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[bookmark: _Toc243492000]Overview
This assessment task forms part of the school’s assessment schedule for Modern History 11–12 and is designed for use during implementation of Investigating modern history – Case studies – List A: The decline and fall of the Romanov dynasty.


[bookmark: _Toc243492001]Assessment task – source-based historical analysis
Type of task: source-based historical analysis (in-class, timed)
Suggested weighting: 25%
[bookmark: _Toc243492002]Outcomes
A student:
MH-11-02 – proposes ideas about the varying causes and effects of events and developments
MH-11-05 – analyses different types of sources for evidence to support a historical account or argument
Modern History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc243492003]Task description
In this task you will respond to 4 questions about the decline and fall of the Romanov dynasty, using 5 sources provided.
Some questions require you to use your own historical knowledge, while others require you to integrate evidence from the sources provided with your own knowledge. You will need to analyse different types of sources for evidence to support a historical account or argument and propose ideas about the varying causes and effects of events and developments. Read each question carefully to see what is required.
Sources A to E are provided.
Note: the sources in this task vary in form, language and complexity. Teachers may support students to unpack sources during teaching and assessment preparation by:
· identifying the source type, creator, date and context
· clarifying unfamiliar or archaic vocabulary
· chunking longer extracts into smaller sections
· paraphrasing complex language
· identifying the key ideas, perspectives and evidence presented. 
Where appropriate, an asterisk (*) can be used to provide a brief definition of an unfamiliar term.
Source unpacking should support students to access the meaning of the source without providing a predetermined interpretation or response to the assessment question. The source-specific teacher notes below may be used to support explicit teaching and preparation and can be removed when the assessment package is provided to students for completion under exam conditions.
Source A 
Note: unpacking Source A – support students to recognise that this source is a petition written as a direct appeal to Tsar Nicholas II. Before examining its historical significance, clarify the formal and archaic language used, including terms such as ‘thee’ and ‘Sire’. The extract can be chunked into 3 sections: the workers’ description of their conditions, their complaints about how they are treated and what they are asking the tsar to do. Encourage students to distinguish between what the workers say about their circumstances and what their choice of language reveals about their relationship with the tsar.
Extract from the workers’ petition carried to the Winter Palace, St Petersburg, on Bloody Sunday, 22 January 1905 (9 January, Julian calendar). The petition was drafted by Father Georgy Gapon and signed by tens of thousands of workers of the Assembly of Russian Factory Workmen.
We work men of St Petersburg, our wives, our children and our helpless old parents, have come to thee, O Sire, to seek truth, justice and protection. We have become beggars; we are oppressed and burdened with labour beyond our strength; we are humiliated; we are regarded not as human beings but as slaves who must suffer their bitter lot in silence. We have suffered, but we are driven ever deeper into poverty, injustice and ignorance. Sire*, do not refuse help to thy people. Tear down the wall that separates thee from thy people, and let them rule the country together with thee.
* Sire – a formal term used to address a king or emperor
Source: ‘The St Petersburg Workmen’s Petition to the tsar’, from The Story of My Life is available in the public domain.

Source B 
Note: unpacking Source B – model how to unpack a visual source by first using the caption to establish the date, location and context before interpreting the photograph itself. Encourage students to identify what can be directly observed, including the participants, the size and nature of the demonstration and the translated message on the banner. Distinguish between what the photograph directly shows and conclusions that require additional historical knowledge. Clarify the meaning of ‘food ration’ if required.
Photograph of a women’s demonstration in Petrograd, 8 March 1917 (23 February, Julian calendar). The march was held on International Women’s Day. The banner calls for an increase in the food ration for soldiers’ families – ‘13th City Guardianship Care Committee. Increase the food ration for soldiers’ families!’
[image: A black and white image of the Women's manifestation in Petrograd in 1917.]
‘Women’s manifestation in Petrograd, 1917’ by unknown author is available in the public domain.


Source C 
Note: unpacking Source C – explain that this is a formal statement issued by Nicholas II at the time of his abdication and that its language reflects the conventions of an official imperial document. Chunk the extract into 3 ideas: the continuing war, the ‘internal popular disturbances’, and Nicholas II’s decision to relinquish power. Clarify unfamiliar expressions such as ‘Imperial Duma’, ‘renounce the Throne’ and ‘supreme power’. Encourage students to consider whose perspective the source represents and to distinguish Nicholas II’s explanation of events from the broader circumstances surrounding his abdication.
Extract from the abdication manifesto of Tsar Nicholas II, signed at Pskov on 15 March 1917 (2 March, Julian calendar).
In the days of the great struggle against the foreign enemies, who for nearly 3 years have tried to enslave our fatherland, the Lord God has been pleased to send down on Russia a new heavy trial. Internal popular disturbances threaten to have a disastrous effect on the future conduct of this persistent war … In agreement with the Imperial Duma We have thought it well to renounce* the Throne of the Russian Empire and to lay down the supreme power*.
* renounce – formally give up or surrender
* supreme power – the highest authority to govern
Source: Nicholas II, ‘The Letter of Abdication of Nicholas II’, 2 March 1917 (Old Style)/15 March 1917 (New Style) is available in the public domain.


Source D
Note: unpacking Source D – this source contains dense language and several long sentences. Unpack the extract in smaller sections and support students to translate its formal language into contemporary terms. Draw attention to the main problems identified in the report: disruption to transport, conflicting government instructions, difficulties distributing essential goods, rising prices, food shortages and increasing public opposition. Clarify unfamiliar vocabulary where required and encourage students to identify the evidence the Okhrana uses to support its warning that Russia was facing a serious crisis. The existing definition of ‘the rear’ can be used as a model for defining other unfamiliar terms using an asterisk.
Extract from a report by the Petrograd branch of the Okhrana, the tsarist secret police, October 1916. The report was prepared for the government.
The gradually increasing disorganisation of the rear* – in other words, of the entire country – has become chronic* and is ever worsening ... The systematically growing disorganisation of transport; the unsystematic and mutually contradictory orders of representatives of state and local administrations; and, as a result of all the foregoing, the inequitable* distribution of food products and essential goods, the incredible rise in prices, and the lack of means of procuring* food ... shows categorically and definitely that a dire crisis is already upon us.
By the end of September ... this spirit of opposition reached an exceptional scale, which it had not attained – in any case among the broad masses – even during the period 1905–06 ... The impossibility of even buying many food products and necessities, the time wasted standing idle in queues ... have made the workers, as a whole, prepared for the wildest excesses of a 'hunger riot'.
* the rear – parts of the country away from the fighting front
* chronic – continuing for a long period and difficult to resolve
* inequitable – unfair or unequal
* procuring – obtaining
Source: ‘Extract from an Okhrana report of October 1916 (pp. 184–186)’ in Documents of Russian history 1914–1917 is available in the public domain.


Source E
Note: unpacking Source E – explain that, unlike Sources A–D, this is a later historical interpretation rather than a contemporary source. Support students to unpack Pipes’ argument by separating the extract into its main claims: the collapse of tsarism was not inevitable; the regime had long-term cultural and political weaknesses; it struggled to adapt to changes within Russia; and the pressures of the First World War intensified these weaknesses. Clarify abstract terms such as ‘inevitable’, ‘deep-seated’ and ‘regime’ where required. Encourage students to restate Pipes’ overall argument in their own words before considering how it may be used as evidence.
Extract from The Russian Revolution by the American historian Richard Pipes, published in 1990.
While the collapse of tsarism was not inevitable, it was made likely by deep-seated cultural and political flaws that prevented the tsarist regime from adjusting to the economic and cultural growth of the country, flaws that proved fatal under the pressures generated by World War I.
Source: ‘Extract’ in The Russian Revolution (p. 831) by Richard Pipes is reproduced under the statutory licence in section 113P of the Copyright Act 1968 (Cth).
[bookmark: _Toc243492004]Submission details
This is an in-class task completed under timed conditions in one 60-minute lesson. 
No notes or devices are permitted unless specified by your teacher as part of an approved adjustment. 
The task is worth 25 marks in total.


[bookmark: _Toc243492005]Assessment task
Question 1 (4 marks)
Outline the political and social challenges facing the Romanov dynasty between 1905 and 1917.
	

	

	

	

	

	

	

	

	

	

	

	

	

	




Question 2 (4 marks)
Describe the attitudes of Russian workers towards Tsar Nicholas II in January 1905.
In your answer, integrate evidence from Source A. 
	

	

	

	

	

	

	

	

	

	

	

	

	




Question 3 (7 marks)
Explain why the perspectives of Source B and Source C would be useful to a historian investigating the decline and fall of the Romanov dynasty.
In your answer, integrate evidence from Source B and Source C.
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	




Question 4 (10 marks)
How did the First World War contribute to the decline and fall of the Romanov dynasty? 
In your answer, integrate evidence from Source D and Source E. 
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	




[bookmark: _Toc243492006]Marking guidelines
Note: these marking guidelines follow the format of HSC marking guidelines so that students become familiar with it. Mark against the criteria as written, in the context of a Year 11 cohort; they describe what this task requires, not the standard expected at the end of Year 12.
Remove the sample answers from the notification before you distribute to the students.
Question 1 (4 marks)
Outline the political and social challenges facing the Romanov dynasty between 1905 and 1917.
Table 1 – question 1 marking guidelines
	Marks
	Criteria

	4
	Outlines political and social challenges facing the Romanov dynasty between 1905 and 1917
Communicates using a range of historical terms and concepts

	3
	Provides relevant information about challenges facing the Romanov dynasty between 1905 and 1917
Communicates using some appropriate historical terms and concepts

	2
	Provides some information about challenges facing the Romanov dynasty
Communicates using some appropriate historical terms or concepts

	1
	Provides some relevant information


Sample answer – Question 1
The dynasty’s difficulties began with defeat by Japan and the shooting of petitioners on Bloody Sunday, which set off strikes, mutinies and peasant unrest through 1905. Nicholas II survived by conceding an elected Duma, then spent the next 2 years taking it back, restoring autocratic power through the Fundamental Laws, dissolving the first 2 Dumas and narrowing the franchise. Beneath this, industrialisation was creating an urban workforce living in poor conditions while peasants remained short of land. The First World War then sharpened every one of these pressures, until shortages of food and fuel brought Petrograd onto the streets in February 1917.
Question 2 (4 marks)
Describe the attitudes of Russian workers towards Tsar Nicholas II in January 1905.
In your answer, integrate evidence from Source A. 
Table 2 – question 2 marking guidelines
	Marks
	Criteria

	4
	Provides a detailed description of the attitudes of Russian workers towards Tsar Nicholas II in January 1905
Effectively integrates evidence from Source A relevant to the question
Communicates using historical terms and concepts

	3
	Provides a description of the attitudes of Russian workers towards Tsar Nicholas II in January 1905
Uses evidence from Source A
May use some historical terms and concepts

	2
	Provides some information about the attitudes of Russian workers in January 1905
Refers to Source A

	1
	Provides some relevant information


Sample answer– Question 2
The petition shows workers who were desperate but not yet rebellious. In Source A they describe themselves as treated 'not as human beings but as slaves', the language of men worn down by long hours and low wages in the factories of St Petersburg. Yet the very fact that they walked to the Winter Palace to 'seek truth, justice and protection' shows where they still placed their hope. They carried icons and portraits of Nicholas, blaming his officials and employers rather than the Tsar himself. This was an appeal to a father, not a challenge to a ruler, and it was met with gunfire.
Question 3 (7 marks)
Explain why the perspectives of Source B and Source C would be useful to a historian investigating the decline and fall of the Romanov dynasty.
In your answer, integrate evidence from Source B and Source C.
Table 3 – question 3 marking guidelines
	Marks
	Criteria

	7
	Provides a well-reasoned explanation of why the perspectives of both Source B and Source C would be useful to a historian investigating the decline and fall of the Romanov dynasty 
Analyses evidence from both sources to support a historical account or argument 
Effectively integrates evidence from Source B and Source C 
Communicates logically using historical terms and concepts

	5–6
	Provides an explanation of why the perspectives of both Source B and Source C would be useful to a historian investigating the decline and fall of the Romanov dynasty 
Analyses evidence from both sources relevant to the investigation 
Uses evidence from Source B and Source C 
Communicates using historical terms and concepts

	3–4
	Provides some ideas about the usefulness of the perspective of at least one source 
Identifies or describes evidence from Source B and/or Source C relevant to the investigation 
May use some historical terms and/or concepts

	1–2
	Makes a general statement or statements relevant to the question 
May make limited reference to a source


Sample answer – Question 3
Both Source B and Source C provide useful perspectives on the crisis facing the Romanov dynasty in 1917. Together, they show the growing pressures from below and the way Nicholas II understood the crisis that ultimately forced his abdication.
Popular unrest in Petrograd was increasingly driven by the effects of wartime hardship on ordinary Russians. In Source B, the banner carried by women demonstrators demands an increased food ration for soldiers’ families, showing that shortages and rising hardship were important causes of protest. This perspective is useful because it demonstrates that unrest was not simply driven by organised revolutionary opposition, but also by immediate concerns about food and living conditions. It provides evidence of how social and economic pressures were contributing to the breakdown of support for the regime.
Nicholas II’s own explanation of the crisis offers a contrasting perspective from within the collapsing regime. In Source C, he describes the revolution as ‘internal popular disturbances’ that threatened the ‘future conduct of this persistent war’, presenting his abdication as necessary for Russia’s war effort. This perspective is useful because it reveals how Nicholas understood and represented the crisis confronting the monarchy. His emphasis on war and public disorder also shows how closely the pressures of the First World War had become connected to the collapse of Romanov authority.


Question 4 (10 marks)
How did the First World War contribute to the decline and fall of the Romanov dynasty?
In your answer, integrate evidence from Source D and Source E. 
Table 4 – question 4 marking guidelines
	Marks
	Criteria

	9–10
	Provides a well-reasoned historical argument about the contribution of the First World War to the decline and fall of the Romanov dynasty
Proposes well-developed ideas about the varying causes of the decline and fall of the Romanov dynasty and explains their relationship to the impact of the First World War
Demonstrates comprehensive and accurate historical knowledge and understanding relevant to the question
Effectively integrates evidence from Source D and Source E to support the historical argument
Uses a range of historical terms and concepts appropriately

	7–8
	Provides a clear historical argument about the contribution of the First World War to the decline and fall of the Romanov dynasty
Proposes ideas about varying causes of the decline and fall of the Romanov dynasty
Demonstrates accurate historical knowledge and understanding relevant to the question
Uses evidence from Source D and Source E to support the historical argument
Uses historical terms and concepts appropriately

	5–6
	Develops some argument about the contribution of the First World War to the decline and fall of the Romanov dynasty
Identifies or describes some causes of the decline and fall of the Romanov dynasty
Demonstrates some historical knowledge and understanding relevant to the question
Refers to Source D and/or Source E
Uses some historical terms and/or concepts

	3–4
	Describes some aspects of the First World War and/or other factors contributing to the decline and fall of the Romanov dynasty 
Demonstrates limited historical knowledge and/or understanding relevant to the question 
May refer to Source D and/or Source E 
May use some historical terms and/or concepts

	1–2
	Makes a general statement or statements about the First World War and/or the decline and fall of the Romanov dynasty


Sample answer – Question 4
The First World War contributed to the fall of the Romanov dynasty by intensifying existing political and social weaknesses until the regime could no longer contain them. However, the war was not the sole cause of the collapse; it exposed problems within the autocracy that had remained unresolved since 1905.
Those weaknesses existed well before 1914. Industrialisation had produced an urban working class living in poor conditions, while educated Russians increasingly expected some role in government. Nicholas II appeared to respond after the 1905 Revolution through the October Manifesto, but the Fundamental Laws of 1906, the dissolution of the first 2 Dumas and the narrowing of the franchise limited meaningful political reform. This supports Source E's argument that the regime contained 'deep-seated cultural and political flaws' that prevented it from adjusting to change.
The First World War made these weaknesses far more damaging. Military defeat, inflation and the breakdown of transport contributed to shortages of food and fuel, particularly in Petrograd. By late 1916, the regime's own secret police warned in Source D of the ‘incredible rise in prices’, the breakdown of administration and workers becoming prepared for a ‘hunger riot'. Nicholas also took personal command of the army in 1915, associating himself more closely with military failures while government at home became increasingly discredited.
By February 1917, the pressures created by the war had pushed an already weakened regime into collapse. Food shortages brought protesters onto the streets, the Petrograd garrison refused to suppress them, and generals and Duma leaders soon pressed Nicholas to abdicate. Source E supports this explanation: the collapse was ‘not inevitable’, but existing weaknesses became fatal under the pressures of World War I. The war therefore acted as a catalyst for the fall of the Romanovs, contributing to the collapse by intensifying political and social problems the regime had failed to resolve before 1914.


[bookmark: _Toc243492007]Support documentation
This documentation is designed to support teachers with implementing the assessment task.
[bookmark: _Toc243492008]Steps to success
Note: this schedule is designed to support students and is not for compliance. Students should not be penalised for not meeting interim times. This scaffold is designed for chunking and sequencing learning by breaking the task into smaller goals to reduce the complexity. The second column could be:
· determined by the teacher
· co-constructed with students.
Table 5 – assessment preparation schedule
	What I need to do
	When I need to do it

	Revise the key terms from my vocabulary tracker (Activity 1), especially autocracy, Duma, soviet, manifesto, abdication and dual power, and the terms taught in context: Okhrana, Stolypin's reforms and Provisional Government
	

	Practise explaining why the perspective presented in a source is useful to a historian, using evidence from the source to support my explanation
	

	Revise the key events, people and turning points: Bloody Sunday 1905, the Russo-Japanese War, the 1905 Revolution and October Manifesto, the impact of the First World War, Rasputin and the home front, and the February Revolution of 1917
	

	Practise integrating my own knowledge with sources to support a historical argument about causes
	

	Practise a paragraph that explains how the First World War contributed to the fall, compares it with other causes and uses sources as supporting evidence
	

	Complete a timed practice response and review it against the marking guidelines
	



Writing advice
This task uses 4 types of question. Each needs a different approach, so check which type you are answering before you start writing.
Own knowledge only (Question 1). No source is provided. Write from what you know. Cover a range of relevant points rather than developing one in depth, and use specific names, dates and terms.
Using a source as evidence (Question 2). Answer the question first, then bring the source in to support what you have said. Do not open a paragraph by describing the source. Quote briefly, only where the wording matters, and connect the evidence to the historical point you are making.
Explaining the usefulness of perspectives (Question 3). Identify the perspective presented in each source and explain what it reveals about the decline and fall of the Romanov dynasty. Explain why that perspective would be useful to a historian and support your explanation with specific evidence from the source. Lead with the historical idea or perspective rather than beginning paragraphs with ‘Source B shows’ or ‘Source C shows’. Address both sources in comparable depth.
Developing a historical argument about causes (Question 4). Develop a clear historical argument about how the First World War contributed to the decline and fall of the Romanov dynasty. Consider the impact of the war alongside other long-term and short-term causes and explain how these factors interacted. Sustain your historical argument throughout the response rather than simply describing a list of causes. Use Source D and Source E as evidence to support your argument, alongside accurate own knowledge.
The key grammar and language features that will support these responses are:
· evaluative language to express arguments about the relative importance of causes (for example, ‘the First World War was highly significant because it intensified weaknesses that already existed within the Romanov regime’)
· causal conjunctions to show relationships between causes and effects (for example, ‘support for the monarchy declined because wartime shortages intensified existing social and political discontent’)
· contrasting and concessive conjunctions to compare the importance of different causes (for example, ‘although political weaknesses existed before 1914, the pressures of war accelerated the collapse of the regime’)
· language for analysing perspectives, such as ‘reveals’, ‘reflects’, ‘represents’ and ‘is useful because’, to explain what a source can show a historian
· subject-specific terminology to communicate disciplinary knowledge (for example, ‘autocracy’, ‘abdication’, ‘Duma’, ‘Okhrana’, ‘mobilisation’ and ‘revolution’).

[bookmark: _Toc243492009]What is the teacher looking for?
Note: the advice below is framed for students and is based on the marking guidelines. It can be used to support unpacking the marking criteria with students as part of sharing success criteria. Ensure effective feedback practices are used in conjunction with marking guidelines to support student learning. Using effective feedback provides guidance on explicit teaching feedback strategies.
[bookmark: _Toc178317965]Question 3 – Explain why the perspectives of Source B and Source C would be useful to a historian investigating the decline and fall of the Romanov dynasty.
In your answer, integrate evidence from Source B and Source C.
An A range response would:
clearly identify and explain the perspective presented in each source
explain what each perspective reveals about the decline and fall of the Romanov dynasty and why this would be useful to a historian
analyse specific evidence from both Source B and Source C to support the explanation
integrate source evidence into historical points rather than describing the sources separately from the response
treat both sources in comparable depth
communicate logically using appropriate historical terms and concepts.
A C range response would:
identify some aspects of the perspective presented in one or both sources
provide some ideas about why at least one perspective may be useful to a historian
refer to relevant evidence from Source B and/or Source C
describe what a source shows rather than fully explaining why its perspective is useful.


Question 4 – How did the First World War contribute to the decline and fall of the Romanov dynasty? 
An A range response would:
develop a clear and sustained historical argument about the contribution of the First World War to the decline and fall of the Romanov dynasty 
propose well-developed ideas about the varying causes of the dynasty’s decline and explain how they interacted with the pressures created by the war 
distinguish between longer-term weaknesses of the autocracy and the immediate pressures intensified by the First World War
use accurate and specific own knowledge across the period from 1905 to February 1917 to support the historical argument
integrate Source D and Source E as evidence within the argument rather than organising the response around the sources
use causal and evaluative language to explain the relative importance of different factors.
A C range response would:
describe the impact of the First World War and some other causes of the decline and fall of the Romanov dynasty
develop a limited historical argument about the contribution of the war, with little comparison to other causes 
use some accurate historical knowledge relevant to the question
•refer to Source D and/or Source E but may not clearly connect the evidence to the historical argument
describe causes separately rather than explain how they interacted.


[bookmark: _Toc243492010]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
Modern History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Gapon G (1905) ‘Petition of the St Petersburg workers to Tsar Nicholas II’ in The Story of My Life, Chapman and Hall, London.
Golder FA (ed) (1927) Documents of Russian history 1914–1917, The Century Co, New York.
'Manifesto of the abdication of Nicholas II' (1917), 15 March 1917, public domain, extract reproduced as Source C.
Pipes R (1990) The Russian Revolution, Alfred A Knopf, New York. 
NSW Department of Education	
Modern History (Year 11) – assessment task 1 notification – Case study: The decline and fall of the Romanov dynasty | 2

[image: NSW Government logo.]
© NSW Department of Education, Oct-26	2	
© NSW Department of Education, Oct-26	[image: Creative Commons Attribution license logo.]
© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.


image1.jpeg




image2.png




image3.png




image4.png
NSW

GOVERNMENT





image5.svg
                              


