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Unit description and duration
This 10-week (25-hour) unit introduces students to sharing information about their home and local area[footnoteRef:2]. Where we live and the area around us connects us to community. Students will develop language skills and intercultural capability related to describing where they live, where places are located and how to get there. Students will learn about language choices that demonstrate an understanding of Arab culture and etiquette, and explore the historical and cultural significance of some buildings in a typical town or village in an Arabic-speaking country. [2:  This may be a sensitive topic for some students learning English as an additional language (EAL/D). Offer options to discuss their home in their home countries or an imaginary home.] 

In this unit, students are provided with opportunities to:
· [bookmark: _Hlk120045671]describe their home and its location
· understand the differences between homes and local areas in Arabic-speaking countries and Australia
· describe and identify places in the local area
· ask for and give directions.
Note: Arabic is a language that is read from right to left, unlike English which is read from left to right. As a result, there are some samples of English and Arabic text in this document where punctuation may appear incorrect in both. Please keep this in mind when using this document.

Note: remind students with an Arabic-speaking background that some words and phrases in Modern Standard Arabic may vary from colloquial Arabic they hear at home. While discussing these differences, emphasise the use of Modern Standard Arabic in the classroom.

[bookmark: _Toc203982649]Student prior learning
This is the Term 3 unit of the Stage 4 scope and sequence for the mandatory 100 hours.
Before engaging in these teaching and learning activities, students may have had prior experience with the vocabulary and structures below, if they have been following the Arabic Stage 4 scope and sequence available on the Support for Arabic Stage 4 webpage:
· greeting people
· expressing likes and dislikes
· saying where they live, using أعيش في
· saying where they are from
· using possessive adjectives appropriate to gender.


[bookmark: _Toc203982650]Syllabus outcomes and content
[bookmark: _Hlk137826591][bookmark: _Hlk120045241]This unit addresses the following outcomes.
· ML4-INT-01 exchanges information and opinions in a range of familiar contexts by using culturally appropriate language
· ML4-UND-01 interprets and responds to information, opinions and ideas in texts to demonstrate understanding
· ML4-CRT-01 creates a range of texts for familiar communicative purposes by using culturally appropriate language
The relevant syllabus content points are included after each teaching and learning activity. These are suggested only and may vary according to how you use and/or adapt each activity for your context.
Modern Languages K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
[bookmark: _Toc196979993][bookmark: _Toc203982651]Accessing the resources
This unit includes a range of student-facing and teacher resources, in Word, PowerPoint and PDF format.
All resources can be accessed individually from the Support for Arabic Stage 4 webpage. For teachers in NSW public schools, all resources can be downloaded as a zipped file from the Languages statewide staffroom. If you’re not a member, please join via our short entry survey.
Within the unit, resources have been numbered and shown in bold.
[bookmark: _Lesson_1:_Mathematics]

[bookmark: _Toc135921956][bookmark: _Toc203982652][bookmark: _Hlk106113434][bookmark: _Hlk106176004]Summative assessment task – end of unit
[bookmark: _Hlk137826618]This is an overview only. Further details, including related content dot points and marking guidelines, can be found at Appendix A.
Outcome:
· ML4-CRT-01 creates a range of texts for familiar communicative purposes by using culturally appropriate language
An Arabic-speaking student will be staying with you as part of a sister school program. In Arabic, create a video message in preparation for their visit to introduce your home and local area. In your video, include:
· a brief introduction about yourself and your family – this can be real or imagined
· a description of where you live, including where your home is located and what type of home it is
· a description of at least 3 rooms or features of your home and what you like to do at home
· a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
[bookmark: _Toc135921957]

[bookmark: _Toc203982653]Learning sequence
[bookmark: _Toc203982654][bookmark: _Hlk169787734]Introduction
This unit embeds explicit teaching strategies. Explicit teaching works for students of all ages and all backgrounds. It aligns with how students process, store and retrieve information.
Learning is a cumulative and systematic process. Organising the content, teaching strategies and activities into learning sequences chunks the learning, acknowledging that the use of working memory is optimised when new content is broken into manageable steps and consolidated with practice. The learning sequences in this unit allow students to develop their skills gradually, reinforcing and building vocabulary and structures over time. By providing opportunities to revisit and build upon what they have learned, students can use their language skills to participate in increasingly complex situations.
Adjust the learning sequences to suit your context. This includes adjusting the timeframes, formative and summative assessment tasks, teaching and learning activities and reflection and feedback opportunities, based on the specific strengths and needs of your students.
Teaching strategies included in the learning sequences include:
· Student engagement strategies to encourage student participation and engagement. Learning is regularly linked to students’ personal worlds, encouraging them to make connections and appreciate the relevance of the learning in a meaningful way. The inclusion of games also facilitates enjoyment in learning. Many of these games can be played regularly, gradually becoming routines (PDF 536 KB). The unit also includes activities which can be completed outside and/or which involve physical movement.
· Brain breaks allow students to replenish focus and attention.
· Differentiation examples to adjust the learning for students with advanced proficiency in the target language, for high potential and gifted students, and for students requiring additional support. Adjust or add to these strategies to suit your students.
· A class anchor chart to provide a visual summary of learning. Anchor charts can be created collaboratively as a class or individually for a personalised summary of useful vocabulary and structures for the unit. They may be handwritten or digital, using tools such as Bubbl.us, set out with various categories such as places, rooms of the house, adjectives, my local area and so on. Anchor charts can be colour coded and annotated for easy reference.
· Sentence builders to support students with modelled and guided learning.
· Online flashcards and games using ICT tools such as Kahoot and Canva to provide students with opportunities to create flashcards and play games to practise new vocabulary and structures. Allowing students ongoing opportunities to revisit and memorise vocabulary and structures at intervals throughout the unit (spreading out study over time) supports memory retrieval practices.
· Mini whiteboard activities to check for every student’s understanding. If you do not have access to mini whiteboards, you can use A4 paper in plastic sleeves, with whiteboard markers and paper towel.
· Exit tickets to encourage student reflection, check for understanding and provide informal feedback. 


[bookmark: _Toc203982655]Weeks 1–3 – where I live
[bookmark: _Hlk142314815]The table below contains suggested learning intentions and success criteria. 
Table 1 – learning intentions and success criteria for Weeks 1–4
	Learning intentions
	Success criteria

	Students are learning:
· to describe where they live
	Students can:
· describe the location and type of home they live in, for example, أعيش في شقة في المدينة

	· adjectives change according to the gender of words.
	· use adjectives to describe their home.


Suggested vocabulary and grammatical structures
Giving details about where you live:
[bookmark: _Hlk195619508][bookmark: _Hlk195254291]أين تعيشين؟ (f) / أين تعيش؟ (m)
أعيش
الضواحي في
الريف في
في المدينة
الجبال في
[bookmark: _Hlk190172553]في البلدة
في المزرعة
على الساحل
Describing what kind of home you live in:
[bookmark: _Hlk195256421][bookmark: _Hlk197093192]ما نوع المسكن الذي تعيشين فيه؟ (f) / ما نوع المسكن الذي تعيش فيه؟ (m)
[bookmark: _Hlk195254402]هذا هو المكان الذي أعيش فيه
أعيش في منزل
أعيش في شقة
أعيش في فيلا
أعيش في منزل من طابقين
Describing your home using masculine and feminine forms of adjectives:
[bookmark: _Hlk195541386]إنها (f) / إنه (m)
 صغيرة (f) / صغير (m)
 كبيرة (f) / كبير (m)
 جميلة (f) / جميل (m)
 نظيفة (f) / نظيف (m)
 واسعة (f) / واسع (m)
 مريحة (f) / مريح (m)
 حديثة (f) / حديث (m)
[bookmark: _Toc203982656]Describing where I live
· Introduce the final summative assessment task which students will do at the end of term. Discuss the expectations of the task and the marking guidelines, to ensure students understand expectations and learning goals. Explain that all activities completed this term will build the students’ skills to help them complete the task. Encourage the students to ask questions.
· To introduce the unit ‘This is where I live’ ask students to suggest (in English or, where appropriate, Arabic) relevant vocabulary and language structures required for the topic. Make connections with prior learning and with the unit’s learning goals and summative assessment task. On the board, use student suggestions to model the creation of an anchor chart (see Figure 1 for an example), discussing possible categories, for example, different locations, adjectives, rooms of the house, directions and places around town. Students then start their own anchor chart, which they will add to throughout the unit. By colour coding and using sample sentences and questions, students can connect learning and extend their learning. Students needing additional support can use the anchor chart as a reference when doing activities. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
Figure 1 – an example of an anchor chart for the unit
[image: Sample anchor chart.]
· As a hook, show a variety of clips of housing in Arabic-speaking countries, for example, a luxury, traditional-style home (0:07) or housing in an Arabic-speaking city (0:17). Discuss any notable differences between housing in countries where they live and the examples in the clips. Ask students if they would like to live in any of those houses, or if they or their families have lived in homes like the ones they have seen.
· [bookmark: _Hlk195258995]Write the questions أين تعيشين؟ (f) / أين تعيش؟ (m) (‘Where do you live?’) on the board. Ask students to consider why there are 2 different forms of the question and if they can identify the difference between the 2 questions (prior learning). Confirm with students that the difference is in the verb ending – تعيشين is used for females, while تعيش is used for males. Remind students that Arabic verbs often change their endings to indicate the gender and number of the subject[footnoteRef:3]. Use familiar metalanguage to compare target language structures and features with English (ML4-UND-01) [3:  In Arabic, traditional grammar is gendered. However, there has been a growing movement toward the use of gender-neutral language, especially among younger generations and within specific communities. One approach to creating gender-neutral language in Arabic includes using the plural form. As a teacher, consider discussing this topic with your students to ensure inclusivity.] 

· Ask students if they remember the meaning of the question written on the board. Before confirming the meaning, show the students the images from resource 1. Where do you live? (PowerPoint) of different places to live. These slides can be printed as individual flashcards for use in the next activities. Repeat the phrase أعيش (‘I live’) with each new phrase in Arabic as you display each image. Ask students to repeat the phrase for each image to practise the correct pronunciation and intonation. Confirm that the question أين تعيشين؟ (f) / أين تعيش؟ (m) means ‘Where do you live?’. Ask students to add the new structures to their anchor chart. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· [bookmark: _Hlk165581266]Practise pronunciation and develop students’ recall of vocabulary by playing a game of ‘Beat the teacher’. Hold up a flashcard from resource 
1. Where do you live? (PowerPoint) and, in Arabic, say a phrase describing one of the places on the cards. If the phrase matches the image on the flashcard, the students repeat it. If it does not match, they remain silent. If one student makes an error and breaks the silence, you win the point. If all students remain silent, the class wins the point. The first to 7 points is the winner. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· [bookmark: _Hlk195279362]Practise the new vocabulary with an interacting activity. Show students an image of a place from resource 1. Where do you live? (PowerPoint) and ask them هل تعيشين في...؟ (f) or هل تعيش في...؟ (m) (‘Do you live in [place]?’). Students respond according to the image they are shown. For example, if they are shown an image of the coast, and they are asked هل تسكن في المدينة؟ (‘Do you live in the city?’), they must respond, لا، أنا أسكن على الساحل (‘No, I live on the coast’). If the image matches the question, they respond appropriately in the affirmative, for example, نعم، أعيش في المدينة (‘Yes, I live in the city’). Repeat the interaction as many times as necessary so that students understand what is expected. Direct students to form groups of 3 to 4. Provide each group with a set of cards from resource 2. Place cards (Word). Students place the cards face down on the desk between them. Indicate which student in the group will go first, for example, closest to the front or back door of the classroom. When it is time to begin, the designated student will pick up a card from the pile and show the group without looking at the card themselves. They try to guess what the image is on the card and make a statement in Arabic, using the structure [place] أعيش. If the image matches the sentence the group says نعم (‘yes’), and the student keeps the card. If their guess is incorrect, the group says لا (‘no’) and the student must place the card at the bottom of the pile. Progress around the group with students taking turns to guess the image on the card. As students practise saying the phrases, move around the room to monitor and correct pronunciation as required. The winner is the student who has accumulated the most cards when the time has elapsed, or the student who is the first to reach a predetermined number of cards.. Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
· Introduce the phrases to describe different homes using resource 3. Types of homes (PowerPoint). Model correct pronunciation for each phrase as you show slides 2 to 5. Go through the slides a second time, so students can repeat after you. Repeat this process if necessary so that students are confident with the new vocabulary. Test their recall by going through the slides a third time, saying the wrong word for each image, directing them to tell you the correct word. Write the words on the board for students to add them to their anchor chart. Use knowledge of features of the sound system to understand texts; Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01)
· Introduce the question ما نوع المسكن الذي تعيشين فيه؟ (f) / ما نوع المسكن الذي تعيش فيه؟ (m) (‘What kind of home do you live in?’) on the board. Ask students to decipher the meaning of the question using prior knowledge of script and vocabulary. Focus on the change in verb form (the verb تعيش changes to تعيشين for the feminine form), reminding students that verbs change depending on the gender of the person being asked. Have students add the question to their anchor chart. Use slides 6 to 26 in resource 3. Types of homes (PowerPoint) for students to practise responding to the question ما نوع المسكن الذي تعيشين فيه؟ (f) / ما نوع المسكن الذي تعيش فيه؟ (m). As you progress through the slides, some will appear without the text so that students will have to recall it themselves, using the image on the slide as a prompt. Use knowledge of features of the sound system to understand texts (ML4-UND-01); Use features of the sound system in spoken interactions (ML4-INT-01)
· To practise recognising the words in their written form, play a version of ‘Mr Squiggle’. Begin writing the word for each type of home on the board. When students recognise the word, they must call it aloud in Arabic (or English, depending on the level of the class). If they call out the incorrect word or pronounce it incorrectly, they are eliminated from the game. Award a point to the first student to say the correct word accurately. To vary the activity, allow volunteer students to be the ‘scribe’ after a few rounds. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01)
· As an additional or alternative activity, ask students to form pairs (or a group of 3). Provide a mini whiteboard (or paper in a plastic sleeve) and marker to each pair or group. Students sit with Student A facing the front and Student B facing the back of the room. When ready, write a word in Arabic on the board. Student A reads the word to their partner in Arabic. Student B writes the word on their mini whiteboard in English and holds it up. The first pair to hold up the correct word wins a point. Vary this activity by writing the phrase in English on the board, which Student A must say in Arabic, and Student B must write in English or Arabic, depending on the level of the students. Play several rounds until a pre-determined score or time has been reached. For groups of 3, students swap roles for each round. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01); Use sound–symbol correspondences to create written texts (ML4-CRT-01)
· Play a round of ‘Rip bingo’. On a piece of paper, students draw 6 lines, dividing the paper into 5 columns. Alternatively, provide students with a row of 5 boxes from resource 4. Rip bingo and phrases (Word). Students choose 5 phrases to describe homes or locations from the anchor chart and write one in each column or box. When students are ready, begin reading phrases from the list provided in the resource at random. Depending on the students’ ability, you may read the phrases in Arabic or in English. As you read aloud, students who have that vocabulary on the right or left of their piece of paper can rip it off. Students can only tear off their piece of paper if the vocabulary is in the column or box at the start or the end of their piece of paper. Vocabulary will need to be read out more than once for this version of bingo. The winner is the first student to rip the final box in the middle of their piece of paper. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· [bookmark: _Hlk195525580]Write a sentence on the board describing where you live, for example, أعيش في منزل على الساحل. Ask students to read the sentence aloud with you. Ask students to break the sentence into words and phrases to check for understanding. Introduce the sentence هذا هو المكان الذي أعيش فيه (‘This is where I live’). Say the sentence aloud using Total Physical Response (TPR) or gestures to indicate the meaning of the sentence. Repeat the sentence for students to repeat after you as many times as necessary to ensure students are confident with the new phrase. Write the sentence on the board and ask students to copy it into their anchor chart. Distribute cards from resource 5. Home and location cards (Word) so that each student has a home and location card. Following the example on the board, ask students to write a sentence in their books to describe where they live, according to the prompts on their cards. The sentence must include هذا هو المكان الذي أعيش فيه, the type of home and the location of their home. For example, هذا هو المكان الذي أعيش فيه. أعيش في شقة في المدينة. When directed, students move around the room. When directed to stop, students play a round of مقص، ورقة، حجر (‘Scissors, paper, rock’) with the nearest person to determine who will ask the appropriate form of the question أين تعيشين؟ (f) / أين تعيش؟ (m). Their partner must respond using the sentence they have constructed in their book. The student who has asked the question must note down (in English or in Arabic) the person’s name and their response, including the type of home and the location. Repeat the process until students have asked at least 5 different people each. Use knowledge of features of the sound system to understand texts (ML4-UND-01); Use relevant and familiar vocabulary from a range of themes to create texts; Use structures and features of the target language writing system to create written texts (ML4-CRT-01)
· Students complete consolidation activities in resource 6. Describing where I live (Word), including a listening activity, a true or false activity and a writing activity. Once the listening activities are completed, use Bouncy balls to provide real-time feedback to students regarding the noise levels in the classroom as they work independently, in a fun and engaging manner. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01); Use relevant and familiar vocabulary from a range of themes to create texts; Use structures and features of the target language writing system to create written texts (ML4-CRT-01)
· Exit ticket – as students leave the classroom show them a home and/or a location card from resource 5. Home and location cards (Word) and ask أين تعيشين؟ (f) / أين تعيش؟ (m). Students must respond with a sentence in Arabic to describe the home and location on the prompt cards, beginning with the phrase هذا هو المكان الذي أعيش فيه. To differentiate this activity, provide the students with the Arabic sentence and they must point to the corresponding cards on the table. Use features of the sound system in spoken interactions (ML4-INT-01)
[bookmark: _Toc203982657]Describing my home
· With student assistance, write the sentence هذا هو المكان الذي أعيش فيه. أعيش في منزل في الجبال (‘This is where I live. I live in a house in the mountains.’) and the sentence هذا هو المكان الذي أعيش فيه. أعيش في شقة في المدينة (‘This is where I live. I live in an apartment in the city.’) on the board. Add to each sentence the phrase, ‘it is big and comfortable’: إنه كبير ومريح (for house) and إنها كبيرة ومريحة (for apartment). Highlight to students the different way to express ‘it is’ in the 2 examples and ask them to explain why they think there are different forms. Confirm with students that in Arabic when you want to say ‘it is’ in the context of describing where you live, you would use إنه for masculine nouns and إنها for feminine nouns. Underline the adjectives in both sentences مريح / مريحة and كبير / كبيرة. Remind students how adjectives must ‘agree’ in gender with the nouns they describe (prior knowledge). Explain that the feminine form of regular adjectives is formed by adding ة to the end of the masculine form of the adjective. Point out how ة appears differently in the examples given and that it depends on what letter ة is added to. Explain that this will be discussed in greater detail in the activities that follow. Use knowledge of structures and features of the grammatical system to understand and respond to texts; Use familiar metalanguage to compare target language structures and features with English (ML4-UND-01)
· Introduce more adjectives using resource 7. Adjectives to describe where you live (PowerPoint). This resource can be printed for use in later activities. Say the adjective for each slide, with students using choral repetition to practise correct pronunciation and intonation. Write the adjectives on the board for students to copy to their anchor chart. Using the cards that you have printed from the resource, complete a ‘This or that’ activity. Show students 2 different cards and say an adjective in Arabic using masculine structures only. Students must determine which image is being described. For example, present the image for ‘big’ and the imagine for ‘small’ and say إنه صغير. Students point to the image that depicts ‘small’. Play several rounds. As an additional or alternative activity, show students one image and give them 2 adjectives to choose from, for example, show the image for ‘small’ and say إنه كبير أو إنه صغير. Students must repeat the correct description: إنه صغير (‘it is small’) in Arabic. Use knowledge of features of the sound system to understand texts; Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Use slides 8 to 13 in resource 7. Adjectives to describe where you live (PowerPoint) to introduce the feminine form of the adjectives students have learned. Click on the slide to reveal the feminine form of each adjective. Demonstrate to students how adding ة to change masculine adjectives to their feminine form can look different, depending on the letter they are added to. For example, واسع / واسعة (‘spacious’) and حديث / حديثة (‘modern’). Demonstrate how to add ة to each adjective on the board. Ask students to copy the feminine forms of the adjectives to their anchor chart. Students complete the activities in resource 8. Card scramble (Word) to practise constructing sentences with masculine and feminine adjectives. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01); Use structures and features of the grammatical system to create texts; Use structures and features of the target language writing system to create written texts (ML4-CRT-01)
· Remind students of the sample sentences they were shown previously: هذا هو المكان الذي أعيش فيه. أعيش في منزل في  الجبل. إنه كبير ومريح (‘This is where I live. I live in a house in the mountains. It is big and comfortable.’) and هذا هو المكان الذي أعيش فيه. أعيش في شقة في المدينة. إنها كبيرة ومريحة (‘This is where I live. I live in an apartment in the city. It is big and comfortable.’). Highlight the adjectives ‘big’ and ‘comfortable’ in both sentences or ask students to identify them and underline them. Ask students to determine whether the adjectives in each sentence are in their masculine or feminine forms. Ask students what they think the genders of the words ‘house’ and ‘apartment’ are in Arabic based on the form of the adjectives in the sentence (‘house’ is masculine and ‘apartment’ is feminine). Co-construct a sentence with students, with the same formula as the previous 2 examples, about living in a villa, pointing out that the word ‘villa’ is feminine in Arabic. Ask students to copy the 3 sample sentences onto their anchor charts. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01); Use structures and features of the grammatical system to create texts (ML4-CRT-01)
· Students complete resource 9. Masculine and feminine adjectives (Word) to practise identifying and writing the masculine and feminine forms of the adjectives. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01); Use structures and features of the grammatical system to create texts (ML4-CRT-01)
· [bookmark: _Hlk195613896][bookmark: _Hlk195613516]Provide students with a home card from resource 5. Home and location cards (Word) and an adjective card from resource 10. Adjective cards (Word). Students form groups of 3 to 4, placing the card categories in 2 different piles face down on the table. Nominate the student whose birthday is coming next to go first in each group. Model the activity so that students understand how to participate. Draw a card from the ‘homes’ pile and a card from the ‘adjectives’ pile. Prompt students to ask the correct form of the question أين تعيشين؟ (f) / أين تعيش؟ (m). Model the response using the prompts on the card. For example, if the cards drawn are ‘villa’ and ‘modern’ construct the sentence أعيش في فيلا. إنها حديثة (‘I live in a villa, it is modern.’). Explain that if students give an incorrect answer for either of the cards, that card is placed at the bottom of the pile. If students correctly describe either of the cards they place the card(s) in front of them. Continue until all the cards have been used. When directed, students take turns drawing a card from the ‘homes’ pile and a card from the ‘adjectives’ pile and creating a phrase in Arabic. To make the game more competitive, consider awarding points to the student who has accumulated the most cards in each group. Use relevant and familiar vocabulary from a range of themes to interact; Use structures and features of the grammatical system to interact (ML4-INT-01)
· Exit ticket – as students leave the room ask them the question أين تعيشين؟ (f) / أين تعيش؟ (m) (Where do you live?). Students can respond with the type of home they live in or the location of their home. For students with a higher level of language, ask ما  نوع  المسكن  الذي  تعيشين  فيه؟ (f) / ما نوع المسكن الذي تعيش فيه؟ (m) and add a prompting question such as هل هو كبير؟ (Is it big?) to prompt them to use an adjective to describe their home. Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
[bookmark: _Toc203982658]Mini task 1 – progress checkpoint
Table 2 – mini task – progress checkpoint 1
	Mini task – understanding texts

	[image: ] As a formative assessment task, to ensure they are on track to succeed in the final summative assessment task, students access profiles about a group of students visiting their school from an Arabic-speaking country and match them with the most appropriate ‘buddy’ family, using resource 11. Mini task – progress checkpoint 1 (Word).
[bookmark: _Hlk201137034]Task – your school is preparing to welcome a study group from Lebanon. The students have provided your school with brief profiles about themselves. Families at your school have completed similar profiles in English. You have been given the task of matching the visitors with the appropriate ‘buddy’ family. Read the visitors’ profiles and match them with the most appropriate ‘buddy’ family from the English-language profiles. For each match you must provide 2 reasons, in English, to justify your choice. 
Listen to, read and view information, opinions and ideas in a range of predictable texts on familiar themes; Respond appropriately in the target language and/or English to main ideas and supporting details in texts by interpreting information, opinions and ideas (ML4-UND-01)
Students should consult the marking guidelines for the final assessment of learning task to check for understanding of language and expectations and apply these to the mini task, as well as set future learning goals.
[image: ] Teacher feedback – as students are working on the task, provide verbal feedback and, where required, assist with comprehension of the profiles in Arabic. If required, prompt students to provide details in their justification. At the conclusion of the task, discuss possible pairings and justifications.


[bookmark: _Hlk142389198][image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. How could this learning be applied to the final summative assessment task? Write specific examples in Arabic that can be used in the task.
2. What did I do well? Write specific details and how it can be applied to future language use or learning.
3. What am I still unsure about? Write specific details and an action plan of how to get help and by when.
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[image: A group of people in a circle

Description automatically generated with low confidence] Sample differentiation
The following strategy provides a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
Students with advanced proficiency – students write a welcome email to a visiting student that they have paired with a ‘buddy’ family from the point of view of the ‘buddy’, welcoming them to their school and justifying their pairing choice in Arabic. In addition, they may write a brief introduction of themselves in Arabic.
High potential and gifted students – students write the justification for their pairing choice in Arabic. In addition, they may write a brief introduction of themselves in Arabic.
Students requiring additional support – provide students with vocabulary lists or dictionaries to support comprehension of the Arabic texts. Provide multiple choice options from students to select when justifying their pairing choices.
[bookmark: _Toc203982659]Weeks 4–6 – What is my house like?
The table below contains suggested learning intentions and success criteria. 
Table 3 – learning intentions and success criteria for Weeks 4–6
	Learning intentions
	Success criteria

	Students are learning:
· to describe their home
	Students can:
· identify and describe the rooms and common features of their own homes 

	· there are common features of homes in Arabic-speaking countries that may be less common in Australia.
	· identify culturally-specific features of housing in Arabic-speaking countries.


Suggested vocabulary and grammatical structures
Using adverbs to describe in more detail:
كيف هو منزلك؟ (m) / كيف هو منزلكِ؟ (f)
إلى حد ما
أكثر من اللازم
جداً
إنه كبير أكثر من اللازم
إنها كبيرة أكثر من اللازم
إنه صغير جدا
إنها صغيرة جدا
إنه حديث إلى حد ما
إنها حديثة إلى حد ما
Asking about and identifying features:
ما هو؟ (m) / ما هي؟ (f)
لكن / لكنها
 لذلك
إنها صغيرة لكنها مريحة
[bookmark: _Hlk196741200]إنه صغير لكنه مريح
إنها كبيرة، لذلك هي واسعة
إنه كبير، لذلك هو واسع
Rooms and features of the house:
الساحة / الفناء
مشربية
الشرفة
غرفة النوم
الكراج / المرآب
غرفة الجلوس / الصالون
الحمام
[bookmark: _Hlk190172752]غرفة الطعام
المطبخ
غرفة الغسيل
غرفة الألعاب
المكتب
القبو
الحديقة
المسبح
السلّم
[bookmark: _Toc203982660]Describing my home
· To introduce students to the interior of different housing types in Arabic-speaking countries, view small sections of online resources – for example, the video Arabic house tour in Abudhabi, UAE (19:30), from 3:23, or the virtual Modern Arabic villa house tour. Pause and discuss aspects of the homes according to student interest.
· To review the vocabulary used to describe different types of homes, view a real estate site such as Savills in the Middle East or Property Finder to explore real estate in Egypt. Click on individual properties and ask students ما هذا؟ (‘What is this?’) to elicit a response that identifies the type of home, for example, إنه منزل من طابقين (‘It’s a 2-storey house’), إنه منزل (‘It’s a house’), إنها شقة (‘It’s an apartment’), إنها فيلا (‘It’s a villa’). Remind students of the importance of the correct choice of ‘It is’ in Arabic, إنه or إنها depending on the gender of the noun being identified. Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
· [bookmark: _Hlk196740492]To revise adjectives and correct agreement, write the question نعم أم لا؟ (‘Yes or no?’) on the board. Ensure that students recall the meaning of each word. Using the same website(s) as above, click on one of the properties and make a statement about it, for example, show an image of a small house and say إنه صغير (‘It is small’) and ask نعم أم لا؟. Model a response for students to repeat by saying نعم، إنه صغير (‘Yes. It is small’), then ask the question again and say the same answer again, indicating to students to repeat the modelled response. Next, show students an image of a large home and repeat إنه صغير. Follow the statement with the question نعم أم لا؟. Students respond by saying, لا، إنه كبير (‘No. It is big’). Next use an image of an apartment and state إنها صغيرة and follow it with the question نعم أم لا؟. Remind students that apartment is feminine, therefore the adjective is in its feminine form. Students respond with لا، إنها كبيرة (‘No. It is big’). Continue until you have revised all adjectives, alternating between house, villa and apartment to encourage students to practise masculine and feminine forms of all adjectives. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01); Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Write the questions كيف هو منزلك؟ (m) and كيف هو منزلكِ؟ (f) on the board (‘What’s your home like?’). Discuss the letters used and the meaning of the 2 questions to ensure student understanding. Ask students to explain why there are 2 different forms of the same question. Confirm that منزلك and منزلكِ (meaning ‘your house’ for masculine and feminine possessive forms) are used depending on who the question is addressed to. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Use resource 12. Adverbs to describe where I live (PowerPoint) to introduce adverbs to allow students to describe where they live in greater detail. On slide 2, read the description إنه صغير or ask students to read it aloud. Move to slide 3 and read the sentence إنه صغير إلى حد ما aloud. Elicit the difference between this statement and the original statement from students. Discuss the possible meaning of the word according to the image. Note the position of the adverb إلى حد ما in the example (at the end of the sentence). Click to reveal the English translation. Repeat this process with slide 4. Ask students to repeat the sentence after you, to practise correct pronunciation. Move to slide 5 and read the sentence aloud. Repeat this process with slides 6 to 9 which describe an apartment using the adjective ‘big’ in its feminine form. Point out that the adverbs do not change, regardless of the gender of the noun they are describing, but that they are always placed at the end of the sentence. Ask students to repeat each sentence as it is read out. Direct students to add the new questions (from the previous dot point) and adverbs to their anchor charts. Use knowledge of features of the sound system to understand texts; Use familiar metalanguage to compare target language structures and features with English (ML4-UND-01)
· Play a game of ‘Bob up’ with short sentences that incorporate the new structures, to give students an opportunity to practise hearing and reading them in Arabic. Split the class in half and ask students in each group to count off in Arabic, so that each student has a number, ensuring there are pairs of each number. If there is an extra student, they can assist with judging. Display a list of numbered sentences on the board, for example, إنه حديث جدًا andإنها كبيرة أكثر من اللازم . Say a number. The 2 students with that number race to be the first in their pair to stand up and say the English translation of the sentence which matches their number. If they are correct, their team wins a point. If they are incorrect, the other student has an opportunity to correctly translate the sentence. Play several rounds until all numbers have been called and all students have had a turn. The team with the most points at the end wins. To make the game more challenging, say the number of the pair first, then say a second number that corresponds to a sentence on the board. This will prevent students preparing their sentence translations in advance. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01)
· Use resource 13. Running reporter (Word) to play a game to consolidate students’ comprehension of the new adverbs. Students work in pairs in the roles of the ‘scribe’ and the ‘running reporter’ to communicate sentences to each other in a fun and engaging activity to practise reading and writing the new phrases. Detailed instructions for this activity are included in the resource. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· Provide students with resource 14. Missing words (Word) to practise their aural comprehension. In Activity 1, you read a text aloud to students, missing out some of the words. Students highlight the missing words on their version of the text. In Activity 2, students make a list of the missing words with their English translation. Listen to, read and view information, opinions and ideas in a range of predictable texts on familiar themes (ML4-UND-01)
· Write the following sentence on the board, which describes the apartment: إنها حديثة إلى حد ما لكنها جميلة جداً. Ask students the meaning of the sentence and discuss the use of the word لكنها (‘but’) in this context. Unpack the meaning of the sentence with students if they are unsure. Co-create a second sample sentence about a house on the board that includes the masculine form of the word ‘but’, for example, إنه فسيح لكن مريح جداً. Discuss the different forms of the word ‘but’ in Arabic and explain that, like the adjectives they have already learned, the word ‘but’ must agree with the subject of the sentence: لكن (for masculine subjects like ‘house’) and لكنها (for feminine subjects like ‘apartment’). Direct students to add the new vocabulary to their anchor charts. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Play a round of ‘Sentence bingo’. Display 12 to 15 model sentences in Arabic on the board, for example  إنها صغيرة إلى حد ما لكنها مريحة جداًand label each sentence with a number. Sentences should be similar, recycling language with slight changes to distinguish each sentence. For example, for a house, إنه صغير إلى حد ما ومريح جداً. Say each sentence aloud and check students’ understanding of each. Students draw 2 rows of 3 boxes, totalling 6 boxes. Students choose 6 sentences from the list and write a number corresponding to a sentence in each box. Begin reading out one sentence at a time, in a random order. If students have the corresponding number, they cross it off. The first student to cross out all 6 numbers wins. To make this activity more challenging, it can become a translating activity – read the translations out in English instead of the Arabic sentences. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· [bookmark: _Hlk197088274]As a brain break, play a round of ‘3 steps forward’. Display vocabulary in Arabic on the board. Use a mixture of prior and current vocabulary (as a revision activity, if preferred), or current vocabulary only (such as adjectives and adverbs). Then, prepare a timer for 2 minutes using the Rocket Countdown Timer online tool. Students stand at the back of the classroom in a line. When students are ready, ‘think’ of one of the vocabulary terms from the board. When the timer starts, students begin taking turns guessing what term you are thinking of. Students can guess at random or in order of where they are standing in the line at the back of the classroom. If a student guesses correctly, everyone in the class takes a step forward and the process begins again. Students win if they take 3 steps forward. You win the game if the timer goes off before students have taken 3 steps forward. Play 2 to 3 rounds. Use features of the sound system in spoken interactions (ML4-INT-01)
· Provide students with resource 15. Adjective and adverb activities (Word) to consolidate their use of the new structures which includes identifying adjectives and adverbs, writing activities and an information gap activity for students to complete in pairs. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts; Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01); Use structures and features of the grammatical system to create texts (ML4-CRT-01); Understand and reciprocate information about their own and others’ personal worlds (ML4-INT-01)
· Exit ticket – show students an image of a house from the real estate website Savills or Property finder. Ask students to identify the type of home, describe it, or both. Students may choose to include adverbs in their response. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
· Introduce the rooms of the house using resource 16. Rooms and features of the house (PowerPoint). Print these slides for use in later activities. Ask students to identify and ‘sound out’ the letters in each word to ensure they recognise them. Assist with this, as required. Ask students to tell you the word for ‘the’ (ال) in Arabic (prior knowledge). As you progress through the slides a second time, point out the word ‘the’, reminding students that the definite article ‘the’ is always ال, regardless of the gender of the word. Point out (prior knowledge) that ال looks different depending on the word that follows[footnoteRef:4]. For example, in the case of ال + صالون , ال is attached directly to the word that follows: الصالون. In the case of مطبخ, ال is assimilated into the word: المطبخ. Use knowledge of sound–symbol correspondences to understand and respond to texts; Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01) [4:  Teachers determine whether they will give students an in-depth explanation of the difference between sun and moon letters, depending on engagement and ability.] 

· Introduce the questions (m) ما هو؟ and ما هي؟ (f) on the board. Explain that the question ما هو؟ can be used when you are asking ‘What is it?’ in a general sense when you are unsure of the gender of the noun. Show the slides a second time, pointing out to students that the gender for each word is included on the slide so they will know which form of the question to expect. For each slide, ask ما هو؟ or ما هي؟ according to the gender of each noun. Begin by modelling a response to the question in its masculine and feminine form, for example, ما هي؟ إنها الحديقة or ما هو؟ إنه السلّم Continue through the slides until a question has been asked for each item. Ask students to add the new vocabulary, including the 2 forms of the question, and the definite article ال to their anchor charts. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Play ‘What’s missing?’ to practise the new vocabulary. Provide students with mini whiteboards and markers. Display 4 pictures of different rooms of the house on the board. List (orally or in written form) the vocabulary for 3 of the pictures in random order. Students identify which vocabulary is missing from the list and race to write the missing words on their whiteboard. Students display their answer as soon as they have written it down. Reveal the missing term and ask students to check their work for spelling. Play several rounds. Students requiring additional support could work with a partner for this activity. They could also provide the answer in English. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01)
· Use resource 17. One pen, one dice – rooms and features of the house (Word) to practise reading and writing the new phrases. Students work in pairs (or groups of 3, where necessary) to play. Provide students with one dice and one pen per group and their own copy of the list of sentences to translate (one per student). The goal of the game is to be the first in the pair or group to complete the translations of the sentences on their answer sheet. Additional instructions for this activity are included in the resource. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01); Socialise with peers (ML4-INT-01)
· [bookmark: _Hlk199507600]Students practise interacting to identify the rooms using resource 18. Interacting cards – rooms and features of the house (Word). Students take turns to ask their partner to identify the rooms of the house with the question ما هو؟ and ما هي؟. In a second activity that incorporates the adjectives from resource 9. Adjectives cards (Word), introduce students to the questions كيف يبدو؟ (m) and كيف تبدو؟ (f) (‘What is it like?’), so that they can interact to describe each room of the house. Students then create sentences based on the cards they have collected. Additional instructions and differentiation strategies are included in the resource. Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01); Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
[bookmark: _Toc203982661]Mini task 2 – progress checkpoint
Table 4 – mini task – progress checkpoint 2
	[bookmark: _Hlk159241843]Mini task – audio visual presentation

	[image: ] As a formative assessment task, to ensure they are on track to succeed in the final summative assessment task, students create a visual presentation in Arabic about their home, or a house of their choosing, for students visiting their school from an Arabic-speaking country. Students include at least 4 slides, with a minimum of one image per slide. Students include the following details:
· where they live, including the type of home they live in, for example, ‘I live in a villa in the city’
· a description of their house, using at least 2 adjectives, for example, ‘The house is small but comfortable’
· a detailed description of at least 3 rooms in the house, each containing an adverb and conjunction.
Create informative texts to describe and share information about themselves and their personal world (ML4-CRT-01)
Students should consult the marking guidelines for the final summative assessment task, to check for understanding of language and expectations and apply these to the mini task, as well as set future learning goals.
[image: ] Peer feedback – students swap their presentation with another student for peer feedback on language used.


[bookmark: _Hlk161146787][image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
High potential and gifted students and advanced proficiency – students can add greater detail to their description of their house or make comparisons with houses that they might see in a francophone country.
Students requiring additional support – provide students with scaffolds and/or templates with sentence starters.
[image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. What elements of this task can be included in the final summative assessment task?
2. How can I build my confidence to create a text without any support?
3. Do I need to revise any vocabulary or structures from prior learning? If yes, what should I focus on?
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
[bookmark: _Toc203982662]Weeks 7–10 – what I do at home and in my neighbourhood
The table below contains suggested learning intentions and success criteria. 
Table 5 – learning intentions and success criteria for Weeks 7–9
	Learning intentions
	Success criteria

	Students are learning:
· to describe activities they do at home and where they do them
	Students can:
· describe activities they do at home and where they do them

	· that neighbourhoods in Arabic-speaking countries include culturally-specific places.
	· use adjectives to describe places in their neighbourhood

	
	· describe places they go and activities they do in their neighbourhood, using correct verbs and prepositions.


Suggested vocabulary and grammatical structures
Expressing what you do in your home:
[bookmark: _Hlk200526542]ماذا تفعل في المنزل؟ (m) / ماذا تفعلين في المنزل؟ (f)
أقرأ
أستريح
أطبخ
أستمع إلى الموسيقى
أكمل وظائفي المدرسية
أقضي وقتًا مع عائلتي / أصدقائي
أشاهد التلفاز
ألعب ألعاب الفيديو
Identifying places in your neighbourhood:
هل يوجد في حيّك؟ (m) / هل يوجد في حيّكِ؟ (f)
في حيّي يوجد...
الفرن
متجر الحلويات
محل الجزارة
المركز التجاري
الملعب
الحديقة
متجر الشاي
السوق
متجر العطور
Discussing and describing what’s nearby:
إنها قريبة (f) / إنه قريب (m)
إنها بعيدة (f) / إنه بعيد (m)
إنها هادئة (f) / إنه هادئ (m)
إنها مزدحمة (f) / إنه مزدحم (m)
Expressing what you do in your neighbourhood:
أذهب إلى
ألعب الرياضة
أقضي الوقت
أشتري
أشتري الطعام
أشتري الملابس
[bookmark: _Toc203982663]Describing what I do at home
· Introduce new phrases to describe activities in the home using resource 19. Activities at home (PowerPoint). Print these slides for use in later activities. Point out that each activity appears in the ‘I’ form of the verb. Ask students to repeat each phrase after you in choral repetition to practise correct pronunciation and intonation. Introduce the questions ماذا تفعل؟ (m) and ماذا تفعلين؟ (f) (‘What do you do?’). Show the slides a second time, asking students to repeat after you in response to the question. Repeat as many times as required to practise correct pronunciation. Students add the new vocabulary and the questions to their anchor charts. Use knowledge of features of the sound system to understand texts (ML4-UND-01)
· Using the slides from resource 19. Activities at home (PowerPoint), show students 2 different images, for example ‘I read’ and ‘I listen to music’. Describe one of the images, for example أقرأ. Students identify the correct image by pointing and saying نعم، أقرأ. Repeat for each slide. Alternatively, show one image and give students 2 options to choose from, for example, أقرأ أو أستمع إلى الموسيقى. Students provide the correct response either orally, through gestures, or by writing their answer on a mini whiteboard. As an additional or alternative activity, display an image and ask the question ماذا تفعل؟ (m) and ماذا تفعلين؟ (f) to elicit the correct verb in Arabic as depicted in the image. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01)
· Using the slides from resource 19. Activities at home (PowerPoint), revise the questions (f) ماذا تحبين أن تفعلي؟ / (m) ماذا تحب أن تفعل؟ and 
(f) ماذا لا تحبين أن تفعلي؟ / (m) ماذا لا تحب أن تفعل؟, drawing on students’ prior knowledge about discussing their likes and dislikes. Display each slide, asking students either (f) ماذا تحبين أن تفعلي؟ / (m) ماذا تحب أن تفعل؟ or (f) ماذا لا تحبين أن تفعلي؟ / (m) ماذا لا تحب أن تفعل؟. Depending on the question asked, students answer in a full sentence, using the prompt on the slide. For example, if the slide shows أطبخ and you ask (f) ماذا تحبين أن تفعلي؟ / (m) ماذا تحب أن تفعل؟, students answer with أحب أن أطبخ.
· As a brain break, students stand up with enough space around them to move around. Call out the activities and students have to act out each one. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01)
· To consolidate their learning, provide students with resource 20. What do you do at home? (Word). Students complete the activities to identify activities in the home and where they are done and practise writing sentences to describe what they do in each room of the house. Listen to, read and view information, opinions and ideas in a range of predictable texts on familiar themes; Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
· Students practise hearing the new phrases with a game of ‘Spot the phrase’. Choose 3 or 4 students to sit at the front of the class, facing their peers. Give each student a piece of paper with a different phrase from the new vocabulary, for example, أقرأ or أشاهد التلفاز. They cannot show this to anyone. Read out 10 to 15 sentences, repeating each sentence at random. If a sentence contains the student’s phrase, they stand up. If they hear it again, they must sit down. Students in the class watch when the students at the front stand up and sit down, listening carefully and making notes. After you have finished reading the sentences, ask students if they have worked out what each student at the front has written on their piece of paper. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01)
· Students participate in a game of ‘Delayed copying’. Display a sentence related to home and location on the board in Arabic. Give students 10 seconds to memorise the sentence. Then, remove the sentence from the board. As soon as it disappears students pick up their pen and attempt to write the sentence down correctly. Repeat several times, adding more details each time and ensuring the phrases increase in difficulty. Display the correct sentences after each round so students can check their work. As a variation on this activity, say the sentence aloud and then count on your fingers. When the time is up, students write down what they heard. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
· Students read the blog posts in resource 21. This is where I live (Word) and complete a series of questions in English. In this resource they are also asked to create their own blog post. Suggestions for differentiation, including a scaffold, are provided in the resource. Listen to, read and view information, opinions and ideas in a range of predictable texts on familiar themes; Develop and use comprehension strategies to interpret information, opinions and ideas in texts (ML4-UND-01); Create informative texts to describe and share information about themselves and their personal world (ML4-CRT-01)
· Using resource 22. Student profiles (PowerPoint), students practise asking question and answers based on the student profiles in the resource. Display the 3 profiles on slide 2 (or slide 3, if you would prefer to use Arabic, for your context). With the class, identify the questions students could ask to elicit the information from the profile. Students write these in their books. Then, nominate 3 students to come to the front of the class and assign each student a profile from slide 2 (or slide 3). The class takes turns to ask each student at the front 3 to 4 questions. The students at the front take turns to respond, based on their nominated profile. Continue with the remaining slides, or until students feel confident with the structures – they will use these independently in the next activity. Ask questions and describe actions; Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
· Students complete the activity in resource 23. Find someone who ... (Word), asking and responding to questions about each other’s profiles. Students are provided with a profile card as their alias, and engage in conversations with other students exchanging information about names, where people live, what type of home they live in, and what they like to do at home, until they find someone that matches each criteria in the activity. Socialise with peers; Use relevant and familiar vocabulary from a range of themes to interact; Use structures and features of the grammatical system to interact (ML4-INT-01)
· Exit ticket – mime an activity from the list of activities done at home. Students must identify the activity correctly in Arabic. To provide further support to students who need it, provide 2 possible phrases in Arabic for the student to choose from. To further extend students, prompt them to provide additional details such as whether they like the activity or not. Use features of the sound system in spoken interactions (ML4-INT-01)
[bookmark: _Toc203982664]Describing places in my neighbourhood
· As an introduction to the new vocabulary for identifying places in a neighbourhood, show students pictures of different shops that are common in Arabic-speaking countries using resource 24. Places in my neighbourhood (PowerPoint). As a class, discuss culturally-specific and significant shops and businesses, for example, الفرن (‘the bakery’), متجر العطور (‘the perfume shop’) and متجر الشاي (‘the tea shop’). Discuss the differences between Australian shops or shops from students’ home countries and those found in towns and villages in Arabic-speaking countries. Continue to introduce the rest of the vocabulary in the resource, modelling correct pronunciation and asking students to repeat after you. Use knowledge of sound–symbol correspondences to understand and respond to texts (ML4-UND-01)
· To reinforce new vocabulary, do a ‘This or that’-style activity. Show students 2 different images, for example, the market and the shopping centre. Make a statement in Arabic, for example, إنه مركز التسوق. Students identify the correct image by pointing and repeating the identifying statement إنه مركز التسوق. Alternatively, show one image of a place and give students 2 options to choose from, for example, إنّه السوق (‘It is the market’) or إنه مركز التسوق (‘It is the shopping mall’). Students provide the correct response orally by repeating the sentence that corresponds with the image. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01)
· Introduce the phrase في حيّي متجر... (‘In my neighbourhood there is …’) with the places students have learned using resource 24. Places in my neighbourhood (PowerPoint). Repeat the new phrase with each image from the resource, directing students to repeat after you, for example, في حيّي توجد الحديقة to allow students to practise correct pronunciation and intonation. Students add the new vocabulary to their anchor chart. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Introduce the question هل يوجد في حيّك؟ (m) / هل يوجد في حيّكِ؟ (f) (‘What is there in your neighbourhood?’). Ask students to compare the question to the statement في حيّي متجر... to identify the different letters and discuss the meaning of the question. For example, حيّي has changed to حيّك or حيّكِ to indicate the change in possession from ‘my’ to ‘your’ (masculine and feminine). Repeat the masculine and feminine forms of the question to allow students to practise the correct pronunciation. Use the slides from resource 23. Places in my neighbourhood (PowerPoint) as prompts to model asking the correct form of the question (masculine or feminine) and respond according to the prompts. Ask individual students to respond to the questions هل يوجد في حيّك؟ (m) / هل يوجد في حيّكِ؟ (f) or use a tool like Wheel of names to select a student at random. Next, tell students to leave their seats and begin moving around the room. Cycle through the slides again. Each time you change the slide, students must stop walking and pair up with their nearest classmate. Students engage with their new partner to practise asking and answering the question. Indicate which person in the pair will ask the question by giving an instruction like ‘Students closest to the front ask the question’. Remind students to use the correct form of the question when interacting with each new partner. Once the question has been asked and answered, tell students to begin moving around again until you change to the next slide. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01); Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
· Play a memory chain game. Students form a circle, or can remain seated for this activity (if you choose the seated option, indicate to the students which path the chain will follow and continue to direct students as they progress around the room). To begin the activity, ask the appropriate form of the question هل يوجد في حيّك؟ (m) / هل يوجد في حيّكِ؟ (f). Model a response to demonstrate to students, beginning with the phrase في حيّي متجر... and include a place from the new vocabulary. Choose a student to follow you and explain that they must repeat your phrase and then add the name of another place using و (‘and’), for example, في حيّي يوجد السوق والحديقة. The next student must repeat the phrase with all 3 places and so on, until they can’t remember all of the places already mentioned. To restart and begin another chain the next student asks the question هل يوجد في حيّك؟ (m) / هل يوجد في حيّكِ؟ (f). Points can be awarded, with the student who remembers the most items being the winner. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
· Introduce adjectives to describe places using resource 25. Additional adjectives to describe places (PowerPoint). Remind students of the need to use the correct form of the adjective, depending on the gender of the place they are describing. Use slides 2 to 5 to demonstrate the masculine and feminine forms of the adjectives, clicking to reveal the feminine form of each adjective. Use slide 6 to 12 for students to practise the new adjectives to describe the images they see. Remind students of the need to use the correct form of ‘It is’ (إنه  or إنها ). Encourage the use of adverbs they already know, such as ‘very’, ‘quite’ and ‘too’, to describe the images. Students add the new adjectives to their anchor charts. Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01); Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
· Students participate in a pair activity using resource 26. Information gap activity (Word) to consolidate the new vocabulary and structures. Instructions for the activity as well as suggestions for differentiation are included in the resource. Understand and reciprocate information about their own and others’ personal worlds (ML4-INT-01); Use features of the sound system in spoken interactions (ML4-INT-01)
· Students play the ‘Telephone game’ in teams of approximately 6 students. Each team forms a line, from the front of the classroom to the back. All students, except for the front student, close their eyes while you hold up a sentence written on paper or a mini whiteboard. Include at least 2 neighbourhood places in the sentence, for example, في حيّي يوجد الملعب والمركز التجاري. Hide the sentence, then ask all students to open their eyes. The front student in each team then turns to the second student in their team and whispers the sentence to them. Play continues along each student in the team. The final student in each team writes the sentence on a mini whiteboard, in English or in Arabic as determined before the game begins. Award points for speed and accuracy. Use features of the sound system to create spoken texts (ML4-CRT-01)
· Exit ticket – place resource 27. Exit ticket images (Word) containing the images of places and adjectives in front of the student. The student must ask about your neighbourhood using the appropriate form of the question هل يوجد في حيّكَ؟ (m) / هل يوجد في حيّك؟ (f). Students must identify place(s) and the adjective(s) used in your response by pointing at the corresponding image(s). A sample response could be:
في حيّي يوجد متجر الشاي، إنّه كبير جدًا، و في حيّي يوجد السوق، إنه مزدحم جدًا. Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01)
[bookmark: _Toc203982665]What I do in my neighbourhood
· Introduce new verbs for activities in the neighbourhood using Total Physical Response (TPR). For each verb, say the word aloud in Arabic and mime the action. Students repeat the phrase and observe your movements to extrapolate the meaning of the new words. Repeat the words with the actions, with students repeating the word and mimicking your action. Check for meaning using phrases such as هل تفهمون؟ or حسناً؟. If students are unsure of the meaning of the word, continue to gesture or draw pictures on the board to demonstrate the meaning. Avoid using English to explain the meaning by using different actions, gestures or images on the board. Say the words a third time, indicating to the students that they must demonstrate the action by using gestures and saying to the class أروني (‘Show me’). Finally, indicate to individual students that they say the phrase for you so that you can mime the action of the word. When students are confident with the meaning of the words, and their correct pronunciation, write them on the board for them to copy into their anchor charts. Explain to students that أذهب means 'I go'. When expressing where they go, students will need to include the preposition إلى. Point out that the preposition remains unchanged regardless of the gender of the destination. To demonstrate, write sample sentences on the board for students to copy into their anchor chart, for example, أذهب إلى السوق, أذهب إلى الحديقة. For all other activities, students will continue to use في. Use knowledge of features of the sound system to understand texts; Use knowledge of structures and features of the grammatical system to understand and respond to texts (ML4-UND-01)
· Provide students with resource 28. What do you do in your neighbourhood? (Word) to practise forming sentences using the places and the activities they do in the neighbourhood. This resource also includes listening activities and a survey to complete in pairs. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01); Use relevant and familiar vocabulary from a range of themes to create texts (ML4-CRT-01); Use relevant and familiar vocabulary from a range of themes to interact (ML4-INT-01)
· Play a round of ‘Twist and shout’. Display a sentence in Arabic that includes places and verbs, for example, أقضي الوقت في الحديقة with its English translation (‘I hang out in the park.’), on the board. Students work in 2 teams, with one student from each team representing their group for each round. Student A (from Team 1) faces the board, with Student B (from Team 2) facing away from the board. Student A shouts the sentence from the board and Student B must shout the English translation back, without peeking at the board. The first student in Team 2 to correctly shout the correct English translation wins a point for their team. Representatives from Team 1 and Team 2 alternate roles each round so each team has a turn to try and win a point. The team with the most points at the end wins. Use knowledge of appropriate and familiar vocabulary from a range of themes to understand and respond to texts (ML4-UND-01)
· Students participate in a ‘Dictogloss’ activity. This activity requires students to listen to a text and aim to reconstruct it. Prepare a text that incorporates the structures from throughout the unit. Read your text aloud for the first time. Students are not permitted to make any notes as they listen. After the text is read aloud, students can write down as many words, phrases or sentences as they remember. Read the text aloud a second time. Students are not permitted to make any notes until after the text has been read aloud. Then, students pair up and use both of their notes to try and reconstruct the text. Provide students 5 to 10 minutes to consolidate their notes and form the text. Read the text aloud a third time. Students are not permitted to make any notes. After the text is finished being read aloud, students work with their partner to make any changes to their reconstruction. Provide students approximately 5 to 10 minutes to finish their task. Finally, display the text. Students check their work against the transcript and edit their text to ensure their final product is correct. Ask students to highlight the sections of the text that they missed. Use knowledge of features of the sound system to understand texts; Recognise and use structures and features of the target language writing system to understand and respond to texts (ML4-UND-01)
· Exit ticket – show students an image of a location in the neighbourhood from the resource 24. Places in my neighbourhood (PowerPoint). Ask students to describe an activity that they (could) do there using the question ماذا تفعلين هنا؟(f) or ماذا تفعل هنا؟ (m) while indicating the place on the card. Students respond with a complete sentence, for example, ألعب الرياضة في الملعب. Use features of the sound system in spoken interactions (ML4-INT-01)
[bookmark: _Toc203982666]Mini task 3 – progress checkpoint
Table 6 – mini task – progress checkpoint 3
	Mini task – speed chatting

	[image: ] As a formative assessment task, to ensure students are on track to succeed in the final summative assessment task, students prepare for spontaneous dialogues with students visiting their school from an Arabic-speaking country. Use resource 29. Speed chatting (PowerPoint) with the profile cards printed from resource 22. Student profiles (PowerPoint). Students use the profile cards as a stimulus to chat with a partner in Arabic, asking and answering questions about where they live and what they like to do at home and in their neighbourhood. Provide a copy of possible conversation questions to students prior to the task, either by displaying them on the board or providing a handout. The conversation questions include questions such as:
· أين تعيش؟ (m) or أين تعيشين؟ (f)
· ما نوع المسكن الذي تعيش فيه؟ (m) or ما نوع المسكن الذي تعيشين فيه؟ (f)
· كيف هو منزلك؟ (m) or كيف هو منزلكِ؟ (f)
· ماذا تفعل في المنزل؟ (m) or ماذا تفعلين في المنزل؟ (f)
· ماذا لا تحب أن تفعل؟ (m) or ماذا لا تحبين أن تفعلي؟ (f)
· هل يوجد في حيّكَ؟ (m) or هل يوجد في حيّك؟ (f)
· ماذا تفعل هنا؟ (m) or ماذا تفعلين هنا؟ (f)
Brainstorm additional ideas for conversation questions with the class and remind students that they can improvise their own questions during the activity. Inform students that you will walk around the classroom, listening to the interactions, and assessing their ability to:
· ask and answer questions appropriately
· use appropriate forms (masculine or feminine) of questions
· use correct forms of adjectives
· include adverbs in their responses using correct word order.
Socialise with peers; Understand and reciprocate information about their own and others’ personal worlds; Express and explain emotions, opinions and personal preferences; Use a range of communication strategies to facilitate interactions in familiar contexts; Use structures and features of the grammatical system to interact (ML4-INT-01)
[image: ] Teacher feedback – allow students 10 to 15 minutes to prepare for the task. Engage in group and individual discussions to support language and ideas which could be included and give advice to students needing support. As students engage in their conversations, listen and provide verbal feedback.


[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
Students with advanced proficiency – group students with similar ability to enable them to exchange additional information from their profiles using prior learning.
High potential and gifted students – encourage students to use conversation fillers and make comments on what information their partner is sharing from the phrases they have learned throughout the unit.
Students requiring additional support – provide students with the scaffold included in the resource.
[image: ] Student reflection – students complete a learning reflection journal entry, digitally or on paper (see sample, or students could use their own format), reflecting on their learning progress and setting new learning goals.
Reflection questions:
1. What elements of this task can be included in the final summative assessment task?
2. Do I need to revise any vocabulary or structures? If yes, what should I focus on?
[image: ] Teacher reflection and evaluation – reflect on the unit to this point, along with student data such as formative assessment and feedback through exit tickets. Use this space to add any adjustments made to the unit or that will be made to the next stage of the learning sequence.
· As a whole class, review the anchor chart. Students consult the final summative assessment task marking guidelines to check for understanding of language and structures needed and how they may be applied to the task. Discuss any areas students feel they still need support with and identify ways to provide this support. Practise with students how to manipulate and extend their learning to complete the task. Encourage students to write drafts and seek feedback from the teacher. Create informative texts to describe and share information about themselves and their personal world; Use relevant and familiar vocabulary from a range of themes to create texts; Use structures and features of the grammatical system to create texts; Use structures and features of the target language writing system to create written texts (ML4-CRT-01)


[bookmark: _Toc203982667]Evaluation and variation
[image: ] Record any variations you implemented, including extensions and adjustments implemented to support student learning, for students with special education needs. The evaluation can include feedback from students.
[bookmark: _Toc203982668]Registration
Teacher name:
Teacher signature:
Date:


[bookmark: _Appendix_A_–_1][bookmark: _Toc203982669]Appendix A – sample summative assessment task
[bookmark: _Toc203982670]Outcomes and content
Outcome:
ML4-CRT-01 creates a range of texts for familiar communicative purposes by using culturally appropriate language
· Creates informative (or imaginative) texts to describe and share information about themselves and their personal world
· Use familiar text features
· Uses relevant and familiar vocabulary from a range of themes to create texts
· Uses structures and features of the grammatical system to create texts
[bookmark: _Toc203982671]Task
An Arabic-speaking student will be staying with you as part of a sister school program. In Arabic, create a video message in preparation for their visit to introduce your home and local area. In your video, include: 
· [bookmark: _Hlk199759033]a brief introduction about yourself and your family – this can be real or imagined 
· a description of where you live, including where your home is located and what type of home it is
· a description of at least 3 rooms or features of your home and what you like to do at home
·  a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
[image: ] Differentiation examples
The following strategies provide a starting point for how you can differentiate this task for a range of learners. Adapt or design alternatives, to meet the needs of students in your class.
· Students with advanced proficiency – identify an Arabic-speaking student in your community and record yourself interviewing them about their home and area. Add any additional questions you would like to ask.
· High potential and gifted students – students might include additional details about themselves, their daily life or the people who live in their home using third person structures.
· Students requiring additional support – students might be provided with a scaffold and/or blank template, with sentence starters or sentence builders.
[bookmark: _Toc203982672]Marking guidelines
Table 7 – marking guidelines for summative assessment task
	Outcome and content
	A – outstanding
	B – high
	C – expected
	D – basic
	E – limited

	[bookmark: _Hlk134546047]Creating texts (ML4-CRT-01)
Create informative texts to describe and share information about themselves and their personal world
· Use relevant and familiar vocabulary from a range of themes to create texts
	Creates a detailed text with a high level of accuracy that includes:
· a brief introduction about yourself and your family
· a description of where you live, including the location of your home and what type of your home it is
· a description of at least 3 rooms or features of your home and what you like to do in each place
· a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
	Creates a detailed text with minor errors that includes:
· a brief introduction about yourself and your family
· a description of where you live, including the location of your home and what type of your home it is
· a description of at least 3 rooms or features of your home and what you like to do in each place 
· a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
	Creates an informative text in some detail, with errors that do not affect meaning, that includes:
· a brief introduction about yourself and your family
· a description of where you live, including the location of your home and what type of your home it is
· a description of at least 3 rooms or features of your home and what you like to do in each place 
· a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
	Creates a text that includes errors that may affect meaning, which includes some of the following:
· a brief introduction about yourself and your family
· a description of where you live, including the location of your home and what type of your home it is
· a description of at least 3 rooms or features of your home and what you like to do in each place 
· a description of your neighbourhood
· a description of at least 3 facilities in your neighbourhood and what you do there
· a description of a place you like to go in your neighbourhood and what you like to do there.
	Creates a text with single words and/or simple phrases.

	Creating texts (ML4-CRT-01)
· Use familiar text features
· Use structures and features of the grammatical system to create texts
	Uses a variety of structures and features of the grammatical system, with a high level of accuracy, including:
· appropriate greeting and sign off
· appropriate definite and indefinite articles
· correct adjective placement and agreement
· appropriate choice of verb forms in the present tense
· correct use and placement of adverbs
· compound sentences that include conjunctions such as ‘and’, ‘but’, ‘therefore’.
	Uses a variety of structures and features of the grammatical system, with minor errors, including:
· appropriate greeting and sign off
· appropriate definite and indefinite articles
· correct adjective placement and agreement
· appropriate choice of verb forms in the present tense
· correct use and placement of adverbs
· compound sentences that include conjunctions such as ‘and’, ‘but’, ‘therefore’.
	Uses a variety of structures and features of the grammatical system, with some errors, including:
· appropriate greeting and sign off
· appropriate definite and indefinite articles
· correct adjective placement and agreement
· appropriate choice of verb forms in the present tense
· correct use and placement of adverbs
· compound sentences that include conjunctions such as ‘and’, ‘but’, ‘therefore’.
	Uses some structures and features of the grammatical system, with errors that may hinder comprehension, including some of the following:
· appropriate greeting and sign off
· appropriate definite and indefinite articles
· correct adjective placement and agreement
· appropriate choice of verb forms in the present tense
· correct use and placement of adverbs
· compound sentences that include conjunctions such as ‘and’, ‘but’, ‘therefore’.
	Uses single words and/or phrases, with errors that hinder comprehension.


[bookmark: _Toc203982673]Sample response
This sample transcript is provided as a guide to demonstrate the intentions of the task aligned to the unit and the marking guidelines. Responses will vary – adjust the task, marking guidelines and sample response to suit your context. As this is a video task, students submit their video. 
مرحبًا، اسمي مريم. لدي عائلة كبيرة، ثلاثة إخوة وأختان. 
هذا هو المكان الذي أعيش فيه. أعيش في بيت من طابقين في المدينة. في بيتي يوجد المطبخ، وهو حديث جدًا وصغير إلى حد ما، ويوجد أيضًا غرفة الجلوس. إنها مريحة وواسعة إلى حد ما. يوجد مسبح، وهو حديث لكنّه صغير جدًا. 
في البيت، أحب الاستماع إلى الموسيقى في الفناء.  
حَيِّي مزدحم وفيه كثير من الناس، لكنّه جميل ونظيف. 
يوجد في حَيِّي مركز تسوّق، والسوق، والملاعب الرياضية. مركز التسوّق قريب إلى حدّ ما. في مركز التسوّق، أشتري الملابس. السوق بعيد جدًا ومزدحم. أذهب إلى السوق مع عائلتي. الملاعب الرياضية حديثة جدًا. في الملاعب الرياضية، أمارس الرياضة. 
أحب الذهاب إلى الحديقة. إنّها كبيرة جدًا وهادئة. في الحديقة، أخرج وأقضي الوقت مع أصدقائي. 
English translation:
Hello, my name is Mariam. I have a big family, 3 brothers and 2 sisters. 
This is where I live. I live in a 2-storey house in the city. In my house there is the kitchen, it’s very modern and quite small, and there is the loungeroom. It’s comfortable and quite spacious. There is the swimming pool, it’s modern but it is very small.
At home I like to listen to music in the courtyard.
My neighbourhood is busy and crowded but it is beautiful and clean. 
In my neighbourhood there is the shopping mall, the market and the sporting fields. The shopping mall is quite near. At the shopping mall I shop for clothes. The market is very far and crowded. I go to the market with my family. The sporting fields are very modern. At the sporting fields I play sport. 
I like to go to the park. It is very big and quiet. In the park I hang out and spend time with my friends.


[bookmark: _Toc203982674]Appendix B – unit infographic for students
[bookmark: _Toc105417567][bookmark: _Toc106112724]To support student engagement in the unit, the student-facing infographic gives students a visual guide of the unit’s learning pathway. It is available on the Support for Arabic Stage 4 webpage. You can also access an editable version, to amend for your own context. Using visual learning journeys also supports Embedding Aboriginal pedagogies in language teaching through Learning Maps – explicitly mapping or visualising processes.
[image: Stage 4 unit – infographic.]
[bookmark: _Toc203982675]
About this resource
· [bookmark: _Toc105417568][bookmark: _Toc106112725]The target audience for this resource is teachers of Arabic Stage 4.
· Email questions and feedback about this resource to languagesnsw@det.nsw.edu.au using the subject line ‘Arabic Stage 4’.
· This resource will be reviewed in 12 months’ time as part of ongoing internal evaluation.
· Created/last updated: 11 June 2025.
Please complete this feedback form to help us improve our resources and support.
[bookmark: _Toc203982676]How to use this resource
[bookmark: _Toc135921974]This 10-week unit can be modified to suit the needs of your learners, including adding your own resources, modifying content or duration, and differentiating for learning needs and learner groups. Assessing and identifying high potential and gifted learners will help teachers decide which students may benefit from extension and additional challenge. To learn more about how to support the specific learning needs for high potential and gifted learners, you can access the department’s Differentiation Adjustment Tool. Accessing the microlearning series Curriculum planning for every student in every classroom will support you to plan for the diversity of student need. The learning, teaching and assessment strategies and assessment task are suggestions only.
[bookmark: _Appendix_A_–][bookmark: _Toc135921977]When using this unit, the assessment task and embedded scaffolds, planners and teaching and learning activities consider the needs of students with disability to ensure inclusivity for student access, engagement and expression in lessons.
Considerations may include:
· providing scaffolds as an option for all students to use when needed to guide their response
· providing a visual list of key vocabulary and phrases
· providing options for student expression using their preferred mode of communication
· using closed captions (with English translation setting where appropriate) and/or provide transcripts for deaf or hard of hearing students
· providing documents digitally and/or orally, as well as on paper so that they may be accessed by means such as screen readers
· advising students of accessibility options for websites used in the unit, such as large font and voice over options.
Adjustments are recommended to cater to your class’s learning needs. This could include how students will present their work and communicate their understanding.
Appropriate adjustments may include:
· use of explicit instructions and defining key terms/concepts
· simplified or modified practical activities
· use of pictures and diagrams, clearly labelled to support students to access the tasks
· speech-to-text or augmentative communication devices.
Tailoring the mini task – progress checkpoints should provide an equitable opportunity for all students to demonstrate their understanding and receive quality feedback to improve learning outcomes.
Further examples of differentiated and personalised adjustments are provided on the Inclusive Practice hub.
[bookmark: _Toc142921797][bookmark: _Toc170728881][bookmark: _Toc173752536][bookmark: _Toc196980021][bookmark: _Toc203982677]Additional support for EAL/D students
[bookmark: _Hlk141423051]When using this resource, it is important to consider the needs of EAL/D students’ backgrounds when adapting teaching and learning activities. Considerations may include:
· building background knowledge (cultural and linguistic) for what may be considered ‘common’ terms as students may not have a conceptual understanding of some terms
· understanding that topics that address ‘home life’ can be a sensitive topic for many students, particularly those from refugee backgrounds. Teachers’ knowledge of their students’ family backgrounds is essential to adapt the task appropriately
· including comparisons between Arabic-speaking countries and Australia. Comparisons with their home countries will help students make connections and use their experiences as a resource
· questions in English posed using language that is accessible for EAL/D students as students will have varying levels of proficiency in English and will need to process and make meaning across 2 languages different from their own
· EAL/D learners may require scaffolding to support them to gain content knowledge, while providing extra time and assistance to master the English language required to engage with texts or complete classroom tasks. EAL/D students could require background knowledge and explicit teaching of particular text types (audience, purpose, structure, register, language).
[bookmark: _Toc105417569][bookmark: _Toc106112726][bookmark: _Toc135921975][bookmark: _Toc170728882][bookmark: _Toc173752537][bookmark: _Toc196980022][bookmark: _Toc203982678]Evidence base
This unit supports the following themes from ‘What works best’ 2020 update:
· high expectations
· explicit teaching
· effective feedback
· use of data to inform practice
· assessment.
[bookmark: _Toc196980023][bookmark: _Toc203982679]Further information
· Aligned to system priorities and/or needs: Our Plan for NSW Public Education
· Aligned to School Excellence Framework: Learning domains – curriculum; assessment; Teaching domain – effective classroom practice
· Consultation: EAL/D and Inclusive Education


[bookmark: _Toc148970222][bookmark: _Toc148970310][bookmark: _Toc196980024][bookmark: _Toc203982680]Support and alignment
Resource evaluation and support: All curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, contact the Languages and Culture team by emailing languagesnsw@det.nsw.edu.au.
Differentiation: Further advice to support Aboriginal and Torres Strait Islander students, EAL/D students, students with a disability and/or additional needs, and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: Further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: Further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum, Inclusive Education and subject matter experts.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: This resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: This resource supports teachers to address Proficient Teacher Standard Descriptors [3.2.2, 3.3.2].
NSW syllabus: Modern Languages K–10 Syllabus
Syllabus outcomes: ML4-INT-01, ML4-UND-01, ML4-CRT-01
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: Unit guidelines and template
Related resources: Further resources to support Modern Languages can be found on the Languages curriculum page.
Professional learning: relevant professional learning is available through the Languages statewide staffroom (entry survey link for staff only).
Creation date: June 2025
Rights: © State of New South Wales, Department of Education
[bookmark: _Toc196980025][bookmark: _Toc203982681]
Evidence base
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
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