and express prices in Indonesian words.
Students accurately identify product categories, find food items on the website, compare prices between Australia and Indonesia, and translate key Indonesian shopping vocabulary.


Table 13 – lesson closure: universal expressing large numbers reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Whole class gathers for a ‘card stealer’ game. Each student is given 3 cards showing different numbers or prices. Students take turns saying or showing the number or price on one of their cards to a partner. If the partner has the same card, they must give it to the student. Students continue interacting with different partners, aiming to collect as many matching cards as possible.
Think-Pair-Share activity to reflect on the following questions:
What differences did you notice between Australian and Indonesian money?
Which numbers or prices were the most challenging to recognise in Indonesian?
	Evidence of learning: students correctly identify numbers or prices in Indonesian while matching cards with peers.
Students communicate understanding of numbers, large numbers and currency differences through Think-Pair-Share reflection activity.
Next steps:
Use the understanding of numbers and quantities in Indonesian to ask questions about prices in a shopping situation.




[bookmark: _Toc219899252]Lesson 4 – asking for and giving prices
Suggested vocabulary and grammatical structures
Asking for and saying the price: Berapa harganya? (How much is it?); Berapa harga…? (How much is…?); Harganya… (The price is…); ~nya; … rupiah
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 14 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
communicates with others in familiar contexts using gestures, actions and/or culturally appropriate language MLLS-INT-01
responds to information, opinions and/or ideas in texts to demonstrate understanding MLLS-UND-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
exchanges information and opinions in a range of familiar contexts by using culturally appropriate language ML4-INT-01
interprets and responds to information, opinions and ideas in texts to demonstrate understanding ML4-UND-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01

	Learning intention
We are learning to:
indicate the price of an item.
Success criteria
I can:
ask and respond to questions about price using words, pictures, actions or gestures.
	Learning intention
We are learning to:
ask and express the price of an item.
Success criteria
I can:
ask and respond to questions about prices.


Table 15 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Using a slideshow with modelled examples, introduce students to the language required to ask for and give prices (Berapa harganya? Harganya… and Berapa harga…? Harga…). Drill the questions and answers with students using images of items with price tags, asking students how much each item costs.
23. Give students mini whiteboards to play ‘The price is right!’ individually, in pairs or small groups. Display items for sale. Students estimate the price in Indonesian, either by writing it in words or numerals, or using visual supports. Students then reveal their guesses. Confirm the correct price and students reflect on which guesses were closest. Points can be awarded for the closest answers.
	Evidence of learning: students correctly ask and answer questions about prices in Indonesian, demonstrating understanding through verbal responses or gestures.
Students accurately express or represent Indonesian prices when guessing the prices of set items.


Table 16 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Students complete a ‘fill the gaps’ activity with simplified shopping vocabulary and/or a dialogue. Display the text with missing words and students fill in the missing words using words, pictures or gestures. For additional support, provide pre-printed cards with words and/or pictures, for students to select from.
Students play a matching game in pairs or small groups, with one set of cards showing shopping vocabulary and/or sentences in English and another set of cards showing shopping vocabulary and/or sentences in Indonesian. They take turns to find correct matches between the English and Indonesian equivalents of each card.
Evidence of learning: students correctly fill in missing words in the ‘fill the gaps’ activity.
Students demonstrate an understanding of shopping vocabulary by accurately matching the English and Indonesian cards.
	1. Use a ‘Disappearing text’ slideshow to practise shopping dialogue in Indonesian. Students gradually fill in missing words as the text disappears on each slide, repeating the passage aloud to reinforce pronunciation and memory.
1. Students play a game of ‘One pen, one dice’ in pairs or small groups, racing each other to translate sentences in Indonesian.
Evidence of learning: students accurately fill in missing words in the dialogue, correctly repeating the passage aloud.
Students correctly make translations between English and Indonesian sentences, recognising vocabulary and sentence patterns.


Table 17 – lesson closure: universal asking for and giving prices reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. As a class, create a ‘price reflection wall’ by displaying images of items. Students take turns labelling each item with an appropriate price in Indonesian, then practise asking and answering Berapa harga…? with peers using words or gestures.
Exit slip – as students exit the classroom, ask Berapa harga…? and name or show an item at random. Students think about and estimate a price for that item and respond with a price, using words or gestures.
	Evidence of learning: students accurately label items with prices and correctly ask and answer the question Berapa harga…? using words, pictures or gestures.
Next steps:
Link all learning and vocabulary covered so far to the mini task progress checkpoint in the next lesson, which focuses on creating a shopping list and having a shopping conversation.




[bookmark: _Toc219899253]Lesson 5 – mini task progress checkpoint
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 18 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
communicates with others in familiar contexts using gestures, actions and/or culturally appropriate language MLLS-INT-01
creates texts for a range of purposes using culturally appropriate modelled language MLLS-CRT-01
	A student:
exchanges information and opinions in a range of familiar contexts by using culturally appropriate language ML4-INT-01
creates a range of texts for familiar communicative purposes by using culturally appropriate language ML4-CRT-01

	Learning intentions
We are learning to:
create a shopping list in Indonesian using images or word cards
share information about things we are shopping for.
Success criteria
I can:
indicate the name, quantity and prices of items I want to buy using words, pictures or gestures
ask and respond to questions about what I am shopping for.
	Learning intentions
We are learning to:
create a shopping list in Indonesian using a range of food item vocabulary, indicating quantities and prices
exchange information about items, quantities and prices in Indonesian.
Success criteria
I can:
indicate the name, quantity and prices of items I want to buy in Indonesian
ask and answer questions about shopping for items, such as Mau beli apa? and Berapa harganya?


Table 19 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Introduce the focus of the lesson: a mini task progress checkpoint to consolidate all the vocabulary and structures covered in this topic so far.
29. Describe the mini task in detail and allow time for students to ask questions. Display samples, including visual examples, of what students’ final shopping list and conversation may look like.
30. Provide additional templates and scaffolding to students, including visual vocabulary lists and/or sentence starters if required.
	Evidence of learning: students demonstrate understanding of the task by asking relevant questions, engaging with the samples and using the provided templates and scaffolds to plan their shopping list and conversation.


Table 20 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. In the mini task progress checkpoint, students first create a shopping list in Indonesian using images or word cards of food items. Students are supported to:
indicate the name and quantity of each item they want to buy
choose a price for each item, using price tags.
Students then share their shopping list with a peer. In their interaction, students are supported to use words, pictures or gestures to ask and respond to questions in Indonesian about:
what they want to buy
the quantity of each item they want to buy
the price of each item.
As students are sharing their shopping lists, provide verbal feedback on responses. Ask spontaneous questions to check for understanding and support students to extend their responses.
Evidence of learning: students create and share their shopping lists, using words, pictures or gestures to ask and answer questions while demonstrating understanding of key vocabulary and structures.
	1. In the mini task progress checkpoint, students first create a shopping list. In their shopping list, students:
use a range of food item vocabulary
indicate the quantity of each item required
estimate an appropriate price in rupiah.
Students then engage in a conversation with a peer to share information about the items and prices. In their conversation, students:
ask each other what they want to buy, using Mau beli apa?
ask about quantity, using Mau beli berapa…?
ask about the price of each item using Berapa harganya?
As students engage in their conversations, provide verbal feedback on responses. Ask spontaneous questions to check for understanding and support students to extend their responses.
Evidence of learning: students create and share their shopping lists, asking and answering questions while demonstrating correct vocabulary, structures and pronunciation.


Table 21 – lesson closure: universal mini task progress checkpoint reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Provide feedback from the mini task at a class level. Comment on pronunciation, the variety of questions asked and the appropriateness and content of responses, including the range of vocabulary and structures.
Students complete a learning reflection journal entry, reflecting on their learning progress and setting new learning goals.
	Evidence of learning: students reflect on the feedback provided and their participation in the mini task progress checkpoint, including areas for improvement and future learning goals.
Next steps:
Connect the learning so far to the next lesson sequences as part of this topic. These will build on existing vocabulary and focus on shopping for souvenirs, describing items, visiting different places to shop and bargaining.


[bookmark: _Toc219899254]Differentiation and adjustments
[Record adjustments and differentiation activities for students with identified requirements in the table below. This section is for use in school when making adjustments to support students to achieve in their learning, including extension activities.]
	Student
	Differentiation and/or adjustments

	Student X – outline identified requirements
	List of specific differentiation and/or adjustments.


[bookmark: _Toc219899255]Registration and evaluation notes
[Add registration and evaluation notes for teacher and supervisor sign-off in the table below.]
	Teacher reflection and evaluation notes on program
	Head teacher/supervisor notes and sign-off

	
	




[bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc219899256]Overall program evaluation prompts
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc219899257]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020a) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning.
Please rate how much you agree with these statements:
My teacher had confidence that I could achieve and improve in my learning. (CESE 2020a Chapter 1: High expectations)
I had a clear idea of what I was learning and why. (CESE 2020a Chapter 2: Explicit teaching)
I used the feedback provided to improve my performance. (CESE 2020a Chapter 3: Effective feedback)
I understood the feedback on the assessment task. (CESE 2020a Chapter 3: Effective feedback)
I was able to predict the marks I achieved in the assessment tasks. (CESE 2020a Chapter 5: Assessment)
The activities in the unit prepared me for the assessment task. (CESE 2020a Chapter 5: Assessment)
I found the activities in the lessons interesting to me. (CESE 2020a Chapter 7: Wellbeing)
I made valuable contributions to the class during this unit. (CESE 2020a Chapter 7: Wellbeing)
I ask questions in class when I don’t understand yet. (CESE 2020a Chapter 7: Wellbeing)
Optional open-ended prompts:
The lessons and/or activities that I most enjoyed were when we … because …
When the learning was difficult, the strategy I used was …
If I was giving advice to a student who was starting this unit I would tell them to …
If I was giving advice to a teacher who was teaching this unit I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc219899258][bookmark: _Hlk148102399]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the contact the Languages and Culture team by emailing languagesnsw@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum, Disability and Inclusion and subject matter experts.
[bookmark: _Hlk148105035]Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Alignment to NSW Education Standards Authority: this resource supports student eligibility and credentialling requirements as referenced by NESA’s ACE Rule 11.
NSW syllabus: Modern Languages K–10 Syllabus
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: sample integrated program of learning
Related resources: further resources to support Modern Languages can be found on the Languages K–12 curriculum page.
Professional learning: relevant professional learning is available through the Languages Statewide staffroom (entry survey link for staff only).
Creation date: September 2025
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