
Society and culture (Year 12) – teaching support resource
Social conformity and nonconformity
Society and Culture Stage 6 Syllabus (2013)

Contents
Overview	3
Suggested timeframe	3
Outcomes	3
Integrated concepts	4
Learning sequence 1 – the nature of social conformity and nonconformity	6
Syllabus content	6
Learning intentions	7
Success criteria	7
Factors that influence conformity and obedience in individuals	8
Responses to social influence – acquiescence, internalisation and identification	13
Deindividuation – the impact of personal anonymity of individuals in groups	18
How nonconformity determines the boundary between ‘appropriate’ and ‘inappropriate’ behaviours and attitudes	20
The social costs and benefits of nonconformity for both individuals and the wider society	23
The impact of agenda setting, including the role of the media, on attitude formation in individuals and groups	25
The ways the ideologies, values and behaviours of a subcultural group currently perceived as not conforming to the wider society may influence others and lead to social change	27
Learning sequence 2 – focus study – Amish Americans	31
Syllabus content	31
Learning intentions	32
Success criteria	33
The historical and social development of the Amish American cultural group	33
How group values, norms and peer pressure influence individual members and achieve group cohesion	35
How the concepts of cohesion and community operate to define the group’s identity	37
The role of status, authority, power, privilege and responsibility within the Amish community	38
Attitudes of the group to nonconformity and the role of sanctions within the group	40
Positive and negative interaction with the wider society	41
Perceptions of the group by wider society and the implications of these perceptions	43
Learning sequence 3 – the near future (5 to 10 years)	47
Syllabus content	47
Learning intentions	47
Success criteria	48
Current trends for interactions between Amish Americans and wider society	48
The impact and implications of likely changes and probable continuities on Amish Americans	49
How the Amish may interact with and influence society in the near future	51
Assessment task	53
Outcomes	53
Syllabus content	53
Task description	54
Marking guidelines	56
References	58



[bookmark: _Toc199250929]Overview
This teaching support resource supports the society and culture HSC depth study ‘Social conformity and nonconformity’. The focus of this study is the formation of, and influences on, attitudes and behaviours of groups and their members. This includes factors influencing conformity, and the role of, and responses to, nonconformity. The activities suggested are designed to allow students to integrate the fundamental, additional and related depth study concepts using examples drawn from contemporary society. This sequence explicitly focuses on developing writing skills relevant for the society and culture HSC examination.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this teaching support resource when planning for teaching and learning.
[bookmark: _Toc199250930]Suggested timeframe
This learning sequence is designed to be completed over a period of approximately 24 hours. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc148102967][bookmark: _Toc199250931]Outcomes
A student:
H1 evaluates and effectively applies social and cultural concepts
H2 explains the development of personal, social and cultural identity
H3 analyses relationships and interactions within and between social and cultural groups
H5 analyses continuity and change and their influence on personal and social futures
H7 selects, organises, synthesises and analyses information from a variety of sources for usefulness, validity and bias
H9 applies complex course language and concepts appropriate for a range of audiences and contexts
H10 communicates complex information, ideas and issues using appropriate written, oral and graphic forms
[bookmark: _Toc199250932]Integrated concepts
The fundamental, additional and related concepts listed below are to be integrated across the study of ‘Social conformity and nonconformity’.
Fundamental course concepts:
persons
society
culture
environment
time
Additional course concepts:
power
authority
gender
identity
technologies
globalisation
Related depth study concepts:
deindividuation
stereotype
world view
social cognition
social cohesion
deviance
self-concept
values
Society and Culture Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2013.


[bookmark: _Toc122699896][bookmark: _Toc199250933]Learning sequence 1 – the nature of social conformity and nonconformity
[bookmark: _Toc122699897]Guideline for timing of this sequence is 12 hours.
This learning sequence develops students’ understanding of how attitudes and behaviours of groups and their members are formed and influenced, including factors influencing conformity, and the role of, and responses to, nonconformity. Students will develop their understanding of social and cultural research methods, including the research process and ethical research, through the application of the research method of observation. Students will build on the conceptual knowledge and understanding they established in the society and culture preliminary course while continuing to develop their social and cultural literacy.
It is expected that students will have prior knowledge and some mastery of paragraph writing. The activities in this learning sequence are focused on learning and applying course-specific vocabulary within HSC-style 5-mark responses. For strategies to support students develop foundational writing skills, see Writing in Secondary.
Teachers should review the Controversial issues in schools policy for direction and guidance on managing controversial issues arising in school communities prior to implementing the sequence. This learning sequence covers the syllabus content ‘how nonconformity determines the boundary between “appropriate” and “inappropriate” behaviours and attitudes’ and some people or communities may have strongly differing views on this content.
[bookmark: _Toc199250934]Syllabus content
Contemporary context
The following points are to be integrated across the study of Social Conformity and Nonconformity:
use examples drawn from contemporary society
assess the impact of technologies, including communication technologies, on social conformity and nonconformity
examine a contemporary issue associated with conformity and/or nonconformity using the research method of observation.
The nature of social conformity and nonconformity
Students develop an understanding of the nature of social conformity and nonconformity by examining:
factors that influence conformity and obedience in individuals
responses to social influence: acquiescence, internalisation and identification
deindividuation: the impact of personal anonymity of individuals in groups
how nonconformity determines the boundary between ‘appropriate’ and ‘inappropriate’ behaviours and attitudes
the social costs and benefits of nonconformity for both individuals and the wider society
the impact of agenda setting, including the role of the media, on attitude formation in individuals and groups
the ways the ideologies, values and behaviours of a subcultural group currently perceived as not conforming to the wider society may influence others and lead to social change.
[bookmark: _Toc122699898][bookmark: _Toc199250935]Learning intentions
Students learn about:
social conformity and nonconformity as expressions of personal and social identity
contemporary examples of social conformity and nonconformity
effective social and cultural research processes.
[bookmark: _Toc199250936]Success criteria
Students will be able to:
evaluate and apply social and cultural concepts to explain the development of personal, social and cultural identity
synthesise and analyse valid and useful information from a variety of sources, including examples from contemporary society
apply course language and concepts to communicate complex information, ideas and issues.
[bookmark: _Toc122699899][bookmark: _Toc199250937][bookmark: _Toc112681291]Factors that influence conformity and obedience in individuals
Note: lollies in the jar activity will require a large jar filled with small lollies (beans, rocks or other small countable items can be used). Allow students time to record their individual estimates. Facilitate a student discussion to clearly establish a group estimate. Record the group estimate in a prominent place in the classroom. Allow students time to review their individual estimates and record their final estimates. Observe how many students changed their estimates and share this data with the class. Communicate the following information to the class:
· This task is based on a 1932 psychology experiment by Jenness entitled ‘Beans in a bottle’. Jenness (1932) was the first psychologist to study conformity. His experiment was an ambiguous situation involving a glass bottle filled with beans.
· Jenness first asked the participants, individually, to estimate how many beans the bottle contained.
· Jenness then brought multiple participants into a room with the bottle and asked them to work together to provide a group estimate.
· Once a group estimate was established, Jenness interviewed the participants individually, asking if they would like to keep their original estimate, use the group’s estimate or change their estimate.
· Almost all participants changed their individual estimate to be closer to the group estimate.
For more information about the ‘Beans in a bottle’ experiment and conformity, see the article What is conformity?
Your teacher will show you a jar full of lollies.
Observe the jar and estimate how many lollies are in the jar. Do not share your estimate with anyone but your teacher.
Your teacher will lead a discussion on how many lollies are in the jar. This group estimate will be recorded in the classroom.
Review your individual estimate. You may change your response. Your teacher will tell you where to record your final estimate.
Consider the information your teacher will provide you about the ‘Beans in a bottle’ experiment and then address the following questions:
What was the purpose of the second interview?
What were Jenness’ findings?
Reflect on your own experience. Was your behaviour similar to the participants in the ‘Beans in a bottle’ experiment? How were you influenced by the opinions of your peers?
Note: English as an additional language or dialect (EAL/D) learners are still developing aural comprehension skills. When using audio-visual texts, consider the pace, volume, accent of the speaker(s) and noise, music or special effects that could hinder comprehension. EAL/D students may need a scaffold to support their listening skills when listening to lengthy texts (and note-taking) or have the text ‘chunked’ into sections.
Engage with Looks aren’t everything. Believe me, I’m a model (9:20) and consider the following questions:
Why is image such a powerful force for conformity?
Outline stereotypical images of beauty. How is this beauty standard communicated?
Do you think there is a globalised beauty standard? Justify your opinion.
Engage with the article Natalia Dyer, that controversial TikTok and when cosmetic ‘advice’ backfires and reflect on the impact of social media communication and cosmetic intervention technologies on image conformity. Share your thoughts in a class discussion.
[bookmark: _Hlk121400571]Review the HSC depth study: Social Conformity and Nonconformity section from the Society and Culture Stage 6 Syllabus pp 48–49 and respond to the following prompts.
Examine the focus of this depth study.
Locate the 8 related depth study concepts.
Use the Glossary section of the syllabus (pp 51–59) to define 6 of the 8 related depth study concepts. Which terms are not defined?
Use Social Cohesion and openstax – Introduction to Sociology ‘deviance’ to define these terms.
Work in small groups to complete Table 1. Share your completed table with the class.
Table 1 – micro, meso and macro world examples of related concepts
	Concept
	Micro world example
	Meso world example
	Macro world example

	deindividuation
	
	
	

	deviance
	
	
	

	self-concept
	
	
	

	social cognition
	
	
	

	social cohesion
	
	
	

	stereotype
	
	
	

	values
	
	
	

	world view
	
	
	


[bookmark: _Hlk178844790]Formative assessment: Table 1 can be used to assess students’ ability to apply course language and concepts to contemporary examples, supporting responsive teaching decisions. See Checking for understanding for more information about responsive teaching.
Use the article The Components of Attitude to define ‘attitude’ and APA Dictionary of Psychology to define ‘behaviour’. Review your examples in Table 1. Identify where you have used an example of a behaviour and where you have used an example of an attitude.
Work with a partner and use the article What is Conformity? Definition and Examples to develop responses to the following stimulus:
Identify the 7 factors that influence conformity and apply a contemporary example for each factor.
[bookmark: _Int_8STT8k9K]Explain the difference between ‘informational’ and ‘normative’ conformity.
The articles The Concept of Obedience in Psychology and The Psychology of Compliance will help you to complete a Think-Pair-Share routine for the following questions:
Describe a contemporary situation where you think obedience takes place. Justify your response.
How is compliance related to group size? Why do you think this?
Does obedience lead to social cohesion?
Note: to support student comprehension of the following video resource, consider slowing the playback speed, enabling subtitles and providing students with a transcript in their home language. Provide students with a note-taking scaffold and pause the video to support student engagement.
Engage with Social influence: Crash Course Psychology #38 (from 0:00–9:35) and then:
outline how proximity, authority and status are related to obedience in 3 to 4 sentences
participate in a Think-Pair-Share routine to consider how the experiments of Asch and Milgram reveal the power of the situation (or the environment) in conformity.
[bookmark: _Int_gqP7KzyF]Construct a paragraph in response to the question: ‘How is obedience different to conformity?’. Review your paragraph and identify where you have applied society and culture concepts, language and contemporary micro, meso or macro examples.
Note: students require an introductory understanding of cognitive dissonance for the following activity. Teachers could deliver the following to the class prior to the activity.
[bookmark: _Int_cHBBkaJv]Most people feel stressed when their behaviour conflicts with their beliefs. Social psychologist Leon Festinger called this ‘cognitive dissonance’, where to achieve internal harmony, people change, justify or ignore either their belief or their behaviour.
As a class, brainstorm behaviours that could cause a person in contemporary society to experience cognitive dissonance (examples: vaping, using single-use plastics).
Use the article Cognitive Dissonance and the Discomfort of Holding Conflicting Beliefs to answer the following questions:
What are the causes of cognitive dissonance?
How does cognitive dissonance impact attitudes and behaviours?
Review your class brainstorm and select 3 examples of behaviours that have the potential for cognitive dissonance. Describe the potential conflict using the terms micro, meso or macro as appropriate.
Note: the following article contains an image that may distress some viewers. Teachers must be aware of their responsibility to review all teaching material before it is distributed or shown to students. See Controversial issues in schools for more information.
Examine the article Why don’t we feel more guilty about eating animals? and make notes that identify:
the causes of cognitive dissonance
strategies used to reduce cognitive dissonance.
Engage with Why We Let Hazing Happen (4:33) and answer the following questions:
Why do some social groups, organisations and institutions deliberately cause individuals to experience cognitive dissonance?
How can cognitive dissonance change an individual’s social cognition?
As a class, examine the question: ‘Explain how cognitive dissonance impacts conformity and obedience’.
Brainstorm micro, meso and macro contemporary world examples of cognitive dissonance that impact on conformity and obedience.
[bookmark: _Int_7AacMz91]For each of the 3 key course terms used in the question (‘cognitive dissonance’, ‘conformity’ and ‘obedience’) create a concept map of associated course concepts and language.
[bookmark: _Hlk178845397]Formative assessment: student work samples (participation in the brainstorm and creation of concept maps) can be used to formatively assess students’ ability to apply course language and concepts to contemporary examples.
[bookmark: _Toc161323342][bookmark: _Toc199250938]Responses to social influence – acquiescence, internalisation and identification
Engage with French and Raven’s Bases of Power (5:40) and make notes on the 6 types of power identified by French and Raven. You can use Table 2 to structure your notes.
Table 2 – types of power
	Type of power
	Examples
	How it works

	Legitimate
	
	

	Reward
	
	

	Coercive
	
	

	Referent
	
	

	Expert
	
	

	Informational
	
	


As a class, discuss the following:
What is legitimate power called in the Society and Culture Stage 6 Syllabus?
[bookmark: _Int_A6k2tcTz][bookmark: _Int_0CbFMElv]If you hand in an assignment that does not meet the marking criteria and the teacher marks your assignment as an ‘E range’ response, is that legitimate or coercive power? What if the teacher threatens to mark your assignment as an ‘E range’ response because you did not follow an instruction in class?
What kind of power do social influencers have?
[bookmark: _Int_xT8RTuEk]Medical and legal occupations are viewed as high status professions. Describe a scenario in which a doctor has expert power and a scenario in which a doctor has referent power.
Note: after engaging with the activities relating to the research method of observation students can be directed to Question 15a and associated marking guidelines in the Society and Culture 2017 HSC exam pack to consolidate their understanding.
Review the description of the quantitative research method of ‘Observation’ on p 20 of the Society and Culture Stage 6 Syllabus, and the definition of observation in the syllabus glossary on p 56. Participate in a Think-Pair-Share routine to consider each of the following questions:
Why is observation an effective research method when examining conformity and nonconformity?
Does the research method observation quantify attitudes or behaviour?
Evidence of learning: the research method observation quantifies behaviour. Attitudes can be examined using interviews or questionnaires.
Note: provide students with the following notes.
Acquiescence is a form of social cognition that can explain temporary conformity. Persons who are acquiescing will agree to change their behaviour, but not their values or beliefs, for as long as a perceived reward or threat lasts. An individual may acquiesce because of peer pressure and a desire to avoid conflict. Individuals may agree to participate in an activity even though it is contrary to their personal beliefs because the drive for social desirability is so strong.
Identification is a form of social cognition that occurs when a person conforms because they want to establish or maintain a satisfying, self-defining relationship to another person or group. People agree to give in to group pressure because they want to attain the qualities and characteristics possessed by certain members. They change their behaviour to maintain a positive and self-defining relationship with the influencer.
[bookmark: _Int_frzSq9on][bookmark: _Int_2XDzMli8]Internalisation is the most permanent and pervasive response to social influence. Intricately linked with socialisation and the development of identity, people modify their beliefs and values as well as their external behaviour if they think that the group to which they belong is correct. Internalisation is most likely to occur when the influence represents a respected, trustworthy and knowledgeable position.
Your teacher will provide you with notes on acquiescence, identification and internalisation. Annotate the notes with additional information or examples as you review the Types of Conformity section of the article ‘What Is Conformity? Definition and Examples’ (compliance is referred to as acquiescence in the Society and Culture Stage 6 Syllabus).
Reflect on French and Raven’s bases of power. What types of power will more likely result in acquiescence, identification or internalisation? Use Table 3 to help you organise your thoughts.
Table 3 – power and acquiescence, identification and internalisation
	Type of power
	Acquiescence
	Identification
	Internalisation

	Legitimate
	
	
	

	Reward
	
	
	

	Coercive
	
	
	

	Referent
	
	
	

	Expert
	
	
	

	Informational
	
	
	


Engage with In-group/Out-group (1:28). Reflect on your own sense of self and identify your In-group identities. What implications does this have for social cohesion?
Use the article Self-Stereotyping to complete the following activities:
Define self-stereotyping.
Identify the possible benefits of self-stereotyping.
Identify the possible costs of self-stereotyping.
Outline when self-stereotyping is most likely to occur.
Describe how self-stereotyping is related to identification and internalisation.
Engage with the Asch Conformity Experiment (4:10) and The Stanford Prison Experiment. In small groups, construct responses to the following questions. Present your responses to the class with a justification for your thinking.
Are the participants in these 2 milestone social psychology experiments acquiescing, identifying or internalising?
Would a researcher be able to determine whether a participant was acquiescing, identifying or internalising using the research method of observation?
What qualitative research methods would extend the research findings of observational data?
Formative assessment: student responses can be used for slightly structured assessment of course terms and language. Consider providing students with immediate feedback on their use and application of course terms and language.
Consider how acquiescence, identification and internalisation are linked to the related course concepts. Table 4 will help you to organise your thoughts.
Table 4 – related depth study concepts and acquiescence, identification and internalisation
	Course term
	Acquiescence
	Identification
	Internalisation

	deindividuation
	
	
	

	deviance
	
	
	

	self-concept
	
	
	

	social cognition
	
	
	

	social cohesion
	
	
	

	stereotype
	
	
	

	values
	
	
	

	world view
	
	
	


Note: divide the class into 3 groups and allocate each group a strategy (individual mobility, social creativity or social competition) and create clear communication processes for engaging in a respectful debate.
The article Understanding Social Identity Theory and Its Impact on Behaviour examines how an individual’s self-esteem is tied to the social standing of their group. As a class, debate which of the 3 identified strategies (individual mobility, social creativity or social competition) is most effective at elevating an individual’s self-esteem. Before participating in the debate:
Review the Preliminary depth study: Personal and Social Identity related course concepts of life stages and life course, kinship, class, ethnicity, roles and status, and social construct.
Consider limiting factors that might impact on a person’s ability to use one or more of the strategies.
Consider enabling factors that might impact on a person’s ability to use one or more of the strategies.
Note: this learning sequence incorporates student peer feedback on formal written responses. The activities include opportunities for teachers to model appropriate feedback before asking students to constructively critique the work of their peers. This modelling process should be adapted to meet the learning needs of students. For more information on facilitating student peer and self-assessment, please see Introducing student peer assessment and Strategies to guide student self-assessment.
Review Question 14(a) of the exam paper in the Society and Culture 2018 HSC exam pack. Your teacher will display the question for you.
Review the meaning of the directive term ‘explain’ in the NESA Glossary of key words and revise as a class what is required of an ‘explain’ question.
Examine the sample answer for Question 14(a) on p 10 of the Society and Culture 2018 HSC exam pack marking guidelines. Use 3 distinct colours to code the sample
Use one colour to highlight relevant course concepts and language.
[bookmark: _Int_Q4hNdmYH]Use a different colour to highlight relevant examples.
Use the final colour to highlight where cause and effect relationships are made.
Examine the HSC Marking feedback for Question 14.
Construct your own response to the question using different examples to the sample answer. Complete your response in 10 minutes and submit to your teacher for feedback.
Formative assessment: student work samples can be used to formatively assess students’ ability to evaluate and apply social and cultural concepts to explain the development of personal, social and cultural identity, synthesise and analyse valid and useful information from a variety of sources, including examples from contemporary society and apply course language and concepts to communicate complex information, ideas and issues. The marking criteria and HSC Marking Feedback for Question 14 can be used to provide feedback to students.
[bookmark: _Toc199250939]Deindividuation – the impact of personal anonymity of individuals in groups
Review the definition of the related concept deindividuation in the Society and Culture Stage 6 Syllabus and then engage with Deindividuation (2:37). Identify the course concepts that you think are related to deindividuation.
Use the article Deindividuation to answer the following questions:
What conditions lead to deindividuation?
Does deindividuation inevitably lead to conflict or antinormative behaviour?
What is the difference between loss of self and loss of personal identity?
Note: the following learning activity asks students to reflect on student behaviour that may include antisocial behaviour choices. Teachers may choose to ask students not to share their responses with the class. Teachers can extend the activity by asking students to reflect on how they may have self-censored their response if they were asked to share publicly.
Alternatively, teachers may choose to have students share their responses anonymously. Teachers should be familiar with Controversial issues in schools prior to asking students to publicly share their personal behaviour choices and deindividuation.
Your teacher will lead a class discussion to consider the impact of anonymity and diminished responsibility. To prepare for the discussion, identify social situations:
Where you felt anonymous – consider how the environment, the persons you were with, and your identity impacted on your sense of anonymity.
In which you might feel diminished responsibility – consider how the concepts of time, power and authority relate to a feeling of diminished responsibility.
Formative assessment: student responses can be used for slightly structured assessment of course terms and language. Consider providing students with immediate feedback on their use and application of course terms and language.
Review Question 14(a) of the exam paper in the Society and Culture 2020 HSC exam pack. Your teacher will display the question for you.
Notice that there is no directive term – look up the directive term ‘explain’ in the NESA glossary of terms and discuss as a class why this is the best fit for the question.
Examine the sample answer for Question 14(a) on p 14 of the Society and Culture 2020 HSC exam pack marking guidelines.
Examine the HSC Marking Feedback for Question 14(a).
Construct your own response to the question. Use different examples to the sample answer.
Work in small groups to identify strengths and areas for growth in each group member’s response. Collaborate to create a shared response that draws on the strengths of each individual response. Use the marking guidelines to steer your evaluation and discussion.
Share your final group response with the class.
[bookmark: _Toc161323344][bookmark: _Toc199250940]How nonconformity determines the boundary between ‘appropriate’ and ‘inappropriate’ behaviours and attitudes
Examine the American Psychology Association (APA) definition for nonconformity and compare this to the definition you have for deviance. How are these terms related?
Engage with Deviance: Crash Course Sociology #18 (9:05) and outline:
formal and informal social sanctions
the role of social context in determining deviance
how power and authority establish social norms.
As a class, brainstorm examples of social sanctions and use a T-Chart to organise these into ‘formal’ and ‘informal’ sanctions.
Your teacher will lead a class discussion to review the language used in each example. Suggest changes to the wording of examples to increase the effective application of society and culture concepts and language.
Use the article Social Roles And Social Norms In Psychology, your personal experience and public knowledge to respond to the following questions:
How many social roles do you play at this point in your life?
How is gender related to social norms?
What role do social norms play in social influence and conformity?
How are social norms influenced by stereotypes?
How does moving through the physical environment give you cues to moderate your behaviour to meet different norms?
Your teacher will lead a class brainstorm to identify examples of social norms. You could consider language, clothing and proxemics. Are there any examples that are normative in one social context and deviant in a different context?
Note: the following activity asks students to reflect on their own behaviour in relation to transgressive behaviour and sanctions. It can be conducted as a facilitated class discussion. Consider the needs of students in the class before implementing as a class discussion. Remind students of ethical considerations and your mandatory reporter responsibilities before asking them to contribute personal experiences in a shared forum.
Teachers should be familiar with Controversial issues in schools prior to asking students to share transgressive or deviant personal behaviour choices.
Think of a situation where you:
Unknowingly broke a norm – How did you become aware of your normative transgression? How did you feel after being corrected?
Deliberately broke a norm – Were you formally or informally sanctioned? If you experienced a social sanction, how did you feel?
Engage with Theory & Deviance: Crash Course Sociology #19 (9:45) to outline how:
structural functionalists explain deviance
symbolic interactionists explain deviance
conflict theorists explain deviance.
Note: it is suggested that the assessment task be issued to students at this point in the learning sequence. This will enable students to consolidate their understanding of nonconformity, social sanctions and the research method of observation.
David Bowie, Madonna, Lady Gaga and Harry Styles can be considered influential nonconformist performers. In a small group, investigate one contemporary nonconformist cultural artist. Make sure to:
identify what norms they transgress
describe how their behaviour deviates from these norms
explain the impact of their nonconformity on social attitudes by applying one social paradigm
present your findings to the class in a 2 to 3 minute podcast episode.
As a class, examine the question: ‘Explain how nonconformity can determine the boundaries between ‘appropriate’ and ‘inappropriate’ attitudes’.
Recall the NESA glossary of terms definition of ‘explain’ and consider how it frames this question.
Consider the marking criteria in Table 5.
Table 5 – marking criteria
	Marking range
	Marking criteria

	5
	Clearly explains how nonconformity is related to attitudes
Presents a cohesive response that effectively integrates relevant examples
Effectively applies relevant course concepts and language

	4
	Explains how nonconformity is related to attitudes
Presents a logical response that integrates relevant examples
Applies relevant course concepts and language

	3
	Describes nonconformity and ‘appropriate’ and ‘inappropriate’ attitudes
Presents an organised response that uses example(s)
Uses some relevant course concepts and language

	2
	Outlines nonconformity and attitudes
Refers to relevant example(s)
Refers to some course concepts and/or language

	1
	Refers to nonconformity and/or attitudes
May use an example and/or course concept(s)


Create a concept map of relevant course concepts for each key element of the question, ‘nonconformity’ and ‘attitudes’.
Brainstorm micro, meso and macro contemporary world examples of nonconformity that are related to ‘appropriate’ and ‘inappropriate’ attitudes.
Create a class thesis statement in response to the question.
Use the planning completed as a class to create a response to the question: ‘Explain how nonconformity can determine the boundaries between “appropriate” and “inappropriate” attitudes’.
Allow 2 minutes to plan your response. You might create a list of key course concepts and select the contemporary world examples you will use and determine a logical order for your key points.
Allow 10 minutes to complete your response to the question.
Display your response as part of a class gallery walk. Provide warm and cool feedback to at least 3 responses. Use the marking criteria to guide your feedback.
At the end of the gallery walk, review your own response. Make any edits necessary to strengthen your answer in response to the feedback that you received and the feedback that you gave to others.
[bookmark: _Toc199250941]The social costs and benefits of nonconformity for both individuals and the wider society
When you see, hear or interact with an obvious nonconformist:
What are your initial reactions?
Why do you think you react this way?
Review your notes on French and Raven’s Bases of Power. For each of the 6 types of power, apply course concepts and language as you identify what:
fears motivate an individual’s compliance
benefits are achieved from compliance.
Engage with Be Boldly You (8:38) and The Power of Non-conformity (9:33) and create a list of the individual and wider social costs and benefits of nonconformity. Table 6 will help you to organise your notes.
Table 6 – impact of nonconformity on individuals and society
	Impact of nonconformity
	Individuals
	Wider society

	Cost
	
	

	Benefit
	
	


Note: students only need access to the publicly accessible content in the research ‘The Surprising Benefits of Nonconformity’.
Examine the research The Surprising Benefits of Nonconformity and identify the key factors or circumstances that allow a nonconformist to benefit from their deviant behaviour. Share these key factors of circumstance with the class to check your interpretation.
Examine Why I Drive a Hearse and outline the processes in Schoepflin’s theory that mild nonconformity can lead to an increase in social status.
Review Table 6. As a class, brainstorm additional costs and benefits of nonconformity for individuals and wider society. Use the fundamental, additional and related course concepts on p 48 of the Society and Culture Stage 6 Syllabus to guide your thinking.
Note: Question 14(a) of the exam paper in the Society and Culture 2015 HSC exam pack can be used as the prompt for a Quick write activity. Students can be directed to list relevant course concepts, or list detailed and accurate information linked to appropriate examples, and then create a thesis statement that links together their key ideas. Students with high levels of literacy can be directed to create a complete response. Students can later use the question and marking guidelines to create a practise response under timed conditions for revision.
Your teacher will show you a Quick write activity prompt and provide instructions on how to focus your response.
Initially, record everything you can think of in relation to the prompt as quickly as you can.
Take no more than 2 minutes to reflect on what you have recorded. Identify the key themes or big ideas that emerge.
Use your Quick write material to create a thesis statement that responds to the prompt.
[bookmark: _Toc199250942]The impact of agenda setting, including the role of the media, on attitude formation in individuals and groups
Note: use the text below for the following Dictogloss activity.
An attitude involves cognition (your thoughts and beliefs), feelings and behaviour. Attitudes can often be categorised as a positive or negative view of something. Ambivalence (holding both positive and negative views about something) is also an attitude.
Attitudes are formed through past experience in addition to the current situation and can therefore affect behaviour. People may show heightened sensitivity if they are directly affected by an issue. People with a strong conviction can influence others. Political parties capitalise on changing attitudes of the public to ensure votes. Coalitions and alliances may form to bolster support for a certain person. People can demonstrate a learnt tendency to react in a particular way to certain issues.
Your teacher will read you a short passage twice as part of a Dictogloss activity.
As your teacher reads the first time, listen for overall meaning.
As your teacher reads the second time, take notes on key words and phrases.
Work with a partner or in a small group. Use your combined notes to reconstruct the text that you listened to. Make sure your sentences are grammatically correct and check your spelling.
Your teacher will share a copy of the original. How closely were you able to reconstruct it? Add any key information that was not in your reconstructed text.
Describe a micro world example of a positive, a negative and an ambivalent attitude. Share your examples with your partner or small group.
Engage with The Agenda Setting Function Theory (2:20) and then complete a Stop and Jot to capture what you understand about McCombs and Shaw’s theory.
Contribute to a class Padlet to brainstorm contemporary examples of public agenda setting, media agenda setting and policy agenda setting.
Note: teachers should review the Controversial issues in schools for direction and guidance on managing controversial issues arising in school communities prior to implementing the following activity. This learning activity is deliberately investigating contemporary issues on which people or communities may have strongly differing views.
Engage with the article Riot or resistance? How media frames unrest in Minneapolis will shape public’s view of protest. In small groups, choose a contemporary issue that is receiving media coverage and locate 10 articles from at least 5 different media outlets.
Use a 1 to 5 rating scale to code each article on a continuum from negative to positive.
Create a graph to represent media coverage on your chosen topic.
Engage with Media – Homogenisation and Fragmentation and complete the following activities:
Review the media coverage that you found on a contemporary topic. Is there quantifiable evidence for homogenisation?
Reflect on the process that you followed to locate your news articles. Do you have qualitative evidence for fragmentation?
If media coverage contains detectable bias, does critical media discernment become more important for a person to be socially and culturally literate?
Engage with Social Influence (5:28) and then discuss how media fragmentation might influence group polarisation. Contribute to a class list of contemporary examples of group polarisation.
Review Question 14(a) of the exam paper from the Society and Culture 2019 HSC exam pack. Your teacher will display the question for you.
Examine the sample answer for Question 14(a) on p 11 of the Society and Culture 2019 HSC exam pack marking guidelines.
Examine the HSC Marking Feedback for Question 14.
Collaborate with a small group to create a response to Question14(a) of the 2019 HSC society and culture exam paper.
Use different examples to the sample answer.
Display your response as part of a class gallery walk. Provide warm and cool feedback to at least 3 responses. Use the marking criteria to guide your feedback.
At the end of the gallery walk, review your group’s response.
Each group member should make any edits necessary to strengthen the response, drawing on the feedback that you gave others and any feedback that your group received.
Share your edited response with your group. Reflect on the similarities and differences in how you have each implemented the feedback.
[bookmark: _Toc199250943]The ways the ideologies, values and behaviours of a subcultural group currently perceived as not conforming to the wider society may influence others and lead to social change
Note: topics discussed while addressing this content point may be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of conduct, Anti-racism policy, Controversial issues in schools procedures, and values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that may be sensitive for some students. Teachers should be aware that the article ‘Subculture and Counterculture’ includes reference to a counterculture that normalised statutory rape and underage marriage.
Engage with Cultures, Subcultures, and Countercultures: Crash Course Sociology #11 (9:40) and engage with Subculture and Counterculture. Review the course concepts of behaviour, identity, ideology, values, change and continuity, and discuss the following questions as a class:
What is the difference between a subculture and a counterculture?
Is it possible for a culture to be both a subculture and a counterculture?
Engage with the article Social identity and veganism and consider the following scenarios:
An individual identifies as a vegan, follows a plant-based diet, is motivated by personal health concerns, and is part of a community with similar ideologies, values and behaviours. Is this describing a subculture or a counterculture?
An individual identifies as a vegan, follows a plant-based diet, is motivated by concerns with institutional animal welfare abuses, and is part of a community with similar ideologies, values and behaviours. Is this describing a subculture or a counterculture?
Discuss your views with the class.
As a class, create a Venn diagram of contemporary examples of subcultures and countercultures with the examples organised into categories of subculture, counterculture or both. Include a brief annotation to support your categorisation.
Note: teachers should review the Controversial issues in schools policy for direction and guidance on managing controversial issues arising in school communities prior to implementing the following activity. This learning activity includes issues on which people or communities may have strongly differing views.
Engage with Movements That Transformed Our World: Women’s Liberation - Part 1 (4:42) and Part 2 (3:19) and respond to the following questions:
What values and behaviours were feminists protesting against in the 1960s and 1970s?
How did the countercultural Women’s Liberation movement of the 1960s and 1970s lead to social change?
Would you describe the ideology of the Women’s Liberation movement as continuous since the 1960s? Explain your opinion.
To what extent are your life course expectations determined by your gender?
Would you describe women’s liberation groups in contemporary society as a mainstream culture, a subculture or a counterculture? Use examples from Australian society to support your opinion.
Engage with the information on The Evolution of American Hipster Subculture and the article The hipster is dead. Long live the hipster and then participate in a Think-Pair-Share routine to consider each of the following questions:
What consistent ideologies, values or behaviours have remained consistent as hepcat subculture has changed into hipster subculture?
How has contemporary hipster culture influenced social change?
Identify likely changes and probable continuities for hipster culture. Use a T chart to organise your thoughts. Use this chart to predict how the subculture may interact with and influence society in the near future (5 to 10 years).
Engage with the articles The US has a rich drag history. Here’s why the art form will likely outlast attempts to restrict it and My 12-year-old son’s drag show helped build community in rural Queensland and discuss the following questions as a class:
What drag culture ideologies, values or behaviours are antinormative?
How does drag culture challenge the boundary between ‘appropriate’ and ‘inappropriate’ behaviours?
Do you think the commodification and mainstream consumption of drag culture will influence social change?
Review Question 15(a) of the exam paper from the Society and Culture 2016 HSC exam pack. Your teacher will display the question for you.
Examine the sample answer for Question 15(a) given on p 10 of Society and Culture 2016 HSC exam pack marking guidelines. Use 3 distinct colours to code the sample
use one colour to highlight relevant course concepts and language
use a different colour to highlight relevant examples
use the final colour to highlight where cause and effect relationships are made.
Examine the HSC Marking Feedback for Question 15.
Create your own response to the question
use different examples to the sample answer
complete your response in 10 minutes.
Review your response and
use one colour to highlight relevant course concepts and language
use a different colour to highlight relevant examples
use the final colour to highlight where cause and effect relationships are made
use the marking criteria to self-assess your response
submit your annotated and self-assessed response to your teacher.
[bookmark: _Toc161323348]

[bookmark: _Toc199250944]Learning sequence 2 – focus study – Amish Americans
Guideline for timing of this sequence is 8 hours.
This learning sequence develops students’ knowledge and understanding of how attitudes and behaviours of the Amish American cultural group are formed and influenced, including factors influencing conformity, and the role of, and responses to, nonconformity. Students will develop their understanding of the impact of technologies, including communication technologies, on social conformity and nonconformity. Students will build on the conceptual knowledge and understanding they established during Learning sequence 1 – the nature of social conformity and nonconformity as they continue to develop their social and cultural literacy.
It is expected that students will have prior knowledge and some mastery of long response writing. The activities in this learning sequence are focused on learning and applying course-specific vocabulary within HSC-style 15-mark responses. For strategies to support students develop foundational writing skills, see Writing in Secondary.
[bookmark: _Toc161323349]Teachers should review the Controversial issues in schools policy for direction and guidance on managing controversial issues arising in school communities prior to implementing the sequence. This learning sequence covers syllabus content relating to peer pressure, sanctions and negative interactions with wider society, and some people or communities may have strongly differing views on this content.
[bookmark: _Toc199250945]Syllabus content
In relation to one group, students are to examine:
the historical and social development of the group
the role of status, authority, power, privilege and responsibility within the group
how the concepts of cohesion and community operate to define the group’s identity
ways in which the group influences its individual members in order to achieve group cohesion:
the role of group values and norms
peer pressure
attitudes of the group to nonconformity and the role of sanctions within the group
positive and negative interactions with the wider society
perceptions of the group by the wider society and the implications of these perceptions.
The group studied must be drawn from one of the following:
community
cultural
environmental
interest
non-government organisation
political
protest.
Contemporary context
The following points are to be integrated across the study of Social Conformity and Nonconformity:
use examples drawn from contemporary society
assess the impact of technologies, including communication technologies, on social conformity and nonconformity.
[bookmark: _Toc199250946]Learning intentions
Students learn about:
how the Amish American cultural group developed
how group cohesion and identify is maintained
positive and negative interactions from contemporary American society to examine the perceptions of Amish Americans.
[bookmark: _Toc199250947]Success criteria
Students will be able to:
evaluate and apply social and cultural concepts to explain the development of Amish personal, social and cultural identity
synthesise and analyse valid and useful information from a variety of sources, including examples from contemporary American society
apply course language and concepts to communicate complex information, ideas and issues relevant to conformity and nonconformity of Amish Americans.
[bookmark: _Toc199250948]The historical and social development of the Amish American cultural group
Set up a glossary of terms for the focus study. Table 7 can be used as a template to organise your glossary. As you learn about the Amish ensure that you:
add any new terms to your glossary
include relevant society and culture course concepts the term relates to.
Table 7 – Amish glossary
	Amish term
	Definition
	Relevant concepts

	
	
	


Note: EAL/D learners are still developing aural comprehension skills. When using audio-visual texts, consider the pace, volume, accent of the speaker(s) and noise, music or special effects that could hinder comprehension. EAL/D students may need a scaffold to support their listening skills when listening to lengthy texts (and note-taking) or have the text ‘chunked’ into sections.
Engage with Why are they called “Amish” & “Mennonite”? (4:47) and respond to the following questions:
How did the European Anabaptists deviate from European Christian behaviours?
What values motivated the Anabaptists’ nonconformity?
What social sanctions were used against European Anabaptists?
Work in a small group and use the information you find at the Home page of the Amish Studies site, the Amish summary, and The Amish: 10 things you might not know article to answer the following questions:
Where are Amish communities found?
Identify ways that the Amish in America are part of wider American society.
Identify examples of how Amish in America do not conform to mainstream behaviours.
Identify examples of how the Amish are culturally distinct from mainstream American culture.
Use the clip Are the Amish hypocrites? (7:28) and the article Technology to answer the following questions:
What values underpin the way that Amish communities will use technologies?
How have different community decisions regarding use of technologies led to diversity within the Amish subculture?
Examine Occupations and identify how Amish communities have adapted in response to economic changes in wider society. Participate in a Think-Pair-Share routine in response to the question: ‘Is this an example of a change in behaviour, or a change in attitude?’
Examine Population Growth, Rumspringa and ‘Our faith will be lost if we adopt technology’ and then work in small groups to discuss the following questions:
How have time and technology impacted Amish identity at a personal, social and cultural level?
How is Rumspringa related to self-concept?
Would acculturation to mainstream American society be easier for persons leaving the Amish community in the 1930s or today? Explain your opinion using examples from the resources as evidence.
In relation to mainstream American society, has Amish nonconformity of attitudes or behaviours changed over time? Explain your opinion.
[bookmark: _Hlk111468103]Note: Question 14(b) from the exam paper in the Society and Culture 2019 HSC exam pack can be used as the prompt for a Quick write activity. Students can be directed to list relevant course concepts, or list detailed and accurate information linked to appropriate examples, and then create a thesis statement that links together their key ideas. Students with high levels of literacy can be directed to create a full introductory paragraph and planning notes for the body of an essay. Students can later use the question and marking guidelines to create a practise response under timed conditions for revision.
Your teacher will show you a Quick write activity prompt and provide instructions on how to focus your writing.
Initially, record everything that you can think of in relation to the prompt as quickly as you can.
Take no more than 2 minutes to reflect on what you have recorded. Identify the key themes or big ideas that emerge.
Create a thesis statement that uses your Quick write material to respond to the prompt.
[bookmark: _Toc161323352][bookmark: _Toc199250949]How group values, norms and peer pressure influence individual members and achieve group cohesion
Note: Walk the Week activity will need to be introduced at the start of this section so that students can log their connections.
Examine the article Beliefs and contribute to a class discussion of how:
the beliefs of separation from the world and mutual aid contribute to the Amish nonconformist world view
reliance on the community would influence peer pressure.
Use the article Communal Values to complete the following activities:
Outline how Gelassenheit is the cultural value that underpins most nonconformist behaviours.
Create a list of the values discussed in the article Communal values. Review your definition of social cohesion and identify how each value contributes to group cohesion. Use a graphic organiser to communicate your thinking.
As a class, review the Preliminary depth study: Intercultural Communication and reflect on the role of communication in maintaining social relationships and social control. Discuss how the Amish Language contributes to group cohesion.
Review Rumspringa and other Amish information sources that you have looked at. Use these to research gendered norms, social roles and the influence of peers within Amish communities. Table 8 will help you to organise your notes.
Table 8 – gendered norms, roles and peer influence in Amish culture
	Gendered
	Examples from Amish culture

	Norms
	

	Roles
	

	Peer influence
	


Construct 1 to 2 paragraphs that summarise the impact of gender on social roles and normalised behaviour for Amish persons. Remember to use specific examples as evidence to support your thinking. Your notes from Table 8 will help you choose relevant examples.
Note: teachers should review the Controversial issues in schools for direction and guidance on managing controversial issues arising in school communities prior to implementing the following activity. This learning activity includes issues on which people or communities may have strongly differing views. Teachers should ensure that they have reviewed all the content suggested for students or develop a restricted list of video clips for students to choose from.
Engage with the article Regulations and then work in a small group to complete the following activities:
Choose 3 video clips from the YouTube Amish America channel.
Identify specific behavioural norms that visually communicate Amish nonconformity with wider American normative behaviour.
Discuss how obvious differences in behavioural norms strengthen identification and internalisation of a shared group identity.
Create a poster to summarise your research and reflection. Display your group’s poster as part of a class gallery walk.
Give feedback on posters in the gallery walk using warm or cool feedback.
Complete a Walk the Week activity. Think about what new concepts or ideas have resonated with you or clarified your understanding. Walk with a partner and, for at least 2 things you have learnt, discuss the following questions:
How are these concepts or ideas connected to learning you have completed previously in society and culture?
How can you apply what you have learned to other parts of your life?
[bookmark: _Toc161323353][bookmark: _Toc199250950]How the concepts of cohesion and community operate to define the group’s identity
Review the definition of community on p 52 of the Society and Culture Stage 6 Syllabus, and then engage with Organization, review Regulations and complete the following activities:
Create a graphic representation of the Amish social hierarchy.
Create a concept map that communicates how the concepts of culture, environment, technologies and self-concept define an Amish identity.
Take part in a Think-Pair-Share routine to consider how the Amish social hierarchy reinforces community as a key part of group identity.
Review your definition of social cohesion, engage with Mutual Aid and then contribute to a class Whiteboard or Padlet to brainstorm the behaviours, beliefs and values that contribute to a cohesive Amish society.
Engage with the article Leisure and choose 2 to 3 of the activities identified as a common Amish recreation:
Identify all the society and culture concepts relating to conformity and nonconformity that you think are relevant to these examples.
Construct a paragraph to explain how leisure activities reinforce community and group identity. Remember to apply society and culture key concepts and use specific examples to support your explanation.
[bookmark: _Toc161323354][bookmark: _Toc199250951]The role of status, authority, power, privilege and responsibility within the Amish community
Review the definitions of the additional course concepts of power and authority on page 17 of the Society and Culture Stage 6 Syllabus. Use the resources Leadership and Power and Influence to develop an understanding of authority and power in Amish American communities. Create 3 diagrams that represent:
authority in the home
in the community
between Amish communities and wider society.
Note: teachers should review the Controversial issues in schools policy for direction and guidance on managing controversial issues arising in school communities prior to implementing the following activity. This learning activity includes issues on which people or communities may have strongly differing views.
Engage with Do Amish men dominate their wives? (3:05) and The "Secret" to well-behaved Amish children (6:04) then discuss the following questions as a class:
How is authority related to gender in Amish communities?
How is power related to gender in Amish communities?
How is responsibility related to gender in Amish communities?
How is status related to age in Amish communities?
How are responsibilities shared across generations in Amish communities?
Would you describe Rumspringa as a privilege, as an increase in personal authority or as a decrease in responsibility? Explain your opinion.
Annotate the diagrams you created about authority to indicate how power may conflict with, undermine or reinforce authority in different environments.
Reflect on the worldview of Amish communities, including their religious beliefs and collectivist identity. Participate in a Think-Pair-Share routine to consider how status and privilege would impact on different persons within Amish communities.
Review your diagrams of authority in Amish communities. Add annotations to each social environment (the home, the community, between Amish communities and wider society) to indicate:
Which persons have access to status and privilege. How do these persons influence conformity and nonconformity?
Which persons have responsibilities? How do these persons experience social sanctions?
Note: Question 15(b) from the exam paper in the Society and Culture 2017 HSC exam pack can be used as the prompt for this activity. Students will need to have access to the question and marking guidelines to refer to throughout the activities. Students can later use these resources to create a practise response under timed conditions for revision.
Your teacher will show you an extended response question and marking guidelines from a past HSC exam paper. Work in groups to create an essay plan to respond to this question.
Brainstorm course concepts and micro, meso and macro world examples relevant to the question.
Reflect on what your group has identified. Note the key themes or big ideas that emerge from discussion.
As a group, create a thesis statement that uses the most relevant course concepts to respond to the question.
Use the PEEL structure to plan 3 to 4 body paragraphs that expand on this thesis. Remember to refer to the marking criteria as you develop the group plan.
Swap plans with another group and use the marking guidelines to provide feedback.
Swap plans with a different group again and use the marking guidelines to extend on the feedback already provided.
Return plans to their original group. Reflect on the peer feedback and consider how you can strengthen your group’s essay plan.
[bookmark: _Toc161323355][bookmark: _Toc199250952]Attitudes of the group to nonconformity and the role of sanctions within the group
Review Organization and Regulations and respond to the following prompts:
How frequently is the Ordnung updated?
Identify the religious beliefs and social values that encourage conformity to Amish norms.
What personality traits do the Amish believe will develop if individuals do not conform to group norms?
Explore the social control mechanism of shunning. Review your notes on French and Raven’s Bases of power. What type of power is shunning?
Use the following resources and your own research to understand when and how shunning is used to ensure conformity in Amish communities.
Shunning
Church Discipline
Do Amish really shun their youth? (3:13)
Reflect on your research. Is shunning in Amish communities in response to a person’s behaviour or attitude? Why do you think this?
Participate in a Snowball Throwing Technique activity to create a response to a past HSC exam question:
Review Question 14(b) of the exam paper from the Society and Culture 2021 HSC exam pack.
Examine the ‘marking criteria’ and ‘answers could include’ information on p 11 of the marking guidelines from the Society and Culture 2021 HSC exam pack.
Examine the HSC Marking Feedback for Question 14.
Take 5 minutes to create an introduction for an extended response to the question on a piece of paper. Label this paper with your name.
Scrunch up the paper into a ‘snowball’ and throw it somewhere else in the classroom.
Collect another student’s ‘snowball’, smooth out the paper, and take 5 minutes to develop the first body paragraph.
Repeat the ‘scrunch and write’ process until there is an introduction and 3 body paragraphs.
Collect your original piece of paper back. Use p 11 of the marking guidelines from the Society and Culture 2021 HSC exam pack to assess the response. Identify 3 ways it could be improved.
Use the skills you have developed responding to Question 14(b) of the Society and Culture HSC exam paper 2021 to respond to Question 14(b) of the exam paper from the Society and Culture 2018 HSC exam pack.
Attempt the question under examination conditions.
Use the marking guidelines from the Society and Culture 2018 HSC exam pack to assess your response.
Submit your response and self-assessment to your teacher for feedback.
Formative assessment: see Using effective feedback to support students to use effective feedback to improve their learning.
[bookmark: _Toc161323356][bookmark: _Toc199250953]Positive and negative interaction with the wider society
Review Question 14(b) of the exam paper from the Society and Culture 2020 HSC exam pack and the Marking Feedback for the question.
As a class, revise the meaning of ‘To what extent’ and share ideas for words or phrases that could be used to respond to questions that use ‘To what extent’ as a directive. Use a cline to order the words and phrases from those representing a limited extent through to those indicating an immense extent.
Review the ‘marking criteria’ and ‘answers could include’ information on pp 15–16 of the Society and Culture 2020 HSC exam pack marking guidelines.
Reflect on what you have learned about the Amish. What values can you identify that influence positive interactions with wider American society? What values can you identify that influence negative interactions with wider American society?
Keep this question in mind as you work through the following activities.
Engage with the article Government and outline the Amish attitudes, beliefs and values that might lead to conflict with authoritative institutions in wider American society.
For both of the following articles, describe how differences in worldviews, institutions and authoritative norms have led to negative interactions. Table 9 will help you organise your notes.
Michigan county threatens to bulldoze Amish homes in poop dispute
The Amish and the Government: Friendly Foes?
Table 9 – negative interactions
	Differences in
	Negative interactions – ‘Poop dispute’
	Negative interactions – ‘Friendly Foes’

	Worldviews
	
	

	Institutions
	
	

	Authoritative norms
	
	


Look at the market options discussed in Best Lancaster Amish Market. What benefits do Amish producers gain by associating their products with an Amish identity?
Examine the website Amish Farm Stay and respond to the following questions:
What positive interactions are identified for guests?
What benefits do Amish persons gain from hosting guests?
Do you think all Amish communities would encourage similar farm stays? Explain your opinion.
Use the article The health of the Amish to:
Reflect on how beliefs and economic circumstances influence Amish interactions with the American health care system.
Identify positive and negative interactions with wider society.
Create an extended response plan in response to Question 14(b) of the exam paper from the Society and Culture 2020 HSC exam pack:
Create a thesis statement that clearly addresses the question. Include society and culture concepts and language to communicate judgment of ‘to what extent’.
Use the PEEL structure to plan 3 to 4 body paragraphs that expand on your thesis.
Fully develop the point sentence of each body paragraph. Remember to use language that clarifies your position on ‘to what extent’ and include society and culture concepts.
Switch plans with a peer and give feedback to using the 2 stars and a wish structure and the Society and Culture 2020 HSC exam pack marking guidelines.
Review the feedback that you received from your peer.
Apply the feedback you received and complete an extended response under examination conditions.
[bookmark: _Toc199250954]Perceptions of the group by wider society and the implications of these perceptions
Look at the article Do we romanticise the Amish? and create lists of positive and negative stereotypes of Amish peoples.
For each of the following articles, identify the assumptions and stereotypes that are made about the Amish. Table 10 will help you to organise your notes. Summarise how the Amish are perceived because of assumptions and stereotypes.
The Amish live simply, but don’t confuse them with environmentalists
Fake Amish and the Real Ones
Table 10 – assumptions and stereotypes about the Amish
	Article
	Assumptions
	Stereotypes

	The Amish live simply …
	
	

	Fake Amish …
	
	


Note: teachers will need to allocate the first team of students to each Conver-station prompt. Teams should be made up of 4 to 5 students. Ensure that students are taking turns to move from their initial Conver-station.
The Conver-stations question prompts will need to be displayed at different stations around the classroom. These prompts could include:
· How does the environment impact opportunities for intercultural exchange?
· Have commercialised interactions increased or decreased? How is this related to occupation shift in Amish communities?
· Are Amish communities economically dependent on wider American society?
· How important is technology in communicating information about the Amish to wider American society?
· Do you think information about Amish societies is impacted by media homogenisation and fragmentation?
Reflect on how intercultural exchange takes place between Amish societies and the wider American society and participate in a Conver-stations routine:
Your teacher will display questions in different locations around the room.
Your teacher will allocate you to a starting Conver-station with a team of 4 to 5 students.
Converse with your team about the question.
Next, 2 to 3 team members will move to another Conver-station.
Repeat until all of your team members have had an opportunity to engage with at least 3 Conver-stations.
Look at the stereotypical perceptions of the Amish that you have identified in previous activities. For each perception that you have outlined, complete a Plus Minus Interesting (PMI) thinking routine. Consider the perspectives of different communities as well as society and culture fundamental, additional and related depth study concepts.
Review your notes on In-group/Out-group (1:28) and then respond to the following questions:
How might this form of social cognition (perceiving the social world as in-groups and out-groups) impact Amish persons during their life course?
Could Amish persons self-stereotype because of in-group and out-group social cognition?
How might Amish persons who self-stereotype be restricted in their interactions with wider American society?
Note: to play concept bingo you need to create bingo sheets with the 19 integrated course concepts for this depth study (see the Integrated concepts section of this document or p 48 of the Society and Culture Stage 6 Syllabus). A digital tool like Draw names from a hat can be used to determine the order of student responders for the activity. The question provided is related to Question 15(b) of the Society and Culture HSC exam paper 2016, which can be found in the Society and Culture 2016 HSC exam pack. The question, marking guides and marking feedback can be used by students to complete a practise response.
Engage in a game of concept bingo.
Your teacher will hand out bingo squares with a selection of the 19 integrated course concepts for this depth study (see the Integrated concepts section of this document or p 48 of the Society and Culture Stage 6 Syllabus).
You will have 3 minutes to create a response to the question: ‘How does wider society form perceptions of the Amish’. Aim to include at least 3 relevant society and culture concepts in 2 to 3 grammatically correct, logical sentences.
The order of presentation for responses will be randomly selected.
Mark off the integrated course concepts on your bingo sheet as they are applied by your peers. Make note of who applied each concept. You cannot mark off concepts that you use yourself.
Call out ‘Bingo’ when you identify all the integrated concepts on your bingo card that have been applied by your peers.
[bookmark: _Toc161323358]

[bookmark: _Toc199250955]Learning sequence 3 – the near future (5 to 10 years)
Guideline for timing of this sequence is 4 hours.
This learning sequence develops students’ knowledge and understanding of how conformity and nonconformity of the cultural group Amish Americans will influence American society in the near future (5 to 10 years). Students will develop their knowledge of current trends that may impact change and continuity for the cultural group Amish Americans. Students will build on the conceptual knowledge and understanding that they established in Learning sequence 2 – focus study – Amish Americans as they continue to develop their social and cultural literacy.
[bookmark: _Toc199250956]Syllabus content
Students are to:
determine current trends for interactions between the subcultural group studied and the wider society
evaluate the impact and implications for the subcultural group of:
likely changes
probable continuities
predict how the subcultural group may interact with and influence society in the near future.
Contemporary context
The following points are to be integrated across the study of Social Conformity and Nonconformity:
use examples drawn from contemporary society
assess the impact of technologies, including communication technologies, on social conformity and nonconformity.
[bookmark: _Toc199250957]Learning intentions
Students learn about:
current trends for interactions between Amish Americans and wider American society
the implications of these trends for the near future
informed predictions of how the cultural group Amish Americans will interact with and influence wider American society in the future.
[bookmark: _Toc199250958]Success criteria
Students will be able to:
synthesise and analyse valid and useful information from a variety of sources, including examples from contemporary American society, to identify trends
evaluate the impact and implications of likely changes and probable continuities
apply course language and concepts to communicate logical future scenarios relevant to the cultural group Amish Americans and wider American society.
[bookmark: _Toc161323361][bookmark: _Toc199250959]Current trends for interactions between Amish Americans and wider society
Note: students will need to be familiar with Futures Terminology and how to use a 2x2 Scenario Planning Matrix to complete the activities in this learning sequence.
Consider the articles Measles Outbreak In Ohio Leads Amish To Reconsider Vaccines, Death and religion, Court: NO Vaccine Exemption For Amish Children; Amish FINED $118,000 and Measles Outbreak Response. What continuities can you identify between the 3 health events? What changes are evident between 2014, 2021 and 2025?
Review Occupations and identify the occupations that result in interactions between the Amish and wider society.
Consider Gelassenheit, the changes described in Occupations, and cognitive dissonance. How might increasingly commercialised occupations impact Amish persons?
Work with a partner or in a small group to complete a 2x2 Scenario Planning Matrix to examine possible future interactions between the Amish and wider American society in the next 5 years.
Place conflict with authoritative institutions on one driver axis.
Place commercial and hospitality interactions on the second driver axis.
Consider gender, age and values in your 4 scenario narratives.
Swap your 2x2 matrix with another pair or group.
Provide TAG feedback on your peers’ 2x2 matrix.
Swap with another pair or group and provide TAG feedback on a second matrix.
Retrieve your matrix and review the feedback received.
Make edits to the scenarios to strengthen your communication.
[bookmark: _Toc161323362][bookmark: _Toc199250960]The impact and implications of likely changes and probable continuities on Amish Americans
Note: students may need additional support with the numeracy elements associated with interpreting graphs. The probability and statistical reasoning resource Numberless graphs suggests teaching strategies to support students develop their numeracy skills. Students will need to be familiar with Futures Terminology and how to use a 2x2 Scenario Planning Matrix to complete all the activities in this learning sequence.
Take part in a See Think Wonder routine examining the source Amish population growth 2010-2018. Consider likely changes and probable continuities.
Note: students will need to be familiar with Futures Terminology and how to use a 2x2 Scenario Planning Matrix to complete all the activities in this learning sequence. Students will need time to structure their news panel report. Teachers may choose to take on the role of anchor to ask the group probing questions.
Work in small groups to complete Table 11, using the following sources and your previous study of Amish Americans. You may need to revise futures terminology before completing column 2 – type of future. Where possible, include a fundamental, an additional and a related course concept when you complete column 3 – impact and implications.
Amish Solar Power
E-bikes overtake buggies for some Amish
Across the Country, Amish Populations Are on the Rise
Florida Once Upon a Time: Amish snowbirds flock to Florida
In American Heartland, Swiss Amish Carry On Yodeling Tradition
Table 11 – likely changes and probable continuities for Amish in America
	Hypothetical Amish future
	Type of future (5 to 10 years)
	Describe impact and implications for the Amish

	Communities operate on renewable energy
	
	

	Conflict with local authorities
	
	

	e-bikes replace horse drawn buggies
	
	

	Homogenisation of Amish communities
	
	

	Increased domestic tourism
	
	

	International Amish tourism
	
	

	Large Amish communities in every USA state
	
	

	Vaccination supported by bishops
	
	


In your group, select one likely change and one probable continuity. Create a 2x2 Scenario Planning Matrix to evaluate the impacts and implications for Amish Americans.
When creating your scenario perspectives, include
the impact on persons at a micro level
the impact on Amish communities at a meso level.
Present your 2x2 scenario to the class in the style of a news panel with an anchor to ask probing questions and a panel of experts to respond.
[bookmark: _Toc161323363][bookmark: _Toc199250961]How the Amish may interact with and influence society in the near future
Note: in smaller cohorts, students can be directed to work individually on the following activity, or the task can be modified to allocate students to globalisation, identity or gender. Students will need to select an additional course concept and 2 related depth study concepts to create their concept map.
The planning concept maps are only exchanged once. Students will not be working on their original course concept. All students should create an individual summary paragraph to capture information from all presentations.
Students may benefit from engaging with Journalism and sociology; uneasy bedfellows prior to engaging with this task.
You are part of an investigative journalist team tasked with reporting on continuity and change in American culture. Your lead editor (your teacher) has determined that there will be public interest in and existing public knowledge of Amish Americans as a subcultural group. You need to research, script and deliver either a podcast, audio-visual or print investigation that predicts how Amish Americans may interact with and influence American society in the near future (the next 5 to 10 years).
Work in a small group to create a concept map of how the Amish may interact with and influence society in the near future in relation to an allocated additional course concept. Your concept map should include at least 2 related depth study concepts and examples to support your thinking. The lead editor will allocate one of the following concepts to your group
power
authority
gender
identity
technologies
globalisation.
To encourage collaboration, the lead editor will direct you to swap concept maps with another group. Add at least one related depth study concept and a supporting example to your new concept map.
Decide within your investigative team what publication format will best communicate the scope of your complex information, ideas and issues. Your final product should take your audience approximately 5 minutes to listen to, watch or read.
Research, draft, edit and produce your piece and submit it to the lead editor. Ensure you have included
evidence to support current trends in changes and continuity
micro, meso and macro level perspectives
a clear prediction of how Amish society will influence wider American society in the near future in relation to your assigned concept.
Engage in a soft launch. The lead editor will present the pieces in an order they have determined and seek your feedback before finalising the publication.
Take notes on each piece.
Give TAG feedback after each piece has been presented.
Review your notes. Give feedback to the lead editor about the order of the pieces in the investigation.
Construct a single paragraph summary that will encourage your target audience to engage with the final published version of the whole investigation.

[bookmark: _Toc161323364][bookmark: _Toc199250962]Assessment task
Note: when using this task, ensure it is placed on the school template and follows all assessment requirements.
[bookmark: _Toc161323365][bookmark: _Toc199250963]Outcomes
H1 evaluates and effectively applies social and cultural concepts
H7 selects, organises, synthesises and analyses information from a variety of sources for usefulness, validity and bias
H10 communicates complex information, ideas and issues using appropriate written, oral and graphic forms
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The nature of social conformity and nonconformity
Students develop an understanding of the nature of social conformity and nonconformity by examining:
how nonconformity determines the boundary between ‘appropriate’ and ‘inappropriate’ behaviours and attitudes
Contemporary context
The following points are to be integrated across the study of Social Conformity and Nonconformity:
use examples drawn from contemporary society
examine a contemporary issue associated with conformity and/or nonconformity using the research method of observation.
Society and Culture Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2013.
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As a highly regarded contemporary researcher, you have been invited by The Australian Sociological Association (TASA) to present at a conference hosted by your school. The conference theme is ‘Social sanctions and deviant behaviour’.
You need to:
Apply the process of research steps 1 to 7 as outlined below.
1. Identify a social context in your micro world where you can clearly observe conformity and nonconformity to a social norm.
Develop a focus question or hypothesis related to social sanctions or deviant behaviour that is best examined with the research method ‘observation’.
Conduct relevant secondary research. This may include gathering information on specific subcultural groups.
Design a quantitative observational research method that will gather data relevant to your focus question or hypothesis.
Apply the principles and procedures of ethical research outlined on p 21 of the syllabus to develop your observational research method.
Apply your observational research method ethically.
Compile and organise your research into manageable amounts so that you can make sense of the findings.
Create a 5-minute multimodal or poster presentation to communicate your research process and preliminary findings to the conference. Your presentation must
clearly state your aim or purpose for the research
contextualise your primary research with reference to relevant society and culture concepts and secondary research findings
present your quantitative observational research method and findings
highlight key points of your research findings
reflect on bias, validity and usefulness of your primary and secondary research
this is a work-in-progress research presentation – you do not need to analyse or synthesise your findings for this task.
Present at the conference. The resources Communicating in class and Developing your networking and presentation skills will help you to create your sociological presentation.
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[bookmark: _Toc199250966]Marking guidelines
Table 12 – assessment marking guidelines
	Grade
	Marking guideline descriptors

	A
	Effectively applies social and cultural terms and concepts throughout the presentation
Selects and organises information from a variety of sources, including an ethically conducted observational research method, and makes informed judgements on the usefulness, validity and bias of these sources
Creates a clear, coherent and well-structured presentation that effectively communicates complex information, ideas and issues using appropriate written, oral and graphic forms, where applicable

	B
	Applies social and cultural terms and concepts throughout the presentation
Selects and organises information from several sources, including an ethically conducted observational research method, and makes judgements on the usefulness, validity and bias of these sources
Creates a well-structured presentation that communicates complex information, ideas and issues using appropriate written, oral and graphic forms, where applicable

	C
	Uses relevant social and cultural terms and concepts in the presentation
Uses information from several sources, including an observational research method, and attempts some judgments on the usefulness, validity and bias of these sources
Creates a structured presentation that communicates relevant information, ideas and issues using appropriate written, oral and graphic forms, where applicable

	D
	Uses some social and cultural terms and concepts in the presentation
Recounts information from sources, including an observational research method
Creates a presentation that communicates relevant information, ideas and issues using written, oral and graphic forms, where applicable

	E
	Limited use of social and cultural terms and concepts in the presentation
Recounts limited information
Creates a presentation that communicates some information, ideas or issues
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