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The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets, and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually specific process. While mandatory components of syllabus implementation must be met by all schools, it is important the approach taken by teachers is reflective of their needs, and faculty or school processes.

[bookmark: _Toc112681289][bookmark: _Toc233636854]Overview
This sample program of learning addresses the Historical investigation focus area and may be delivered in conjunction with the Historical investigation – sample assessment task. The Historical investigation is designed to provide opportunities for all students to develop the historical skills that are the core of the historical inquiry process. The Historical investigation is designed to further develop relevant investigative, research and communication skills and should take place over a maximum of 20 indicative hours of course time. The investigation may be undertaken as a standalone study or integrated into any other focus area in the Year 11 course. The investigation should extend a particular area of individual student or group interest. It may be conducted individually or collaboratively. 
Note: the investigation must not overlap with or duplicate significantly any option to be attempted in the Year 12 Modern History or History Extension courses. The historical concepts and skills content is to be integrated as appropriate.
The sample program is not a standalone document and should be used in conjunction with the resource booklet, PowerPoint and sample assessment task. The activities in this sample program of learning are designed to allow students to develop their skills in creating written texts in history while deepening their understanding of the forces and factors that have shaped the modern world.
[bookmark: _Toc194588091][bookmark: _Toc233636855][bookmark: _Toc168398232]Planning considerations
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. Ensure that language supports are provided to English language learners appropriate to their stage. Teachers should note that students learning English as an additional language or dialect (EAL/D) arrive in any stage and at any time during the school year, and they may not have developed historical skills, knowledge and understanding across the stages as their peers have. They may have also developed knowledge of the process in their first language, but do not have sufficient English language proficiency to demonstrate their understanding.
Suggested learning intentions and success criteria have been provided to demonstrate how they might be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers might edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an Explicit teaching and formative assessment strategy.
Registration and evaluation of teaching and learning activities are useful to enhance student outcomes. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements. Overall program evaluation advice is provided at the end of the sample program of learning.
[bookmark: _Toc194588092][bookmark: _Toc233636856]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 15 hours. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc233636857]Outcomes
A student:
MH-11-05 analyses different types of sources for evidence to support a historical account or argument
MH-11-06 explains differing interpretations and representations of the past
MH-11-07 communicates historical understanding, applying historical knowledge, terms and concepts
MH-11-08 plans and conducts historical investigations and presents conclusions, using evidence from a range of sources
Modern History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc233636858]Learning sequence 1 – acquiring historical information
The following learning sequence is designed to be completed in approximately 6 hours. It aligns to Term 2 Weeks 1–4 in the Scope and sequence – modern history 11–12.
Table 1 – Learning sequence 1 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
MH-11-05, MH-11-08
Content
Formulate historical questions and hypotheses relevant to the investigation
Identify and analyse sources to develop a view about a historical issue
	Learning intentions
Students learn about:
the process of acquiring historical information and conducting historical investigations
the process of analysing sources.
Success criteria
Students will be able to:
prepare and plan for conducting a historical investigation
identify and analyse a range of sources
write 3 paragraphs explaining a perspective on a historical issue.
Core question
How do historians conduct a valid investigation into the past?
Teaching and learning activities – introduction to the Historical investigation
Activating prior knowledge: teacher displays the process of historical inquiry used by students in the History 7–10 course (see Resource 1 in the resource booklet) and reminds students of the key steps in the process.
Check for understanding: complete a quick response activity where all students respond with true (T) or false (F) to the following questions using a mini whiteboard or response cards. This activity provides teachers with an understanding of the extent to which students recall the process of historical inquiry that is embedded in the History 7–10 Syllabus (2024). Students learning English as an additional language or dialect (EAL/D) can complete this as a pair activity, allowing them to discuss the statement with a peer before deciding on T or F.
1. Historical investigation involves a series of steps. (T.)
2. Historical investigation requires students to use historical terms, concepts and skills. (T.)
3. Historical investigation begins with finding sources. (F.)
Correct answer: students need to have identified an appropriate topic, developed an inquiry question and developed a research plan prior to finding sources.
4. Historical investigation simply requires you to ask a question and find an answer. (F.)
Correct answer: the historical investigation is a valid, organised process for collecting, interpreting and communicating information about the past.
5. The values and attitudes of the historian shape their interpretation of sources. (T.)
6. Plagiarism only happens when students copy each other’s work. (F.)
Correct answer: plagiarism includes a range of activities that are characterised by presenting the work of another person as your own.
The teacher should explain that the Historical investigation:
is designed to provide opportunities for all students to develop the historical skills that are the core of the historical inquiry process
is conducted both in class and at home
is assessed as a part of the Year 11 historical investigation assessment task and more information on the assessable aspect of the unit will be provided in the next lesson
should extend a particular area of individual student or group interest as per school requirements
may be conducted individually or collaboratively as per school requirements
must not overlap with or duplicate significantly any option to be attempted in the Year 12 Modern History or History Extension courses.
Activating prior knowledge: regularly refer to student experiences of using the process of historical inquiry while in the History 7–10 course (see Resource 1) to activate and build on prior knowledge of historical inquiry. Students without this prior knowledge would benefit from strategies such as building the field and scaffolded support to help them develop linguistic, cultural and conceptual understanding.
The teacher should explain to students that throughout this series of lessons they will:
choose a specific historical event, an individual, a period or a topic of interest
formulate appropriate historical questions
plan an inquiry that identifies appropriate historical methods and concepts
research and select relevant historical information from a range of appropriate sources.
Note: students may be familiar with the above process and the wider structure of the sample program of learning because it adapts The process of historical inquiry used in the History 7–10 Syllabus (2024). Teachers should explicitly teach question formulation techniques to support EAL/D learners.
Students engage with Historical Inquiry – How to History (5:59) on the nature of historical inquiry while taking notes as a further introduction to the concept of historical inquiry.
Note: when using audiovisual texts, consider the pace, volume, accent of the speaker(s) and noise, music or special effects that could hinder comprehension. EAL/D learners may need a scaffold to support their listening skills when listening to lengthy texts and note-taking, or have the text ‘chunked’ into sections.
The teacher explains that historians have a collection of approaches and methods that need to align with the subject of inquiry to produce valid results using the example in the teacher note below.
Note: the teacher may wish to provide this example of contrasting approaches.
Historians using the inquiry question: ‘To what extent did imperial wives influence the perception of empire in the Julio-Claudian period?’ (Roman Empire, 27 BCE–68 CE), will apply a very different approach in comparison to historians using the inquiry question: ‘To what extent did imperial wives influence the perception of empire in the Holstein-Gottorp-Romanov period?’ (Tsarist Russia, 1721–1918).
Students create a graphic organiser to identify factors that may influence the process of historical inquiry.
Check for understanding: ask students to write a one-paragraph response to the following question: ‘What factors are most important to account for when preparing to conduct a historical inquiry?’
Higher-ability students should be supported to generate multiple paragraphs and order them into a structured essay. Teachers can allow EAL/D learners to write dot points, which can later be used to construct a paragraph. Students should provide peer feedback using the Two stars and a wish strategy.
Note: students need to be explicitly taught and retaught how to write a structured paragraph, such as a PEEL paragraph (see Resource 21), and have the process modelled for them by the teacher. This should be done prior to completing the above activity if students are not yet proficient in paragraph writing. Writing scaffolds are available on the Digital Learning Selector. EAL/D learners would benefit from exemplar models that can be deconstructed line by line to show them how effective paragraphs are structured, as well as from joint construction of paragraphs to validate student practice.
Teaching and learning activities – the historical investigation assessment task
Note: teachers should introduce students to the Historical investigation – sample assessment task that is associated with the learning program during this lesson (link provided for students in Resource 2). It is important that students are aware of the role of assessment in the unit and the timeline for delivering the historical investigation before they choose their topic and develop their question.
The teacher should explain that the work that is completed in class over the following weeks will support students to complete their historical investigation assessment task and that students should be working on the task at home in parallel with the lessons in class.
The teacher should distribute hard copies and electronic copies of the Historical investigation – sample assessment task that is associated with this program of learning.
Note: it is important to provide students with sufficient time to engage with the assessment task and read the task instructions prior to verbally explaining them. Students should be encouraged to note all due dates in their personal organiser or calendar. The assessment task should be adjusted to support EAL/D learners and learners with different literacy levels. It should be adjusted to support students with disability and additional learning and support needs so they can engage with the assessment task.
The teacher should explain the assessment task to students by working through the task. The teacher may wish to use the PowerPoint associated with this sequence to support a detailed analysis of the task requirements.
Chunking and sequencing: break down the explanation of the assessment task into the following chunks and check for student understanding using gesture voting and cold-calling techniques in between each chunk.
1. Issue the assessment task and instruct students to read through the task.
2. Identify the outcomes. Explicitly teach vocabulary.
3. Read the task description.
4. Explain the marking criteria.
The teacher should invite students to ask questions about the task and clarify any misunderstanding for all students to ensure consistency of information delivery. The teacher may consider making an audio recording of their explanation (without student voices) to share with students who are absent on the day.
Note: this is an appropriate time to communicate with parents and carers about the benefits of having a State Library of NSW (SLNSW) library card to support quality research. Show students the Become a Library member page of the SLNSW and support them to apply for a card if parental permission is granted.
The teacher should provide students with a capacity matrix for historical inquiry (see Resource 18) and explain how to use it. The teacher should highlight its importance for consolidating understanding of the language needed to complete the historical investigation assessment task. Students should begin to complete the capacity matrix.
Note: ensure students understand and can distinguish between information, knowledge, know-how and wisdom categories in the matrix. The capacity matrix can be used as a formative assessment tool that clarifies student understanding of course concepts for the duration of the learning sequence. For more information, see Quality Learning Australasia’s The Capacity Matrix. Please note that teachers need to register to access the free resources on this site.
Teaching and learning activities – choosing a topic
Historical concepts and skills 11–12
· Analyse the extent and nature of continuity and change over time.
The teacher should explain to students that identifying an appropriate historical topic will require them to have strong contextual knowledge of the relevant period of history.
Modelling practice: when introducing students to historical inquiry processes, it is important to explain, demonstrate and model this interdependence explicitly.
Note: students need to start their background research for the historical inquiry process before they have the required knowledge to construct a relevant historical question or identify an appropriate historical problem to investigate. This is a clear example of how the stages of historical inquiry are not linear. Teachers can allow EAL/D learners the option of doing background research in their home language.
The teacher should provide students with the list of areas from which their topic should be developed in the syllabus and remind students that the Modern History Syllabus 11–12 (2024) requires that their topic must not overlap with or duplicate significantly any option to be attempted in the Year 12 Modern History or History Extension courses:
Check for understanding: complete a quick response activity where all students respond with yes (Y) or no (N) to the following prompts using a mini whiteboard or response cards. Students should identify whether the following topics are appropriate (Yes) or not appropriate (No) to test their understanding of the syllabus requirements above. Teachers may provide visual support for each of these statements to support EAL/D learners and diverse students’ comprehension because they may not be familiar with all topics.
· The impact of the Vietnam War on migration to Australia. (Yes.)
· The persecution of Jewish people in Nazi Germany. (No.) 
Note: the topic must not overlap with or duplicate significantly any option to be attempted in the Year 12 Modern History or History Extension courses.
· A site study of the battlefield at Gettysburg. (Yes.)
· The Windschuttle versus Reynolds debate on frontier conflict. (Yes.)
· The life and times of Cleopatra. (No.)
The teacher should then provide students with sufficient time to brainstorm potential topics using a concept map (see Resource 19), conduct initial research on these topics and evaluate the viability of the topics (see below).
Note: the brainstorm, initial research and evaluation could be completed in a school library or learning hub and may take up to 60 minutes.
Students use a ranking strategy and the topic selection table (see Resource 3) to rank the topics they are considering for their historical inquiry based on interest and alignment to the syllabus requirements above. Students then conduct a gallery walk to share their possible topics and rankings with their peers, sharing justifications for their ranking as needed.
Check for understanding: ask students to write a one-paragraph response to the following question: ‘Why is your first ranked topic appropriate for study in a historical investigation?’ The teacher should collect the responses and provide feedback on the appropriateness of each topic to all students.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – formulating historical questions
Historical concepts and skills 11–12
· Frame questions to guide historical inquiry and develop a coherent research plan.
Gradual release of responsibility: the following activities are examples of potential classroom activities and are not intended as an exhaustive list of appropriate teaching and learning strategies for formulating historical questions. Teachers should be responsive to their students when making decisions about gradual release of responsibility. It is important to note that gradual release of responsibility is not a fixed or linear process and can take place within short (single lesson) or longer term (program or stage) timeframes.
Note: the teacher should ensure that students understand the definitions of ‘open- ended questions’ and ‘closed questions’ and ‘leading questions’ before proceeding with this lesson and reteach as needed. Question quadrants are helpful for supporting students to elicit meaningful and purposeful questions that are literal and inferential.
The teacher should explain that an inquiry question is what you plan to know, understand or be able to answer after undertaking historical research. Students should then generate a concept map (see Resource 19) as the teacher communicates the key points of effective inquiry questions (see Resource 4). Allow EAL/D learners to create their concept map in their home languages, if needed, to support their comprehension
Note: Resource 4 contains an extended explanation of the characteristics of effective inquiry questions to support teacher explanation.
The teacher should remind students that inquiry questions will often need to be refined after background research has been completed. This generates research sub-questions that can support targeted source analysis, synthesis of information and evaluation of interpretations.
Students should use the stimulus video How to Create Key Inquiry Questions (3:56) and their concept map to individually create a list of criteria (checklist) for an effective inquiry question. The teacher should then allocate students to work in small groups to develop a second checklist for an effective inquiry question. Groups should compare individual and group checklists and make any adjustments needed to ensure each checklist: 
covers the features of an effective inquiry question
is clear and easy to use
provides short suggestions or examples where appropriate.
The teacher should use the final checklists and the Question Formulation Technique (QFT) to co-construct a class inquiry question for a syllabus content point covered just before beginning this learning program on historical inquiry. Alternatively, the teacher may present students with a teacher-developed inquiry question that addresses the same content point and then conduct a think-aloud to identify the language components relevant to the historical period and history as a subject.
Check for understanding: use an all-student response mechanism such as Google Forms to enable students to submit their final checklist. If students do not include the key features of an effective inquiry question, then they should review the stimulus video above and this check for understanding should be repeated in the following lesson.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – planning for research
Historical concepts and skills 11–12
· Frame questions to provide historical inquiry and develop a coherent research plan.
The teacher should remind students that developing a research plan will require them to have strong contextual knowledge of the relevant period of history.
The teacher should define research for students as follows while students take notes. Research is an organised investigation carried out to discover, interpret or revise facts, beliefs or theories. It involves collecting, organising and synthesising information to increase understanding of a topic.
The teacher should ask students to generate another concept map (see Resource 19) that includes the following terms: ‘background research’, ‘narrow reading’ and ‘close reading’. The teacher should explicitly teach students the definitions of each term, using Resource 5 to support students to generate the concept map.
Note: use Resource 5 to support the teacher explanation in the activity above.
The teacher should explain the following about research: in all types of research, you need to be aware of subjectivity and potential errors. This is where research becomes systematic, as you need to crosscheck and correlate information from multiple sources. Being organised and keeping effective records is a key feature of effective research.
Note: research can be conducted differently across culturally and linguistically diverse backgrounds and may still produce valid results even if not using typical Western methods.
Note: the activity below is a clear example of how the steps in historical inquiry are not linear. Teachers should consider the language and cultural demands of the text and how they will support EAL/D learners to access this text. This may include the use of a screen reader or translation software.
The teacher should provide students with the article Students are told not to use Wikipedia for research. But it’s a trustworthy source and ask students to generate short (1 to 2 sentence) responses to the questions in Resource 6.
The teacher should use a peer discussion strategy to facilitate a class conversation about the benefits of a table to organise background research. The teacher should then prompt students to brainstorm other methods of organising information, for example, concept maps.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Modelled, guided and independent practice: the teacher should model how to complete Part 1 –proposal in the Historical investigation – sample assessment task at this point in the learning program. The teacher should guide students to complete the introduction and the research objectives of the proposal in class and then release students to complete the remainder at home, including identifying key sources. In the following lesson, the teacher should check student completion of the draft proposal and reteach the planning process as required.
Teaching and learning activities – identifying, selecting and analysing sources
Historical concepts and skills 11–12
· Explain the meaning and value of sources for a historical inquiry.
· Analyse sources to identify and account for the different perspectives of individuals and groups in the past.
Sequencing, chunking and gradual release of responsibility: when teaching students to analyse sources it is important to explain, demonstrate and model how knowledge of the relevant historical period supports source literacy. Scaffolds can be used to aid learners who require additional support. The chunking and sequencing learning and gradual release of responsibility strategies can be embedded through a program of learning to ensure that students are explicitly taught the skills associated with historical source analysis.
The teacher should explain to students that source analysis supports students of history to consider where their information comes from, and why it exists, before they engage closely with the source for information relevant to the inquiry question or problem. Background knowledge of a topic is required to effectively contextualise information from specific sources. As students engage with sources, they will also discover aspects of the past that they need to undertake further research on.
HPGE differentiation: the resource Getting started: Reading Primary Sources from the University of Cambridge Faculty of History can be used to support student understanding. The activities could be used to differentiate learning for students with an extensive vocabulary who demonstrate giftedness in the intellectual domain.
The teacher should ask the class to contribute to a layered inference scaffold (see Resource 7) to decode information in a known historical source drawn from a previous learning sequence or case study.
Check for understanding: students complete a quick write answering the question: ‘How important is historical context when interpreting historical sources?’ Students should note in their response that historical context is very important when interpreting historical sources because context guides the understanding of evidence from sources. The teacher should review all responses and reteach about the importance of historical context in source analysis as required.
The teacher should present students with a relevant primary source image drawn from a previous learning sequence or case study. The teacher should lead a See Think Wonder routine (also See, Think, Wonder) to model engagement with a source.
Note: at this point in the learning program, the teacher may wish to introduce students to the source analysis sample questions provided in the resource booklet (see Resource 25) or a source analysis scaffold that is used by the faculty.
The teacher should present students with a historical source and ask them to independently apply the source analysis approach they are familiar with.
Note: when students are newly developing skills in relation to source analysis, it may be helpful to allocate the element of source analysis, for example, origin, content, context, purpose, reliability, credibility, /limitations and value. These elements could also be linked to a source analysis scaffold if these are used in your context.
The teacher should use a class discussion strategy to facilitate a class conversation in response to the following questions:
How does background knowledge change the way historians interpret sources?
How important are literacy skills in decoding sources?
How can learning in the subject area of English be useful in the subject area of history?
The teacher should then present students with a historical source and conduct an Elaboration Game to encourage detailed analysis of the source.
Note: in the game, the first student chooses an element of source analysis and identifies one piece of information from the source that is relevant to that element, the second student elaborates on the information by adding more detail, the third student elaborates further, and a fourth student adds more detail. After 4 students have described an element of source analysis in detail, move to a different element of source analysis.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
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[bookmark: _Toc233636859]Learning sequence 2 – processing historical information
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to Term 2 Weeks 1–4 in the Scope and sequence – modern history 11–12.
Table 2 – Learning sequence 2 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
MH-11-06, MH-11-08
Content
· Develop and/or examine historical interpretations
· Synthesise evidence and information from a range of sources to develop and support a reasoned historical account or argument
	Learning intentions
Students learn about:
processes for developing and examining historical interpretations
processes for synthesising evidence from a range of sources.
Success criteria
Students will be able to:
create a table that synthesises evidence from at least 10 historical sources relevant to the historical investigation
write a 3-paragraph comparison of 2 or more historical perspectives relevant to the historical investigation.
Core question
How do historians generate valid historical arguments about the past?
Teaching and learning activities – using evidence from sources
Historical concepts and skills 11–12
· Analyse and synthesise evidence from different types of sources to develop reasoned claims.
· Use evidence from a range of sources to inform investigation and research.
Check for understanding: students to complete a KWLH chart (see Resource 23) to reflect on their learning about historical inquiry in the course so far. This can be revisited later in the course to answer unresolved questions.
The teacher should explain to students that throughout this series of lessons they will:
draw conclusions about the value and limitations of sources by assessing the purpose, context, reliability, credibility and perspective of the source
interpret sources, considering the intended audience and the historical context to support historical narratives and arguments
synthesise and organise information in selected forms, such as plans, narratives, explanations and arguments based on themes, to convey a thorough understanding of the focus area.
Using Resource 25, the teacher should then lead a whole-class analysis of a specific historical source that is relevant to one of the Investigating modern history – Case studies that students have engaged with during the Modern History course. The teacher should conclude the analysis by asking: ‘What kinds of inquiry questions might this source be useful for answering?’ Students should use a graphic organiser to record their answers to the question.
Modelling practice: when teaching students to conduct a source analysis, it is important to explain, demonstrate and model the process as explicitly as possible.
Guided practice: the teacher should guide students in completing source analysis and circulate throughout the room to check student understanding. The process should be retaught if understanding is not evident.
Next, the teacher should guide students to apply the questions in Resource 25 to analyse a second historical source that is relevant to one of the Investigating modern history – Case studies that students have engaged with during the Modern History course.
Independent practice: the teacher should release students to independently complete a source analysis and circulate throughout the room to confirm student understanding. The process should be retaught if understanding is not evident.
The teacher should release students to use the questions in Resource 25 to analyse a third historical source that is relevant to one of the Investigating modern history – Case studies that students have engaged with during the Modern History course.
The teacher should conclude this part of the activity by asking: ‘What kinds of inquiry questions might this source be useful for answering?’ and discussing possible answers. Students should use a graphic organiser to record their answers to the question.
Students should conduct a Think-Pair-Share to compare their completed graphic organisers with that of their peers and provide feedback to the teacher. The teacher should circulate throughout the room checking the correctness of the information in the graphic organisers and reteaching content as required.
Note: students should be asked to complete the stop-and-jot source analysis table (see Resource 8) in the resource booklet for homework. This will assist them to record evidence from the sources they have identified as relevant to their historical investigation for the assessment task.
Check for understanding: students write a one-paragraph response based on the following question: ‘Why is a clear inquiry question helpful when analysing sources?’ Students provide peer feedback using the Two stars and a wish strategy while the teacher examines student work and reteaches key concepts from the lesson as necessary.
The teacher should explain the following about synthesis and evaluation of evidence from sources: synthesis and evaluation involve managing multiple pieces of information from one or more sources at the same time. Historians need to compare, contrast and corroborate information generated during the process of source analysis. They make judgements about what has value in relation to their inquiry question and what is of limited relevance. When historians are synthesising historical information, they are actively constructing history by creating a representation of what the past can be expected to have been like.
Note: the teacher should ensure that all students have taken notes on the above explanation. The teacher should consider having scaffolded notes prepared for any EAL/D learners for whom accurate and relevant note-taking is a challenge. The teacher should model the process of synthesis and evaluation of evidence by using a 2-circle Venn diagram (see Resource 9) to synthesise information from 2 sources throughout the explanation.
When students are developing their skills, it may be beneficial to reduce their cognitive load by giving them information from source analysis to support their practice of synthesis and evaluation as a discrete skill. As students become more expert in applying the processes of synthesis and evaluation to source analysis, they can become increasingly independent in both processes.
The teacher should model how to use a 2-circle Venn diagram (see Resource 9) to record observations from the 2 sources that students used in previous studies. (These were analysed using Resource 25 or the teacher, faculty or school’s preferred scaffold for source analysis.) The teacher may also wish to ask students to use sources from their completed table in Resource 8. The teacher should explain how the Venn diagram supports students to identify commonalities between the sources in the overlap between the 2 circles of the diagram.
Note: the activity above provides students with the opportunity to begin to engage with sources that are relevant to case studies that are undertaken throughout the course. Teachers can access sources relevant to their Investigating modern history – Case studies via the Internet Modern History Sourcebook provided by Fordham University. Additional information on the distinctions between summarising, paraphrasing and quoting from sources can be accessed at Using sources | Australian National University. Teachers should consider adjusting this resource by rewriting in accessible language for EAL/D learners.
The teacher should guide students in the use of a second 2-circle Venn diagram (see Resource 9) to record observations from another set of 2 sources that students have been exposed to in one of the Investigating modern history – Case studies. If case study has not yet been taught, find alternative sources.
Check for understanding: the teacher should examine the second 2-circle Venn diagram that the students have created to assess their level of understanding of the process. The teacher should reteach use of the Venn diagram for source analysis as required.
The teacher should release students to independently complete a third 2-circle Venn diagram (see Resource 9) to record observations from another set of 2 sources that students have been exposed to in one of the Investigating modern history – Case studies.
Check for understanding: the teacher should examine the third 2-circle Venn diagram that the students have created to assess their level of understanding of the process. The teacher should reteach use of the Venn diagram for source analysis as required.
Note: the use of a 3-circle or 4-circle Venn diagram (see Resources 10 and 11) with 3 or 4 sources may be more appropriate for teaching higher ability students about the process of drawing evidence from sources.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – problems associated with sources and evidence
Historical concepts and skills 11–12
· Identify and analyse problems relating to sources in the investigation of the past.
The teacher should explicitly define the term evidence as ‘The information elicited and interpreted from a source that is used to support arguments or inform a specific inquiry’ (NESA 2024) and require students to add this term to their capacity matrix (see Resource 18). The teacher should explain the NESA definition to clarify that ‘evidence is the information drawn from a source’ and provide examples such as the text of a soldier’s diary providing evidence of experiences of conflict. The teacher should highlight the central role of evidence in supporting the development of narratives about the past. 
Note: teachers should connect the discussion of evidence to student prior learning on the nature and types of historical sources and reteach the concepts as necessary. Teachers may wish to support their explanation of the concept of evidence through engagement with: Evidence of the Past | National Council on Public History. If this resource is used with students, teachers will need to define and explain complex terms in the text prior to use.
The teacher explains that students will now watch a video that provides examples of uses of evidence when researching histories of crime: Andy Kaladelfos on ‘Sources for researching histories of crime’ (3:37). Students should provide short written answers (see Resource 12) in response to the following prompts after watching the video:
What types of sources is evidence being drawn from?
Describe the evidence that can be drawn from newspapers.
Why are multiple types of sources used to provide evidence when researching histories of crime?
Note: the questions above may be shared with students before playing the video to provide a focal point for students’ attention during the viewing. Alternatively, the video may be replayed as students complete the questions to provide greater support for their ability to formulate answers.
The teacher introduces students to key problems associated with the nature of historical evidence including the volume of available evidence (too much to readily analyse and too little to corroborate) and the completeness of available evidence (gaps in the historical narrative).
Students conduct a Think-Pair-Share activity (see Resource 24) to explore how problems associated with the nature of evidence from the past may impact the development of historical narratives. The teacher facilitates a structured peer discussion to identify additional problems associated with the nature of evidence and the past, guiding students back towards issues of the volume of evidence and the completeness of evidence.
Students record key points from the discussion using a concept map (see Resource 19). Students then conduct a gallery walk to compare their concept maps and further develop them based on the work of their peers.
Check for understanding: students write a 2-paragraph response based on the following question: ‘How do problems with sources complicate efforts to generate historical narratives?’ Students provide peer feedback using the Two stars and a wish strategy while the teacher examines student work and reteaches key concepts from the lesson as necessary.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – examining historical interpretations
Historical concepts and skills 11–12
· Analyse and evaluate contested interpretations and representations of the past.
The teacher should explicitly define the term interpretation for students as ‘A way of understanding and explaining what has happened in the past. The discipline of History acknowledges that there is often more than one view of what happened in the past’ (NESA 2024).
Students should add the term to their capacity matrix (see Resource 18). The teacher should explain the central role of interpretation in supporting the development of narratives about the past.
Note: teachers should connect the discussion of interpretation to student prior learning on the role of evidence in forming historical accounts and reteach the concepts as necessary. Teachers may wish to support their explanation of the concept of evidence through engagement with: How to interpret historical sources – History Skills.
Students complete a jigsaw exercise to learn and share strategies for interpreting types of primary and secondary sources. Students should be divided into 4 groups (or into a number of groups that is a multiple of 4). Each group should work together to conduct research using one of the links below as the basis of a 3-slide presentation that identifies strategies for interpreting each type of source:
· written sources
· visual sources
· political cartoons
· propaganda posters.
The content analysis scaffold (see Resource 13) may be used to support the analysis process. After a period of approximately 50 minutes, the groups should reorganise so that every student is in a group with peers who each conducted research on different types of sources. Each student then has 5 minutes to explain to their group key strategies for interpreting that type of source while the remaining members of the group record their learning.
The teacher should support students to provide feedback on strategies for interpreting sources. The teacher should prompt students to record key points from the discussion using a concept map (see Resource 19).
Note: this activity is likely to take approximately 1.5 hours in total to complete. Students may benefit from completing the activity in the school library or learning hub.
Modelled, guided and independent practice: the teacher should model how to complete the literature review associated with the Historical investigation – sample assessment task at this point in the learning program. The teacher should guide students to complete the first half of the literature review in class and then release students to complete the remainder at home. In the following lesson, the teacher should check student completion of the draft literature review and reteach the process as required.
The teacher should explicitly connect student learning on the nature of historical interpretation to their historical investigation assessment task. Students should be invited to ask questions throughout. Students should identify key actions that need to be taken in relation to their individual historical investigation.
Check for understanding: ask students to write one PEEL paragraph (see Resource 21) in response to the following question: ‘How can different interpretations lead to different explanations of the same historical event?’ Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates throughout the room to briefly examine each paragraph and confirm students’ understanding. The teacher should reteach the above content if understanding is not evident.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – generating reasoned historical accounts
Historical concepts and skills 11–12
· Identify and analyse the varying causes and effects of events and developments to construct historical arguments.
· Form judgements about historical significance, recognising that significance may be attributed for different purposes.
The teacher should explain that a reasoned historical account is a logical and organised response to an inquiry question. The teacher should highlight that historical accounts can take a range of forms.
Connecting learning: the teacher should explicitly connect this learning on generating historical accounts to the students’ historical investigation assessment task, as an example of a historical account.
The teacher should guide students through reading the article Thesis Statements.
Check for understanding: the teacher should present students with a weak thesis statement as a non-example, discuss why it is weak and elicit responses from students on how to improve it. The teacher should then jointly construct a strong thesis statement with students and annotate it to identify key strengths.
Note: the following activity is likely to take approximately 60 minutes to complete. This activity requires students to have substantial existing knowledge of one case study from Investigating modern history – Case studies. The activity should therefore occur alongside or after completion of a case study. Students should have completed the Romanovs case study asper the scope and sequence. Students may benefit from completing the activity in the school library or learning hub.
The teacher should provide students with a selection of sources that are relevant to one of the Investigating modern history – Case studies that students are engaging with as a part of the Modern History course. The teacher should share the syllabus content points associated with the relevant Investigating modern history – Case studies with students.
Note: the teacher may share a subset of content points associated with the relevant Investigating modern history – Case studies with students if engaging with the full set of content points at a single point in time is likely to be too challenging for the students.
The teacher should share one primary source and one secondary source that is relevant to one of the Investigating modern history – Case studies with students. Model how to complete a source analysis using the source analysis scaffold that was selected and taught earlier in this learning sequence.
The teacher should then present the class with an inquiry question based on a chosen syllabus content point that aligns with the content of the chosen sources. Model how to use an affinity diagram to organise information extracted from the sources during the source analysis against the terms of the inquiry question.
The teacher should share a second primary source and a second secondary source that is relevant to one of the Investigating modern history – Case studies with students. Guide students in completing a source analysis using the source analysis scaffold.
The teacher should then co-construct an inquiry question with the class based on a chosen syllabus content point that aligns with the content of the chosen sources. Guide the class in how to use an affinity diagram to organise information extracted from the sources during the source analysis against the terms of the inquiry question.
Check for understanding: ask students to write one PEEL paragraph (see Resource 21) in response to the co-constructed inquiry question using the information within the affinity diagram as evidence. Students should provide peer feedback using the Two stars and a wish strategy while the teacher circulates throughout the room to briefly examine each paragraph and confirm student understanding. The teacher should reteach the above content if understanding is not evident.
The teacher should allocate the class into small groups. These groups should each select another primary source and another secondary source that is relevant to one of the Investigating modern history – Case studies and then work together to complete a source analysis using the source analysis scaffold.
The teacher should instruct the groups to each co-construct an inquiry question based on a chosen syllabus content point that aligns with the content of the chosen sources.
The groups should feed back to the class via a teacher-led class discussion and add data from their source analysis to a shared class affinity diagram. The teacher should then lead the class through the process of clustering data from the affinity diagram into themes.
Check for understanding: ask students to write one PEEL paragraph (see Resource 21) in response to their group’s inquiry question using the information within the affinity diagram as evidence. The teacher circulates throughout the room to briefly examine each paragraph and confirm student understanding. The teacher should reteach the above content if understanding is not evident.
Students should share their paragraphs with their group and provide peer feedback using the Two stars and a wish strategy. Students should adjust their paragraphs based on the peer feedback and then submit their amended paragraphs to their teacher via a response mechanism such as Google Forms.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
	




[bookmark: _Toc233636860]Learning sequence 3 – communicating historical information
The following learning sequence is designed to be completed in approximately 4 hours. It aligns to Term 2 Weeks 1–4 in the Scope and sequence – modern history 11–12.
Table 3 – Learning sequence 3 details
	Outcomes and content
	Teaching and learning activities
	Registration

	Outcomes
MH-11-07, MH-11-08
Content
· Use historical terms and concepts appropriately
· Present and communicate the findings of a historical investigation using appropriate and well-structured forms
	Learning intentions
Students learn about:
the correct use of historical terms and concepts in the context of historical arguments
appropriate ways of presenting and communicating historical information.
Success criteria
Students will be able to:
access and correctly apply terms from the glossary of the Modern History 11–12 Syllabus (2024)
create and present a 5-slide PowerPoint presentation (or equivalent) summarising the findings to date in the historical investigation.
Core question
How do historians persuasively communicate about the past?
Teaching and learning activities – presenting findings of historical investigation
Historical concepts and skills 11–12
· Develop texts, particularly historical accounts and arguments, supported by relevant evidence from sources.
Note: students should be familiar with the below process and the wider structure of the sample program of learning because it adapts The process of historical inquiry used in the History 7–10 Syllabus (2024).
The teacher should explain to students that they are not only required to develop a reasoned historical account but also to present their account via a range of communication forms and technologies, using relevant and appropriate historical terms, concepts and evidence from sources.
The teacher should facilitate a class brainstorm focused on forms and technologies that might assist students to present a reasoned historical account. Students should then generate a concept map (see Resource 19) to record the outcome of their class brainstorm. Allow EAL/D learners to create their concept map in their home languages, if needed, to support their comprehension.
Students use a ranking strategy and Resource 14 to rank the forms and technologies that might assist them to present a reasoned historical account. Remind students that their chosen forms and technologies need to clearly communicate their ideas, given the topic of their historical investigation.
Note: the teacher should play an active role in supporting student decision-making throughout the activity. For example, it may be appropriate for a student whose historical investigation primarily engages with film history to heavily rely on PowerPoint or video. In contrast, a student who is investigating public memorialisation may find that a pamphlet for a self-guided tour is preferable.
Check for understanding: use an all-student response mechanism such as Google Forms to collect responses from students to the following questions. The teacher should review the responses to inform which forms and technologies to prioritise when modelling their use, and to reteach any aspect of the task where student misunderstandings are evident.
1. What is the best form in which to communicate your historical account and why?
2. What is the best technology to use to communicate your historical account and why?
The teacher should explicitly teach and model to students how to use key forms and technologies for communicating evidenced historical accounts. This should be based on student preferences recorded in the check for understanding above.
The teacher should then guide students as they begin to engage with key forms and technologies to communicate evidenced historical accounts. Students should then be released to engage in independent practice as they complete the check for understanding activity below.
Check for understanding: students should create and present a 5-slide PowerPoint presentation (or equivalent, based on rankings of forms and technologies) summarising their findings to date in the historical investigation with reference to key pieces of evidence. The final slide should include a justification of why the chosen form and technology was preferable for communicating their historical account. The teacher should reteach the above content if understanding is not evident. Teachers should ensure that EAL/D learners and students who are new to education in Australia are explicitly taught the skills required to interact with and safely use PowerPoint and associated technology.
Note: the activity above could be completed in a school library or learning hub and may take up to 1.5 hours (including presentation time).
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Teaching and learning activities – organising findings of historical investigation
Historical concepts and skills 11–12
· Acknowledge sources appropriately.
Note: citing, or referencing, is a systematic way of acknowledging the sources that students have used in their research process. Good referencing allows students to demonstrate the historical skills of comprehension, as they show evidence of:
· reading and understanding historical texts
· analysis and use of sources, as they use information from a range of sources as evidence
· research, as they identify and locate a range of relevant sources.
EAL/D learners and students new to education in Australia may require additional support with referencing due to unfamiliarity with the practice.
A consistent citation and referencing system will also support students to respect intellectual property, provide further resources for their audience and practise academic integrity. The way in which students cite their sources will depend on their final choice of communication form. Historical texts in video form may use on-screen captions to give some primary source information. Historical texts in podcast form may have a reference list organised by time-stamped citations.
The teacher should explain to students why referencing is important using the information above. The teacher should then support students to engage with Why Referencing is Important (1:29). Students should record their learning and identify key actions for compiling references for their individual historical inquiry.
Note: teachers should revise key vocabulary such as ‘discoverability’, ‘plagiarism’ and ‘verify’ at the conclusion of the video. The teacher may display the video at 0.75 speed or pause the video to allow time for EAL/D learners to understand the content and ask clarifying questions.
Students should then engage in a Think-Pair-Share routine to answer the following questions:
1. Which of the 3 reasons for referencing noted in the video is most important for historians?
1. Why do you think that your chosen reason is most important?
The teacher should conclude the activity by inviting students to share their chosen reason and justification with the class.
The teacher should then explain to students how to generate in-text citations, footnotes/endnotes and bibliographical references using the school’s preferred referencing system. This may include highlighting the sections of the school’s assessment policy (or equivalent document) where requirements for referencing are recorded.
Note: schools may have a preferred referencing system that students may already be familiar with. To be effective, a citation and referencing system should be consistent to allow students to effectively communicate how primary and secondary sources have contributed to their historical text. For this reason, The Chicago Manual of Style is generally preferred by history writers who need to incorporate primary source material in their writing. Teachers may wish to add a copy of the school’s preferred referencing system into the resource booklet as Resource 15.
The teacher should model how to generate in-text citations, footnotes/endnotes and bibliographical references for the following text types:
book
book chapter
journal article
magazine
webpage.
Note: teachers should be aware that this is not an exhaustive list of the types of texts that students may encounter when completing their historical investigation. Teachers should have an awareness of types of texts that students are relying on as sources and model referencing for these texts as appropriate. Teachers should ensure that EAL/D learners have an awareness of the types of texts they are using and explicitly teach concepts of text structure, purpose and language forms and features.
The teacher should guide students to generate in-text citations, footnotes/endnotes and bibliographical references for an alternative collection of texts that represent the text types listed above and provide feedback throughout the process.
The teacher should then release students to independently generate in-text citations, footnotes/endnotes and bibliographical references for another alternative collection of texts that represent the text types listed above and provide feedback throughout the process.
Examples and non-examples: the following activity uses examples and non-examples to test students’ understanding of referencing conventions.
The teacher should provide students with a selection of bibliographical references that use the school’s preferred referencing style where some are correctly formatted, and others have formatting errors.
The teacher should ask students to identify the correctly and incorrectly formatted bibliographical references by placing a tick and a cross against them, respectively. Students should then be asked to use highlighters or coloured pencils to identify the specific errors in incorrectly formatted references. Finally, students should be asked to rewrite the incorrectly formatted references with correct formatting.
Check for understanding: the teacher should ask students to submit their corrected bibliographical references using an all-student response mechanism such as Google Forms. The teacher should review the responses to check for student understanding and reteach aspects of the task where student misunderstandings are evident.
Modelled, guided and independent practice: the teacher should model how to complete the bibliography associated with the Historical investigation – sample assessment task at this point in the learning program. The teacher should guide students to complete 3 bibliographical references in class and then release students to complete the remainder at home. In the following lesson, the teacher should check student completion of the draft bibliography and reteach the process as required.
Teaching and learning activities – communicating findings of historical investigation
Historical concepts and skills 11–12
· Communicate historical understanding, using historical knowledge, terms and concepts, in forms appropriate to purpose and audience.
Note: the process of communicating a representation of the past requires students to engage in planning, drafting and composing. This overlaps significantly with the inquiry process of synthesis and evaluation and is another example of how historical inquiry is not a linear progression through processes.
The teacher should explain to students that evidenced judgements are critical to clearly communicating findings of historical investigations. These judgements are best articulated when students have a wide vocabulary to draw on.
Note: additional resources to support teacher understanding of vocabulary is available from the department’s Vocabulary webpage. Teachers also may wish to share the Modern History 11–12 Syllabus (2024) – Glossary with students.
The teacher should explain that clines are sequences of words that go from one extreme to another, for example, impossible to certain (see Resource 16 for more examples). The teacher should then model how to generate a ‘judgement term’ cline (see Resource 17 for template).
Note: a cline is a scale of language arranged in order from one extreme to the other (for example, positive to negative, weak to strong, sad to happy and so on). Clines are helpful when trying to clarify language and meaning. They highlight nuances and shades of meaning between words so that you can think about and consider which word or phrase is most appropriate for your intended purpose. They are also helpful in showing gradation, that is, the steps or degree of change between terms.
The teacher should guide students to develop their own ‘judgement term’ cline before releasing students to independently complete the cline.
The teachers should then ask students to contribute suggestions to a shared class cline of ‘judgement terms’ that can be used in response to a ‘To what extent?’ question. This class cline should be displayed prominently in the classroom, and additions should be made to it as students extend their vocabulary.
Check for understanding: the teacher should ask students to write one PEEL paragraph (see Resource 21) in response to the question: ‘To what extent have you used evidenced judgements in the key arguments in your draft essay?’
Students should provide peer feedback on the efficacy of using the shared class cline of judgement via the Two stars and a wish strategy. Meanwhile, the teacher circulates throughout the room to briefly examine students’ PEEL paragraphs and confirm student understanding. The teacher should reteach the above content if understanding is not evident.
The teacher should explain that transition terms are words that explain the relationship between one idea and another. The teacher should then provide examples of transition terms.
Note: example of transition terms are available at Writing strong paragraphs: Transitions and their uses – Library Guides at University of Newcastle Library. This link may be provided to students to support their engagement with transition terms. Consider displaying the terms in the classroom to offer EAL/D learners additional opportunities to learn and use these terms.
The teacher should instruct students to contribute to a collaborative class document that builds on the transition terms listed on the webpage linked above. Remind students to reference the collaborative document in subsequent activities and when they are planning, drafting and composing their essay.
The teacher should then explain to students that they are going to generate a writing sample over the course of this and subsequent lessons. Students should use judgement terms and transition words in the sample to practise communicating historical information. The teacher should explain that the writing sample will consist of 2 to 3 ‘body paragraphs’ of the essay that provide a working answer to one sub-question articulated in each student’s draft proposal.
Note: students should use their draft essay and proposal (with feedback) as supporting resources throughout this lesson. The teacher should remind students that historical inquiry is an iterative process and consequently students should expect to modify their draft based on feedback provided during this and subsequent lessons.
The teacher should explain to students that the writing sample should be generated using formatting and referencing conventions that are consistent with the expectations of the final essay. These conventions include the use of:
third person
legible font (Arial, Helvetica, Times New Roman)
double-spacing with 2-centimetre margins and numbered pages
structured PEEL paragraphs (or an alternative school-approved structure)
sources as evidence for historical reasoning
approved style for in-text citations, footnotes/endnotes and bibliography.
Check for understanding: the teacher should ask students to submit their writing sample using a tool such as Google Forms. The teacher should ask students to provide peer feedback on the writing sample using the Two stars and a wish strategy. The teacher should reteach the above content if understanding is not evident.
Note: students may also be given the article Improve Your Paper by Writing Structured Paragraphs and may be instructed to:
· annotate one of the sample paragraphs to identify transition, topic, linking and concluding sentences
· explain why varying paragraph length can improve an essay response.
Students should update their capacity matrix (see Resource 18) with new historical terms and concepts.
Modelled, guided and independent practice: the teacher should model how to complete the essay associated with the Historical investigation – sample assessment task at this point in the learning program. The teacher should guide students to complete key elements (introduction, body paragraph and conclusion) of the essay in class and then release students to complete the remainder at home. The following week, the teacher should check student completion of the draft essay and reteach the process as required.
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[bookmark: _Toc233636861]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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[bookmark: _Toc233636862]Support and alignment
[bookmark: _Hlk148105035]Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the HSIE Curriculum team by emailing hsie@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2, 3.3.2.
Consulted with: Curriculum and Reform, Inclusive Education, Multicultural Education, Explicit Teaching and subject matter experts.
Author: Secondary Curriculum
Publisher: State of NSW, Department of Education
Resource: learning program
Related resources: further resources to support Modern History 11–12 can be found on the Planning, programming and assessing HSIE 11–12: Modern History (2024) webpage.
Professional learning: relevant professional learning is available through MyPL and the HSIE statewide staffroom.
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