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[bookmark: _Toc230788372][bookmark: _Toc231202723]Introduction
This guide supports teachers implementing the Personal Investigation component of the Stage 6 Japanese in Context course.
The Personal Investigation is a key feature of the Japanese in Context course. It enables students to undertake independent inquiry into issues related to language, culture and society while developing analytical, intercultural and communication skills in Japanese.
The guide provides a language-specific sample of how the Personal Investigation may be developed in the Japanese in Context course. It illustrates how students can:
develop an inquiry question
analyse fiction and non-fiction texts
synthesise ideas across texts
move between personal, community and international perspectives
present a reflective response in Japanese.
It also includes a sample Personal Investigation task, marking guidelines, student responses and practical scaffolds to support teachers in guiding students through the investigation process and identifying the characteristics of effective responses.
[bookmark: _Toc230788373][bookmark: _Toc231202724]Overview of the Personal Investigation
The Personal Investigation allows students to explore an issue connected to one of the course issues through independent research and textual analysis.
Students undertake the investigation during Year 12 and present their findings through an extended response in Japanese.
Students demonstrate their ability to:
investigate an issue connected to language and culture
develop and refine an inquiry question
analyse ideas and perspectives in texts
synthesise information from multiple sources
demonstrate intercultural understanding
communicate ideas clearly and coherently.
For more syllabus information, refer to NESA’s Japanese in Context webpage.

[bookmark: _Toc230788374][bookmark: _Toc231202725]The Personal Investigation inquiry process
The Personal Investigation follows a structured inquiry pathway. Students move from identifying an issue to developing an inquiry question, selecting texts, analysing ideas, synthesising perspectives and reflecting on broader implications.
This process supports students in developing independent research skills while engaging critically with language, culture and society.
The investigation typically involves the following stages:
Figure 1 – stages of the Personal Investigation


[bookmark: _Toc230788375][bookmark: _Toc231202726]Developing the Personal Investigation
The following example illustrates how the Personal Investigation may be developed within the course.
[bookmark: _Toc230788376][bookmark: _Toc231202727]Selecting an issue
Students select one of the 5 syllabus issues as the focus of their Personal Investigation. The selected issue provides the context for the investigation and shapes the development of the inquiry question, the selection of texts and the analysis of perspectives.
Table 1 – Japanese in Context modules and issues
	Module
	Issue

	1
	Young people and their relationships

	2
	Traditions and values in contemporary society

	3
	The nature of work

	4
	The individual as a global citizen

	5
	Australian identity

	6
	Personal Investigation (student choice from one of the 5 issues above)


Japanese in Context Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
Teachers should encourage students to select an issue that supports meaningful investigation and engagement with both fiction and non-fiction texts.
[bookmark: _Toc230788377][bookmark: _Toc231202728]Developing an inquiry question
A well-constructed inquiry question is central to a successful Personal Investigation.
Effective inquiry questions are:
open-ended
analytical rather than descriptive
clearly linked to the chosen syllabus issue
capable of drawing on both fiction and non-fiction texts
suitable for exploration through multiple perspectives.
The following examples in the table below illustrate possible inquiry questions connected to each of the 5 syllabus issues in Japanese in Context. These examples are intended as guidance only. Students develop their own inquiry question depending on their interests, available texts and research directions.
Table 2 – example inquiry questions across syllabus issues in Japanese in Context
	Module and issue
	Inquiry question in English
	Inquiry question in Japanese

	Young people and their relationships
	How is contemporary Japanese society influencing the way young people communicate and build relationships with family and peers?
	現代の日本社会は、若者の家族や友人とのコミュニケーションや人間関係の築き方にどのような影響を与えているのだろうか。

	Traditions and values in contemporary society
	How is increasing overtourism in Japan affecting traditional places and the lives of local communities?
	日本国内で増加するオーバーツーリズムは、伝統的な場所や地域社会にどのような影響を与えているのだろうか。

	The nature of work
	How has the Work Style Reform Act, introduced in 2016, influenced Japan’s workplace culture and the way people work?
	2016年に導入された「働き方改革」は、日本の職場文化や人々の働き方にどのような変化をもたらしたのだろうか。

	The individual as a global citizen
	How does the Japanese education system support young people in becoming global citizens?
	日本の教育制度は、若者がグローバル社会の一員として成長することをどのように支えているのだろうか。

	Australian identity
	What can Japan learn from Australia’s multicultural society in shaping its own cultural identity?
	多文化社会であるオーストラリアから、日本は自国の文化的アイデンティティについてどのようなことを学ぶことができるのだろうか。


Teacher tip – supporting students to refine inquiry questions
When supporting students to develop an inquiry question, teachers may support students by asking guiding questions, such as:
· What specific aspect of the issue interests you most?
· Who is affected by this issue?
· How might different communities experience this issue differently?
· What perspectives might appear in different texts?
· What question would allow you to compare ideas across texts?
These prompts help students move beyond descriptive topics and develop an inquiry question that supports deeper analysis and intercultural reflection. It should encourage them to move from broad topics to focused, analytical questions.
[bookmark: _Toc230788378][bookmark: _Toc231202729]Selecting appropriate texts
Text selection is a critical element of the Personal Investigation. The selected texts shape the scope of the investigation and determine the range of perspectives students are able to analyse.
Students must engage with:
at least one fiction text
at least one non-fiction text
at least one text written in Japanese.
Teachers should guide students to select texts that support meaningful investigation of the inquiry question and enable comparison of ideas across different perspectives.
Suitable texts should:
present rich ideas and perspectives
connect clearly to the issue and inquiry question
allow comparison of viewpoints
be accessible for Year 12 learners
provide opportunities for extracting evidence in Japanese.
Texts do not need to address the inquiry question directly. They should offer perspectives that contribute to the investigation and support students to analyse how ideas are represented across different text types.
[bookmark: _Toc230788379][bookmark: _Toc231202730]Analysing ideas and perspectives in texts
Effective Personal Investigation responses demonstrate movement across perspectives. Rather than describing information from a single viewpoint, students analyse how an issue is experienced and understood across different contexts.
Students are encouraged to explore the issue through a progression of perspectives, such as:
personal perspective
community perspective
international perspective.
Figure 2 – perspective movement in the Personal Investigation

Movement across perspectives enables students to deepen their analysis and demonstrate intercultural understanding. It also supports students in synthesising ideas across texts and reflecting on the broader implications of the issue.
For example, when investigating overtourism in Japan, students may consider:
their own experiences of travel and cultural exchange
the impact of tourism on local communities and traditional environments
global discussions about sustainable tourism and cultural preservation.
[bookmark: _Toc230788380][bookmark: _Toc231202731]Comparing and synthesising perspectives
After analysing ideas within individual texts, students compare how different texts represent the issue and synthesise insights across perspectives.
This stage of the Personal Investigation requires students to move beyond describing individual texts and instead identify connections, contrasts and broader implications.
Figure 3 – Personal Investigation analytical process

Students may consider questions that support students to compare, synthesise and reflect. For example:
What similarities exist between the perspectives presented in the texts?
How do the texts differ in their representation of the issue?
What cultural or social factors influence these perspectives?
How do these perspectives contribute to answering the inquiry question?
Synthesising perspectives allows students to develop a more nuanced understanding of the issue and demonstrate their ability to integrate ideas from multiple sources.
Teachers may support this process by encouraging students to use comparison tables, graphic organisers or synthesis paragraph structures when analysing their texts.
[bookmark: _Toc230788381][bookmark: _Toc231202732]Reflecting on cultural and societal implications
The final stage of the Personal Investigation involves reflecting on the broader cultural and societal implications of the issue.
Students are encouraged to consider how the perspectives explored in their investigation relate to wider cultural contexts and their own understanding of the issue.
Reflection may involve considering:
how cultural values influence perspectives on the issue
how the issue affects individuals, communities and societies
how perspectives differ across cultures or countries
how the investigation has influenced the student’s own understanding.
Reflection allows students to demonstrate intercultural awareness and consider how language, culture and society interact in shaping perspectives on contemporary issues.

[bookmark: _Toc230788382][bookmark: _Toc231202733]Sample Personal Investigation
The following example demonstrates how issue selection, inquiry question creation, text selection and analysis of perspectives can be developed for the Personal Investigation module.
[bookmark: _Toc230788383][bookmark: _Toc231202734]Issue
Traditions and values in contemporary society
This issue allows students to explore how traditional cultural practices and social values are influenced by contemporary social change.
[bookmark: _Toc230788384][bookmark: _Toc231202735]Inquiry question
日本国内で増加するオーバーツーリズムは、伝統的な場所や地域社会にどのような影響を与えているのだろうか。
How is increasing overtourism in Japan affecting traditional places and the lives of local communities?
This inquiry question focuses on a contemporary issue with cultural, environmental and economic implications. It encourages students to analyse how tourism affects traditional environments and communities while reflecting on sustainable approaches to cultural preservation.
[bookmark: _Toc230788385][bookmark: _Toc231202736]Texts
Students select texts that allow them to investigate their inquiry question through different perspectives. Texts may include a range of genres, such as multimodal texts, documentaries, short films or online media.
The following example in the table below illustrates how contrasting texts can support the analysis of tourism and cultural encounters in Japan.
Table 3 – sample texts for Personal Investigation
	Text
	Text type
	Rationale

	ある旅人の手記 – コーヒーとカメラ:  まみや ろも
A Traveller’s Journal – Chapter 1: Coffee and camera by Mamiya Romo
	Fiction – short story chapter
	This excerpt explores the experiences of a traveller reflecting on encounters with local culture. It highlights personal perspectives on travel, cultural exchange and changing social environments.

	観光公害 ― インバウンド4000万人時代の副作用（佐滝剛弘）
Author: 佐滝剛弘 Sataki Takahiro
Tourism Pollution: The side effects of the era of 40 million inbound visitors
	Non-fiction – social commentary book
	This text examines the social, environmental and cultural impacts of overtourism in Japan and discusses potential responses to the issue.

	旅するアニメプロジェクト『旅はに』
Travel anime project: Tabi Hani
	Fiction – media texts
	This anime travel project follows 2 young travellers exploring different regions of Japan. The clips highlight local culture, landscapes and traditions and provide insight into how travel and tourism are represented in Japanese media.

	Abroad in Japan – Ten years in the Land of the Rising Sun by Chris Broad
	Non-fiction – travel memoir book
	This memoir provides an international perspective on life and travel in Japan. The author reflects on cultural encounters, tourism experiences and the ways visitors interpret Japanese society and traditions.


Teacher tip – supporting students to select texts
Teachers may select excerpts or clips rather than complete texts. Short video segments, articles or chapters can provide sufficient material for analysis while remaining accessible for Year 12 learners.
[bookmark: _Toc230788386][bookmark: _Toc231202737]Sample Personal Investigation assessment task
The following example illustrates how a Personal Investigation assessment task may be structured in the Japanese in Context course.
The task consists of an interview and a written reflection. Together, these components allow students to demonstrate their understanding of the issue, discuss their research process and synthesise ideas from the texts they have analysed.
The task example in the table below is provided as a guide for teachers. Schools may adapt the structure, weighting or submission requirements to suit their assessment programs while ensuring alignment with syllabus requirements.
Table 4 – example Personal Investigation task
	Section
	Details and instructions

	Task title
	Interview and written reflection.

	Task description
	This task consists of 2 components: an interview and a written reflection. Students select one of the 5 syllabus issues and develop their own inquiry question to guide their investigation. Students analyse both a fiction and a non-fiction text related to the issue. At least one of the texts must be in Japanese.

	Task requirements
	Students must:
select an issue from the syllabus
formulate an inquiry question appropriate for the Personal Investigation
analyse at least 2 texts – one fiction and one non-fiction (at least one must be in Japanese)
investigate the issue through personal, community and international perspectives
discuss their research findings during the interview.
The written reflection should demonstrate:
an understanding of the issue and relevant background information
an analysis of how situations or perspectives may have changed over time
a comparison of perspectives across communities or countries
an analysis of how each text represents or challenges ideas
a synthesis of ideas across both texts
a critical and personal reflection on the investigation.

	Purpose
	The interview and written reflection support authenticity and allow students to articulate their understanding of the issue. They also provide an opportunity for students to reflect on their research process and the perspectives explored through their investigation.

	Student task details
	Part 1: interview (3 to 5 minutes)
Teacher conducts an interview with the student in Japanese.
Possible discussion prompts:
What led you to select this issue and develop this inquiry question?
How did your selected texts contribute to your understanding of the issue?
Did your perspective on the issue change during the investigation? Explain how or why.
What challenges did you encounter during the research process and how did you address them?
Part 2: written submission
Students submit a reflective text written in Japanese responding to the following inquiry question:
日本国内で増加するオーバーツーリズムは、伝統的な場所や地域社会にどのような影響を与えているのだろうか。
How is increasing overtourism in Japan affecting traditional places and the lives of local communities?
In your response:
analyse how your 2 chosen texts present different perspectives on this issue
compare the ideas and viewpoints represented in the texts
explain how these perspectives have influenced your own thinking about the issue
reflect on what you learned through your investigation.
Suggested length is 600 to 900 characters (ji). Schools may determine the final length.

	Weighting
	This task contributes to 20% of the weight allocated to the Personal Investigation in the internal HSC assessment program:
interview: 5%
written reflection: 15%.

	Assessment conditions
	Individual task
Interview will be conducted in Japanese as an in-school assessment and may be recorded for assessment purposes
Written reflection must be the student’s own original work
Sources must be appropriately acknowledged


[bookmark: _Toc230788387][bookmark: _Toc231202738]Sample marking guidelines
The following marking guidelines in the tables below illustrate how student responses may be assessed against the task criteria. The sample Personal Investigation task consists of 2 components for a total of 30 marks:
interview: 10 marks (5%)
written reflection: 20 marks (15%).
Table 5 – sample marking criteria for Part 1: interview
	Criteria
	Marks

	Demonstrates a perceptive understanding of the chosen issue and inquiry question and clearly explains the reasons for their selection.
Insightfully explains how the selected texts contributed to understanding of the issue.
Reflects thoughtfully on the research process, including how perspectives changed during the investigation.
Communicates confidently and fluently in Japanese with a high level of grammatical accuracy and sophistication in the use of language structures and vocabulary.
	9–10

	Demonstrates a clear understanding of the issue and inquiry question and explains the reasons for their selection.
Explains how the texts contributed to understanding of the issue.
Reflects on some aspects of the research process, including how perspectives changed during the investigation.
Communicates clearly in Japanese with consistent accuracy in the use of language structures and vocabulary.
	7–8

	Demonstrates a sound understanding of the issue and inquiry question.
Provides some explanation of the texts and their contribution to the investigation.
Reflects generally on the research process and/or how perspectives changed during the investigation.
Communicates clearly in Japanese with some errors in accuracy.
	5–6

	Demonstrates a limited understanding of the issue or inquiry question.
Provides minimal explanation of the texts and/or investigation process.
Reflects on the research process and/or how perspectives changed during the investigation in a minimal way.
Communicates using simple language structures in Japanese with frequent errors in accuracy.
	3–4

	Makes superficial references to the issue and/or investigation.
Communicates using some comprehensible Japanese.
	1–2


Table 6 – sample marking criteria for Part 2: written submission
	Criteria
	Marks

	Demonstrates a sophisticated ability to analyse and synthesise ideas across the selected texts.
Applies research findings and textual evidence insightfully to the Personal Investigation.
Presents and substantiates a well-developed point of view, showing perceptive reflection on the issue.
Demonstrates clear movement across personal, community and broader societal perspectives.
Communicates ideas fluently and accurately in Japanese with a high level of control of language structures and vocabulary.
	17–20

	Demonstrates a well-developed ability to analyse ideas and perspectives in the texts.
Applies research findings and textual references effectively to the investigation.
Presents and justifies a clear point of view on the issue.
Demonstrates some movement across personal, community and international perspectives.
Communicates effectively in Japanese with consistent accuracy in language structures and vocabulary.
	13–16

	Demonstrates sound understanding of the issue and relevant ideas in the texts.
Refers to the selected texts to support ideas.
Presents a point of view with some explanation or justification.
Shows some awareness of differing perspectives.
Uses appropriate language structures and vocabulary with some errors in Japanese.
	9–12

	Presents some relevant information or opinions related to the issue.
Makes basic reference to one or more texts.
Demonstrates limited explanation of ideas.
Uses simple language structures and vocabulary with frequent errors in Japanese.
	5–8

	Provides minimal reference to the issue or texts.
Demonstrates limited understanding of the investigation.
Uses some comprehensible language in Japanese.
	1–4


[bookmark: _Toc230788388][bookmark: _Toc231202739]Sample Personal Investigation responses
Teachers often find it helpful to examine responses that illustrate different levels of achievement.
The following examples demonstrate how students may respond to the inquiry question:
日本国内で増加するオーバーツーリズムは、伝統的な場所や地域社会にどのような影響を与えているのだろうか。
How is increasing overtourism in Japan affecting traditional places and the lives of local communities?
Two responses are provided for Part 2 of the sample assessment task:
a high-range response, demonstrating deep analysis, synthesis and intercultural insight and critical evaluation
a mid-range response, demonstrating sound understanding and developing analysis.
These examples are extracts and illustrate how students may engage with texts, compare ideas and reflect on the issue.
[bookmark: _Toc230788389][bookmark: _Toc231202740]Sample high-range response
The following response demonstrates deep analysis of the inquiry question and strong synthesis of ideas across texts. The student reflects on the issue from multiple perspectives and demonstrates intercultural insight.
Japanese response
「パーソナル・インベスティゲーションから学んだこと」
現代社会における伝統と価値観というテーマのもとで、「日本国内のオーバーツーリズムが昔からある場所や、現地の人の生活にどう影響を与えているか」についてリサーチした。
まず、「インバウンド4000万人時代の副作用」によると、オーバーツーリズムは世界遺産や貴重な文化財が見られる歴史観光都市だけでなく、落ち着いた文教都市にまで拡大し、混雑、騒音、環境破壊などの深刻な観光公害を引き起こしている。更に、その街の風情が失われたり、地元住民が地域の行事を敬遠するような事態にもなっている。この問題は、海外でも見られ、世界的に対策が必要となっている。
次に、オーバーツーリズムの社会的、経済的原因を調べる過程で、ソーシャルメディアや宿泊アプリなどのテクノロジーの普及や、社会経済の発展や円安の影響が分かった。また、オーバーツーリズムが地域住民に与える影響として、文化、習慣、価値観の違いなどから、市民と外国人観光客とのあつれきが多く見られるようになったことも分かった。
その一方で、「ある旅人の手記」を読み、散策しながら地元の人と対話し、旅を楽しむという、交流志向の旅の仕方もあると感じた。この文献の著者は日本人であり、異文化や言語の障害があった場合には、交流型の旅に限界があるかもしれないが、交流型は、国家間、地域間の相互理解、友好、親善につながるはずだ。
最後に、インタビューで、今後社会がこの問題にどう向き合うべきかと質問され、個人的には地元の文化を尊重し、環境にやさしい移動手段やサービスを選びたいと思った。国や地域社会でも、観光の経済的恩恵を重視するのではなく、一部観光客の立ち入り抑制や、景観重視、文化遺産保護などの持続可能な観光形式を模索してほしいと考えるようになった。(758 ji)
English translation
What I learned from the Personal Investigation
Under the issue of ‘Traditions and values in contemporary society’, I conducted research on how overtourism in Japan is affecting traditional sites and the lives of local residents.
First, according to ‘The Side Effects of 40 Million Inbound Tourists’, overtourism has expanded not only to historic sightseeing cities with World Heritage sites and valuable cultural assets but also to quiet cities with academic-focused culture. It has caused serious tourism-related problems, such as congestion, noise and environmental degradation. Additionally, the charm of these towns is being lost, and local residents are beginning to avoid participating in regional events. This issue is also seen overseas, highlighting the need for global measures.
Second, in the process of investigating the social and economic causes of overtourism, I found that the spread of technology, such as social media and accommodation apps as well as socioeconomic development and the effects of a weak yen, play a role. It was also found that, as an impact of overtourism on residents, conflicts between citizens and foreign tourists have become more common due to differences in culture, customs and values.
On the other hand, while I read ‘Memoirs of a Traveller’, I encountered a type of interactive travel where one enjoys the journey while conversing with locals during walks. I felt that this kind of exchange-based travel can be meaningful. The author of this text is Japanese, and in the presence of cultural or language barriers, interactive travel may have limitations, but it can foster mutual understanding, friendship and goodwill between nations and regions.
Finally, in the interview, when asked how society should address this issue in the future, I personally thought that we should respect local cultures and choose environmentally friendly modes of transportation and services. I also came to think that governments and local communities should seek sustainable forms of tourism, not just focusing on the economic benefits of tourism, but also considering measures such as limiting access for some tourists, prioritizing scenery and protecting cultural heritage.
[bookmark: _Toc230788390][bookmark: _Toc231202741]Sample mid-range response
The following response demonstrates a clear understanding of the issue and refers to both texts. Some comparison and reflection are evident, though the analysis may remain descriptive in places.
Japanese response
Traditions and values in contemporary societyのissueのをえらんで、「日本のオーバーツーリズムが伝統的な場所や現地の人の生活にどのような影響を与えるか」についてリサーチしました。「インバウンド4000万人時代の副作用」を読んで、オーバーツーリズムが観光地だけでなく、日本の色々な所で見られるようになり、深刻な観光公害を引き起こしていることが分かりました。そして、オーバーツーリズムは、海外でも見られ、世界的な問題になっています。
インタビューでは、観光用のソーシャルメディアや宿泊予約アップが増えていることや、伝統的な場所や昔からある狭い路地に多くのホテルができていることについても話しました。例えば、ビルの高さ制限が緩和されて、歴史的な場所にも、高いビルが建つようになりました。これは、町の伝統的なふんいきをこわします。そして、舞妓や芸妓が、写真を撮りたい観光客に囲まれて迷惑する話も例にあげました。ここでも、楽しみたい外国人観光客と、地元の人の生活のギャップが見られます。
しかし、私は日常生活から離れて、異なった文化にふれることも、心の健康に良いと、「ある旅人の手記」を読んでから思いました。散策しながら地元の人と対話し、旅を楽しむという、交流志向の旅の仕方は、観光公害につながらないと思いました。地域の人や文化に優しい観光客が増えれば、異文化相互理解になって、観光業で得たお金で、古くなった伝統的な建物を修理することもできると思います。
このパーソナルインベスティゲーションを通して、個人的には地元の文化を尊重し、旅行中は環境にやさしい移動手段や地元特有の食べ物やサービスを選びたいと思いました。パーソナルインベスティゲーションは、持続可能な旅行の仕方を考える良い機会になりました。(762 ji)
English translation
I chose an issue under ‘Traditions and values in contemporary society’ and researched how Japan’s overtourism affects traditional sites and the lives of local people. In reading ‘The side effects of 40 Million inbound tourists,’ I realised that overtourism is not only seen in popular tourist spots but is appearing in various places across Japan, causing serious tourism-related pollution. Overtourism is also observed abroad and has become a global issue.
During the interview, I talked about the spread of sightseeing-related social media and hotel booking apps, as well as the fact that many hotels are being built in traditional areas and narrow streets. For example, when the restrictions on building heights were relaxed, tall buildings started appearing in historical areas. This destroys the traditional atmosphere of towns. I also gave examples of situations where Maiko and Geiko are troubled by tourists wanting to take pictures. Here too, there is a gap between foreign tourists who want to enjoy themselves and the daily lives of local people.
However, after reading ‘Memoirs of a traveller,’ I thought that stepping away from daily life and experiencing different cultures is also good for mental health. Travelling in a way that focuses on walking, interacting with locals and enjoying the journey does not lead to tourism pollution. If more tourists are kind to local people and cultures, it could promote intercultural understanding, and the money earned from tourism could be used to repair old traditional buildings.
Through this Personal Investigation, I personally want to respect local culture and choose environmentally friendly transportation, local foods and services while traveling. The Personal Investigation was a good opportunity to think about sustainable ways of traveling.
[bookmark: _Toc230788391][bookmark: _Toc231202742]Comparing the responses
The table below highlights the key differences between the sample high-range and mid-range responses.
Table 7 – response comparison
	Feature
	High-range response
	Mid-range response

	Understanding of the issue
	Demonstrates a sophisticated and perceptive understanding of the issue, showing depth, insight and clear relevance. Ideas are framed within a broader context. For example, discussion of the causes and impacts of overtourism, such as 「ソーシャルメディアや宿泊アプリなどのテクノロジーの普及」 and its social consequences.
	Demonstrates a clear but general understanding of the issue. The response relies more on description, such as stating that オーバーツーリズムが「深刻な観光公害を引き起こしている」 without deeper exploration of causes or implications.

	Link to inquiry question
	Addresses the inquiry question in depth through well-contextualised examples, including causes, impacts and possible responses. Demonstrates movement across perspectives. For example, suggesting sustainable tourism approaches, such as 「文化遺産保護などの持続可能な観光形式を模索してほしい」
	Addresses the inquiry question with relevant examples, though the response is largely descriptive and focuses primarily on personal viewpoints. For example, expressing that 地元の文化を尊重したい without extending to broader implications.

	Use of texts
	Integrates and compares both texts effectively, using clear structural devices. For example, contrasting ideas through 「その一方で」 when introducing the alternative perspective from 「ある旅人の手記」. Also evaluates limitations of texts, such as noting that 「交流型の旅に限界があるかもしれない」.
	Refers to both texts to support ideas with some comparison. Texts are discussed separately. For example, describing 「インバウンド4000万人時代の副作用」 and then 「ある旅人の手記」 without clear integration or evaluation.

	Justification
	Presents a well-structured and logical argument. For example, moving from the current situation to causes and implications or solutions. This allows conclusions and reflections to be clearly justified.
	Presents ideas with some examples, though justification is limited and not fully developed. For example, suggesting that tourism revenue could support local communities without fully linking this to a broader argument. Reflection is simple and largely personal.

	Synthesis
	Synthesises ideas across texts to form a cohesive and insightful argument, identifying clear connections and contrasts between perspectives.
	Extracts relevant information from texts, but ideas are treated separately with limited synthesis.

	Perspective movement
	Demonstrates purposeful movement across personal, community and broader societal perspectives throughout the response.
	Shows some awareness of different perspectives, though the response focuses mainly on personal or local viewpoints.

	Intercultural insight
	Demonstrates a nuanced understanding of intercultural perspectives, explicitly analysing differences in culture, customs and values. For example, noting conflicts between residents and tourists due to 「文化、習慣、価値観の違い」.
	Demonstrates general awareness of cultural perspectives, though intercultural aspects are implied rather than explicitly analysed.

	Language use
	Uses precise and varied vocabulary, including concise nominal expressions. The writing style is appropriate to an analytical reflective text and demonstrates control of structure and cohesion.
	Uses generally appropriate language, though expression is repetitive or overly lengthy. The style resembles spoken language rather than an analytical written response, and conventions of the text type are not consistently maintained.

	Evaluation
	Demonstrates critical evaluation of the issue, acknowledging both impacts and limitations. For example, recognising that while interactive travel promotes understanding, it 「限界があるかもしれない」.
	Provides limited evaluation and focuses on describing the issue rather than considering alternative perspectives or limitations.




[bookmark: _Toc230788392][bookmark: _Toc231202743]Student scaffolds for the Personal Investigation
The following scaffolds in the tables below may support students in organising their research, analysing texts and synthesising ideas during the Personal Investigation.
Teachers may adapt these scaffolds to suit the needs of their students and the nature of the investigation.
[bookmark: _Toc230788393][bookmark: _Toc231202744]Research log
A research log can help students organise sources, identify useful evidence and track perspectives explored in their investigation.
Table 8 – Personal Investigation research log
	Source
	Text type
	Key idea
	Useful evidence
	Perspective

	Article on overtourism
	Non-fiction
	Tourism affects local communities
	Statistics about visitor numbers
	Community

	Travel memoir
	Fiction
	Traveller experiences cultural encounters
	Reflections on meeting locals
	Personal

	Documentary clip
	Media
	Tourism changes traditional places
	Visual example of crowding
	Community


Students may update their research log throughout the investigation as they locate additional sources or refine their inquiry question.
[bookmark: _Toc230788394][bookmark: _Toc231202745]Text comparison organiser
Comparing texts helps students identify similarities and differences in perspectives.
Table 9 – comparing texts
	Text
	Key ideas
	Perspective
	Evidence

	Fiction text
	Travel experiences
	Personal
	Example from narrative

	Non-fiction text
	Social impact of tourism
	Community
	Statistics and expert commentary


Students may use this organiser to identify:
similarities between texts
contrasting perspectives
ideas that contribute to answering the inquiry question.
[bookmark: _Toc230788395][bookmark: _Toc231202746]Synthesis paragraph scaffold
Students may use a paragraph structure to help synthesise ideas across texts:
Both texts explore the issue of …
In the non-fiction text …, the author suggests that …
Similarly/In contrast, the fiction text … presents the idea that …
Together, these texts highlight …
This suggests that …
Using paragraph structures like this can support students in moving beyond description towards analysis and synthesis.


[bookmark: _Toc230788396][bookmark: _Toc231202747]Teacher guidance
When designing a Personal Investigation task, teachers should consider how the assessment structure can support student inquiry, analysis and reflection.
A well-designed task allows students to demonstrate higher-order thinking skills while engaging with texts and communicating effectively in Japanese.
Teachers may consider the following principles when planning for the Personal Investigation assessment task.
[bookmark: _Toc230788397][bookmark: _Toc231202748]Designing the task
Develop a task that combines an in-school assessment component and an independent research component. This allows students to demonstrate higher-order thinking skills such as analysis, synthesis, justification of ideas and reflection.
Consider an appropriate balance between in-class and take-home components, ensuring that students have opportunities to demonstrate both independent research and supervised performance.
Provide appropriate scaffolding to support students as they prepare for the Personal Investigation. For example, teachers may provide a research checklist, reference log or note-taking template.
An oral component, such as an interview or a discussion, may be included to support different student strengths. In many cases, the larger weighting may be allocated to the extended written response.
[bookmark: _Toc230788398][bookmark: _Toc231202749]Supporting students throughout the investigation
Teachers play an important role in guiding students throughout the Personal Investigation process.
Students should be encouraged to:
select a topic that genuinely interests them
develop a focused inquiry question
locate reliable sources
organise research notes clearly
analyse ideas rather than simply describing information
reflect on how perspectives differ across cultures.
Providing scaffolds such as research logs, text summary templates and comparison organisers can help students structure their thinking while maintaining independence in the investigation.
[bookmark: _Toc230788399][bookmark: _Toc231202750]Common challenges and possible solutions
The following table highlights common challenges students may encounter during the Personal Investigation module and possible strategies teachers can use to support them.
Table 10 – challenges students face with solutions
	Challenge
	Possible solutions

	Finding an appropriate fiction text
	The fiction text does not need to address the inquiry question directly. For example, if the inquiry question focuses on overtourism, the fiction text may explore human interactions during travel or experiences of visiting different places. Such texts can still provide insight into cultural encounters and values.

	Responding to interview questions
	Teachers may include a balance of expected and less predictable questions in the interview to encourage higher-order thinking. Students should explore their topic thoroughly so they can respond with examples, justification and reflection, even when unexpected questions arise.

	Writing within the word limit (500 to 800 characters)
	Writing concisely can be challenging. Students may focus on selecting precise nouns and short expressions rather than lengthy explanations. Writing in the plain (academic) form rather than the polite form may also help reduce word count while maintaining clarity.

	Being overly reliant on description rather than analysis
	Encourage students to move beyond summarising texts by asking questions such as:
What perspective does this text present?
How does it support or challenge the inquiry question?
Graphic organisers or comparison tables may help students synthesise ideas across texts.

	Having difficulty synthesising ideas across texts
	Teachers may model how ideas from different texts can be compared and combined within a paragraph. For example, students may identify similarities, contrasts or differing perspectives between the fiction and non-fiction texts before drawing a conclusion.


[bookmark: _Toc230788400][bookmark: _Toc231202751]Teacher checklist – monitoring student progress
Teachers may use the following checklist to monitor student progress during the Personal Investigation.
Table 11 – a checklist of stages with guiding questions
	Stage
	Key questions

	Issue selection
	Has the student selected a clear issue from the syllabus?

	Inquiry question
	Is the inquiry question analytical rather than descriptive?

	Text selection
	Do the selected texts provide different perspectives?
Do the selected texts include a fiction, non-fiction and Japanese text?

	Analysis
	Is the student analysing ideas rather than summarising texts?

	Synthesis
	Does the student compare ideas across texts?

	Reflection
	Does the student reflect on cultural perspectives and implications?

	Language use
	Is the response communicated clearly and appropriately in Japanese?




[bookmark: _Toc230788401][bookmark: _Toc231202752]Preparing students in Year 11
Although research for the Personal Investigation may not begin before the commencement of Year 12, the skills required for the investigation should be developed progressively across Stage 6.
In Year 11, teachers can support students by explicitly teaching and modelling the key inquiry and analytical skills required for the Personal Investigation. These include:
analysing texts
comparing ideas across texts
synthesising perspectives
developing inquiry questions
reflecting on cultural perspectives
structuring analytical writing
developing analytical inquiry questions.
Year 11 learning activities should focus on practising these skills through guided investigations, shared texts and short analytical tasks. This allows students to develop the necessary research and analytical capabilities before undertaking the Personal Investigation in Year 12.
Providing structured opportunities to practise these skills supports students in approaching the Personal Investigation with greater confidence, independence and depth of analysis.


[bookmark: _Toc230788402][bookmark: _Toc231202753]Sample Year 11 inquiry preparation activity template
Teachers may use structured inquiry tasks to help students practise the skills required for the Personal Investigation.
Table 12 – sample Year 11 inquiry preparation activity
	Stage
	Teacher guidance
	Student task

	Issue introduction
	Introduce one syllabus issue using short texts or media clips.
	Identify key ideas and perspectives related to the issue.

	Inquiry question development
	Model how broad topics can be refined into analytical inquiry questions.
	Draft one to 2 possible inquiry questions related to the issue.

	Text exploration
	Provide a fiction and a non-fiction text connected to the issue.
	Identify key ideas, perspectives and cultural viewpoints in each text.

	Text comparison
	Guide students to compare how different texts represent the issue.
	Complete a comparison organiser identifying similarities and differences.

	Synthesis
	Model how ideas from different texts can be synthesised.
	Write a short, analytical paragraph combining ideas from both texts.

	Reflection
	Encourage reflection on how perspectives influence understanding of the issue.
	Reflect on how their thinking about the issue has changed.


Short inquiry tasks allow students to practise analysing texts, developing questions and synthesising ideas in preparation for the Personal Investigation in Year 12.

[bookmark: _Toc230788403][bookmark: _Toc231202754]Activity banks for developing inquiry and analytical skills
The following activities provide examples of how teachers may support students in developing the inquiry and analytical skills required for the Personal Investigation. These explicit teaching activities can be used in Year 11 preparation tasks or early Year 12 lessons.
[bookmark: _Toc230788404][bookmark: _Toc231202755]Activity 1 – comparison ladder
Table 13 – comparison ladder activity
	Section
	Details

	Purpose
	To develop students’ ability to compare ideas across 2 texts and justify similarities or differences.

	Description
	I do: teacher models the first row of a comparison ladder, identifying one similarity or difference and explaining why it is significant.
We do: the class completes the second row together with teacher prompts such as: 「テキストBはこの考えをどのように違った形で表していますか。」 (How does Text B present this idea differently?)
You do: students independently complete the remaining rows and write a short comparison sentence.

	Example in Japanese – modelled example
	二つの詩を読み比べて似ている点は、詩の中で若者のよろこびや悩みが比喩（ひゆ）を使って描かれていることだ。これは、若者に共感を与えるという点で大きな意味を持つ。
Translation: a similarity between the 2 poems is that the joys and worries of young people are depicted using metaphors. This is significant because it evokes empathy in young readers.

	Guided prompt
	二つの詩を読み比べて似ている点は、（　　　　　　　　　　　）。
Translation: a similarity between the 2 poems is that …

	Independent prompt
	二つの詩の共通点をまとめなさい。
Translation: write the similarities between the 2 poems.

	Teacher notes
	Students identify similarities or differences between texts and write a short, analytical comparison sentence.


[bookmark: _Toc230788405][bookmark: _Toc231202756]Activity 2 – language feature search
Table 14 – language feature search activity
	Section
	Details

	Purpose
	To develop students’ ability to identify and analyse language features used in texts.

	Description
	I do: teacher provides a short model text containing several language features.
We do: the class reads the text and identifies the language features together.
You do: students work in pairs to highlight language features and annotate their function.

	Example in Japanese – modelled example
	悩みに悩みぬいた。そして、ようやく長い長いトンネルから抜け出そうとしている自分がいる。
Translation: I worry and worry. Now I find myself finally emerging from a very long tunnel.

	Guided prompt
	くり返し使われている「　　　」と「　　　」という言葉は、作者が長い間苦しんだことを表している。「　　　」という表現は、今は自分の状況を客観的にみている作者を表している。
Translation: the words ‘__’ and ‘__’, which are repeatedly used, show that the author suffered for a long time. The expression ‘__’ shows that the author is now viewing the situation objectively.

	Independent prompt
	この文で使われている表現方法を説明しなさい。
Translation: explain the language features used in this sentence.

	Teacher notes
	Teachers may provide short texts containing identifiable language features such as repetition, metaphor or descriptive expressions.


[bookmark: _Toc230788406][bookmark: _Toc231202757]Activity 3 – inquiry question builder
Table 15 – inquiry question builder activity
	Section
	Details

	Purpose
	To support students in developing analytical inquiry questions for investigation.

	Description
	I do: teacher presents a broad inquiry topic.
We do: the class refines the topic by adding context and perspectives.
You do: students independently write their own inquiry questions related to the topic.

	Example in Japanese – modelled example
	私たちが環境のためにできることは何か。
Translation: What can we do for the environment?

	Guided prompt
	環境のために（具体的に書きなさい）、〔国が・地域社会が・個人が〕できることは何か。
Translation: What can be done for the environment (be specific) at a national, community or individual level?

	Independent prompt
	環境に関する具体的なトピックを考えた後で、自分のinquiry questionを書いてみましょう。
Translation: after choosing a specific topic related to the environment, write your own inquiry question.

	Teacher notes
	Teachers may begin with a broad topic and guide students to develop more specific and analytical inquiry questions.
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How does the issue affect local communities, cultural practices or social values?
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