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[bookmark: _Toc229058465][bookmark: _Toc232678546][bookmark: _Toc143504795]Introduction
This guide supports teachers implementing the Personal Investigation component of the Stage 6 Chinese in Context course.
The Personal Investigation is a key feature of the Chinese in Context course. It enables students to undertake independent inquiry into issues related to language, culture and society while developing analytical, intercultural and communication skills in Chinese.
The guide provides a language-specific sample of how the Personal Investigation may be developed in the Chinese in Context course. It illustrates how students can:
develop an inquiry question
analyse fiction and non-fiction texts
synthesise ideas across texts
move between personal, community and international perspectives
present a reflective response in Chinese.
It also includes a sample Personal Investigation task, marking guidelines, student responses and practical scaffolds to support teachers in guiding students through the investigation process and identifying the characteristics of effective responses.
[bookmark: _Toc229058466][bookmark: _Toc232678547]Overview of the Personal Investigation
The Personal Investigation allows students to explore an issue connected to one of the course issues through independent research and textual analysis.
Students undertake the investigation during Year 12 and present their findings through an extended response in Chinese.
Students demonstrate their ability to:
investigate an issue connected to language and culture
develop and refine an inquiry question
analyse ideas and perspectives in texts
synthesise information from multiple sources
demonstrate intercultural understanding
communicate ideas clearly and coherently.
For more syllabus information, refer to NESA’s Chinese in Context webpage.


[bookmark: _Toc229058467][bookmark: _Toc232678548]The Personal Investigation inquiry process
The Personal Investigation follows a structured inquiry pathway. Students move from identifying an issue to developing an inquiry question, selecting texts, analysing ideas, synthesising perspectives and reflecting on broader implications.
This process supports students in developing independent research skills while engaging critically with language, culture and society.
The investigation typically involves the following stages:
Figure 1 – stages of the Personal Investigation


[bookmark: _Toc229058468][bookmark: _Toc232678549]Developing the Personal Investigation
The following example illustrates how the Personal Investigation may be developed within the course.
[bookmark: _Toc229058469][bookmark: _Toc232678550]Selecting an issue
Students select one of the 5 syllabus issues as the focus of their Personal Investigation. The selected issue provides the context for the investigation and shapes the development of the inquiry question, the selection of texts and the analysis of perspectives.
Table 1 – Chinese in Context modules and issues
	Module
	Issue

	1
	Young people and their relationships

	2
	Traditions and values in contemporary society

	3
	The nature of work

	4
	The individual as a global citizen

	5
	Australian identity

	6
	Personal Investigation (student choice from one of the 5 issues above)


Chinese in Context Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
Teachers should encourage students to select an issue that supports meaningful investigation and engagement with both fiction and non-fiction texts.
[bookmark: _Toc229058470][bookmark: _Toc232678551]Developing an inquiry question
A well-constructed inquiry question is central to a successful Personal Investigation.
Effective inquiry questions are:
open-ended
analytical rather than descriptive
clearly linked to the chosen syllabus issue
capable of drawing on both fiction and non-fiction texts
suitable for exploration through multiple perspectives.
The following examples in the table below illustrate possible inquiry questions connected to each of the 5 syllabus issues in Chinese in Context. These examples are intended as guidance only. Students develop their own inquiry question depending on their interests, available texts and research directions.
Table 2 – example inquiry questions across syllabus issues in Chinese in Context
	Module and issue
	Inquiry question in English
	Inquiry question in Chinese

	Young people and their relationships
	How does celebrity culture shape young people’s values and behaviours?
	明星文化如何影响年轻人的观念与行为？

	Traditions and values in contemporary society
	How have attitudes towards a ‘well-matched marriage’ changed in contemporary society?
	在当代社会中，人们对“门当户对”这一传统婚姻观的看法发生了怎样的变化？ 

	The nature of work
	How is the digital-nomad lifestyle reshaping the way people work?
	数字游民这一工作方式如何重塑人们的工作方式？

	The individual as a global citizen
	How does social media influence individuals’ understanding of global issues?
	社交媒体如何影响个人对全球问题的认知？

	Australian identity
	How do Aboriginal and/or Torres Strait Islander perspectives shape Australian identity?
	原住民视角如何塑造澳大利亚身份认同？ 


Teacher tip – supporting students to refine inquiry questions
When supporting students to develop an inquiry question, teachers may support students by asking guiding questions, such as:
· What specific aspect of the issue interests you most?
· Who is affected by this issue?
· How might different communities experience this issue differently?
· What perspectives might appear in different texts?
· What question would allow you to compare ideas across texts?
These prompts help students move beyond descriptive topics and develop an inquiry question that supports deeper analysis and intercultural reflection. It should encourage them to move from broad topics to focused, analytical questions.
[bookmark: _Toc229058471][bookmark: _Toc232678552]Selecting appropriate texts
Text selection is a critical element of the Personal Investigation. The selected texts shape the scope of the investigation and determine the range of perspectives students are able to analyse.
Students must engage with:
at least one fiction text
at least one non-fiction text
at least one text written in Chinese.
Teachers should guide students to select texts that support meaningful investigation of the inquiry question and enable comparison of ideas across different perspectives.
Suitable texts should:
present rich ideas and perspectives
connect clearly to the issue and inquiry question
allow comparison of viewpoints
be accessible for Year 12 learners
provide opportunities for extracting evidence in Chinese.
Texts do not need to address the inquiry question directly. They should offer perspectives that contribute to the investigation and support students to analyse how ideas are represented across different text types.
[bookmark: _Toc229058472][bookmark: _Toc232678553]Analysing ideas and perspectives in texts
Effective Personal Investigation responses demonstrate movement across perspectives. Rather than describing information from a single viewpoint, students analyse how an issue is experienced and understood across different contexts.
Students are encouraged to explore the issue through a progression of perspectives, such as:
personal perspective
community perspective
international perspective.
Figure 2 – perspective movement in the Personal Investigation

Movement across perspectives enables students to deepen their analysis and demonstrate intercultural understanding. It also supports students in synthesising ideas across texts and reflecting on the broader implications of the issue.
For example, when investigating celebrity culture and young people’s behaviours, students may consider:
their own experiences with celebrities, influencers or social media
how celebrity culture influences attitudes, identity and behaviours within communities
international perspectives on media influence, online participation and changing youth values.
[bookmark: _Toc229058473][bookmark: _Toc232678554]Comparing and synthesising perspectives
After analysing ideas within individual texts, students compare how different texts represent the issue and synthesise insights across perspectives.
This stage of the Personal Investigation requires students to move beyond describing individual texts and instead identify connections, contrasts and broader implications.
Figure 3 – Personal Investigation analytical process

Students may consider questions that support students to compare, synthesise and reflect. For example:
What similarities exist between the perspectives presented in the texts?
How do the texts differ in their representation of the issue?
What cultural or social factors influence these perspectives?
How do these perspectives contribute to answering the inquiry question?
Synthesising perspectives allows students to develop a more nuanced understanding of the issue and demonstrate their ability to integrate ideas from multiple sources.
Teachers may support this process by encouraging students to use comparison tables, graphic organisers or synthesis paragraph structures when analysing their texts.
[bookmark: _Toc229058474][bookmark: _Toc232678555]Reflecting on cultural and societal implications
The final stage of the Personal Investigation involves reflecting on the broader cultural and societal implications of the issue.
Students are encouraged to consider how the perspectives explored in their investigation relate to wider cultural contexts and their own understanding of the issue.
Reflection may involve considering:
how cultural values influence perspectives on the issue
how the issue affects individuals, communities and societies
how perspectives differ across cultures or countries
how the investigation has influenced the student’s own understanding.
Reflection allows students to demonstrate intercultural awareness and consider how language, culture and society interact in shaping perspectives on contemporary issues.


[bookmark: _Toc229058475][bookmark: _Toc232678556]Sample Personal Investigation
The following example demonstrates how issue selection, inquiry question creation, text selection and analysis of perspectives can be developed for the Personal Investigation module.
[bookmark: _Toc229058476][bookmark: _Toc232678557]Issue
Young people and their relationships
This issue allows students to explore relationships with family and friends, as well as the influence of popular youth culture on young people’s values, attitudes and behaviours.
[bookmark: _Toc229058477][bookmark: _Toc232678558]Inquiry question
明星文化如何影响年轻人的观念与行为？
How does celebrity culture shape young people’s values and behaviours?
[bookmark: _Toc229058478]This inquiry question focuses on a contemporary social and cultural issue. It encourages students to analyse how celebrity culture shapes young people’s values, attitudes and behaviours through a changing media landscape and evolving forms of public influence.
[bookmark: _Toc232678559]Texts
Students select texts that allow them to investigate their inquiry question through different perspectives. Texts may include a range of genres, such as multimodal texts, documentaries, short films or online media.
The following example in the table below illustrates how contrasting texts can support the analysis of celebrity culture, media influence and changing youth values in contemporary society.
Table 3 – sample texts for Personal Investigation
	Text
	Text type
	Rationale

	《我的少女时代》
Our Times, directed by Frankie Chen, 2015
	Fiction – film
	This film explores the influence of celebrity culture through the experiences of adolescents navigating identity, relationships and aspirations. Through the protagonist’s admiration for a popular celebrity, the film demonstrates how celebrity influence can shape young people’s values, behaviours and perceptions of success. It provides a personal perspective on how media and popular culture contribute to identity formation.

	《当前青年偶像崇拜的新特征》
‘Emerging features of youth idol worship in contemporary society’ by Deng Xiquan, 2022
	Non-fiction – newspaper article
	This article examines contemporary patterns of youth idol worship and analyses how celebrity culture influences young people’s values and behaviours. It explores changing forms of celebrity engagement and highlights shifts towards more individualised and values-based forms of identification, providing a broader societal perspective on the issue.

	How Generation Z Has Changed Who Our Celebrities ARE (14:11)
TEDx Talk by John Comonitski, 2019
	Non-fiction – TEDx talk
	This talk examines how digital media and influencer culture have transformed the concept of ‘celebrity’. It discusses how young people engage with and emulate public figures while also considering challenges, such as unrealistic expectations and changing notions of influence and authenticity.


Teacher tip – supporting students to select texts
Teachers may select excerpts or clips rather than complete texts. Short video segments, articles or chapters can provide sufficient material for analysis while remaining accessible for Year 12 learners.
[bookmark: _Toc229058479][bookmark: _Toc232678560]Sample Personal Investigation assessment task
The following example illustrates how a Personal Investigation assessment task may be structured in the Chinese in Context course.
The task consists of a written report and an interview. Together, these components allow students to demonstrate their understanding of the issue, discuss their research process and synthesise ideas from the texts they have analysed.
The task example in the table below is provided as a guide for teachers. Schools may adapt the structure, weighting or submission requirements to suit their assessment programs while ensuring alignment with syllabus requirements.
Table 4 – example Personal Investigation task
	Section
	Details and instructions

	Task title
	Written report and interview. 

	Task description
	This task consists of 2 components: a written report and a one-on-one interview. Students select one of the 5 syllabus issues and develop their own inquiry question to guide their investigation. Students analyse both a fiction and a non-fiction text related to the issue. At least one of the texts must be in Chinese. The number and selection of texts should enable students to explore their chosen area in sufficient depth.

	Task requirements
	Students must:
select an issue from the syllabus
formulate an inquiry question appropriate for the Personal Investigation
analyse at least 2 texts – one fiction and one non-fiction (at least one must be in Chinese)
investigate the issue through personal, community and international perspectives.
The written report should demonstrate:
an understanding of the issue and relevant background information
an analysis of how attitudes, perspectives or practices may have changed over time or across cultures
an explanation of how each text represents, supports or challenges ideas
a comparison and synthesis of ideas across all texts
a critical and personal reflection on the investigation.

	Purpose
	The written report and interview support authenticity and allow students to articulate and justify their understanding of the issue. They also provide opportunities for students to reflect on their research process, evaluate perspectives and communicate their findings in Chinese.

	Student task details
	Part 1: written report
Students submit a written report in Chinese responding to the following inquiry question:
明星文化如何影响年轻人的观念与行为？
What impact does celebrity culture have on young people’s beliefs and behaviour?
In your response:
analyse how your selected texts present different perspectives on the issue
compare the ideas and viewpoints represented across the texts
explain how these perspectives have influenced your understanding
critically reflect on what you learned through your investigation.
Suggested length is 1,200 to 1,500 characters (zì 字). Schools may determine the final length.
Part 2: interview (approximately 5 minutes)
Teacher conducts an interview with the student in Chinese. Students may bring brief notes.
Possible discussion prompts:
What led you to select this issue and develop this inquiry question?
How did your selected texts contribute to your understanding of the issue?
Did your perspective on this issue change during the investigation? Explain how or why.
What challenges did you encounter during the research process and how did you address them?
If you were to repeat the investigation, would you select the same texts? Why or why not?
Follow-up questions may be used to further assess student understanding.

	Weighting
	This task contributes to 20% of the weight allocated to the Personal Investigation in the internal HSC assessment program:
written report: 15%
interview: 5%.

	Assessment conditions
	Individual task
Written report must be the student’s own original work
Sources must be appropriately acknowledged
Written report must not exceed the specified character limit
Interview will be conducted in Chinese as an in-school assessment and may be recorded for assessment purposes


[bookmark: _Toc229058480][bookmark: _Toc232678561]Sample marking guidelines
The following marking guidelines in the tables below illustrate how student responses may be assessed against the task criteria. The sample Personal Investigation task consists of 2 components for a total of 40 marks:
written report: 30 marks (15%)
interview: 10 marks (5%).
Table 5 – sample marking criteria for Part 1: written report
	Criteria
	Marks

	Demonstrates highly-developed skills in analysing and synthesising ideas across the selected texts.
Applies research findings and textual evidence insightfully and selectively to the Personal Investigation.
Presents, substantiates and critically evaluates a perceptive and well-developed point of view.
Demonstrates purposeful reference across personal, community and international perspectives.
Communicates ideas fluently and accurately in Chinese with a high level of control of language structures, vocabulary and organisation of ideas.
	27–30

	Demonstrates well-developed skills in analysing and synthesising ideas across the selected texts.
Applies research findings and textual evidence effectively to the Personal Investigation.
Presents and justifies a well-developed point of view with critical reflection.
Demonstrates clear reference across personal, community and international perspectives.
Communicates effectively in Chinese with a high degree of accuracy and control of language.
	22–26

	Demonstrates sound skills in analysing ideas and perspectives represented in the texts.
Applies research findings and textual references appropriately to the Personal Investigation.
Presents and supports a clear point of view.
Demonstrates some reference across personal, community and international perspectives.
Communicates clearly in Chinese with generally consistent control of language structures and vocabulary.
	17–21

	Demonstrates developing skills in understanding and analysing the issues and relevant ideas represented in the texts.
Refers to selected texts to support ideas and observations.
Presents a point of view with some explanation or justification.
Shows some awareness of differing perspectives.
Uses appropriate language structures and vocabulary in Chinese with some errors.
	12–16

	Demonstrates limited skills in understanding and analysing the issue and investigation.
Makes basic reference to one or more selected texts.
Presents simple information or opinions with limited analysis or explanation.
Shows limited awareness of perspectives.
Uses simple language structures and vocabulary in Chinese with frequent errors.
	7–11

	Demonstrates a basic understanding of issues and selected texts.
Provides minimal evidence of investigation.
Uses some comprehensible language in Chinese.
	1–6


Table 6 – sample marking criteria for Part 2: interview
	Criteria
	Marks

	Demonstrates highly-developed skills in explaining and justifying the selection of the issue and inquiry question.
Insightfully discusses how selected texts contributed to their understanding of the issue.
Reflects perceptively on the investigation process, including changes in perspective and responses to challenges encountered.
Presents and substantiates opinions and ideas with depth and relevance.
Communicates fluently and accurately in Chinese using a high level of control of language structures and vocabulary.
	9–10

	Demonstrates well-developed skills in explaining and justifying the selection of the issue and inquiry question.
Explains how selected texts contributed to their understanding of the issue.
Reflects on aspects of the investigation process, including changes in perspective and responses to challenges encountered.
Presents and supports relevant opinions and ideas.
Communicates effectively in Chinese with consistent control of language structures and vocabulary.
	7–8

	Demonstrates sound skills in explaining the issue and inquiry question.
Provides some explanation of how selected texts contributed to the investigation.
Reflects generally on the investigation process and/or changing perspectives.
Presents opinions and ideas with some support.
Communicates clearly in Chinese with some errors in language use.
	5–6

	Demonstrates developing skills in discussing the issue and investigation.
Provides limited explanation of texts and/or investigation findings.
Reflects in a limited way on perspectives or challenges encountered.
Presents some relevant information or opinions.
Communicates using simple language structures in Chinese with frequent errors in accuracy.
	3–4

	Demonstrates minimal understanding of the issue and investigation.
Makes superficial references to texts or personal reflections.
Communicates using some comprehensible Chinese.
	1–2


[bookmark: _Toc229058481][bookmark: _Toc232678562]Sample Personal Investigation responses
Teachers often find it helpful to examine responses that illustrate different levels of achievement.
The following examples demonstrate how students may respond to the inquiry question:
明星文化如何影响年轻人的观念与行为？
How does celebrity culture shape young people’s values and behaviours?
Two responses are provided for Part 1 of the sample assessment task:
a high-range response, demonstrating deep analysis, synthesis and intercultural insight and critical evaluation
a mid-range response, demonstrating sound understanding and developing analysis.
These examples are extracts and illustrate how students may engage with texts, compare ideas and reflect on the issue.
[bookmark: _Toc229058482][bookmark: _Toc232678563]Sample high-range response
The following response demonstrates deep analysis of the inquiry question and strong synthesis of ideas across texts. The student reflects on the issue from multiple perspectives and demonstrates intercultural insight.
Chinese response
报告中的一部分
    明星文化对年轻人态度与行为的影响呈现出不断演变并持续深化的趋势。在电影《我的少女时代》中，林真心对刘德华的崇拜体现了明星作为精神支柱的作用。她通过幻想，将偶像视为理想化的存在，这种以情感依附为主的影响主要塑造了她的个人态度，并在一定程度上影响其行为选择。这一点在《当前青年偶像崇拜的新特征》中得到进一步发展，文章所强调的“新特征”并不意味着情感支持等传统影响方式的消失，而是在其基础上进一步扩展了明星文化对年轻人行为的激励作用。因此，年轻人不仅在情感上认同偶像，更将其作为奋斗目标，从而在学习、消费及社会参与等方面产生更为直接的行为变化，也使这种影响从个体层面延伸至群体价值观与行为模式之中。
    在此基础上，TEDx Talk演讲《How Generation Z Has Changed Who Our Celebrities ARE》进一步深化了这一发展趋势。随着数字媒体的发展，Z世代不再仅仅是明星文化的接受者，而逐渐成为内容的创造者。社交媒体平台降低了成为’明星’ 的门槛，使年轻人能够主动参与到形象建构与传播过程中，从而将明星文化转化为一种自我表达与身份展示的方式。这一变化不仅延续了前述情感依附与榜样激励的影响形式，同时也将其转化为更具参与性和互动性的实践。
    由此可见，明星文化的影响并非简单从一种形式转变为另一种形式，而是在原有情感支持与榜样激励的基础上不断扩展与深化。尽管这些传统影响方式依然存在，但在数字时代，这种影响在深度与广度上均显著增强，使年轻人更深层地参与其中，并在更广泛的社会语境中受到影响。然而，这种参与性的增强在拓展年轻人表达空间的同时，也可能加剧他们对网络明星的依赖，甚至模糊真实自我与虚拟形象之间的界限。从个人角度来看，这一演变反映出当代年轻人更倾向于通过参与和创造来表达自我，而非仅仅被动接受外界影响，也体现了文化、身份与表达方式之间的相互关系，揭示了他们在数字时代通过参与建构自我认同的过程。
English translation
Extract from the report:
[bookmark: _Toc229058483]The influence of celebrity culture on young people’s attitudes and behaviours has continued to evolve and deepen over time. In the film Our Times, Lin Zhenxin’s admiration for Andy Lau highlights the role of celebrities as a source of emotional support. Through imagination, she idealises her idol, and this form of emotional attachment primarily shapes her personal attitudes while also influencing her behaviour to some extent. This idea is further developed in ‘Emerging features of youth idol worship in contemporary society’, where the ‘new characteristics’ identified in the article do not suggest the disappearance of traditional forms of influence, such as emotional support. Rather, they extend these foundations by strengthening the motivational role of celebrity culture in shaping young people’s behaviours. As a result, young people not only identify with their idols on an emotional level but also view them as goals to strive towards, leading to more direct behavioural changes in areas such as study, consumption and social participation. This allows the influence of celebrity culture to extend beyond the individual level to shape broader collective values and patterns of behaviour.
Building on this idea, the TEDx Talk ‘How Generation Z Has Changed Who Our Celebrities ARE’ further illustrates this shift. With the development of digital media, Generation Z are no longer merely consumers of celebrity culture but are increasingly becoming content creators. Social media platforms have lowered the barriers to becoming a ‘celebrity’, enabling young people to actively participate in the construction and dissemination of public images. In this way, celebrity culture has become a means of self-expression and identity construction. This shift not only continues earlier forms of emotional attachment and role-model influence but transforms them into more participatory and interactive practices.
Overall, the influence of celebrity culture does not simply shift from one form to another. Rather, it continues to expand and deepen through emotional support and role-model motivation. While these traditional forms of influence remain, their impact has intensified significantly in both depth and scope in the digital age. This enables young people to engage more actively and be influenced within a broader social context. However, while increased participation expands opportunities for self-expression, it may also contribute to greater dependence on online celebrities and blur the boundaries between authentic and virtual identities. From an individual perspective, this development reflects a growing tendency among young people to express themselves through participation and creation rather than passively receiving external influences. It also highlights the relationship between culture, identity and modes of expression, revealing how young people construct their sense of identity through participation in the digital age.
[bookmark: _Toc232678564]Sample mid-range response
The following response demonstrates a clear understanding of the issue and refers to both texts. Some comparison and reflection are evident, though the analysis may remain descriptive in places.
Chinese response
报告中的一部分
    明星文化对年轻人的态度和行为的影响发生了变化。 在电影《我的少女时代》中，女主角林真心非常崇拜刘德华，并将刘德华视为理想的人。这说明明星可以影响年轻人的想法，也会在一定程度上影响他们的行为。 
    《当前青年偶像崇拜的新特征》提到，当代年轻人不仅喜欢偶像，还会把他们当作努力的目标，从而影响他们的学习和消费。这和电影中主要是个人崇拜的情况有些不同，也说明明星文化对不同人有不同影响。 
    此外，在TEDx Talk演讲《How Generation Z Has Changed Who Our Celebrities ARE》中提到，随着社交媒体的发展，年轻人不仅观看明星，也可以自己发布内容。这说明现在的年轻人比以前更容易参与其中。 
    总体来看，这三篇材料都说明明星文化会影响年轻人。从喜欢偶像到参与相关活动，这种影响在不同情况下会有一些变化。不过，这种影响有好的一面，也可能带来一些问题。 
English translation
Extract from the report:
The influence of celebrity culture on young people’s attitudes and behaviours has changed over time. In the film Our Times, the main character, Lin Zhenxin, strongly admires Andy Lau and sees him as an ideal figure. This demonstrates how celebrities can shape young people’s attitudes and, to some extent, influence their behaviour.
This idea is further explored in ‘Emerging features of youth idol worship in contemporary society’, which suggests that young people today not only admire their idols but also see them as goals to work towards. As a result, celebrities may influence study habits, consumption choices and personal aspirations. This differs somewhat from the film, where the emphasis is mainly on emotional admiration and shows that celebrity culture can influence young people in different ways.
In addition, the TEDx Talk ‘How Generation Z Has Changed Who Our Celebrities ARE’ explains that with the development of social media, young people are no longer simply audiences but can also create and share their own content. This demonstrates that young people today participate more actively in celebrity culture than in the past.
Overall, these 3 texts show that celebrity culture continues to influence young people. The influence has shifted from admiration of celebrities towards more active participation in celebrity-related activities. However, while this influence may create opportunities for self-expression and engagement, it may also contribute to unrealistic expectations and increased dependence on online public figures.
[bookmark: _Toc229058484][bookmark: _Toc232678565]Comparing the responses
The table below highlights the key differences between the sample high-range and mid-range responses.
Table 7 – response comparison
	Feature
	High-range response
	Mid-range response

	Understanding of the issue
	Demonstrates a sophisticated and nuanced understanding of the issue and inquiry question, showing depth, insight and clear relevance. Ideas are framed within a broader social and technological context. For example, discussing the influence of celebrity culture ‘呈现出不断演变并持续深化的趋势’ and analysing how this influence changes over time.
	Demonstrates a clear but general understanding of the issue and inquiry question. The response tends to rely more on description than deeper insight. For example, stating ‘明星可以影响年轻人的想法，也会在一定程度上影响他们的行为’ without further exploration of why these influences occur.

	Link to inquiry question
	Maintains a strong and consistent link to the inquiry question by analysing how celebrity culture shapes young people’s attitudes and behaviours. For example, explaining that ‘年轻人不仅在情感上认同偶像，更将其作为奋斗目标’.
	Addresses the inquiry question with relevant examples, though the connection remains general and descriptive. For example, explaining that young people ‘会把他们当作努力的目标’ without fully analysing how these influences shape attitudes and behaviours.

	Use of texts
	Uses well-selected and relevant examples from the texts, which are effectively integrated into the analysis. For example, the response connects ideas across 
‘我的少女时代’, ‘当前青年偶像崇拜的新特征’ and ‘How Generation Z Has Changed Who Our Celebrities ARE’ to develop a broader discussion of changing participation in celebrity culture.
	Uses relevant examples from the texts, though they are discussed separately and tend to support description rather than analysis. For example, each text is introduced individually through statements such as ‘《当前青年偶像崇拜的新特征》提到……’ and ‘此外……’.

	Justification
	Demonstrates strong and sustained justification with well-developed reasoning that explains why ideas are valid and significant. For example, explaining that celebrity influence ‘使这种影响从个体层面延伸至群体价值观与行为模式之中’.
	Provides some justification by linking examples to the inquiry question. However, explanations remain general and tend to describe rather than justify significance. For example, stating that celebrity culture ‘对不同人有不同影响’.

	Synthesis
	Synthesises ideas across texts to form a cohesive and insightful argument. Ideas are extended logically using connecting language. For example, expressions such as 
‘这一点……得到进一步发展’ and ‘在此基础上’ are used to connect and build ideas across texts.
	Shows some comparison between texts. However, ideas are often presented separately with limited integration. For example, the response moves from one text to another without developing relationships between ideas.

	Perspective movement
	Demonstrates clear and purposeful movement between personal, social and broader societal perspectives. For example, moving from Lin Zhenxin’s individual experience to youth behavioural trends and then to participation in wider digital environments.
	Shows some awareness of different perspectives, though discussion remains largely focused on individual experiences and general observations.

	Intercultural insight
	Demonstrates intercultural insight by analysing how digital and social environments influence young people’s attitudes and behaviours. For example, discussing how celebrity culture becomes ‘一种自我表达与身份展示的方式’ and contributes to identity formation.
	Demonstrates some awareness of cultural context, though intercultural ideas remain implied rather than explicitly analysed. For example, referring to social media participation without discussing broader cultural implications.

	Language use
	Communicates with a high level of accuracy and control of language. Uses varied vocabulary and sentence structures effectively to strengthen analysis and cohesion. For example, expressions such as 
‘不仅……更……’, ‘由此可见’ and ‘尽管 ……但……’ support the logical development of ideas.
	Communicates clearly and is mostly accurate, using simpler vocabulary and sentence structures. Expression is understandable, though at times lacks precision and variety. For example, there is repeated use of structures such as ‘这说明……’.




[bookmark: _Toc229058485][bookmark: _Toc232678566]Student scaffolds for the Personal Investigation
The following scaffolds in the tables below may support students in organising their research, analysing texts and synthesising ideas during the Personal Investigation.
Teachers may adapt these scaffolds to suit the needs of their students and the nature of the investigation.
[bookmark: _Toc232678567]Inquiry question builder
This scaffold supports students in developing a focused and purposeful inquiry question for their Personal Investigation.
Students may use this process to move from a broad issue to a specific and researchable inquiry question. Scaffolding can support students in refining ideas into focused questions that encourage deeper analysis rather than simple description.
Table 8 – inquiry question builder
	Step
	Guiding questions
	Student notes

	What – identify your area
	Which syllabus issue am I interested in exploring?
What specific aspect of this issue interests me?
	

	Why – clarify the purpose
	Why is this issue meaningful or worth investigating?
Does it allow me to explore changes in attitudes, values or behaviours over time?
Does it involve different perspectives across cultures or communities (personal, community and international)?
	

	Can I do it? – check feasibility
	Can I realistically investigate this topic?
Can I locate at least 2 suitable texts (fiction and non-fiction)?
Is the focus manageable (not too broad and not too narrow)?
	

	How – build the inquiry question
	How can I turn my ideas into an inquiry question?
Does my question support analysis, comparison and reflection?
Can I refine the question through discussion and feedback?
	


Students may revisit and refine their inquiry question throughout the investigation as they engage with texts and deepen their understanding of the issue.
[bookmark: _Toc229058488][bookmark: _Toc232678568]Synthesis paragraph scaffold
Students may use a synthesis paragraph scaffold to support the integration of ideas across multiple texts. This scaffold encourages students to move beyond discussing texts separately and instead identify relationships, patterns and connections between perspectives.
Teachers may model how to use linking language to combine ideas and build a cohesive response that addresses the inquiry question.
Table 9 – synthesis paragraph scaffold
	Section
	Details

	Purpose
	To support students in connecting and synthesising ideas across multiple texts rather than presenting texts separately.

	Description
	Students read 2 texts and identify how ideas connect, extend, contrast or reinforce one another. Students then use linking language to combine these ideas into one analytical paragraph.

	Synthesis task
	Read Text A and Text B.
Text A: 电影中表现了年轻人对明星的崇拜，他们将明星视为理想化的对象。这种崇拜为他们提供情感支持，并影响他们的态度。
Text B: 文章指出，当代年轻人把明星当作榜样，这种现象不仅影响个人的态度，还在群体中形成一种共同的价值取向，影响年轻人的行为和选择。

	Guided prompt
	Use linking words to connect these 2 texts into one short paragraph. Consider:
How are the ideas similar or different?
Does one text extend or challenge the ideas in the other?
What broader understanding emerges when the texts are read together?

	Word bank
	相同/类似 
同样地 
类似地 
这一点在……中也有所体现 
与此一致 
与……相呼应
发展/延伸 
进一步发展 
延伸 
在此基础上 
对比/转折 
然而 
相比之下 
与此不同 
总结/综合 
总体来看 
由此可见 
这些材料共同表明 

	Independent task
	Write your synthesis paragraph.

	Teacher notes
	Teachers may model how to connect ideas using cohesive devices and encourage students to explain relationships between texts rather than summarise each text individually. Students may revisit and refine their synthesis paragraph throughout the investigation process.


[bookmark: _Toc232678569]Text selection tool
This scaffold supports students in selecting texts that are relevant, credible and appropriate for their Personal Investigation.
Students may use this tool to evaluate how effectively texts support their inquiry question and contribute to analysis, synthesis and reflection. It encourages students to select texts that provide meaningful comparison and deeper investigation rather than choosing texts based on convenience.
Table 10 – text selection tool
	Section
	Guiding questions
	Student notes

	Find possible texts
	Which texts could support my investigation?
List 2 to 3 possible texts from different text types or perspectives.
	

	Check requirements
	Do my selected texts meet the Personal Investigation requirements?
☐ At least 2 texts are selected
☐ One text is fiction
☐ One text is non-fiction
☐ At least one text is in Chinese
	

	Evaluate each text
	Does this text clearly connect to my inquiry question?
What perspectives, ideas or issues are represented?
Can I identify specific examples or evidence?
Does this text provide opportunities for analysis rather than description?
	

	Compare texts
	Do the texts show similarities, differences or the development of ideas?
Do they represent different perspectives or contexts?
Will they support comparison, synthesis and reflection?
	

	Final choice
	Which texts best support my investigation and why?
	My selected texts are:


Students may use this scaffold to compare potential texts and make informed decisions about which sources best support their investigation.

[bookmark: _Toc229058489][bookmark: _Toc232678570]Teacher guidance
When designing a Personal Investigation task, teachers should consider how the assessment structure can support student inquiry, analysis and reflection.
A well-designed task allows students to demonstrate higher-order thinking skills while engaging with texts and communicating effectively in Chinese.
Teachers may consider the following principles when planning for the Personal Investigation assessment task.
[bookmark: _Toc229058490][bookmark: _Toc232678571]Designing the task
Develop a task that combines an in-school assessment component and an independent research component. This allows students to demonstrate higher-order thinking skills such as analysis, synthesis, justification of ideas and reflection.
Consider an appropriate balance between in-class and take-home components, ensuring that students have opportunities to demonstrate both independent research and supervised performance.
Provide appropriate scaffolding to support students as they prepare for the Personal Investigation. For example, teachers may provide a research checklist, reference log or note-taking template.
An oral component, such as an interview or a discussion, may be included to support different student strengths. In many cases, the larger weighting may be allocated to the extended written response.
[bookmark: _Toc229058491][bookmark: _Toc232678572]Supporting students throughout the investigation
Teachers play an important role in guiding students throughout the Personal Investigation process.
Students should be encouraged to:
select a topic that genuinely interests them
develop a focused inquiry question
locate reliable sources
organise research notes clearly
analyse ideas rather than simply describing information
reflect on how perspectives differ across cultures.
Providing scaffolds can help students structure their thinking while maintaining independence in the investigation.
[bookmark: _Toc229058492][bookmark: _Toc232678573]Common challenges and possible solutions
The following table highlights common challenges students may encounter during the Personal Investigation module and possible strategies teachers can use to support them.
Table 11 – challenges students face with solutions
	Challenge
	Possible solutions

	Finding appropriate fiction texts, particularly in Chinese
	Students may find it difficult to locate fiction texts that align directly with their inquiry question. Teachers may adopt a flexible approach by encouraging students to begin with available fiction texts and refine their inquiry question accordingly. Fiction texts do not need to respond directly to the inquiry question and may instead provide insight into attitudes, values, experiences or perspectives related to the issue.

	Relying on description rather than analysis
	Students may approach the investigation by listing advantages and disadvantages rather than developing deeper analysis. Teachers may support students by encouraging questions such as:
Why is this idea significant?
How does this text support or challenge the inquiry question?
What perspectives are represented?
Teachers may also model evaluative language and reflective responses to support deeper analysis.

	Applying analytical writing skills independently
	Although the Personal Investigation is designed as an independent task, students may find it challenging to apply analytical writing skills such as comparison, synthesis and reflection in extended responses. Teachers may support students through modelled and guided practice using sample inquiry questions and selected texts before students apply these skills independently.

	Demonstrating movement across personal, community and international perspectives
	Students may find perspective movement abstract or difficult to apply consistently. Teachers may explicitly teach these perspectives using concrete examples and model how responses can move from personal experiences to broader social and international contexts. Graphic organisers and perspective mapping activities may support students in making these shifts more visible.

	Synthesising ideas across multiple texts
	Students may discuss texts separately rather than forming connections across ideas. Teachers may model how to combine ideas using comparison structures, linking language and synthesis paragraphs. Students may identify similarities, differences or developments across texts before drawing broader conclusions.


[bookmark: _Toc229058493][bookmark: _Toc232678574]Teacher checklist – monitoring student progress
Teachers may use the following checklist to monitor student progress during the Personal Investigation.
Table 12 – checklist of stages with guiding questions
	Stage
	Key questions

	Issue selection
	Has the student selected a clear issue from the syllabus?

	Inquiry question
	Is the inquiry question analytical rather than descriptive?

	Text selection
	Do the selected texts provide different perspectives?
Do the selected texts include a fiction, non-fiction and Chinese text?

	Analysis
	Is the student analysing ideas rather than summarising texts?

	Synthesis
	Does the student compare ideas across texts?

	Reflection
	Does the student reflect on cultural perspectives and implications?

	Language use
	Is the response communicated clearly and appropriately in Chinese?


[bookmark: _Toc229058494]

[bookmark: _Toc232678575]Preparing students in Year 11
Although research for the Personal Investigation may not begin before the commencement of Year 12, the skills required for the investigation should be developed progressively across Stage 6.
In Year 11, teachers can support students by explicitly teaching and modelling the key inquiry and analytical skills required for the Personal Investigation. These include:
· analysing texts
· comparing ideas across texts
· synthesising perspectives
· developing inquiry questions
· reflecting on cultural perspectives
· structuring analytical writing
· developing analytical inquiry questions.
Year 11 learning activities should focus on practising these skills through guided investigations, shared texts and short analytical tasks. This allows students to develop the necessary research and analytical capabilities before undertaking the Personal Investigation in Year 12.
Providing structured opportunities to practise these skills supports students in approaching the Personal Investigation with greater confidence, independence and depth of analysis.


[bookmark: _Toc229058495][bookmark: _Toc232678576]Sample Year 11 inquiry preparation activity template
Teachers may use structured inquiry tasks to help students practise the skills required for the Personal Investigation.
Table 13 – sample Year 11 inquiry preparation activity
	Stage
	Teacher guidance
	Student task

	Issue introduction
	Introduce one syllabus issue using short texts or media clips.
	Identify key ideas and perspectives related to the issue.

	Inquiry question development
	Model how broad topics can be refined into analytical inquiry questions.
	Draft one to 2 possible inquiry questions related to the issue.

	Text exploration
	Provide a fiction and a non-fiction text connected to the issue.
	Identify key ideas, perspectives and cultural viewpoints in each text.

	Text comparison
	Guide students to compare how different texts represent the issue.
	Complete a comparison organiser identifying similarities and differences.

	Synthesis
	Model how ideas from different texts can be synthesised.
	Write a short, analytical paragraph combining ideas from both texts.

	Reflection
	Encourage reflection on how perspectives influence understanding of the issue.
	Reflect on how their thinking about the issue has changed.


Short inquiry tasks allow students to practise analysing texts, developing questions and synthesising ideas in preparation for the Personal Investigation in Year 12.
[bookmark: _Toc229058496][bookmark: _Toc232678577]Activity banks for developing inquiry and analytical skills
The following activities provide examples of how teachers may support students in developing the inquiry and analytical skills required for the Personal Investigation. These explicit teaching activities can be used in Year 11 preparation tasks or early Year 12 lessons.
[bookmark: _Toc229058497][bookmark: _Toc232678578]Activity 1 – developing an inquiry question
Table 14 – developing an inquiry question
	Section
	Details

	Purpose
	To support students in developing analytical inquiry questions that are clear, focused and suitable for investigation.

	Description
	I do: teacher models how to evaluate the effectiveness of an inquiry question using a checklist and think-aloud strategy and explains whether the question is clear, focused and open-ended.
We do: students work together to evaluate several inquiry questions using the checklist and discuss how questions could be improved.
You do: students independently write an inquiry question based on a given topic and evaluate its effectiveness using the checklist.

	Example in Chinese – modelled example with English translations
	Before：社交媒体对年轻人有影响吗？
Translation: Does social media have an impact on young people?
After：社交媒体如何影响年轻人的交友？
Translation: How does social media influence the way young people form friendships?

	Guided prompt
	Use the following checklist to evaluate and refine your inquiry question:
☐ Is the question clear and focused?
☐ Is it open-ended?
☐ Does it support analysis rather than description?

	Independent prompt
	Choose a topic and write one inquiry question. Review and refine your question using the checklist.

	Teacher notes
	Teachers may begin with familiar and accessible topics to support student engagement and understanding before guiding students towards more analytical and focused inquiry questions.


[bookmark: _Toc232678579]Activity 2 – writing a comparison paragraph
Table 15 – writing a comparison paragraph activity
	Section
	Details

	Purpose
	To support students in writing analytical comparison paragraphs by identifying similarities and differences and using linking language to connect ideas across texts.

	Description
	I do: teacher models how to write a comparison paragraph using 2 short texts on the same topic. Using a think-aloud strategy, the teacher demonstrates how to identify key ideas, organise information and use linking language to show similarities and differences.
We do: students work with the teacher to jointly construct a comparison paragraph. The teacher guides students to compare ideas and select appropriate linking expressions.
You do: students independently write a short comparison paragraph using 2 short texts to identify similarities and differences and apply linking language to compare perspectives and ideas.

	Example in Chinese – modelled example with English translation
	两篇材料都探讨了社交媒体对年轻人交友方式的影响。不同之处在于，第一篇材料更强调社交媒体的便利性，认为它可以帮助人们随时保持联系；而第二篇材料则指出，过度依赖社交媒体可能会减少面对面的交流，从而影响人际关系的质量。总体来看，两篇材料从不同角度探讨了这一现象。
Translation: both texts explore the impact of social media on the way young people form friendships. The difference lies in the fact that the first text emphasises the convenience of social media, suggesting that it helps people stay connected at any time, whereas the second text points out that over-reliance on social media may reduce face-to-face interaction and thus affect the quality of relationships. Overall, the 2 texts examine this phenomenon from different perspectives.

	Guided prompt with English translations
	Use the following ideas to construct a comparison paragraph.
Similarities
Text A:
探讨了年轻人选择丁克的原因。
explores the reasons why young people choose not to have children.
Text B:
提到现代生活压力较大。
mentions the high-level pressures of modern life.
Differences
Text A:
强调个人自由与生活质量
emphasises personal freedom and quality of life
关注个体选择。
focuses on individual choice.
Text B:
强调社会压力（如经济、观念变化）
emphasises social pressures (such as economic factors and changing values)
关注社会环境的影响。
focuses on the influence of the social environment.

	Independent prompt
	Write a short comparison paragraph using 2 short texts provided by the teacher. Use linking language to explain similarities and differences between perspectives and ideas.

	Teacher notes
	Teachers may begin with short and accessible texts to reduce cognitive load and explicitly model how comparison moves beyond identifying differences towards explaining the significance and relationships between ideas.


[bookmark: _Toc232678580]Activity 3 – identifying perspectives
Table 16 – identifying perspectives activity
	Section
	Details

	Purpose
	To support students in identifying and explaining personal, community and international perspectives represented in texts.

	Description
	I do: teacher models how to identify different perspectives in a short text and explains how each perspective shapes meaning.
We do: students work with the teacher to identify personal, community and international perspectives in a short text and justify their choices.
You do: students independently identify and label examples of personal, community and international perspectives in a short text and explain how these perspectives contribute to understanding the issue.

	Example in Chinese – modelled example with English translations
	个人层面： 我喜欢通过社交媒体认识新朋友，体现的是个人的交友方式的选择。
Personal perspective: I like to meet new friends through social media, which reflects an individual choice in ways of forming friendships.
社会层面： 越来越多的年轻人通过社交媒体扩大社交圈，反映的是一种普遍的社会趋势。
Community perspective: an increasing number of young people expand their social circles through social media, reflecting a broader social trend.
国际层面： 社交媒体让世界各地的人更容易建立联系，说明这一现象在全球范围内的影响。
International perspective: social media makes it easier for people around the world to connect, showing the global impact of this phenomenon.

	Guided prompts with English translations
	Identify the perspective represented and explain your reasoning.
个人层面：‘我选择丁克是因为我希望拥有更多自由时间和个人空间’，体现的是_______。
Personal perspective: ‘I choose not to have children because I want more free time and personal space’, which reflects _______.
社会层面：‘越来越多的年轻人选择丁克，这已经成为一种新的社会现象’，反映的是_______。
Community perspective: ‘An increasing number of young people are choosing not to have children, and this has become a new social phenomenon’, which reflects _______.
国际层面：‘在许多国家，选择丁克的人数不断增加，这与经济压力和观念变化有关’，说明这一现象_______。
International perspective: ‘In many countries, the number of people choosing not to have children is increasing, which is related to economic pressure and changing values’, which shows that this phenomenon _______.

	Independent prompt
	Identify and label examples of personal, community and international perspectives in the text. Explain how each perspective contributes to understanding the issue.

	Teacher notes
	Teachers may select short and accessible texts to minimise cognitive load and support students in focusing on perspective identification. Teachers may also model how responses move between personal, community and international perspectives to deepen analysis and reflection.
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