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[bookmark: _Toc147483512][bookmark: _Toc244177120]Rationale
All NSW public schools need to plan curriculum and develop teaching programs consistent with the Education Act 1990 (NSW) and the NSW Education Standards Authority (NESA) syllabuses and credentialing requirements.
Scope and sequences form part of the ongoing documentation or evidence schools maintain to comply with the department’s policy, policy standards and registration requirements.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own scope and sequence, or be used as an example of how the curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
Developing a robust scope and sequence has many benefits and may help teachers and schools to:
plan learning activities that are inclusive, accommodating the needs of all students in their class from the beginning
promote high expectations for student learning
identify opportunities for explicit teaching
create opportunities for students to receive feedback on their learning
systematically plan for and undertake assessment
collect and use data to monitor achievements and identify gaps in learning
differentiate curriculum delivery to meet the needs of students at different levels of achievement
collaborate with other teachers to plan for quality teaching and learning.

[bookmark: _Toc176501567][bookmark: _Toc244177121][bookmark: _Toc147483513]Spanish Beginners – sample scope and sequence
This scope and sequence is for the Spanish Beginners Stage 6 course and includes suggested assessment tasks aligned to NESA requirements outlined in Assessment and reporting in Spanish Beginners.
[bookmark: _Toc244177122]Year 11
Table 1 – Spanish Beginners Year 11 sample scope and sequence
	Term and duration
	Unit title, topic, outcomes and learning overview
	Skills and language
	Assessment

	Term 1
5 weeks
	Unit title: Who am I? – family and identity
Topic: Family life, home and neighbourhood
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students learn to greet and introduce themselves and others, exchange personal details and describe family members. They practise using the high-frequency verbs ser, estar, tener, as well as numbers and adjectival agreement to describe people and relationships.
Students explore naming conventions and forms of address across Spanish-speaking communities.
	Use greetings and farewells appropriate to different contexts, for example, hola; adiós; buenos días; buenas tardes; buenas noches.
Introduce self and others and share personal details, for example, me llamo…; tengo 15 años; soy australiano/a; vivo en Sídney; hablo inglés y español.
Introduce the Spanish alphabet, including accented letters and special sounds, such as ñ, ll and rr, as well as upside down punctuation, for example, ¿…?
Ask and answer simple questions using tú and usted depending on the context, for example, ¿Cómo te llamas?; ¿De dónde eres?; ¿Dónde vive?
Use numbers from 0 to 50 to give information, such as age, phone numbers and dates.
Identify Spanish-speaking countries and their nationalities, for example, España → español/a; México → mexicano/a.
Describe family members, including age, profession and personality, for example, mi madre es simpática; mi hermano tiene 20 años; mi padre es profesor.
Practise applying gender and number agreement, for example, el hermano alto/la hermana alta/los hermanos altos, and use subject pronouns yo, tú, él/ella, nosotros to identify the speaker.
Consolidate the verbs ser, estar and tener in the present tense, for example, soy estudiante; estoy en casa; tengo un perro.
Recognise the diversity of Spanish-speaking communities and understand Spanish naming conventions, such as the use of double surnames, for example, García López.
	No formal assessment.

	Term 1
5 weeks
	Unit title: A day in my shoes – homelife and routines
Topic: Family life, home and neighbourhood
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students describe their homes, neighbourhoods and daily routines, and give simple opinions. They build confidence with present tense verbs (regular and reflexive), possessive adjectives and question patterns.
Students compare differences in household life and routines between Australia and Spanish-speaking countries.
	Describe home and neighbourhood with adjectives, ensuring correct gender and number agreement, for example, mi casa es grande y moderna; mi barrio es tranquilo; las habitaciones son pequeñas.
Describe daily routines using reflexive verbs and time expressions, for example, me levanto a las siete; me ducho por la mañana; nos acostamos tarde los fines de semana.
· Apply subject-verb-object order and correct placement of adjectives, for example, mi cuarto tiene una ventana grande; la cocina es muy moderna y luminosa.
· Use regular -ar/-er/-ir verbs in the present tense, for example, estudio; como; vivo.
· Use possessive adjectives to describe personal spaces and belongings, for example, mi habitación; nuestra cocina.
· Use a range of question words to ask for information, for example, ¿qué?; ¿dónde?; ¿cuándo?; ¿cómo?
· Compare household routines and neighbourhood life in Australian and Spanish-speaking countries.
	Task 1 – Term 2 Week 1
Listening (20%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Listen to spoken and visual texts in Spanish about family and daily life. Answer comprehension questions in English.
Speaking (10%) – outcomes 1.1, 1.2, 1.3, 1.4
Participate in a short oral conversation in class. Your teacher will ask you questions about your own family, routines and community life.

	Term 2
5 weeks
	Unit title: Let’s hang out! – making plans with friends
Topic: Friends, recreation and pastimes
Outcomes:
· 1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students discuss hobbies and interests, express likes and dislikes with reasons and make simple social arrangements. They expand their language with gustar, stem-changing verbs and the near future (ir + a + infinitive).
Students compare youth culture, pastimes and sports across Spanish-speaking countries and Australia.
	Discuss hobbies, sports and leisure activities, including frequency and duration, for example, juego al baloncesto los sábados; hago natación desde hace dos años; siempre escucho música después de la escuela.
Express likes and dislikes with reasons, for example, me gusta leer porque es relajante; no me gusta correr porque es aburrido; prefiero ver películas con mis amigos.
Make weekend plans with friends using the immediate future tense (ir + a + infinitive), for example, vamos a ir al cine el sábado; voy a jugar al fútbol con mis primos mañana.
Use stem-changing verbs in context, for example, jugar (juego al tenis) and querer (quiero salir con mis amigos).
Compare hobbies and youth culture in Spanish-speaking countries with those in Australia, for example, football or rugby, and local fiestas or weekend sports.
	No formal assessment.

	Term 2
5 weeks
	Unit title: School days and first jobs
Topic: Education and work
Outcomes:
· 1.1, 1.2, 1.3, 1.4
2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students exchange information about school life, including subjects, timetables and school rules. They give opinions using comparatives and superlatives, as well as practise question-answer routines.
Students compare school systems, rules and traditions in Spanish-speaking countries with the Australian school system.
	Discuss school subjects, timetables and teachers, for example, mi asignatura favorita es la historia; tengo matemáticas los lunes a las nueve; mi profesora de idiomas es inteligente.
Express likes and dislikes with reasons, using conjunctions and negatives, for example, me gusta la biología porque es interesante; no me gustan las matemáticas porque son difíciles; prefiero el arte, pero también me interesa la música.
Compare subjects using comparatives and superlatives, for example, la historia es más interesante que la geografía; la química es la asignatura más difícil.
Describe school rules and give opinions, for example, en mi colegio no se puede usar el celular; es obligatorio llevar uniforme; pienso que las reglas son estrictas.
Ask and answer questions about school life, for example, ¿Qué asignaturas estudias?; ¿Qué piensas del uniforme escolar?
Understand and compare school timetables, subjects, rules and traditions in Australian schools with those in Spanish-speaking countries, for example, longer school days in Spain and the celebration of fin de curso.
	Task 2 – Term 2 Week 10
Reading (20%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Read short texts in Spanish about school subjects, timetables and rules. Answer comprehension questions in English.
Writing (10%) – outcomes 3.1, 3.2, 3.3, 3.4
Compose an email in Spanish to an exchange student about your school experiences.

	Term 3
10 weeks
	Unit title: Discovering my community
Topic: People, places and communities
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students describe towns, cities and community spaces, interacting in contexts such as asking for and giving directions. They sequence events using connectors and situate actions with prepositions and adverbs of frequency.
Students explore local festivals and traditions in Spanish-speaking countries and compare them with Australian contexts.
	Describe towns, cities and community spaces using adjectives of size, location and atmosphere, for example, Madrid es una ciudad grande y animada; mi pueblo es pequeño pero muy bonito.
Ask for and give directions using landmarks and prepositions of place, for example, ¿Dónde está la estación?; La biblioteca está al lado del parque.
Express frequency of visits and activities in the community, for example, siempre voy al cine los viernes; a veces visito el museo.
Sequence activities and events using connectors, such as primero, después, luego and finalmente, for example, primero fuimos al mercado y después comimos en un restaurante típico.
Use regular present tense verbs, adverbs of frequency and prepositions accurately, for example, en; cerca de; al lado de; detrás de.
Compare similarities and differences between festivals and community traditions in Spanish-speaking countries and Australian communities, for example, en España celebran la feria de abril con música y baile; en Australia, las comunidades aborígenes celebran NAIDOC Week con ceremonias y eventos culturales.
	Task 3 – Term 3 Week 8
Yearly examination
Speaking (conversation) (10%) – outcomes 1.1, 1.2, 1.3, 1.4
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Writing (10%) – outcomes 3.1, 3.2, 3.3, 3.4
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[bookmark: _Toc244177123]Year 12
Table 2 – Spanish Beginners Year 12 sample scope and sequence
	Term and duration
	Unit title, topic, outcomes and learning overview
	Skills and language
	Assessment

	Term 4
5 weeks
	Unit title: What’s next? School traditions and future dreams
Topic: Future plans and aspirations
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students exchange information about post-school pathways, including study, work and travel, and compare end-of-school traditions. They use the simple future for intentions and the conditional (me gustaría) for wishes.
Students compare farewells, graduations and celebrations across cultures.
	Describe and compare end-of-school traditions, for example, en Australia vamos a Schoolies; en España hay una fiesta de graduación.
Discuss future plans, including university, work and travel, for example, voy a estudiar derecho; me gustaría viajar a México.
Use the future tense to describe definite plans, for example, el próximo año estudiaré ingeniería.
Use the conditional tense to express wishes or hypotheticals, for example, si pudiera, viajaría por Sudamérica.
Compare pathways and celebrations in Spanish-speaking countries with Australia.
	No formal assessment.

	Term 4
5 weeks
	Unit title: Stepping into the workplace
Topic: Education and work
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students describe part-time jobs, chores and career goals, and discuss advantages and disadvantages of working while studying. They use expressions of obligation (tener que, deber) and set phrases with the subjunctive (es importante que…).
Students explore workplace culture and gender roles in Spanish-speaking countries.
	Describe chores and jobs with frequency and opinion, for example, trabajo en un café los sábados; lavo los platos todos los días.
Express advantages and disadvantages of working while studying, for example, un beneficio es que gano dinero; una desventaja es que tengo menos tiempo.
Discuss career aspirations, for example, quiero ser médico; me gustaría trabajar en turismo.
Use set phrases with the subjunctive to express necessity, for example, es importante que estudie mucho.
Reflect on cultural attitudes towards work and gender roles.
	Task 1 – Term 4 Week 8
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Listen to a short audio or video text of Spanish-speaking teenagers discussing their part-time jobs. Answer comprehension questions in English.
Speaking (15%) – outcomes 1.1, 1.2, 1.3, 1.4
After listening to the Spanish-speaking teenagers discuss their part-time jobs, participate in an oral conversation in class. Your teacher will ask you questions about your own work experiences and future career goals.

	Term 1 
5 weeks
	Unit title: Then and now – telling life stories
Topic: Family life, home and neighbourhood
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students express routines and past events, using the preterite tense for completed actions and the imperfect tense for ongoing ones. They revise earlier tenses to compare experiences across time and place.
Students develop intercultural understanding about rural and urban lifestyles in Spain, Latin America and Australia.
	Revise core grammar with short oral and written tasks, for example, soy estudiante; voy a estudiar medicina; me gustaría trabajar en turismo.
Describe routines using reflexive verbs, for example, me levanto a las siete; me ducho por la mañana.
Narrate past events with preterite and imperfect tenses, for example, ayer fui al cine; cuando era niño jugaba al fútbol todos los días.
Use si + future tense to make predictions, for example, si hace sol, iremos a la playa.
Compare urban and rural lifestyles, for example, mi barrio es tranquilo, pero en Madrid la vida es más animada.
	No formal assessment.

	Term 1
5 weeks
	Unit title: What’s trending? Youth culture and lifestyles
Topic: Friends, recreation and pastimes
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students give opinions on music, film, fashion and festivals, and make recommendations. They use the perfect tense (he visto, hemos hecho) and set subjunctive frames (te recomiendo que…).
Students compare youth culture and festivals in Spanish-speaking countries with Australia.
	Give opinions on music, film and fashion, for example, me gusta la música rock; prefiero ver películas españolas.
Discuss recent experiences using the perfect tense, for example, he visto una película española muy interesante.
Make recommendations using the subjunctive, for example, es mejor que escuches esta canción; te recomiendo que leas este libro.
Use demonstratives to specify choices, for example, esta canción; esa película; aquellos festivales.
Compare youth culture and festivals across Spanish-speaking countries and Australia, for example, en España celebran la Tomatina; en Australia tenemos festivales de música.
	Task 2 – Term 1 Week 8
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Read a series of short posts about young people in Spanish-speaking communities and their interests and pastimes. Answer comprehension questions in English.
Writing (15%) – outcomes 3.1, 3.2, 3.3, 3.4
Write the script for a talk to deliver to your host school during the upcoming exchange program. In your talk, include your opinions on aspects of youth culture and pastimes in Australia such as music, film and festivals.

	Term 2 
5 weeks
	Unit title: Ready to go on my travel adventures!
Topic: Holidays, travel and tourism
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
· 3.1, 3.2, 3.3, 3.4
Students recount past holiday experiences, plan trips and manage travel problems. They use sequencing devices, the preterite and imperfect tenses in combination and the near future tense.
Students compare travel habits, tourism and holiday traditions across cultures.
	Recount past holidays, for example, fui a México y visité las pirámides; cuando era niño pasaba los veranos en la playa.
Make bookings and handle travel problems, for example, reservé una habitación; perdí mi pasaporte; tuve que ir a la embajada.
Plan trips using the near future tense, for example, voy a viajar a Chile en diciembre; vamos a quedarnos en un hotel pequeño.
Sequence events in a narrative, for example, primero fuimos al mercado; después visitamos el museo; finalmente volvimos al hotel.
Compare travel habits and traditions across cultures, for example, en España muchos viajan en agosto; en Australia solemos viajar en diciembre.
	No formal assessment.

	Term 2
5 weeks
	Unit title: Big questions – youth issues and choices
Topic: Future plans and aspirations
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
3.1, 3.2, 3.3, 3.4
Students discuss personal goals and broader youth issues, such as work, wellbeing and technology. They use the conditional tense for hopes and possibilities and recognise more complex forms, such as the subjunctive mood and future perfect tense, in texts.
Students explore youth perspectives in Spanish-speaking countries compared with Australia.
	Express personal goals, for example, quiero ser profesora; me gustaría vivir en España.
Give opinions on youth issues, for example, los jóvenes necesitan más oportunidades de trabajo; la tecnología puede causar estrés.
Use the conditional tense to discuss hopes and possibilities, for example, si tuviera más tiempo, estudiaría otro idioma.
Use the subjunctive to express wishes and opinions, for example, espero que consiga un buen trabajo; ojalá que haya paz en el futuro.
Compare youth challenges in Spanish-speaking countries with those in Australia.
	Task 3 – Term 2 Week 7
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Reading (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Interpret listening and reading texts on travel and holidays, such as blogs, postcards, announcements or booking dialogues. Answer comprehension questions in English.

	Term 3
10 weeks
	Revision and trial HSC examination
Outcomes:
· 1.1, 1.2, 1.3, 1.4
· 2.1, 2.2, 2.3, 2.4, 2.5
· 3.1, 3.2, 3.4
Students consolidate all key topics, text types and tenses, and practise exam strategies in listening, reading, speaking and writing skills.
	Apply all major tenses (present, preterite, imperfect, perfect, future, conditional, subjunctive) in set phrases.
Produce a variety of written text types, such as an article, a diary or a journal entry, an email, an informal letter, a message, a note, a postcard or a script of a talk.
Sequence and link ideas clearly using primero, después, además, por lo tanto, sin embargo.
Refine pronunciation, intonation and fluency in oral interactions.
Interpret and analyse authentic texts, such as blogs, brochures and news articles.
Write extended responses under timed conditions.
Practise comprehension strategies and time management for exam success.
Reflect on the interdependence of language and culture.
	Task 4 – Term 3 Week 3
Trial HSC examination
Listening (10%) – outcomes 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Reading (10%) – 2.1, 2.2, 2.3, 2.4, 2.5, 2.6
Writing (5%) – outcomes 3.1, 3.2, 3.3, 3.4
Speaking (5%) – outcomes 1.1, 1.2, 1.3, 1.4
Note – the external HSC oral examination takes place in Term 3.
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[bookmark: _Toc244177124]Support and alignment
[bookmark: _Toc147483517]Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the Languages and Culture team by emailing LanguagesandCulture@det.nsw.edu.au.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage.
Alignment to system priorities and/or needs: School excellence policy, Our Plan for NSW Public Education
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision, teaching and learning programs) and effective classroom practice (lesson planning).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 2.2.2, 3.2.2.
NSW syllabus: Spanish Beginners Stage 6 Syllabus (2009)
Syllabus outcomes: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 3.1, 3.2, 3.3, 3.4
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: Spanish Beginners Stage 6 – sample scope and sequence
[bookmark: _Hlk112245591]Related resources: further resources to support Modern Languages Stage 6 can be found on the Languages curriculum page.
Professional learning: relevant professional learning is available through the Languages statewide staffroom (staff only).
Universal Design for Learning: support the diverse learning needs of students using inclusive teaching and learning strategies. Some students may require more specific adjustments to allow them to participate on the same basis as their peers. For further advice see Universal Design for Learning.
Differentiation: when using these resources in the classroom, it is important for teachers to consider the needs of all students in their class, including:
· Aboriginal and/or Torres Strait Islander students. Targeted strategies can be used to achieve outcomes for Aboriginal and/or Torres Strait Islander students in K–12 and increase knowledge and understanding of Aboriginal and/or Torres Strait Islander histories and cultures. Teachers should use students’ Personalised Learning Pathways to support individual student needs and goals.
· EAL/D learners. EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. View some samples of differentiating through scaffolding.
· [bookmark: _Hlk136354526]students with disability. Learning adjustments enable students with disability to access syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments to ensure a personalised approach to student learning. Examples of differentiated and personalised adjustments are provided on the Inclusive Practice hub. Students may respond to tasks using their preferred mode of communication. Teachers can complete the Curriculum planning for every student in every classroom microlearning series to plan for the diversity of student need. For Stage 6, eligible students may apply for NESA disability provisions. 
· high potential and gifted learners. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. In addition, the Differentiation Adjustment Tool can be used to support the specific learning needs of high potential and gifted students.
Creation date: July 2026
[bookmark: _Hlk113021492]Rights: © State of New South Wales, Department of Education
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This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
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