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[bookmark: _Toc112681289][bookmark: _Toc226555856][bookmark: _Toc241158168]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the History project. The History project provides the opportunity for students to design and investigate an area of historical and/or historiographical interpretation. Students work independently to plan and conduct their investigation. The investigation provides opportunities to apply the historiographical understanding developed through coursework on the issues raised in the key questions and to produce an argument in response to a precise question. The activities in this program are designed to support students while undertaking this investigation into an area of historical and/or historiographical interpretation. The historiographical skills are to be integrated within the History project and allow students to engage with the ideas and practices of historians and other producers of history when constructing and representing history. Students use independent thought, insight and their learning to undertake rigorous research into areas of historiographical interest and evaluate differing claims made about the past.
Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing History Extension 11–12 (2024). Throughout the program, reference has been made to the use of specific resources and videos found on the department’s webpage and the History Extension – History project teacher guide. These resources have varying levels of complexity and teachers should ensure they are using explicit teaching strategies, such as check for understanding and gradual release of responsibility, to support the development of critical and reflective thinking and research skills which are essential for effective participation in further learning.
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc226555857][bookmark: _Toc241158169]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc226555858][bookmark: _Toc241158170]Suggested timeframe
[bookmark: _Hlk219447382]This sample program of learning is designed to be completed over a period of approximately 11 hours across the course. The learning should be taught in sections across the teaching year (see Scope and sequence – History Extension 11–12 for further guidance). Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
[bookmark: _Toc112681290][bookmark: _Toc226555859][bookmark: _Toc241158171]Outcomes
A student:
HX-12-02 constructs a position about an area of historiographical interpretation, and discusses and challenges other positions
HX-12-03 plans, conducts and presents a substantial investigation involving analysis, synthesis and evaluation of information from historical sources of differing perspectives and historiographical approaches
HX-12-04 communicates through detailed, well-structured texts to explain, argue, discuss, analyse or evaluate historiographical issues
History Extension 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc226555860][bookmark: _Toc241158172]Learning sequence 1 – designing the History project
The following learning sequence is designed to be completed in approximately 11 hours across the length of the course. View the Scope and sequence – History Extension 11–12 for more detail.
The History project program is designed as a skills-based unit rather than a conventional content-driven one. Unlike courses structured around specific historical topics, this program focuses on the explicit development of key historiographical skills, including analysing and evaluating interpretations, constructing and communicating arguments, and engaging critically with historical perspectives. The sequence of lessons is deliberately structured to ensure that all relevant outcomes and skills are taught, practised and refined, supporting students to develop a sustained and defensible historiographical investigation.
Note: this learning sequence is to be implemented in conjunction with the History Extension – History project teacher guide (navigate to the link under the syllabus). Together, these resources ensure consistent, syllabus-aligned teaching and support students to develop a thorough understanding of the requirements and processes of the History project.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – introducing the History project
Outcome
HX-12-03
Content
Criteria for assessment of the History project
Criteria for assessing the History project essay and bibliography are based on:
knowledge and understanding of historiographical approaches, concepts and issues
Certification of the History project
The process log should contain:
the topic choice, specific question and research intentions
ethical considerations where relevant
	Lesson overview
This lesson introduces the History project – sample assessment task 1 notification as a formal assessment task within the History Extension course. Students are oriented to the purpose of the project, the staged learning process and the requirements for successful completion. Through unpacking the assessment notification, students identify the key requirements of the History project, consider how the project will be developed over time and examine the role of the process log in documenting their research and decision-making.
Suggested duration: one hour
Prior learning: prior to the introduction of the History project, students should have developed an understanding of historiography as the study of historical interpretation and debate. Students should have experience in analysing, comparing and evaluating differing historians’ interpretations, including making informed judgements about the strengths and limitations of these views when studying either Ancient or Modern History. The teacher revisits the idea that History Extension focuses on interpretation and debate, not narrative history, to activate this understanding before introducing the project. Students should have engaged with this approach to History Extension over the first few weeks of the course.
Key vocabulary: historiography, historiographical investigation, interpretation, process log, historiographical position
Related resources: History Extension – History project teacher guide, History project – sample assessment task 1 notification, Scope and sequence – History Extension 11–12, 
Note: teachers are encouraged to carefully review the assessment task and support materials and allocate sufficient time in the program based on the learning needs of their students. Students may initially view the History project as a large essay task to be completed during the course. It is important to emphasise that this project is a sustained historiographical investigation that will be taught in stages throughout the course, with structured support provided throughout the process. From the beginning of the project, students must document how their thinking evolves through a process log. This record captures the decisions, research and reflections that shape the investigation and provides evidence of the inquiry process.
Beginning of lesson
At the start of the lesson, explain the learning intentions and success criteria. Make clear links to students’ prior learning about historical interpretation and refer to the learning intentions throughout the lesson when unpacking the assessment task and project structure.
Learning intentions
Students:
develop an understanding of the purpose of the History project
develop an understanding of the key components and phases of the History project and process log
recognise how the project will be taught and supported through clear instruction.
Success criteria
Students can:
answer questions about the History project
identify the key elements of the project, including historiographical focus, investigation and communication, and the process log
describe the stages involved in planning, conducting and presenting a substantial investigation.
Core lesson
Note: teachers are encouraged to use the History Extension – History project teacher guide throughout the course of the project program for guidance and support material. Remember to have students sign the assessment notification register for your HSC monitoring folder.
Emphasise that the process log should be an authentic record of students’ developing thinking and decision-making throughout the History project, rather than something constructed retrospectively.
Pose the question: ‘Why might the past be constructed and interpreted in different ways?’
Allow students to briefly discuss their initial responses. Explain that throughout the History Extension course they will consider not only different interpretations of the past, but also how and why those interpretations have been constructed.
Emphasise that the History project is not simply about describing historians or recounting different interpretations. Students investigate how history has been constructed, interpreted and represented, consider what has shaped different approaches to the past, and develop a supported historiographical position in response to their investigation.
Provide students with access to past History Extension projects from the State Library of NSW archives. Explain that these can be used throughout the project as examples of how previous students have approached historiographical investigations. Where appropriate, use selected examples alongside the marking criteria to begin familiarising students with the expectations of the History project.
Resource 1 – unpacking the History project
Distribute a copy of the History project – sample assessment task 1 notification and ask students to skim the document. Have students highlight key words or phrases that stand out.
Have students open Resource 1 – unpacking the History project. As a class, walk through the assessment notification and use the resource to identify and record the purpose, key requirements and expectations of the History project. Clarify unfamiliar terminology and address questions as they arise.
Highlight that:
· the project is a historiographical investigation
· students select and refine an area of historical interest
· the project requires engagement with interpretations and constructions of history
· students develop and support a historiographical position
· the project includes the required assessable components identified in the assessment notification
· the process log documents the development of the investigation
· the bibliography records the sources used throughout the investigation
· the marking criteria provide guidance about the qualities demonstrated in the assessable components.
When introducing the idea of a historiographical position, explain that students are not simply being asked to select the historian or interpretation they think is correct. Their position develops through investigation as they analyse and evaluate how history has been constructed, interpreted, represented and debated.
Use questions such as:
· What do you notice about what the task is asking you to investigate?
· What will you need to do with the interpretations you encounter?
· Where will you need to make your own judgements?
· What evidence will you need to support those judgements?
· What do the marking criteria suggest will distinguish a stronger response?
· What questions do you currently have about the task?
Explain that students are not expected to understand every aspect of the History project at this stage. The requirements and skills introduced in the assessment notification will be explicitly developed throughout the project program.
Introducing the project phases
Explain that the History project will be developed through 4 phases across Term 4 to Term 2, aligned with the History Extension scope and sequence. The phases provide a structure for progressively developing the knowledge, skills and understanding required to complete the project.
Outline the purpose of each phase:
· Design – exploring an area of historical interest and developing a working investigation question.
· Investigate – researching and analysing interpretations, representations, perspectives and relevant evidence.
· Construct – developing and communicating a supported historiographical position.
· Submit – refining and presenting the investigation and ensuring all required components are complete.
Return students to Resource 1 – unpacking the History project and ask them to respond to the question: ‘What aspect of the History project do you currently think may be the most challenging? Why?’
Allow students time to discuss their responses in pairs before sharing with the class. Explain that this is an initial reflection based on their current understanding of the assessment notification rather than an expectation that they can accurately predict the challenges they will encounter.
Use student responses to clarify expectations and reinforce that each phase of the History project will be explicitly taught and supported. Encourage students to revisit their initial response as their understanding of the project develops.
Introduce Resource 25 – end-of-phase summary questions and explain that these will be used as checkpoints throughout the project. They support students to reflect on their progress and consider whether they are ready to move to the next phase.
Ethical and responsible historical investigation
Explain that historical investigations require respectful and responsible engagement with sources, interpretations and representations, particularly when exploring contested histories or topics involving sensitive issues or living communities.
Emphasise the importance of:
· acknowledging sources accurately
· representing the arguments and interpretations of others fairly
· avoiding plagiarism and misrepresentation
· considering cultural sensitivities and the ethical use of knowledge
· engaging respectfully with different perspectives and interpretations.
Explain that these principles will be explored in greater depth when students begin researching and working with sources. At this stage, students should recognise that ethical and responsible research is an ongoing expectation of the History project.
Introducing the process log
Note: the process log is a required component of the History project; however, the process log itself is not assessed for marks. Students are required to maintain the process log throughout the development of their project to document and reflect on their inquiry process.
Pose the question: ‘How do historians keep track of how their thinking changes throughout an investigation?’ Discuss how researchers document their research, decisions and reflections and explain that this provides a useful way of understanding the purpose of the process log. Emphasise that the process log should show thinking and development over time. It should not simply record what a student did or be reconstructed at the end of the project.
Inform students that the log may be maintained as a physical or digital document. A digital document shared through an appropriate cloud-based system is recommended to support teacher monitoring and minimise the risk of loss or damage. It can also assist with certification of the project.
Note: establish clear checkpoint dates for reviewing process logs and providing feedback.
Explain that the process log needs to provide a sequentially dated record of:
· processes undertaken in developing a topic and proposal for the project
· why the topic was chosen
· processes undertaken to conduct the inquiry
· progressive drafts of work
· sources used in preliminary notes and drafts
· teacher feedback, including notes generated from verbal feedback.
These requirements are already established in the existing lesson and are worth retaining because they make the expectations for the log explicit.
Modelling a process log entry
Explain that the quality of a process log entry comes from what it reveals about the student's developing thinking, rather than simply its length.
Display the following 2 examples:
Example A
I chose the Roman Empire as my topic and looked up some information.
Example B
I am interested in the fall of the Roman Empire because I have previously studied it in Year 7. During my initial reading, I encountered different explanations for its decline, including the significance of internal problems and external pressures. I now need to investigate how historians have approached these explanations and whether this could provide a suitable direction for a historiographical investigation.
Ask students: ‘What makes the second entry more useful as a record of the student’s developing investigation? Draw out that Example B:
· explains the student’s initial interest
· records what emerged from preliminary research
· identifies a possible direction for further investigation
· records uncertainty rather than pretending the investigation is already resolved
· identifies a next step.
Provide or display the worked example of a process log entry from the student resource booklet. Identify how the example records:
· the date
· an initial topic idea
· a possible historiographical issue or direction
· sources identified
· questions emerging from research
· thoughts and reflections
· possible next steps.
Have students open resource 2 – History project process log entry and complete their first entry. Ask students to consider:
· What areas of history or historical interpretation interest you?
· What historical debates, representations or controversies have you encountered previously?
· What questions about history might you be interested in investigating?
· What would you need to find out before deciding whether this could become a suitable History Extension investigation?
· What is one next step you could take?
Circulate the room and support students by prompting deeper thinking. At this stage, students are not expected to have identified a final topic, historiographical issue or investigation question. The purpose of the resource is to establish a starting point that can be revisited and refined as their research develops.
Concluding the lesson, return to the opening question: ‘Why might the past be constructed and interpreted in different ways?’ Invite students to offer an initial response based on what they have encountered during the lesson. Explain that they will return to this idea throughout the History Extension course as they investigate producers of history, evidence, interpretations, representations and changing approaches to the past.
Conclude by reinforcing that the History project is a process of inquiry and development. Students are not expected to know their final question, argument or conclusions at the beginning. Emphasise that a strong process log does not simply record what you did. It records how your thinking developed, the decisions you made, the questions that emerged and how your investigation changed as a result.
	

	Lesson 2 – design, plan and conduct a substantial historiographical investigation
Outcome
HX-12-03
Content
Plan and conduct a substantial historiographical investigation
Identify a topic for a historiographical investigation
Designing the investigation
The topic should reflect an area of student interest. The project:
must focus on the fundamental historiographical concepts and issues in History Extension
may be developed from a case study but must cover substantially different ground
must not overlap significantly with the examinable content of any Stage 6 course undertaken by the student
Topic development
The topic should be developed from one or more of the following areas:
differing interpretations of a historical debate or controversy
a particular historiographical issue, concept or controversy
contrasting approaches to a historical personality, issue or event
the role of museums and memorials in representing history
differing forms of historical communication, for example film, documentary, fiction, docudrama
Conducting the investigation
Students:
· maintain a record of their development of the project in a process log
Historiographical skills
Students use a variety of sources to:
identify and analyse differing historical and historiographical interpretations or issues
	Lesson overview
This lesson supports students to understand what makes a topic historiographical rather than descriptive. Students explore different types of historiographical topics and identify suitable areas of investigation aligned to the History Extension syllabus.
Suggested duration: one hour
Prior learning: students have previously explored historiography through the Constructing history – Key questions focus area, including how history is constructed, recorded and presented, and why historical interpretations and approaches change over time. Students will draw on this understanding as they begin to identify a topic, consider possible historiographical issues and develop their own historical investigation.
Key vocabulary: historiographical issue, debate, perspective and producer of history
Related resources: History Extension – History project teacher guide, Topic selection
Note: at the beginning of the lesson, clearly explain the learning intentions and success criteria. Make clear connections to prior learning about differing historical interpretations and refer to the learning intentions throughout the lesson as students analyse examples and generate potential topics.
Beginning of lesson
Students often begin with broad interests or content-based topics. It is important to shift students away from narrative topics and towards issues of interpretation, debate and representation. Emphasise that a historical event or area of interest may provide the starting point for a project, but the investigation itself must develop a historiographical focus.
Learning intentions
Students develop an understanding of:
what makes a topic historiographical
different types of historiographical topics permitted by the syllabus
historiographical debate within historical issues.
Success criteria
Students can:
explain the difference between a narrative topic and a historiographical topic as they plan their investigation
identify suitable historiographical topic types, such as debates, interpretations or representations that will involve analysis, synthesis and evaluation of information from historical sources
explain where interpretation or debate exists within a potential topic.
Core lesson
Note: students should ensure that questions are framed respectfully and do not oversimplify or misrepresent complex historical issues. Encourage careful consideration of how questions may shape interpretation and avoid bias or leading assumptions.
Activate prior knowledge by asking students to recall their learning from Constructing history – Key questions. Ask students:
What is historiography?
Who are the producers of history?
How can history be constructed, recorded and presented in different ways?
Why might approaches to history change?
Allow students to briefly discuss their responses with a partner before sharing selected responses with the class. Use targeted questioning to check understanding and clarify any misconceptions.
Pose the question: ‘What makes an investigation historiographical?’ Allow students to respond and use targeted questions to build student understanding.
Explain that a historical topic can provide the starting point for different types of investigation. What makes an investigation historiographical is its focus on how history has been constructed, interpreted, represented or debated, rather than simply explaining what happened in the past.
Break down this complex concept into smaller, more manageable parts by contrasting a descriptive historical investigation with a historiographical investigation, referring to the learning intentions. For example:
Historical: ‘What caused the Russian Revolution?’
Historiographical: ‘How have historians interpreted the causes of the Russian Revolution differently?’
Explain that the second question creates opportunities to investigate not only the different interpretations, but also how and why those interpretations were constructed, including factors such as the evidence used, the context and perspective of the producer of history, and their historical approach.
Note: teachers may substitute another familiar historical example where appropriate. The focus of the comparison is the distinction between historical and historiographical inquiry rather than students’ detailed knowledge of the historical topic.
Have students complete Resource 3 – What makes a topic historiographical? Circulate the room to monitor progress, provide feedback and address misconceptions. Encourage students to move beyond simply identifying that interpretations differ and consider how interpretations have been constructed and what may have shaped them.
Following the resource, use a series of questions to consolidate student understanding:
What makes the 2 investigations different?
What would you need to research to answer each question?
Which question requires you to investigate how history has been constructed or interpreted?
Is it the historical topic itself that makes an investigation historiographical?
What else might we investigate beyond identifying that historians have different interpretations?
Draw out that the same historical topic can support either a historical or historiographical investigation depending on the nature and focus of the inquiry.
Summarise for students that in History Extension, a historical topic provides a starting point for investigation. A historical investigation may focus primarily on explaining or understanding the past. A historiographical investigation examines how the past has been constructed, interpreted, represented or debated and may consider what has shaped those constructions and interpretations.
Using the ‘Topic selection’ section from the History Extension – History project teacher guide clearly explain the key points that students need to understand when undertaking the project:
the topic needs to have enough scope to undergo a substantial historical investigation
it needs to involve analysing and evaluating different historical approaches
it needs to provide an opportunity to engage with contested historical constructs.
Review the syllabus requirements:
focus on the fundamental historiographical concepts and issues of History Extension
address some of the constructing History key questions
cover substantially different ground if developed from a syllabus case study
not overlap significantly with examinable content of any Stage 6 course.
Check for understanding by asking questions about the key points and syllabus requirements for the project.
Note: explain that students do not need detailed knowledge of the fall of the Roman Empire for this resource. The focus is on identifying how historians can examine the same historical development and construct different interpretations of why it occurred.
On the board, write the heading ‘The fall of the Roman Empire’ and display the following quote and extract from 2 historians with different interpretations:
Edward Gibbon (internal decline interpretation) – ‘The decline of Rome was the natural and inevitable effect of immoderate greatness. Prosperity ripened the principle of decay; the causes of destruction multiplied with the extent of conquest.’ Gibbon E (1776–1789) The History of the Decline and Fall of the Roman Empire, 1st edn, Strahan & Cadell, London.
Peter Heather (external pressures interpretation) – Heather challenges explanations that primarily attribute Rome’s fall to internal decline, emphasising the significance of external pressures on the Empire, including the rise of Sassanid Persia and the migrations and invasions of groups across Rome’s frontiers. Heather P (2005) The Fall of the Roman Empire: A New History of Rome and the Barbarians, Oxford University Press.
Ask students ‘What do the 2 historians say that is similar?’ Draw out that both historians are examining the same historical issue: the decline of the Roman Empire. Then ask, ‘How does each historian explain Rome’s decline?’
Guide students to identify that Edward Gibbon presents Rome’s decline as emerging from conditions that developed within the Empire itself. In the extract, Gibbon suggests that Rome’s growth, prosperity and expansion contributed to the conditions that ultimately led to its decline.
Guide students to see that Peter Heather challenges an explanation based solely on Rome’s internal decline. While acknowledging internal problems, Heather argues that external pressures also made a significant contribution, particularly the migrations and invasions of Germanic peoples.
Ask, ‘What is the key difference between these interpretations?’ Draw out that Gibbon’s extract directs attention towards conditions developing within the Roman Empire, while Heather argues that internal decline alone is insufficient to explain Rome’s fall and places greater emphasis on external pressures. Follow with, ‘If both historians are investigating the decline of the same empire, why might they construct different explanations?’
Encourage students to begin considering factors such as the evidence available to each historian, their historical context and the approaches they take to explaining Rome’s decline.
Explain that identifying the difference between the interpretations is only the first step in historiographical inquiry. History Extension students also investigate how those interpretations have been constructed and what may have shaped the different approaches to the past.
Summarise the main learning point: a broad historical topic can provide the starting point for a range of History Extension investigations. For example, rather than simply investigating ‘Why did the Roman Empire fall?’ students might explore questions such as:
Why have historians disagreed about the causes of the fall of the Roman Empire?
How have interpretations of the fall of the Roman Empire changed over time?
How has the evidence used by historians shaped interpretations of Rome’s decline?
To what extent have the contexts of historians influenced their interpretations of the fall of Rome?
Emphasise that there is no single History Extension question arising from a topic. The focus is on developing an investigation that engages with historians, historical interpretation, evidence and debate.
Have students undertake Resource 4 – identifying a historiographical issue and allow them to practise independently, providing support as students work through the example. Once students have completed the resource and are feeling comfortable with the differentiation, have them undertake Resource 5 – historiographical versus non-historiographical to fine tune their skills in understanding the difference between historiographical and non-historiographical. Check student understanding, correcting errors and reinforcing success.
Give students time to independently brainstorm possible topic areas that interest them. For each topic, ask students to identify aspects they could explore further, such as differing interpretations, changing representations, contested evidence, different perspectives or questions about how the history has been constructed.
Students are not expected to identify a historiographical debate at this stage. Encourage them to record questions and possibilities that could be tested through preliminary research. Circulate the room and use questioning to help students move from a broad historical interest towards a potential historiographical issue.
The teacher circulates the room providing guidance where needed.
Process log resource
Take a few minutes for students to record early thinking about possible areas of historiographical investigation in their process log.
Entries should include:
possible topic areas or historical issues of interest
examples of historical debates or differing interpretations
initial reflections on why the issue is contested or interpreted differently.
Students should also note questions emerging from discussion and activities.
Concluding the lesson
Conclude the lesson by asking students to reflect on the difference between an historical investigation and an historiographical investigation. Reinforce that an historical topic can provide the starting point for either; it is the focus of the investigation and the question being asked that determines whether it is historiographical. Ask students to complete the statement:
‘An historical investigation focuses on …, while an historiographical investigation focuses on …’
Reinforce that historiographical investigations explore how the past has been constructed, interpreted, represented or debated, and what has shaped those interpretations.
Explain that in the next lesson, students will use their preliminary topic ideas to explore possible historiographical issues and begin developing a focused investigation question.
‘An historical issue investigates the past itself. An historiographical issue investigates how historians have interpreted the past and why those interpretations differ.’
Resource 3 possible answers:
· Fall of Rome – Why have historians disagreed about the causes of the fall of the Roman Empire?
· Atomic bomb – How has context influenced how historians have debated the justification of the atomic bomb?
· Richard III – How and why have interpretations of Richard III changed over time?
· Columbus – How and why have interpretations of Columbus changed over time?
· Salem witch trials – How has the use of different evidence shaped historians’ interpretations of the causes of the Salem witch trials?
· Irish Famine – Why have historians disagreed about responsibility for the Irish Famine and its consequences?
· Ned Kelly – How and why have representations of Ned Kelly changed over time?
· Local community history – How have different perspectives shaped the way the history of a local community has been constructed and represented?
Resource 4 possible answers:
· Historical event – the use of the atomic bomb in 1945.
· Key argument and interpretation – Herbert Feis argues that the bomb was used to end the war quickly and save lives. This interpretation suggests the decision was a military necessity.
· Key argument and interpretation – Gar Alperovitz argues the bomb was used mainly as a political strategy to intimidate the Soviet Union.
· Reasons for varying interpretations – background, differing political spheres.
· Phrasing the historiographical debate as a History Extension investigation – ‘How have historians debated the reasons for the use of the atomic bomb in 1945?’
Resource 5 answers: Historical – 1, 3, 5, 7, 9 and 11; Historiographical – 2, 4, 6, 8, 10 and 12.
Evidence of learning
Students demonstrated their understanding by accurately distinguishing between descriptive topics and historiographical issues, and by transforming descriptive topics into questions that reflect historical debate. Students also began identifying potential areas of investigation, demonstrating an emerging ability to frame their own topic as an historiographical issue focused on historical interpretation and debate.
	

	Lesson 3 – from topic to historiographical question
Outcomes
HX-12-02, HX-12-03
Content
Plan and conduct a substantial historiographical investigation
Identify a topic for a historiographical investigation
Construct and communicate a position about an area of historiographical interpretation
Develop an understanding of historiographical issues relating to the topic and construct a precise question
Designing the investigation
The topic should reflect an area of student interest. The project:
must not overlap significantly with the examinable content of any Stage 6 course undertaken by the student
Conducting the investigation
Students:
maintain a record of their development of the project in a process log
Topic development
The topic should be developed from one or more of the following areas:
differing interpretations of a historical debate or controversy
differing interpretations of an archaeological site over time
a particular historiographical issue, concept or controversy
a critical analysis of the work of a producer of history or an archaeologist
contrasting approaches to a historical personality, issue or event
the role of museums and memorials in representing history
differing forms of historical communication, for example film, documentary, fiction, docudrama.
Historiographical skills
Students use a variety of sources to:
explain why different producers of history have differing perspectives and approaches
	Lesson overview
This lesson builds on topic development by supporting students to refine an historiographical issue into a precise question. Students also begin drafting their project proposal, outlining the focus, scope and intentions of their investigation.
Suggested duration: one hour
Prior learning: students have previous experience conducting historical investigations in Year 11 Ancient and/or Modern History, including developing inquiry questions, locating and evaluating evidence and refining an investigation.
Students have also explored historiography through the Constructing history – Key questions focus area, including how history is constructed, recorded and presented, who produces history, and why approaches to history change over time.
In the previous lesson, students distinguished between historical and historiographical investigations and identified possible areas of historical interest for their History Extension project. Students will draw on these inquiry skills and their understanding of historiography as they begin developing a focused and manageable working investigation question.
Key vocabulary: historiographical question, scope, focus, research intentions
Related resources: History Extension – History project teacher guide, 
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make links to the previous lesson and regularly refer to the success criteria as students draft and refine their questions. Refer to the History Extension – History project teacher guide under the topic ‘Framing the question’ to support this lesson.
Beginning of lesson
Begin with Resource 6 – evaluating investigation questions by asking students to independently consider the sample investigation questions and rank each as Strong, Developing or Limited as currently framed, providing a justification for their decision. Have students compare one or 2 of their decisions with a partner. Discuss selected responses as a class.
Use the discussion to revisit the distinction between an historical and historiographical investigation and identify any misconceptions.
Reinforce that the wording of a question alone does not determine whether an investigation is historiographical. What matters is whether the investigation provides opportunities to critically examine how history has been constructed, interpreted, represented or debated and what has shaped those interpretations.
Explain that students will now apply this understanding to an area of history that may interests them. Initially developed questions that are too broad, descriptive or focused primarily on explaining the past. Explicitly model how a historiographical question shifts the focus towards historical interpretation, representation and debate. Use Resource 6 – evaluating investigation questions examples to check students’ understanding before introducing the process of ‘asking questions of the question’ to help students refine broad ideas into focused and manageable project questions.
Learning intentions
Students develop an understanding of:
how to develop a focused and manageable working investigation question
why different producers of history may construct differing perspectives and interpretations
the focus and scope of a substantial historiographical investigation.
Success criteria
Students can:
develop a focused and manageable working investigation question
explain how their investigation provides opportunities to critically examine historical interpretations, representations or perspectives
identify connections between their investigation and the Constructing history – Key questions
outline the focus, scope and intentions of their investigation in a project proposal.
Core lesson
Note: students should be mindful that their question allows for balanced investigation and does not predetermine a conclusion. Ethical inquiry requires openness to multiple interpretations and a willingness to engage with differing perspectives.
Explain that developing a History Extension project question is an iterative process. Students may move between an area of interest, preliminary research, possible historiographical issues and different versions of their question before establishing a suitable investigation.
Demonstrate on the board how this process can occur using the following 4 steps. Use Richard III and his historical reputation as the worked example.
Step 1 – start with an area of historical interest
Have students begin Resource 7 – questions of the question to explore their initial area of historical interest and identify possible directions for investigation.
Explain that students are not expected to answer every prompt in Resource 7 at this stage. They will return to the resource as they narrow their focus and undertake preliminary research.
Ask students to identify an area of history that interests them. Encourage students to consider areas that:
have been interpreted or represented in different ways
involve contested evidence or perspectives
have generated historical debate
provide opportunities to investigate how history has been constructed
do not significantly overlap with examinable content from another Stage 6 course they are undertaking.
Explain that at this stage this is simply an area of historical interest. Further exploration is required before determining the direction of the investigation.
Step 2 – narrow the focus
Model how a broad area of interest can be narrowed by identifying a more specific aspect, issue, event, representation, debate or historical problem. Students may consider historical concepts, such as cause, impact, significance or continuity and change, as well as historiographical concepts such as context, evidence, perspective, representation, changing interpretations and producers of history.
For example: Richard III – Richard III’s historical reputation – How Richard III’s reputation has been constructed and changed over time.
Have students continue Resource 7 by considering possible ways to narrow their own area of historical interest. Reinforce that students do not need to have identified a definitive historiographical debate at this stage. Their preliminary research will help them determine whether their proposed area provides sufficient historiographical potential.
Step 3 – explore the historiographical debate
Explain that preliminary research is necessary before students can determine the historiographical possibilities within their proposed investigation.
Using Richard III, model how preliminary research might identify historians and other producers of history, different interpretations and representations, the evidence used to construct accounts of the past, and factors that may have shaped them.
Students might encounter:
Thomas More and the development of an early negative portrayal of Richard III
William Shakespeare, whose Richard III contributed to an enduring representation of Richard as a ruthless and illegitimate ruler
later historians who have questioned or reassessed aspects of established interpretations
the Richard III Society and attempts to challenge Richard’s established reputation
archaeological and scientific evidence following the discovery of Richard III’s remains
museums, documentaries and other public representations that construct Richard III for contemporary audiences.
Ask:
What interpretations or representations can you identify?
Where do they differ?
What evidence is being used?
Who produced each account or representation?
What might have shaped it?
Has the interpretation or representation changed over time?
Explain that the historiographical issue is therefore not simply what Richard III did, but how his historical reputation has been constructed, challenged and reconstructed by different producers of history over time.
Connect to the Constructing history – Key questions
Ask students to consider which of the Constructing history – Key questions their emerging investigation might allow them to explore:
What is history?
Who are the producers of history?
How has history been constructed, recorded and presented in different eras?
Why have approaches to history changed in different eras?
Explain that an investigation does not need to address every key question. Students should identify the question or questions that meaningfully connect with their developing investigation.
Have students return to Resource 7 and add to or revise their initial responses based on their preliminary research. Students should begin identifying possible interpretations, representations, producers of history, evidence and historiographical issues that could shape their investigation.
Step 4 – develop a historiographical question
Model how the investigation can now be shaped into a focused and manageable working question: Richard III – Richard III’s historical reputation – Changing interpretations and representations of Richard III – How and why has Richard III’s historical reputation been constructed and reconstructed over time?
Explain that a strong History Extension investigation does more than identify that different interpretations exist. It provides opportunities to investigate how and why history has been constructed, including the influence of evidence, context, perspective, methodology and producers of history.
Emphasise that there is no single formula for a History Extension question. A question does not necessarily need to include words such as historians, interpretations or historiography. What matters is the nature of the investigation that the question enables.
Have students begin Resource 8 – developing your investigation question, drawing together their thinking from the 4-step process to draft a working investigation question.
Explain that the question remains provisional and may continue to change as students undertake further research.
Testing the strength of a working question
Explain that once students have developed a working question, they need to test whether it provides sufficient scope for a substantial historiographical investigation.
Display the following question: ‘To what extent have revisionist historians challenged the traditional justification for the use of the atomic bomb in 1945?’
Use the question to model how students can interrogate the potential of a working question.
Explain that:
traditional interpretation refers to an established or widely accepted explanation of the past
revisionist interpretation refers to an interpretation that challenges, re-examines or offers an alternative to an established interpretation, for example, through reconsidering existing evidence, introducing new evidence or approaching the past from a different perspective.
Discuss features of the question, including:
it identifies an established interpretation and a challenge to that interpretation
it provides opportunities to investigate why interpretations differ and what has shaped them
the atomic bomb in 1945 provides a clear historical focus
justification provides a particular issue for investigation
to what extent it invites evaluation of competing interpretations.
Remind students, however, that a question may be brief or framed differently and still have strong potential for an historiographical investigation. The presence of particular words or a particular question structure does not by itself make a question appropriate for History Extension.
When testing a working question, students should consider whether:
the question provides opportunities for critical historical inquiry rather than primarily description
the scope is focused and manageable
the investigation provides opportunities to engage with how history has been constructed, interpreted, represented or debated
there is sufficient evidence, scholarship or other historical production to support the investigation
the investigation provides opportunities to examine what has shaped interpretations or representations
the investigation connects meaningfully to one or more of the Constructing history – Key questions
the investigation does not significantly overlap with examinable content from another Stage 6 course undertaken by the student.
Apply, test and refine the working question
Have students return to Resource 8 – developing your investigation question and test their working investigation question against the prompts provided.
Circulate the room and provide targeted feedback, referring explicitly to the learning intentions and success criteria.
Where students identify gaps in their understanding or are unable to identify sufficient historiographical possibilities, encourage them to return to Resource 8 – developing your investigation question and undertake further preliminary research rather than forcing an investigation question prematurely.
Have students complete the peer-evaluation component of Resource 8 – developing your investigation question. Partners should consider:
What is the investigation really trying to find out?
Where might the historiographical issue lie?
What interpretations, representations or producers of history could be explored?
Does the question allow investigation of what has shaped interpretations?
Which Constructing history – Key question or questions might it explore?
Is the scope manageable?
What further preliminary research might help refine the question?
Students record one suggestion from their partner and make any changes they consider appropriate to their working investigation question.
Reinforce that refinement is an expected part of the History Extension project. Students may return to their question and modify it as their research and understanding develop.
Note: it is recommended to review the History Extension – History project teacher guide scenario in ‘Framing the question’ to refresh how to support students with topic development.
Developing the project proposal
Once students have developed a viable working investigation question, introduce or review the format of the project proposal as set out in the Sample assessment task 1 notification.
Keep in mind that:
a 2 to 3 page report is recommended
the submission format can be differentiated to meet student learning needs
providing a scaffold for the proposal is recommended to support students in addressing all requirements.
Previous students’ proposals can be used to model effective proposal writing. Teacher-developed models containing deliberate weaknesses or errors can also be used, with students identifying areas for improvement.
Students begin outlining the:
working investigation question
focus of the investigation
proposed scope
research intentions.
Remind students to review Resource 25 – end-of-phase summary questions to determine their progress in Phase 1 and whether they are ready to move into Phase 2.
Concluding the lesson
Return to the learning intentions and success criteria and ask students to identify one way in which their initial area of historical interest changed as they moved through the 4-step process.
Reinforce the progression: area of historical interest – narrowed focus – preliminary research and historiographical possibilities – working investigation question – testing and refinement.
Emphasise that this process is iterative, meaning that individuals build, test and improve their question and essay rather than linear. Further research may cause students to reconsider their focus, return to their preliminary questions or revise their working investigation question.
Process log 
Students record the development of their investigation following the work completed during the lesson. Entries should include:
their current working investigation question
the focus and scope of the investigation
initial research intentions
possible historical interpretations, representations, historians or other producers of history that may be relevant
the Constructing history – Key question or questions their investigation may explore
further research or questions that need to be investigated.
Students should also reflect on how and why their question has evolved from their earlier ideas, including any changes resulting from preliminary research, teacher feedback or peer evaluation.
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In this learning sequence, students apply their understanding of historiography to the History project. They move from identifying an area of historical interest to developing a focused historiographical issue and inquiry question, before planning and conducting their investigation. Throughout the sequence, students critically engage with historical interpretations and evidence and develop a coherent historical argument in response to their inquiry question.
Table 2 – Learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 4 – investigate –conducting the investigation
Outcome
HX-12-03
Content
Plan and conduct a substantial historiographical investigation
Locate, select, analyse, synthesise and evaluate historical information from a range of sources with differing perspectives and interpretations
Conducting the investigation
Students:
· identify their topic area, inquiry questions, the precise question, and research intentions
· consult a wide range of sources during their research
· maintain a record of their development of the project in a process log
· consider, where relevant, the ethical implications of the topics that are selected
Historiographical skills
Students use a variety of sources to:
explain why different producers of history have differing perspectives and approaches
	Lesson overview
This lesson supports students to move from planning to action by clearly teaching how to design an historiographical investigation. Students learn how to select appropriate historians and sources, understand differing perspectives, and begin maintaining a process log to document their investigation.
Suggested duration: one hour
Prior learning: students have developed a precise historiographical question and drafted a project proposal outlining the focus and scope of their investigation. At the start of the lesson, the teacher revisits the project proposal to reinforce that a strong investigation is driven by the question and shaped by historiographical perspectives, not by random source collection.
Key vocabulary: primary and secondary sources, database, Boolean search, project proposal
Related resources: History Extension – History project teacher guide, EBSCO connect guide , graphic organiser, Effective databased searches, The State Library of NSW, JSTOR, Google Scholar, Google Books, Academia, concept map
Note: at the beginning of the lesson, explain the learning intentions and success criteria. Make clear links to students’ project proposals and refer back to the learning intentions throughout the lesson as students select sources and begin their process logs.
Beginning of lesson
Students may be tempted to begin researching broadly without a clear strategy. It is important to emphasise that historians design investigations deliberately by selecting sources that represent different perspectives and interpretations. Reinforce that the process log is not an add-on but a key record of their thinking and decisions throughout the investigation.
Learning intentions
Students develop an understanding of:
designing a historiographical investigation that responds directly to their question
selecting historians and sources that represent differing perspectives and interpretations
how to begin documenting their investigation in a process log.
Success criteria
Students can:
explain how selected sources relate to their historiographical question
identify historians or sources that represent different perspectives
maintain a process log that records research decisions and thinking.
Core lesson
Note: at this stage, students may not yet understand that designing an historiographical investigation requires deliberate decisions about the interpretations, perspectives, producers of history and evidence they will investigate. This lesson supports students to move from broad or unstructured research towards a planned historiographical inquiry.
Emphasise that sources should be selected responsibly because they are credible, relevant and appropriate to the investigation, rather than because they support a predetermined conclusion. Students should remain open to evidence and interpretations that challenge their initial thinking.
Have students revisit the working investigation question they developed in the previous lesson. Explain that the focus of this lesson is no longer simply ‘What is my question?’, but ‘How will I investigate it?’
Why might interpretations differ?
Using Resource 9 – conducting your investigation ask students: ‘If 2 producers of history investigate the same historical issue but construct different interpretations, why might that be?’
Have students independently record possible explanations using the graphic organiser. Encourage students to draw on their learning from the Constructing history – Key questions and consider factors such as:
context
perspective
purpose and intended audience
evidence selected and how it is interpreted
methodology or approach
access to different or new evidence
the form in which history is constructed and presented.
Have students compare their responses with a partner before discussing them as a class. Record key factors on the board and ask students to explain how each could contribute to different constructions of the past.
Reinforce that identifying different interpretations is only the starting point of an historiographical investigation. Students also need to investigate how and why those interpretations were constructed and what may have shaped them.
Explain that these considerations will help students make deliberate decisions about which producers of history, interpretations and evidence they need to investigate to address their working question.
Designing an investigation
Explain that historical research does not involve collecting sources randomly. Historians and other producers of history make decisions about the evidence they use, the questions they ask and the perspectives they consider.
Every selection can bring particular voices and interpretations into an investigation while leaving others out. Students therefore need to consider:
what they need to find out
which interpretations and perspectives need to be investigated
which producers of history are relevant
what evidence will allow them to investigate and critically evaluate those interpretations
whether their selection provides sufficient scope to consider alternative or challenging interpretations.
Demonstrate how to design an investigation using the following working question:
‘How and why has Richard III’s historical reputation been constructed and reconstructed over time?’
Break the question down
Model how the working question can generate smaller areas for investigation:
How was Richard III represented by early producers of history?
How did Tudor writers construct Richard III’s reputation?
How has Shakespeare’s representation influenced understandings of Richard III?
How have later historians challenged or reassessed earlier interpretations?
What evidence has been used to support or challenge these interpretations?
How has new archaeological and scientific evidence affected interpretations?
What factors, including context, perspective, purpose and methodology, have shaped different constructions of Richard III?
Are there identifiable traditions, approaches or schools of thought within these interpretations?
Explain that these are not separate project questions. They identify areas of inquiry that will help the student investigate the overarching working question.
Identify relevant producers of history and interpretations
Model how students might identify producers of history relevant to different aspects of the investigation. For example:
Thomas More – consider how and why More constructed an influential early account of Richard III and the context in which it was produced
William Shakespeare – investigate how Shakespeare constructed and popularised a particular representation of Richard III, drawing on earlier representations and considering its context, purpose and form
later historians – examine how historians have accepted, challenged or reassessed established interpretations of Richard III
the Richard III Society – consider its role in challenging Richard’s established historical reputation
archaeologists, scientists, museums and documentary producers – investigate how new evidence and contemporary forms of historical production have contributed to changing representations of Richard III.
Emphasise that students should not simply collect producers who hold opposing views. They need to consider why each producer is relevant to the investigation and what examining their work will allow them to investigate.
Identify types of sources and evidence
Model the types of material that could support the investigation, such as:
contemporary and near-contemporary written accounts
literary representations
historical scholarship and monographs
academic journal articles
archaeological and scientific evidence
museum exhibitions and interpretive material
documentaries and other public representations of history
historiographical works that examine changing interpretations of Richard III.
For each source or type of evidence, ask: ‘What will this allow me to investigate?’
Explain that a strong investigation is not built by collecting as many sources as possible. It is built by deliberately selecting evidence and interpretations that enable the student to investigate the question critically and consider how and why different constructions of the past have developed.
Apply the process to your investigation
Have students complete Resource 10 – designing your investigation.
Students apply the model to their own working investigation question by:
breaking their question into key areas for investigation
identifying relevant interpretations, perspectives and producers of history
identifying appropriate types of sources and evidence
considering which Constructing history – Key questions their investigation engages with
explaining how factors such as context, perspective, purpose, evidence and methodology may shape the interpretations they investigate.
Allow sufficient time for students to develop their investigation plan.
As students work, circulate and use prompts such as:
How does this area of inquiry help you investigate your working question?
Where is the historiographical inquiry in your plan?
Which interpretations, representations or perspectives do you need to investigate?
Which producers of history might help you explore these?
What has potentially shaped their interpretations?
What evidence will allow you to investigate this?
Which Constructing history – Key question or questions are you engaging with?
Are there important perspectives or interpretations you have not yet considered?
Is the scope manageable?
Have students access past History Extension projects from the State Library of NSW archives and identify how previous students broke down their investigation questions, selected interpretations and structured their historiographical inquiry.
Note: it is recommended to review the ‘Effective databased searches’ found in ‘Phase 2 – Investigate’ in the History Extension – History project teacher guide to support students with research.
Instruct students that they must conduct academic research for the History project. Demonstrate how to locate appropriate academic sources, including the use of databases, library catalogues and curated history resources. Ensure that emphasis is placed on identifying historians’ perspectives and relevance to the historiographical question. Examples of these academic resources and their unique attributes are listed below.
State and local libraries
The State Library of NSW and local libraries provide students with access to a range of print and digital resources. Membership is free and, in many cases, can be completed online.
JSTOR
JSTOR collections are free to access with a State Library of NSW membership. This provides students access to a range of academic journals that may be appropriate for their project.
Google Scholar
Google Scholar is a useful search engine for academic literature. It links to free and full texts when available. For paid resources, students can read the abstracts to identify whether it could be a useful resource. They can then search the title in the State Library of NSW and JSTOR databases to see if free access is available.
Google Books
Google Books is a useful search engine for books. Full view or preview book content is provided where copyright allows. Students can filter results by available view, publication type and date range.
Academia
Students can create a free account to access research papers uploaded by academics to Academia. There are over 700,000 history research papers currently available on the site.
Universities
Some Australian universities offer free or discounted library membership to students in Years 11–12. Be aware that most only support in-person library use rather than access to their online resources.
Display the interactive concept map available through the Digital Learning Selector. This resource is also referenced in the History Extension Teacher Guide under Effective database searches’. Demonstrate how students can use the concept map to organise key concepts and search terms to guide their research. A digital or printed version can be provided to students. Model how to use the concept map before students plan their own research using Resource 11 – concept map
The next step is to introduce Boolean search operators demonstrating to students how the ‘And, or, Not, Quotation Marks, Asterisk and Parentheses’ can help refine and narrow searches.
And – narrows the search to records containing both terms. Most databases recognise the operator in uppercase. Google assumes AND for all terms unless another operator is used. For example, ‘Genghis AND revolution’.
Or – expands the search to records that contain any of the terms. For example, ‘Genghis OR Khan’.
Not – narrows the search to records that do not contain the term. Most databases recognise the operator in uppercase. Google recognises a minus symbol (-) directly before the term instead of NOT. For example, ‘Genghis - China’.
Quotation marks – narrows the search to records containing the exact phrase. For example, “Genghis Khan”.
Asterisks – expands the search to include all words with the starting letters before the asterisk. For example, ‘historiography’ will search for ‘historiography’ and ‘historiographical’.
Parentheses – combines multiple search operators to separate and prioritise the operators. The operator within the parentheses will be performed first by the search engine. For example, ‘(Genghis OR Khan) AND revolution’.
Once students have a list of key search terms, they can start grouping them with search operators to create search strings, such as ‘(Genghis OR Khan) AND revolution’. Using EBSCO connect guide or Scribbr gives students the opportunity to practise using the Boolean search operators to refine their sources.
Note: it is suggested that teachers could give students a laminated bookmark with the Boolean search prompts and explanation to remind them of the prompts after the lesson.
Process log focus
Have students continue recording their process of investigation and direction. All plans and activities should be added to the student log to provide a record of sequential development.
Entries should include:
initial historians and preliminary research, sources or interpretations identified
reasons for selecting these sources
notes on different perspectives or approaches represented by these sources.
Students should also record how the sources connect to their historiographical question.
To conclude the lesson, have students reflect on how their investigation has developed from a broad idea into a structured plan. A strong History Extension project is built on clearly identifying what needs to be investigated, which historians will be engaged with and how students will explore the debate within their question. Moving forward, encourage students to continue refining their plan so that each part of their investigation directly supports a response to their historiographical question.
Differentiation: for Resource 9 – conducting your investigation you may recommend sentence starters to students, such as ‘This investigation will explore …’, Historians disagree about …’ or ‘This project may argue that …’, to support students in detailing their investigation.
Evidence of learning
Students can justify initial source selection, identify differing perspectives and demonstrate emerging understanding of investigation design through process log entries and verbal explanations.
	

	Lesson 5 – investigate –analysing historiographical perspectives
Outcome
HX-12-03
Content
Plan and conduct a substantial historiographical investigation
Locate, select, analyse, synthesise and evaluate historical information from a range of sources with differing perspectives and interpretations
Conducting the investigation
Students:
· consult a wide range of sources during their research
· consult with appropriate experts where relevant during the development of their project
· maintain a record of their development of the project in a process log
· consider, where relevant, the ethical implications of the topics that are selected
Historiographical skills
Students use a variety of sources to:
identify and analyse differing historical and historiographical interpretations or issues
	Lesson overview
This lesson focuses on teaching students how to analyse, compare and evaluate differing historiographical interpretations. Students examine historians’ arguments, identify points of agreement and disagreement, and begin making evaluative judgements about interpretations in relation to their question.
Suggested duration: one hour
Prior learning: students have designed their investigation and selected initial historians and sources in the previous lesson. At the beginning of the lesson, the teacher revisits students’ source selections and process log entries to reinforce that selecting sources is only the first step, the core of historiographical inquiry lies in analysis and evaluation of interpretations.
Key vocabulary: argument
Related resources: History Extension – History project teacher guide, Frayer diagram, Venn diagrams, Organising research
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to students’ selected sources and refer to the learning intentions throughout the lesson as students practise analysing and comparing interpretations.
Beginning of lesson
Students often default to summarising what historians say rather than analysing and evaluating interpretations. It is important to intentionally model the difference between description and analysis, and to emphasise that evaluation involves making judgements about the strengths and limitations of interpretations.
Learning intentions
Students develop an understanding of:
analyse historians’ interpretations in relation to their question
compare differing historiographical interpretations
evaluate the strengths and limitations of interpretations.
Success criteria
Students can:
explain the key argument of an historian and how it relates to their question
identify similarities and differences between historians’ interpretations
analyse and make evaluative judgements about interpretations using evidence.
Core lesson
Note: this lesson models how students move beyond summarising sources to critically analysing how producers of history construct interpretations of the past. Emphasise that students should base their analysis on evidence from the source and avoid making assumptions about how factors, such as context, perspective or purpose, have shaped an interpretation.
Continue the Richard III worked example from previous lessons by examining Thomas More’s construction of Richard III in Resource 12 – worked example – Thomas More’s construction of Richard III. Revisit the inquiry question: ‘How and why has Richard III’s historical reputation been constructed and reconstructed over time?’
Explain that the investigation requires students to examine different constructions of Richard III and consider how and why these have developed.
Model the analysis of a source
On the board, demonstrate how to analyse Thomas More’s History of King Richard III using the source-evaluation scaffold in Resource 12 – worked example – Thomas More’s construction of Richard III.
‘Richard, the third son, of whom we now treat, was in wit and courage equal with either of them, in body and prowess far under them both: little of stature, ill featured of limbs, crooked-backed, his left shoulder much higher than his right, hard-favored in appearance … He was malicious, wrathful, envious, and from before his birth, ever perverse’ (More 1963).
Sir Thomas More, The History of King Richard III (More, 1963, pp 7–8).
Source details
Producer of history – Thomas More
Title – History of King Richard III
Date – written c. 1513–1518, approximately 30 years after Richard III’s death
Type of history being produced – an historical account of Richard III’s rise to power and reign, written by a Tudor-era humanist and writer.
Summary of the source
More constructs a strongly negative representation of Richard III. Richard is presented as physically flawed and is characterised as ‘malicious, wrathful, envious’ and morally corrupt. More’s language encourages the reader to associate Richard’s physical appearance and personal characteristics with a negative representation of his character.
Emphasise that summarising More’s representation is only the starting point. A History Extension investigation asks students to consider how this representation has been constructed and what may have shaped it.
Historical construction
More constructs Richard III as a morally flawed and deeply negative historical figure. Ask students: What evidence from More’s account supports this interpretation? Students should distinguish between what More actually writes and conclusions they draw from his representation.
Evidence and support
When drawing students’ attention to the evidence and how it is constructed have students consider the characteristics More attributes to Richard, and the events and actions More selects and emphasises. Highlight the language used to characterise Richard, the evidence and accounts available to More at the time and what may have been selected, emphasised or omitted in constructing the account. Have students consider the question: ‘How has More constructed this particular representation of Richard III?’
Context, perspective and purpose
For context, perspective and purpose explain that More wrote after Richard III’s death and during the Tudor period. Rather than assuming that this context automatically explains More’s interpretation, ask students to investigate:
When and in what circumstances was the account produced?
What relationship did More have to the political and intellectual context in which he was writing?
What earlier accounts or sources did he draw upon?
What may have been More’s purpose in constructing the account?
How might these factors have influenced the way Richard III was represented?
Reinforce that students should establish a supported connection between these factors and the interpretation rather than simply stating that More’s context influenced his view.
Other factors shaping the construction of history
Extend the analysis by considering the type of history More is producing, his approach to constructing a historical narrative and the evidence available to him. Highlight that More does not simply record events. His selection of details, characterisation and language contribute to the construction of a particular representation of Richard III. Ask students to consider what evidence would be needed to determine whether More created this representation himself or was drawing upon earlier written and oral traditions.
Usefulness for the investigation
When looking at the usefulness for the investigation, More’s account is useful because it provides an influential early construction of Richard III’s reputation and allows students to investigate how that reputation developed after Richard’s death. It can also provide a point of comparison with later historians who have reassessed the evidence and challenged or qualified aspects of the established portrayal.
Ask students what does More’s account allow us to investigate in relation to our working question? Link to the Constructing history – Key questions, then ask students which key questions this source could help investigate. (Possible connections include, ‘Who are the producers of history in different eras?’, ‘How has history been constructed, recorded and presented in different eras?’ and ‘Why have approaches to history changed in different eras?’)
Discuss how analysing Thomas More requires students to investigate not only what he says about Richard III, but how his account contributes to the construction of Richard’s historical reputation.
Limitations
When looking at the limitations, explain that identifying limitations should not become a checklist of reasons to dismiss a source. Have students instead ask what can this source help us investigate, and what can it not establish on its own?
More was not an eyewitness to Richard III’s reign and wrote after the events he describes. His account therefore needs to be considered alongside the evidence and earlier accounts on which it was based.
However, this does not make the source less valuable for an historiographical investigation. Its importance lies partly in the role it played in constructing and transmitting an influential interpretation of Richard III.
Have students now apply the same process using the scaffold provided in Resource 13 – source evaluation scaffold to examine Charles Ross’s interpretation of Richard III.
Explain that Ross provides students with an opportunity to investigate a later historical construction of Richard III rather than simply looking for an historian who presents the opposite view to More.
Using an appropriate extract from Ross’s Richard III, students should identify:
Ross’s interpretation of Richard III
evidence Ross uses to construct and support his interpretation
relevant aspects of Ross’s context, perspective and historical approach
how Ross engages with earlier evidence and interpretations
what may have shaped his construction of Richard III
the usefulness of Ross’s work for the investigation
limitations of the source
connections to the Constructing history – Key questions.
Remind students to distinguish between what Ross actually argues and what factors can we reasonably demonstrate have shaped that interpretation.
Comparing constructions of Richard III
Now that students have analysed 2 sources, explain that historiographical analysis goes beyond identifying that 2 producers of history have different views. Students need to examine how each construction has been developed and what may account for the similarities and differences between them.
Have students undertake Resource 14 – comparing constructions of the past, where they will compare More and Ross. As identified before, students should consider:
How does More construct Richard III?
How does Ross construct Richard III?
Where do their interpretations agree?
Where do they differ?
What evidence does each use?
How does each producer use or interpret evidence?
What role might context, perspective, purpose or historical approach play in shaping each construction?
How does Ross engage with or reassess earlier constructions of Richard III?
What has changed in the construction of Richard III between More and Ross?
What, if anything, has remained consistent?
Which Constructing history – Key questions does this comparison help us investigate?
As students complete the resource, reinforce that they should not reduce the comparison to More is negative/Ross = positive. Ross does not simply replace a negative Richard with a positive Richard. The value of the comparison lies in examining how a later historian critically engages with evidence and inherited interpretations to construct a more nuanced assessment.
As a class, review student responses and ask why might More and Ross construct Richard III differently? At this time use student responses to revisit the concepts developed in Lesson 4, perspective, context, purpose and evidence. Extend these where appropriate to include methodology, access to evidence and changing approaches to historical inquiry. Ask students to identify specific evidence that supports any proposed connection. Reinforce that simply stating ‘their contexts were different’ does not explain why their interpretations differ.
Then ask how does comparing More and Ross help us investigate the question: ‘How and why has Richard III’s historical reputation been constructed and reconstructed over time?’ Draw out that the comparison allows students to investigate not simply whether Richard III was a good or bad king, but how historical knowledge and reputation have been constructed, transmitted, challenged and reassessed.
Now have students apply the same process to their own investigation. Have students select 2 relevant sources or producers of history identified through their preliminary research. Using the processes modelled in Activities 13 and 14, students begin to consider, what each producer argues or represents, the evidence used, how the interpretation or representation has been constructed and where the interpretations agree or differ. They also need to look at what may have shaped those similarities and differences and how each source contributes to their working investigation question. They need to look at which Constructing history – Key question or questions the comparison allows them to explore.
Circulate the room and use questions such as:
What does the source actually say?
What evidence supports your interpretation of the producer’s position?
How has the producer constructed this interpretation?
What evidence has the producer selected and how has it been used?
What might have shaped this construction, and how do you know?
How does this source contribute to your investigation?
What does comparing these producers allow you to investigate that analysing either one alone would not?
Conclude by reinforcing that History Extension research is not simply collecting and summarising sources. Students critically examine how histories have been constructed, what has shaped those constructions and how different interpretations contribute to an ongoing understanding and contestation of the past.
Note: students should not be expected to speculate about wider contextual influences on Gairdner, Sylvester or Ross from this extract alone. Further research would be required to establish these connections.
Resource 13 possible answers: see Resource 26 – possible answers and teacher guidance.
Resource 14 possible answers: see Resource 26 – possible answers and teacher guidance.
A number of other tools are available to assist students’ analysis of sources such as the Frayer diagram and Venn diagrams. Refer to the ‘Organising research’ found in ‘Phase 2 – investigate’ in the History Extension – History project teacher guide to support students’ appropriate use of sources.
It is important to guide effective note-taking in a clear and explicit way so that students develop their ability to analyse and retrieve information. Demonstrate using the template provided the Cornell Method for effective note-taking available in the section ‘Organising research’ found in the History Extension – History project teacher guide. Remember that the template can be adapted to suit the needs of the student.
Conclude the lesson by reinforcing that comparing producers of history and their interpretations can reveal how history has been constructed, interpreted and debated. Have students apply the scaffold to their own investigation by analysing selected sources and considering what each producer argues or represents, how the interpretation has been constructed and the factors that may have shaped it. Provide students with time to evaluate their selected sources and offer guidance and feedback as required..
Process log focus
Students record their analysis and evaluation of interpretations and constructions of history.
Entries should include:
summaries of key interpretations or representations
points of agreement and disagreement between interpretations
reflections on the strengths and limitations of interpretations
connections between their research and one or more of the Constructing history – Key questions.
Students should begin considering which interpretations they find most persuasive and why, recording the evidence and reasoning that informs their developing judgement.
	

	Lesson 6 – investigate –research skills, referencing and organising evidence
Outcome
HX-12-03
Content
Plan and conduct a substantial historiographical investigation
· Locate, select, analyse, synthesise and evaluate historical information from a range of sources with differing perspectives and interpretations
Conducting the investigation
Students:
· choose research approaches to history that are best suited to their particular topic
· consult a wide range of sources during their research
· consult with appropriate experts where relevant during the development of their project
· maintain a record of their development of the project in a process log
· consider, where relevant, the ethical implications of the topics that are selected
Construct and communicate a position about an area of historiographical interpretation
· Use consistently formatted footnotes or endnotes to acknowledge the source of statements in the text or make minor clarifications to the text
· Create a consistently formatted bibliography of all sources used in the project
Historiographical skills
Students use a variety of sources to:
explain why different producers of history have differing perspectives and approaches
	Lesson overview
This lesson focuses on refining students’ research practices through accurate referencing and purposeful organisation of sources. Students apply correct referencing conventions and organise their research so that each source is clearly positioned to support their historiographical argument.
Suggested duration: one hour
Prior learning: students have analysed and evaluated historians’ interpretations and begun recording their thinking in a process log. At the beginning of the lesson, the teacher revisits students’ recent process log entries to reinforce that strong analysis must be supported by well-organised, accurately referenced evidence.
Key vocabulary: bibliography
Related resources: Bibliography and referencing and History Extension – History project teacher guide
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to prior learning on analysis and evaluation, and refer back to the learning intentions throughout the lesson as students practise research and referencing skills.
Beginning of lesson
This lesson should not revisit general research skills covered previously but instead sharpen students’ ability to use sources deliberately and academically. Emphasise that referencing is not a standalone skill, it is directly linked to credibility, academic integrity and argument construction. Students should leave the lesson with a clearer understanding of how their sources will function within their investigation, not just how they are recorded.
Learning intentions
Students develop an understanding of:
using appropriate research strategies to locate academic historical sources
organising primary and secondary research to support historiographical inquiry
applying correct referencing conventions and recording sources accurately.
Success criteria
Students can:
apply correct referencing conventions to their sources
organise research to clearly identify historians, arguments and perspectives
explain how selected sources will be used to support their investigation
refine their research to ensure it directly aligns with their historiographical question.
Core lesson
Note: the bibliography must use a consistent referencing style. In-text referencing or footnotes are recommended but are not a syllabus requirement. Establishing a consistent referencing style for the History project removes ambiguity for students and supports accurate acknowledgement of sources.
Oxford referencing is used throughout this resource as a worked example because footnotes are commonly used in historical writing. Schools may choose another recognised referencing style, provided it is applied consistently.
Teachers can access ‘Bibliography and referencing’ in the History Extension – History project teacher guide under ‘Phase 3 – construct’ to support students’ appropriate referencing and bibliography.
Explain that referencing is not simply a technical requirement. Referencing acknowledges where ideas and evidence have come from, supports academic integrity, strengthens the credibility of historical research and allows others to locate and engage with the sources used.
Have students review All My Own Work, which supports students to understand, value and use ethical practices when locating and using information. Discuss the importance of acknowledging the work and ideas of others and avoiding plagiarism when undertaking the History project.
Explain that there are different recognised systems for referencing. The History Extension syllabus does not prescribe a particular referencing style; however, whichever style is used should be applied consistently throughout the project. Oxford referencing is used as the worked example in this resource.
Have students complete Resource 15 – referencing your research. Students use the Victoria University Oxford Referencing Guide to examine how different source types are referenced using footnotes and a bibliography. Students then select 2 sources from their own investigation and practise creating a first footnote, subsequent footnote and bibliography entry. Have students peer check their references for accuracy and consistency.
Explain that knowing how to format a reference is only one part of effective referencing. Students also need to recognise when the ideas, evidence or interpretations used in their writing need to be acknowledged.
Before watching the video, ask students to consider:
When does information or an idea need to be acknowledged?
What types of information may not require a citation?
Why is it important that a reader can identify where an idea, interpretation or piece of evidence has come from?
Have students watch What is plagiarism and how to avoid it (1:50). Following the video, briefly discuss students’ responses and connect these principles to their History project research. Explain that deciding when to cite is only part of the process. Where a reference is placed and how the referenced material is used within the writing also matters.
Have students complete Resource 16 – using references purposefully. Students examine the progression across Examples A to C and consider how references move from simply identifying the source of information to supporting explanation, comparison and historiographical analysis. Emphasise that adding a footnote does not itself create analysis; the writer must explain how the evidence or interpretation contributes to the developing argument.
Introduce a referencing generator such as MyBib as a tool that can support students to organise sources and apply a consistent referencing style. Explain that referencing generators can reduce the need to memorise formatting conventions, allowing students to focus on their research and argument. However, generated references should still be checked for accuracy against the required referencing conventions.
Demonstrate how to use MyBib to create a project and select the referencing style being used by the class. Model how to add different source types, such as books, journal articles and websites, and check that the bibliographic information generated is accurate and complete. Students can then add sources from their own investigation and compare a generated reference with the conventions explored in Resource 15 – referencing your research.
Reinforce that MyBib supports the referencing process but does not replace students’ responsibility to acknowledge sources accurately and use them purposefully within their writing.
Conclude the lesson by linking organised and accurately referenced research to the next phase of the History project, where students will begin constructing and communicating an historiographical position.
Remind students to review Resource 25 – end-of-phase summary questions to determine their progress in Phase 2 and to see if they are ready to go into Phase 3.
Process log focus
Students document the development of their research.
Entries should include:
new sources identified
brief summaries or notes from sources
correctly formatted reference details for each source
reflections on how sources contribute to the investigation.
	




[bookmark: _Toc241158174]Learning sequence 3 – construct the History project
In this learning sequence, students draw together the research and analysis undertaken during their historical investigation to construct the History project. They develop and refine a sustained historical argument in response to their inquiry question, selecting and integrating relevant evidence and historical interpretations. Students apply their understanding of structure, referencing and academic integrity as they draft, review and refine their project to communicate a coherent response.
Table 3 – Learning sequence 3 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 7 – construct historiographical position
Outcome
HX-12-02
Content
Construct and communicate a position about an area of historiographical interpretation
· Communicate through an essay of no more than 2500 words, to:
analyse historical and historiographical perspectives or issues
explain and argue for a historiographical position
· Maintain a process log and documentation of historiographical investigation
Historiographical skills
Students use a variety of sources to:
develop and challenge a view(s) about historical or historiographical issues
	Lesson overview
This lesson marks the transition from investigation to construction. Students are taught how to move from analysing and evaluating historians’ interpretations to constructing a clear, defensible historiographical position in response to their question.
Suggested duration: one hour
Prior learning: students have completed the Investigate phase, including analysing, comparing and evaluating differing historiographical interpretations, and organising their research with accurate referencing. At the beginning of the lesson, the teacher revisits this work to reinforce that an historiographical position must be grounded in prior analysis and evaluation, not personal opinion.
Key vocabulary: analyse, interpretation, judgment, evaluation
Related resources: History Extension – History project teacher guide, Providing teacher feedback
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to students’ prior analysis and evaluation work and refer back to the learning intentions throughout the lesson as students begin articulating and refining their position.
This lesson is about shifting students from analysis to argument. Many students can describe what historians say but struggle to form their own position. Intentionally model how an argument is constructed by weighing interpretations and making a judgement. Emphasise that a strong History Extension response does not sit between views but engages with them to form a clear, defensible position.
Beginning of lesson
Students may believe that stating a position simply means choosing a side. It is important to emphasise that an historiographical position is an evidence-based judgement that emerges from analysing and evaluating multiple interpretations. Reinforce that a strong position is provisional, reasoned and open to challenge.
Learning intentions
Students develop an understanding of:
what an historiographical position is and how it is constructed
a defensible position in response to their historiographical question
their position using evidence from differing interpretations.
Success criteria
Students can:
explain what makes a position historiographical rather than opinion-based
clearly state a position that responds directly to their question
justify their position using evidence from historians’ interpretations.
Core lesson
Note: students should ensure that their argument is based on evidence rather than personal opinion. Ethical historical writing requires that positions are supported by credible interpretations and not misrepresented to strengthen an argument.
Introduce the concept of justification by having a ‘chocolate debate’. Place 4 different chocolate bars in front of the class and asking, ‘Which is the best chocolate bar?’ Ask students to indicate their choice by a show of hands, then explain that a claim needs to be justified rather than simply stated. Give students one minute to respond to the question, ‘Why is your chocolate bar the best?’ Students could consider criteria such as taste, texture, ingredients, popularity and versatility.
Have students read out their responses and break down if it is a weak response such as ‘chocolate bar X is the best because I like it’ or a strong response such as ‘While some may prefer chocolate bar Y for its combination of chocolate and nuts, chocolate bar A is a more effective chocolate bar due to its balanced texture and shareable design, making it both versatile and widely appealing’. Ask students what could make their argument stronger? Possible answers could be more evidence, comparing others or explaining why others are weaker, inform students that this is exactly what makes a strong historical argument.
Now make the link to the project clear by identifying what students have just done is exactly what historians do. Explain to the class that there are different interpretations for their question but that their job is to evaluate them and construct a justified position. In History Extension, instead of debating chocolate bars, you are debating historical interpretations. Your role is to decide which interpretation is more convincing and why?
Explain that an historiographical position is your judgement about the debate between historians, supported by evidence. Highlight the model of moving from different opinions to evidence to justified argument.
Add to the chocolate example to build students’ understanding that different views equals interpretation and debate, reasons equal evidence and that the best answer equals argument/position. Write on the board the following 2 statements:
Student A (KitKat supporter): ‘KitKat is the best chocolate bar because it has a balanced texture and is easy to share.’
Student B (Snickers supporter): ‘Snickers is the best because it is more filling and has a greater variety of ingredients.’
Ask, ‘What is the disagreement?’ (For example, different views on what makes a chocolate bar the best.) Draw on the board a table with the heading Identifying interpretations.
Create a table with 3 columns titled Historian, Interpretation and Criteria. Include 2 rows, one for Student A and one for Student B. Student A: interprets KitKat as the best chocolate bar, based on its texture and shareability. Student B: interprets Snickers as the best chocolate bar, based on its ability to satisfy hunger and the variety of ingredients within the bar.
Place the reasons used by each student to support their interpretation in the Criteria column.
Which interpretation is more convincing and why?
Have students write a response using the following a sentence scaffold:
While Student A argues that …, and Student B argues that …, the view that … is more convincing because …
Have a few students now read aloud their refined argument. Ask questions of their response such as:
Have you made a clear judgment?
Why is that interpretation more convincing?
Where is your evidence?
Are you comparing or just listing?
Congratulate students and explain that what they have just done in the ‘chocolate debate’ mirrors the way historians develop and evaluate historical interpretations. Map the activity to historical inquiry as follows:
The student – The historian
The student’s opinion about the chocolate – The historian’s interpretation
The reasons used to support their choice – The evidence used by historians
Deciding which chocolate interpretation is best supported – Evaluating which historical interpretation is most convincing
The student explaining and defending their decision – The historian developing an argument and historical position.
Emphasise that historians do not simply give opinions. Like the students in the ‘chocolate debate’, they develop an interpretation, support it with evidence, apply criteria to evaluate competing interpretations, and construct an argument to explain and defend their historical position.
Model the task by first demonstrating a ‘weak position’ and then a ‘slightly better’ response, thinking aloud to make the differences between the responses explicit. Have students then apply this approach to the Richard III worked example using Resource 17 – historiographical analysis. Students should draw on relevant evidence to support their developing position and correctly reference the evidence used. Circulate the room to monitor progress and provide guidance where needed.
Once students have completed the resource, the teacher can demonstrate the following to highlight the differences in responses.
Weak position – ‘Historians disagree about Richard III.’
Slightly better – ‘Thomas More presents Richard III negatively, while later historians have questioned how reliable More’s portrayal is.’
Almost there – ‘Thomas More constructs a strongly negative representation of Richard III, portraying him as physically and morally flawed. Later historians have questioned how much historical value should be attached to More’s portrayal and the Tudor tradition on which it was based. This suggests that Richard III’s negative reputation was constructed through influential early accounts and has subsequently been reassessed as historians have reconsidered the origins and reliability of that tradition.’
Strong position (model this clearly) – Richard III’s historical reputation has been constructed and reconstructed through changing interpretations of both Richard and the evidence used to represent him. Thomas More contributed to an influential negative construction of Richard, using characterisation and evaluative language to portray him as physically and morally flawed. However, later historians have reassessed the historical value of More’s account and questioned the origins of the negative tradition it represents. Charles Ross demonstrates this historiographical debate by contrasting James Gairdner’s confidence in the general fidelity of the traditional portrait with R. S. Sylvester’s argument that More inherited an image of Richard already established through earlier oral and written traditions. This suggests that More should not simply be accepted as an accurate account of Richard or dismissed as Tudor propaganda. Instead, his work needs to be understood as part of the process through which Richard’s reputation was constructed and transmitted. The changing assessment of More’s account demonstrates how Richard III’s historical reputation has been reconstructed as historians have reconsidered the evidence, historical tradition and earlier interpretations on which that reputation was based.
Model the ‘almost there’ and ‘strong position’ responses
Display the ‘almost there’ and ‘strong position’ responses and model the differences between them using a think-aloud. Rather than focusing only on the length of each response, explicitly identify how the reasoning becomes more historiographical and how the position is increasingly supported by evidence.
Begin by identifying the position being argued in each response. Highlight the words or phrases that communicate the student’s judgement about how Richard III’s historical reputation has been constructed and reconstructed.
Next, identify where different interpretations are introduced and explained. In the strong response, demonstrate how More’s construction of Richard III is considered alongside Ross’s discussion of the later interpretations of Gairdner and Sylvester. Emphasise that the response does more than identify that interpretations differ; it explains the nature of the disagreement and what this reveals about the construction of Richard’s historical reputation.
Identify where evidence is used to support the argument. Ask students to consider how the evidence from More and Ross supports particular claims rather than being included simply as additional information.
Then identify where the response compares and connects interpretations. Highlight how the strong response establishes relationships between More, Gairdner, Sylvester and Ross and considers why their approaches to Richard III and the Tudor tradition differ.
Finally, identify the judgement reached by the response and how it is justified. Emphasise that a strong History Extension position is not simply a judgement about what happened in the past or which historian is ‘correct’. It should develop a supported judgement about the historiographical issue being investigated, drawing on evidence and evaluation of different constructions and interpretations of the past.
Gradually release responsibility by having students return to their own History project. Ask students to identify their developing position, the interpretations or representations they will use to support and challenge it, the evidence that supports their analysis and the judgement they are beginning to form. Circulate the room, using the same prompts from the modelling to provide feedback and support students to strengthen the analysis and judgment within their essay.
Take time to sit with each student and to provide feedback on their historiographical approach and paragraph structure. Refer to Providing teacher feedback in the teacher guide for guidance and tips.
Process log focus
Students begin articulating their developing position.
Entries should include:
a draft historiographical position statement
notes on which interpretations support this position
reflections on why certain interpretations are more convincing.
Students should record how their position has emerged from their research and analysis.
	

	Lesson 8 – construct and communicate a position about an area of historiographical interpretation
Outcome
HX-12-02
Content
Construct and communicate a position about an area of historiographical interpretation
· Communicate through an essay of no more than 2500 words, to:
discuss and challenge other historiographical positions
· Maintain a process log and documentation of historiographical investigation
Historiographical skills
Students use a variety of sources to:
develop and challenge a view(s) about historical or historiographical issues
	Lesson overview
This lesson teaches students how to engage with, discuss and challenge competing historiographical interpretations. Students learn how to move beyond stating their own position, to critically evaluating alternative viewpoints using evidence and historiographical reasoning.
Suggested duration: one hour
Prior learning: students have developed an historiographical question, analysed and compared historians’ interpretations, embedded evidence into their writing, and constructed a clear historiographical position supported by evidence.
Key vocabulary: challenge, counter argument, critical evaluation
Related resources: History Extension – History project teacher guide, Supporting student writing, Supporting self-reflection, Providing teacher feedback
Note: students often stop at stating a position without fully engaging with alternative interpretations. This lesson should model how to acknowledge, evaluate and challenge competing views. Emphasise that strong historical writing does not ignore opposing interpretations, but engages with them critically using evidence, reasoning and judgement.
At the start of the lesson, explain the learning intentions and success criteria. Make clear links to students’ prior analysis and evaluation work and refer back to the learning intentions throughout the lesson as students begin articulating and refining their position.
Beginning of lesson
At the start of the lesson revisit what students achieved in the last lesson where they developed their own position in response to an historical debate. Today, we take that further by learning how to challenge other interpretations and strengthen your argument through critical evaluation.
Learning intentions
Students develop an understanding of:
what it means to discuss and challenge historiographical positions
alternative interpretations in relation to their own position
using evidence to challenge interpretations in a reasoned and academic way.
Success criteria
Students can:
accurately explain an alternative historiographical interpretation
identify strengths and limitations of that interpretation
challenge alternative interpretation using evidence and reasoning
justify their argument through historiographical reasoning.
Core lesson
Note: explain to students that to challenge an interpretation means explaining why it is less convincing by using evidence and reasoning. Students should challenge interpretations respectfully and academically, focusing on evidence and reasoning rather than dismissive or biased language. Encourage critical engagement that acknowledges the validity of differing perspectives.
Ask the class: ‘What is the worst movie ever made?’ Allow students to respond, then make the statement: 
Some people argue that (select one of the movies mentioned by a student) is actually a great film because it is entertaining or popular, if you disagree how would you challenge that argument?
From the students’ responses model a weak challenge such as: ‘That’s wrong, it’s just terrible’. Continue by refining questions and drawing out a strong response from students similar to: ‘While some may argue that the film is entertaining, this interpretation is limited because it lacks a good narrative and is not coherent, with little character development, making it less convincing as a quality film’.
Emphasise that this is exactly what historians do when they challenge an alternative interpretation they do not agree with and how they use evidence to support their argument. They don’t just disagree; they explain why the interpretation is less convincing such as ‘poor story line’ or ‘bad character development’.
Build on this using the Richard III worked example. Write the working investigation question on the board: ‘How and why has Richard III’s historical reputation been constructed and reconstructed over time?’
Explain that developing an argument requires students to do more than describe or compare interpretations. They also need to critically evaluate how interpretations have been constructed, the evidence on which they are based and the factors that may have shaped them.
Return to Charles Ross’s discussion of Thomas More and the Tudor tradition. Have students follow Resource 18 – challenging interpretations and answer the questions that follow.
Place the following partial response on the board and critically analyse it with students:
Thomas More constructs a strongly negative representation of Richard III, portraying him as physically and morally flawed. However, the historical value of this representation cannot be established simply from the strength or influence of More’s characterisation. More wrote after Richard’s death and drew upon earlier oral and written traditions, raising questions about the origins and reliability of the negative image he presents. 
Charles Ross demonstrates that historians have approached this problem differently. While James Gairdner placed considerable confidence in the general fidelity of the traditional portrait represented by More and Shakespeare, R. S. Sylvester argues that More inherited an image of Richard that had already been constructed through earlier oral and written accounts. Sylvester’s interpretation provides an important challenge to treating More either as a straightforwardly reliable account or simply as Tudor propaganda because it distinguishes between More creating Richard’s negative reputation and transmitting a representation that already existed. 
Ross’s discussion therefore demonstrates that evaluating More requires consideration not only of what he wrote, but of the evidence, traditions and earlier constructions on which his portrayal was based.
Critically analyse the response with students, identifying how it challenges and evaluates an interpretation rather than simply disagreeing with it.
contextual challenge – More wrote after Richard III’s reign and within the early Tudor period; students need evidence before claiming exactly how this context shaped his portrayal
source and evidence challenge – consideration of the earlier oral and written traditions available to More and questions about their origins and reliability
construction challenge – distinguishing between More creating a negative representation of Richard and transmitting or developing an image that already existed
comparison and evaluation – using Gairdner and Sylvester to demonstrate different ways historians have assessed More and the Tudor tradition
nuanced evaluation – avoiding a simple judgement that More is either ‘reliable’ or ‘biased’; evaluating what his account can establish and recognising its significance as evidence for the construction of Richard III’s historical reputation.
Highlight that what makes this a strong response is the multiple ways that they have identified why the interpretation has limitations. Review students’ responses to the questions in the resource.
Allow students time to revisit their investigation and refine their analysis by critically evaluating historians’ interpretations, clearly challenging their limitations, and strengthening their position through evidence and historiographical reasoning. Provide feedback and guidance where appropriate.
Process log focus
Students document how they engage with alternative interpretations.
Entries should include:
summaries of alternative interpretations
explanations of strengths and limitations of these interpretations
notes on how these interpretations are challenged or evaluated.
Students should reflect on how engaging with other interpretations strengthens their argument.
	

	Lesson 9 – structuring and writing a coherent historiographical argument
Outcome
HX-12-04
Content
Construct and communicate a position about an area of historiographical interpretation
· Communicate through an essay of no more than 2500 words, to:
analyse historical and historiographical perspectives or issues
explain and argue for a historiographical position
discuss and challenge other historiographical positions
· Maintain a process log and documentation of historiographical investigation
Historiographical skills
Students use a variety of sources to:
develop and challenge a view(s) about historical or historiographical issues
	Lesson overview
This lesson teaches students how to structure and communicate a sustained historiographical argument. Students learn how to organise their position, discussion and challenge into a logical essay structure that clearly addresses the historiographical question.
Suggested duration: one hour
Prior learning: students have developed an historiographical position and practised discussing and challenging alternative interpretations. At the beginning of the lesson, the teacher intentionally revisits this work to reinforce that strong historiographical writing integrates position, evidence, discussion and challenge in a coherent structure, not as isolated sections.
Key vocabulary: coherence, reconstruct, reliability, representation
Related resources: History Extension – History project teacher guide, Supporting student writing, Supporting self-reflection, Providing teacher feedback
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to students’ prior analysis and evaluation work and refer back to the learning intentions throughout the lesson as students begin articulating and refining their position.
Students often write strong individual paragraphs but struggle to sustain an argument across an extended response. This lesson should model how an argument is sequenced and developed logically. Emphasise that each paragraph should not stand alone but instead contribute to a coherent and cumulative argument that directly answers the question.
Beginning of lesson
Students may approach writing as a linear recount of historians’ views. It is important to emphasise that an historiographical essay is an argument, where ideas are organised deliberately to build and sustain a position. Reinforce that structure supports clarity, judgement and persuasion.
Learning intentions
Students develop an understanding of:
the structure of a sustained historiographical argument
the logical ordering of historiographical ideas to support a position
the use of evidence and interpretations from multiple historians to support an argument
Success criteria
Students can:
explain the purpose of each section of an historiographical essay
organise ideas in a logical sequence that builds an argument
integrate multiple historians’ interpretations within paragraphs including own interpretation.
Core lesson
Note: Resource 19 – linking the argument sample can be run in several ways to best suit student learning. The teacher can remove all linking sentences from the paragraphs (last sentence of each paragraph) and demonstrate on the board by adding the linking sentences to paragraph 1, then have students practise with paragraphs 2 and 3. Or the teacher can break down each paragraph as a class and then have students practise using paragraphs from their essay worked on from the previous lesson.
Remind students that they should maintain consistency and integrity in their argument, ensuring that all claims are supported by evidence. Avoid exaggeration or distortion of evidence to strengthen the argument.
Review students’ paragraphs that analyse and evaluate historians’ interpretations from the previous lesson. Today’s lesson is focused on bringing those paragraphs together into a sustained argument that is clearly structured and directly answers the students’ question. Revise the Project presentation requirements and ensure all students are fully aware of the word limit and referencing style set at the start of the project.
Portray an image of a multi-layered cake.
Figure 1 – layered cake
[image: A slice of cake with several layers and cream between each layer.]
Explain that a weak response can be like a pile of cake layers, while a strong response is like a well-made cake with jam or cream connecting each layer. Each layer represents a paragraph that makes a distinct contribution to the overall thesis. However, the paragraphs cannot simply be stacked together. The connections between ideas are what hold the argument together and allow it to develop across the essay.
Explain that each paragraph should build upon, qualify, challenge, extend or deepen the argument developed elsewhere in the essay. The ‘jam and cream’ represents the connections that link ideas and transitions together to create the whole cake – the sustained argument.
Ask students: ‘What might the cream or jam represent in an essay?’
Responses may include linking ideas, returning to the investigation question and thesis, drawing connections between interpretations, developing a judgement, or transitioning to the next aspect of the argument.
Emphasise that an essay should not be a collection of separate ideas or summaries of different historians. A sustained argument develops from beginning to end, with each paragraph contributing to the overall thesis. Explain that an effective connection between paragraphs may:
connect the paragraph back to the developing argument
establish a relationship with another interpretation, issue or piece of evidence
qualify or extend a judgement already made
lead the argument forward to the next area of investigation.
Model the sustained argument
Demonstrate how this can be achieved using the Richard III worked example in Resource 19 – linking the argument sample. As a class, read through the example and ask students:
Where is the overall historiographical position established?
Where does the argument develop or become more sophisticated?
Where are interpretations compared, challenged, qualified or connected?
Find examples of the linking ideas or sentences – the ‘jam layers’ – that connect different parts of the argument.
Which sentence demonstrates historiographical thinking most clearly? Why?
How does the response maintain a connection to the overall thesis?
Highlight that sentences within the response should have a purpose. They may introduce or analyse an interpretation, use evidence, establish a connection, challenge or qualify an interpretation, develop a judgement, or reinforce the overall argument.
Emphasise that evidence and historiographical discussion should contribute to the argument rather than being included simply to demonstrate knowledge or add to the word count.
How does each part contribute to the whole?
Ask students: ‘If each paragraph is a layer of the cake, what might be the job of each layer?’ Use the sample response to demonstrate that different parts of an essay can perform different functions. The introduction establishes the historiographical issue, the student’s position and the overall thesis that will guide the essay. Body paragraphs each make a purposeful contribution to that thesis. Depending on the investigation, a paragraph might:
develop an aspect of the argument
analyse a particular construction or interpretation
compare or connect interpretations
challenge or qualify an interpretation
investigate what has shaped an interpretation
evaluate evidence or historical approaches
demonstrate change or continuity in historical interpretation
refine or deepen the student’s developing judgement.
The conclusion draws together the argument and reinforces the overall judgement reached through the investigation.
Emphasise that there is no required sequence or formula for body paragraphs. Their organisation should be determined by the student’s investigation question, evidence and argument.
Return to the Richard III sample and ask:
What is each paragraph contributing to the overall thesis?
How does each paragraph build upon or connect with another part of the argument?
Where does the writer’s judgement develop or become more nuanced?
Would the overall argument be weakened if one of these paragraphs were removed? Why?
How does the organisation help answer the investigation question?
Explain that a sustained argument develops through the essay rather than simply repeating the same judgement in every paragraph. Each paragraph should contribute something new while maintaining a clear relationship with the overall thesis.
A strong History Extension essay may therefore analyse, compare, challenge, qualify, connect and evaluate interpretations and constructions of the past as the argument develops. The precise combination and sequence will depend on the investigation.
Remind students that their History Extension essay will contain more paragraphs than the shortened worked example. Planning the purpose and contribution of each paragraph, and the connections between them, will help students develop a coherent and sustained historiographical argument.
Have students return to their essay and using Resource 20 – role of paragraphs reflect on the role of each paragraph they have developed. Have students clearly identify what each paragraph’s purpose is, challenging, supporting or strengthening. Is it moving the argument forward or connecting back to the argument? Then have students practise linking their paragraphs to develop a sustained argument. Students can use Resource 21 – linking paragraph samples as samples to support their linking.
Process log focus
Students plan the structure of their essay.
Entries should include:
an outline of the essay structure
key themes or arguments for body paragraphs
which historians or interpretations will be discussed in each section.
Students may also record how their structure supports their overall position.
Suggested breakdown: Highlight how each paragraph does not restart the argument; it develops and extends the position established in the introduction.
Introduction: Richard III’s historical reputation has been constructed and reconstructed through changing historical accounts and interpretations (establishes the historiographical issue). Thomas More contributed to an influential negative representation of Richard, drawing upon earlier traditions that portrayed him as physically and morally flawed, while later historians have questioned the origins and reliability of this portrayal (introduces the development of the historiographical debate). This essay argues that Richard III’s historical reputation has been reconstructed not simply through changing interpretations of Richard himself, but through historians’ changing evaluations of the evidence, traditions and earlier histories that shaped his reputation (clear historiographical position + line of argument).
Paragraph 1: Thomas More contributed to the construction of Richard III’s negative historical reputation through his selection of details, characterisation and strongly evaluative language (introduces an influential construction of Richard). More presents Richard as physically flawed and characterises him as ‘malicious, wrathful, envious’, creating an association between Richard’s physical appearance and moral character (evidence from producer of history). However, More did not construct this representation in isolation, drawing upon oral and written traditions about Richard that were already circulating in the early Tudor period (contextualises the construction). More’s account therefore demonstrates how Richard’s reputation was constructed and transmitted through the selection and representation of existing historical traditions (linking sentence – establishes the first stage of the overall argument).
Paragraph 2: Later historians reconstructed Richard III’s reputation by reassessing the historical value of the tradition represented by More (develops the argument from construction to reconstruction). James Gairdner placed considerable confidence in historical tradition and considered detailed study of Richard’s life to support the general accuracy of the established portrait, whereas R. S. Sylvester examined how More had inherited an existing image of Richard through earlier oral and written accounts (contrasting historiographical interpretations). Their disagreement centres not simply on Richard’s character, but on how More’s account and the historical tradition it represents should be evaluated as evidence (identifies the historiographical issue). This demonstrates that Richard’s reputation could be reconstructed through changing approaches to the same earlier histories and traditions, rather than solely through the discovery of new evidence about Richard (linking sentence – extends the overall argument).
This distinction is directly supported by the worked material: Gairdner gives greater weight to the fidelity of the inherited tradition, whereas Sylvester focuses on how that tradition had already been constructed and transmitted.
Paragraph 3: Charles Ross develops this historiographical reassessment by making the construction of Richard III’s reputation itself an object of historical investigation (extends the argument into later historical scholarship). Rather than simply accepting or rejecting More’s portrayal, Ross compares the assessments of historians such as Gairdner and Sylvester and considers how much historical value should be attached to the Tudor tradition (evidence of historiographical method). By examining competing interpretations of More, Ross demonstrates that historians can reconstruct Richard’s reputation by interrogating the origins, reliability and transmission of earlier historical accounts (analysis of how historiography develops). Richard III’s changing reputation therefore reflects not only changing representations of Richard, but changing approaches to evidence, historical tradition and the histories previously written about him (linking sentence – consolidates and deepens the overall argument).
That reflects what Resource 14 already establishes: Ross does not simply present Richard positively or negatively but investigates the problem of how much value should be attached to the negative tradition and More's place within it.
Conclusion: Richard III’s historical reputation has been constructed and reconstructed through an ongoing process of historical interpretation and reassessment (returns to the historiographical issue). More contributed to an influential negative portrayal of Richard by drawing upon and transmitting existing traditions, while later historians such as Gairdner and Sylvester differed in how they evaluated the historical value and origins of that portrayal (synthesises the development of the debate). Ross’s subsequent examination of these competing interpretations demonstrates that Richard’s reputation has continued to change as historians have reconsidered the evidence, methods and earlier histories used to understand him (synthesises rather than repeats body paragraphs). The historiography of Richard III therefore demonstrates how historical reputations are continually reconstructed as historians reassess both evidence about the past and the histories produced by those who came before them (final historiographical judgement linked to the overall argument).
	

	Lesson 10 – refining evaluation, language and coherence
Outcomes
HX-12-02, HX-12-04
Content
Construct and communicate a position about an area of historiographical interpretation
· Communicate through an essay of no more than 2500 words, to:
analyse historical and historiographical perspectives or issues
explain and argue for a historiographical position
discuss and challenge other historiographical positions
· Maintain a process log and documentation of historiographical investigation
Historiographical skills
Students use a variety of sources to:
develop and challenge a view(s) about historical or historiographical issues

	Lesson overview
This lesson supports students to refine and polish their historiographical argument. Students focus on strengthening evaluative judgement, improving clarity and coherence, and ensuring accurate and consistent academic communication across the essay.
Suggested duration: one hour
Prior learning: students have structured and drafted a sustained historiographical argument that integrates position, discussion and challenge. At the beginning of the lesson, the teacher revisits this work to reinforce that high-level historiographical writing is distinguished by quality of judgement, clarity of expression and coherence, not length or quantity of sources.
Key vocabulary: precision, historiographical language
Related resources: History Extension – History project teacher guide
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to students’ prior analysis and evaluation work, and refer to the learning intentions throughout the lesson as students begin articulating and refining their position.
Beginning of lesson
Students may believe their work is ‘finished’ once a full draft exists. It is important to emphasise that historians refine their work to improve clarity, precision and evaluation. Reinforce that this lesson is about strengthening argument and communication, not adding new content.
Learning intentions
Students develop an understanding of:
evaluative judgement within their historiographical argument
clarity and coherence of written expression
consistent and accurate academic communication.
Success criteria
Students can:
strengthen evaluation by clearly explaining why interpretations are more or less persuasive
improve coherence through effective paragraphing and signposting
demonstrate precise and consistent use of historiographical language and referencing.
Core lesson
Note: this lesson should focus on refinement, not rewriting. Students should be guided to improve the quality of their argument, clarity of expression and consistency of referencing. Emphasise that high-level responses are distinguished not by new ideas, but by precision, coherence and sustained evaluative judgement. Structured reflection on feedback is critical to this process. Highlight to students that they should ensure their work is their own and reflects authentic development. Reinforce academic honesty in final submission, including accurate referencing, appropriate use of sources and adherence to submission requirements.
Start the lesson by reminding students that strong essays are not written once; they are refined and polished. Explain that refinement involves more than correcting spelling or improving vocabulary. Students should revisit the quality of their argument, analysis, evidence, evaluation and expression.
Students can follow along with Resource 22 – identifying paragraph refinements. Display the following paragraph and ask students to identify where the response could be strengthened:
Richard III’s historical reputation has been debated by historians. Thomas More presents Richard III negatively and describes him as morally flawed. However, later historians have questioned More’s account. Charles Ross shows that historians such as James Gairdner and R. S. Sylvester have different views about how reliable More’s portrayal is. This shows that Richard III has been interpreted differently over time. More’s account is important, but later historians provide different interpretations of Richard III.
As a class, draw out that the response:
identifies different interpretations but provides limited analysis or evaluation
refers to producers of history but does not explain their interpretations in sufficient depth
makes limited use of specific evidence
identifies change in interpretation but does not explain how or why Richard’s reputation has been constructed and reconstructed
has an emerging argument, but the position is underdeveloped
makes limited connections between More, Gairdner, Sylvester and Ross
uses broad rather than precise historiographical language.
Then display a more refined response:
Richard III’s historical reputation has been constructed and reconstructed through changing assessments of the accounts that shaped his negative reputation. Thomas More contributed to an influential construction of Richard as physically and morally flawed, using strongly evaluative characterisation to present him as ‘malicious, wrathful, envious’. However, later historians have questioned how More’s portrayal should be understood and the extent to which it reflected an earlier Tudor tradition. Charles Ross demonstrates this debate by contrasting James Gairdner’s confidence in the general fidelity of the traditional portrait with R. S. Sylvester’s argument that More inherited an image of Richard already established through earlier oral and written accounts. This distinction complicates the interpretation of More as either a reliable account or simply Tudor propaganda. Instead, it demonstrates that Richard’s historical reputation has been reconstructed as historians have reconsidered the origins, transmission and historical value of the traditions on which that reputation was based.
Demonstrate where the refined response shows:
clear historiographical framing focused on the construction and reconstruction of Richard’s reputation
specific evidence used purposefully rather than simply inserted
analysis of More’s construction rather than merely describing what More says
connections between the interpretations of Gairdner and Sylvester
evaluation of the historical problem identified by Ross
precise historiographical language, such as constructed, reconstructed, portrayal, tradition, transmission and historical value
a clear position that is developed and reinforced throughout the paragraph.
Ask students to compare the 2 responses. Emphasise that the refined paragraph has not simply added more information or more sophisticated vocabulary. The writer has changed what the paragraph is doing. The response now establishes a clearer historiographical position, uses evidence to analyse constructions of the past, establishes relationships between interpretations and explains what those interpretations reveal about the investigation question.
Have students work through Resource 23 – refining your own writing in relation to their own developing argument. Circulate the room and provide targeted feedback. Ask questions such as:
Where is your historiographical position clearest?
Where does your argument become less clear or convincing?
Are you analysing and evaluating, or primarily describing?
How is your evidence being used to support your analysis?
Have you explained the relationship between the interpretations you have included?
Does this sentence make a purposeful contribution to your overall thesis?
Could any general language be replaced with more precise historiographical language?
Is your referencing precise and purposeful?
Remind students to review Resource 25 – end-of-phase summary questions to determine their progress in Phase 3 and to see if they are ready to go into Phase 4.
Process log focus
Students document the refinement of their argument.
Entries should include:
reflections on changes made to improve evaluation and clarity
examples of paragraphs revised or strengthened
notes on improving coherence and academic language.
Students may also reflect on how feedback or revision improved their argument.
	


[bookmark: _Toc241158175]Learning sequence 4 – submit the History project
In this learning sequence, students finalise and submit their History project. They review their project against the assessment requirements, make final refinements to their argument, evidence, referencing and presentation, and ensure that all components of the project are complete. Students reflect on the development of their historical investigation and submit their work in accordance with the assessment requirements.
Table 4 – Learning sequence 4 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 11 – assessment criteria, certification and submission
Outcome
HX-12-04
Content
Construct and communicate a position about an area of historiographical interpretation
· Maintain a process log and documentation of historiographical investigation
Criteria for assessment of the History project
Criteria for assessing the History project essay and bibliography are based on:
· knowledge and understanding of historiographical approaches, concepts and issues
· skills in historiographical inquiry
· skills in the communication of historiographical issues
	Lesson overview
This lesson supports students to finalise and submit their History project with a clear understanding of how it will be assessed. Students engage with the assessment criteria, self-assess their work, and ensure all submission and certification requirements have been met.
Suggested duration: one hour
Prior learning: students have completed a refined historiographical argument and ensured accurate referencing and organisation of their investigation. At the beginning of the lesson, the teacher intentionally revisits the purpose of the History project and reinforces that assessment judgements are based on how well students demonstrate historiographical understanding, inquiry skills and communication across the whole process.
Key vocabulary: certification, authenticity
Related resources: History Extension – History project teacher guide, Project submission, History project – sample assessment task 1 notification
Note: at the start of the lesson, clearly explain the learning intentions and success criteria. Make clear links to students’ prior analysis and evaluation work and refer back to the learning intentions throughout the lesson as students begin articulating and refining their position.
Beginning of lesson
Students may be anxious or overly focused on marks at this stage. It is important to reframe the lesson as an opportunity to understand how quality is judged and to ensure their work clearly demonstrates the skills and understandings developed across the project. Emphasise that careful checking and reflection can significantly improve clarity and coherence of your investigation.
Learning intentions
Students develop an understanding of:
how the History project is assessed using the marking criteria
evaluating their own work against the assessment criteria
submission and certification requirements.
Success criteria
Students can:
· explain what the assessment criteria require at different levels of performance
· communicates strengths and areas for improvement in their own work using the criteria
· confirm that all required components have been completed and submitted correctly.
Core lesson
Note: highlight with students that ethical historical practice underpins all stages of the History project, requiring students to engage with sources accurately, construct arguments responsibly and communicate their work with academic integrity.
At the beginning of the lesson, revisit the key components of the History project, drawing on the sample assessment task 1 notification to reinforce the expectations outlined in the marking criteria. Review the requirements of the process log, referencing conventions and the bibliography. Unpack the language of the marking criteria with students, using Resource 25 – end-of-phase summary questions for Phase 4 to clarify expectations and success standards.
Provide structured time for students to review their projects against the criteria and engage with all teacher and peer feedback in Resource 24 – submitting the project. Encourage purposeful reflection, ensuring each component of the essay has been refined accordingly. Students should systematically check their work for accuracy, clarity and coherence, making final adjustments to ensure their project is polished and aligns closely with the expectations of the task.
Resource 25 – end-of-phase summary questions 
Have I used feedback to improve my project?
Have I completed the History Project Declaration and Certification Form?
Have I constructed an essay of no more than 2,500 words, to:
analyse historical and historiographical perspectives or issues
explain and argue for an historiographical position
discuss and challenge other historiographical positions?
Have I used footnotes or endnotes:
to acknowledge the source of statements in the text
to make minor clarifications to the text
with consistent formatting?
Have I created a bibliography for all sources used and have I formatted it consistently?
Have I maintained a process log and documentation of historiographical investigation?
Process log focus
Students ensure the process log documents the full development of the investigation.
Entries should confirm:
the final historiographical question
the development of the investigation over time
the sources consulted and research conducted
evidence of drafting and revision.
Certification is required to ensure that each project is entirely the work of the student entered for the HSC and has been completed under appropriate teacher supervision. Distribute the History Project Declaration and Certification Form and support students in accurately completing all required sections. Ensure the Head teacher is available to review and sign each submission in accordance with NESA requirements.
Collect all student submissions, confirming that each project meets the specified submission requirements, including all mandatory components. Complete the certification process for all students, ensuring documentation is finalised and endorsed by the Head teacher prior to submission. Teacher present to sign each one.
Congratulate students on reaching the completion of the History project. This is a significant achievement and reflects the sustained effort, critical thinking and independence students have demonstrated throughout the research and writing process. Students should be proud of the commitment they have shown in developing a substantial and thoughtful piece of historical inquiry.
Inform students that projects will now be assessed in accordance with the established marking criteria. Each submission will be carefully reviewed to ensure consistency and fairness in marking. Once the marking process is complete, students will receive their mark along with detailed feedback to support their ongoing development as an historian.
Conclude the lesson with a short reflection on the investigation process and how students’ understanding of historiography has developed. Reinforce the value of the skills developed through the History project beyond this assessment.
Students may also write a brief reflection on how their understanding of historiography developed through the project.
Congratulations! Enjoy marking and remember to review Providing teacher feedback for tips on giving effective feedback.
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This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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