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[bookmark: _Toc230255392]Context
CCAFL Languages Continuers syllabuses are part of the Collaborative Curriculum and Assessment Framework for Languages (CCAFL), a national shared curriculum and assessment model for small candidature languages.
This guide supports the following CCAFL Languages Continuers syllabuses: Armenian, Croatian, Dutch, Filipino, Hindi, Hungarian, Khmer, Macedonian, Persian, Polish, Portuguese, Punjabi, Russian, Serbian, Swedish, Tamil and Turkish.
For detailed syllabus information and examination specifications, refer to the NESA 11–12 Languages Continuers website and select the appropriate course.
[bookmark: _Toc144284346][bookmark: _Toc149036889]This guide supports teachers to interpret the oral examination consistently across languages. It clarifies the expectations for interaction, justification of ideas and performance standards as outlined in the oral examination specifications and marking guidelines.
It complements the language-specific support packs, which provide language-specific examples, grammar support and mock examinations.

[bookmark: _Toc230255393]Syllabus concepts and topics
The 4 concepts of Identity, Legacy, Responsibility and Sustainability organise the content explored through the prescribed topics in each CCAFL Languages Continuers syllabus.
The prescribed topics are shown in the table below – four of these are common to all CCAFL Languages (shown in bold). The remaining prescribed topic for each concept will depend on the language-specific syllabus. For example, for Turkish, the second prescribed topic for Responsibility is ‘Work’, while for Persian it is ‘Youth’. Please refer to the language-specific syllabus for confirmation.
Together, the concepts and prescribed topics provide a framework through which students explore issues from personal, community and global perspectives across both the target-language and Australian contexts.
Table 1 – concepts and prescribed topics
	Identity
	Legacy
	Responsibility
	Sustainability

	Inclusivity, diversity and belonging
Living in Australia
Relationships and human interactions
	Innovation
History and traditions
Language-speaking culture
	Society
Work
Youth
	Sustaining language and culture
Natural environment
Global trends


The information in this table has been adapted from Languages Continuers Stage 6 syllabuses © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales.
The prescribed topics are studied across Years 11 and 12 and provide the context for teaching, learning and assessment. Within each prescribed topic, teachers may select and develop subtopics that best suit their learners and teaching context. As subtopics are not prescribed, teachers have flexibility to tailor learning experiences while maintaining alignment with syllabus requirements.

[bookmark: _Toc230255394]Oral examination specifications
The CCAFL Continuers oral examination specifications are available on each syllabus landing page at the ‘Assessment and reporting’ link under the ‘Assessment and exam information and support’ heading.
The oral examination assesses students’ knowledge, understanding and skills in using spoken language in relation to:
· the prescribed topics
· personal, community and global perspectives
· Objectives 1 and 3 of the syllabus.
The oral examination is a 10-minute guided discussion between the student and the examiner based on the prescribed topics and perspectives. The student responds to questions on 2 to 3 prescribed topics, one of which is chosen by the student. Questions may require the student to integrate ideas across topics.
During the discussion, students are expected to:
· present and substantiate opinions and ideas
· respond to examiner prompts and follow-up questions
· demonstrate intercultural understanding
· move across personal, community and global perspectives.
The oral examination runs for approximately 10 minutes and is marked out of 15 marks.
Figure 1 – structure of the oral examination

[bookmark: _Toc230255395]Outcomes assessed
The oral examination assesses students’ performance holistically based on how effectively students interact, communicate and develop ideas during an examiner-guided discussion. Performance is judged against the syllabus outcomes and the oral examination marking guidelines as shown in the table below.
Table 2 – outcomes and student performance
	Outcome
	What students do
	What this may look like in the oral examination

	1.1
	Interact and sustain communication appropriate to audience, purpose and context
	Sustains a discussion, listens and responds directly, and adapts to follow-up and redirection

	1.2 and 3.3
	Present, explain and justify opinions and ideas
	Develops and substantiates opinions and ideas across 2 to 3 prescribed topics

	3.1
	Apply knowledge of language features, structures and vocabulary accurately and appropriately
	Uses vocabulary, structures and register appropriately in spoken interaction

	3.2
	Structure and sequence responses coherently
	Develops ideas across the discussion rather than treating each question in isolation

	1.2 and 3.3
	Demonstrate intercultural understanding across perspectives
	Reflects on cultural practices, perspectives and identity from personal, community and global viewpoints


The information in this table has been adapted from Languages Continuers Stage 6 syllabuses © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales.
[bookmark: _Toc230255396]Marking guidelines
The CCAFL Continuers Languages courses marking guidelines for oral examinations are available on the NESA Marking guidelines for oral exams page. They describe how student performance is judged across a range of levels. Examiners should consider the overall quality and consistency of the student’s oral discussion rather than individual responses in isolation.
The marking guidelines should be read holistically. Students are not expected to demonstrate every descriptor in every response. Instead, examiners should consider how effectively students:
· sustain interaction across the discussion
· respond to examiner prompts and follow-up questions
· justify and extend their ideas from varying perspectives
· demonstrate intercultural understanding
· use language accurately and appropriately.
Examiner questioning and redirection are used to support students in demonstrating their best performance across the oral examination.
Teacher insight – higher performance
Higher performance is characterised by depth, consistency and insight rather than length or memorisation. Students who listen carefully, respond flexibly and justify their ideas across personal, community and global perspectives are best placed to demonstrate the outcomes and achieve higher marks.


[bookmark: _Toc230255397]Effective interaction in the oral examination
Effective interaction is central to performance in the oral examination.
Interaction involves:
· listening carefully to the examiner’s questions
· responding directly and relevantly
· extending ideas when prompted
· adapting responses rather than repeating memorised material.
Examiners may:
· ask follow-up or probing questions
· request clarification or examples
· redirect or interrupt the discussion if the response moves off topic
· shift the focus from personal to broader perspectives.
These behaviours are used to ensure fairness and to give students opportunities to demonstrate the full range of skills described in the marking guidelines.
Teacher insight – redirection is not a penalty
Examiner redirection does not disadvantage students. The ability to adapt and continue meaningfully after redirection is a strong indicator of effective interaction.
[bookmark: _Toc230255398]Movement across perspectives
Over the course of the discussion, students are expected to demonstrate thinking across different perspectives:
· personal – the student’s own experiences, family and daily life
· community – cultural groups, communities or shared practices
· global – broader comparisons, societal issues or future implications.
Students are not required to label these perspectives explicitly. Instead, they are expected to extend and deepen their ideas naturally as the discussion progresses.
Teacher insight – building intercultural understanding across the discussion
Intercultural understanding in the oral examination is demonstrated cumulatively. Students are not required to label or explicitly identify cultural concepts in a single response. Instead, intercultural understanding emerges through comparison, reflection and perspective-taking as the discussion progresses across personal, community and global contexts.


[bookmark: _Toc230255399]Understanding performance levels
The performance band descriptions are available on the NESA 11–12 Languages Continuers syllabus page for each CCAFL Languages Continuers syllabus. They provide a broad description of typical achievement in the course. In the oral examination, these descriptions are reflected in how effectively students communicate, interact and develop ideas during the discussion.
Performance is judged holistically, drawing on both the oral examination marking guidelines and the performance band descriptions. The descriptions in the table below help explain the quality and consistency of performance across the discussion as a whole.
[bookmark: _Toc230255400]High performance
Students performing at a high level typically:
· communicate fluently and confidently, using appropriate intonation and authentic language features
· demonstrate a sophisticated understanding of 2 to 3 prescribed topics
· present and consistently justify well-developed opinions and ideas
· move effectively across personal, community and global perspectives
· demonstrate perceptive intercultural understanding, including awareness of cultural values, practices and perspectives
· use a wide range of vocabulary and language structures with a high level of accuracy.
At this level, responses show depth of thinking and reflection, not just linguistic accuracy. Students are able to extend ideas, respond flexibly to examiner prompts and demonstrate insight into culture and identity.
Teacher insight – tone, register and stance
Higher-range oral responses are characterised not only by grammatical accuracy, but by the student’s control of tone, register and stance. This includes the ability to:
· sound reflective rather than rehearsed
· adjust register appropriately
· express opinions in a balanced and considered way.
These features contribute to the perception of sophistication and depth in spoken interaction.
[bookmark: _Toc230255401]Sound to developing performance
Students performing at the middle levels typically:
· communicate effectively, though with less consistency or fluency
· demonstrate a sound or developing understanding of the prescribed topic(s)
· present opinions and ideas with some justification
· move beyond the personal perspective, though this may be uneven
· demonstrate sound intercultural understanding using appropriate register or cultural references
· use generally accurate vocabulary and language structures.
At this level, students respond appropriately to questions and can explain ideas, but may not consistently sustain depth or sophistication across the discussion.
[bookmark: _Toc230255402]Basic to elementary performance
Students performing at the lower levels typically:
· communicate using simple language features and limited structures
· demonstrate a basic or elementary understanding of the prescribed topic(s)
· present ideas with limited explanation or justification
· show minimal extension beyond personal experience
· demonstrate limited intercultural understanding
· rely on simple vocabulary and familiar structures.
Students may require significant examiner support to sustain interaction.
[bookmark: _Toc230255403]Elements of strong oral performance
Strong oral performance is characterised by effective interaction, clear justification of ideas and intercultural insight, supported by accurate and appropriate language use. Teaching that focuses on helping students listen, respond and extend ideas prepares them to demonstrate higher-level performance across both the marking guidelines and performance band descriptions as demonstrated in the table below.
Table 3 – strong oral performance
	Element
	What students typically demonstrate

	Effective interaction
	Listens actively
Responds naturally
Sustains discussion across multiple exchanges

	Clear justification of ideas
	Explains opinions
Gives reasons and examples
Extends responses when prompted

	Intercultural insight
	Reflects on culture
Compares perspectives
Shows awareness of identity and context

	Accurate and appropriate language
	Uses appropriate register
Manipulates structures effectively
Selects language features suitably




[bookmark: _Toc230255404]The role of questioning and spiral approach
In the examples, text shown in italics would be in the target language.
The oral examination is guided by the examiner through purposeful questioning. Examiner questions are not random or isolated. They are used to progress the discussion, support interaction and provide students with opportunities to demonstrate a range of outcomes.
Questioning in the oral examination typically follows a spiral approach[footnoteRef:1], where ideas are revisited and extended across the discussion rather than treated as single, standalone responses. [1:  The spiral approach draws on Jerome Bruner’s notion of the spiral curriculum, which proposes that learning progresses from simple, familiar ideas towards increasingly complex and abstract understandings. This model has been widely applied in languages education to support scaffolded questioning and deeper communicative competence (Bruner 1960).] 

This progression often moves from personal experiences to community or shared perspectives, and then to broader or global reflections.
This spiral approach allows students to:
· clarify initial ideas
· justify opinions with reasons and examples
· compare perspectives
· reflect more deeply on culture, identity and experience.


Teacher insight – maintaining a clear, conceptual thread
Strong oral performances maintain and develop ideas consistently across the discussion. Ideas introduced early may be revisited, refined or reframed as questioning progresses and perspectives broaden. This conceptual threading supports depth, reflection and sustained interaction across multiple topics.
[bookmark: _Toc230255405]How spiral questioning supports performance
Spiral questioning supports students to demonstrate higher levels of performance by:
· encouraging students to extend and refine ideas rather than repeat prepared material
· allowing examiners to probe, clarify or redirect responses in a supportive way
· enabling movement across perspectives in line with the oral examination specifications
· providing multiple opportunities to demonstrate outcomes related to interaction, justification and intercultural understanding.
Students are not expected to address all perspectives in every response. Instead, the spiral progression across questions enables the discussion as a whole to reflect increasing depth and sophistication.
[bookmark: _Toc230255406]Spiral approach phases overview
Figure 2 – the spiral approach to examiner questioning
[image: Concentric circle diagram illustrating 6 levels of engagement, progressing from 'Easy, personal entry' in the largest circle to 'Reflection' in the smallest circle. Each circle uses different shades of blue and red to highlight stages from personal reasoning to broader community and global perspectives.]
[bookmark: _Toc230255407]Phase 1 – easy, personal entry
To open the discussion, pose opening questions that:
· every student should reasonably be able to answer
· are low-stakes, help the student settle and can target a wide range of performance bands
· begin from a personal perspective
· cannot be answered with a memorised speech.
Table 4 – unpacking Phase 1
	Phase 1 questions
	Perspective
	Features

	What is something from your family’s background that feels connected to [country] in your daily life?
	Personal
	Very accessible entry point
Encourages calm, natural recall of daily life

	Is there a small tradition or habit from [country] that your family maintains at home?
	Personal
	Low stakes and familiar
Avoids memorised responses

	When you think about [country], what comes to mind from your family life?
	Personal
	Allows the student to ease into the theme without analysis


[bookmark: _Toc230255408]Phase 2 – deeper, personal reasoning
To build depth and justification, consider follow-up questions that require students to:
· explain their ideas
· give reasons, examples and simple justifications
· make connections, for example, between experiences, people, places or cultures
· demonstrate intercultural understanding, including how identity, values or experiences may develop or evolve across both [country] and Australian contexts.
Intercultural understanding is explicitly assessed in the CCAFL oral marking guidelines, so your questions should naturally prompt students to show awareness of perspectives, cultural influences and lived experiences across contexts.
These questions should increase cognitive demand while remaining grounded in the student’s personal experience.
Table 5 – unpacking Phase 2
	Phase 2 questions
	Perspective
	Features

	1. How does your family maintain its connection to [country] while living in Australia?
	Personal
	Elements of cultural continuity in the diaspora
Identity across 2 cultures

	Have any traditions changed or adapted because your family lives in Australia?
	Personal
	Cultural adaptation
Hybrid identity

	Do you feel your sense of belonging is shaped by both [country] and Australia? How?
	Personal
	Bicultural belonging
Identity development

	Is your family’s connection to [country] different from your relatives who live there?
	Personal
	Diaspora versus homeland experiences


[bookmark: _Toc230255409]Phases 3 and 4 – personal to community connection and community to global connection
To move between perspectives, use questions or stems that help you shift the discussion from:
· personal to community
· community to global.
Include clear transition phrases to support a natural flow in the interaction.
Table 6 – unpacking Phase 3
	Phase 3 questions
	Perspective
	Features

	1. Thinking about your local community, how does the [country’s] diaspora maintain cultural belonging in Australia?
	Personal to community
	Introduces wider experience but still relatable

	Are there community events, celebrations or spaces that help the [country’s] community feel included in Australia?
	Community
	Broadens perspective
Introduces inclusivity


Table 7 – unpacking Phase 4
	Phase 4 questions
	Perspective
	Features

	1. How might the experience of belonging for people from [country] in Australia differ from those living in other countries?
	Community to global
	Encourages intercultural comparison

	What similarities do you notice between diaspora communities from [country] in Australia and elsewhere?
	Global
	Maintains connection to diversity and belonging


[bookmark: _Toc230255410]Phases 5 and 6 – analysis and reflection
To elicit a deeper response and target the higher bands, it is important to include questions that require analysis, critical thinking and reflection.
Use extension prompts, such as:
· comparing perspectives
· predicting future changes
· considering advantages or disadvantages.
Table 8 – unpacking Phase 5
	Phase 5 questions
	Skills
	Features

	1. What factors make it easier or harder for the [country] diaspora to feel included in Australian society?
	Analytical (Australian society)
	Evaluates inclusivity
Strong alignment with prescribed topic

	Do you think cultural diversity strengthens belonging in Australia? Why or why not?
	Analytical
	Evaluates social impact
Requires justification


Table 9 – unpacking Phase 6
	Phase 6 questions
	Skills
	Features

	1. How do you think your sense of identity will continue to change as you grow up in Australia?
	Reflective
	Encourages forward-thinking identity exploration

	If you had grown up in [country], how do you think your feeling of belonging might be different?
	Reflective or comparative
	Provides deep reflection
Examines alternative identity paths




[bookmark: _Toc230255411]Common misconceptions about the oral examination
[bookmark: _Toc230255412]Memorised responses
Over-rehearsed or memorised answers can limit a student’s ability to respond to follow-up questions.
Instead, students should practise adapting ideas and responding flexibly to different prompts.
[bookmark: _Toc230255413]Length equals depth and quality
Long responses do not automatically result in higher marks.
Instead, clear, focused responses that develop through interaction are more effective. Higher-range performance is characterised by depth of idea, clarity of justification and coherence across the discussion rather than by response length. Shorter responses that are well-reasoned and extended through interaction are often more effective than lengthy, rehearsed answers.
[bookmark: _Toc230255414]Every question must be answered perfectly
Students are not expected to produce polished responses to every question.
Instead, the discussion allows students to build their performance across multiple questions, supported by examiner prompts.
[bookmark: _Toc230255415]Examiner behaviour and fairness
Students and teachers may assume that examiner redirection or interruption signals a problem or penalty.
Instead, examiner behaviour is designed to support fairness and consistency. Examiners play an active role in shaping the discussion by:
· confirming the student’s chosen topic
· using follow-up questions to deepen responses
· redirecting students politely when responses drift
· managing pacing across the discussion.
This ensures that:
· all students are treated fairly
· opportunities are provided to demonstrate a range of skills
· the discussion remains aligned with the specifications and marking guidelines.
[bookmark: _Toc230255416]Implications for teaching and preparation
When preparing students for the oral examination, teachers are encouraged to:
· practise responding to follow-up questions, not just initial prompts
· help students extend ideas across multiple turns
· model how opinions can be refined or expanded when questioned
· emphasise listening and responding as key skills.
Teaching that reflects spiral questioning helps students move beyond memorised responses and prepares them for the interactive nature of the oral examination.
[bookmark: _Toc230255417]Effective questioning techniques
Examiners use questioning techniques to support sustained interaction, deepen ideas and ensure fairness and consistency across the discussion.
The table below contains types of questions that shape students’ responses and interaction.
Table 10 – question types
	Question type
	Examples

	Follow-up probing questions
	Why do you think that?
What makes you say that?
Can you explain that a little more?
Can you give an example?

	Clarification questions
	When you say …, what do you mean?
Do you mean …?
Can you clarify that idea?

	Extension questions
	Can you tell me more about that?
Is there another example?
What happened next?

	Compare and contrast questions
	How is this different for older generations?
Would your experience be similar for people in [country]?
How does your view compare with others?

	Perspective-shifting questions
	Is your experience typical for others in your community? (Shifting the perspective from personal to community.)
Is this similar in other countries? (Shifting the perspective from community to global.)
How might this shape your identity in the future? (Shifting the perspective from global to reflective.)

	Reframing questions
	That’s interesting. Let’s connect this back to …
Thank you. How does that link to the idea of …?

	Hypothetical questions
	If you lived in [country], would your experience be different?
What might change in the future?

	Active listening questions
	So you mentioned … Is that because …?
You said … Can you tell me more?

	Contingency questions
	What are the reasons for that?
How does that impact you?




[bookmark: _Toc230255418]Teaching implications and preparation advice
Effective preparation for the oral examination includes:
· regular formative oral practice
· explicit teaching of how to justify and explain ideas
· modelling follow-up and clarification questions
· practising extending responses beyond the personal level
· supporting students to manage pacing and confidence.
Teachers are encouraged to focus on the quality of the interaction rather than attempting to cover every possible topic or question.


[bookmark: _Toc230255419]Using the language-specific support packs
Each language-specific support pack includes:
· examples of effective examiner questions and prompts
· grammar and functional language that support strong oral responses
· annotated mid-range and high-range sample responses
· a mock oral examination
· practical classroom teaching tips.
Teachers can use these resources flexibly to model expectations, support lesson planning and guide practice and feedback.
Teachers are best placed to select what is most appropriate for their students and context.


[bookmark: _Toc230255420]Conclusion
The CCAFL Languages Continuers oral examination values authentic communication, interaction and intercultural understanding.
Students perform best when they are supported to:
· listen actively
· respond naturally
· justify and extend their ideas
· reflect on culture and identity across contexts and perspectives.
This guide, together with the language-specific support packs, is designed to support teachers in preparing students with clarity, consistency and confidence.


[bookmark: _Toc230255421]Appendix – designing spiral question sequences
This template in the table below supports teachers in designing oral examination question sequences aligned to the CCAFL Languages Continuers spiral progression model.
Effective spiral sequences:
begin with accessible, personal entry questions
progressively increase in cognitive demand
move across personal, community and global perspectives
encourage justification, comparison and reflection
support interaction rather than memorisation.
The discussion should demonstrate increasing depth across the sequence, even if stages are revisited flexibly.
Table 11 – planning template
	Phase
	Focus
	Suggested question stems
	Question in [language]
	Focus perspective

	Phase 1 – easy, personal entry
	Establish a topic and use a low-stakes opening
	Tell me about …
Can you describe …?
What is something …?
	
	Personal

	Phase 2 – deeper, personal reasoning
	Encourage explanation and justification
	Why is this important to you?
How does this affect you?
Can you explain further?
	
	Personal to emerging community

	Phase 3 – personal to community connection
	Extend beyond individual experience
	Is this common in your community?
Do others see this differently?
	
	Community

	Phase 4 – community to global connection
	Introduce comparison or contrast
	How might this differ in another context?
Is this changing over time?
	
	Community to global

	Phase 5 – analysis
	Require evaluation or deeper reasoning
	What are the advantages and disadvantages?
Do you agree with this view? Why or why not?
	
	Global

	Phase 6 – reflection
	Prompt reflection, identity or future implications
	How might this shape identity in the future?
What could change?
	
	Across perspectives


[bookmark: _Toc230255422]Planning checklist
Before finalising your sequence, consider:
☐ Does each phase increase cognitive demand?
☐ Do later questions build on earlier responses?
☐ Is there clear movement beyond the personal perspective?
☐ Are students required to justify and extend ideas?
☐ Would the sequence allow a high-performing student to demonstrate depth and intercultural insight?
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The student selects one prescribed topic for discussion.


The examiner conducts the oral discussion for approximately 10 minutes.


The discussion covers 2 to 3 prescribed topics overall across personal, community and global perspectives.	


The examiner actively guides the discussion through questioning.


The student interacts, justifies ideas and demonstrates intercultural understanding. 


The student’s performance is assessed holistically across the discussion.
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