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Introduction
The Auslan K–10 Syllabus (2023) is a new syllabus for NSW and the first time the NSW Department of Education has produced comprehensive support for Auslan. Adjust this unit to suit your context. This includes adjusting the timeframes, formative and summative assessment tasks, teaching and learning activities and reflection and feedback opportunities, based on the specific strengths and needs of your students. 
To support ongoing improvements, we would appreciate your feedback on this unit’s content, activities, assessment opportunities and/or timing. Please complete the Auslan resources survey. 
Examples of Auslan are written in this unit using glossing as a way to represent the signs with English words. Glossing does not capture the full grammatical structure or non-manual features of Auslan, however, it serves as a tool for learners to communicate about signs in a written format.
References to Aboriginal content in the resources in this unit are signed by non-Aboriginal Auslan translators for instructional purposes, to promote a culturally-safe classroom for Aboriginal students learning Auslan.
The terminology d/Deaf or hard of hearing people is inclusive. When capitalised, Deaf people refers to people who identify with and participate in the Deaf community. When lower case, deaf people may refer to an audiological status or when a person’s cultural affiliation is unknown.
[bookmark: _Toc214533787]Teaching strategies
This unit embeds explicit teaching strategies. Explicit teaching works for students of all ages and all backgrounds. It aligns with how students process, store and retrieve information.
Learning is a cumulative and systematic process. Organising the content, teaching strategies and activities into learning sequences chunks the learning, acknowledging that the use of working memory is optimised when new content is broken into manageable steps and consolidated with practice. The learning sequences in this unit allow students to develop their skills gradually, reinforcing and building vocabulary and structures over time. By providing opportunities to revisit and build upon what they have learned, students can use their language skills to participate in increasingly complex situations.
Teaching strategies included in the learning sequences include:
· Student engagement strategies to encourage student participation and engagement. Learning is regularly linked to students’ personal worlds, encouraging them to make connections and appreciate the relevance of the learning in a meaningful way. The inclusion of games also facilitates enjoyment in learning. Many of these games can be played regularly, gradually becoming routines (PDF 536 KB). The unit also includes activities which can be completed outside and/or which involve physical movement.
· Differentiation examples to adjust the learning for students with advanced proficiency in Auslan, for high potential and gifted students, and for students requiring additional support. Adjust or add to these strategies to suit your students. Similar adjustments can be made for students with prior learning/experience or students who are learning Auslan as their first language.
· A class anchor chart to provide a visual summary of learning. Anchor charts can be created collaboratively as a class or individually for a personalised summary of useful vocabulary and structures for the unit. They may be handwritten or digital, including video recordings, using tools such as Bubbl.us or Padlet, set out with various categories such as greetings, numbers, descriptions, likes and dislikes and so on. Anchor charts can be colour coded and annotated for easy reference. For Auslan, anchor charts may also be formed using video files, rather than written script, due to the visual nature of Auslan.
· Online flashcards and games using ICT tools such as Canva and other digital platforms to provide students with opportunities to create flashcards and play games to practise new vocabulary and structures. Allowing students ongoing opportunities to revisit and memorise signs, vocabulary and structures at intervals throughout the unit (spreading out study over time) supports memory retrieval practices.
· Mini whiteboard activities to check for every student’s understanding. If you do not have access to mini whiteboards, you can use A4 paper in plastic sleeves, with whiteboard markers and paper towel.
· Exit tickets to encourage student reflection, check for understanding and provide informal feedback. 
[bookmark: _Toc214533788]Unit description and duration
This 10-week (25-hour) unit introduces students to Auslan and Deaf culture in the context of meeting people. Understanding Auslan protocols and culturally-appropriate communication strategies supports further interactions and promotes inclusivity. Students will develop the language skills and intercultural capability to share information about themselves and others, including their name, nationality, age, birthday and basic likes and dislikes. Students will learn fingerspelling, signs and non-manual features to support communication with members of the Deaf community.
In this unit, students are provided with opportunities to:
understand the nature of greetings and introductions, including meeting someone for the first time
understand and exchange information about themselves and their friends, including their name, age, where they live, how they describe themselves and basic likes and dislikes
identify and use a range of protocols when communicating with members of the Deaf community
recognise and use a range of relevant signs and non-manual features in familiar contexts.
[bookmark: _Toc214533789][bookmark: _Hlk120045671]Student prior learning
This is the Term 1 unit of the Stage 4 scope and sequence for the mandatory 100 hours, available on the Support for Auslan Stage 4 webpage.
No prerequisite knowledge is required.
Before engaging in these teaching and learning activities, students may have had prior experience with:
learning about Auslan and Deaf culture
interacting with people from the Deaf community, including family and friends who are d/Deaf or hard of hearing.
[bookmark: _Toc214533790]Syllabus outcomes and content
[bookmark: _Hlk137826591][bookmark: _Hlk120045241]This unit addresses the following outcomes.
· AU4-INT-01 exchanges information, opinions and ideas using a range of linguistic structures and protocols appropriate for different audiences
· AU4-UND-01 explains how texts represent information, opinions and/or ideas and responds in Auslan and/or English
· AU4-CRE-01 creates informative and imaginative texts for different contexts and audiences using a range of linguistic structures
· AU4-RLC-01 explains the relationship between language, culture and identity
The relevant syllabus content points are included after each teaching and learning activity. These are suggested only and may vary according to how you use and/or adapt each activity for your context.
Auslan K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
[bookmark: _Toc196979993][bookmark: _Toc214533791]Accessing the resources
This unit includes a range of student-facing and teacher resources, in Word, PowerPoint, PDF and MP4 format.
All resources can be accessed individually from the Support for Auslan Stage 4 webpage. For teachers in NSW public schools, all resources can be downloaded as a zipped file from the Languages statewide staffroom. If you’re not a member, please join via our short entry survey.
Within the unit, resources have been numbered and shown in bold.
[bookmark: _Lesson_1:_Mathematics][bookmark: _Toc135921956][bookmark: _Toc214533792][bookmark: _Hlk106113434][bookmark: _Hlk106176004]Summative assessment task – end of unit
[bookmark: _Hlk137826618]This is an overview only. Further details, including related content dot points and marking guidelines, can be found at Appendix A.
Outcomes:
AU4-CRE-01 creates informative and imaginative texts for different contexts and audiences using a range of linguistic structures
AU4-RLC-01 explains the relationship between language, culture and identity
[bookmark: _Toc135921957]Part A – Creating texts in Auslan (AU4-CRE-01)
You have been nominated as the buddy for a new class member who is d/Deaf or hard of hearing. To help them transition to your class, create a video for them in Auslan that introduces yourself and a classmate[footnoteRef:2].  [2:  As preparation for this task, students could complete a class survey with this information. Students can then be allocated a classmate to introduce in their presentation as a means to build relationships in the classroom context.] 

In your video:
use effective communication strategies such as eye contact, facial expressions and body position, to make your message clear and engaging
show emotions, appearance or actions where relevant to support meaning
include a greeting, and an image of the person you are introducing.
For you and your classmate, include:
names and ages
where you each live
information about your identity, for example, ME DEAF, MY FRIEND HEARING, ME BORN AUSTRALIA, <POINT> ABORIGINAL AUSTRALIA LIVE WHERE D-A-R-U-G AREA
basic likes and dislikes for each person
something you do together or have in common.
Part B – Role of language, culture and identity (AU4-RLC-01)
You have been asked to create an article for the school newsletter, to explain to the school community how identity is shaped by language, culture and community, and ways to foster inclusion for d/Deaf or hard of hearing people. Reflect on the knowledge and understanding you have gained in this unit about Auslan and the d/Deaf community. Then, create the article, including information relating to:
types of visual communication
communication style (storytelling, humour, directness)
visual alerts
establishing and maintaining appropriate interaction
sense of community
identity.
[bookmark: _Toc214533793]Learning sequence
Adjust each learning sequence to suit your context based on the specific strengths and needs of your students. 
[bookmark: _Toc214533794][bookmark: _Hlk206075800]Weeks 1–3 – introducing Auslan
[bookmark: _Hlk214354318][bookmark: _Hlk142314815]The table below contains suggested learning intentions and success criteria for this learning sequence. 
Table 1 – learning intentions and success criteria for Weeks 1–3
	Learning intentions
	Success criteria

	Students are learning:
to greet each other using Auslan signs
	Students can:
greet each other, and ask and respond to how they are feeling

	· to share introductory information about themselves
	· ask and respond to questions about their name, describe their identity and understand the significance of a sign name in Auslan

	· that Auslan combines signs for words and phrases, and fingerspelling for letters of the alphabet
	· use common signs for greeting and meeting people, including fingerspelling names 

	· that Auslan has its own grammar system, including non-manual features, to convey meaning
	· use appropriate Auslan grammar and non-manual features to communicate meaningfully

	· about protocols for communicating with people who are d/Deaf or hard of hearing
	· recognise and use protocols to gain and maintain attention using eye contact and the appropriate positioning of hands and body when communicating

	· that Deaf culture has a shared language, a shared community, and shared values and pride.
	· identify how people in the Deaf community stay connected and support each other, and understand the importance of Deaf culture and language to the Deaf community.


Suggested vocabulary and grammatical structures
[bookmark: _Hlk195541386]Greetings: welcome, hello, goodbye, bye
How are you?: How are you?, I’m well, good, bad, so-so, alright
Fingerspelling: A to Z, names
Identity: Auslan, d/Deaf, hard of hearing, hearing, CODA (child of Deaf adults), community, culture, Australian, Aboriginal
Name: What is your name?, My name is …
[bookmark: _Toc214533795][bookmark: _Hlk206076291]Introducing Auslan
As an introduction to the unit, view What is AUSLAN? – International Day of Sign Language (3:56) as a class to learn about what Auslan is and its importance for people who are d/Deaf or hard of hearing and their interactions within their community. Students attempt to form the Auslan signs modelled in the video. Students complete activities from the Sign Language Day teacher resource (PDF 545 KB), highlighting and recording observations from the video. Discuss responses as a class and how this will connect to their learning of Auslan. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
To set the scene for the students’ learning journey, provide students with the summative assessment task for the unit. Discuss the task and marking guidelines and show them the sample response. Ask students to consider what language and skills they will need to develop for this task and how these can be useful in their world. Provide students with, or direct students’ attention to (if it is on display), the student-facing infographics for the Stage 4 scope and sequence and the Stage 4 unit (both available on the Support for Auslan Stage 4 webpage) to show the plan for their Auslan learning journey. Ask students to consider the topics and language they will learn and to suggest any associated topics or language they would like to learn.
Model how to sign ‘Auslan’ and ask students to copy. Ask students to brainstorm in pairs or small groups what Auslan is, who uses Auslan, where Auslan originated from, and what other sign languages exist in Australia. After a set time, show students What is Auslan (2:18) and ask them to add to or amend their responses. Then, discuss as a class what elements in the video were the same as what they thought and what is something new they learned about sign languages in Australia. Review the facts about Auslan from the video: 
Auslan is short for Australian Sign Language.
The language used by the Australian Deaf community.
Auslan is a distinct language with its own grammar, syntax and vocabulary, developed by and for Australians who are d/Deaf or hard of hearing.
Auslan is not simply signed English, but has its own unique structure and grammatical rules. 
There are also Aboriginal sign languages in Australia. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
Provide students with 3 sticky notes and ask them to write one thing that they saw, one thing they thought and one thing they learned while watching the video, writing each response on a separate sticky note. After a set time, students place their sticky notes on a classroom wall under the headings ‘See’, ‘Think’, ‘Learn’. Students review what other students wrote as well as their own responses. When students return to their seats, have a discussion around the different responses they saw. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
Model the signs for ‘Welcome’, ‘Hello’ and ‘How are you?’ for students and ask them to copy each one with you. Ask students to think of ways they can remember these signs using mnemonics, such as a visual association, to remember a sign's movement, handshape and location or a story associated with the sign itself. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRT-01)
Show students a digital anchor chart model for recording Auslan signs. Encourage students to use Canva to create their own anchor charts, adding the signs for ‘Auslan’, ‘Welcome’, ‘Hello’ and ‘How are you?’. Students can add to their anchor chart by recording themselves making the signs or linking to relevant videos in the Auslan Signbank. Alternatively, students could be adding images of the signs, or writing the English word and a mnemonic for the sign. Anchor charts can be created individually and personalised throughout the unit, or co-created online as a class by sharing a link with students.
To help students understand what it is like to communicate through signs, body language and facial expressions rather than using their voice, play charades using the Random charades word generator. Volunteer students take turns to mime the word that has been generated. Discuss with students the challenges they had communicating without using their voices, how that may relate to communicating using Auslan and how they can navigate these challenges. Reflect on how Auslan and associated communicative and cultural behaviours are similar to or different from their own language(s) and forms of cultural expression (AU4-RLC-01)
Ask students to use the Think Pair Share activity to consider who else in the community may use signing to communicate. Consider people who are d/Deaf or hard of hearing, a CODA (child of Deaf adults) and people who experience communication difficulties and use Key Word Sign. Also consider workplaces and jobs where hearing is impaired by the surrounding environment, such as construction or heavy machinery work, ground crew at airports, firefighters, backstage crews and scuba divers. Reflect on how Auslan and associated communicative and cultural behaviours are similar to or different from their own language(s) and forms of cultural expression (AU4-RLC-01)
Give students resource 1. Auslan news comprehension activity (Word). Show students Wednesday 13/08/2025 | Auslan90 | Daily News (2:32) and ask them to answer the related questions on the activity sheet[footnoteRef:3]. Ask students to share their responses with the class and to reflect on the challenges that members of the Deaf community may face in a hearing world and how that may make them feel. Identify, discuss and explain how ideas, characters and events are represented in a range of short texts (AU4-UND-01); Reflect on how Auslan and associated communicative and cultural behaviours are similar to or different from their own language(s) and forms of cultural expression (AU4-RLC-01) [3:  Teachers may choose videos from Auslan90 Daily News that are more current or align with student interest, and can edit the comprehension sheet accordingly.] 

[bookmark: _Toc214533796][bookmark: _Hlk206077052]Why learn Auslan?
Show students 4 Reasons to Learn Auslan | Beginner Auslan Classes (2:42) with or without closed captions. In addition to watching the video, students may also refer to the article 4 compelling reasons to learn Australian Sign Language to identify reasons why Auslan is a useful language to learn. Share with students that learning Auslan enhances communication, builds relationships and creates more inclusive environments. Ask students to identify their personal reasons and/or goals for learning Auslan and how the language can be used in their life and community. Watch the video a second time and ask students to identify communication strategies used in the video to enhance meaning. Consider facial expressions, body language, hand movement and signs used by the presenter. Also consider closed captions and voice over and why all of these strategies were used. Discuss who the intended audience of each strategy may have been. Ask students if they were able to identify any signs that were easily understood and why. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
Show students the video resource 2. Acknowledgement of the Deaf community (MP4). Ask students to identify the key elements related to the Deaf community that are included in the Acknowledgement. Consider the wording of the Acknowledgement: ‘We acknowledge and respect the members of the Deaf Community in Australia, who preserve their rich heritage, culture and our language: Auslan (Australian Sign Language). We also acknowledge our custodians of Auslan, promoting awareness, equality and access through our sign language. Through Auslan, we inspire future leaders in our Deaf community to continue our legacy and heritage.’ Discuss why an Acknowledgement to the Deaf community exists and where it may be used. Explain that it can only be given by a member of the Deaf community and that it shows respect for Deaf people, language and culture. Explore connections between language, cultural practices, values, beliefs and identity and the expression of these connections in Auslan (AU4-RLC-01)
Exit ticket – on a piece of paper or sticky note, students write one connection they have to Deaf culture in their own world (if applicable), and one aspect of Deaf culture they would like to learn about, and submit it. An example might be ‘I have a grandfather who is hard of hearing who I would like to communicate better with’ or ‘My friend is Deaf. How do I get a sign name?’
[bookmark: _Toc214533797]Greeting and asking people how they are
[bookmark: _Hlk207716686]Revise how to sign the question ‘How are you?’. Explicitly teach students the signs for ‘I’m well’, ‘Good thank you’, ‘Bad’, ‘So-so’, ‘Alright’ and ‘Goodbye’ by modelling correct handshape and location. Introduce the concept of ‘backchannelling’ to students, which is used to indicate that the receiver is engaged during a conversation. Examples of backchannelling in response to the question ‘How are you?’ could be a smile and a nod to indicate engagement and a positive response to the question. Demonstrate an interaction using backchannelling with the new vocabulary and include varying examples of backchannelling in your modelled responses. Students may copy signs from Learn Auslan – Greetings (0:25) or the Myself digital anchor chart to drill the signs (note that the anchor chart is editable, so you can adapt to your context). Ask students to share mnemonics they could use to help them remember these signs. Ask volunteer students to respond to the question ‘How are you?’ in Auslan. Students can add videos they have recorded or sourced from the Auslan Signbank, or images of these signs to their anchor charts. Alternatively, add videos or images to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Show students how to politely interact when communicating in Auslan by watching Auslan Time: Learning Deaf Culture 101 (5:44) which explains eye contact, gaining attention and active listening. To apply what they have learned in the video, direct students to play a ‘Speed round’ game. Set a timer for 3 minutes using an online timing device such as ‘egg timer’ or similar. Explain to students that, when they are directed to start, they will go around the room and greet as many classmates as possible using the signs they have learned. For each student they meet, they gain their attention, sign ‘Hello’ and then ‘How are you?’, and respond to their partner with ‘I'm well/good thank you/bad/so-so/alright’ and then sign ‘Goodbye’ before moving on to another peer. Ask and respond to familiar questions and directions (AU4-INT-01)
[bookmark: _Toc214533798]Fingerspelling
Introduce fingerspelling by explaining to students that fingerspelling in Auslan uses distinct handshapes for each letter of the Roman alphabet to spell words, names, places and unfamiliar words when a sign is not available. Fingerspelling involves using your dominant hand to form each letter’s unique handshape. Practice is crucial for smooth, clear communication within the Australian Deaf community. Show students the sign for fingerspelling and ask them to copy. Watch Auslan Alphabet (1:18) from A to Z, encouraging students to copy along with it. Repeat this several times. Discuss the term ‘dominant hand’ and explain that it is the hand you naturally use for tasks, then discuss the term ‘blackboard hand’ and explain that it is your non-dominant hand, then demonstrate how to use both for fingerspelling and signing. Students can add recorded videos of themselves fingerspelling or an image of a fingerspelling chart (PDF 2.2 MB) to their own anchor charts. Alternatively, add the videos to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Play ‘Fingerspelling bingo’. Each student draws a blank 3 × 3 bingo card on a piece of paper or mini whiteboards. Students write down 9 letters of the alphabet on their bingo card. Choose letters of the alphabet and sign them to the class one at a time, keeping a record of letters signed so as not to repeat them. Students cross off the letter on their bingo card if it matches the letter being signed. The person who crosses off all the letters on their bingo card first stands up as the winner. If students need support, they may use the fingerspelling reference poster or their anchor chart during game play. This game can be shortened to only requiring one or 2 complete rows to win if class time is limited.
To practise fingerspelling, students form pairs or small groups. Each student chooses 5 words each and takes turns to fingerspell them to their partner or group who must interpret what the word is. Move around the room to ensure that students are using accurate handshape and correct them as necessary. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Students complete resource 3. Fingerspelling (Word) to practise the fingerspelling alphabet. Translate short texts between Auslan and English (AU4-UND-01)
Use the Auslan Signbank fingerspelling practice activity as a class, or provide the link for students to use in small groups or individually, to read randomly generated fingerspelled words. Students can race each other to see who can guess the correct answer first, or they can write what they think the correct answer is on mini whiteboards. If playing as a class, allow students time to think before asking them to share their answers. When ready, click ‘Reveal answer’ to display the word. Words may be replayed several times during the activity. Translate short texts between Auslan and English (AU4-UND-01)
[bookmark: _Toc214533799]The Deaf community
Students form pairs or small groups. Assign each group member one of the 2 aspects of life in the Deaf community (see below) to develop a greater awareness of the identity of Deaf community members and the tools and modifications that create an inclusive environment. Individually, students research their assigned aspect and make note of key information to share later with their group. The 2 key aspects to explore are:
local groups and group activities, for example, Deaf camps, picnic days, Deaf dance groups, Deaf youth groups, Deaf sports
assistive technology and modifications used in the home, workplace, and school for accessibility.
After the allotted time (for example, 20 to 30 minutes) of individual research, students return to their pair or small group and report back on what they have learned, giving a brief description of:
the aspect explored
key features, benefits and challenges
real-life examples and applications
how the aspect they have explored impacts the Deaf community.
Students then create a collaborative summary on a piece of paper or a digital whiteboard for other students to do a Gallery walk, capturing what they have learned. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
Watch Deaf people DO have interesting jobs! (4:26) and ask students to consider the types of work the people in the video do. Discuss and explore how these workplaces may ensure an inclusive workplace for Deaf community members. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia (AU4-RLC-01)
Watch Social group gives deaf people and those who want to learn Auslan safe space to connect | ABC News (2:01). Ask students to work in groups of 3 to discuss the benefits of a social group, such as the one in the video, from the perspectives of:
a community member who is d/Deaf or hard of hearing
a community member who is hearing and learning Auslan
a person who has a family member who is d/Deaf or hard of hearing. 
Students should also discuss what is needed to successfully run a group activity that is inclusive of the Deaf community. Once students have shared their ideas with the group, they brainstorm ideas for a social group that is inclusive of and supports teenagers who are d/Deaf or hard of hearing. Students include details about what the group would do, where they would meet, and the accessibility challenges and their possible solutions for the group. Students share their group activity idea with the class. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia; Reflect on how Auslan and associated communicative and cultural behaviours are similar to or different from their own language(s) and forms of cultural expression (AU4-RLC-01)
[bookmark: _Toc214533800]Names and identity
As a class, ask students to brainstorm what contributes to their identity and consider how that may be different or similar for a person who is d/Deaf or hard of hearing. Ask students to complete the activities in resource 4. My identity profile (Word). In these activities, students reflect on how they identify themselves and consider how learning Auslan has or may impact their identity as their understanding of Deaf culture deepens. Develop awareness of the sociocultural context, nature and status of Auslan and of the Deaf community in multilingual Australia; Explore connections between language, cultural practices, values, beliefs and identity and the expression of these connections in Auslan (AU4-RLC-01)
Watch National Auslan Sign-Along | I am Australian | ABC Australia (1:00) and ask students what signs they can identify in the song. Repeat the song several times for students to sign along in Auslan. Identify gist and key information in a range of texts about familiar topics and use the information in new ways (AU4-UND-01)
Introduce ways to identify yourself by modelling the signs for ‘Deaf’, ‘hard of hearing’, ‘hearing’, ‘CODA’, ‘Australian’, ‘Aboriginal’ and ask students to copy them. Demonstrate to students how to sign ‘I am …’ and ask them to take turns signing a sentence to each other that represents themselves, for example, ‘I am Deaf’, ‘I am hearing’, ‘I am Aboriginal’. Encourage students to use the Auslan Signbank to personalise responses for other ways they identify. Students can add recorded videos or images of these signs to their anchor charts, or add them to a class anchor chart. Use common vocabulary and simple sentence construction (AU4-CRT-01)
Show students I am proud of my deafness. ❤️ | IDPwD | ABC Australia (2:56). As they watch the video, ask students, to consider what Daniel values in his life, what he is proud of, what groups he belongs to and what things contributes to his identity. Display these prompts on the board to guide students’ thinking:
the languages he speaks
being d/Deaf, mute and Vietnamese
obstacles he has overcome
his family
his schools (both Deaf and mainstream)
his hopes and dreams
helping others
the young leaders’ program
organising a youth summit for LGBTQIA+
how he considers deafness as a strength not a burden. 
Ask students to form small groups and reflect on and share with their group what they value and how these values impact the groups they belong to and shape their own identity. Next, prompt students to reflect on Daniel’s experiences and the importance of inclusivity by asking how learning about Daniel might change how students approach different social groups and the value they place on being able to communicate in other languages? Demonstrate understanding of the nature of identity in relation to themselves, the Deaf community and the wider hearing community (AU4-RLC-01)
Introduce the pronouns ‘I’, ‘you’, ‘he/she/they’ by modelling the signs or showing Learn Auslan – Pronouns (0:20). Explain that these pronouns are non-gender specific in Auslan. Ask students to make a signed phrase describing someone else in the room using language they have learned, for example ‘She is a CODA’ (<POINT> CODA). Students can add recorded videos or images of these signs to their anchor charts, or add them to a class anchor chart. Use common vocabulary and simple sentence construction (AU4-CRE-01)
To promote inclusivity and diversity, watch LGBTIQA in Auslan (6:03) to learn the signs for expressing LGBTIQA+ terms in Auslan. Students can copy these signs as they are modelled in the video and personalise their anchor charts and self-introductions using relevant terms. Move around the room and ask students to identify themselves to you and to each other (if they are comfortable to do so), signing in Auslan. Exchange information about self, family, friends and interests with peers and teachers (AU4-INT-01)
Exit ticket – students sign one word they remember relating to the Deaf community, such as ‘Deaf’, ‘hard of hearing’, ‘CODA’, ‘hearing’ or ‘Auslan’, as they leave the classroom.
Watch resource 5. A round of applause in Auslan (MP4) to show students how Auslan users ‘clap’ to acknowledge each other’s achievement and to show appreciation. Discuss why this is different for Deaf and hearing communities.
[bookmark: _Hlk207797234]Model Auslan for, ‘What is your name?’ (YOUR NAME WHAT) and ‘My name is …’ and ask students to copy you. Alternatively, refer to Auslan Lesson – Introduction (0:25). Use the Wheel of names or similar to select a student at random to ask what their name is in Auslan. After some modelling, encourage students to ask other class members what their names are and practise responding. Students can add recorded videos or images of these signs to their anchor charts, or they can be added to a class anchor chart. Use fingerspelling accurately in planned interactions (AU4-INT-01)
Explain the significance of a sign name in the Deaf community. In Auslan, they are unique, personalised signs that represent an individual within the Deaf community. They are a significant cultural practice, serving as a badge of honour and a way to signal inclusion and belonging. Sign names cannot be chosen by an individual – they must be given by other Deaf people in the community and can be based on a person’s physical features, characteristics or a memorable event. To understand the significance of sign names in Deaf culture watch [Auslan] Will - How I Got My Sign Name (3:03) to hear one person’s story behind how they were given a sign name. Explore connections between language, cultural practices, values, beliefs and identity and the expression of these connections in Auslan (AU4-RLC-01)
Revise fingerspelling by playing ‘Name order line up’. Print off resource 6. Random names (Word). Divide students into 2 groups and distribute the name cards to students in each group, face down. When directed, each group races to form a line in alphabetical order based on the names they were given, by asking each other ‘What is your name?’ and responding in Auslan. Students sign the first letter of the name and line up in order from A to Z. If 2 students have the same first letter, they move on to the second letter to determine the order, then the third if necessary. The first team to line up in alphabetical order wins. Students show congratulations by giving a round of applause in Auslan. Use fingerspelling accurately in planned interactions (AU4-INT-01)
[bookmark: _Toc214533801]Deaf culture – non-manual features, storytelling and humour 
Discuss with students how storytelling and humour are part of Deaf culture. Ask students to brainstorm what they think non-manual features might be and list them on the board, for example, body language, facial expression, hand positioning, 2 hand/one hand use, pace and eye contact. View Auslan – Non-Manual Features (NMF) using sign bike (0:42). Ask students how non-manual features are used to convey meaning in the video, for example, exaggerated actions to show intensity or speed. Discuss the use of other non-manual features, such as fast and slow movement to build excitement and calm, facial expressions to show surprise, relief, shock or joy, and hand positioning to show actions and position the storyteller in a story. Explore connections between language, cultural practices, values, beliefs and identity and the expression of these connections in Auslan (AU4-RLC-01)
Ask students to consider these features as they view Jokes In Auslan – The Famous Violinist (4:53) to attempt to understand the gist of the story. Ask students if they know what the punchline is at the end of the story. Watch it a second time, allowing students to use mini whiteboards to make notes about the non-manual features they observe in the video and what they convey. Ask students to share their thoughts and findings with the class. Identify, discuss and explain how ideas, characters and events are represented in a range of short texts; Identify, discuss and explain how ideas, characters and events are represented in a range of short texts (AU4-UND-01)
[bookmark: _Toc214533802]Mini task 1 – progress checkpoint
Table 2 – mini task – progress checkpoint 1
	Mini task – role of language, culture and identity

	[image: ] As a formative assessment task, to ensure they are on track to succeed in the final summative assessment task, students create an infographic about effective communication strategies in Auslan. (AU4-RLC-01)
Task – to help your school community interact with members of the Deaf community, create an infographic about strategies that facilitate effective communication. Identify common strategies and share how they enhance communication, for example, backchannelling, gaining attention, facial expression, body language, movement and location of hands to facilitate and maintain conversation.
Students should consult the marking guidelines for the final assessment of learning task to check for understanding of language and expectations and apply these to the mini task, as well as set future learning goals.
[image: ] Peer feedback – display students’ infographics and ask the class to do a gallery walk to look at others. As student are on the gallery walk, each student chooses 3 infographics to do a Stars and stairs review. For each review, students add a sticky note with:
2 stars, with related comments about what their classmate has done well
stairs, with a comment on how to improve.


[bookmark: _Hlk142389198][image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. How could this learning be applied to the final summative assessment task? Write specific examples of communication strategies in Auslan that can be used in the task reflection.
2. How does the learning I have had in Auslan shape my identity as an Auslan learner?
3. What part of learning about Deaf culture or using Auslan was most meaningful to me?
4. How can I use what I have learned about Deaf culture and Auslan to communicate respectfully and effectively?
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[image: A group of people in a circle

Description automatically generated with low confidence] Sample differentiation
The following strategy provides a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
Students with advanced proficiency – critically evaluate which strategies are misunderstood or overlooked by hearing people, create a bilingual infographic with embedded Auslan and English videos, reflect on what miscommunication looks like when these strategies are missing. Students could share a story from their life where they interacted with the Deaf community that has shaped their identity.
High potential and gifted students – compare Auslan communication strategies to other signed or spoken languages. For example, Auslan and English both use facial expressions, however, in Auslan they are used as a language feature to convey meaning and in English they are used to express emotion. Creative challenges could include using animation, short videos or an interactive design or a different tool to create an audio or visual resource to make the comparison. To apply their learning to a real-world context, students could design an infographic for a particular context such as the school reception area, a new student or start of the year information pack.
Students requiring additional support – use templates with visuals, prompts or sentence starters. Break the task into small steps and use digital tools that allow drag-and-drop creation. Students can have a template with images identifying effective communication strategies that they can label or annotate.
[bookmark: _Toc214533803]Weeks 4–6 – communicating in Auslan
The table below contains suggested learning intentions and success criteria for this learning sequence. 
Table 3 – learning intentions and success criteria for Weeks 4–6
	Learning intentions
	Success criteria

	Students are learning:
numbers in Auslan are represented by changing signs in a logical pattern
	Students can:
· count to 30 in Auslan

	· numbers can be modified to express age by changing hand location when signing
	· express, ask about and understand ages in Auslan

	· there are grammatical structures for asking questions that are specific to Auslan
	· identify, ask and respond to questions about age, how they are feeling, where they live, their family members and their pets

	· non-manual features, such as eye gaze and eyebrow movement. are used to convey meaning when signing in Auslan.
	· identify and use non-manual features when expressing how they are feeling, and exchanging information about family members and the pets they have.


Suggested vocabulary and grammatical structures
Question words: Who?, What?, When?, Where?, How?, Why?
Feelings: tired, bored, happy, sad, excited, hungry, angry, calm
Numbers, age, birthday: How old are you?, numbers 1 to 31, I am [age], birthday, Happy birthday!
Family and friends: I have, I don’t have, family, mother, father, parents, brother, sister, grandfather, grandmother, uncle, aunt, carer, cousin, friend, I live with …, Who is in your family?
Where you live: Where do you live?, I live in …
Pets: pets, dog, cat, fish, horse, bird, guinea pig, rabbit, Do you have any pets?
[bookmark: _Toc214533804]Numbers 0 to 30 and asking about ages and birthdays
Model Auslan for the numbers 0 to 10 or use the video Auslan numbers (up to 0:46) and ask students to copy the movements. To check for understanding, sign numbers at random and ask students to identify what they are by calling out or writing the number on a mini whiteboard and holding it up. After some modelling, ask for student volunteers to sign any numbers from 0 to 10 for students to guess. Then, ask students to form pairs and take turns to sign and identify numbers with each other. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
[bookmark: _Hlk209086361]Model Auslan for numbers 11 to 20 or use the video Auslan numbers (from 0:46 to 1:11) and ask students to copy the movements. Sign numbers at random and ask students to identify what they are by calling it out, or writing the number on a mini whiteboard and holding it up. Students can add recorded videos or images of the signs for numbers 0 to 20 to their anchor charts, or add them to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Play a game of bingo with the class. Students draw a table of 16 squares (4 × 4) in their books or on a mini whiteboard, and fill in the boxes with numbers 0 to 20. Choose numbers at random and sign them to the class. Students cross them off as they identify them. The first student to complete a row, or the entire table (this is determined prior to starting the game) wins. To demonstrate they have completed their table, students place both hands in the air in the sign for ‘applause’, celebrating their achievement. Encourage the rest of the class to sign their applause using Auslan in recognition of the student who won. 
Revise numbers 0 to 20 with a game of ‘Beat the teacher’. Write a number on the board and then sign it in Auslan. If the number that is signed matches the number on the board, the students say it aloud. If it does not match, they remain silent. If one student makes an error and breaks the silence, you win the point. If all students remain silent, the class wins the point. The first to 7 points wins. 
[bookmark: _Hlk207873476]Model numbers 21 to 30, signing them for students using correct handshape and location. Ask students to copy the movements. To check for understanding, sign numbers at random and ask students to identify what they are by it calling out, or writing the number on a mini whiteboard and holding it up. Students can add recorded videos or images of signs for numbers 21 to 30 to their anchor charts, or add them to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Demonstrate the signs ‘yes’ and ‘no’ to students by modelling handshape and movement for each, including the facial expression and gestures used. Ask students to copy. Sign numbers at random between 0 to 30, while saying a number in English. Ask students to sign ‘yes’ if the number matches the sign, or ‘no’ to indicate disagreement. For example, sign the number 7 and ask if it is number 17 to elicit a ‘no’ response or sign the number 25 and ask if it is 25 to elicit a ‘yes’ response. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Using resource 7. No thanks – Auslan number game (Word), students play the number game in groups of 3 to 6. The game takes between 20 to 30 minutes. Additional instructions are included in the resource. Produce single signs using accurate handshape, movement and location; Communicate clearly and appropriately with peers and teachers using protocols for classroom interactions (AU4-INT-01)
Building on numbers, teach students how to sign ‘How old are you?’ by viewing How old are you? (0:02), then modelling the sign and asking students to copy the action. Show students how to respond by signing the number of their age from their nose by watching Age in Auslan (0:30). Ask students to sign their age several times as a class. Select a student at random and sign ‘How old are you?’. Ask them to respond by signing Auslan. After some modelling, have students move around the room signing the question and responding to each other. Students can add recorded videos or images of signs for ‘How old are you?’ and their age to their anchor charts, or add it to a class anchor chart. Ask and respond to familiar questions and directions; Produce single signs using accurate handshape, movement and location (AU4-INT-01)
Introduce the sign for ‘birthday’ by modelling the sign to students or showing birthday (0:02). Ask them to copy the sign. View Auslan Storybooks – My Birthday (1:53) and ask students to identify the birthday-related phrases signed. Discuss with students how the meaning for each is conveyed using images, expression and gestures. Ask students how these relate to the meaning of the phrase, for example, to show shape or emotions. Ask students what other signs they recognise that are used in these phrases, for example, ‘good’ and ‘applause’. Students can add recorded videos or images of signs that are relevant to them to their anchor charts, or add them to a class anchor chart. Identify gist and key information in a range of texts about familiar topics and use the information in new ways; Translate short texts between Auslan and English (AU4-UND-01)
Give students resource 8. Conversation about age and birthdays – understanding activity (Word). As a class, read the questions they will need to answer when viewing resource 9. Conversation about age and birthdays (MP4) video. Questions in the activity include identifying key information and the non-manual features used. Watch the signed conversation and direct students to answer the questions. Identify gist and key information in a range of texts about familiar topics and use the information in new ways; Translate short texts between Auslan and English (AU4-UND-01)
[bookmark: _Toc214533805]Question words – Who?, What?, Where?, When?, Why?, How?
Watch Auslan Questions (0:42), modelling the signs for ‘Who?’, ‘What?’, ‘Where?’, ‘When?’, ‘Why?’ and ‘How?’ and ask students to copy the sign for each. Explain that usually the question word goes at the end of the phrase in Auslan, for example, YOU GO WHERE?. Print flashcards from resource 10. Flashcards of people, places, items, time and activities (Word). Show students images at random and ask them to sign an appropriate question word for each. Students can add recorded videos or images of question word signs to their anchor charts, or add them to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features; Identify what can be represented in a depicting sign by handshape (AU4-CRE-01)
[bookmark: _Hlk210828297]Give students resource 11. Paperman non-manual features observation activity (Word) and show them Walt Disney Short Film: Paperman (6:19). Ask students to observe the interactions in the film, noticing how non-manual features such as gestures and facial expressions are used to convey meaning. As they watch the video, students look for opportunities where they could sign a question word, for example, when the man is trying to make paper planes, students can sign ‘How?’ or ‘Why?’, or when the lady catches the train, they can sign the question ‘Where?’. These question words will be used in the next activity. Students complete the questions in the activity. Discuss as a class how the non-manual features used in the film relate to storytelling in Auslan. Identify, discuss and explain how ideas, characters and events are represented in a range of short texts (AU4-UND-01)
Using resource 12. Paperman prompts for question activity (Word), read each statement about the video aloud and ask students to sign an appropriate question word in response to each statement. For example, ‘The man made something out of paper on his desk’ – WHY?, ‘The lady left the office building’ – WHERE?, The man’s boss closed the office window – WHY? Produce single signs using accurate handshape, movement and location (AU4-INT-01)
Exit ticket – question card prompts are put into a box. Students pick out a card at random and sign the word, for example, ‘Who?’, using correct handshape/position and relevant facial expression. As an extension, students can create a question with the word, for example, YOUR NAME WHAT? <EYEBROWS DOWN, HEAD FORWARD, INQUISITIVE EXPRESSION>, or YOU WHO? <EYEBROWS DOWN, HEAD FORWARD>. Use common vocabulary and simple sentence construction (AU4-CRE-01)
[bookmark: _Toc214533806]Feelings
View Seven Auslan signs for masked communication with Deaf people during COVID-19 😷✌ | ABC Australia (1:45). Ask students to consider when Auslan signs may be used to ask about how someone is feeling and how they can be used to express how you are feeling when you are unwell, for example, when wearing a mask (for COVID-19 protection or other reasons), or if you have a temporary or permanent disability that affects your ability to communicate verbally. Discuss with students occasions when using signs might be helpful in their life or community. Ask them to consider whether signing how they feel rather than voicing it would make expression and communication easier or harder. Reflect on how Auslan and associated communicative and cultural behaviours are similar to or different from their own language(s) and forms of cultural expression (AU4-RLC-01)
Say the following feeling words and ask students to act them out with their face and body: ‘tired’, ‘bored’, ‘happy’, ‘sad’, ‘excited’, ‘hungry’, ‘thirsty’, ‘angry’, ‘sick’, ‘dizzy’, ‘cranky’, ‘annoyed’, ‘upset’. Print the cards in resource 13. Flashcards of feelings (Word). Explicitly teach the Auslan sign for each feeling, using Auslan Feelings (1:08) to model each sign and ask students to copy them, emphasising the importance of facial expressions and non-manual features, not just hand movement, to convey meaning. Use a random student selector tool, such as The wall, to ask students how they are feeling in Auslan. Then, ask students to move around the room practising how to ask each other how they are and responding. Students can add recorded videos or images of signs for emotions to their anchor charts, or add them to a class anchor chart. Express feelings and preferences to peers and teachers; Explore the use of non-manual features in Auslan (AU4-INT-01)
[bookmark: _Hlk210907205]Print enough sets of resource 13. Flashcards of feelings (Word) for students to work in pairs or small groups and practise the signs for each feeling. Instructions for the activity are included in the resource. Produce single signs using accurate handshape, movement and location (AU4-INT-01)
Exit ticket – students sign how they are feeling as they leave at the end of the lesson. For example, ‘I’m happy’. They may extend their response by asking another student ‘How are you?’ Use common vocabulary and simple sentence construction (AU4-CRE-01)
[bookmark: _Toc214533807]Where do you live?
Revise fingerspelling by showing images, or calling out places in Australia, and asking students to fingerspell the names. Then, fingerspell some place names in Australia and ask students to write down what they are in English on mini whiteboards. Ask for volunteers to spell out a place name for the class to guess what it is. Alternatively, this can be done as a race game. Divide the class into 4 equal groups, lined up side-by-side. The first person in each line comes out to the teacher who signs a place name to them. Each leader goes back to the next person in their group and signs the place name, that person then turns to the person behind and does the same until they get to the last person in the line. The last person in the line races to the teacher, signs the place name, and says what they think the place is. The first one in each round to get it correct wins a point for their group. This can be played until a team scores 5 points, or for a pre-determined time. The team who scores the most points in the set time wins. Use fingerspelling accurately in planned interactions (AU4-INT-01)
[bookmark: _Hlk208556169]Demonstrate how to sign the question sign the question ‘Where do you live?’ (YOU LIVE WHERE?) and how to respond, I LIVE [PLACE]. Ask students to copy the actions and use fingerspelling for place names. Allow students an opportunity to practise the name of where they live and then ask volunteer students where they live in Auslan. After some modelling, encourage students to ask other class members where they live and respond. Students can add recorded videos or images of these signs to their anchor charts, or add the new language to a class anchor chart. Exchange information about self, family, friends and interests with peers and teachers; Use fingerspelling accurately in planned interactions (AU4-INT-01)
[bookmark: _Toc214533808]Family and friends
Brainstorm with students different people who are important in their life, such as family members, friends or teachers, and list these on the board. Explicitly teach the signs for ‘home’, ‘family’, ‘friend’, ‘mother’, ‘father’, ‘parents’, ‘brother’, ‘sister’, ‘grandmother’, ‘grandfather’, ‘uncle’, ‘aunt’ and ‘cousin’, modelling handshape, location and any non-manual features. Ask students to copy each sign. Discuss possible mnemonics to help students remember each sign. Sign these or show Auslan Family (1:25). Signs for other important people identified may be taught too, or students can use the Auslan Signbank to personalise their list. Students can add recorded videos or images of these signs to their anchor charts, or add them to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Teach the signs for ‘have’ and ‘don’t have’ and ask students to copy them. Ask students how they think they use these signs to create sentences about family and friends, then model the correct sentence formation, for example, ME HAVE THREE SISTER. Ask students to sign a sentence about their family or friends, for example, ‘I have a sister’ or ‘I have 2 friends’. Show students how to ask someone about their family members, for example, YOU HAVE SISTER? <EYEBROWS UP, HEAD FORWARD>. To consolidate, show a range of images of different families (you can use or edit this sample photo board) and ask students to respond to questions about each family, for example, SHE HAS BROTHER? or HE HAS GRANDFATHER?, with students practising both ‘have’ and ‘don’t have’. Students then work in pairs to ask and answer  questions about each family. Students practise fingerspelling to indicate the name of each person they are asking about, for example, P-O-P-P-Y <POINT> SISTER HAVE?. Students can add recorded videos or images of the signs ‘have’ and ‘don’t have’ to their anchor charts, or add them to a class anchor chart. Distinguish between statements and questions; Use non-manual features for negation and questions (AU4-INT-01); Use common vocabulary and simple sentence construction (AU4-CRE-01)
Print enough sets of cards from resource 14. Family cards (Word) for one set per group of 2 to 3 students to play the ‘Family card game’. In groups of 2 to 3, students are given a deck of family cards and place it between them face down. Students take turns to draw a family word card from the pile without showing it to anyone else. They look at the card and sign the family member in Auslan to the group. The first student to correctly guess the family member on the card wins the card and keeps it. Students take turns around the circle until all the cards are used. The player with the most cards at the end wins. Alternatively, students could play to win points for each correct guess and the first player to score 10 points wins. Produce single signs using accurate handshape, movement and location (AU4-INT-01)
Show students the images from resource 14. Family cards (Word). Ask students to sign the correct sign for each family word shown. Then, explain to students that they will need to make up the answers to questions you ask about each person. Ask students questions about the family member in each image to consolidate prior learning, such as ‘How many …?’, ‘How old …?’, ‘Where do they live?’. Exchange information about self, family, friends and interests with peers and teachers; Ask and respond to familiar questions and directions (AU4-INT-01)
Students complete the activity in resource 15. Find someone who (Word). Each student is provided with an identity card and an answer sheet. Students move around the room and ask their classmates questions relating to their name, age, family and hometown (as shown on the profile cards). The first student to have a correct name in all sections of the table wins. Communicate clearly and appropriately with peers and teachers using protocols for classroom interactions; Exchange information about self, family, friends and interests with peers and teachers (AU4-INT-01)
[bookmark: _Toc214533809]Pets
Watch Auslan Basics – Animals (5:09) and ask students to copy the signs for each animal. Pause between each one to consider how the sign relates to the animal’s behaviour, appearance or interaction with other animals, and ask students how this can help them remember the signs. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
[bookmark: _Hlk209093538]Revise each pet word, one at a time: ‘pet’, ‘dog’, ‘cat’, ‘fish’, ‘horse’, ‘bird’, ‘guinea pig’, ‘rabbit’, using resource 16. Animal cards (Word). For each animal, students model the sign and any non-manual features for them. Ask students to copy each sign and discuss mnemonics to help remember each one. Students can add recorded videos or images of these signs to their anchor charts, or add them to a class anchor chart. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Complete the ‘Animal card game’ in resource 16. Animal cards (Word). Instructions for the activity are included in the resource. Produce single signs using accurate handshape, movement and location (AU4-INT-01)
Sign phrases about animals to the class in Auslan, incorporating prior learning and the new vocabulary, for example, ‘I have 2 cats’, ‘Do you have a dog?’, ‘I don’t have a fish’, ‘My friend has a rabbit and a guinea pig’, ‘My dog is 8 years old’. Students write what the phrases mean in English on mini whiteboards and reveal when requested. Tell students the correct answer so they can check their understanding. Students who are feeling confident may take turns creating phrases for the class to respond to. Translate short texts between Auslan and English (AU4-UND-01)
Exit ticket – students sign a phrase or question about animals when leaving the classroom. Use common vocabulary and simple sentence construction (AU4-CRE-01)
Students complete the activity in resource 17. About me (Word), in which they exchange information about themselves with a partner. Instructions for the activity are included in the resource. Exchange information about self, family, friends and interests with peers and teachers (AU4-INT-01)
Show students Auslan In-Language Story Time: My People (7:10) about an Aboriginal person discussing their family and pets with the captions and sound off. Students observe how non-manual features are used to convey meaning, such as gestures and facial expression. As they watch the video, students can copy the signs for family, animals and any other signs they find interesting or useful. Students discuss as a class how non-manual features used in the video relate to communicating in Auslan and the use of storytelling in Deaf culture. Identify, discuss and explain how ideas, characters and events are represented in a range of short texts (AU4-UND-01)
Print enough sets of resource 18. Family and pets card game (Word) for students to play the game in groups of 3 to 5. The object of the game is to collect family member and pet cards to make a complete family set, similar to a ‘Go fish’-style game. Detailed instructions for how to play the game are included in the resource. Exchange information about self, family, friends and interests with peers and teachers; Ask and respond to familiar questions and directions; Explore the use of non-manual features in Auslan (AU4-INT-01)
[bookmark: _Toc214533810]Mini task 2 – progress checkpoint
Table 4 – mini task – progress checkpoint 2
	[bookmark: _Hlk159241843]Mini task – video comprehension

	[image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students complete an understanding activity in which they view a video in Auslan of people interacting to exchange information about themselves. (AU4-UND-01)
Task – to promote inclusive communication in your school, you have been asked to judge the ‘Meet me in Auslan’ video clip competition. Watch 19. Mini task 2 – stimulus text (MP4) to see the video entry of an interaction in Auslan between 2 students introducing themselves to get to know each other better. 
Identify the key information the students give about themselves, and the communication strategies used during the interaction, by answering the questions in resource 20. Mini task 2 – ‘Understanding texts in Auslan’ activity (Word). Based on the information in the conversation, determine if the video entry will move on to the final round of the competition, giving reasons for your decision.
Students should consult the marking guidelines for the final summative assessment task to check for understanding of language and expectations, and apply these to the mini task, as well as set future learning goals.
[image: ] Teacher feedback – share answers with the class to check for understanding and discuss why the video was or was not included in the competition. Then, discuss the key features that would be included in a WAGOLL (What a good one looks like) example.


[bookmark: _Hlk161146787][image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
Students with advanced proficiency – feedback on the video could include analysing language choice and an evaluation of the clarity and cultural appropriateness of the communication in the video, such as the flow of conversation, use of space and sign choice. Students can record their review in Auslan to explain what was done well, what could be improved and whether or not the video should be moved to the final round and why. They could also reflect on how this introduction would be different if it were filmed for a Deaf audience, a hearing audience or a mix of both.
High potential and gifted students – students can justify the outcome by identifying Auslan language and communication features in their response, such as maintaining eye contact. Alternatively, they can develop their own entry and compare the effectiveness of both with reasons, and give feedback on what the students in the stimulus video could do to improve their communication and connection with the audience.
Students requiring additional support – use a checklist or table to scaffold the key questions to help with responding, use still images from the video to recall information, give sentence starters such as ‘I saw the signer say …’, and/or view the video in chunks.
[bookmark: _Hlk210998552][image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals. 
Reflection questions:
1. What elements of this task can be included in the final summative assessment task?
2. What helped me make my questions clear and easy to understand in Auslan?
3. What non-manual features do I use to show feelings?
4. How does sharing information about ourselves in Auslan help build understanding between people who are d/Deaf or hard of hearing and hearing people?
5. How did learning more signs help me connect more with the Deaf community and culture?
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[bookmark: _Toc214533811]Weeks 7–9 – what we like and don’t like
The table below contains suggested learning intentions and success criteria for this learning sequence.
Table 5 – learning intentions and success criteria for Weeks 7–9
	Learning intentions
	Success criteria

	Students are learning:
· to share information about their likes and dislikes
	Students can:
· ask and respond to questions about their likes and dislikes relating to food, drinks and activities

	· that depicting signs in Auslan include movement to represent words
	· use depicting signs for words associated with food, drinks and activities when expressing their preferences

	there are Auslan signs for conjunctions to connect ideas and phrases.
	· produce a longer response to a question using the signs for ‘and’ and ‘but’ to connect ideas and phrases when expressing their preferences.


Suggested vocabulary and grammatical structures
Like and dislike: like, dislike, Do you like …?
Food and drinks: chocolate, hot chips, hamburger, pizza, lollies, fruit, vegetables, chicken, food, drinks, cola, water, chocolate, milkshake, orange juice, apple juice, tea, coffee, hot chocolate
Activities: activity, sport, drawing, swim, play video games, surfing, computer, soccer, netball, basketball, football, reading, walking, gym, music, weights, dancing, horse riding, watching movies, sleep, school
Conjunctions: and, but
To consolidate what they have learned so far, students form pairs to revise introducing themselves to each other by saying their name, age, where they live and how they describe themselves. For example, ‘My name is Steven, I am 14 years old, I live in Wollongong and I am hearing.’ Students can give each other feedback on sign formation and non-manual features, supporting each other and providing feedback, as required. Exchange information about self, family, friends and interests with peers and teachers (AU4-INT-01)
Play ‘Introduction bingo’ with students. Print and give each student a card from resource 21. Introduction bingo (Word) which includes phrases related to Deaf community identity and personal information. Sign statements from the bingo grids and have students cross them off their bingo card if they have a match. The first student to complete their grid approaches the teacher, appropriately gains their attention and fingerspells ‘bingo’. Translate short texts between Auslan and English (AU4-UND-01)
[bookmark: _Toc214533812]Food and drinks
[bookmark: _Hlk210921919][bookmark: _Hlk209061778]Print the flashcards from resource 22. Food and drinks cards (Word) to introduce the signs for various food and drinks. Model the Auslan sign, and any relevant non-manual features for each, and ask students to copy them. Discuss mnemonics to remember how to reproduce these signs. Next, hold the flashcards up in random order and ask the class to sign each word. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Distribute cards to students at random. Ask individual students to hold up their flashcard for everyone to see. Sign a food or drink word to the class (it may or may not match the card the student is holding up). If the word matches the flashcard, the students sign ‘yes’; if the word you have signed does not match, students sign ‘no’. 
Students can add recorded videos or images of the signs for food and drinks to their anchor charts, or add them to a class anchor chart. Students may also use the Auslan Signbank to personalise their food and drink list on their anchor charts. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Divide the class into groups of 5 students. One student from each group comes out to the front of the class. Show these students a food or drink flashcard. The students return to their groups and sign the food or drink to their team. Students cannot talk or act it out. The first team to guess the food or drink correctly by saying the word aloud scores a point for their team. Repeat until each student in the group has had a turn, or use the Rocket timer or similar to countdown a pre-determined amount of play time. Produce single signs using accurate handshape, movement and location (AU4-INT-01)
[bookmark: _Toc214533813]Likes and dislikes
[bookmark: _Hlk209019122]Show students Key Word Sign of the week – Like (0:40) and ask students to copy the sign for ‘like’. Pay attention to the location of the hand when signing about food (closer to the stomach). Sign statements such as ‘I like chocolate’, and ask students to agree by signing ‘yes’, or disagree by signing ‘no’. Next, ask students to volunteer to sign an ‘I like …’ phrase for other students to agree or disagree with. Produce single signs using accurate handshape, movement and location (AU4-INT-01)
[bookmark: _Hlk209093660]Show students How to sign ‘don't like’ in Auslan (0:26) and ask students to copy the sign with the appropriate facial features. Ask students to identify how expressing ‘like’ is different to ‘dislike’ in Auslan. Sign statements such as ‘I don’t like chocolate’ and ask students to agree or disagree by signing ‘I like …’, or ‘I don’t like …’ to express their opinion. Then, ask students to volunteer to sign an ‘I don’t like …’ phrase for other students to agree or disagree with. Identify gist and key information in a range of texts about familiar topics and use the information in new ways (AU4-UND-01)
Ask students if they can work out how to ask someone if they like something and model the structure YOU LIKE CHOCOLATE? <EYEBROWS UP, HEAD FORWARD, EYE CONTACT>. Students copy the signs for the question. In pairs, students take turns to ask and respond to a ‘Do you like [food or drink]?’ question. Students can add recorded videos or images of the signs for ‘I like’ and ‘I don’t like’ and ‘Do you like …?’ to their anchor charts, or add them to a class anchor chart. Ask and respond to familiar questions and directions (AU4-INT-01)
Students move around the room to try and find drink and food ‘twins’ by asking each other in Auslan ‘Do you like [food or drink]?’. When they find someone who likes or dislikes the same things as them, students write down the name of the ‘twin’ on a sticky note. The first student to find 5 other students who like or dislike the same food or drinks as them signs the applause sign for everyone to see. Express feelings and preferences to peers and teachers, Ask and respond to familiar questions and directions (AU4-INT-01)
[bookmark: _Toc214533814]Free time activities
Print and use the cards in resource 23. Activities cards (Word) to introduce the signs for a variety of activities. Model the Auslan sign and any relevant non-manual features for each and ask students to copy. Discuss mnemonics to remember how to reproduce these signs. To practise the new vocabulary, hold the flashcards up in random order and sign an activity word. Students sign ‘yes’ if you signed the word that matches the card, or sign ‘no’ if the sign does not match. After a few rounds, ask students to take the role of signing an action for the class to determine if their sign matches the card or not. Students can add recorded videos or images of the signs for activities to their anchor charts, or add them to a class anchor chart. Students may also use the Auslan Signbank to personalise their activity list on their anchor charts. Identify and describe elements of sign production, including handshape and its orientation, movement, location and non-manual features (AU4-CRE-01)
Revise the question ‘Do you like …?’ and ask students ‘Do you like [activity]?’ in Auslan. Students respond with their opinion about the activity. Practise a number of times with volunteer students or use a student selector tool to choose students at random. Next, divide the classroom in half and indicate which side of the room represents ‘like’ and which side represents ‘dislike’. Sign the question ‘Do you like [activity/food/drink?]’. Students move to the side of the room indicating their response. This can be extended upon by including statements such as ‘I don’t like soccer’ and then asking ‘Do you like soccer?’. Identify gist and key information in a range of texts about familiar topics and use the information in new ways (AU4-UND-01)
Teach students the signs for ‘and’ and ‘but’, modelling the formation of each and asking students to copy. Sign sentences using ‘and’ and ‘but’ with food, drink and activity words, for example, ‘I like chocolate but I don’t like pizza’ or ‘I like surfing and playing soccer’. Using mini whiteboards, students write the English word for what they understood in each sentence. Allow enough time for students to write the translation on their whiteboards before asking the class to reveal their answers. If students are feeling confident with the signs ‘and’ and ‘but’, ask volunteer students to sign their own sentence for the class. Students can add recorded videos or images of the signs ‘and’ and ‘but’ to their anchor charts, or add them to a class anchor chart. Translate short texts between Auslan and English (AU4-UND-01)
Students practise signing 2 sentences about themselves using ‘and’ and ‘but’, one for food or drinks, and one for activities. Ask students to form groups of 3. Students practise asking the question ‘What food/activity do you like?' FOOD/ACTIVITY YOU LIKE WHAT? <EYEBROWS DOWN, HEAD FORWARD, EYE CONTACT>. Students take turns to gain their classmate’s attention appropriately, then ask and respond to each other’s questions. Students respond using ‘and’ and ‘but’ in their sentence. As each student responds, the signer can check for understanding with their peers, and if needed, students can give each other feedback about sign formation and the inclusion of non-manual features to support effective communication. Ask and respond to familiar questions and directions (AU4-INT-01)
Ask students to draw a blank 3 × 3 bingo grid on a piece of paper, and then write or draw 9 activities from the list on their anchor chart. Students walk around the class, gain a peer’s attention and sign to them ‘Do you like [activity ]?’, relating to one of the activities from their bingo card. The peer responds, signing either ‘Yes, I like [activity] or ‘No, I don’t like [activity]’. If the answer is ‘yes’, they write that student’s name in the box under the activity. The first student to get 3 in a row approaches the teacher, appropriately gains their attention and fingerspells ‘bingo’. Ask and respond to familiar questions and directions (AU4-INT-01)
Give students resource 24. Find someone who (Word). Students are provided with a profile as their alias that includes information about their name, age, a description of their identity, where they live, and basic likes and dislikes. Students engage in conversations with other students by using appropriate techniques to gain attention and non-manual features to ask and respond to questions typically used when meeting new people. Additional instructions for this activity are included in the resource. Exchange information about self, family, friends and interests with peers and teachers; Ask and respond to familiar questions and directions (AU4-INT-01)
[bookmark: _Hlk212195991]Show students resource 25. Expressing likes and dislikes (MP4) and provide students with resource 26. Likes and dislikes – understanding activity (Word). Students watch the video of a person signing about their likes and dislikes and answer the questions in the resource. Replay the video as needed. Students share their answers with the class to check for understanding. Identify gist and key information in a range of texts about familiar topics and use the information in new ways (AU4-UND-01)
[bookmark: _Toc214533815]Mini task– progress checkpoint
Table 6 – mini task – progress checkpoint 3
	Mini task – conversation

	[image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students participate in a conversation in Auslan. (AU4-INT-01)
Task – to prepare for a visit with a class of students who are d/Deaf or hard of hearing, interact in Auslan with a peer to practise asking and answering questions to get to know each other better. Exchange information about:
names 
ages 
where you live 
how you describe your identity 
basic likes and dislikes. 
Make sure you include appropriate techniques to gain attention and relevant non-manual features when interacting for effective communication. 
[bookmark: _Hlk214452458][image: ] Teacher feedback and self-reflection – students view resource 27. Mini task 3 – sample response (MP4) as an example of a WAGOLL. Ask students to identify and discuss elements that make this a good response, for example, language choices, a variety of grammatical phrases, questions, range of vocabulary and non-manual features. Students then compare the modelled response to their own conversation and note 2 things they did well and 2 things that they could improve. 


[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
Students with advanced proficiency – move beyond basic information to include their language journey, cultural connections and how they would identify themselves in the Deaf community for example, ‘I am a CODA’. Reflect on how this ‘get to know you’ interaction differs between d/Deaf or hard of hearing people and hearing people. Reflect on how their conversation shows Deaf cultural communication, such as non-manual features, shared space or name sign use. Students could share how they got their Deaf name sign, if they have one.
High potential and gifted students – change the situation or audience such as meeting a d/Deaf or hard of hearing student at a sports carnival and/or create a signed introduction of their partner after the conversation.
Students requiring additional support – provide prompts through posters and images with key signs, give ‘fill in the blank’ structured scripts to support their interaction, use prompt cards with images or signs to help the student create content and/or practise and engage in the conversation in chunks.
[image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. What elements of this task can be included in the final summative assessment task?
2. How does Auslan help people show who they are, beyond just words and information?
3. How did I show what I enjoy doing using signs, space and facial expression?
4. Why is it important to include information such as what we like or dislike in Auslan when we meet someone?
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[bookmark: _Toc214533816]Week 10 – summative assessment task
Students work on their summative assessment task this week – Part A, creating a self-introduction video message and Part B, a reflective article for a school newsletter on Auslan and fostering inclusive environments. Students review the task description and the learning from the unit and anchor chart to consider how they can apply and extend their learning to complete their assessment task. Students consult the final task marking guidelines to check for understanding of language and expectations and apply these to the task. They should also identify areas they need to develop and seek support for any language and technical questions they have to complete the task. 
Teacher feedback – while students are finalising their tasks, engage in group and individual discussions to support ideas, encourage deep thinking about vocabulary and structures, the use of non-manual features and cultural elements from the unit which can be included, and give advice to students needing support.
Students draft their responses and crosscheck the marking guidelines to refine and edit their responses. Students also practise recording the video message component of the task. When students are satisfied with their drafts, they may complete their final versions of the task ready for submission. Ensure students know how to submit the task components.
As students complete their assessment tasks, they may do the following activities:
Create a short video in Auslan or about Auslan on content of their own choosing for a teenage audience.
Watch How to make Origami Finger Game in Auslan (7:59) and make the origami finger game by following the Auslan video instructions.
Watch You’re Welcome - Moana - Auslan Cover (3:17) and copy the signs, watching for how they align to the meaning of the words of the song.
Research what tactile Auslan is, who uses it and how it differs to the Auslan they have learned in this unit.
[bookmark: _Toc214533817]Evaluation and variation
[image: ] Record any variations you implemented, including extensions and adjustments implemented to support student learning, for students with special education needs. The evaluation can include feedback from students.
[bookmark: _Toc214533818]Registration
Teacher name:
Teacher signature:
Date:


[bookmark: _Appendix_A_–_1][bookmark: _Toc214533819]Appendix A – sample summative assessment task
[bookmark: _Toc214533820]Outcomes and content
Creating texts in Auslan
AU4-CRE-01 creates informative and imaginative texts for different contexts and audiences using a range of linguistic structures 
Create texts about their ideas and concepts using familiar signs, gestures, drawing and visual supports with a focus on emotions, appearance and actions
Use common vocabulary and simple sentence construction
Role of language, culture and identity
AU4-RLC-01 explains the relationship between language, culture and identity
Reflect on how learning Auslan has impacted on their identity
Demonstrate understanding of the nature of identity in relation to themselves, the Deaf community and the wider hearing community
Create a written text in English to describe how their identity is shaped by language and culture


[bookmark: _Toc214533821]Task
Part A – Creating texts in Auslan (AU4-CRE-01)
You have been nominated as the buddy for a new class member who is d/Deaf or hard of hearing. To help them transition to your class, create a video for them in Auslan that introduces yourself and a classmate[footnoteRef:4].  [4:  As preparation for this task, students could complete a class survey with this information. Students can then be allocated a classmate to introduce in their presentation, as a means to build relationships in the classroom context.] 

In your video:
use effective communication strategies such as eye contact, facial expressions and body position, to make your message clear and engaging
show emotions, appearance or actions where relevant to support meaning
include a greeting, and an image of the person you are introducing.
For you and your classmate, include:
names and ages
where you each live
information about your identity, for example, ME DEAF, MY FRIEND HEARING, ME BORN AUSTRALIA, <POINT> ABORIGINAL AUSTRALIA LIVE WHERE D-A-R-U-G AREA
basic likes and dislikes for each person
something you do together or have in common.
Part B – Role of language, culture and identity (AU4-RLC-01)
You have been asked to create an article for the school newsletter, to explain to the school community how identity is shaped by language, culture and community, and ways to foster inclusion for d/Deaf or hard of hearing people. Reflect on the knowledge and understanding you have gained in this unit about Auslan and the d/Deaf community. Then create the article, including information relating to:
types of visual communication
communication style (storytelling, humour, directness)
visual alerts
establishing and maintaining appropriate interaction
sense of community
identity.
[bookmark: _Toc209081995][bookmark: _Toc209092577][bookmark: _Toc214533822]Sample marking guidelines
[bookmark: _Toc214533823]Part A – Creating texts in Auslan
Table 7 – sample marking guidelines for Part A
	Grade
	Descriptor

	A – outstanding
	Creates a fluent and engaging signed text with a high degree of accuracy
Uses a wide range of familiar signs, gestures and non-manual features to convey meaning clearly
Integrates drawing or other visual supports seamlessly and expresses emotions, appearance and actions effectively for a specific audience and purpose

	B – high
	Creates a clear and mostly accurate signed text
Uses a range of familiar signs, gestures and non-manual features with minor errors that do not affect meaning
Visual supports are used appropriately, with detail in expressing emotions, appearance and actions
Overall communication is purposeful and clear

	C – expected
	Creates a signed text that conveys the intended meaning using familiar signs, gestures and non-manual features
Errors are evident and sometimes affect clarity, but the message is still clear overall
Demonstrates some use of visual supports and includes basic references to emotions, appearance or actions, with limited detail

	D – basic
	Creates a simple signed text with limited vocabulary, gestures and structures
Includes minimal visual supports, references to emotions, appearance or actions
Frequent errors impact clarity, though some meaning is still conveyed

	E – limited
	Demonstrates limited achievement
Attempts to create a signed text with isolated signs or phrases


[bookmark: _Toc214533824]Part B – Role of language, culture and identity
Table 8 – sample marking guidelines for Part B
	Grade
	Descriptor

	A – outstanding
	Communicates ideas clearly and effectively in an engaging article for the school community
Explains with reflection and insight how language, culture and community shape identity and foster inclusion, integrating a wide range of relevant examples, such as visual communication, communication style, visual alerts, appropriate interaction, sense of community and identity

	B – high
	Communicates ideas clearly in an article for the school community
Explains with reflection how language, culture and community shape identity and foster inclusion, drawing on a range of relevant examples, such as visual communication, communication style, visual alerts, appropriate interaction, sense of community and identity

	C – expected
	Communicates sound ideas in an article for the school community
Explains with some reflection how language, culture and community shape identity and inclusion, using some examples, such as visual communication, communication style, visual alerts, appropriate interaction, sense of community and identity

	D – basic
	Provides a basic explanation of how language, culture and community influence identity and inclusion, with limited or general examples
The article lacks clarity and/or sufficient detail

	E – limited
	Attempts to describe aspects of language, culture or community, but with little detail or connection to identity or inclusion 
Response is incomplete or unclear


[bookmark: _Sample_response][bookmark: _Toc209092578][bookmark: _Toc214533825][bookmark: _Toc209081996]Sample response
Sample response:
View resource 28. Term 1 summative assessment task Part A – sample response (MP4) with students.
[bookmark: _Toc214533826]Part A
Script of sample response using glossing to convey meaning in Auslan:
HELLO. WELL? ME GREAT!
WHO ME? JARRAH. ME 13.
ME ABORIGINAL PLUS HEARING
ME LIVE WHERE? DUBBO.
<POINT> MY FRIEND WHO? LOLA. <POINT> 14. LIVE WHERE? DUBBO TOO.
<POINT> ITALIAN PLUS CODA
ME LOVE WALK PLUS SWIM BUT <POINT> LOLA LIKE LISTEN MUSIC PLUS NETFLIX.
WHAT YOU LIKE DO?
ME LIKE EAT PIZZA BUT DON’T LIKE EAT CHOCOLATE. <POINT> LOLA LIKE EAT CHOCOLATE PLUS DRINK COKE.
WHAT YOU LIKE EAT PLUS DRINK?
WE LIKE WATCH MOVIE WITH BUT HATE HORROR MOVIE
WE LOVE VIDEO GAMES. YOU TOO?
NICE MEET YOU! SEE SOON!
THANK YOU.
Note: the sample response would be a video recording in Auslan. The sample response has been provided in English and uses glossing for illustrative purposes only.


[bookmark: _Toc214533827]Part B
This is a sample article at A level.
The power of language, culture and community: how Auslan has opened my eyes
Learning Auslan and learning about the Deaf community has changed the way I think about communication, identity and inclusion. Before this unit, I mostly thought of communication as talking or writing. Now I realise that communication can be visual and expressive in many different ways.
Identity is shaped not just by who we are, but by how we connect with others – and language plays a big part in that. For people who are d/Deaf or hard of hearing, Auslan is not just a language. It’s a key part of their identity and culture. Being able to communicate in Auslan gives people who are d/Deaf or hard of hearing a strong connection to their community, shared experiences and pride in who they are.
One of the most fascinating things I’ve discovered is how much visual communication is used in Deaf culture. Facial expressions, handshapes and body movement all help show meaning in Auslan. For example, when someone signs a story, their face shows emotions like surprise, sadness or excitement. It reminded me of how we use tone of voice in English – but in Auslan, the face and body carry that meaning.
The communication style in the Deaf community is also unique. People often get straight to the point – no beating around the bush! At first, I thought, ‘Wow, that’s blunt’, but now I see it’s the most respectful and efficient way to communicate. Honestly, it makes me wish more of my friends would talk like that, it would save me a lot of guessing games. I also enjoyed learning about Deaf storytelling and humour. Stories are told visually, with expressions and gestures that make them come alive.
I was surprised to learn about visual alerts. Instead of sound-based alarms or doorbells, many people who are d/Deaf or hard of hearing use flashing lights or vibrating devices. Everyday design like this shows why accessibility matters so much. I also learned different ways of getting someone’s attention: tapping on the shoulder, waving or even stomping on the floor so the vibration is felt. These strategies reminded me how much thought goes into respectful and effective communication.
What stood out to me most is the strong sense of community within the Deaf world. People who use Auslan share not just a language, but a culture with its own traditions, values and pride. There is a deep connection between members of the Deaf community, and they support and stand up for one another.
Learning Auslan has shown me that inclusion is about more than interpreters or captions. It’s about recognising Auslan as a vital language and making spaces where Deaf people feel welcome and valued. Learning Auslan has inspired me to keep going and to use what I’ve learned to be a better ally.


[bookmark: _Toc209092579][bookmark: _Toc214533828]Student assessment planner – steps to success
[bookmark: _Toc214533829]Part A – Creating texts in Auslan
Provide this planner to students to support them to plan their response and address all requirements of the task.
Table 9 – steps to success for Part A of Term 1 task
	Steps
	What I need to do

	Before you film
Plan your introduction
	Decide what to share about yourself and your classmate: name, age, where you live, identity (for example d/Deaf, hearing, Aboriginal, CODA), likes/dislikes and something in common
Choose a classmate to introduce and prepare an image of them to include

	Think about how to make your signing clear
	Practise using eye contact and facial expressions to connect with the viewer
Use body position to show who you are talking about
Add signs for emotions, appearance or actions to make your video more engaging

	Organise your ideas
	Greet your classmate
Introduce yourself
Introduce your classmate
Share likes/dislikes for both of you
Share something you do together or have in common
Ask a question to the new student
Say goodbye

	While you film
Use clear communication strategies
	Keep your signing accurate and consistent
Stay in your signing space so your video is easy to watch
Include the image of your classmate


After you film
Before handing in your video, take a moment to reflect on your work. Watch it back as if you were the new student. Use the ‘What success looks like’ table below to check what you did well and what you could add or improve. The dot points in the ‘What I need to do’ column will help you make sure you have included the right details and used clear Auslan communication strategies. Your teacher will be using a similar criteria when marking, so this step gives you the best chance of success.

[bookmark: _Toc214533830]Part B – Role of language, culture and identity
Provide this planner to students, to support them to plan their response and address all requirements of the task.
Table 10 – steps to success for Part B of Term 1 task
	Steps
	What do I need to do?
	When do I need to do it by?

	Research 
	Complete your own research based on your learning throughout the unit to create a list of key points for the following:
types of visual communication
communication style (storytelling, humour, directness)
visual alerts
establishing and maintaining appropriate interaction
sense of community
identity.
	

	Visual communication
	Plan your content for this section of the article and make sure to:
identify and describe types of visual communication
explain how, when and why they are used
write one to 2 sentences reflecting on how this knowledge may impact your interactions in different contexts
seek peer feedback on your draft content.
	

	Communication style
	Plan your content for this section of the article and make sure to:
identify and describe different communication styles 
explain how, when and why they are used
write one to 2 sentences reflecting on how this knowledge may impact your interactions in different contexts.
	

	Visual alerts
	Plan your content for this section of the article and make sure to:
identify and describe different visual alerts 
explain how, when and why they are used
write one to 2 sentences reflecting on how you could use them in your environment to foster inclusivity
seek peer feedback on your draft content.
	

	Appropriate interaction
	Plan your content for this section of the article and make sure to:
identify what culturally-appropriate techniques can be used to gain and maintain attention
write one to 2 sentences reflecting on ways you gain attention in the hearing community and why these may not be appropriate with the Deaf community.
	

	Sense of community
	Plan your content for this section of the article and make sure to:
identify community groups which support leisure for the Deaf community
identify where these community groups are 
explain what they do and their benefits
write one to 2 sentences reflecting on how these groups foster inclusivity for the Deaf community
write one to 2 sentences reflecting on how these community groups compare to your own groups, or groups in the hearing community you are familiar with.
	

	Identity
	Plan your content for this section of the article and make sure to:
describe what contributes to the identity of people in the Deaf community
explain why these are important to the Deaf community
write one to 2 sentences reflecting on what contributes to your own identity
write one to 2 sentences reflecting on if this has or may change, as you learn to interact with others in new ways.
	

	Tips for engaging writing
	Start strong, use a title and an opening that grabs attention
Write for your audience – keep it clear, simple, and accessible
Make it personal and include your own reflections
Use examples such as real-life, comparisons, humour and short stories, so they stick with the audience
Finish with impact and end with a message that makes the reader think
	

	Article
	Draft your article, including an introduction and a conclusion
Make sure your writing is engaging and suitable for the school community
Integrate examples smoothly and show how ideas connect, rather than listing them
Include your personal reflections on how learning Auslan and Deaf culture has changed your thinking
Identify and pick images and/or links to support your content
Seek teacher feedback
	


[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
· Students with advanced proficiency – encourage analysis of how communication differs between Deaf and hearing communities. Students can give a deeper reflection about how their identity has been shaped by being part of the Deaf community. Students can draw on personal lived experiences to add depth and authenticity or choose a different audience to present to.
· High potential and gifted students – encourage the use of complex phrases, creative storytelling or student choice to create a version for a different audience. Students could create a reflective ‘behind the scenes’ blog explaining their language choices and content. Students can analyse how schools could better include people from the Deaf community.
· Students requiring additional support – record in segments, provide scaffolds such as sentence starters. Provide a visual story board or flashcards as a prompt for students to sign.


[bookmark: _Toc214533831]Appendix B – unit infographic for students
[bookmark: _Toc105417567][bookmark: _Toc106112724]To support student engagement in the unit, the student-facing infographic gives students a visual guide of the unit’s learning pathway. It is available on the Support for Auslan Stage 4 webpage. You can also access an editable version, to amend for your own context. Using visual learning journeys also supports Embedding Aboriginal pedagogies in language teaching through Learning Maps – explicitly mapping or visualising processes.
[image: Student-facing infographic summarising unit content.]
[bookmark: _Toc214533832]
About this resource
· [bookmark: _Toc105417568][bookmark: _Toc106112725]The target audience for this resource is teachers of Auslan Stage 4.
· Email questions and feedback about this resource to languagesnsw@det.nsw.edu.au using the subject line ‘Auslan Stage 4’.
· This resource will be reviewed in 12 months’ time as part of ongoing internal evaluation.
· Created/last updated: 1 November 2025.
Please complete this feedback form to help us improve our resources and support.
[bookmark: _Toc214533833]How to use this resource
[bookmark: _Toc135921974]This 10-week unit can be modified to suit the needs of your learners, including adding your own resources, modifying content or duration, and differentiating for learning needs and learner groups. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. To learn more about how to support the specific learning needs for high potential and gifted learners, you can access the department’s Differentiation Adjustment Tool. Accessing the microlearning series Curriculum planning for every student in every classroom will support you to plan for the diversity of student need. The learning, teaching and assessment strategies and assessment task are suggestions only.
[bookmark: _Appendix_A_–][bookmark: _Toc135921977]When using this unit, the assessment task and embedded scaffolds, planners, and teaching and learning activities, consider the needs of students with disability to ensure inclusivity for student access, engagement and expression in lessons.
Considerations may include:
· providing scaffolds as an option for all students to use when needed to guide their response
· providing a visual list of key vocabulary and phrases
· providing options for student expression using their preferred mode of communication
· using closed captions (with English translation setting where appropriate) and/or provide transcripts for d/Deaf or hard of hearing students
· providing documents digitally and/or orally, as well as on paper so that they may be accessed by means such as screen readers
· advising students of accessibility options for websites used in the unit, such as large font and voice over options.
Adjustments are recommended to cater to your class’s learning needs. This could include how students will present their work and communicate their understanding.
Appropriate adjustments may include:
· use of explicit instructions and defining key terms/concepts
· simplified or modified practical activities
· use of pictures and diagrams, clearly labelled to support students to access the tasks
· speech-to-text or augmentative communication devices.
Tailoring the mini task – progress checkpoints should provide an equitable opportunity for all students to demonstrate their understanding and receive quality feedback to improve learning outcomes.
Further examples of differentiated and personalised adjustments are provided on the Inclusive Practice hub.
[bookmark: _Toc142921797][bookmark: _Toc170728881][bookmark: _Toc173752536][bookmark: _Toc196980021][bookmark: _Toc214533834]Additional support for EAL/D students
[bookmark: _Hlk141423051]When using this resource, it is important to consider the needs of EAL/D students’ backgrounds when adapting teaching and learning activities. Considerations may include:
· building background knowledge (cultural and linguistic) for what may be considered ‘common’ terms as students may not have a conceptual understanding of some terms
· understanding that topics that address ‘family and identity’ can be a sensitive topic for many students, particularly those from refugee backgrounds. Teachers’ knowledge of their students’ family backgrounds is essential to adapt the task appropriately
· encourage students to write anchor charts and translations in their preferred language, for their own reference
· questions in English posed using language that is accessible for EAL/D students as students will have varying levels of proficiency in English and will need to process and make meaning across 2 languages different from their own
· EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. EAL/D students could require background knowledge and explicit teaching of particular text types (audience, purpose, structure, register, language).
[bookmark: _Toc105417569][bookmark: _Toc106112726][bookmark: _Toc135921975][bookmark: _Toc170728882][bookmark: _Toc173752537][bookmark: _Toc196980022][bookmark: _Toc214533835]Evidence base
This unit supports the following themes from ‘What works best’ 2020 update:
· high expectations
· explicit teaching
· effective feedback
· use of data to inform practice
· assessment.
[bookmark: _Toc196980023][bookmark: _Toc214533836]Further information
· Aligned to system priorities and/or needs: Our Plan for NSW Public Education
· Aligned to School Excellence Framework: Learning domains – curriculum; assessment; Teaching domain – effective classroom practice
· Consultation: Assistant Principal, Hearing; Auslan teachers; NESA


[bookmark: _Toc148970222][bookmark: _Toc148970310][bookmark: _Toc196980024][bookmark: _Toc214533837]Support and alignment
Resource evaluation and support: All curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, contact the Languages and Culture team by emailing languagesnsw@det.nsw.edu.au.
Differentiation: Further advice to support Aboriginal and Torres Strait Islander students, EAL/D students, students with a disability and/or additional needs, and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: Further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: Further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum, Inclusive Education and subject matter experts.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: This resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: This resource supports teachers to address Proficient Teacher Standard Descriptors [3.2.2, 3.3.2].
NSW syllabus: Auslan K–10 Syllabus
Syllabus outcomes: AU4-INT-01, AU4-UND-01, AU4-CRE-01, AU4-RLC-01
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: Auslan Stage 4 – sample unit
Related resources: Further resources to support Auslan can be found on the Auslan curriculum page.
Professional learning: Relevant professional learning is available through the Languages statewide staffroom (entry survey link for staff only).
Creation date: November 2025
Rights: © State of New South Wales, Department of Education
[bookmark: _Toc196980025][bookmark: _Toc214533838]
Evidence base
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit the NSW Education Standards Authority (NESA) website https://educationstandards.nsw.edu.au and the NSW Curriculum website https://curriculum.nsw.edu.au.
Auslan K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
CESE (Centre for Education Statistics and Evaluation) (2020) What works best: 2020 update, NSW Department of Education, accessed 25 August 2023.
NESA (NSW Education Standards Authority) (2022a) ‘Advice on units’, Programming, NESA website, accessed 25 August 2023.
NSW Department of Education	
Auslan Stage 4 sample unit – Myself and my class | 1
NESA (2022b) ‘Assessment Principles’, Assessment, NESA website, accessed 25 August 2023..
[bookmark: _Hlk146867061][bookmark: _Hlk146867062][image: NSW Government logo.]
© NSW Department of Education, Nov-25	[image: Creative Commons Attribution license logo.]
© State of New South Wales (Department of Education), 2025
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2025.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.
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Myself and my class

Introducing Auslan
e Auslan and its importance

* Deaf culture

« Greetings and introductions
* Signing and fingerspelling

« Names and identity

MINITASK 1
Create an infographic about effective
communication strategies in Auslan.

Communicating in Auslan
* Numbers 0-30, age and birthdays
« Question words
* Feelings
* Where you live
« Family, friends and pets

MINI TASK 2
Judge the ‘Meet me in Auslan’ video clip
competition.

Expressing likes and dislikes
e Likes and dislikes with:

o food and drinks

o free time activities

MINITASK 3
Participate in an interaction in Auslan to get to
know a classmate better.

SUMMATIVE TASK

Create a video in Auslan introducing
yourself and write an article for your
school newsletter about identity and
how to foster inclusion for the Deaf
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