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[bookmark: _Toc227766908][bookmark: _Toc232688801]Introduction
This guide supports teachers implementing the Personal Investigation component of the Stage 6 Korean in Context course.
The Personal Investigation is a key feature of the Korean in Context course. It enables students to undertake independent inquiry into issues related to language, culture and society while developing analytical, intercultural and communication skills in Korean.
The guide provides a language-specific sample of how the Personal Investigation may be developed in the Korean in Context course. It illustrates how students can:
· develop an inquiry question
· analyse fiction and non-fiction texts
· synthesise ideas across texts
· move between personal, community and international perspectives
· present a reflective response in Korean.
It also includes a sample Personal Investigation task, marking guidelines, student responses and practical scaffolds to support teachers in guiding students through the investigation process and identifying the characteristics of effective responses.
[bookmark: _Toc227766909][bookmark: _Toc232688802]Overview of the Personal Investigation
The Personal Investigation allows students to explore an issue connected to one of the course issues through independent research and textual analysis.
Students undertake the investigation during Year 12 and present their findings through an extended response in Korean.
Students demonstrate their ability to:
· investigate an issue connected to language and culture
· develop and refine an inquiry question
· analyse ideas and perspectives in texts
· synthesise information from multiple sources
· demonstrate intercultural understanding
· communicate ideas clearly and coherently.
For more syllabus information, refer to NESA’s Korean in Context webpage.


[bookmark: _Toc227766910][bookmark: _Toc232688803][bookmark: _Toc227766911]The Personal Investigation inquiry process
The Personal Investigation follows a structured inquiry pathway. Students move from identifying an issue to developing an inquiry question, selecting texts, analysing ideas, synthesising perspectives and reflecting on broader implications.
This process supports students in developing independent research skills while engaging critically with language, culture and society.
The investigation typically involves the following stages:
Figure 1 – stages of the Personal Investigation
[image: Stages of the Personal Investigation. Selecting an issue, developing an inquiry question, selecting appropriate texts, analysing ideas and perspectives in texts, comparing and synthesising perspectives, and reflecting on cultural and societal implications.]


[bookmark: _Toc232688804]Developing the Personal Investigation
The following example illustrates how the Personal Investigation may be developed within the course.
[bookmark: _Toc227766912][bookmark: _Toc232688805]Selecting an issue
Students select one of the 5 syllabus issues as the focus of their Personal Investigation. The selected issue provides the context for the investigation and shapes the development of the inquiry question, the selection of texts and the analysis of perspectives.
Table 1 – Korean in Context modules and issues
	Module
	Issue

	1
	Young people and their relationships

	2
	Traditions and values in contemporary society

	3
	The nature of work

	4
	The individual as a global citizen

	5
	Australian identity

	6
	Personal Investigation (student choice from one of the 5 issues above)


Korean in Context Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
Teachers should encourage students to select an issue that supports meaningful investigation and engagement with both fiction and non-fiction texts.
[bookmark: _Toc227766913][bookmark: _Toc232688806]Developing an inquiry question
A well-constructed inquiry question is central to a successful Personal Investigation.
Effective inquiry questions are:
· open-ended
· analytical rather than descriptive
· clearly linked to the chosen syllabus issue
· capable of drawing on both fiction and non-fiction texts
· suitable for exploration through multiple perspectives.
The following examples in the table below illustrate possible inquiry questions connected to each of the 5 syllabus issues in Korean in Context. These examples are intended as guidance only. Students develop their own inquiry question depending on their interests, available texts and research directions.
Table 2 – example inquiry questions across syllabus issues in Korean in Context
	Module and issue
	Inquiry question in English
	Inquiry question in Korean

	Young people and their relationships
	How does K-culture influence the development of identity, relationships and values among young people in Australia?
	케이 문화는 호주 청소년들의 정체성, 인간관계, 가치관 형성에 어떤 영향을 미치고 있나요?

	Traditions and values in contemporary society
	How do multicultural environments influence the ways Korean‑speaking communities express, maintain and pass on their cultural traditions and values?
	다문화 환경은 한국어 사용 공동체가 문화적 전통과 가치를 표현하고 유지하며 전승하는 방식에 어떤 영향을 미치나요?

	The nature of work
	How do the academic and career pathways chosen by students in Australia and Korea differ, and in what ways are these differences shaped by social change? 
	호주와 한국의 학생들이 선택하는 학업 및 진로 경로는 어떻게 다르며, 이러한 차이는 사회적 변화에 의해 어떤 방식으로 형성되나요? 

	The individual as a global citizen
	From a global citizen’s perspective, what effective strategies can promote sustainable lifestyle habits in people’s everyday lives?
	세계 시민의 관점에서, 사람들의 일상 속 지속 가능한 생활 습관을 증진시키기 위한 효과적인 방안은 무엇인가요? 

	Australian identity
	How do recent Korean migrants to Australia within the past 10 years and long-term Korean residents of over 10 years differ in their expression of belonging?
	최근 10년 이내에 호주로 이주한 한국인과 10년 이상 거주한 한국인은 소속감을 어떻게 다르게 표현하나요? 


Teacher tip – supporting students to refine inquiry questions
When supporting students to develop an inquiry question, teachers may support students by asking guiding questions, such as:
· What specific aspect of the issue interests you most?
· Who is affected by this issue?
· How might different communities experience this issue differently?
· What perspectives might appear in different texts?
· What question would allow you to compare ideas across texts?
These prompts help students move beyond descriptive topics and develop an inquiry question that supports deeper analysis and intercultural reflection. It should encourage them to move from broad topics to focused, analytical questions.
[bookmark: _Toc227766914][bookmark: _Toc232688807]Selecting appropriate texts
Text selection is a critical element of the Personal Investigation. The selected texts shape the scope of the investigation and determine the range of perspectives students are able to analyse.
Students must engage with:
· at least one fiction text
· at least one non-fiction text
· at least one text written in Korean.
Teachers should guide students to select texts that support meaningful investigation of the inquiry question and enable comparison of ideas across different perspectives.
Suitable texts should:
· present rich ideas and perspectives
· connect clearly to the issue and inquiry question
· allow comparison of viewpoints
· be accessible for Year 12 learners
· provide opportunities for extracting evidence in Korean.
Texts do not need to address the inquiry question directly. They should offer perspectives that contribute to the investigation and support students to analyse how ideas are represented across different text types.
[bookmark: _Toc227766915][bookmark: _Toc232688808]Analysing ideas and perspectives in texts
Effective Personal Investigation responses demonstrate movement across perspectives. Rather than describing information from a single viewpoint, students analyse how an issue is experienced and understood across different contexts.
Students are encouraged to explore the issue through a progression of perspectives, such as:
· personal perspective
· community perspective
· international perspective.
Figure 2 – perspective movement in the Personal Investigation
[image: Perspective movement in the Personal Investigation, which includes personal perspective, community perspective and international perspective.
]
Movement across perspectives enables students to deepen their analysis and demonstrate intercultural understanding. It also supports students in synthesising ideas across texts and reflecting on the broader implications of the issue.
For example, when investigating bilingualism and future employment, students may consider:
their own experiences using multiple languages
how bilingualism is valued within multicultural communities
international perspectives on communication and global employability.
[bookmark: _Toc227766916][bookmark: _Toc232688809]Comparing and synthesising perspectives
After analysing ideas within individual texts, students compare how different texts represent the issue and synthesise insights across perspectives.
This stage of the Personal Investigation requires students to move beyond describing individual texts and instead identify connections, contrasts and broader implications.
Figure 3 – Personal Investigation analytical process
[image: Personal investigation analytical process of 2 texts starting with comparison, synthesis and reflection.]
Students may consider questions that support students to compare, synthesise and reflect. For example:
· What similarities exist between the perspectives presented in the texts?
· How do the texts differ in their representation of the issue?
· What cultural or social factors influence these perspectives?
· How do these perspectives contribute to answering the inquiry question?
Synthesising perspectives allows students to develop a more nuanced understanding of the issue and demonstrate their ability to integrate ideas from multiple sources.
Teachers may support this process by encouraging students to use comparison tables, graphic organisers or synthesis paragraph structures when analysing their texts.
[bookmark: _Toc227766917][bookmark: _Toc232688810]Reflecting on cultural and societal implications
The final stage of the Personal Investigation involves reflecting on the broader cultural and societal implications of the issue.
Students are encouraged to consider how the perspectives explored in their investigation relate to wider cultural contexts and their own understanding of the issue.
Reflection may involve considering:
· how cultural values influence perspectives on the issue
· how the issue affects individuals, communities and societies
· how perspectives differ across cultures or countries
· how the investigation has influenced the student’s own understanding.
Reflection allows students to demonstrate intercultural awareness and consider how language, culture and society interact in shaping perspectives on contemporary issues.

[bookmark: _Toc227766918][bookmark: _Toc232688811]Sample Personal Investigation
The following example demonstrates how issue selection, inquiry question creation, text selection and analysis of perspectives can be developed for the Personal Investigation module.
[bookmark: _Toc227766919][bookmark: _Toc232688812]Issue
The nature of work
[bookmark: _Toc227766920]This issue allows students to explore opportunities and limitations for bilingual learners in Australian and Korean contexts, and how evolving technologies and shifting aspirations shape future study and employment.
[bookmark: _Toc232688813]Inquiry question
이중언어를 구사하는 청소년들은 미래의 학업과 취업을 준비하는 과정에서 어떤 장점과 한계를 경험하며, 이러한 경험은 개인과 사회에 어떤 영향을 미치나요?
What advantages and limitations do bilingual young people experience when preparing for future study and employment, and how do these experiences impact individuals and society?
[bookmark: _Toc227766921]This inquiry question explores how bilingualism shapes young people’s readiness for future study and work in a globalised context. It highlights key transferable skills, such as communication and intercultural understanding, while enabling a balanced and critical examination of both the advantages and challenges of bilingualism across different contexts.
[bookmark: _Toc232688814]Texts
Students select texts that allow them to investigate their inquiry question through different perspectives. Texts may include a range of genres, such as multimodal texts, documentaries, short films or online media.
The example below shows how contrasting texts support analysis of the advantages that bilingual individuals experience in future study and career pathways.
Table 3 – sample texts for Personal Investigation
	Text
	Text type
	Rationale

	SBS News: ‘An easier way for the kids to learn’
	Non-fiction – news report video
	This case study of a bilingual family provides a community perspective on bilingualism, highlighting the social and educational benefits of learning multiple languages. It supports analysis of how bilingualism is experienced in everyday life and valued within families.

	미생 
Misaeng – selected quotations (13:35)
	Fiction – television drama media text
	These excerpts highlight that success in study and employment requires more than technical skills. They support the idea that bilingualism develops broader cognitive and interpersonal abilities, linking language learning to workplace readiness and professional success.

	타일러 볼까요? 
Tyler’s personal reflection (13:58)
Author: Tyler Rasch
	Non-fiction – personal reflection video
	This reflection presents an individual perspective on bilingualism, emphasising that language learning expands cognitive and cultural understanding beyond communication. It supports analysis of how bilingualism shapes identity and ways of thinking.

	직장의 신
The Queen of Office – selected clip (4:11)
	Fiction – television drama media text
	This clip illustrates how a multilingual speaker negotiates successfully in a professional setting. It demonstrates how language skills, cultural awareness and confidence contribute to effective communication and workplace success.

	The Benefits of Being Bilingual in the Workplace 
Author: St Augustine College at Lewis University
	Non-fiction – online article
	This article provides a wide perspective on bilingualism, outlining its advantages in employment, including career opportunities, higher earning potential and cognitive benefits. It supports analysis of bilingualism as a valuable professional and economic asset.

	From Home by NCT U (4:41)
SMTown 
	Fiction – song lyrical text
	This multilingual song explores themes of identity and belonging, using multiple languages to connect with diverse audiences. It supports analysis of how language reflects cultural identity and promotes inclusivity in a globalised world.


Teacher tip – supporting students to select texts
Teachers may select excerpts or clips rather than complete texts. Short video segments, articles or chapters can provide sufficient material for analysis while remaining accessible for Year 12 learners.
[bookmark: _Toc227766922][bookmark: _Toc232688815]Sample Personal Investigation assessment task
The following example illustrates how a Personal Investigation assessment task may be structured in the Korean in Context course.
The task consists of a written report and oral presentation. Together, these components allow students to demonstrate their understanding of the issue, discuss their research process and synthesise ideas from the texts they have analysed.
The task example in the table below is provided as a guide for teachers. Schools may adapt the structure, weighting or submission requirements to suit their assessment programs while ensuring alignment with syllabus requirements.
Table 4 – example Personal Investigation task
	Section
	Details and instructions

	Task title
	Written report and oral presentation.

	Task description
	This task consists of 2 components: a written report and a presentation. Students select one of the 5 syllabus issues and develop their own inquiry question to guide their investigation. Students analyse both a fiction and a non-fiction text related to the issue. At least one of the texts must be in Korean.

	Task requirements
	Students must:
· select an issue from the syllabus
· formulate an inquiry question appropriate for the Personal Investigation
· analyse at least 2 texts – one fiction and one non-fiction (at least one must be in Korean)
· investigate the issue through personal, community and international perspectives
· discuss their research findings during the presentation.
The written report should demonstrate:
· an understanding of the issue and relevant background information
· an analysis of how situations or perspectives may have changed over time
· a comparison of perspectives across communities or countries
· an analysis of how each text represents or challenges ideas
· a synthesis of ideas across both texts
· a critical and personal reflection on the investigation.

	Purpose
	The written report and presentation support authenticity and allow students to articulate their understanding of the issue. They also provide an opportunity for students to reflect on their research process and the perspectives explored through their investigation.

	Student task details
	Part 1: written report
Students submit a written report in Korean responding to the following inquiry question:
이중언어를 구사하는 청소년들은 미래의 학업과 취업을 준비하는 과정에서 어떤 장점과 한계를 경험하며, 이러한 경험은 개인과 사회에 어떤 영향을 미치나요? 
What advantages and limitations do bilingual young people experience when preparing for future study and employment, and how do these experiences impact individuals and society?
In your response:
critically analyse how your chosen texts present different perspectives on this issue
compare and synthesise the ideas and viewpoints represented across the texts
present a justified and coherent response to the inquiry question, supported by relevant textual evidence
explain how these perspectives have influenced your own understanding of the issue
reflect on what you learned through your investigation, including any shifts in perspective.
Students should demonstrate the ability to move between personal, community and international perspectives throughout their response.
Suggested length is approximately 2000–2500 ja. Schools may determine the final length.
Part 2: presentation in Korean (5 to 7 minutes)
Students deliver an individual presentation in Korean demonstrating their understanding of the Personal Investigation issue as it relates to the inquiry question and reflect on their research process.
Students may use brief notes to support their presentation; however, full scripts are not permitted. Students may include visual support, such as a PowerPoint presentation or similar, to enhance communication of ideas.
The presentation should demonstrate:
a clear understanding of the chosen issue and inquiry question 
an explanation of how the selected texts contributed to the investigation 
an analysis of the perspectives represented across the texts 
a reflection on how the student’s understanding of the issue developed during the investigation 
an awareness of challenges encountered during the research process 
a coherent and well-structured conclusion.

	Weighting
	This task contributes to 20% of the weighting allocated to the Personal Investigation in the internal HSC assessment program:
· written report: 15%
· presentation: 5%.

	Assessment conditions
	Individual task.
Presentation is an in-school assessment.
Written report must be the student’s own original work.
Sources must be appropriately acknowledged.


[bookmark: _Toc227766923][bookmark: _Toc232688816]Sample marking guidelines
The following marking guidelines in the tables below illustrate how student responses may be assessed against the task criteria. The sample Personal Investigation task consists of 2 components for a total of 35 marks:
· written report: 20 marks (15%)
· presentation: 15 marks (5%).
Table 5 – sample marking criteria for Part 1: written report
	Criteria
	Marks

	Demonstrates a sophisticated ability to analyse and synthesise ideas across the selected texts, applying research findings and textual evidence insightfully to the Personal Investigation. 
Presents and substantiates a well-developed and perceptive response to the inquiry question, demonstrating critical reflection on the issue. 
Demonstrates clear movement across personal, community and international perspectives. 
Communicates ideas fluently and accurately in Korean with a high level of control of language structures and vocabulary.
	17–20

	Demonstrates a well-developed ability to analyse ideas and perspectives in the texts, applying research findings and textual references effectively to the Personal Investigation. 
Presents and justifies a clear response to the inquiry question. 
Demonstrates some movement across personal, community and international perspectives. 
Communicates effectively in Korean with consistent accuracy in language structures and vocabulary.
	13–16

	Demonstrates sound understanding of the issue and relevant ideas in the texts. 
Refers to the selected texts to support ideas and presents a response with some explanation or justification. 
Shows some awareness of differing perspectives. 
Communicates in Korean using generally appropriate language structures and vocabulary, though errors may be present.
	9–12

	Presents some relevant information or opinions related to the issue, with basic reference to one or more texts. 
Demonstrates limited explanation of ideas and limited engagement with perspectives. 
Communicates using simple language structures and vocabulary in Korean, with frequent errors.
	5–8

	Provides minimal reference to the issue or texts.
Demonstrates limited understanding of the investigation.
Communicates using limited Korean with restricted clarity.
	1–4


Table 6 – sample marking criteria for Part 2: oral presentation
	Criteria
	Marks

	Demonstrates a perceptive understanding of the chosen issue and inquiry question and clearly explains the reasons for their selection. 
Insightfully explains how the selected texts contributed to understanding of the issue and relevant perspectives. 
Reflects thoughtfully on the research process, including how perspectives developed or changed during the investigation. 
Communicates confidently and fluently in Korean with a high level of grammatical accuracy and sophistication in language structures and vocabulary.
	13–15

	Demonstrates a clear understanding of the issue and inquiry question and explains the reasons for their selection. 
Explains how the selected texts contributed to understanding of the issue.
Reflects on the research process, including some development of perspectives. 
Communicates clearly in Korean with generally consistent accuracy in language structures and vocabulary.
	10–12

	Demonstrates a sound understanding of the issue and inquiry question.
Provides some explanation of the selected texts and their contribution to the investigation. 
Reflects on some aspects of the research process and/or perspectives.
Communicates in Korean with some errors, but meaning is generally clear.
	7–9

	Demonstrates a limited understanding of the issue or inquiry question.
Provides minimal explanation of the selected texts and/or investigation process.
Reflection on the research process is limited. 
Communicates using simple language structures in Korean with frequent errors.
	4–6

	Makes general references to the issue and/or investigation.
Communicates using limited Korean with restricted clarity.
	1–3


[bookmark: _Toc227766924][bookmark: _Toc232688817]Sample Personal Investigation responses
Teachers often find it helpful to examine responses that illustrate different levels of achievement.
The following examples demonstrate how students may respond to the inquiry question:
이중언어를 구사하는 청소년들은 미래의 학업과 취업을 준비하는 과정에서 어떤 장점과 한계를 경험하며, 이러한 경험은 개인과 사회에 어떤 영향을 미치나요?
What advantages and limitations do bilingual young people experience when preparing for future study and employment, and how do these experiences impact individuals and society?
Two responses are provided for Part 1 of the sample assessment task:
a high-range response, demonstrating deep analysis, synthesis, intercultural insight and critical evaluation
a mid-range response, demonstrating sound understanding and developing analysis.
These examples are extracts and illustrate how students may engage with texts, compare ideas and reflect on the issue.
[bookmark: _Toc227766925][bookmark: _Toc232688818]Sample high-range response
The following response demonstrates deep analysis of the issue and strong synthesis of ideas across texts. The student reflects on the issue from multiple perspectives and demonstrates intercultural insight. The response also has clear, accurate and varied language. 
Korean response
이중언어 능력이 단순한 번역 기술을 넘어, 미래의 학업과 취업을 준비하는 청소년들에게 보다 본질적인 의미를 지닌다는 문제의식에서 이번 조사를 시작하게 되었다. 조사 과정에서 드러난 핵심은, 이중언어의 가치는 언어 전환 자체가 아니라, 미래 사회에서 요구되는 창의력, 문제 해결력, 그리고 소통 능력을 촉진하는 전인적 성장의 기반이라는 점이다. 
드라마 미생은 성공의 조건을 ‘실패를 바탕으로 더 나은 것을 기획하는 태도’와 ‘성장을 위해 규칙을 깨는 용기’로 제시하며, 현대 사회가 단순한 지식 습득보다 유연한 사고와 창의적 문제 해결력을 중시함을 보여준다. 반면, 어거스틴 전문대의 자료는 이중언어 구사자가 기억력, 문화적 이해도, 상황별 소통 능력에서 강점을 보인다고 분석하며, 이러한 역량이 실제 취업 경쟁력으로 이어진다고 설명한다. 
두 자료는 강조점은 다르지만, 공통적으로 이중언어 사용자가 지닌 잠재력과 경쟁력을 뒷받침한다는 메시지를 전달한다. 개인적 차원에서는 두 문화 사이를 오가며 사고하는 경험을 통해 인지적 유연성이 자연스럽게 강화된다. 지역사회 차원에서는 다문화 환경에서의 원활한 상호작용을 가능하게 하여 공동체 내 소통의 질을 높인다. 더 나아가 국제적 차원에서는 글로벌 환경에서 요구되는 문화 간 조정 능력, 협업 능력, 국제적 소통 역량을 강화함으로써 미래 인재로서의 가능성을 확장한다. 
그러나 이중언어 능력이 항상 성공으로 이어지는 것은 아니다. 개인에 따라 서로 다른 문화적 기대를 조율하거나 두 언어의 균형 있는 능력을 유지하는 데 어려움을 겪을 수 있다. 이러한 점은 이중언어 능력이 중요한 자산이지만, 그 효과는 개인이 이를 어떻게 활용하고 발전시키는지에 따라 달라질 수 있음을 보여준다.
이러한 분석을 통해, 이중언어 능력은 단순한 언어적 기술이 아니라 개인, 지역 사회 그리고 국제 사회를연결하는 핵심 역량으로 기능하며, 청소년들이 미래의 학업과 진로에서 경쟁력을 갖추는 데 중요한 자산임을 확인할 수 있었다. 
English translation 
This investigation began from the recognition that bilingual ability carries more fundamental significance for young people preparing for future study and employment than simply functioning as a translation skill. The investigation revealed that the value of bilingualism lies not merely in switching between languages, but in its role as a foundation for holistic growth by fostering creativity, problem-solving skills and communication abilities required in future society.
The drama ‘Misaeng’ presents the conditions for success as ‘an attitude of planning something better through failure’ and ‘the courage to break rules for growth’, demonstrating that contemporary society values flexible thinking and creative problem solving more highly than the simple acquisition of knowledge. In contrast, research from the St Augustine College explains that bilingual individuals demonstrate strengths in memory, intercultural understanding and the ability to communicate effectively across different contexts, and that these abilities translate into greater professional opportunities.
Although the 2 texts emphasise different aspects, both convey a shared message supporting the potential and competitiveness of bilingual individuals. On a personal level, the experience of thinking across 2 cultures naturally strengthens cognitive flexibility. On a community level, bilingual ability enables smoother interaction within multicultural environments and enhances the quality of communication within communities. Furthermore, on an international level, it strengthens the ability to navigate cultural differences, collaborative abilities and global communication skills required in international contexts, thereby expanding the potential of young people as future global citizens.
However, bilingual ability does not always lead directly to success. Individuals may experience challenges in negotiating differing cultural expectations or maintaining balanced proficiency across both languages. This demonstrates that while bilingualism is an important asset, its effectiveness ultimately depends on how individuals apply and continue to develop these abilities.
Through this investigation, it became evident that bilingual ability functions not simply as a linguistic skill, but as a key capability that connects individuals, communities and the international sphere. It is an important asset that helps young people thrive in their future academic and professional pathways.
Overall, the investigation confirms that bilingual ability functions as a multidimensional asset, one that connects personal growth, community engagement and international capability. It serves as a significant foundation for young people seeking to thrive in their academic and professional futures.
[bookmark: _Toc227766926][bookmark: _Toc232688819]Sample mid-range response
The following response demonstrates a clear understanding of the issue and refers to both texts. Some comparison and reflection are evident, though the analysis may remain descriptive in places and lack deeper synthesis. The language is generally sound and accurate.
Korean response
이번 조사는 청소년들이 미래의 학업과 취업을 준비할 때 어떤 능력이 필요한지 알아보기 위해 시작되었다. 조사 과정에서 이중언어 능력이 진로 선택과 직업 준비에 도움이 될 수 있다는 점에 관심을 갖게 되었다. 
두 언어를 사용하면 창의력, 기억력, 문제 해결 능력, 그리고 소통 능력이 자연스럽게 좋아질 수 있다는 자료를 확인할 수 있었다. 이러한 능력들은 학교 생활뿐 아니라 직장에서도 중요한 역할을 한다. 
드라마 미생에서는 성공을 위해서는 언어 능력뿐 아니라 태도와 용기가 필요하다는 메시지를 전달한다. 또한 어거스틴 전문대 자료에서는 이중언어 능력이 취업에 도움이 된다고 설명한다. 그 이유는 이중언어 사용자가 기억력이 좋고, 문화적 이해가 높으며, 다양한 상황에서 효과적으로 소통할 수 있기 때문이다. 
그러나 이중언어 능력이 항상 성공을 보장하는 것은 아니다. 일부 학생들은 다양한 문화적 기대에 적응하거나 상황에 맞는 언어를 사용하는 데 어려움을 겪을 수 있다. 이는 이중언어 능력이 중요하지만 자신감이나 경험과 같은 다른 요소들도 필요하다는 것을 보여준다.
이번 조사를 통해 이중언어 능력이 단순히 두 언어를 번역하는 기술이 아니라, 여러 능력을 함께 발전시키는 데 도움이 된다는 사실을 알게 되었다. 
English translation 
This investigation was carried out to find out what skills young people need when preparing for future study and employment. During the research, I became interested in how bilingual ability might help students with their study choices and career preparation.
The information I found shows that using 2 languages can improve creativity, memory, problem‑solving skills and communication. These skills are useful not only at school but also in the workplace.
The drama ‘Misaeng’ suggests that success requires not only language skills but also attitude and courage. St Augustine College also explains that bilingual ability can support employment because bilingual people often have strong memory, good cultural understanding, and effective communication skills in different situations.
However, bilingual ability does not always guarantee success. Some students may still face challenges such as adapting to different cultural expectations or using the appropriate language in formal situations. This shows that while bilingualism is helpful, other factors such as confidence and experience are also important.
Through this investigation, I learned that bilingual ability is more than translating between 2 languages. It helps develop a range of important skills that are useful for study and future careers.
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The table below highlights the key differences between the sample high-range and mid-range responses.
Table 7 – response comparison
	Feature
	High-range response
	Mid-range response

	Understanding of the issue
	Demonstrates a sophisticated and perceptive understanding of the issue, with well-developed justification and reflection, such as: 이중언어 능력이 단순한 번역 기술을 넘어 미래의 학업과 취업을 준비하는 청소년들에게 더욱 본질적인 가치를 지닌다는 점에 주목하게 되면서 이번 조사를 시작하게 되었다.
	Demonstrates a clear but general understanding of the issue, presenting relevant information with some explanation and reflection, such as: 미래의 학업과 취업을 준비하는 청소년들에게 어떤 능력이 필요한지 궁금했다.

	Link to inquiry question
	Responds directly and insightfully to the inquiry question through sustained analysis, demonstrating clear awareness of its purpose and context, such as: 이중언어의 진정한 가치는 단순한 언어 전환이 아니라, 미래 사회에서 요구되는 창의력, 문제 해결력, 그리고 소통 능력을 길러 주는 전인적 성장의 기반이라는 점이 드러난다.
	Addresses the inquiry question with relevant ideas, though responses may be descriptive, such as: 두 언어를 쓰다 보면 창의력, 기억력, 문제 해결 능력, 그리고 소통 능력이 자연스럽게 좋아질 수 있다.

	Use of texts
	Effectively analyses and synthesises a range of texts to demonstrate extensive understanding of the issue. For example, 드라마 미생에서 제시된 ‘실패를 바탕으로 더 나은 것을 기획하는 태도’와 ‘성장을 위해 규칙을 깨는 용기’는 현대 사회가 요구하는 역량이 단순한 지식이 아니라, 유연한 사고와 창의적 문제 해결력임을 보여준다. 한편, 어거스틴 전문대의 자료는 이중언어 구사자가 기억력, 문화적 이해도, 그리고 다양한 상황에서의 소통 능력에서 두드러진 강점을 지닌다고 설명한다. 비록 두 자료가 강조하는 측면은 다르지만, 모두가 이중언어 사용자가 지닌 잠재력과 경쟁력을 뒷받침한다는 점에서 공통된 메시지를 전달하고 있다.
	Refers to texts to support ideas, with some analysis and limited synthesis. For example, 드라마 미생의 메시지를 종합해보면, 미래의 학업과 취업에서 성공하기 위해 필요한 것은 언어 능력보다 개인의 태도와 용기인 것으로 말한다. 동시에, 어거스틴 전문대에서 제시한 취업 성공 요인 중 한가지로, 이중언어 구사 능력이라고 말한다. 그 이유는 이중언어 사용자가 기억력이 뛰어나고, 문화적 이해도가 높으며, 다양한 상황에서 효과적으로 소통할 수 있기 때문이다. 

	Justification
	Presents well-supported and coherent arguments, consistently linking ideas to the inquiry question and selected texts. Justification is explicit, sustained and purposeful.
	Provides some justification using examples or evidence, though links to the inquiry question or argument may be general.

	Synthesis
	Integrates ideas across texts in a logical and cohesive manner, identifying patterns, relationships and deeper insights. For example, statement such as ‘미래 사회에서의 역할과 정체성을 형성하는 핵심 역량’ has linked the 2 texts’ ideas together.
	Connects ideas across texts in a limited or uneven way. Statements may be general or not fully developed. For example, a statement such as: ‘이중언어 능력이 진로 선택과 취업 준비에 도움이 된다’ is mentioned but does not provide any links with other texts.

	Movement across perspectives
	Demonstrates purposeful movement across personal, community and international perspectives, clearly explaining how viewpoints shift across contexts. For example, 
개인적 차원에서는 두 문화 사이를 오가며 사고하는 경험을 통해 인지적 유연성이 자연스럽게 강화된다. 지역사회 차원에서는 다문화 환경에서의 원활한 상호작용을 가능하게 하여 공동체 내 소통의 질을 높인다. 더 나아가 국제적 차원에서는 글로벌 환경에서 요구되는 문화 간 조정 능력, 협업 능력, 국제적 소통 역량을 강화함으로써 미래 인재로서의 가능성을 확장한다.
	Identifies some shifts in perspective, but explanation may be limited or primarily personal. For example, 관심을 갖게 되었다 알게 되었다


	Intercultural insight
	Demonstrates nuanced understanding of the relationship between language, culture and identity, integrating intercultural insights seamlessly into the response. For example, mentioning information such as: ‘이중언어의 가치는 언어 전환 자체가 아니라 전인적 성장의 기반’ demonstrates the link between the language and identity.
	Demonstrates general awareness of cultural perspectives, though explanations may be limited or not fully integrated into the argument. For example, ‘다양한 상황에서 효과적으로 소통할 수 있다’ is mentioned but will require more explanation to link the statement with the text.

	Language use
	Uses precise, varied and context-appropriate language including subject‑specific terms with a high level of accuracy. Ideas are expressed clearly, fluently and cohesively, enhancing the overall content of the investigation.
	Uses generally appropriate language, though vocabulary and structures may be repetitive or contain errors. Expression is mostly clear.




[bookmark: _Toc227766928][bookmark: _Toc232688821]Student scaffolds for the Personal Investigation
The following scaffolds in the tables below may support students in organising their research, analysing texts and synthesising ideas during the Personal Investigation.
Teachers may adapt these scaffolds to suit the needs of their students and the nature of the investigation.
[bookmark: _Toc232688822]Inquiry question builder
The scaffolds below support students in developing a focused and purposeful inquiry question for their Personal Investigation.
Students may use this process to move from a broad issue to a specific and researchable inquiry question. Scaffolding can support students in refining ideas into focused questions that encourage deeper analysis rather than simple description.
Table 8 – inquiry question builder
	Step
	Guiding questions
	Student notes

	1. Identify the issue
	Which syllabus issue am I interested in exploring?
	

	2. Clarify the purpose
	What do I want to understand, compare or investigate?
	

	3. Select the question type
	Is my question open-ended, inquiry-based, comparative or reflective?
	

	4. Narrow the focus
	Which specific aspect of the issue interests me?
	

	5. Select texts
	Which fiction and non-fiction texts could support my investigation? What perspectives do they provide?
	

	6. Identify key ideas
	What themes, issues or viewpoints emerge from the texts?
	

	7. Draft the inquiry question
	Write an inquiry question that supports investigation and reflection rather than factual recall.
	


Students may revisit and refine their inquiry question throughout the investigation as they engage with texts and deepen their understanding of the issue.
[bookmark: _Toc232688823]Issue selection tool
Selecting an issue using the scaffold below can help students identify an area of personal interest and develop an inquiry question that is specific, researchable and appropriate for investigation.
Table 9 – issue selection tool
	Syllabus issue
	Keywords
	Areas of interest
	Possible source text

	Young people and their relationships
	family, friends, relationships, youth culture, K-culture, identity
	influence of K-culture, family expectations, friendships, youth values
	songs, television dramas, interviews, youth media articles

	Traditions and values in contemporary society
	traditions, values, multicultural environments, change, community, heritage
	maintaining cultural traditions, changing values, Korean-speaking communities in Australia
	documentaries, memoirs, articles, personal reflections

	The nature of work
	bilingualism, employment, future study, communication technologies, aspirations, career pathways
	bilingual skills, future careers, study pathways, workplace communication
	interviews, workplace articles, television dramas, speeches

	The individual as a global citizen
	global citizenship, environment, migration, technology, global trends
	sustainable living, migration experiences, technology and identity, global responsibility
	news reports, documentaries, digital texts, podcasts

	Australian identity
	belonging, migration, multiculturalism, First Nations perspectives
	identity, cultural expression, Korean-Australian experiences
	short stories, films, songs, digital texts


Students may use this scaffold to:
identify topics of genuine interest 
narrow broad issues into focused inquiry questions 
consider whether suitable texts and sources are available 
refine the scope of their investigation.
[bookmark: _Toc232688824]Text selection tool
The scaffold below supports students in selecting texts that are relevant, credible and appropriate for their Personal Investigation.
Students may use this tool to evaluate how effectively texts support their inquiry question and contribute to analysis, synthesis and reflection. It encourages students to select texts that provide meaningful comparison and deeper investigation rather than choosing texts based on convenience.
Table 10 – text selection tool
	Section
	Guiding questions
	Student notes

	Syllabus issue
	Which issue does this text connect to?
	

	Inquiry question
	How does this text help answer my inquiry question?
	

	Text details
	What is the title, composer and text type?
	

	Key ideas and analysis
	What ideas, perspectives or issues are presented? 
Use PEEL (Point, Example, Evidence, Link) to organise notes if appropriate.
	

	Credibility and quality check
	Is the text reliable, relevant and appropriate for investigation? 
Consider author, purpose, audience and publication context.
	

	Perspective represented
	Which perspectives are represented (for example, personal, community, societal or international)?
	

	Personal response
	How has this text influenced or challenged my thinking?
	


Students may use this scaffold to compare potential texts and make informed decisions about which sources best support their investigation.


[bookmark: _Toc229058489][bookmark: _Toc232688825]Teacher guidance
When designing a Personal Investigation task, teachers should consider how the assessment structure can support student inquiry, analysis and reflection.
A well-designed task allows students to demonstrate higher-order thinking skills while engaging with texts and communicating effectively in Korean.
Teachers may consider the following principles when planning for the Personal Investigation assessment task.
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Develop a task that combines an in-school assessment component and an independent research component. This allows students to demonstrate higher-order thinking skills such as analysis, synthesis, justification of ideas and reflection.
Consider an appropriate balance between in-class and take-home components, ensuring that students have opportunities to demonstrate both independent research and supervised performance.
Provide appropriate scaffolding to support students as they prepare for the Personal Investigation. For example, teachers may provide a research checklist, reference log or note-taking template.
An oral component, such as an interview or a discussion, may be included to support different student strengths. In many cases, the larger weighting may be allocated to the extended written response.
[bookmark: _Toc229058491][bookmark: _Toc232688827]Supporting students throughout the investigation
Teachers play an important role in guiding students throughout the Personal Investigation process.
Students should be encouraged to:
select a topic that genuinely interests them
develop a focused inquiry question
locate reliable sources
organise research notes clearly
analyse ideas rather than simply describing information
reflect on how perspectives differ across cultures.
Providing scaffolds such as research logs, text summary templates and comparison organisers can help students structure their thinking while maintaining independence in the investigation.
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The following table highlights common challenges students may encounter during the Personal Investigation module and possible strategies teachers can use to support them.
Table 11 – challenges students face with solutions
	Challenge
	Possible solutions

	Choosing texts that are too simple or relying on summary rather than analysis
	Students may select texts that are easy to understand but offer limited opportunities for analysis and synthesis. Teachers may explicitly teach students how to evaluate texts, paraphrase ideas, reference evidence and justify text selection independently. Encourage students to move beyond summarising by asking questions such as:
What perspective does this text present?
How does this text support or challenge the inquiry question?
Why is this text valuable for investigation?
Avoid prescriptive templates that limit original thinking.

	Writing personal opinions without linking to evidence or perspectives
	Students may write extended personal reflections that are not supported by texts or investigation findings. Teachers may support students through explicit modelling of analytical writing structures such as PEEL (Point, Example, Evidence, Link). Model how personal experiences may strengthen analysis but should not replace evidence, synthesis or reflection.

	Over-reliance on copying, AI-generated responses or surface-level paraphrasing
	Students may copy definitions, rely heavily on AI tools or paraphrase too closely without demonstrating understanding. Teachers may explicitly teach ethical research practices, paraphrasing strategies and note-taking in students’ own words. Short teacher conferences may be used to check understanding and support authentic student responses. Rather than providing sentences for students to copy, teachers may model their thinking process aloud.

	Having difficulty synthesising ideas across texts
	Students may discuss texts separately rather than combining ideas to build an argument. Teachers may model how ideas from different texts can be compared, contrasted and synthesised within a paragraph. Graphic organisers, comparison tasks and synthesis scaffolds may support students in identifying relationships across texts before drawing conclusions.

	Demonstrating movement across personal, community and international perspectives
	Students may find it difficult to move beyond personal observations or explain how perspectives shift across contexts. Teachers may explicitly model how ideas can move from individual experiences to broader social and international perspectives using examples from selected texts and guided questioning.


[bookmark: _Toc229058493][bookmark: _Toc232688829]Teacher checklist – monitoring student progress
Teachers may use the following checklist to monitor student progress during the Personal Investigation.
Table 12 – a checklist of stages with guiding questions
	Stage
	Key questions

	Issue selection
	Has the student selected a clear issue from the syllabus?

	Inquiry question
	Is the inquiry question analytical rather than descriptive?

	Text selection
	Do the selected texts provide different perspectives?
Do the selected texts include a fiction, non-fiction and Korean text?

	Analysis
	Is the student analysing ideas rather than summarising texts?

	Synthesis
	Does the student compare ideas across texts?

	Reflection
	Does the student reflect on cultural perspectives and implications?

	Language use
	Is the response communicated clearly and appropriately in Korean?




[bookmark: _Toc229058494][bookmark: _Toc232688830]Preparing students in Year 11
Although research for the Personal Investigation may not begin before the commencement of Year 12, the skills required for the investigation should be developed progressively across Stage 6.
In Year 11, teachers can support students by explicitly teaching and modelling the key inquiry and analytical skills required for the Personal Investigation. These include:
analysing texts
comparing ideas across texts
synthesising perspectives
developing inquiry questions
reflecting on cultural perspectives
structuring analytical writing
developing analytical inquiry questions.
Year 11 learning activities should focus on practising these skills through guided investigations, shared texts and short analytical tasks. This allows students to develop the necessary research and analytical capabilities before undertaking the Personal Investigation in Year 12.
Providing structured opportunities to practise these skills supports students in approaching the Personal Investigation with greater confidence, independence and depth of analysis.


[bookmark: _Toc229058495][bookmark: _Toc232688831]Sample Year 11 inquiry preparation activity template
Teachers may use structured inquiry tasks to help students practise the skills required for the Personal Investigation.
Table 13 – sample Year 11 inquiry preparation activity
	Stage
	Teacher guidance
	Student task

	Issue introduction
	Introduce one syllabus issue using short texts or media clips.
	Identify key ideas and perspectives related to the issue.

	Inquiry question development
	Model how broad topics can be refined into analytical inquiry questions.
	Draft one to 2 possible inquiry questions related to the issue.

	Text exploration
	Provide a fiction and a non-fiction text connected to the issue.
	Identify key ideas, perspectives and cultural viewpoints in each text.

	Text comparison
	Guide students to compare how different texts represent the issue.
	Complete a comparison organiser identifying similarities and differences.

	Synthesis
	Model how ideas from different texts can be synthesised.
	Write a short, analytical paragraph combining ideas from both texts.

	Reflection
	Encourage reflection on how perspectives influence understanding of the issue.
	Reflect on how their thinking about the issue has changed.


Short inquiry tasks allow students to practise analysing texts, developing questions and synthesising ideas in preparation for the Personal Investigation in Year 12.


[bookmark: _Toc229058496][bookmark: _Toc232688832]Activity banks for developing inquiry and analytical skills
The following activities provide examples of how teachers may support students in developing the inquiry and analytical skills required for the Personal Investigation. These explicit teaching activities can be used in Year 11 preparation tasks or early Year 12 lessons.
[bookmark: _Toc229058497][bookmark: _Toc232688833]Activity 1 – text annotation sprint
Table 14 – text annotation sprint activity
	Section
	Details

	Purpose
	To build students’ confidence in identifying key ideas and supporting evidence in texts.

	Description
	I do: teacher annotates a short text live and models identification of key ideas and evidence.
We do: the class jointly annotates a paragraph and discusses meaning.
You do: students independently annotate a short text and justify their selections.

	Example in Korean – modelled example
	이 문장의 핵심 아이디어는 … 입니다. 중요한 근거는 … 입니다.
Translation: The main idea of this sentence is … The important evidence is …

	Teacher notes
	Teachers may select short texts with identifiable ideas and evidence and gradually release responsibility to students.


[bookmark: _Toc232688834]Activity 2 – comparison ladder
Table 15 – comparison ladder activity
	Section
	Details

	Purpose
	To support students in comparing texts and explaining similarities and differences between perspectives.

	Description
	I do: teacher brainstorms comparison language and models a short comparison.
We do: the class identifies similarities and differences across 2 texts.
You do: students independently use the comparison ladder to explain relationships between texts.

	Example in Korean – modelled example
	비슷하게 (similarly)
반면에 (on the other hand)
그러나 (however)
두 글 모두 (both texts)
다르다 (different)
같다 (same)
차이가 있다 (there are differences)
새로운 의미가 생깁니다 (new meaning is created)

	Teacher notes
	Students compare ideas across texts and justify how meaning changes across perspectives.


[bookmark: _Toc232688835]Activity 3 – perspective map organiser
Table 16 – perspective map organiser activity
	Section
	Details

	Purpose
	To provide opportunities for students to move between personal, community and international perspectives.

	Description
	I do: teacher models how to categorise information from a quality text into the organiser.
We do: the class jointly identifies perspective shifts.
You do: students independently organise information and explain changes in perspective.

	Example in Korean – modelled example
	개인적으로 … (personally …)
국제적인 관점에서는 … (from an international perspective …)
지역 사회에서는 … (in the community …)
가치 (value)
강조하지만 … (emphasises …)
관점의 변화는 … (the change of perspective is …)

	Teacher notes
	Students consider how meaning changes when ideas are viewed from different contexts.


[bookmark: _Toc232688836]Activity 4 – response planner
Table 17 – response planner activity
	Section
	Details

	Purpose
	To support students in constructing analytical responses using evidence and explanation.

	Description
	I do: teacher models how to develop an analytical response using a quality text.
We do: the class jointly identifies evidence and explains meaning.
You do: students use the response planner to construct a response that links evidence to the inquiry question.

	Example in Korean – modelled example
	이 근거는 … 을/를 보여준다. (This evidence shows …)
이는 … 을/를 의미한다. (This means …)

	Teacher notes
	Students move beyond description by linking evidence, interpretation and reflection.
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