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[bookmark: _Toc199924146]Overview
This assessment task forms part of the Scope and sequence – modern history 11–12 and is designed for use during implementation of Program – democracy and dictatorship, Year 12. It should be considered in conjunction with the sample assessment schedule, program and related resources.
The activities in this sample assessment task are designed to allow students to develop their skills in creating written texts in response to historical sources. Teachers should consider delivering this task under examination conditions to provide students with experience in responding to previously unseen sources. Teachers should consider delivering this task under examination conditions to provide students with experience in responding to previously unseen sources.
The sample questions, sources and marking criteria provide teachers and students with guidance as to the types of questions that might appear in a source-analysis task aligned to the Core study: Democracy and dictatorship 1919–1939. They are not meant to be prescriptive. Teachers should consult the annotated sample examination materials that are provided by NESA to understand how the HSC examination may be structured in this subject.
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets, and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually-specific process. While mandatory components of syllabus implementation must be met by all schools, it is important the approach taken by teachers is reflective of their needs, and faculty or school processes.


[bookmark: _Toc199924147]Assessment task – source-based short responses
Type of task: source-based short responses
Suggested weighting: 20%
Date of task: [insert here as per school requirements]
Suggested time allocation: 50 minutes (45 minutes writing time, 5 minutes reading time)
Special requirements: [insert here as per school requirements]
[bookmark: _Toc199924148]Outcomes
A student:
MH-12-04 analyses the different perspectives of individuals and groups in their historical context
MH-12-05 evaluates different types of sources for evidence to support a historical account or argument
Modern History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc199924149]Task description
This task will help to prepare you for Section 1 of the HSC examination. You will have 5 minutes reading time to familiarise yourself with the sources and questions associated with the task.
At the end of the reading time, you will have 45 minutes writing time to answer 4 questions related to the Core study: Democracy and dictatorship 1919–1939. In your answers, you will need to:
integrate evidence from sources to support your response
apply your knowledge of context content points where appropriate
apply your understanding of historical concepts and skills.
[bookmark: _Toc199924150]Exemplar sources
Source A – a political poster produced by the Social Democratic Party of Germany (SPD) in 1932. The text on the poster reads: ‘The Third Reich!’.
[image: ]
‘The Third Reich!’ by the Social Democratic Party of Germany (SPD) is available in the public domain.
Source B – ‘SS Command – A – No. 65’ (the ‘Engagement and Marriage Order’) issued by Reichsführer SS, Heinrich Himmler on 31 December 1931. Translated by the Office of United States Chief of Council for Prosecution of Axis Criminality.
1. The SS is a band of German men of strictly Aryan descent.
2. In accordance with National Socialist ideology, the future of our Volk [people] rests upon the preservation of the race through the selection and healthy inheritance of good blood, I hereby institute the ‘Marriage Certificate’ for all unmarried members of the SS, effective 1 January 1932.
3. The desired aim is to create a hereditarily healthy clan of a strictly Aryan German sort.
4. The marriage certificate will be awarded or denied solely on the basis of racial health.
5. Every SS man who intends to get married must procure for this purpose the marriage certificate from the Reichsführer SS.
6. SS members who marry despite having been denied marriage certificates will be expelled from the SS unless they terminate the marriage.
‘SS Command – A – No. 65’ (the ‘Engagement and Marriage Order’) by Heinrich Himmler and translated by the Office of United States Chief of Council for Prosecution of Axis Criminality is available in the public domain.
Source C – excerpts from the minutes (record) of a conference held in the Reich Chancellery, Berlin, on 5 November 1937 between Adolf Hitler and Field Marshal von Blomberg (War Minister), Colonel General Baron von Fritsch (Commander in Chief, Army), Admiral Dr. H.C. Raeder, (Commander in Chief, Navy), Colonel General Göring, (Commander in Chief, Luftwaffe) and Baron von Neurath (Foreign Minister).
Adolf Hitler: ‘The aim of German policy was to make secure and to preserve the people’s community and to enlarge it. It was therefore a question of space. The German racial community comprised over 85 million people and, because of their number and the narrow limits of habitable space in Europe, it constituted a tightly packed racial core such as was not to be met in any other country and such as implied the right to a greater living space than in the case of other peoples. To arrest the decline of Germanism in Austria and Czechoslovakia was as little possible as to maintain the present level in Germany itself. However, before turning to the question of solving the need for space, it had to be considered whether a solution holding promise for the future was to be reached by means of autarky or by means of an increased participation in the world economy.’
‘The minutes of a conference held in the Reich Chancellery, Berlin, on 5 November 1937’ by the Reich Cabinet and translated by the US Department of State is available in the public domain.
Source D – excerpts from Article 48 of the Constitution of the German Reich (Weimar Constitution), ratified on 11 August 1919.
Part 1: In the event of a State not fulfilling the obligations imposed upon it by the Reich Constitution or by the laws of the Reich, the president of the Reich may make use of the armed forces to compel it to do so.
Part 2: If public security and order are seriously disturbed or endangered within the German Reich, the president of the Reich may take measures necessary for their restoration, intervening if need be with the assistance of the armed forces. For this purpose he may suspend for a while, in whole or in part, the fundamental rights provided in Articles 114, 115, 117, 118, 123, 124 and 153.
‘Constitution of the German Reich (Weimar Constitution)’ is available in the public domain.
Source E – excerpt from the text: Wiesen SJ and Swett P (2024) Nazi Germany (1933-45).
Many of the book burnings were organized by university students, as members of the National Socialist German Students’ League (NSDStB). Younger party supporters, mobilized in the Hitler Youth, also orchestrated many of these acts of terror and cultural violence at their schools. The point of the bonfires was to do away with culture and learning that was thought to represent a ‘non-German spirit’. This attack was aimed at Jewish authors (based on Nazi categories) as well as non-Jewish authors whose ideas did not reflect National Socialist ideology.
For example, Erich Maria Remarque’s famous novel All Quiet on the Western Front was frequently targeted for its ‘pacifist’ critique of war. While book burnings culminated in the ‘Action against the Un-German Spirit’ orchestrated by the National Socialist German Students’ League in May 1933, National Socialist groups organized book burnings prior and after the ‘Action against the Un-German Spirit’ as well. In the city of Kaiserlautern, for example, members of the local NSDAP chapter publicly burned copies of All Quiet on the Western Front from the local library in late March, followed by another book burning in May, organized by the Hitler Youth.
‘Nazi Germany (1933-45)’ by Wiesen SJ and Swett P is licensed under CC BY-NC-ND 4.0.
[bookmark: _Toc199924151]Exemplar question paper
[bookmark: _Toc199924152]Core study: Democracy and dictatorship 1919–1939 (25 marks)
Task instructions:
· attempt Questions 1 to 4
· refer to the Sources A to E to answer Questions 1 to 4
· answer the questions in the spaces provided.
Your answer will be assessed on how well you:
· analyse the different perspectives of individuals and groups in their historical context
· evaluate different types of sources for evidence to support a historical account or argument
· evaluate differing interpretations and representations of the past
· communicate information that is relevant to the question in a logical manner
· use historical terms and concepts appropriately.
Question 1 (3 marks)
Describe the features of opposition to the Nazi regime. Use Source A to support your answer.
	

	

	

	

	

	

	


Question 2 (5 marks)
How do Sources B and C help historians to understand the nature and role of Nazi ideology in Nazi Germany?
	

	

	

	

	

	

	

	

	

	

	

	

	

	


Question 3 (6 marks)
What is the value and what are the limitations of Source D for an historian investigating reasons for the collapse of the Weimar Republic?
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


Question 4 (11 marks)
Evaluate the efforts of the Nazi party to establish a dictatorship in Germany. Integrate perspectives from at least 3 of Sources A, B, C, D and E in your answer.
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


End of paper


[bookmark: _Toc199924153]Marking guidelines
Note: these guidelines are designed to support teachers and should be adapted to meet the needs of students and the school context. Teachers should consider unpacking the marking criteria with students as part of sharing success criteria. Ensure effective feedback practices are used in conjunction with marking guidelines to support student learning. Using effective feedback provides guidance on explicit teaching feedback strategies.
Students will be marked on how well they meet the following requirements.
Answer each source-based question using an appropriate amount of detail and depth.
Answer each source-based question with detailed reference to the source.
Demonstrate historical knowledge and understanding relevant to the question.
Present well-structured answers.
Use appropriate historical terms and concepts.
Question 1 (3 marks): Describe the features of opposition to the Nazi regime. Use Source A to support your answer.
Table 1 – assessment marking guidelines for Question 1
	Grade
	Marking guideline descriptors

	A to B
	Clearly articulates relevant features of opposition to the Nazi regime
Integrates evidence from Source A in support of the answer

	C to D
	Identifies some features of opposition to the Nazi regime
References Source A in support of the answer

	E
	Makes a general statement about opposition to Nazism and/or makes a general statement about the source


Question 2 (5 marks): How do Sources B and C help historians to understand the nature and role of Nazi ideology in Nazi Germany?
Table 2 – assessment marking guidelines for Question 2
	Grade
	Marking guideline descriptors

	A
	Clearly explains how Source B and Source C contribute to an historical understanding of the nature and role of Nazi ideology in Nazi Germany
Supports the explanation with relevant details of the nature and role of Nazi ideology in Nazi Germany
Communicates ideas logically using a range of appropriate historical terms and concepts

	B
	Explains how Sources B and/or C contribute to understanding the nature and/or role of Nazi ideology in Nazi Germany
Supports the explanation with some relevant details of the nature and role of Nazi ideology in Nazi Germany
Communicates ideas using a range of appropriate historical terms and concepts

	C
	Describes how Sources B and/or C relate to understanding the nature and/or role of Nazi ideology in Nazi Germany
Provides a description of the nature and role of Nazi ideology in Nazi Germany
Communicates ideas using appropriate historical terms and concepts

	D
	Provides a limited description of the nature and role of Nazi ideology in Nazi Germany
Uses some historical terms and concepts

	E
	Makes statements relevant to Nazi Germany


Question 3 (6 marks): What is the value and what are the limitations of Source D for an historian investigating reasons for the collapse of the Weimar Republic?
Table 3 – assessment marking guidelines for Question 3
	Grade
	Marking guideline descriptors

	A
	Clearly identifies the value and limitations of Source D for an historian investigating reasons for the collapse of the Weimar Republic
Integrates relevant evidence from Source D to support the response
Communicates ideas logically using a range of appropriate historical terms and concepts

	B
	Identifies some of the value and limitations of Source D for an historian investigating reasons for the collapse of the Weimar Republic
Integrates evidence from Source D to support the response
Communicates ideas using a range of appropriate historical terms and concepts

	C
	Identifies a value and/or limitation of Source D
Provides evidence from Source D in the response
Communicates ideas using some appropriate historical terms and concepts

	D
	Provides a limited description of either Source D or reasons for the collapse of the Weimar Republic
References some historical terms and concepts

	E
	Makes statements relevant to the Weimar Republic




Question 4 (11 marks): Evaluate the efforts of the Nazi party to establish a dictatorship in Germany. Integrate perspectives from at least 3 of Sources A, B, C, D and E in your answer.
Table 4 – assessment marking guidelines for Question 4
	Grade
	Marking guideline descriptors

	A
	Presents well-developed judgements about the efforts of the Nazi party to establish a dictatorship in Germany
Effectively integrates perspectives from 3 or more chosen sources with relevant, detailed and accurate historical knowledge to support explanation of historical relationships
Presents a well-structured, logical and cohesive response using appropriate historical terms and concepts

	B
	Makes judgements about the efforts of the Nazi party to establish a dictatorship in Germany
Integrates perspectives from chosen sources with relevant historical knowledge to support explanation of historical relationships
Presents a structured response using appropriate historical terms and concepts

	C
	Explains the efforts of the Nazi party to establish a dictatorship in Germany
Uses perspectives from chosen sources and some historical knowledge to support explanation of historical relationships
Presents a response using appropriate historical terms and concepts

	D
	Makes statements about dictatorship and its establishment in Germany
Refers to source(s) and may use some historical terms and concepts

	E
	Makes statements relevant to dictatorship and/or Germany


[bookmark: _Toc199924154]Support documentation
This documentation is designed to support teachers with implementing the assessment task. It includes:
Triple Venn diagram to equip students to compare and corroborate sources
PEEL paragraph scaffold
checklist of content and skills to revise
‘Steps to success’ suggestions to support student preparation for the task.
[bookmark: _Toc199924155]Triple Venn diagram
Figure 1 – Triple Venn diagram
[image: Triple Venn diagram of Sources A, B and C.]

[bookmark: _Toc199924156]PEEL paragraph template
Figure 2 – PEEL paragraph scaffold
[image: PEEL paragraph template.]
[bookmark: _Toc199924157]Checklist of content and skills to revise
[bookmark: _Toc199924158]Syllabus content
Context
The Paris Peace Conference and its consequences
Interwar dictatorships
Conditions that enabled dictators to rise to power in the interwar period
Key features of TWO dictatorships other than Germany that emerged in the interwar period
The collapse of German democracy
Political, economic and social challenges to the Weimar Republic 1919–1933
Reasons for the collapse of the Weimar Republic
Source analysis: interpreting the evidence for the Nazi regime in power 1933–1939
The initial consolidation of Nazi power 1933–1934
The nature and role of Nazi ideology
The impact of Nazi ideology and policies on Jewish people and other minorities, women, youth and workers
Methods of control: laws, censorship, propaganda, repression and terror
Opposition to the Nazi regime
Modern History 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc199924159]General skills identified in the syllabus
Identification and analysis of perspectives contained within historical sources
Evaluation of visual and written sources as evidence to support a historical account or argument in terms of content, origin, motive, audience, usefulness, value and limitations
Assessment of the extent to which multiple sources corroborate one-another
Synthesis of evidence from multiple sources to interpret and represent the past
[bookmark: _Toc199924160]Steps to success
Note: this schedule is designed to support students and is not for compliance. Students should not be penalised for not meeting interim times. This scaffold is designed for chunking and sequencing learning by breaking the task into smaller goals to reduce the complexity. The second column could be:
· determined by the teacher
· co-constructed with students.
Table 5 – assessment preparation schedule
	What I need to do
	When I need to do it

	Revise course content
	

	Revise source analysis skills
	

	Study a range of relevant sources:
Internet Modern History Sourcebook: Nazism
Internet Modern History Sourcebook: Fascism in Europe
	

	Study sample examination materials provided by NESA at:
Modern History 11–12 – Teaching and learning support
	

	Complete practise task using PEEL paragraphs
	

	Engage in self and peer marking of practise task
	

	Submit practise task for teacher feedback
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