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[bookmark: _Toc209188040][bookmark: _Toc209188382]Introduction
This document supports teachers of Auslan 7–10 to understand and design relevant and engaging assessment opportunities for students. It provides comprehensive information for teachers in all contexts across NSW public schools, as well as their supervisors and the educational teams who provide universal support to schools. Different approaches have been provided to support a wide range of contexts. Only read the sections relevant to you, based on your context, applying the best approach for your students.
The document provides advice only and is to be used in conjunction with the Auslan K–10 Syllabus (2023). Assessment is a school-based decision, aligned with the Curriculum planning and programming, assessing and reporting to parents K–12 policy in NSW public schools. (If the link does not open, you can access via the policy library in the Staff portal.)
[bookmark: _Hlk181026194]For detailed advice on programming in Auslan K–10, please access ‘Programming guidelines for the Auslan K–10 Syllabus’ from our Auslan webpage. 
Note: this document provides advice only. It is the responsibility of individual school executive and teaching staff to ensure assessment processes are compliant with both NSW Education Standards Authority (NESA) and departmental requirements and policies.


[bookmark: _Toc209188041][bookmark: _Toc209188383]What is assessment?
Assessment is the broad name for the collection and evaluation of evidence of a student's learning.
Assessment:
provides opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes
enables students to demonstrate what they know and can do
clarifies student understanding of concepts and promotes deeper understanding
provides evidence that current understanding and skills are a suitable basis for future learning (NESA 2023b).
In the Auslan K–10 Syllabus, the purpose and aspects of assessment are described as:
‘The primary role of assessment is to establish where students are in their learning so that teaching can be differentiated and further learning progress can be monitored over time. It provides information that assists teachers to target their teaching at the point of student need. Assessment is most effective when it is an integral part of teaching and learning programs.
Assessment involves:
establishing where students are in their learning
ongoing monitoring
formative and summative tasks
providing feedback about student progress.’
Auslan K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
Assessment opportunities are required to be inclusive of and accessible for all students. It is important to consider how you will support the needs of all students, for example by:
providing print and digital options
allowing students to communicate in their preferred communication mode, including the use of assistive technology
providing a scaffold to support success
negotiating a plan to prepare students for assessment tasks.
An equitable assessment allows for demonstration of learning across a range of different contexts – refer to Curriculum planning for every student – advice for more information.
[bookmark: _Toc209188042][bookmark: _Toc209188384]Formative and summative assessment
Effective assessment:
incorporates different approaches and modes, supporting all students to demonstrate what they know and can do
helps students think about their learning by reflecting on the questions: Where am I going? How am I going? What’s next? 
includes both ongoing formative activities and tasks, as well as end-of-unit summative tasks.
[bookmark: _Toc209188385]Formative assessment
Formative assessment is an ongoing process which aims to close the gap between where a student is now and where they need to be, to successfully demonstrate their achievement of the outcomes.
The goals of formative assessment are to:
collect evidence of students’ knowledge, understanding and skills to inform next steps in teaching
provide feedback to students about their learning and how to improve
allow opportunities for student self-reflection and setting learning goals.
Think of formative assessment as a targeted opportunity for students to practise specific language and skills, so you can give them feedback and they can identify areas for focus and plan next steps for their learning. It can occur before, within or between a sequence of lessons.
Formative assessment can take a range of forms – there is no set format. For example, you may use any or all of the following as formative assessment opportunities:
activities and quizzes, including those using mini whiteboards
exit tickets
online tools, such as Kahoot!, Plickers or Mentimeter
‘mini task – progress checkpoints’, which are smaller tasks which mimic or embed aspects of the final summative tasks, so students can check their progress towards the final assessment task.
Effective formative assessment is a key contributor to success in summative assessment.
[bookmark: _Toc209188386]Summative assessment
Summative assessment occurs at the end of a period of learning (such as a unit or term). It measures student achievement at a point in time, allowing teachers to gather evidence of achievement of learning intentions and outcomes against standards. Like formative assessment, it also provides an opportunity to provide feedback to students on their progress.
Summative assessment takes the form of real-world or simulated real-world tasks, with a clear context, purpose and audience. For example: ‘You have been nominated as the buddy for the new class member who is Deaf to help them transition to your class. Create a video for them in Auslan, to introduce yourself and someone in your class’.
In this task it is clear the student is creating a video text in Auslan. The context is that a new student is arriving in the class. The audience is the new class member, and the purpose is to introduce yourself and someone in your class to them to make them feel welcome.
Summative tasks are used to make fair, valid and reliable judgements for reporting and should be considered alongside other evidence to form a balanced judgement. With quality feedback, summative tasks can also guide future learning. We recommend providing students with a description of the assessment task, including marking guidelines, at the start of each unit. This supports them to see the purpose of all content within the unit. Allow time to discuss the task, and then revisit the task at various points throughout the unit so students are reminded of why each sequence of learning is relevant.
[bookmark: _Toc209188043][bookmark: _Toc209188387]When to assess
Assessments should provide a balance of progress (formative) and achievement (summative) evidence. With assessment being both at specified points in time and ongoing, it is important to find the balance between using assessment for reporting and using assessment more broadly.
Schools provide parents and/or carers with a formal report on their child's learning at least twice per year. Therefore, we need to ensure we have a clear picture of each student’s ability in relation to syllabus outcomes at these times.
We also need to keep our focus on building students’ language acquisition over time while meeting reporting requirements. For example, if our end-of-unit summative assessment task falls in Week 9 or 10, but report writing occurs in Week 6, we would need to identify and use alternative assessment approaches, including a greater focus on formative assessment opportunities. However, we would still require students to complete the end-of-unit summative task as it enables opportunities to:
demonstrate their achievement of the unit’s learning, as a whole
provide ongoing monitoring and feedback
plan next steps in learning
develop skills that apply to real-world communication.
The summative assessment task can then contribute to the next reporting cycle.
[bookmark: _Toc209188044][bookmark: _Toc209188388]What to assess
Assessment is based on syllabus outcomes. While there is no requirement to formally assess all outcomes, by embedding both formative and summative assessment opportunities for all outcomes throughout the year or stage, we are able to build a complete picture of students’ overall achievement.
In the Auslan K–10 Syllabus, outcomes are organised around the 4 focus areas: ‘Interacting in Auslan’, ‘Understanding texts in Auslan’, ‘Creating texts in Auslan’ and ‘Role of language, culture and identity’. The depth of learning within these outcomes is expressed through the content dot points. 
Outcome content dot points are considered essential to students being able to demonstrate achievement of the outcome. While all content dot points must be addressed over a stage, they do not all need to be formally assessed. In addressing and assessing content, be mindful that:
it is not possible to explicitly assess some content dot points – for example, this ‘Interacting in Auslan’ content dot point in Stage 4: ‘Explore the use of non-manual features in Auslan (AU4-INT-01)’
the time spent on each content dot point will vary, depending on students’ prior knowledge and experience. 
The number of content dot point(s) you assess through each task will vary based on the nature and demands of the task. The marking guidelines section will help you identify which one(s) to choose. You can learn more in Step 1 of the Backward mapping and assessment section.
[bookmark: _Appendix_1_–]The syllabus outcomes are inclusive in nature, allowing us to embed appropriate adjustments to facilitate the use of receptive and expressive skills to support students with disability, for example, the use of assistive technologies to support alternative communication methods, and scaffolded learning that gradually reduces assistance as students’ skills develop.
Remember, the syllabus includes a glossary if there is any terminology in the outcomes and content you are unfamiliar with.
[bookmark: _Toc209188045][bookmark: _Toc209188389]How to assess
In NSW, assessment and reporting are standards-referenced. This means student work is judged against a standard, not against the performance of other students.
The standards-referenced approach comprises 2 parts:
syllabus outcomes and content – what students are expected to learn.
performance standards – how well they demonstrate that learning (the Common Grade Scale in Years 1 to 10, Stage 5 Course Performance Descriptors at the end of Year 10).
Always align your assessment tasks to the outcomes from the 4 focus areas (‘Interacting in Auslan’, ‘Understanding texts in Auslan’, ‘Creating texts in Auslan’, ‘Role of language, culture and identity’).
Use content dot points to identify what evidence of learning you will assess.
When reporting, make a balanced judgement. Consider all assessment evidence, not just one task, to decide which grade description best fits the student’s achievement.
Share the standards and criteria with students from the start, so they understand what success looks like.
Remember: 
Outcomes tell you what to assess.
Performance standards tell you how to describe the quality of achievement.
[bookmark: _Toc209188046][bookmark: _Toc209188390]Reporting considerations
The 4 focus areas – ‘Interacting in Auslan’, ‘Understanding texts in Auslan’, ‘Creating texts in Auslan’ and ‘Role of language, culture and identity’ – and their related outcomes and content should form the basis of your reports.
Each of the 4 focus areas has one outcome per stage. As such, we recommend reporting on each outcome at least once across a stage. This allows opportunities for students to demonstrate and understand their achievement more broadly. However, it is not necessary to report on all outcomes in every reporting period. Schools and teachers decide what to report on to determine a grade for each subject. 
In the resources created by the department, we suggest an approach where formative assessment tasks (mini tasks) are completed at the end of each learning sequence within the unit. These mini tasks provide opportunities for teachers and students to assess their progress and for teachers to modify future learning accordingly. Considering that reporting deadlines often occur for teachers within a term or semester before the summative assessment task can be completed, mini tasks and other activities in the unit can also be used as assessment opportunities for reporting purposes.
When creating assessment tasks that will be used for reporting, we recommend you identify the content dot points within the outcome that the task addresses and then use these to inform wording in marking guidelines and reporting. 
For example, a ‘Creating texts in Auslan’ assessment task would address the outcome AU4-CRT-01 – creates informative and imaginative texts for different contexts and audiences using a range of linguistic structures. This task addresses the following content dot points[footnoteRef:1] for that outcome: [1:  The content dot points included have been selected from the ‘Additional language pathway’ for students with no prior learning or experience of Auslan who are studying Auslan as an additional language.] 

Use common vocabulary and simple sentence construction
Create a simple recount using lexical signs and showing with depicting signs and constructed action
Recognise and use elements of clause structure, including noun groups/phrases, verb groups/phrases and conjunctions.
A sample Grade C report comment relating to a Creating text task could be:
Esther demonstrated consistent focus and effort in class this semester. She participated enthusiastically in interactions, demonstrating a sound level of understanding of lexical signs and fingerspelling, however she is encouraged to revise content at home to further develop her fluency.
In the ‘Creating texts in Auslan’ assessment task, Esther successfully created a simple recount, incorporating lexical and depicting signs with constructed action, which helped to illustrate her story.
Additionally, Esther showed some recognition of clause structure by using noun groups and verb groups in her sentences. Her use of conjunctions to link ideas is evident, though there is room for improvement in variety and complexity. With continued practice, Esther can enhance her expressive skills further.
[bookmark: _Toc209188047][bookmark: _Toc209188391]Assessment and AI
With students accessing AI tools, it is critical that we assess the student’s own work. Consider if tasks will be completed in class or at home. If students do complete some or all of a task at home, consider:
a portfolio approach, with a reflection journal
check-in sessions to discuss the student’s work and progress, including targeted questions
identifying part(s) to complete at home and part(s) in class, to identify any inconsistencies in achievement
conducting post-assessment interviews.
[bookmark: _Toc209188048][bookmark: _Toc209188392]Assessing content through different outcomes
In this section, we provide examples of tasks for each of the Stage 4 outcomes. In any given task, we can assess outcomes individually, or we can combine outcomes. Below we have included sample tasks which assess just one outcome, as well as a sample interrelated task, assessing 2 outcomes.
Choose the approach which works best for you and your students – remember, ‘assessment can enhance student engagement and motivation, particularly when it incorporates interaction with teachers, other students and a range of resources’ (NESA 2023b).To support you to assess in a range of ways, refer to the sample ideas below which illustrate ways of assessing a unit on life at school through different outcomes.
[bookmark: _Toc209188049][bookmark: _Toc209188393]Sample tasks assessing one outcome
[bookmark: _Toc209188394]‘Interacting in Auslan’ task
[bookmark: _Hlk201931155]Have a conversation, signed in Auslan, with a Year 6 student who is d/Deaf or hard of hearing. In the conversation, help them understand what to expect when they come to high school next year. Include:
· sharing a brief greeting and introduction
· questions and responses about the daily routine of your school including start and finish times, class times, recess and lunch
· asking about favourite subjects and co-curricular activities
· vocabulary to sequence events in a typical school day
· likes and/or dislikes of at least 2 leisure time activities, with reasons
· an invitation to join in an activity at high school
· appropriate communication strategies, including use of non-manual features, to ask and answer questions.
Adapted from Stage 4 Auslan – scope and sequence on the NSW Department of Education website.
[bookmark: _Toc209188395]‘Role of language, culture and identity’ task
Create a post, in English, for the ‘My voice has a new language’ blog outlining how learning Auslan has changed you. Include:
differences in how you communicate in English and Auslan
how each language influences how you think, behave and express yourself
a comparison between your own culture and the culture of the Deaf and hard of hearing community
how you have developed an awareness of how to be more inclusive when interacting with d/Deaf and hard of hearing people in the community.
[bookmark: _Toc209188050][bookmark: _Toc209188396]Sample task assessing 2 outcomes
In this example, there is a receptive component assessing ‘Understanding texts in Auslan’, combined with a related expressive component, assessing ‘Creating texts in Auslan’.
[bookmark: _Toc209188397]Part A – Understanding texts in Auslan (AU4-UND-01)
[bookmark: _Hlk141808314]Watch a vlog[footnoteRef:2] posted on an international d/Deaf and hard of hearing teenagers’ forum by an Australian teenager who is d/Deaf and uses Auslan to communicate. In the vlog, they outline their typical routine on a school day and include their own opinions regarding school and their after-school activities. Answer a series of questions in English to demonstrate your understanding of the text.  [2:  Teacher to provide text.] 

[bookmark: _Toc209188398]Part B – Creating texts in Auslan (AU4-CRT-01)
Create your own signed video message in response to the teenager, outlining your own school routine and your subject and leisure activity preferences in Auslan. Include:
the structure of your school day, including one similarity and one difference with the teenager in the vlog post
at least one subject you enjoy, with reason(s), and how frequently you study it, including a comment on the teenager’s favourite subject
at least one subject you do not like, with reason(s), and compare it to the subjects they don’t like
· one to 2 activities that you do after school, with details to describe how frequently you do it/them or for how long you have participated in the activity(ies), with a comment about one of the teenager’s after school activities.
[bookmark: _Backward_mapping_and][bookmark: _Toc209188051][bookmark: _Toc209188399]Backward mapping and assessment
A critical part of assessment is a backward mapping approach – by designing our summative assessment task first, then backward mapping our teaching, learning and formative assessment opportunities, we are supporting our students to develop the skills required for effective communication. Teaching and learning activities should be specifically designed to prepare students with the necessary skills, knowledge and understanding to succeed in the planned assessments.
A backward mapping approach has 3 key steps, as outlined below. For the purpose of this document, we will explore each step in detail, in relation to the ‘Creating texts in Auslan’ component (Part A) of the Term 1 assessment from the ‘Auslan Stage 4 – scope and sequence’ document, found on our Support for Auslan Stage 4 webpage.
Figure 1 – 3 steps for backward mapping
[image: The 3 steps for backward mapping:
Step 1: Identify learning goals and outcomes.
Step 2: Determine measures of success.
Step 3: Plan instruction.
Each of the steps are unpacked in further detail in the text beneath the image.]
[bookmark: _Step_1_–][bookmark: _Toc209188052][bookmark: _Toc209188400]Step 1 – identify the desired learning goals and outcomes
By the end of the unit, we want students to be able to:
introduce themselves and a classmate, using appropriate protocols
share information about names, ages, where they live, their identity and basic likes and dislikes. 
We are assessing students’ ability to use common vocabulary and simple sentence construction (the first content dot point in additional learners in ‘Vocabulary, grammar and text structures’ in the ‘Creating texts in Auslan’ Stage 4 outcome).
This includes:
[bookmark: _Hlk145600482]simple signs and fingerspelling
non-manual features, such as facial expressions, body language and signs.
[bookmark: _Toc209188053][bookmark: _Toc209188401]Step 2 – determine measures of success
Measures of success are determined through creating:
your summative task, in detail
the related marking guidelines
a sample student response (usually at an A-grade level).
[bookmark: _Toc209188402]Design your summative task
Consider what information students need to succeed in the task. Here is our planned task:
You have been nominated as the buddy for a new class member who is d/Deaf or hard of hearing. To help them transition to your class, create a video for them in Auslan that introduces yourself and someone in your class[footnoteRef:3].  [3:  As preparation for this task, students could complete a class survey with this information. Students can then be allocated a classmate to introduce in their presentation as a means to build relationships in the classroom context.] 

In your video:
· use effective communication strategies such as eye contact, facial expressions and body position, to make your message clear and engaging
· show emotions, appearance or actions where relevant to support meaning
· include a greeting and an image of the person you are introducing. 
For you and your classmate, include:
· names and ages
· where you each live
· information about your identity, for example, ME DEAF, MY FRIEND HEARING, ME BORN AUSTRALIA, <POINT> ABORIGINAL AUSTRALIA LIVE WHERE D-A-R-U-G AREA
· basic likes and dislikes for each person
· something you do together or have in common.
As part of your task design, consider additional supports where necessary. For example:
a preparation schedule (‘steps to success’)
a scaffold
sentence starters
a vocabulary chart.
These are sample ideas only. Make adjustments based on the needs of the students in your class. 
[bookmark: _Toc209188403]Develop marking guidelines
Marking guidelines describe student achievement against standards, across a range of grades or marks. Achievement standards have 2 important components – what students are expected to learn and how well they have demonstrated this learning. In our context, the ‘what’ is the syllabus outcome(s) and related content dot point(s). The ‘how well’ is the A to E grade scale. 
Explicit marking guidelines support equity and transparency in assessment. They clearly communicate to students what is expected of them at each grade level. It is good practice to share your summative assessment task and related marking rubrics with students at the start of a unit, so students know what they are expected to demonstrate, and how well, by the end of the unit’s learning.
Marking guidelines can be developed in a range of ways and have a range of formats, depending on the requirements of the task. What is essential is that there is a clear link between your marking guidelines and the syllabus. In deciding on your approach, consider your school requirements and context. 
Here are our marking guidelines for our task. The language reflects the K–10 Common Grade Scale and syllabus outcomes and demonstrates what the A to E range of achievement looks like. You can refine each criterion to reflect the requirements of the outcome(s) and the task.
Table 1 – marking guidelines
	[bookmark: _Hlk209084525]Grade
	Descriptor

	A – Outstanding
	Creates a fluent and engaging signed text with high degree of accuracy. Uses a wide range of familiar signs, gestures and non-manual features to convey meaning clearly. Integrates drawing or other visual supports seamlessly and expresses emotions, appearance and actions effectively for a specific audience and purpose.

	B – High
	Creates a clear and mostly accurate signed text. Uses a range of familiar signs, gestures and non-manual features with minor lapses/errors that do not affect meaning. Visual supports are used appropriately, with detail in expressing emotions, appearance and actions. Overall communication is purposeful and clear.

	C – Expected
	Creates a signed text that conveys the intended meaning using familiar signs, gestures and non-manual features. Errors are evident and sometimes affect clarity, but the message is still clear overall. Demonstrates some use of visual supports and includes basic references to emotions, appearance or actions, with limited detail.

	D – Basic
	Creates a simple signed text with limited vocabulary, gestures and structures. Includes minimal visual supports, references to emotions, appearance or actions. Frequent errors impact clarity, though some meaning is still conveyed.

	E – Limited
	Demonstrates limited achievement. Attempts to create a signed text with isolated signs or phrases. 


[bookmark: _Toc189748850][bookmark: _Toc209188404]Student-facing rubrics
Depending on your context, you may also consider providing a student-facing rubric with your assessment tasks. Student-facing rubrics use student-friendly language through ‘I can’ statements. 
We have included 2 examples:
a student success rubric
a ‘checklist’ approach for students who may need more scaffolding, with details aligned to the task. 
The dot points we identified in Step 1 – identify the desired learning goals and outcomes of this document form the basis of both samples.
Table 2 – student success rubric
	Grade
	What success looks like

	A
	I can introduce myself and a classmate fluently and clearly. I use a wide range of signs, expressions and visual supports to make my message engaging, and I share details and feelings that suit the audience and purpose.

	B
	I can introduce myself and a classmate clearly. I use a range of signs, expressions and supports. My message is accurate and easy to understand, with only small parts that could be stronger.

	C
	I can introduce myself and a classmate using familiar signs and structures. My message is clear overall, even if there are some errors or missing details.

	D
	I can give a simple introduction about myself and a classmate. I use a few familiar signs and expressions, but my message is short and sometimes unclear.

	E
	I can use a few signs or fragments to try to introduce myself or a classmate. It is hard for others to understand my message.


Table 3 – ‘checklist’ approach
	[bookmark: _Hlk134526846]Outcome and content
	A – outstanding
	B – high
	C – expected
	D – basic
	E – limited

	Creating texts 
(AU4-CRE-01)
Use common vocabulary and simple sentence construction
	I can introduce myself and a classmate. I can use a wide variety of vocabulary and features of the grammatical system. I can use Auslan with a high level of accuracy. 
My text includes:
greetings
personal information, including, our names, ages, and where each of us lives
how we each identify ourselves, for example, d/Deaf, hearing, Australian, Aboriginal
basic likes and dislikes for myself and my classmate
something we do together
questioning
conjunctions, including, ‘and’, ‘but’
negative phrases
verb + noun formation
ownership, including, expressing ‘my’
adverbs, for example, ‘also’, ‘too’, ‘both’, ‘together’.
	I can introduce myself and a classmate. I can use a variety of vocabulary and features of the grammatical system. I may make some minor errors.
My text includes:
greetings
personal information, including, our names, ages, and where each of us lives
how we each identify ourselves, for example, d/Deaf, hearing, Australian, Aboriginal
basic likes and dislikes for myself and my classmate
something we do together
questioning
conjunctions, including, ‘and’, ‘but’
negative phrases
verb + noun formation
ownership, including, expressing ‘my’
adverbs, for example, ‘also’, ‘too’, ‘both’, ‘together’.
	I can introduce myself and a classmate. I can use learned vocabulary and features of the grammatical system. I may make some errors.
My text includes:
greetings
personal information, including, our names, ages, and where each of us lives
how we each identify ourselves, for example, d/Deaf, hearing, Australian, Aboriginal
basic likes and dislikes for myself and my classmate
something we do together
questioning
conjunctions, including, ‘and’, ‘but’
negative phrases
verb + noun formation
ownership, including, expressing ‘my’
adverbs, for example, ‘also’, ‘too’, ‘both’, ‘together’.
	I can use some expressions to introduce myself and a classmate. I can use some learned vocabulary and features of the grammatical system. I may make errors that might hinder comprehension.
My text includes some of the following:
greetings
personal information, including, our names, ages, and where each of us lives
how we each identify ourselves, for example, d/Deaf, hearing, Australian, Aboriginal
basic likes and dislikes for myself and my classmate
something we do together
questioning
conjunctions, including, ‘and’, ‘but’
negative phrases
verb + noun formation
ownership, including, expressing ‘my’
adverbs, for example, ‘also’, ‘too’, ‘both’, ‘together’.
	I can communicate some relevant vocabulary and/or features of the grammatical system when introducing myself and/or a classmate.


In place of grades, you may prefer to use mark ranges on your marking guidelines. For example, in a task worth 20 marks, you may consider:
18 to 20, in place of A
15 to 17 in place of B, and so on.
The benefit of mark ranges is that they support us to rank our students, if required.
[bookmark: _Toc209188405]Develop a sample response
As part of designing your summative task, we recommend writing a sample student response. This allows you to:
understand exactly what is required to complete the task
identify the language and skills needed
evaluate if the task design, description and marking guidelines work, so you can make refinements where necessary
identify how to adjust and/or scaffold the task to support success for all learners.
Sample responses can also support consistent teacher judgement.
We can develop a sample response in Auslan as a video or by using glossing to represent Auslan in written form. 
We can use the sample response in a range of ways, including:
showing it to students at the start of the unit, to illustrate to students what they will be able to know and do by the end of the unit
using it to co-design marking guidelines, allowing students to see how their learning is applied within the context of the unit
using it during the unit, to explore ‘what a good one looks like’ (WAGOLL), for students to identify key language they still need support with
providing it in English, with the summative task notification as a scaffold.
As with all advice, use the approach(es) which work best for you and your context, meeting the needs of your students. 
Writing a sample response is a critical step in ascertaining student achievement and ensuring your marking guidelines are appropriate.
Sample response
[bookmark: _Hlk201908801]Script of sample response in English:
Hello. How are you today? I am great.
My name is Jarrah and I am 13 years old.
I am Aboriginal and I am hearing.
I live in Dubbo.
This is my friend. Her name is Lola, she is 14 years old and she also lives in Dubbo.
She is Italian and a CODA.
I love walking and swimming but Lola likes listening to music and watching Netflix.
What do you like to do?
I like eating pizza, but I don’t like eating chocolate. Lola likes eating chocolate and drinking cola.
What do you like to eat and drink?
We like watching movies together but we hate horror movies.
We both love playing video games. Do you? 
Nice to meet you! See you soon!
Thank you.
Script of sample response using glossing to convey meaning in Auslan:
HELLO. WELL? ME GREAT!
WHO ME <SWIPE> JARRAH. ME 13.
ME ABORIGINAL PLUS HEARING
ME LIVE WHERE? DUBBO.
<POINT> MY FRIEND WHO? LOLA. <POINT> 14. LIVE WHERE? DUBBO TOO.
<POINT> ITALIAN PLUS CODA
ME LOVE WALK PLUS SWIM BUT <POINT> LOLA LIKE LISTEN MUSIC PLUS NETFLIX.
WHAT YOU LIKE DO?
ME LIKE EAT PIZZA BUT DON’T LIKE EAT CHOCOLATE. <POINT> LOLA LIKE EAT CHOCOLATE PLUS DRINK COKE.
WHAT YOU LIKE EAT PLUS DRINK?
WE LIKE WATCH MOVIE WITH BUT HATE HORROR MOVIE
WE LOVE VIDEO GAMES. YOU TOO?
NICE MEET YOU! SEE SOON!
THANK YOU.
Note: that the sample response would be a video recording in Auslan. The sample response has been provided in English and uses glossing for illustrative purposes only.
[bookmark: _Toc209188406]Task notifications
Many schools provide assessment task notifications to students for summative assessment tasks, so they understand what is required. Schools may have their own formats or templates for notifications. Notifications use student-friendly language, allowing all students to access and understand task requirements.
If your school requires you to provide a related assessment task notification, include:
adequate written notification in advance of the task (typically, 2 weeks)
details of the task, including
task number and weighting from the related course assessment schedule (only if required by your school)
outcome(s) assessed
description of the task
marking guidelines
how feedback will be given to students.
[bookmark: _Toc209188054][bookmark: _Toc209188407]Step 3 – plan instruction
Now it is time to identify and design:
the learning sequences which will support student success in the summative assessment task
‘mini task – progress checkpoints’ within each sequence, to ensure students are on track with their learning
the teaching and learning activities (with related resources) within each sequence.
[bookmark: _Toc209188408]Learning sequences and related mini tasks
You will notice the department’s Auslan Stage 4 – sample unit is organised into ‘chunks’ or short learning sequences. The duration of each learning sequence varies depending on the content, but are generally 2 to 4 weeks in length. This structured approach enables more explicit teaching and fosters deeper student understanding. It also allows students time to accommodate new content into long-term memory, lightening the cognitive load on their working memory. 
Each learning sequence represents a particular aspect of the content, with related:
learning intentions and success criteria
vocabulary, language structures and/or grammar
formative assessment opportunities, including a ‘mini task – progress checkpoint’ which links directly to the summative task.
‘Mini task – progress checkpoints’ ideally occur towards the end of a learning sequence. Mini tasks are designed to assess student progress towards the summative (end-of-unit) assessment task. There should be a clear link between each mini task and the summative task.
In the sample unit, our learning sequences, with related ‘mini task – progress checkpoints’, can be seen in Table 4.
Table 4 – overview of learning sequences and mini tasks
	
	Learning sequence 1
	Learning sequence 2
	Learning sequence 3

	Content and skills
	Use simple/single signs and fingerspelling to introduce yourself and where you live
Indicate active engagement through backchannelling (facial expressions, body language and signs)
Exchange respectful greetings with teachers and peers
Ask for permission, assistance and clarification
Understand the use of appropriate protocols for interactions, to support inclusion
Understand differences between interacting in Auslan and in spoken language, for example, pointing to convey meaning and proximity to the receiver
	Introducing others
Numbers 0–20
Ask and say how old you are
Identify key people in your life
Exchange information about yourself
Access texts in Auslan and English that explore the concept of identity in relation to yourself, the Deaf community and the wider hearing community, for example, I am d/Deaf, I am hearing, I am a CODA[footnoteRef:4] [4:  A child of deaf adults.] 

	Describe key people in your life
Express likes and dislikes


	Related mini task
	Role of language and culture AU4-RLC-01 
To help your school community interact with members of the Deaf community, create an infographic about strategies that facilitate effective communication.  Identify common strategies and share how they enhance communication, for example, backchannelling, gaining attention, facial expression, body language, movement and location of hands to facilitate and maintain conversation.
	Understanding texts in Auslan (AU4-UND-01)
To promote inclusive communication in your school, you have been asked to judge the ‘Meet me in Auslan’ video clip competition. Watch a video entry[footnoteRef:5] of an interaction between 2 students in Auslan introducing themselves to get to know each other better. [5:  Teacher to supply sample text] 

Identify key information the students give about themselves, and communication strategies used during the interaction by answering questions in English. Based on the information in the conversation, determine if the video entry will move on to the final round of the competition, giving reasons for your decision. 
	Interacting in Auslan (AU4-INT-01)
To prepare for a visit with a class of d/Deaf or hard of hearing students, interact in Auslan with a peer to ask and respond to questions about: 
your names 
your ages 
where you live 
a description of yourself 
basic likes and dislikes.


You can see the 3 mini tasks:
relate directly to the summative task, in terms of both language and skills
increase in complexity, in language and/or skills.
This sets students up for success in meeting the requirements of the summative assessment task.
As part of each mini task, include:
an opportunity for feedback (by peers or the teacher)
student self-reflection – this enables students to recognise areas for development and plan their next steps
time to review future teaching – seeing how students demonstrate their learning through the mini task allows us to refine what we have planned next. If students are not yet demonstrating mastery of key language and skills, we may need to include additional activities to what we planned, or if students are confident, we may be able to move more quickly through content.
While mini tasks are designed for formative assessment, they can be adapted for use as a summative assessment. This may be required if your unit is for a full term, but report writing occurs mid-term, or if you need to modify the timing of your unit to meet student needs. The number of learning sequences, with related mini tasks, will vary depending on your context and the needs of your students.
Activities and tools for providing feedback are available on the department’s Digital Learning Selector. Advice on providing effective feedback is available through our Effective feedback in languages microlearning.
[bookmark: _Toc209188055][bookmark: _Toc209188409]Evaluation
After implementing a summative assessment task, it is important to evaluate it. Consider the following reflection questions and, where possible, work collaboratively with colleagues.
Did students understand the expectations of the task? 
Did the task accurately assess the intended outcome(s) and content?
Were the marking guidelines effective, once applied to student responses?
Was effective feedback provided?
What changes need to be made in future assessments?
It is important to also evaluate the formative assessment opportunities, including mini tasks, to ensure they effectively built the knowledge and skills required to complete the summative assessment task.
[bookmark: _Toc209188056][bookmark: _Toc209188410]Conclusion
In conclusion, the following steps support quality assessment design and the collation of meaningful evidence of student learning. The order in which you do the steps may vary – what is important is that all steps are addressed, rather than the order in which you address them. You may also do 2 or more steps simultaneously.
· Identify outcome(s) and content to be assessed – what skills and knowledge are you assessing?
· Design the task – what do you want students to do? Is it engaging for students? Does it have a context, purpose and audience?
· Design the marking guidelines – what does achievement look like? Is the related student-facing rubric clear for students?
· Draft a sample response – do the task and marking guidelines work, or do you need to make adjustments?
· Consider differentiation adjustments – how will you make the task accessible and engaging for the range of students in your class?
· Does the learning to date adequately prepare students to succeed in the task?
[bookmark: _Toc143866048][bookmark: _Appendix_A_–][bookmark: _Appendix_B_–_1][bookmark: _Appendix_B_–][bookmark: _Appendix_C_–][bookmark: _Appendix_D_–][bookmark: _Toc209188057][bookmark: _Toc209188411]
Support and alignment
Resource evaluation and support: All curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance, and effectiveness. For additional support or advice, contact the Languages and Culture team by emailing languagesnsw@det.nsw.edu.au.
Alignment to system priorities and/or needs: Curriculum planning and programming, assessing and reporting to parents K-12 policy
Alignment to the School Excellence Framework: This resource supports the School Excellence Framework elements of curriculum (teaching and learning programs).
Alignment to Australian Professional Standards for Teachers: This resource supports teachers to address Australian Professional Standards for Teachers 2.2.2, 2.3.2, 3.2.2.
Consulted with: Curriculum and Reform and subject matter experts
NSW syllabus: Auslan K–10 Syllabus 2023
Author: Languages and Culture
Publisher: State of NSW, Department of Education
Resource: Assessment guidelines for the Auslan K–10 Syllabus
[bookmark: _Hlk112245591]Related resources: Further resources to support Auslan can be found on the Languages curriculum page.
Professional learning: Relevant professional learning is available through the Languages statewide staffroom (entry survey link for staff only).
Creation date: September 2025
[bookmark: _Hlk113021492]Rights: © State of New South Wales, Department of Education


[bookmark: _Toc209188058][bookmark: _Toc209188412]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit the NSW Education Standards Authority (NESA) website https://educationstandards.nsw.edu.au/ and the NSW Curriculum website https://curriculum.nsw.edu.au/home.
Auslan K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
NESA (NSW Education Standards Authority) (2023) ‘Proficient Teacher: Standard descriptors’, The Standards, NESA website, accessed 4 November 2024.
NSW Department of Education
Document name | 1
Assessment guidelines for the Auslan K–10 Syllabus | 1
NESA (NSW Education Standards Authority) (2023b) ‘Assessment Principles’, Assessment, NESA website, accessed 25 August 2025.
[image: NSW Government logo.]
© NSW Department of Education, Oct-25	[image: Creative Commons Attribution licence logo]
© NSW Department of Education, Oct-25	[image: Creative Commons Attribution licence logo]
© State of New South Wales (Department of Education), 2025
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: ]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2025.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image1.png
STEP ONE

Identify learning
goals and
outcomes

3 steps for

backward mapping
F

[/

u—_—
—

4.

STEP TWO STEP THREE

Determine Plan
measures of instruction
success

Identify:
« outcome(s) and content you

want to assess

the knowledge and skills

you want students to

demonstrate.

Create:

* summative task to assess the
knowledge and skills
marking guidelines aligned to
syllabus outcome(s) and content
sample response to support
student understanding and
check the integrity of your task
and marking guidelines.

Identify and design:

students to develop the

final task
« progress checkpoints
(formative assessment

task and which grow in
complexity as the unit
progresses

« the teaching and learning

activities within each
sequence.

+ learning sequences to lead

knowledge and skills for the

opportunities) within each
sequence, linked to the final




image6.png




image3.png




image2.png




image4.png
NSW

GOVERNMENT





image5.svg
                              


