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[bookmark: _Toc112681289][bookmark: _Toc244699913]Overview
This sample program of learning addresses focus area Introduction to economics. The activities are designed to allow students to develop foundational knowledge and understanding of economics and a distinctive way of thinking and communicating about economic issues. Students investigate the economic problem of scarcity and how limited resources and unlimited wants require individuals, businesses and governments to make choices. They explore core economic principles, including opportunity cost, trade-offs, cost–benefit and incentives, and apply these principles to economic decision-making and real-world issues. Students examine economic resources, production and the operation of an economy, and develop an understanding of key economic models, including the production possibilities model, the circular flow of income and the business cycle. Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing Economics 11–12 (2025).
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.


[bookmark: _Toc244699914]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc244699915]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 weeks in 4 x 60-minute lessons. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc244699916]Outcomes
A student:
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-04 explains the causes of economic issues and their consequences for individuals, businesses, government and the economy
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Economics 11–12 Syllabus @ NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.


[bookmark: _Toc244699917]Learning sequence 1 – Economic thinking
The following learning sequence is designed to be completed in approximately 8 hours. It addresses the syllabus content group Economic thinking. Teachers should be aware that this learning is part of a 25-hour program that has been designed on the premise that schools are teaching 4 x 60-minute lessons per week for the duration of a school term. Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – What is economics?
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
What is an economy and what is economics?
The economic problem, including wants, resources and scarcity, and economic decision-making as the choice between alternatives
	Lesson overview
Students investigate what an economy is and how economics explains the choices made by individuals, businesses and governments in response to scarcity. They are introduced to the economic problem and begin using economic terminology to explain decision-making.
Suggested duration: one hour
Prior learning: students should have a general awareness of everyday economic decisions and issues, such as employment, businesses, government services and spending, developed through everyday experiences and prior learning, such as Commerce 7–10 or Geography 7–10.
Key vocabulary: economy, economics, choice, needs, wants, scarcity, economic problem
Related resources: Resource 1.1, Resource 1.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
what an economy is
what economics is
how the economic problem arises from unlimited wants and limited resources
how scarcity requires individuals, businesses and governments to make economic decisions.
Success criteria
I can:
define the terms ‘economy’ and ‘economics’ using economic terminology
explain the economic problem using the concepts of wants, resources and scarcity
identify examples of economic decisions made by individuals, businesses and governments.
Use Connecting learning to activate prior knowledge of the concept of economics. Display a range of contemporary images, for example: school canteen menu, road or hospital construction, petrol station displaying fuel prices, a news headline about interest rates, a photo of a local business. Ask students to examine the images and identify one similarity or connection they notice between 2 or more images. Then ask students to:
write 3 words they associate with economics using the displayed images
identify one decision being made in one example
identify one resource that would be needed for that decision or activity.
Students record initial ideas before participating in a Think-Pair-Share discussion.
Note: use responses diagnostically. Accept everyday language first, then recast responses using economic terminology. If students focus only on money, explain that economics is broader. Explain that while money is involved, the broader connection is that each example involves decisions about producing, exchanging or consuming goods and services using limited resources.
Core lesson
Note: this part of the syllabus introduces a large amount of subject-specific vocabulary. Add new terms to the table in Activity 1 as they are introduced to support students to develop and use economic terminology and record simple definitions of key terms. The table is referred to throughout the learning sequence. Alternatively, teachers may use the Frayer diagrams provided on slide 26 of the ‘Thinking and communicating in Economics’ PowerPoint to develop students’ understanding of key vocabulary and concepts.
Present students with various definitions of economics and discuss the key elements of each (Activity 1 – Resource 1.1). Have students use these definitions to write a one-sentence response to the question: What is economics? 
Ask students to share some of their definitions with the class, collating a range of terms and phrases on the board. Provide feedback on the accuracy of students’ definitions, reinforcing appropriate economic terminology and addressing misconceptions as they arise.
Write a refined definition for students on the board. Ask them to identify which elements they may have included in their definition (Activity 1 – Resource 1.1).
Sample definition: economics is a social science that studies how individuals, businesses and governments make decisions about allocating limited resources.
Note: alternatively, teachers may use the Frayer diagrams on slide 26 of the ‘Thinking and communicating in Economics’ PowerPoint to further develop students’ understanding of the concept of economics.
Suggested think-aloud: an economy is not just about money, it is a system. Every person buying groceries, businesses producing products, governments building roads, all together make up the economy. Economics is the study of how that system works. A problem exists within this system, as people always want more than what is available. Resources are limited, wants are not. That gap between unlimited wants and limited resources is the economic problem, and it is what drives every decision made inside an economy.
Engage with the economics vocabulary table (Activity 2 – Resource 1.1). Complete a Gradual release of responsibility and model completing the ‘economy’ row aloud as an ‘I do’ worked example, narrating each column with students. Ask students to name one good and one service they used today. Take 4 to 5 responses, then ask: ‘What resources were needed to produce it?’ Co-construct the ‘goods and services’ row with the class through a structured ‘we do’. Have students complete the wants, resources and scarcity rows independently.
Have students complete a Check for understanding by providing each student with 3 response cards labelled ‘resources’, ‘wants’ and ‘scarcity’. Read each statement aloud and have students hold up the card that best matches the statement:
I am the things people desire but may not always obtain. (Wants.)
I am the inputs used to produce goods and services. (Resources.)
I describe the situation where there is not enough to satisfy everyone. (Scarcity.)
Suggested think-aloud: I want to pull these ideas together into one central idea: the economic problem. Wants are unlimited, resources are scarce and because of that gap, every economy and every individual inside it must make choices. That is the economic problem. It is not just a topic we study, it is the reason economics exists at all.
Define the term ‘economic problem’. Students add the term to their vocabulary table in Activity 2 – Resource 1.1.
Sample definition: the economic problem is ‘the fundamental challenge of unlimited wants and scarce resources confronting any economy’ (NESA 2025).
Engage with the idea of an ‘economic problem’ (Activity 3 – Resource 1.1). Students complete a supported table connecting wants, resources and scarcity to the economic problem. Introduce the economic problem as the fundamental challenge facing every economy, unlimited wants, limited resources and the need to choose.
Students engage in a class discussion, considering the following question: ‘If resources were unlimited, would the economic problem exist?’
Cold-call students to Check for understanding by asking the following sample questions:
1. What is the economic problem?
What is one example of the economic problem from everyday life?
Why does scarcity exist?
Suggested responses: 1. The economic problem is the conflict between unlimited wants and limited (scarce) resources, which forces choices to be made. 2. Accept any genuine example, for example, a student with limited time choosing between studying and socialising. 3. Scarcity exists because the resources available to produce goods and services are finite, while wants are not.
Concluding the lesson
Students complete an Exit ticket answering the Quick write question in Activity 4 – Resource 1.1. Describe the economic problem in your own words and provide one real-world example.
Evidence of learning
Students have demonstrated an understanding of an economy, economics and the economic problem by:
defining economy and economics using appropriate economic terminology
distinguishing between needs, wants and resources, and explaining why resources are scarce
explaining the economic problem in their own words
applying and reflecting on understanding of key economic terminology through class discussion and learning activities.
	

	Lesson 2 – economic decision-making as the choice between alternatives
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
Content
Economic thinking
The economic problem, including wants, resources and scarcity, and economic decision-making as the choice between alternatives
Economic agents responsible for economic decision-making, including consumers, producers and government
	Lesson overview
Students investigate the economic problem as the starting point for understanding how economic decisions are made. Students explore decision-making as the process of choosing between alternatives and are introduced to the 3 economic agents, consumers, producers and government.
Suggested duration: one hour
Prior learning: students understand that an economy is a system in which individuals, businesses, institutions and governments interact to produce, exchange and consume goods and services. They can define economics as the study of how choices are made when resources are limited.
Key vocabulary: choice, alternatives, trade-offs, economic problem, economic decision-making, consumers, producers, government
Related resources: Resource 2.1, Resource 2.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how the economic problem requires choices to be made between alternatives
who the 3 economic agents are: consumers, producers and government
how consumers, producers and governments make decisions in response to scarcity.
Success criteria
I can:
explain why scarcity means every economic decision involves choosing between alternatives
identify consumers, producers and government as the 3 economic agents
explain why economic agents must make choices between alternatives.
Use Connecting learning to activate prior knowledge through short retrieval. Display the central question: ‘Why does scarcity force individuals to choose between alternatives?’ Ask students to respond to the following questions:
1. In one sentence, state the economic problem.
Give one example of a scarce resource.
What happens when wants exceed the resources available to satisfy them?
Suggested responses: 1. A strong response links limited resources and unlimited wants to scarcity and the need to make choices between alternatives. Q2. Land. Q3. Choices must be made about how scarce resources are used and which wants are satisfied.
Note: address the common misconception that scarcity means a resource is completely unavailable. Explain that scarcity occurs when available resources are limited relative to the wants they could satisfy. Reinforce that because resources are scarce, choices must be made about how they are used. Bridge to the lesson by explaining that economists group decision-makers into 3 economic agents: consumers, producers and government. Each economic agent faces scarcity and must make choices between alternatives.
Core lesson
Suggested think-aloud: the economic problem tells us that resources are scarce and wants are unlimited. Think about the choices you make every day. You probably want more than you can afford or have time for. Because your resources are limited, you must choose between alternatives. Economists call this economic decision-making.
Students engage with the decision-making log in Activity 1 – Resource 2.1, and record 3 personal decisions they have made recently. For each decision, students identify the alternatives available, the option they chose, what they gave up and the scarce resource that influenced their decision.
Cold-call students to Check for understanding by asking the following sample questions:
1. What alternative did you give up when making this decision? (Toast or cereal, new phone or new bike, homework or soccer training.)
Which resource most influenced your decision? How do you know? (Time, money.)
Why couldn’t you have both options? (Scarcity means you must choose between the 2 alternatives.)
Suggested think-aloud: scarcity affects everyone, not just individuals. Businesses have limited money, equipment and workers. Governments have limited budgets and many competing priorities. Because resources are limited, they all must make choices. Economists refer to these decision-makers as economic agents.
Define the term ‘economic agents’. Students add the term to their vocabulary table. 
Sample definition: economic agents are ‘an individual or group who make decisions that affect the allocation of resources in an economy’ (NESA 2025).
Lead a discussion around the economic agents responsible for decision-making and explain that economic decisions are made by different economic agents, including consumers, producers and governments. Guide a class discussion using the following prompts:
What decisions do consumers make about the goods and services they purchase?
What decisions do producers make about what and how much to produce?
What decisions do governments make about providing goods and services and allocating resources?
Define the terms ‘consumers’, ‘producers’ and ‘governments’. Students add the terms to their vocabulary table.
Sample definition: consumers are individuals or households that purchase goods and services to satisfy a specific set of needs and wants.
Sample definition: producers are an individual or business that uses resources to make and sell goods or services to satisfy the needs and wants of consumers.
Sample definition: governments make decisions about how public resources are used, collect taxes and creates laws and regulations that influence the economy.
Provide students with the following scenarios:
1. A family decides whether to spend their money on a new television or a weekend holiday.
A café owner decides whether to use available funds to buy a new coffee machine or hire another employee.
The government decides whether to spend public money on building a new school or upgrading a local hospital.
A student decides whether to buy lunch at the canteen or bring lunch from home.
A clothing business decides whether to produce more school uniforms or more sports clothing this month.
The government decides whether to use public funding to improve public transport or repair local roads.
Students are to use the scenarios to complete the activity: economic agents and their decisions, Activity 3 – Resource 2.1.
Differentiation: extend high potential and gifted education (HPGE) students by examining real-world issues involving a decision by one of the 3 economic agents and identifying the scarce resource behind it.
Check for understanding by having students Think-Pair-Share responses to the following questions:
1. Why was the economic agent unable to choose both alternatives?
How do the decisions made by consumers differ from those made by governments?
What does every scenario demonstrate about the economic problem?
Cold-call students to share their responses following the pair discussion. Listen for students making connections between limited resources, competing wants and the need to make choices.
Suggested responses: 1. The economic agent had limited resources. 2. Consumers make choices about using their personal resources to satisfy their wants, while governments make choices about using public resources to meet the needs and wants of society. 3. Resources are scarce compared with wants, requiring economic agents to make choices between alternatives.
Concluding the lesson
Economic communication: choose one economic agent and explain why scarcity requires that agent to choose between alternatives (Activity 4 – Resource 1.1). Use the economic communication strategies provided on slide 28 in the ‘Thinking and communicating in Economics’ PowerPoint to support students to interpret question requirements. Before students write, identify the key word and briefly establish what a successful response must do. Where appropriate, use the Point, Example, Evidence, Link (PEEL) writing scaffold on slide 31 to support students to organise and develop their response. 
Evidence of learning
Students have demonstrated an understanding of:
explaining why scarcity means every economic decision involves choosing between alternatives
identifying the 3 economic agents and describing a decision made by each
linking each decision back to a scarce resource
organising economic information into a summary table
using and applying economic terminology to written responses.
	

	Lesson 3 – opportunity cost and other trade-offs in economic decision-making
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
Opportunity cost and other trade-offs in economic decision-making
	Lesson overview
Students explore how opportunity cost and other trade-offs influence economic decision-making, while examining how consumers, producers and governments make choices in response to scarcity.
Suggested duration: one hour
Prior learning: students understand the economic problem and can identify the 3 economic agents involved in economic decision-making.
Key vocabulary: scarcity, choice, alternative, foregone, opportunity cost, trade-off
Related resources: Resource 3.1, Resource 3.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
about opportunity cost and how it arises when choices are made
how to identify opportunity costs in decisions made by consumers, producers and government
how economic decisions involve trade-offs between alternatives.
Success criteria
I can:
define opportunity cost using appropriate economic terminology
identify the opportunity cost in a range of consumer, producer and government decisions
explain how opportunity cost reflects the idea that every choice involves a trade-off
use appropriate economic terminology to explain opportunity cost and trade-offs in economic decisions.
Use Connecting learning to activate prior knowledge of economic decision-making. Display the central question: ‘When an economic agent chooses one alternative, what is given up?’ Ask students to respond to the following questions:
1. Why does scarcity require choice?
Name the 3 economic agents.
For a choice you made yesterday, identify the alternative you did not choose.
Suggested responses: 1. Scarcity requires choice because resources are limited relative to wants, so not all wants can be satisfied. 2. Consumers, producers and government. 3. Accept relevant responses that demonstrate choices between alternatives.
Note: use the final response to bridge from choice to trade-offs. Explain that economists give a specific name to the value of the next-best alternative foregone, opportunity cost.
Core lesson
Define the term ‘opportunity cost’. Students add the term to their vocabulary table.
Sample definition: an opportunity cost is ‘what a person has to forgo if they choose to do A rather than B; the value of the next best alternative that is forgone whenever a choice is made’ (NESA 2025).
Students engage with Activity 2 – Resource 3.1, to rank choices involving more than 2 alternatives. Explain that an opportunity cost can only be identified after the alternatives have been ranked because it is the value of the next-best alternative foregone, not the value of every alternative that is not chosen.
Check for understanding by ensuring students:
rank all alternatives before identifying opportunity cost
identify the second ranked alternative as the next-best alternative foregone
do not list all unchosen alternatives as the opportunity cost
express the opportunity cost as the value of the next-best alternative, for example, the income foregone, study time foregone or value of attending the event.
Students work in pairs to identify opportunity cost in a range of scenarios (Activity 3 – Resource 3.1).
Check for understanding by cold-calling students to justify their decisions using sample responses from (Activity 3 – Resource 3.2).
Lead a discussion distinguishing between trade-offs and opportunity cost. Draw out that both trade-offs and opportunity cost arise because scarcity requires choices to be made. Clarify that a trade-off involves the competing alternatives in a choice, whereas opportunity cost specifically refers to the value of the next-best alternative foregone. Use the following prompts:
1. What does a trade-off tell us about a decision?
What does opportunity cost tell us about a decision?
Why are trade-off and opportunity cost related but different concepts?
Define the term ‘trade-off’. Students add the term to their vocabulary table.
Sample definition: a trade-off is ‘something that is given up to gain from something else’ (NESA 2025).
Note: explain that trade-off and opportunity cost are related but are not interchangeable terms. A trade-off describes the alternatives involved in a choice, while opportunity cost is the value of the next-best alternative foregone.
Students identify the trade-off and opportunity cost involved in a range of economic decisions (Activity 4 – Resource 3.1).
Check for understanding by displaying the statement: ‘A trade-off and an opportunity cost are the same thing’. Have students indicate whether they agree or disagree and Quick write a brief justification for their response. Cold-call students to share and justify their responses with the class.
Concluding the lesson
Students complete a 3, 2, 1 Exit ticket (Activity 5 – Resource 3.1).
Evidence of learning
Students have demonstrated an understanding of opportunity cost and other trade-offs in economic decision-making by:
defining opportunity cost using appropriate economic terminology
identifying opportunity cost in decisions made by consumers, producers and government
explaining how opportunity cost reflects the trade-offs involved when choices are made
distinguishing between opportunity cost and trade-offs in economic decision-making
using economic terminology to explain opportunity cost and trade-offs in economic decisions.
	

	Lesson 4 – cost–benefit principle in economic decision-making, including marginal costs and benefits, and short-term versus long-term factors
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
Content
Economic thinking
· Cost–benefit principle in economic decision-making, including marginal costs and benefits, and short-term versus long-term factors
	Lesson overview
Students explore how the cost–benefit principle can be used to make economic decisions by comparing the expected costs and benefits of alternatives. They examine marginal cost and marginal benefit and consider how costs and benefits can differ in the short term and long term.
Suggested duration: one hour
Prior learning: students understand that scarcity requires choices between alternatives and that economic decisions involve opportunity costs and trade-offs.
Key vocabulary: cost–benefit principle, cost, benefit, marginal cost, marginal benefit, short term, long term
Related resources: Resource 4.1, Resource 4.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
about the cost–benefit principle and how it is used in economic decision-making
how marginal costs and marginal benefits influence economic decisions
how short-term and long-term costs and benefits influence decisions.
Success criteria
I can:
define the cost–benefit principle, marginal cost and marginal benefit using appropriate economic terminology
identify marginal costs and marginal benefits in economic decisions
compare short-term and long-term costs and benefits
use appropriate economic terminology to explain a cost–benefit decision.
Use Connecting learning to activate prior knowledge. Display the following statement on the board:
The government has limited funds available and must decide whether to provide financial support for renewable energy projects or use the funds to reduce government debt.
Students work in pairs to brainstorm ideas connected to previous learning. Encourage students to consider:
1. What choice does the government face?
What is the trade-off?
If the government chooses the renewable energy projects, what could be the opportunity cost?
Give one cost and one benefit that could arise from the government’s decision in Question 3?
Suggested responses: 1. Providing financial support for renewable energy projects or reducing government debt. 2. Trade-off is between allocating funds to renewable energy projects and using those funds to reduce government debt. 3: Using the funds to reduce government debt. 4. Cost: increased government spending. Benefit: reduced greenhouse gas emissions.
Core lesson
Suggested think-aloud: in previous lessons we learned that making choices involves a trade-off and an opportunity cost. But knowing what we give up does not necessarily tell us which alternative we should choose. Economists can compare the expected costs and benefits of alternatives to help make decisions. This is called the cost–benefit principle.
Lead a class discussion around the cost–benefit principle. Explain to students that the cost–benefit principle involves comparing the expected benefits of an action with its expected costs. An action is generally worthwhile when the expected benefits are greater than the expected costs. Costs and benefits can be monetary or non-monetary.
Define the ‘cost–benefit principle’ and have students add the term to their vocabulary table.
Sample definition: cost–benefit principle is a process used to compare the expected costs and benefits of a project or decision to determine whether it is worthwhile.
Students complete Activity 2 – Resource 4.1, by determining whether each possible effect is monetary or non-monetary, classifying it as a cost or benefit, and justifying their classification. Before students begin, model one example by identifying whether the effect is monetary or non-monetary, classifying it as a cost or benefit, and explaining why. Students justify each response using the sentence starter: ‘This is a cost/benefit because …’
Check for understanding by cold-calling students to answer the following sample question:
Does a cost or benefit always have to involve money?
Suggested responses: a cost or benefit is not limited to a financial amount. Economic decisions can involve time, wellbeing, environmental effects, risk and other consequences.
Ask students to imagine they have studied for one hour for an upcoming test. Lead a class discussion using the prompts:
1. Would studying for one more hour be worthwhile?
What would you gain from one more hour?
What might it cost you?
What if you had already studied for 5 hours, would a sixth hour still be worthwhile?
Use student responses to introduce marginal benefit (MB) as the additional benefit from one more unit of an activity and marginal cost (MC) as the additional cost from one more unit. Establish that economic decision-makers compare marginal benefit and marginal cost when deciding whether to do more of an activity. Explain that economists use the term marginal to mean additional or one more.
Define ‘marginal cost’ and ‘marginal benefit’. Students add the terms to their vocabulary table.
Sample definition: marginal cost refers to the additional cost from one more unit of an activity.
Sample definition: marginal benefit refers to the additional benefit from one more unit of an activity.
Students use Activity 2 – Resource 4.1, as the bridge to marginal analysis and complete the marginal cost and marginal benefit decision rule in Activity 3 – Resource 4.1. Complete Gradual release of responsibility and model the ‘I do’ decision rule table as an ‘I do’ worked example with students. Co-construct the ‘we do’ decision rule table, requiring students to supply each step. Students then complete the ‘you do’ decision rule table independently.
Note: emphasise that marginal analysis focuses on the cost and benefit of one additional unit, rather than total costs and benefits. Reinforce that an additional unit should not be undertaken when its marginal cost exceeds its marginal benefit.
Suggested think-aloud: we’ve just compared marginal costs and marginal benefits to determine whether doing one more unit is worthwhile. Economic decision-makers also need to consider when costs and benefits occur. Some costs and benefits occur soon after a decision is made, while others may not occur until much later. For example, new equipment may involve high purchase and installation costs in the short term but increase productivity and reduce costs in the long term. Economists can consider these as short-term and long-term factors.
Provide students with the following scenario: A business is considering providing additional training for its employees. The training will require employees to spend 2 days away from their normal duties.
Divide the class into 2 groups. Have one group identify the short-term costs of providing the training and the other group identify the potential long-term benefits. Allow students time to discuss and record their reasoning before selecting students from each group to present their arguments. Lead a class discussion using the following prompt:
Why should the business consider both short-term costs and long-term benefits before making its decision?
Students engage with the short-term versus long-term factors resource in Activity 4. Check for understanding by using sample responses in the teacher resource to confirm accurate reasoning and address misconceptions as they arise.
Students complete a 3, 2, 1 Exit ticket in Activity 5 – Resource 4.1.
Evidence of learning
Students have demonstrated an understanding of the cost–benefit principle in economic decision-making by:
explaining that economic decision-makers compare expected costs and benefits
distinguishing marginal cost from marginal benefit
using marginal costs and marginal benefits to determine whether an additional action is worthwhile
identifying and comparing short-term and long-term costs and benefits
using appropriate economic terminology to justify a decision.
	

	Lesson 5 – incentives and disincentives in economic decision-making, including intended and unintended consequences
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-04 explains the causes of economic issues and their consequences for individuals, businesses, government and the economy
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
Incentives and disincentives in economic decision-making, including intended and unintended consequences
	Lesson overview
Students explore how incentives and disincentives influence economic behaviour and examine how decisions can produce both intended and unintended consequences and apply these concepts to real-world case studies.
Suggested duration: one hour
Prior learning: students understand the cost–benefit principle and can explain how economic decision-makers compare costs and benefits, including marginal costs and benefits and short-term and long-term factors.
Key vocabulary: incentive, disincentive, intended consequence, unintended consequence
Related resources: Resource 5.1, Resource 5.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how incentives and disincentives influence economic decision-making
the difference between incentives and disincentives
how economic decisions can result in intended and unintended consequences
how to apply the concepts of incentives and disincentives to economic case studies.
Success criteria
I can:
define an incentive and a disincentive and identify examples of each
explain how an incentive or disincentive can change economic behaviour
distinguish between intended and unintended consequences
apply these concepts to a real-world economics example.
Activate prior knowledge by Connecting learning to incentives and disincentives by displaying the following 2 situations on the board:
A student receives a $10 reward for completing a household task.
A driver receives a $410 fine for using a mobile phone while driving.
Students Think-Pair-Share responses to the following questions:
1. What makes the first action more attractive?
What makes the second action less attractive?
How has the cost or benefit of each behaviour changed?
Lead a brief class discussion and explain that economic decision-makers often respond when the costs or benefits of an action change. Bridge by explaining that incentives and disincentives alter the expected costs or benefits of an action and can therefore change behaviour, sometimes in intended and unintended ways.
Core lesson
Suggested think-aloud: in the previous lesson, we compared costs and benefits when making a decision. If something increases the benefit or reduces the cost of an action, it can make that action more attractive. Economists call this an incentive.
Use morphology to introduce disincentive. Draw students’ attention to the prefix ‘dis-’, explaining that it can indicate an opposite or reversal. Explain that adding ‘dis-’ to ‘incentive’ changes its meaning. A ‘disincentive’ discourages an action, such as by reducing its benefits or increasing its costs.
Define ‘incentives’ and ‘disincentives’. Students add the terms to their vocabulary table.
Sample definition: incentives encourage an action by increasing its expected benefit or reducing its expected cost.
Sample definition: disincentives discourage an action by reducing its expected benefit or increasing its expected cost.
Students complete Activity 2 – Resource 5.1, by classifying familiar examples as incentives or disincentives and explaining the likely behavioural response.
Check for understanding by having students respond true or false to the following statements:
1. An incentive makes an action more attractive by increasing its benefit or reducing its cost. (True.)
A disincentive always involves a financial penalty. (False.)
A discount offered to encourage customers to use reusable containers is an incentive. (True.)
A higher parking fee for staying longer than 2 hours is an incentive because it encourages drivers to park for longer. (False.)
Suggested think-aloud: incentives and disincentives can influence behaviour by changing the expected costs or benefits of an action. When they are deliberately introduced, they are generally intended to encourage or discourage behaviours. However, they may also result in consequences that were not intended.
Use morphology to introduce intended consequence and unintended consequence. Draw students’ attention to the prefix ‘un-’, meaning ‘not’, and explain how it changes ‘intended’ to ‘unintended’.
Define ‘intended consequence’ and ‘unintended consequence’. Students add the terms to their vocabulary table.
Sample definition: an intended consequence is an expected or planned outcome of an economic decision.
Sample definition: an unintended consequence is an outcome that occurs because of a decision but was not originally intended.
Students engage with designing an incentive or disincentive Activity 3 – Resource 5.1. Present the problem and model one possible response. In pairs, students propose an incentive or disincentive, explain how it changes the expected cost or benefit of an action, and predict the intended change in behaviour and one possible unintended consequence.
Check for understanding by selecting pairs to share their proposal and explain how the incentive or disincentive changes the expected cost or benefit of an action to influence behaviour.
Note: this resource addresses topics that might be considered controversial or sensitive. Follow school protocols and the Controversial issues in schools procedures when using this resource.
Students engage with the case study The rise of illegal tobacco in Australia. Read the article together as a class, using the incentives and disincentives economic thinking framework on slide 26 of the ‘Thinking and communicating in Economics’ PowerPoint to prompt student thinking. Use the framework prompts to guide students in identifying the incentives and disincentives influencing economic decisions and considering their intended and unintended consequences.
Following the reading, clarify any unfamiliar terms or concepts. Support students to develop definitions and identify relevant examples from the article (Activity 4 – Resource 5.1).
Differentiation: support students learning English as an additional language or dialect (EAL/D) and students requiring additional literacy support by modelling the pronunciation and meaning of unfamiliar subject-specific terms before and during the reading. Where required, provide students with a vocabulary bank.
Note: teachers may substitute the suggested case study with an alternative contemporary economic example that addresses the same concepts and learning intentions. When selecting an alternative case study, consider the school and class context, student interest, accessibility and the suitability of the source for supporting students to identify incentives, disincentives and intended and unintended consequences.
Students respond to the case study questions in Activity 5 – Resource 5.1, applying their understanding of incentives, disincentives and intended and unintended consequences to the economic issue presented in the article.
Differentiation: extend HPGE students by having them consider the effectiveness of tobacco excise as a disincentive to smoking. Students consider its intended and unintended consequences and support their judgement using relevant evidence from the case study.
Concluding the lesson
Students complete an incentives and disincentives understanding check using Exit tickets to answer questions in Activity 6 – Resource 5.1.
Evidence of learning
Students have demonstrated an understanding of incentives and disincentives in economic decision-making by:
defining and applying incentive, disincentive, intended consequence and unintended consequence terminology
classifying examples as incentives or disincentives and explaining how they may influence economic behaviour
identifying and explaining intended and unintended consequences in a real-world economic case study
responding to questions about how incentives and disincentives influence economic decision-making
applying economic concepts and terminology in a range of contexts.
	

	Lesson 6 – the role of data and models in economic decision-making
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
Role of data in economic decision-making, including informing public policy, monitoring economic performance and forecasting
Role of models in economic decision-making, including the key assumptions of economic models
	Lesson overview
Students explore how economic decision-making is informed by data and economic models. They examine how governments, businesses, consumers and economists use data to inform decisions, monitor economic performance and forecast future conditions, and consider how economic models simplify the real-world using assumptions.
Suggested duration: one hour
Prior learning: students understand that consumers, producers and governments make economic decisions in response to scarcity and have explored how costs, benefits, incentives and disincentives can influence these decisions.
Key vocabulary: economic data, quantitative data, qualitative data, public policy, monitoring, forecasting, economic model, assumption, ceteris paribus
Related resources: Resource 6.1, Resource 6.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how data is used to inform economic decision-making, monitor economic performance and forecast future conditions
how governments, businesses, consumers and economists use economic data
how economic models support economic decision-making
why economic models use assumptions to simplify the real world.
Success criteria
I can:
distinguish between quantitative and qualitative economic data
identify different ways economic data is used in decision-making
explain how data can be used to inform public policy, monitor economic performance and forecast future conditions
explain the purpose of an economic model
explain why assumptions are used in economic models.
Use Connecting learning to activate prior knowledge by displaying the following statement on the board:
A state government reduces public transport fares to encourage more people to use trains and buses instead of driving.
Students Think-Pair-Share responses to the following questions:
1. Give one example of an incentive or disincentive created by this decision.
Explain one intended and one possible unintended consequence of the decision.
What information would help you judge whether the decision achieved its intended outcome?
Suggested responses: 1. Lower fares provide a financial incentive to use public transport. 2. Intended: more people use public transport. Unintended: increased passenger numbers may lead to overcrowding on some services. 3. Data showing public transport passenger numbers before and after fares were reduced.
Use the third response to introduce the role of economic data through the following suggested think-aloud.
Core lesson
Suggested think-aloud: if the government reduces public transport fares to encourage more people to use trains and buses, how would we know whether the decision worked? Economists need evidence. They could use data to compare passenger numbers before and after fares were reduced and examine changes over time. They might also consider changes in car use or congestion. Economic data helps economists understand what is happening, assess whether decisions have achieved their intended outcomes and support informed decision-making.
Define ‘economic data’. Students add the terms to their vocabulary table.
Sample definition: economic data is quantitative or qualitative information collected to describe economic conditions or activity, and support economic decision-making.
Distinguish between quantitative and qualitative economic data using illustrative examples:
Quantitative data is numerical information used to measure economic variables, such as the inflation rate, unemployment rate or economic growth rate.
Qualitative data is non-numerical information that describes economic behaviours, experiences, attitudes or expectations, such as consumer views about economic conditions or businesses’ expectations.
Use mini whiteboards to Check for understanding. Display the following examples one at a time. Students write quantitative or qualitative on their mini whiteboard and hold up their response simultaneously. Select students to justify their response by identifying the feature that distinguishes the type of data.
1. Economic growth was 2.1%. (Quantitative.)
Businesses report difficulty finding workers. (Qualitative.)
Households say they expect to spend less next year. (Qualitative.)
Household spending fell by 3%. (Quantitative.)
Unemployment increased to 5%. (Quantitative.)
Consumers say they are worried about rising prices. (Qualitative.)
Students engage with economic data in decision-making (Activity 2 – Resource 6.1). Model the first scenario by identifying whether the data is quantitative or qualitative and explaining how the data could support the economic decision. Students complete the remaining scenarios independently, identifying the type of data and explaining how it could support the decision.
Check for understanding by selecting students to share responses. Use sample responses in Activity 2 – Resource 6.2, to confirm accurate reasoning and address misconceptions as they arise.
Suggested think-aloud: economic data can be used for different purposes. Consider the previous activity, where governments examined data before introducing new policies. Economists also track data over time to see how the economy is performing. They might use current and past data to predict what could happen in the future. In each case, data is being used to support economic decision-making.
Lead a class discussion to explore 3 important uses of economic data: informing public policy, monitoring economic performance and forecasting. Refer to the examples from Activity 2 – Resource 6.1 to support student understanding. Discussion prompts may include:
1. For each example, what is data being used for?
Which example focuses on current or past economic performance?
Which example uses data to help make a future prediction?
How might data help a government decide whether a new policy is needed?
Define the terms ‘informing public policy’, ‘monitoring’ and ‘forecasting’. Students add them to their vocabulary table.
Sample definition: informing public policy involves using evidence to help governments identify economic issues, design responses and evaluate interventions.
Sample definition: monitoring economic performance involves using data to track changes in economic conditions over time.
Sample definition: forecasting involves using available data and evidence to make informed predictions about future economic conditions.
Check for understanding using Activity 3 – Resource 6.1. For each example, have students identify whether the data is primarily being used to inform public policy, monitor economic performance or forecast future conditions and justify their response by explaining how the data is being used.
Note: some uses of data may overlap. Accept justified responses where students clearly explain how the data is being used.
Cold-call students to Check for understanding by asking the following sample question:
How is forecasting different from monitoring economic performance?
Suggested response: monitoring uses observed data to examine current or past economic performance, while forecasting uses available evidence to make an informed prediction about future conditions.
Suggested think-aloud: data helps economists understand what is happening in the real world, but an economy is complex and many factors can change at the same time. Economists use models to simplify this complexity and focus on economic relationships. A useful economic model does not try to reproduce every feature of the real world; it simplifies reality so economists can isolate and analyse the economic relationship being examined. Models can then be used to explain relationships and make predictions about economic behaviour or outcomes.
Define ‘economic model’. Students add the term to their vocabulary table.
Sample definition: an economic model is ‘a simple theoretical representation of real-world situations used to explain and test economic behaviour’ (NESA 2025).
Provide students with the following scenario: If a café lowers the price of its drinks, it will sell more drinks. Lead a discussion using the prompts:
1. Is this always going to happen?
What else could influence the number of drinks the café sells?
Suggested responses: 1. No. A lower price may increase sales, but consumers may respond differently depending on other factors. 2. Income, customer preferences, the prices charged by competing cafés, the quality of its products, the weather or the number of customers in the area.
Suggested think-aloud: there are many factors that could affect how many drinks the café sells. If all these factors changed at the same time, it would be difficult to determine the effect of a change in price. Economic models simplify this complexity by making assumptions about what will remain unchanged. Economists use the term ceteris paribus, meaning other things being equal, when examining what happens when one factor changes while other relevant factors remain unchanged.
Define ‘assumption’ and ‘ceteris paribus’. Students add the term to their vocabulary table.
Sample definition: an assumption is a condition accepted as given when using an economic model.
Sample definition: ceteris paribus refers to ‘other things being equal’, and assumes that all other variables except the one being studied are held constant.
Check for understanding by asking: Why do economists use assumptions if they know the real world is more complex?
Suggested responses: assumptions simplify complex situations so economists can isolate and analyse particular economic relationships.
Students use a small hypothetical dataset to determine whether the evidence generally supports a model prediction in Activity 4 – Resource 6.1. Explain that economic models provide explanations or predictions about economic relationships, while data provides evidence about what occurs in the real world. Model unfamiliar vocabulary and clarify the meaning of assumptions before students interpret the model. Use concrete examples to support students who may find it difficult to identify assumptions or infer relationships between variables.
Differentiation: extend students by explaining why an economic model may still be useful even when real-world data does not perfectly match its prediction. Students should refer to the role of assumptions and other factors that may influence economic behaviour.
Concluding the lesson
Students complete a data and models understanding check using Exit tickets to answer questions in Activity 5 – Resource 6.1.
Evidence of learning
Students have demonstrated an understanding of the role of data and economic models in economic decision-making by:
distinguishing between quantitative and qualitative economic data
identifying how governments, businesses and consumers use data to support economic decisions
distinguishing between the use of data to inform public policy, monitor economic performance and forecast future conditions
defining and applying economic terminology relating to data, models and assumptions
identifying the purpose and assumptions of a simple economic model
using data to consider whether evidence supports a model prediction
explaining how data and economic models work together in economic analysis.
	

	Lesson 7 – behavioural economics and economic decision-making
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
Challenge of behavioural economics to conventional assumptions of rational behaviour and self-interest in economic decision-making, including cognitive biases and ethical considerations
	Lesson overview
Students explore how behavioural economics challenges conventional assumptions that economic decision-makers behave rationally and in their self-interest. They examine how cognitive biases can influence decisions and consider ethical issues associated with using behavioural insights to influence behaviour.
Suggested duration: one hour
Prior learning: students understand that economic models simplify the real world by using assumptions and that data and empirical evidence can be used to test how useful those models are in explaining economic behaviour.
Key vocabulary: rational behaviour, self-interest, behavioural economics, cognitive bias, confirmation bias, anchoring, overconfidence, loss aversion, sunk cost fallacy, ethical considerations
Related resources: Resource 7.1, Resource 7.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how behavioural economics challenges conventional assumptions of rational behaviour and self-interest
how cognitive biases can influence economic decision-making
how to identify common cognitive biases in economic decisions
why ethical considerations are important when behavioural insights are used to influence decisions.
Success criteria
I can:
explain how behavioural economics challenges conventional assumptions about economic decision-making
identify and distinguish common cognitive biases in economic decisions
explain how a cognitive bias can influence a decision
identify an ethical consideration when behavioural insights are used to influence behaviour.
Use Connecting learning to activate prior knowledge by displaying the following statement on the board:
A student wants to buy new headphones. They find a pair advertised as ‘reduced from $300 to $180’.
Students Think-Pair-Share responses to the following questions:
1. What information could help the student make an informed decision?
How could data be used to support the student’s decision?
What assumption might an economic model make about how the student uses this information?
Suggested responses: 1. Prices, features, quality, reviews and information about alternative headphones. 2. Data could be used to compare prices, features or reviews across different products and sellers. 3. A model might assume that the student considers relevant information and makes a rational decision that serves their self-interest.
Core lesson
Suggested think-aloud: in the previous lesson, we learned that economic decision-makers can use data and other information to support their decisions. Economic models also use assumptions to simplify how people are expected to behave. One common assumption is that people make rational decisions in their own self-interest. In this example, we might expect the student to consider relevant information before making a decision. However, people do not always make decisions in the way economic models assume.
Note: explain that conventional economic models often use simplifying assumptions about rational behaviour and self-interest. Behavioural economics uses evidence about actual behaviour to examine where these assumptions may not fully explain economic decisions.
Define ‘rational behaviour’, ‘self-interest’ and ‘behavioural economics’. Students add the terms to their vocabulary table.
Sample definition: rational behaviour involves making choices by considering available information and selecting the option expected to best achieve an objective.
Sample definition: self-interest involves making decisions that are expected to improve an individual’s own wellbeing or outcomes.
Sample definition: behavioural economics examines how psychological, social and cognitive factors influence economic decision-making and may lead behaviour to differ from conventional economic assumptions.
Students engage with Activity 2 – Resource 7.1, to consider what might influence decision-making. Using Gradual release of responsibility model the first decision to students as an ‘I do’ example. Work through the next decision collaboratively with students as a ‘we do’, prompting students to explain their reasoning and providing feedback as needed. Students then complete the remaining decisions independently. Check for understanding by asking students the following question: What patterns can you see in the way these decisions are being influenced?
Suggested response: people do not always consider all available information, particular information can have a stronger influence on a decision than other information, existing beliefs or previous decisions can influence current choices, people may place greater importance on avoiding losses.
Suggested think-aloud: these decisions are all different, but they have something in common. In each case, the way a person thinks about information or a choice can influence the decision they make. These patterns in thinking can occur repeatedly and systematically affect economic decision-making. Economists refer to these patterns as cognitive biases.
Define ‘cognitive bias’. Students add the term to their vocabulary table.
Sample definition: a cognitive bias is a systematic tendency in thinking that can influence judgement and decision-making.
Conduct a brief discussion to explore how initial information may influence judgement and decision-making. Divide the class into 2 groups and have students respond independently to one of the following prompts without seeing the alternative prompt:
Group A: a major international artist is performing in Sydney. Do you think the average ticket price will be more or less than $80? Estimate the average ticket price.
Group B: a major international artist is performing in Sydney. Do you think the average ticket price will be more or less than $400? Estimate the average ticket price.
Compare responses from the 2 groups. Ask students:
1. What differences can you identify between the estimates made by the 2 groups?
What information may have influenced the estimates?
What does this suggest about how initial information can influence judgement?
Explain that people can place disproportionate weight on the first information they receive when making a judgement. This is known as anchoring and is one example of a cognitive bias.
Introduce students to the group of cognitive biases. Define ‘confirmation bias’, ‘anchoring’, ‘overconfidence’, ‘loss aversion’ and ‘sunk cost fallacy’. Students add the terms to their vocabulary table.
Sample definition: confirmation bias involves favouring information that supports existing beliefs while giving less attention to information that challenges them.
Sample definition: anchoring refers to relying too heavily on the first piece of information encountered when making a decision.
Sample definition: overconfidence refers to having greater confidence in one’s knowledge or judgement than is justified.
Sample definition: loss aversion involves placing greater importance on avoiding a loss than gaining an equivalent benefit.
Sample definition: sunk cost fallacy involves continuing with a decision because resources have already been committed, even when those costs cannot be recovered.
Students apply their understanding of cognitive biases by identifying the bias influencing each economic decision and justifying their classification (Activity 3 – Resource 7.1). Check for understanding by cold-calling students to identify the cognitive bias represented in each scenario in Activity 3 – Resource 7.2.
Note: where time is limited, allocate selected scenarios from Activity 3 to students before progressing to the next activity.
Differentiation: support EAL/D learners to understand and use economic terminology appropriately by having definitions visible during Activity 3. At this stage, the learning goal is not memorisation, it is accurately distinguishing and applying unfamiliar concepts.
Students engage with selected sections of the article The answer to cheaper energy could be on your next bill – using behavioural economics to drive change | PM&C. Read together as a class, clarifying unfamiliar terms and concepts as required (Activity 4 – Resource 7.1). Draw students’ attention to the problem consumers faced, how behavioural economics was used to influence decision-making, evidence of changes in consumer behaviour and possible ethical considerations. Students respond to the case study questions in Activity 5 – Resource 7.1, using evidence from the article to support their responses.
Differentiation: extend HPGE students by introducing bounded rationality. Using evidence from the case study, students explain how limited information, limited time and cognitive constraints may affect consumers’ ability to identify or choose the best energy plan, even when they intend to make a rational decision.
Concluding the lesson
Students complete a behavioural economics understanding check by using an Exit ticket in Activity 7 – Resource 7.1.
Evidence of learning
Students have demonstrated an understanding of behavioural economics by:
defining and applying behavioural economics and cognitive bias terminology
identifying and distinguishing cognitive biases in economic decision-making
explaining how cognitive biases can influence the decisions of economic agents
applying behavioural economics concepts to a real-world economic case study
explaining ethical considerations associated with using behavioural insights to influence economic decisions
applying economic concepts and terminology in a range of contexts.
	

	Lesson 8 – microeconomics, macroeconomics and real-world economic problems
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-04 explains the causes of economic issues and their consequences for individuals, businesses, government and the economy
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic thinking
Relationship between microeconomics and macroeconomics
Contribution of economics to understanding and solving real-world problems
	Lesson overview
Students explore the relationship between microeconomics and macroeconomics and apply both perspectives to a contemporary Australian housing issue. They draw on economic concepts developed across the learning sequence to consider how economics contributes to understanding real-world problems and informing possible responses.
Suggested duration: one hour
Prior learning: students understand that economic decision-making involves choices and trade-offs and that economists use economic concepts, data and models to analyse decisions and economic issues.
Key vocabulary: microeconomics, macroeconomics, economic issue
Related resources: Resource 8.1, Resource 8.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
the relationship between microeconomics and macroeconomics
how microeconomic and macroeconomic perspectives can be used to understand economic issues
how economics contributes to understanding and informing responses to real-world problems.
Success criteria
I can:
distinguish between microeconomics and macroeconomics
classify economic examples as primarily microeconomic or macroeconomic
apply economic thinking concepts to analyse a real-world economic problem.
Use Connecting learning to activate prior knowledge by displaying each scenario and having students use mini whiteboards to identify the economic concept that best applies:
1. A government funds a new rail project instead of building a new school. What concept describes the value of the next-best alternative that is forgone? (Opportunity cost.)
A business considers whether the additional benefit from producing one more unit is greater than the additional cost. What economic principle is being applied? (Cost–benefit principle.)
A council increases parking fees to discourage drivers from parking in the city centre. What is the higher fee? (Disincentive.)
Economists use past inflation and unemployment figures to predict future economic conditions. What use of economic data does this demonstrate? (Forecasting.)
An economist simplifies a situation by assuming that all other relevant factors remain unchanged. What assumption is being used? (Ceteris paribus.)
A consumer continues paying for a subscription they no longer use because they have already paid for the year. What cognitive bias may influence this decision? (Sunk cost fallacy.)
Reteach problematic concepts as necessary before progressing.
Core lesson
Suggested think-aloud: some economic questions focus on individual consumers, businesses or particular markets, while others focus on economic activity across the economy as a whole. Economists use these different perspectives to examine economic decisions, conditions and outcomes. The 2 perspectives are connected: decisions made by consumers and businesses can contribute to economy-wide outcomes, while changes across the economy can influence decisions made by households and businesses.
Use morphology to introduce microeconomics and macroeconomics. Highlight the prefixes 
‘micro-’, meaning small, and ‘macro-’, meaning large or broad. Explain that these prefixes provide a clue to the scale of economic activity examined by each area of economics.
Students record a definition for ‘macroeconomics’ and ‘microeconomics’. Students add the terms to their vocabulary table.
Sample definition: microeconomics is ‘the study of the economy in its parts, focusing on individuals, businesses and industries’.
Sample definition: macroeconomics is ‘the study of the economy as a whole, focusing on aggregates’.
(NESA 2025)
Students watch The Difference Between Micro and Macro Economics | Think Econ (3:01) and consider how the 2 areas of economics differ. Provide students with the following guiding questions before viewing:
What does microeconomics study?
What does macroeconomics study?
What similarities do microeconomics and macroeconomics share?
Following the video, lead a class discussion using the guiding questions to clarify the differences and similarities between microeconomics and macroeconomics.
Students complete a Venn diagram comparing microeconomics and macroeconomics in Activity 2 – Resource 8.1. Have students identify characteristics and examples specific to each area, as well as similarities they share.
Note: consider pausing the video at key points to clarify unfamiliar economic terminology and check for understanding. Provide brief explanations of concepts that students may not yet have encountered, without exploring them in detail where they are addressed later in the course.
Check for understanding by displaying each of the following scenarios and having students identify whether it is an example of microeconomics or macroeconomics. Ask selected students to justify their response:
1. Economists examine why Australia’s inflation rate has increased. (Macroeconomics.)
A manufacturer decides whether to purchase new machinery for its factory. (Microeconomics.)
The Australian Government examines changes in the unemployment rate. (Macroeconomics.)
Economists investigate why rental prices have increased in the Sydney housing market. (Microeconomics.)
Businesses increase their demand for skilled workers. (Microeconomics.)
Introduce the Australian housing case study Rental affordability hits record low as rents rise 2.5 times faster than wages, analysis shows - ABC News. Explain that real-world economic problems can be examined from both microeconomic and macroeconomic perspectives and by applying the economic thinking principles developed across the learning sequence.
Read selected sections of the article as a class. Clarify unfamiliar economic terminology, including terms such as consumer price index (CPI) and official cash rate, providing brief, accessible explanations without exploring these concepts in detail. Draw students’ attention to relevant evidence about the causes and consequences of rental affordability.
Note: teachers may substitute the suggested housing affordability case study with an alternative real-world economic issue, such as poverty or the energy transition, or select a different article or resource addressing housing affordability. When selecting appropriate materials, consider the school and class context, student interest and accessibility. Consider the language and numeracy demands of economic texts, readability, cultural relevance, and the inclusion of descriptions and alternative text for images and graphics.
Introduce economic thinking: housing case study in Activity 3 – Resource 8.1. Use slides 5 to 14 in the ‘Thinking and communicating in Economics’ PowerPoint and model how to apply one economic thinking principle to the housing affordability issue. Use a think-aloud to identify a relevant economic concept, locate supporting evidence from the article and explain how applying the concept contributes to understanding the issue.
Students then complete Activity 3 – Resource 8.1 in 2 stages. First, students identify and explain relevant microeconomic and macroeconomic factors from the article. Next, students select 2 additional economic thinking principles and apply each to the housing affordability issue, using evidence from the article and their economic knowledge to support their explanations.
Note: use slides 5 to 14 in the ‘Thinking and communicating in Economics’ PowerPoint to support students to apply the economic thinking principles. Remind students to use the guiding questions for their selected principles to support their analysis. Emphasise that students should select principles that are relevant to the housing affordability issue rather than apply every principle. The purpose is not simply to identify an economic concept, but to use the principle, relevant evidence and economic knowledge to explain how it contributes to understanding the issue.
Differentiation: support EAL/D learners and students requiring additional literacy support by explicitly clarifying unfamiliar subject-specific terms in the article. Provide brief, context-specific explanations sufficient to support comprehension, noting that some concepts will be taught in greater depth later in the course. Where required, provide students with a vocabulary bank.
Cold-call students to Check for understanding by asking the following questions:
What is one microeconomic and one macroeconomic factor that could contribute to housing affordability?
How does applying an additional economic thinking lens help us understand the housing affordability issue?
Suggested responses: 1. A microeconomic factor is the supply of rental housing within the housing market. A macroeconomic factor is interest rates, which can affect borrowing costs across the economy. 2. Applying concepts such as scarcity and choice, trade-offs and opportunity cost, costs and benefits, incentives, data or assumptions allows economists to examine different dimensions of the issue rather than relying on a single explanation.
Note: emphasise that economic problems are often complex and may need to be examined using multiple economic concepts and perspectives. Economics can inform possible responses to real-world problems, but it does not necessarily provide a single solution. Different responses may involve trade-offs, opportunity costs, costs and benefits, incentives and unintended consequences.
Concluding the lesson
Students complete an understanding and solving real-world problems check by using an Exit ticket in Activity 4 – Resource 8.1.
Evidence of learning
Students have demonstrated an understanding of microeconomics, macroeconomics and the contribution of economics to real-world problems by:
defining and distinguishing between microeconomics and macroeconomics
comparing the focus and features of microeconomics and macroeconomics
classifying economic examples as primarily microeconomic or macroeconomic
applying microeconomic and macroeconomic perspectives to a contemporary Australian issue
explaining how microeconomic and macroeconomic factors can interact when examining a real-world economic problem
selecting and applying economic thinking concepts to analyse a contemporary economic issue.
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The following learning sequence is designed to be completed in approximately 5 hours. It addresses the syllabus content group Operation of an economy.
Table 2 – Learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 9 – factors of production and factor incomes
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
Content
Operation of an economy
Factors of production, including natural resources (land), labour, capital and entrepreneurship
Factor incomes, specifically rent, wages, interest and profit
	Lesson overview
Students explore how natural resources (land), labour, capital and entrepreneurship are combined to produce goods and services and examine the factor income associated with each factor of production.
Suggested duration: one hour
Prior learning: students understand that scarcity requires economic agents to make choices about how limited resources are used. They can identify producers as economic agents that use resources to produce goods and services.
Key vocabulary: factors of production, land, labour, capital, entrepreneurship, rent, wages, interest, profit
Related resources: Resource 9.1, Resource 9.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
what the 4 factors of production are and how they are used to produce goods and services
how each factor of production earns a corresponding factor income.
Success criteria
I can:
name and describe the 4 factors of production
match each factor of production to its corresponding factor income
explain how factors of production are combined to produce a good or service.
Use Connecting learning to activate prior knowledge of the concept of production. Provide an image of a familiar production setting, such as a construction site, farm, café or manufacturing facility. Display the following statement on the board:
What resources would be needed to produce the good or service shown?
Students independently identify as many resources as possible for 60 seconds before sharing responses with a partner. Collate responses on the board and circle repeated ideas.
Sample responses: land, workers, machinery, tools, money, electricity, skills, knowledge, time, materials.
Core lesson
Suggested think-aloud: looking at the resources we identified, there are lots of different things needed to produce a good or service. Economists need a way to organise all these different resources. Rather than treating every resource separately, they group the resources used to produce goods and services into 4 factors of production.
Introduce factors of production as the resources used to produce goods and services. Organise students into small groups and allocate each group one factor of production. Students complete a Frayer diagram provided on slide 26 in the ‘Thinking and communicating in Economics’ PowerPoint for their allocated factor, recording its definition, key characteristics, examples and non-examples. Have groups share their responses with the class. As each factor is discussed, clarify its distinguishing features and address misconceptions.
Define the terms ‘natural resources (land)’, ‘labour’, ‘capital’ and ‘entrepreneurship’. Students add the terms to their vocabulary table..
Sample definition: natural resources (land) are all naturally occurring resources used in the production of goods and services.
Sample definition: labour is the human effort, both physical and mental, used in the production of goods and services.
Sample definition: capital is human-made resources used in the production of goods and services.
Sample definition: entrepreneurship is the ability to organise and combine the other factors of production to produce goods and services, while making decisions and accepting the risks associated with production.
Note: emphasise the features that distinguish each factor. Explain that land in economics is broader than the physical ground. It includes natural resources such as minerals, forests and water. Explain that capital does not simply mean money. Capital refers to human-made resources used to produce goods and services. Clarify that entrepreneurship involves organising the other factors of production and accepting the risks associated with production. Address common misconceptions as they arise.
Cold-call students to Check for understanding by asking them to identify the factor of production represented by each example.
1. Iron ore deposit used by a mining company. (Natural resources (land).)
Forklift used in a warehouse. (Capital.)
Software engineer developing an application. (Labour.)
A person establishing a new food-delivery business. (Entrepreneurship.)
Water used to irrigate crops. (Natural resources (land).)
Provide students with the following scenario and read aloud:
An Australian solar farm is being developed to generate electricity. The business leases a large area of land with high levels of sunlight. Engineers and electricians design, install and maintain the facility. Solar panels, computers and electrical equipment are used to generate and distribute electricity. The business owners organise these resources and accept the financial risk involved in establishing the solar farm.
Students engage with classifying factors of production in Activity 2 – Resource 9.1. Using the scenario, ask students to identify the different resources being used and classify into natural resources (land), labour, capital and entrepreneurship.
Note: model the first example by identifying land and sunlight as natural resources (land). Explain your reasoning aloud. Land and sunlight are natural resources because they are provided by nature and are used in production.
Differentiation: support students with a visual chart that pairs each factor of production with an icon and an example from the solar farm. Extend HPGE students by asking them to classify a less obvious input, such as specialised solar-panel technology or software used to manage electricity generation and justify their classification.
Suggested think-aloud: the factors of production contribute resources to the production process. In return for providing these resources, their owners can receive income. Economists refer to these payments as factor incomes. Each factor of production is associated with a particular type of income: natural resources with rent, labour with wages, capital with interest and entrepreneurship with profit.
Students engage with the factor incomes matching activity in Activity 3 – Resource 9.1. Students match each factor of production to its income.
Check for understanding by cold-calling students to complete the chain:
1. Labour earns … (Wages.)
Natural resources (land) earns … (Rent.)
Entrepreneurship earns … (Profit.)
Capital earns … (Interest.)
Allocate students to work in small groups to complete Activity 4 – Resource 9.1. Allocate each group a real-world production example from the primary, secondary or tertiary sector. For each production example, students identify how the 4 factors are combined to produce the good or service and identify the factor income associated with each. Students collate information and each group shares their findings with the class.
Note: teachers are required to select appropriate real-world production case studies for this activity. Include examples from the primary, secondary and tertiary sectors that allow students to identify how the 4 factors of production are combined and the factor income associated with each. When selecting examples, consider the school and class context, student interest and accessibility.
Concluding the lesson
Students complete a factors of production understanding check by using an Exit ticket in Activity 5 – Resource 9.1.
Evidence of learning
Students have demonstrated an understanding of factors of production by:
identifying and describing natural resources (land), labour, capital and entrepreneurship
classifying resources used in real-world production examples according to the 4 factors of production
matching each factor of production with its corresponding factor income
explaining how factors of production are combined to produce goods and services
using relevant economic terminology accurately in their explanations.
	

	Lesson 10 – key questions for any economy
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
Content
Operation of an economy
Key questions for any economy, including ‘What to produce?’, ‘How to produce?’, ‘How much to produce?’, ‘How to distribute production?’
	Lesson overview
Students explore the 4 key questions that arise because resources are scarce and examine how decisions about production and distribution involve allocating factors of production between competing uses.
Suggested duration: one hour
Prior learning: students have developed an understanding that producers combine natural resources (land), labour, capital and entrepreneurship to produce goods and services, and that scarce resources require choices to be made.
Key vocabulary: resource allocation, production, distribution
Related resources: Resource 10.1, Resource 10.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
why every economy must make choices about the use of scarce resources
the 4 key questions that must be addressed by any economy
how the 4 key questions influence the allocation of factors of production.
Success criteria
I can:
identify and describe the 4 key questions for any economy
classify economic decisions according to the key question being addressed
apply the 4 key questions to a production scenario
explain why scarcity means every economy must address these questions.
Use Connecting learning to activate prior knowledge of scarcity and factors of production by displaying the following scenario on the board:
A growing regional community has limited land, workers, machinery and funding. It needs more housing, food, transport and health services.
Students Think-Pair-Share responses to the following questions:
1. What goods and services should the community prioritise?
What resources and production methods could be used?
How much of each good or service should be produced?
Who should receive or have access to what is produced?
Suggested responses: 1. Prioritise the most urgent needs because its resources are limited. 2. Production could use different combinations of labour and capital. 3. Quantities depend on available resources and needs of its population. 4. Distribution could depend on prices, income, government provision or other rules.
Core lesson
Suggested think-aloud: In the previous scenario, the community cannot produce everything everyone wants because its resources are limited. It therefore must make choices about what will be produced, the methods used to produce it, how much will be produced and how production will be distributed. These are not questions faced only by this community. Scarcity means every economy must address the same 4 key questions.
Lead a brief class discussion and introduce the 4 key questions for any economy. Explain that the questions are connected because each involves decisions about how scarce resources are allocated:
What to produce – which goods and services will be produced?
How to produce – which resources and production methods will be used?
How much to produce – the quantity of goods and services that will be produced?
How to distribute production – how the goods and services produced are allocated among individuals and groups?
Define ‘resource allocation’ and ‘production’. Students add the terms to their vocabulary table.
Sample definition: resource allocation is the process by which an economy decides how its scarce factors of production are distributed.
Sample definition: production refers to the process of combining economic resources to produce goods and services.
Students engage with the 4 key questions in action in Activity 2 – Resource 10.1. Complete a Gradual release of responsibility by modelling the first row as an ‘I do’, co-constructing the second row as a ‘we do’ and having students complete the remaining rows independently.
Check for understanding by displaying each scenario and having students identify which of the 4 key questions is being addressed.
1. A manufacturer chooses between using more workers or installing automated machinery. (How to produce?)
A government decides whether more resources should be used for public transport or hospital services. (What to produce?)
A wheat producer decides whether to harvest 4,000 or 5,000 tonnes this season. (How much to produce?)
A community decides whether access to a service will depend on price, need or government provision. (How to distribute production.)
Reteach the distinction between the 4 key questions as necessary before progressing.
Students work in small groups to complete the economic choices challenge in Activity 3 – Resource 10.1. Students select one scenario and apply the 4 key questions, justifying one decision in each category.
Use the scenarios from the economic choices challenge to develop students’ economic writing skills in Activity 4 – Resource 10.1. Provide students with the following question:
Using Scenario A, explain how governments can influence the allocation of scarce resources when addressing one of the 4 key questions for any economy.
Use the economic communication strategies provided on slides 28 and 29 in the ‘Thinking and communicating in Economics’ PowerPoint to support students to deconstruct the question, identify the key word and interpret the requirements of the response.
Model a short, written response using Scenario A. Use the PEEL writing scaffold on slides 31 and 32 of the ‘Thinking and communicating in Economics’ PowerPoint to demonstrate how students can structure their explanation using relevant economic terminology and concepts. Use a teacher-led think-aloud to guide students through annotating the sample response in Activity 4 – Resource 10.1. Model how to identify the Point, Evidence, Explanation and Link (PEEL), explaining how each component contributes to a clear and effective economic explanation.
Students then independently construct a written response to the same question using Scenario B. Following independent writing, facilitate a peer assessment using the Scenario B sample response in Activity 4, Resource 10.2, as an exemplar. Have students exchange responses with a partner and annotate their partner’s response to identify the Point, Evidence, Explanation and Link (PEEL).
Concluding the lesson
Students complete a key questions for any economy Exit ticket in Activity 5 – Resource 10.1.
Evidence of learning
Students have demonstrated an understanding of the key questions for any economy by:
identifying and describing the 4 key questions for any economy
classifying production and distribution decisions according to the key question being addressed
applying the 4 key questions to a range of economic scenarios
explaining how scarcity creates the need to allocate factors of production between competing uses
using appropriate economic terminology when justifying production decisions.
	

	Lesson 11 – economic systems
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Operation of an economy
How the key questions for any economy are addressed in different economic systems, including pre-industrial, planned, free market and mixed market economies
	Lesson overview
Students compare how pre-industrial, planned, free market and mixed market economies address the key questions for any economy. They apply this understanding through a comparative case study of different economic systems.
Suggested duration: 2 hours
Prior learning: students can identify the 4 key questions for any economy and explain that scarcity requires decisions about what to produce, how to produce, how much to produce and how production is distributed.
Key vocabulary: economic system, pre-industrial economy, planned economy, free market economy, mixed market economy
Related resources: Resource 11.1, Resource 11.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how different economic systems organise the allocation of resources and production
how pre-industrial, planned, free market and mixed market economies address the 4 key questions
how to compare different economic systems using economic evidence and terminology.
Success criteria
I can:
define an economic system and a market economy
describe key features of pre-industrial, planned, free market and mixed market economies
compare how different economic systems address the 4 key questions
apply economic terminology to a comparative case study.
Use Connecting learning to activate prior knowledge of the 4 key questions. Display the following 2 approaches to a shortage of an essential good:
Approach A: a central authority sets production targets, allocates resources and determines how the good will be distributed.
Approach B: businesses decide how much to produce in response to prices and expected demand, while households decide what they will purchase.
Students Think-Pair-Share responses to the following questions:
1. Who appears to make the main economic decisions in each approach?
How might each approach answer the same 4 key questions differently?
What information or signals might influence production in each approach?
Bridge to the lesson and explain that all economies face the same fundamental economic questions about what to produce, how to produce, how much to produce and how production is distributed. However, economies differ in who makes these decisions and how resources are allocated.
Core lesson
Lead a brief class discussion, drawing attention to differences in who makes economic decisions and what information or signals influence those decisions. In some economic systems, customs and traditions influence economic decisions, in others, governments make many production and resource allocation decisions. While in market-based systems, households and businesses make many decisions through markets. Explain that these different ways of organising economic activity form the basis of different economic systems.
Define ‘economic system’ and ‘free-market economy’. Students add the terms to their vocabulary table.
Sample definition: an economic system is ‘a country’s organisational structure for determining:
· the way resources are allocated
· how goods and services are produced and exchanged (NESA 2025).
Sample definition: a free-market economy is an economic system where economic decisions are mostly made by households and businesses, and economic outcomes are largely determined by the forces of demand and supply.
Students watch Economic Systems and Macroeconomics: Crash Course Economics #3 (10:17) and consider how different economic systems organise economic decision-making. Lead a class discussion using the following prompts:
1. Who makes most economic decisions in a planned economy?
Who makes most economic decisions in a free market economy?
What role do markets and prices play in allocating resources?
What role can government play in an economy?
Why are many modern economies described as mixed market economies?
Explain that the video focuses primarily on planned, market and mixed market economies. Introduce pre-industrial economies, where production and distribution are strongly influenced by tradition, custom, local resources and subsistence needs.
Note: provide the discussion questions to students prior to viewing the video. The video is fast-paced and introduces several economic concepts in a short period. Consider pausing at key points to manage cognitive load, check for understanding and allow students time to respond to the discussion questions. Revisit and clarify unfamiliar terminology as required.
Students complete an economic systems comparison in Activity 2 – Resource 11.1, by identifying how the 4 key questions are addressed in each system. Where appropriate, organise students into pairs or small groups to complete the comparison, requiring students to discuss and justify their responses before recording them.
Check for understanding by having students use a choral response to identify the economic system best represented by each description:
1. Production decisions are largely based on long-established customs and local subsistence needs. (Pre-industrial economy.)
A central planning authority sets production targets and allocates major resources. (Planned economy.)
Households and businesses make most production and consumption decisions through markets with minimal government intervention. (Free market economy.)
Private businesses operate through markets while government also taxes, regulates and provides services. (Mixed market economy.)
Introduce the comparative case study investigation in Activity 3 – Resource 11.1. Organise students into small groups. Each group selects 2 teacher-approved economic systems or examples to investigate and compare. Where appropriate, provide a curated choice of historical and contemporary examples such as:
Historical planned economy – for example, post-WWII East Germany.
Modern mixed market economy – for example, Australia, Sweden, Canada or Singapore.
Pre-industrial or predominantly traditional economic example selected from an appropriate teacher-provided source.
Model how to identify relevant evidence from one source. Demonstrate how a piece of evidence can be linked to one of the 4 key questions and recorded in the comparative research organiser.
Students work collaboratively to research their selected examples and record relevant evidence in the comparative case study research organiser. Groups compare how each economic system addresses the 4 key questions and identify similarities and differences between the systems.
Note: student choice should be structured. Modern national economies generally contain mixed features, so avoid requiring students to classify a contemporary country as a ‘pure’ free market, planned or pre-industrial economy. The purpose of the investigation is to compare how economic decisions are organised, not to force real economies into fixed categories.
Differentiation: support EAL/D learners by providing optional opportunities for students to connect economic concepts with countries or communities familiar to them.
Check for understanding during the investigation by conferencing with students and asking:
1. What evidence shows who makes the main economic decisions in each example?
Which of the 4 key questions does this evidence help answer?
What is one similarity or difference you can already identify?
Students use their research to complete a comparative analysis writing activity in Activity 4 – Resource 11.1. Students identify at least one similarity and 2 differences in how the selected economic systems address the 4 key questions and support their comparison with evidence. Before students write independently, explicitly model how to construct a comparative response using the suggested response provided in Activity 4 – Resource 11.2, as a What a Good One Looks Like (WAGOLL). Use the CUBE strategy on slide 28 of the ‘Thinking and communicating in Economics’ PowerPoint to unpack the question requirements, drawing attention to the key word ‘explain’, the requirement to identify one similarity and 2 differences, and the use of evidence from the investigation.
Read and deconstruct the sample response with students, identifying where the comparison is established, how relevant economic terminology and evidence are used, and how the explanation connects differences in economic decision-making to the 4 key questions.
Students then use the sentence starters and evidence from their Activity 3 research organiser to construct their own comparative response.
Differentiation: support EAL/D learners with a vocabulary bank and sentence starters. Extend HPGE students by asking them to assess the extent to which their selected examples fit a single economic system category or demonstrate features of more than one system.
Concluding the lesson
Students complete a 3, 2, 1 Exit ticket in Activity 5 – Resource 11.1.
Evidence of learning
Students have demonstrated an understanding of economic systems by:
defining economic system and market economy using appropriate economic terminology
describing key features of pre-industrial, planned, free market and mixed market economies
comparing how different economic systems address the key questions for any economy
identifying and using evidence from historical and contemporary economic examples
explaining similarities and differences in how resources are allocated and economic decisions are made across different economic systems
communicating a comparative analysis using appropriate economic terminology and supporting evidence.
	

	Lesson 12 – the importance of money
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Operation of an economy
Importance of money to the operation of an economy, including its forms and functions
	Lesson overview
Students explore why money is important to the operation of an economy. They examine how money overcomes limitations of barter and identify common forms and functions of money in economic exchange.
Suggested duration: one hour
Prior learning: students understand that economies organise the production and distribution of goods and services and that households and businesses exchange resources, goods and services.
Key vocabulary: money, barter, medium of exchange, store of value, standard of deferred payment, currency, bank deposits
Related resources: Resource 12.1, Resource 12.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
why money supports exchange and economic activity
the main functions of money
common forms of money used in an economy.
Success criteria
I can:
explain why barter can make exchange difficult
identify and explain the main functions of money
identify common forms of money
explain why money is important to the operation of an economy.
Use Connecting learning to activate prior knowledge of exchange. Display the following scenario:
A fruit grower has apples and wants shoes. A shoemaker has shoes but wants bread. A baker has bread but wants apples.
Ask students to independently determine whether each person can immediately obtain what they want and briefly record what is preventing the exchange. Cold-call selected students to share their responses. Use prompts such as:
Why might exchanging goods directly be difficult?
What would each person need to find for a direct exchange to occur?
Lead a brief class discussion and explain that before money became widely used, goods and services could be exchanged directly through barter.
Core lesson
Suggested think-aloud: if people have to find someone who both wants what they have and has what they want, exchange can become difficult. This type of direct exchange is called barter. Money helps overcome this problem by allowing people to exchange what they produce for money and then use that money to purchase other goods and services.
Students access the RBA explainer What is Money? | Explainer | Education | RBA. Direct students to the opening section ‘What is money?’. Student read the section and respond to the prompt:
According to the RBA, what do the different forms of money used throughout history have in common?
Note: consider the school and class context when determining how students access the text. Where appropriate, read the selected section as a class and clarify unfamiliar vocabulary and concepts to support student comprehension before they respond to the prompt.
Define ‘money’. Students add the term to their vocabulary table. 
Sample definition: something generally accepted as a medium of exchange, a measure of value or a means of payment.
Note: the RBA uses the term ‘widely accepted means of payment’. Explicitly connect this to the commonly used economic term ‘medium of exchange’.
Check for understanding by having students use a choral response to identify the function of money represented in each example:
1. A household pays $150 for groceries. (Medium of exchange/means of payment.)
Two laptops are priced at $900 and $1,200. (Unit of account.)
A worker keeps $300 in their bank account to use next month. (Store of value.)
Using the RBA explainer What is Money? | Explainer | Education | RBA, direct students to the section ‘Why do we need money?’. Students read the section and complete Activity 2 – Resource 12.1. Students respond to the following questions:
1. Why can barter make trade difficult?
How does money make exchange easier?
How can money support specialisation and trade?
Why is money important to the operation of an economy?
Check for understanding using the following question:
Why is money important to the operation of an economy?
Suggested response: money facilitates exchange because people do not need to rely on direct barter. This supports trade and specialisation and enables production and exchange to occur on a larger scale.
Using the RBA explainer What is Money? | Explainer | Education | RBA direct students to the section ‘What forms of money are used in a modern economy?’ Students complete forms of money and payment methods in Activity 3 – Resource 12.1, by classifying examples as a form of money or a method used to access or transfer money.
Note: explicitly distinguish forms of money from payment methods. Debit cards, mobile wallets and electronic transfers provide access to or transfer money. They are not separate forms of money.
Differentiation: support EAL/D learners by providing a vocabulary bank and explicitly clarifying economic meanings of terms such as value, exchange and deposit. Where required, direct students to specific paragraphs of the RBA explainer rather than the full webpage. Extend HPGE students by asking whether an asset that stores value, such as a share or a house, necessarily performs all the functions required to operate as money.
Check for understanding by displaying the following examples and using a choral response to classify each as currency, bank deposit or payment method:
1. $20 banknote (Currency.)
balance in a transaction account (Bank deposit.)
debit card (Payment method.)
mobile wallet linked to a bank account. (Payment method.)
Concluding the lesson
Students complete a money understanding check by using an Exit ticket in Activity 4 – Resource 12.1.
Evidence of learning
Students have demonstrated an understanding of the importance of money to the operation of an economy by:
explaining why barter can make direct exchange difficult
identifying and explaining the functions of money using appropriate economic terminology
identifying currency and bank deposits as common forms of money in a modern economy
distinguishing forms of money from methods used to access or transfer money
explaining how money supports trade, specialisation and the operation of an economy.
	




[bookmark: _Toc244699919]Learning sequence 3 – Economic model: production possibilities
The following learning sequence is designed to be completed in approximately 4 hours. It addresses the syllabus content group of Economic model: production possibilities.
Table 3 – Learning sequence 3 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 13 – production possibilities model, schedules and production possibilities frontier (PPF)
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
Content
Economic model: production possibilities
Production possibilities model and opportunity cost, including production possibilities frontiers (PPF) and production possibilities schedules
Assumptions of the production possibilities model
	Lesson overview
Students are introduced to the production possibilities model as a simplified representation of scarcity, choice and trade-offs. They distinguish between a production possibilities model, a production possibilities schedule and a production possibilities frontier (PPF), identify the assumptions of the model, and construct a production possibilities frontier (PPF) from a production possibilities schedule.
Suggested duration: one hour
Prior learning: students understand that scarcity requires choices to be made about how limited resources are allocated. They can identify opportunity cost and trade-offs arising from economic decisions and understand that economic models use simplifying assumptions to represent economic concepts and relationships.
Key vocabulary: production possibilities model, production possibilities frontier (PPF), production possibilities schedule, opportunity cost
Related resources: Resource 13.1, Resource 13.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how the production possibilities model represents scarcity, choice and trade-offs
about the assumptions used in the production possibilities model
how to construct a production possibilities frontier (PPF) from production possibilities schedules.
Success criteria
I can:
define production possibilities model, production possibilities schedule and production possibilities frontier (PPF)
explain the main assumptions of the production possibilities model
construct and label a production possibilities frontier (PPF) from a production possibilities schedule
explain how the model represents scarcity, choice and trade-offs.
Use Connecting learning to activate prior knowledge. Display the following statement on the board:
An economy has limited workers, machinery and natural resources and must choose how much food and renewable energy to produce.
Ask students to consider:
1. How does the scenario demonstrate the economic problem?
What trade-off does the economy face?
If the economy chooses to produce more renewable energy, what is a likely opportunity cost?
Suggested responses: 1. Scarce factors of production mean the economy cannot produce unlimited quantities of both goods. 2. Producing more food may require producing less renewable energy. 3. If more renewable energy is produced, the opportunity cost is the food that could otherwise have been produced using those resources.
Core lesson
Suggested think-aloud: we already know that scarcity means an economy cannot produce everything it wants. When scarce resources are allocated to produce more of one good, fewer resources are available to produce something else. This creates a trade-off, and the value of the next-best alternative foregone is the opportunity cost. Economists can represent these choices using a production possibilities model. The model does not show every detail of a real economy. Instead, it simplifies the economy so we can focus on the choices that arise from scarcity.
Define the term ‘production possibilities model’. Students add the term to their vocabulary table.
Sample definition: an economic model showing how an economy could make trade-offs in the production of different commodities.
Lead a class discussion about the assumptions of the production possibilities model. Explain that the word model means a simplified representation used to examine an economic relationship. Assumptions are used to simplify reality and allow economists to focus on the relationship between the production of the 2 goods. Introduce students to the following assumptions of the production possibilities model:
1. only 2 goods or categories of goods are produced
the quantity and quality of resources are fixed
technology is fixed
resources are fully employed and used efficiently when production occurs on the frontier.
Define the terms ‘production possibilities schedule’ and ‘production possibilities frontier (PPF)’. Students add the terms to their vocabulary table.
Sample definition: a production possibilities schedule is a table showing the different combinations of 2 goods or services that an economy can produce using its available resources and technology.
Sample definition: a production possibilities frontier (PPF) is a graph showing the maximum combinations of 2 goods or services that can be produced with available resources and technology.
Model how to construct and label a production possibilities frontier (PPF) using a production possibilities schedule in Activity 2 – Resource 13.1. Complete Gradual release of responsibility by modelling through an ‘I do’ worked example. Explicitly model how production combinations from the schedule are transferred to corresponding points on the production possibilities frontier (PPF).
Note: explicitly model how each production combination in the production possibilities schedule corresponds to a point on the production possibilities frontier (PPF). Think aloud when reading the values from the schedule, locating the corresponding values on each axis and plotting the point. Reinforce that each point represents a different combination of the 2 goods that the economy can produce.
Check for understanding by having students respond to the following questions:
1. Which representation is a table: the production possibilities schedule or the production possibilities frontier (PPF)?
What does each point on the production possibilities frontier (PPF) represent?
Why does producing more of one good generally require producing less of the other?
What assumption allows points on the frontier to represent maximum production?
Suggested responses: 1. Production possibilities schedule. 2. A possible combination of the 2 goods produced. 3. Scarce resources must be reallocated between competing uses. 4. Resources are fully employed and used efficiently, given available resources and technology.
Students engage with Activity 3 – Resource 13.1. Complete Gradual release of responsibility by scaffolding through guided practice.
Differentiation: support students by providing partially labelled axes and the first production combination plotted. Prompt students to identify the corresponding values in the production possibilities schedule before plotting each point. Extend students by asking them to explain the trade-off represented when moving between 2 production combinations on the production possibilities frontier (PPF).
Students engage with Activity 4 – Resource 13.1 through independent practice.
Check for understanding by displaying the production possibilities schedule and corresponding production possibilities frontier (PPF) from Activity 4 – Resource 13.2. Cold-call students to respond to the following questions:
1. What does combination C on the production possibilities schedule represent?
Where is combination C represented on the production possibilities frontier (PPF)?
If production moves from combination C to combination D, what increases and what decreases?
What economic concept is demonstrated by this movement?
Why can the economy not produce unlimited quantities of both goods?
Answers: 1. A particular combination of the 2 goods that can be produced. 2. refer to the figure in Resource 13.2 for the corresponding point C on the production possibilities frontier. 3. Production of electric buses increases while the production of charging stations decreases. 4. A trade-off arising from scarcity and choice. 5. The economy has limited factors of production.
Concluding the lesson
Students complete a production possibilities model understanding check using an Exit ticket in Activity 5 – Resource 13.1.
Evidence of learning
Students have demonstrated an understanding of the production possibilities model:
defining production possibilities model, production possibilities schedule and production possibilities frontier (PPF) using appropriate economic terminology
identifying the assumptions of the production possibilities model
constructing and labelling a production possibilities frontier (PPF) from a production possibilities schedule
interpreting production combinations represented in a production possibilities schedule and on a production possibilities frontier (PPF)
explaining how the production possibilities model represents scarcity, choice and trade-offs.
	

	Lesson 14 – interpreting production possibilities frontiers (PPFs) and identifying opportunity costs
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
Content
Economic model: production possibilities
Interpret PPFs and production possibilities schedules, including shifts of the frontier
Identify opportunity costs from PPFs and production possibilities schedules
	Lesson overview
Students develop their ability to interpret production possibilities schedules and production possibilities frontiers (PPFs). They identify movements between production combinations and use changes in output to identify opportunity costs.
Suggested duration: one hour
Prior learning: students can define a production possibilities model, production possibilities schedule and production possibilities frontier (PPF), identify the assumptions of the model and construct a production possibilities frontier (PPF) from a schedule.
Key vocabulary: production possibilities schedule, production possibilities frontier, opportunity cost, trade-off
Related resources: Resource 14.1, Resource 14.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how to interpret production combinations shown in production possibilities schedules and production possibilities frontiers (PPFs)
how movement along a production possibilities frontier represents a trade-off
how to identify opportunity costs from production possibilities schedules and production possibilities frontiers (PPFs).
Success criteria
I can:
interpret a production combination from production possibilities schedules and production possibilities frontiers (PPFs)
describe what changes when production moves between combinations on a production possibilities frontier (PPF)
identify the opportunity cost of a movement using values from production possibilities schedules and production possibilities frontiers (PPFs)
use appropriate economic terminology to explain the trade-off represented by a movement along a production possibilities frontier.
Use Connecting learning to activate prior knowledge Display a production possibilities schedule and ask students to respond on mini whiteboards:
1. Identify 2 assumptions of the production possibilities model.
What does each combination in the production possibilities schedule represent?
If production moves from one combination to another, how could you identify the opportunity cost of producing more of one good?
Suggested responses: 1. Any 2 of: only 2 goods or categories of goods are produced, the quantity and quality of resources are fixed, technology is fixed, resources are fully employed and used efficiently when production occurs on the frontier. 2. Each combination represents a different combination of the 2 goods that can be produced using available resources and technology. 3. Identify how much of the other good must be foregone when production of the first good increases.
Core lesson
Suggested think-aloud: last lesson we constructed production possibilities frontiers using production possibilities schedules. We can now use the same model to interpret economic choices. If an economy moves along its production possibilities frontier to produce more of one good, it must produce less of the other. This represents a trade-off. The opportunity cost is the value of the next-best alternative foregone. On a production possibilities schedule or production possibilities frontier, we can identify this by determining how much of the alternative good is foregone when production changes.
Model how to interpret movement between combinations on production possibilities frontiers (PPF) using Activity 1 – Resource 14.1. Complete Gradual release of responsibility by modelling through an ‘I do’ worked example. Read the starting and finishing values from the production possibilities schedule before identifying what increases, what decreases and the opportunity cost.
Note: explicitly distinguish between the trade-off and the opportunity cost. The trade-off is the choice between producing more of one good and less of another. The opportunity cost is the quantity of the alternative good foregone when the movement is made.
Check for understanding by cold-calling students to respond to the following questions:
Assume you move from E to D on the production possibilities schedule and production possibilities frontier:
1. How many additional units of public transport services are produced? (25 public transport services.)
How many electric vehicles are foregone? (10 electric vehicles.)
What is the opportunity cost of moving from E to D? (10 electric vehicles.)
Students engage with Activity 2 – Resource 14.1. Complete Gradual release of responsibility by scaffolding through guided practice.
Differentiation: support students with arrows labelled ‘starting combination’ and ‘new combination’. Extend HPGE students by asking them to compare the opportunity cost of 2 different movements and explain why opportunity cost must be stated in units of the alternative foregone.
Students engage with Activity 3 – Resource 14.1 and complete through independent practice.
Check for understanding by displaying the production possibilities schedule from Activity 1 – Resource 14.1. Cold-call students to respond to the following questions:
1. Identify the quantities produced at combination D.
If production moves from C to D, calculate the increase in electric vehicles and the decrease in public transport services.
Identify the opportunity cost of moving from C to D.
Identify the opportunity cost of moving from D to C.
Explain how the movement from C to D demonstrates a trade-off.
Answers: Activity 3 – Resource 14.2.
Concluding the lesson
Complete a 3, 2, 1 production possibilities understanding check using an Exit ticket in Activity 4 – Resource 14.1.
Evidence of learning
Students have demonstrated an understanding of the production possibilities model by:
interpreting production combinations represented in a production possibilities schedule and on a production possibilities frontier (PPF)
identifying changes in the quantities of goods when moving between production combinations
identifying opportunity costs by comparing starting and new production combinations
distinguishing between a trade-off and an opportunity cost when interpreting movement along a production possibilities frontier (PPF)
using appropriate economic terminology to explain how movement along a production possibilities frontier (PPF) represents scarcity, choice and trade-offs.
	

	Lesson 15 – economic efficiency and reasons for an economy operating on, inside or outside its PPF
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-04 explains the causes of economic issues and their consequences for individuals, businesses, government and the economy
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
Content
Economic model: production possibilities
Interpret PPFs and production possibilities schedules, including shifts of the frontier
Economic efficiency and reasons for an economy operating on, inside or outside its PPF, including underemployment of resources and technological advances
	Lesson overview
Students interpret production points on, inside and outside a production possibilities frontier (PPF) to develop their understanding of economic efficiency and underemployment of resources. They distinguish between movement along a production possibilities frontier (PPF) and shifts of the frontier and examine how changes in productive capacity, including technological advances, can shift a production possibilities frontier (PPF).
Suggested duration: one hour
Prior learning: students can construct and interpret production possibilities schedules and production possibilities frontiers (PPFs). They can identify changes in production when moving between combinations and identify the opportunity cost and trade-off represented by movement along a production possibilities frontier (PPF).
Key vocabulary: economic efficiency, underemployment, productive capacity, attainable, unattainable, shift of the frontier, technological advance
Related resources: Resource 15.1, Resource 15.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how to interpret production points on, inside and outside a production possibilities frontier (PPF)
about economic efficiency and why an economy may operate on or inside its production possibilities frontier (PPF)
the difference between movement along a production possibilities frontier (PPF) and a shift of the frontier
about factors that can cause a production possibilities frontier (PPF) to shift.
Success criteria
I can:
interpret points on, inside and outside a production possibilities frontier (PPF)
explain why production on the production possibilities frontier (PPF) represents efficient use of available resources
explain how underemployment of resources can cause an economy to operate inside its production possibilities frontier (PPF)
distinguish between movement along a production possibilities frontier (PPF) and a shift of the frontier
explain how a technological advance can shift a production possibilities frontier (PPF).
Use Connecting learning to activate prior knowledge of trade-offs and opportunity cost. Display a production possibilities frontier (PPF) or production possibilities schedule showing a movement from a combination B to C and ask students to respond on mini whiteboards:
1. What happens to the production of each good when the economy moves from B to C?
What trade-off is represented by the movement from B to C?
How would you identify the opportunity cost of moving from B to C?
Note: teachers will need to provide a production possibilities schedule and corresponding production possibilities frontier (PPF) showing clearly labelled production combinations to support this activity.
Sample responses: 1. Production of one good increases while production of the other good decreases. 2. The economy produces more of one good by producing less of the other. 3. Compare the starting and new combinations and identify how much of the alternative good is foregone.
Core lesson
Suggested think-aloud: so far, every production combination we have examined has been on the production possibilities frontier (PPF). But a production possibilities frontier (PPF) also helps us judge whether resources are being used efficiently and whether a production combination is currently attainable. A point on the frontier represents efficient production because the economy is producing the maximum possible combination with its available resources and technology. A point inside the frontier is attainable but inefficient because some resources are unemployed, underemployed or not being used efficiently. A point outside the current frontier is not attainable with the economy’s existing resources and technology.
Define the terms ‘economic efficiency’ and ‘underemployment of resources’. Students add the terms to their vocabulary table.
Sample definition: economic efficiency occurs when available resources are fully employed and used efficiently to produce the maximum possible output.
Sample definition: underemployment refers to ‘people in paid employment not working full-time hours who are willing and available to work more hours’ (NESA 2025).
Model how to interpret points on, inside and outside a production possibilities frontier (PPF) in Activity 2 – Resource 15.1. Use an ‘I do’ think-aloud when identifying the position of each point and connect its location to the use of available resources.
Check for understanding by using choral response. Students respond ‘on’, ‘inside’ or ‘outside’ to each description:
1. available resources are fully employed and used efficiently (On.)
some available resources, such as workers or machinery, are unemployed or underused (Inside.)
the combination cannot currently be produced with the available resources and technology. (Outside.)
Model shifts of production possibilities frontiers using Activity 3 – Resource 15.1. Explain that an outward shift represents an increase in productive capacity, while an inward shift represents a decrease in productive capacity. Changes in the quantity or quality of factors of production and technology can affect the position of the frontier.
Differentiation: support students by providing diagrams with the frontier, origin and production points clearly labelled and a vocabulary bank containing efficient, underemployment, attainable, unattainable, productive capacity and technological advances. Extend HPGE students by asking them to distinguish between a change that improves the utilisation of existing resources and a change that increases productive capacity.
Students complete a cause-and-effect classification activity in Activity 4 – Resource 15.1.
Check for understanding by cold-calling students to respond to the following questions:
1. Why might an economy operate at a point inside its production possibilities frontier (PPF)?
What would need to occur for the economy to move from a point inside the production possibilities frontier (PPF) towards the frontier?
What does an outward shift of the production possibilities frontier (PPF) represent?
How is an outward shift of the production possibilities frontier (PPF) different from movement along the production possibilities frontier (PPF)?
Answers: 1. Some available resources may be unemployed, underemployed or not being used efficiently. 2. Existing resources would need to be more fully employed or used more efficiently. 3. An increase in the economy’s productive capacity. 4. Movement along the PPF changes the combination of goods produced using existing productive capacity, while an outward shift increases the maximum production combinations available to the economy.
Concluding the lesson
Students complete an Exit ticket answering the Quick write question in 2 to 3 sentences in Activity 5 – Resource 15.1. Why does underemployment place an economy inside its PPF, while a technological advance can shift the PPF?
Evidence of learning
Students have demonstrated an understanding of the production possibilities model by:
classifying points on, inside and outside a production possibilities frontier (PPF) according to efficiency and attainability
explaining the relationship between underemployment and production inside the production possibilities frontier (PPF)
interpreting changes in productive capacity as shifts of the frontier
explaining how technological advances can shift the production possibilities frontier (PPF) outward
distinguishing movement along an existing frontier from a shift of the frontier.
	

	Lesson 16 – opportunity costs of producing consumer and capital goods
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: production possibilities
Identify opportunity costs from PPFs and production possibilities schedules
Opportunity costs of producing consumer and capital goods
	Lesson overview
Students apply the production possibilities model to the choice between consumer goods and capital goods. They identify opportunity costs when scarce resources are reallocated between the 2 categories and explain the trade-off between present consumption and capital formation, including the possible effect of greater capital formation on future productive capacity.
Suggested duration: one hour
Prior learning: students can interpret production possibilities schedules and PPFs, identify opportunity costs from movements between production combinations and distinguish movement along a PPF from a shift of the frontier.
Key vocabulary: consumer goods, capital goods, present consumption, future consumption, productive capacity, opportunity cost
Related resources: Resource 16.1, Resource 16.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how a production possibilities frontier (PPF) can represent the choice between consumer goods and capital goods
how to identify the opportunity cost of producing more consumer or capital goods
how the choice between consumer goods and capital goods creates a trade-off between present consumption and future productive capacity.
Success criteria
I can:
distinguish between consumer goods and capital goods
identify opportunity costs from production possibilities schedules showing consumer goods and capital goods
explain the trade-off between present consumption and capital formation
explain how greater production of capital goods may contribute to future productive capacity.
Use Connecting learning to activate prior knowledge of factors of production and opportunity cost. Display images of the following items: a household refrigerator and an industrial refrigeration system used in a food-processing plant. Ask students to respond individually:
1. How is each item being used?
Which item is being used in the production of goods or services?
If scarce resources are used to produce more industrial refrigeration systems, what might need to be given up?
Sample responses: 1. The household refrigerator is used by households to store and preserve food for consumption. The industrial refrigeration system is used by a business to store and preserve food as part of the production process. 2. The industrial refrigeration system is being used in production because it assists the food-processing business to produce and store its products. 3. Fewer household refrigerators can be produced because scarce resources such as land, labour and capital used to produce industrial refrigeration systems cannot be used to produce household refrigerators at the same time.
Bridge to the lesson by explaining that the 2 items are used for different purposes. Economists distinguish between goods used to directly satisfy wants and goods used to assist in the production of other goods and services. These are referred to as consumer goods and capital goods.
Core lesson
Define the terms ‘consumer goods’ and ‘capital goods’. Students add the terms to their vocabulary table.
Sample definition: consumer goods are goods produced for direct use or consumption by households.
Sample definition: capital goods are human-made resources used to assist in the production of other goods and services.
Note: address the misconception that an item is always a consumer good or always a capital good. Classification depends on how the item is used. For example, a computer used by a household for entertainment is a consumer good, while a computer used by an architecture business to produce design services is a capital good.
Students engage with consumer or capital good in Activity 2 – Resource 16.1. Have students classify each example according to its use and justify selected responses.
Check for understanding by selecting students to justify their response by completing the sentence: ‘This is a consumer/capital good because …’
Suggested think-aloud: a production possibilities frontier (PPF) can represent more than a choice between 2 specific products. It can also show the broader choice between consumer goods and capital goods. Consumer goods provide goods for present consumption. Capital goods are used in production. With current resources and technology fixed, allocating more resources to capital goods means fewer consumer goods can be produced now. The consumer goods foregone are the opportunity cost of producing additional capital goods. An economy may accept this opportunity cost because additional productive capital may contribute to greater productive capacity in the future.
Display the production possibilities schedule in Activity 3 – Resource 16.1. Complete Gradual release of responsibility by modelling the movement from combination B to C as an ‘I do’. Think aloud to identify the choice being made, the trade-off involved and the opportunity cost of the movement. Reinforce that the production possibilities model assumes available resources and technology are fixed. Have students complete the remaining questions independently.
Check for understanding by asking students the following questions:
1. If an economy moves along its PPF towards greater production of capital goods, what choice and trade-off is being made?
What is the opportunity cost of this choice?
Why might an economy accept this opportunity cost?
Does producing more capital goods automatically shift the current PPF outward?
Suggested responses: 1. The economy chooses to produce more capital goods and fewer consumer goods. The trade-off is between greater production of capital goods and lower present consumption of consumer goods. 2. The opportunity cost is the consumer goods foregone when resources are reallocated towards producing more capital goods. 3. Capital goods are used to assist production and may contribute to greater productive capacity in the future. 4. No. Producing more capital goods represents a movement along the current PPF. An outward shift occurs only if the economy’s productive capacity increases, for example, through an increase in the quantity or quality of resources or improvements in technology.
Differentiation: support students by providing a word bank containing ‘consumer goods, capital goods, opportunity cost, trade-off, costs, benefits, present consumption, capital formation and productive capacity’. Provide sentence frames such as, ‘Economy ___ produces more ___ but gives up ___’ and ‘A possible short-term or long-term cost or benefit of this choice is ___ because ___.’ Prompt students to select evidence from the production possibilities schedule to support their responses. Extend HPGE students by asking them to evaluate the choice made by each economy, considering the trade-off between present consumption and possible future productive capacity and the assumptions underlying their judgement.
Check for understanding by having students individually formulate one comparison between the 2 economies before rehearsing their response with a partner. Cold-call students to share their response. Listen for causal reasoning that distinguishes the immediate opportunity cost from the possible longer-term effect on productive capacity.
Students complete economic communication in Activity 5 – Resource 16.1. Using the production choices of Economies A and B in Activity 4, explain how producing more capital goods rather than consumer goods may influence an economy’s future productive capacity. Require students to use the terms ‘opportunity cost’, ‘present consumption’, ‘capital goods’, ‘consumer goods’ and ‘productive capacity’.
Concluding the lesson
Conclude the lesson by checking for understanding using 3 multiple-choice questions to consolidate students’ understanding (Activity 6 – Resource 16.1). Display each question and have students respond individually using mini whiteboards or response cards.
Evidence of learning
Students have demonstrated an understanding of the production possibilities model by:
distinguishing consumer goods from capital goods according to their use
identifying opportunity costs from movements between consumer goods and capital goods combinations
explaining the trade-off between present consumption and capital formation
applying relevant economic thinking frameworks to compare production choices and their possible short and longer-term implications
explaining how greater capital formation may contribute to future productive capacity
communicating an interpretation using appropriate economic terminology.
	




[bookmark: _Toc244699920]Learning sequence 4 – Economic model: circular flow of income
The following learning sequence is designed to be completed in approximately 4 hours. It addresses the syllabus content group of Economic model: circular flow of income.
Table 4 – Learning sequence 4 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 17 – household and business sectors in the circular flow of income model
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: circular flow of income
Roles of the household, business, financial, government and international sectors in the circular flow of income model
Interpret circular flow of income diagrams
	Lesson overview
Students are introduced to the circular flow of income model through the relationship between the household and business sectors. They distinguish between real and money flows and use a 2-sector model to explain how households and businesses are interdependent.
Suggested duration: one hour
Prior learning: students can identify consumers and producers as economic agents, explain the 4 factors of production and corresponding factor incomes, and understand that economic models simplify relationships in an economy.
Key vocabulary: circular flow of income, household sector, business sector, factor income, consumption expenditure
Related resources: Resource 17.1, Resource 17.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
what the circular flow of income model represents
the roles of the household and business sectors in the circular flow of income
how resources, income, goods and services, and expenditure flow between households and businesses.
Success criteria
I can:
define the circular flow of income model using economic terminology
describe the roles of the household and business sectors
identify the direction of flows between households and businesses
interpret a 2-sector circular flow diagram
explain why households and businesses are interdependent.
Use Connecting learning to activate prior knowledge of factors of production and factor incomes. Display the following questions and have students respond using mini whiteboards:
1. Name the 4 factors of production. (Natural resources (land), labour, capital and entrepreneurship.)
Identify the factor income associated with each factor of production. (Rent, wages, interest and profit.)
Which economic sector supplies factors of production? (Household sector.)
Which economic sector uses factors of production to produce goods and services? (Business sector.)
Core lesson
Lead a class discussion to bridge the lesson. Explain that households and businesses do not operate independently. Households provide businesses with the resources required for production, while businesses provide households with income. Households then use income to purchase goods and services produced by businesses. Economists represent these interconnected relationships using the circular flow of income model. Use the following prompts to guide the discussion:
1. What do households provide to businesses?
What do households receive from businesses in return?
What do businesses provide to households?
How do households use the income they receive?
Why are households and businesses dependent on each other?
Note: the lesson initially focuses on the household and business sectors to develop students’ understanding of the relationship between these 2 sectors before additional sectors are introduced.
Define the term ‘circular flow of income’. Students add the term to their vocabulary table.
Sample definition: circular flow of income is ‘a representation of the money flows between the various sectors that compose an economy’ (NESA 2025).
Model the relationship between the household and businesses sector using Activity 2 – Resource 17.1. Complete Gradual release of responsibility by modelling through an ‘I do’ worked example. Explicitly model how to trace each flow and identify its direction. Narrate the reasoning rather than simply supplying the labels.
Students engage with Activity 3 – Resource 17.1 and independently apply the same reasoning to a new context. Students identify the direction and economic meaning of each flow.
Check for understanding by using sample responses from Activity 3 – Resource 17.2.
Note: address the misconception that the circular flow shows money only. Reinforce that the model represents both economic resources and goods and services, as well as the monetary payments associated with those exchanges.
Students engage with Activity 4 – Resource 17.1. Students access Circular Flow of Income Diagram – Economics Help and use the basic 2-sector model as a reference to construct and label their own circular flow of income diagram. Students should include the household sector, business sector, factors of production, factor incomes, goods and services, consumption expenditure and the direction of each flow.
Differentiation: support students by providing the household and business boxes already positioned and a word bank containing ‘factors of production, factor incomes, goods and services and consumption expenditure’. Extend HPGE students by asking them to annotate the diagram to explain why each pair of flows moves in opposite directions.
Note: direct students only to the basic 2-sector section of the webpage. The webpage uses the term ‘firms’, clarify that this refers to businesses. The later sections introduce the financial, government and international sectors, injections and leakages, which are taught in subsequent lessons.
Students complete the economic communication in Activity 5 – Resource 17.1. Explain how households and businesses are interdependent in the circular flow of income. Use the economic communication strategies provided on slide 28 in the ‘Thinking and communicating in Economics’ PowerPoint to support students to interpret question requirements. Use the PEEL writing scaffold on slide 31 to support students to annotate and develop their response. Following independent writing, provide students with the sample response in Activity 5 – Resource 17.2, and have them self-assess their work by identifying and annotating the Point, Evidence, Explanation and Link (PEEL) in their own response.
Concluding the lesson
Conclude the lesson and Check for understanding by using a series of true or false statements about the 2-sector circular flow of income model. Display or read each statement and have students respond individually using thumbs up/thumbs down or mini whiteboards.
1. Households supply factors of production to businesses. (True.)
Businesses receive factor income when they sell goods and services to households. (False.)
Household spending on goods and services generates revenue for businesses. (True.)
In the 2-sector circular flow model, households and businesses can operate independently of each other? (False.)
Evidence of learning
Students have demonstrated an understanding of the household and business relationship in the circular flow of income by:
defining the circular flow of income using appropriate economic terminology
tracing the direction of factors of production, factor incomes, goods and services and consumption expenditure
constructing and accurately labelling a 2-sector circular flow of income diagram
using economic terminology to explain how households and businesses are interdependent.
	

	Lesson 18 – the 5-sector circular flow of income model
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: circular flow of income
Roles of the household, business, financial, government and international sectors in the circular flow of income model
Income flows into the economy (injections) and out of the economy (leakages) from different sectors via investment (I), government spending (G), exports (X), savings (S), taxation (T) and imports (M)
Interpret circular flow of income diagrams
	Lesson overview
Students extend their understanding of the circular flow of income by examining the financial, government and international sectors. They progressively interpret and construct a 5-sector model and develop a conceptual understanding of how leakages withdraw income from the circular flow and injections add expenditure to the circular flow.
Suggested duration: one hour
Prior learning: students understand the roles of the household and business sectors and can identify the direction of factors of production, factor incomes, goods and services and consumption expenditure within the 2-sector circular flow of income model.
Key vocabulary: financial sector, government sector, international sector, savings, investment, taxation, government spending, imports, exports, leakage, injection
Related resources: Resource 18.1, Resource 18.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
about the roles of the financial, government and international sectors in the circular flow of income
how leakages and injections operate within the 5-sector circular flow of income model.
Success criteria
I can:
describe the roles of the financial, government and international sectors in the circular flow of income
identify the leakages and injections associated with each sector
interpret and construct a 5-sector circular flow of income model
explain why particular flows are classified as leakages or injections.
Use Connecting learning to activate prior knowledge of the 2-sector circular flow of income model. Display a 2-sector model showing the household and business sectors and ask:
1. What flows from households to businesses?
What flows from businesses to households?
What do households receive in return for supplying factors of production?
What happens to the income households spend on goods and services?
Sample responses: 1. Factors of production and consumption expenditure. 2. Factor incomes and goods and services. 3. Factor incomes. 4. Household consumption expenditure becomes income or revenue for businesses.
Bridge to the lesson by asking students: ‘Does all household income flow directly back to businesses as consumption expenditure?’ Explain that the 2-sector model is a simplified starting point. Households may save income, pay taxes and purchase imported goods and services, while expenditure can also enter the circular flow through investment, government spending and exports.
Core lesson
Students engage with the RBA Sectors in the Economy activity to explore the roles of the financial, government and international sectors. In pairs, students read the description of each sector and identify how it interacts with households and businesses.
Note: prior to the lesson, print copies of the RBA Sectors in the Economy activity for students to cut out and rearrange. The RBA resource uses the terms ‘firms sector’ and ‘overseas sector’, which correspond to the ‘business sector’ and ‘international sector’ terminology used in the syllabus. Clarify these terms with students before commencing the activity.
Check for understanding by having students respond to the following questions:
1. What is the role of the financial sector in the economy?
How does the government sector interact with households and businesses?
How does the international sector connect the domestic economy with other economies?
Suggested responses: 1. Financial sector receives savings from households and provides finance that supports borrowing and investment. 2. Government sector receives taxation from households and businesses and provides government spending on goods and services. 3. International sector connects the domestic economy with overseas economies through imports and exports.
Students watch The five sector model/circular flow of income (10:47) and progressively construct the 5-sector circular flow of income model in Activity 1 – Resource 18.1. Provide the household and business sectors as the starting point. As the video progresses, pause at appropriate points and have students interpret the relationships shown before adding the financial, government and international sectors and labelling the flows associated with each sector.
Note: pause the video as each new sector is introduced to manage cognitive load, check for understanding and allow students time to progressively add to the model. Check the direction and labels of flows before continuing. The purpose is for students to interpret and construct the model as the explanation develops, rather than copy a completed diagram.
Define the terms ‘leakage’ and ‘injection’. Students add the terms to their vocabulary table.
Sample definition: an injection is expenditure added to the circular flow through investment, government spending or exports.
Sample definition: a leakage is income withdrawn from the circular flow through saving, taxation or expenditure on imports.
Note: address the misconception that a leakage means money permanently disappears from the economy. A leakage is income withdrawn from the current circular flow represented by the model. Clarify that investment (I) refers to expenditure on capital goods used to maintain or increase productive capacity. It does not refer to household saving or the purchase of financial assets such as shares.
Engage with Activity 3 – Resource 18.1 to explicitly teach the classification of savings (S), taxation (T) and imports (M) as leakages and investment (I), government spending (G) and exports (X) as injections. Use Gradual release of responsibility by modelling savings (S) as an ‘I do’ worked example. Think aloud that when households save part of their income rather than use it for current consumption, income is withdrawn from the circular flow. Saving is therefore classified as a leakage. Have students then work in pairs to apply the same reasoning to taxation, imports, investment, government expenditure and exports.
Check for understanding by cold-calling students to respond to the following questions:
1. Is savings classified as a leakage or injection?
Is investment classified as a leakage or injection?
Why are imports classified as a leakage?
Why is government spending classified as an injection?
Answers: 1. Leakage. 2. Injection. 3. Imports are a leakage because expenditure on imported goods and services flows to overseas producers rather than domestic businesses. 4. Because government spending on goods and services adds expenditure to the circular flow.
Students independently complete the RBA Injections and Leakages activity. For each scenario, students classify the transaction as a leakage or injection and identify the corresponding component of the circular flow of income model. Have students justify their classifications by explaining how the transaction either withdraws income from or adds expenditure to the circular flow.
Check for understanding by cold-calling students to share and justify their responses to selected scenarios from the RBA Injections and Leakages activity.
Concluding the lesson
Students complete an Exit ticket answering the Quick write question in 2 to 3 sentences in Activity 4 – Resource 18.1. Explain the difference between a leakage and an injection in the 5-sector circular flow of income model. Use one example of each in your response.
Evidence of learning
Students have demonstrated an understanding of the 5-sector circular flow of income model by:
describing the roles of the financial, government and international sectors
interpreting and constructing the 5-sector circular flow of income model
identifying savings, taxation and imports as leakages and investment, government spending and exports as injections
using economic terminology to explain why particular flows are classified as leakages or injections.
	

	Lesson 19 – equilibrium, disequilibrium and changes in the circular flow of income
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-04 explains the causes of economic issues and their consequences for individuals, businesses, government and the economy
ECO-11-09 applies mathematical concepts, formulas and techniques in economic contexts
Content
Economic model: circular flow of income
Identify equilibrium and disequilibrium positions in an economy using the formula 
Effects of change to injections and leakages on the circular flow of income model and the overall economy
	Lesson overview
Students examine equilibrium and disequilibrium in the 5-sector circular flow of income model using the relationship . They apply the model to analyse how changes in injections and leakages affect the circular flow of income and the overall economy.
Suggested duration: 2 hours
Prior learning: students understand the 5-sector circular flow of income model and can identify savings (S), taxation (T) and imports (M) as leakages and investment (I), government spending (G) and exports (X) as injections.
Key vocabulary: equilibrium, disequilibrium, total leakages, total injections, economic activity
Related resources: Resource 19.1, Resource 19.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how to identify equilibrium and disequilibrium positions using the formula 
how changes in injections and leakages affect the circular flow of income and the overall economy.
Success criteria
I can:
calculate and compare total leakages and total injections
identify equilibrium and disequilibrium positions using the formula 
analyse how a change in an injection or leakage affects the circular flow of income
analyse the effects of changes in injections and leakages on the overall economy.
Use Connecting learning to activate prior knowledge of the 5-sector circular flow of income model. Have students complete the RBA Complete the Circular Flow Model by using the provided labels to identify the sectors and flows within the model.
Display the RBA Circular Flow Model illustrator to review student responses. Check for understanding by cold-calling students to identify the 3 leakages and 3 injections represented in the model.
Bridge to the lesson by explaining that in the previous lesson students examined individual leakages and injections. Economists can compare the total value of leakages and injections to determine whether the circular flow of income is in equilibrium or disequilibrium.
Note: the RBA resources use the terms ‘firms sector’, ‘overseas sector’ and ‘government expenditure’. Clarify that these correspond to the ‘business sector’, ‘international sector’ and ‘government spending’ terminology used in the syllabus.
Core lesson
Define the terms ‘equilibrium’ and ‘disequilibrium’. Students add the terms to their vocabulary table.
Sample definition: equilibrium is a position in the circular flow of income model where total leakages are equal to total injections.
Sample definition: disequilibrium is a position in the circular flow of income model where total leakages and total injections are unequal.
Facilitate a class discussion to introduce equilibrium and disequilibrium in the 5-sector circular flow of income model. Display the equilibrium condition:

Use the following prompts to guide the discussion:
1. Which side of the equation represents leakages?
Which side represents injections?
What do you think would happen if the total value of leakages was equal to the total value of injections?
What do you think would happen if the total value of leakages and injections was not equal?
Explain that equilibrium occurs when the total value of leakages from the circular flow is equal to the total value of injections into the circular flow. Explain that disequilibrium occurs when the total value of leakages and injections are not equal.
Note: address the common misconception that equilibrium means the economy is performing well or operating at full employment. Explain that, in the circular flow of income model, equilibrium specifically refers to a position where total leakages equal total injections.
Engage with Activity 2 – Resource 19.1 to model how to identify equilibrium and disequilibrium positions using the formula . Use Gradual release of responsibility through an ‘I do’ worked example. Think aloud the process by first calculating total leakages () and then calculating total injections (). Compare the 2 totals and explain that when total leakages equal total injections, the circular flow of income is in equilibrium. If the totals are unequal, the circular flow of income is in disequilibrium. Work through the second example as a ‘we do’. Prompt students to calculate each total, compare the values and identify the position as equilibrium or disequilibrium. Have all students complete the final example in Activity 2 independently.
Note: teachers may use the calculation routine provided on slides 17 to 19 in the ‘Thinking and communicating in Economics’ PowerPoint to scaffold students through the process of interpreting and solving calculation-based questions.
Check for understanding by displaying additional sets of injection and leakage values. Students calculate the totals and record E for equilibrium or D for disequilibrium on mini whiteboards. Require students to show all working for each calculation. Scan responses after each example and reteach the calculation or comparison step before continuing if required.
Differentiation: support students requiring additional guidance by using the calculation routine provided on slide 17 in the ‘Thinking and communicating in Economics’ PowerPoint. Guide students through the steps and provide a worked example using the routine for students to refer to when completing the independent example.
Engage with Activity 3 – Resource 19.1 by modelling the first example to demonstrate how changes in injections and leakages affect the circular flow of income and the overall level of economic activity. Use Gradual release of responsibility to think aloud the process, stepping students through the sequence chain using the first table in Activity 3. Emphasise that students should identify both the type of flow (injection or leakage) and the direction of the change (increase or decrease) when analysing its effect on the circular flow of income. Have all students complete the last table in Activity 3 independently.
Note: when analysing each change, assume all other injections and leakages remain unchanged unless otherwise stated. Emphasise that the analysis represents the initial effect of the change within the circular flow model.
Check for understanding by displaying the scenario: ‘Taxation decreases while all other flows remain unchanged.’ Ask students to demonstrate the effect on the circular flow of income and overall economic activity.
Suggested response: taxation is a leakage from the circular flow of income. A decrease in taxation causes total leakages to decrease. If all other flows remain unchanged, total injections now exceed total leakages. With less income withdrawn through taxation, expenditure and income in the circular flow increase. The increase in expenditure and income leads to an increase in the overall level of economic activity.
Organise students into pairs or groups of 3. Engage with Activity 4 – Resource 19.1 to apply their understanding of changes in injections and leakages to contemporary Australian economic evidence. Have each pair or group analyse 3 short contemporary media extracts. For each extract students:
1. identify the economic change or changes described
identify the component(s) of the circular flow affected and classify each as an injection or leakage
explain how the change(s) affect total injections or leakages
analyse the likely effect on the circular flow of income and the overall level of economic activity
support their analysis with evidence from the extract.
Circulate while students work and use questioning to check the accuracy of economic reasoning. Address misconceptions as they arise, particularly where students classify a flow correctly but do not consider the direction of the change.
Note: if time is limited, have students complete 2 of the 3 case studies, selecting examples that provide opportunities to analyse different components of injections and leakages. Teachers may also substitute the provided case studies with suitable contemporary examples. When selecting materials, consideration should be given to the school and class context, student interest and accessibility.
Differentiation: support students requiring additional literacy support by allowing them to use the sequence chain scaffold from Activity 3 when analysing the contemporary extracts. Provide key economic terminology where required, while maintaining the expectation that students identify and explain the relevant economic relationship.
Students complete the economic communication and respond to the following short-answer question in Activity 5 – Resource 19.1. Use the economic communication strategies provided on slide 28 in the ‘Thinking and communicating in Economics’ PowerPoint to support students to interpret question requirements.
Introduce the cause–effect–implication scaffold on slides 34 and 35 and model how it can be used to develop economic reasoning. Use slide 34 to explain that effective economic analysis moves beyond identifying what happens to explaining why it happens and considering broader economic implications. Use slide 35 to model how students can apply the scaffold to the question. Have students use the scaffold to plan and construct their written responses.
Concluding the lesson
Conclude the lesson by checking for understanding using 3 multiple-choice questions to consolidate students’ understanding in Activity 6 – Resource 19.1. Display each question and have students respond individually using mini whiteboards or response cards.
Evidence of learning
Students have demonstrated an understanding of equilibrium, disequilibrium and changes in the circular flow of income by:
calculating and comparing total injections and total leakages to identify equilibrium and disequilibrium positions
applying the formula  to economic information
analysing how increases and decreases in injections and leakages affect expenditure and income within the circular flow
applying the circular flow of income model to contemporary Australian economic case studies
communicating how changes in injections and leakages affect the overall economy using appropriate economic terminology and evidence.
	




[bookmark: _Toc244699921]Learning sequence 5 – Economic model: business cycle
The following learning sequence is designed to be completed in approximately 4 hours. It addresses the syllabus content group of Economic model: business cycle.
Table 5 – Learning sequence 5 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 20 – gross domestic product (GDP) and reasons economies pursue higher GDP
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: business cycle
Gross domestic product (GDP), including contributions of the private and public sectors
Reasons economies pursue higher GDP
	Lesson overview
Students are introduced to gross domestic product (GDP) as a measure of the value of final goods and services produced within an economy over a period of time. They examine how private and public sector production contributes to GDP, interpret contemporary Australian GDP data and explain why economies generally pursue higher GDP.
Suggested duration: one hour
Prior learning: students understand the circular flow of income and can explain how changes in leakages and injections can affect the overall economy. They can identify households, businesses and government as economic decision-makers within an economy.
Key vocabulary: gross domestic product (GDP), economic activity, private sector, public sector
Related resources: Resource 20.1, Resource 20.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
what gross domestic product (GDP) measures
how private and public sector production contributes to GDP
reasons why economies generally pursue higher GDP.
Success criteria
I can:
define GDP using appropriate economic terminology
identify examples of private and public sector production that contribute to GDP
interpret GDP data to identify patterns and describe private and public sector contributions to GDP growth
explain why economies generally pursue higher GDP, including possible effects on households, businesses and government.
Use Connecting learning to activate prior knowledge of the circular flow of income. Display the following statement:
In the previous lesson, an increase in injections relative to leakages was likely to increase expenditure, income and the overall level of economic activity.
Students Think-Pair-Share responses to the following questions:
1. What does an increase in the overall level of economic activity mean?
What might businesses be producing more of when economic activity increases?
What information could economists use to measure whether the total amount being produced across an economy has increased?
Suggested responses: 1. More production, spending and income circulating through the economy. 2. More goods and services. 3. Measure of the total value of production across the economy, such as GDP.
Bridge to the lesson by explaining that economists use gross domestic product (GDP) to measure the value of production across an economy and to track changes in economic activity over time.
Core lesson
Define ‘gross domestic product (GDP)’. Students add the term to their vocabulary table.
Unpack the definition by emphasising 3 features: gross domestic product (GDP) measures production within an economy, it includes final goods and services, and it is measured over a specified period of time.
Sample definition: gross domestic product (GDP) is ‘the total value of all final goods and services produced in an economy over a period of time’ (NESA 2025).
Engage with Activity 2 – Resource 20.1 to check what is included in GDP. Model the first example as an ‘I do’ by identifying whether new production has occurred within Australia and whether the item is a final good or service. Have students work in pairs to apply the same reasoning to the remaining examples and justify each decision.
Check for understanding by cold-calling students to justify their decisions using sample responses from Activity 2 – Resource 20.2.
Introduce the terms ‘private sector’ and ‘public sector’. Define the terms and have students add them to their vocabulary table.
Sample definition: private sector is ‘the part of the economy not owned and operated by the government and run for profit’ (NESA 2025).
Sample definition: public sector is the part of the economy that is controlled and funded by the government.
Engage with Activity 3 – Resource 20.1. Students examine a set of production examples and identify whether the output is produced primarily by the private or public sector. Students then explain how each example contributes to gross domestic product (GDP) through the production of final goods or services. Emphasise that GDP includes production from both sectors.
Check for understanding by cold-calling students to justify their decisions using sample responses from Activity 3 – Resource 20.2.
Use slides 20 to 22 of the ‘Thinking and communicating in Economics’ PowerPoint to explicitly model how to interpret economic charts. Introduce the routine on slide 20, model its application using the worked example on slide 21, and check for understanding using the questions on slide 22.
Direct students to the latest release of the ABS Australian National Accounts: National Income, Expenditure and Product. Locate the graph ‘Contributions to quarterly growth in GDP, chain volume measures, seasonally adjusted’ and focus on the data for private demand and public demand.
Have students independently apply the same routine to interpret the graph, identify relevant patterns and trends, use evidence from the data and draw conclusions about the contributions of private and public demand to quarterly GDP growth in Activity 4 – Resource 20.1.
Note: the ABS National Accounts are updated quarterly. Use the latest available release when teaching this lesson. As the data will change between releases, check the graph and associated commentary before the lesson and adjust sample responses in Resource 20.2 where required.
Differentiation: extend HPGE students by having them analyse the relative contributions of private demand and public demand and consider the implications for GDP growth.
Check for understanding by using sample responses from Activity 4 – Resource 20.2.
Students engage with Activity 5 – Resource 20.1 to examine reasons economies pursue higher GDP. Organise students into pairs. Students use the households, businesses and government framework to consider possible effects of higher GDP across the economy. Explain that higher GDP means an increase in the production of goods and services in the economy. Connect this to the circular flow of income by explaining that increased production can generate additional income flows between sectors of the economy.
Note: higher GDP is an indicator of increased production, but it is not a complete measure of living standards or wellbeing. Higher GDP does not show how income is distributed and does not fully capture unpaid work, environmental effects or other dimensions of wellbeing. Avoid presenting higher GDP as automatically benefiting every household or business.
Differentiation: support students by providing a terminology bank including production, employment, wages, household income, consumption, business revenue, investment, taxation, government expenditure, injections, leakages and economic activity. Extend HPGE students by having them explain why higher GDP may not result in the same benefits for all households or businesses.
Check for understanding by asking students to explain one possible reason economies pursue higher GDP. Use sample responses from Activity 5 – Resource 20.2.
Concluding the lesson
Complete a 3, 2, 1 Exit ticket in Activity 6 – Resource 20.1.
Evidence of learning
Students have demonstrated an understanding of gross domestic product (GDP) and reasons economies pursue higher GDP by:
defining GDP using appropriate economic terminology
identifying examples of private and public sector production that contribute to GDP
interpreting GDP data to identify patterns and describe changes in private and public sector contributions to economic activity
explaining reasons economies generally pursue higher GDP, including possible effects on households, businesses and government.
	

	Lesson 21 – contributions of Aboriginal and Torres Strait Islander businesses to GDP
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: business cycle
Contributions of Aboriginal and Torres Strait Islander businesses to GDP
	Lesson overview
Students investigate contemporary Aboriginal and Torres Strait Islander businesses and apply their understanding of gross domestic product (GDP) to explain how the production of goods and services contributes to Australian economic activity. Through an expert group investigation and mixed group synthesis, students examine the diversity of Aboriginal and Torres Strait Islander businesses across industries and use evidence to explain their contribution to GDP.
Suggested duration: one hour
Prior learning: students can define gross domestic product (GDP), identify private and public sector production that contributes to GDP and explain that increased production contributes to economic activity. Students are familiar with factors of production and the role of businesses as economic decision-makers.
Key vocabulary: Aboriginal and Torres Strait Islander business, gross domestic product (GDP), production, entrepreneurship, economic activity, industry
Related resources: Resource 21.1, Resource 21.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how Aboriginal and Torres Strait Islander businesses contribute to GDP
how Aboriginal and Torres Strait Islander businesses contribute to economic activity and Communities across a diverse range of industries.
Success criteria
I can:
identify the goods and/or services produced by an Aboriginal and/or Torres Strait Islander-owned business
explain how the production of goods and services by Aboriginal and Torres Strait Islander businesses contributes to Australian GDP
use evidence from different businesses and industries to explain their contribution to economic activity and Aboriginal and Torres Strait Islander Communities.
Use Connecting learning to activate prior knowledge of GDP and prepare students for the expert group investigation. Display the following inquiry question:
How can we determine the contribution a business makes to the Australian economy?
Have students independently identify 3 pieces of information they would want to know about a business to determine its economic contribution. Students then compare their responses with a partner. Cold-call students to share responses.
Use questioning to distinguish between evidence that demonstrates a direct contribution to GDP and evidence of broader economic activity. Use the following questions as prompts:
1. Which of these pieces of information would help us determine whether a business contributes directly to GDP?
What must a business produce for its production to be included in GDP?
What other evidence could help us understand the broader economic activity generated by a business?
Suggested responses: 1. Information about the final goods and/or services produced and the value of that production. 2. Final goods and/or services produced within Australia. 3. Evidence may include employment, income generated, investment, markets served and other business activity.
Address the misconception that all measures of business activity represent a direct contribution to GDP. Reinforce that GDP measures the value of final goods and services produced, while information such as employment and income can provide additional evidence about the economic activity associated with the business.
Bridge to the lesson by explaining that students will apply this framework to investigate contemporary Aboriginal and Torres Strait Islander businesses operating across different industries and use evidence to determine how their production contributes to Australian GDP.
Core lesson
Prior to the lesson, select a range of contemporary Aboriginal and Torres Strait Islander businesses for students to investigate. Where possible, select businesses from different industries, such as arts and entertainment, bush foods, construction, consulting, IT and ICT, and tourism. Select businesses that provide sufficient publicly available information for students to identify the goods and/or services produced and evidence of their economic activity.
Note: when selecting businesses and source material, consider the school and class context, student interest and accessibility. Use information that has been made publicly available by the business or an appropriate authoritative source. Follow appropriate Indigenous Cultural and Intellectual Property (ICIP) protocols and relevant local Community protocols when selecting and using material. Where learning involves local Cultural Knowledges, Cultural Expressions, Cultural Property, Cultural Practices, identities or lived experiences, work in partnership with appropriate Elders, parents, Community members, Cultural Knowledge Holders and/or the relevant local, regional or state Aboriginal Education Consultative Group (AECG). Maintain a strength-based focus on enterprise, production, entrepreneurship, diversity and economic contribution.
Organise students into expert groups and allocate each group one selected Aboriginal and Torres Strait Islander business. Students engage with the expert group investigation in Activity 1 – Resource 21.1. Provide each group with appropriate source material or direct students to teacher-selected sources.
Each expert group identifies:
the business and the industry in which it operates
what the source reveals about Aboriginal and Torres Strait Islander ownership, leadership or operation of the business
the goods and/or services produced
how this production contributes to Australian GDP
evidence, if available, of employment and/or income generated by the business
evidence, if available, of how the business contributes to Aboriginal and Torres Strait Islander Peoples or Communities
what the evidence collectively reveals about the contribution of the business to the Australian economy.
Have students record evidence from the source material to support their conclusions. Circulate while groups work and use questioning to check that students connect the production of final goods and services to GDP rather than simply describing the business.
Note: remind students to base conclusions about Aboriginal and Torres Strait Islander ownership, enterprise and Community contribution on evidence provided by the business or source material. Students should not make assumptions or generalisations about the purpose, priorities or Community role of a business.
Check for understanding by asking each expert group:
1. What final good or service does the business produce?
Why does this production contribute to Australian GDP?
What does the evidence reveal about the broader contribution of the business?
Reorganise students into mixed groups so that each group includes experts who investigated different businesses. Students engage with the mixed group synthesis in Activity 2 – Resource 21.1. Each expert briefly presents their findings and evidence while other students record key information about the businesses investigated.
After all experts have presented, groups identify similarities and differences across the examples and discuss what the evidence reveals about the diversity and economic contribution of Aboriginal and Torres Strait Islander businesses.
Check for understanding by cold-calling students to identify one similarity and one difference between the businesses investigated. Require students to support each response with evidence from the case studies.
Students independently complete the economic communication task in Activity 3 – Resource 21.1. Explain how Aboriginal and Torres Strait Islander businesses contribute to Australian GDP. Support your response with evidence from at least 2 businesses operating in different industries.
Differentiation: extend HPGE students by asking them to analyse how the contribution of the businesses investigated may extend beyond the direct value of their production. Consider effects, such as employment, income generation, supply relationships or broader economic activity, while distinguishing these effects from the direct contribution to GDP.
Before students write, use the economic communication strategies provided on slide 28 in the ‘Thinking and communicating in Economics’ PowerPoint to deconstruct the question requirements. Use the PEEL writing scaffold on slide 31 to support students to develop their response. Students should use appropriate economic terminology and evidence from at least 2 businesses investigated during the lesson to support their explanation.
Concluding the lesson
Complete a 3, 2, 1 Exit ticket in Activity 4 – Resource 21.1.
Evidence of learning
Students have demonstrated an understanding of the contribution of Aboriginal and Torres Strait Islander businesses to GDP by:
identifying goods and/or services produced by Aboriginal and Torres Strait Islander businesses
explaining how the production of final goods and services contributes to Australian GDP
using evidence from businesses operating in different industries to explain the diversity of Aboriginal and Torres Strait Islander business activity
using appropriate economic terminology to explain contributions to Australian economic activity.
	

	Lesson 22 – business cycle and economic conditions
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: business cycle
Stages of the business cycle, including expansion/upturn, contraction/downturn, peak, trough
Relationship between stages of the business cycle and economic conditions, including unemployment and inflation
	Lesson overview
Students are introduced to the business cycle as a model used to represent fluctuations in economic activity over time. They identify and interpret the stages of expansion/upturn, peak, contraction/downturn and trough, and examine how unemployment and inflation typically change as economic conditions strengthen or weaken.
Suggested duration: one hour
Prior learning: students understand GDP as a measure of the total value of final goods and services produced in an economy over a period of time and can use changes in GDP to describe changes in economic activity.
Key vocabulary: business cycle, expansion/upturn, peak, contraction/downturn, trough, unemployment, inflation
Related resources: Resource 22.1, Resource 22.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how the business cycle represents fluctuations in economic activity over time
about the stages of the business cycle
how unemployment and inflation are related to different stages of the business cycle.
Success criteria
I can:
identify and describe the stages of the business cycle
interpret a business cycle diagram to determine whether economic activity is increasing or decreasing
explain the relationship between stages of the business cycle, unemployment and inflation.
Use Connecting learning to activate prior knowledge of GDP. Display the following hypothetical information:
period 1 – GDP increases
period 2 – GDP increases at a faster rate
period 3 – GDP growth slows
period 4 – GDP decreases
period 5 – GDP begins to increase again.
Have students independently respond to the following questions before comparing responses with a partner:
1. During which periods is economic activity rising?
During which periods is economic activity falling?
During period 3, is economic activity increasing or decreasing?
What overall pattern do you observe in economic activity over time?
Cold-call students to share and justify their responses using evidence from the information provided.
Suggested responses: 1. Periods 1, 2, 3 and 5. 2. Period 4. 3. Economic activity is increasing because GDP is still rising, but it is increasing at a slower rate. 4. Economic activity fluctuates over time. It rises, grows at a slower rate in period 3, falls in period 4 and begins to rise again in period 5.
Note: address the misconception that slower GDP growth means GDP is falling. If GDP continues to increase but at a slower rate, the level of production is still increasing.
Bridge to the lesson by explaining that economic activity does not increase at a constant rate over time. Economists use the business cycle model to represent fluctuations in economic activity.
Core lesson
Define the term ‘business cycle’. Students add the term to their vocabulary table.
Sample definition: business cycle refers to ‘fluctuations in the level of economic activity (GDP) over time’ (NESA 2025).
Students engage with Activity 2 – Resource 22.1. Display a simplified business cycle diagram showing expansion/upturn, peak, contraction/downturn and trough. Model how to interpret the diagram by annotating each stage and describing what is happening to the level of economic activity (GDP). Have students record the characteristics of each stage and explicitly teach the following relationships:
Expansion/upturn: economic activity is increasing. Production and GDP generally rise.
Peak: economic activity has reached a relatively high point before beginning to decline.
Contraction/downturn: economic activity is decreasing. Production and the level of GDP decline.
Trough: economic activity has reached a relatively low point before beginning to recover.
Note: explain that the business cycle is a simplified economic model. Actual fluctuations do not occur at regular intervals and expansions and contractions can differ in duration and magnitude. A peak and trough are turning points in economic activity, not fixed levels of GDP.
Check for understanding by cold-calling students to identify a labelled point or section of the diagram and describe what is happening to economic activity.
Students engage with Activity 3 – Resource 22.1 to examine the relationship between stages of the business cycle and unemployment and inflation. Use a think-aloud to model the economic reasoning associated with an expansion.
Suggested think-aloud: during an expansion, economic activity is increasing and businesses are producing more goods and services. To increase production, businesses may need additional workers, so the demand for labour tends to increase. As more workers are employed, unemployment tends to fall. At the same time, stronger economic activity can increase demand for goods and services. If demand grows strongly relative to the economy’s capacity to produce, this can place upward pressure on prices and increase inflationary pressure.
Have students use this reasoning to complete the expansion/upturn section of the table in Activity 3 – Resource 22.1. Guide students to consider what happens as an expansion reaches a peak, drawing attention to high levels of economic activity, low unemployment and potential inflationary pressure. Have students complete the peak section of the table in Activity 3 – Resource 22.1.
Students then apply the same economic reasoning to a contraction/downturn by responding to the following questions.
If businesses reduce production:
1. What may happen to their demand for workers?
What may happen to unemployment?
What may happen to demand for goods and services?
What pressure may weaker demand place on prices?
Use student responses to establish that weaker economic activity is typically associated with weaker demand for labour and rising unemployment, while weaker demand can ease inflationary pressure. Have students complete the contraction/downturn section of the table in Activity 3 – Resource 22.1.
Guide students to consider what happens as a contraction reaches a trough, drawing attention to low levels of economic activity, higher unemployment and weaker inflationary pressure. Have students complete the trough section of the table in Activity 3 – Resource 22.1.
Note: reinforce that these are typical relationships rather than fixed rules. Unemployment and inflation are influenced by a range of factors and may not change immediately or uniformly as economic conditions change.
Organise students into pairs or groups of 3 and have students engage with the RBA Business Cycle Case Studies in Activity 4 – Resource 22.1 to apply their understanding of the stages of the business cycle and associated economic conditions. Students read each case study, determine where it is most likely to occur in the business cycle and use evidence from the case study to justify their decision.
Differentiation: support students by providing the scaffold from Activity 3 – Resource 22.1. Extend HPGE students by having them identify evidence in an RBA case study that could support more than one position in the business cycle and evaluate which position is most likely, considering the strength and limitations of the available evidence.
Check for understanding by selecting pairs/groups to present their conclusion for one case study. Ask other students whether they agree or disagree and require them to justify their response using evidence from the scenario and their understanding of the business cycle.
Students complete the economic communication in Activity 5 – Resource 22.1 and answer the following question by referring to the business cycle diagram in Activity 2: ‘Explain how economic conditions, including unemployment and inflation, typically change as the economy moves from an expansion through a contraction.’
Before students write, identify the NESA key word ‘explain’ and deconstruct the requirements of the question. Emphasise that students need to establish cause-and-effect relationships between changes in economic activity, unemployment and inflation, rather than simply list the characteristics of different stages of the business cycle. Encourage students to use the business cycle diagram to structure their response and appropriate economic terminology, including expansion/upturn, contraction/downturn, economic activity, GDP, unemployment and inflation.
Concluding the lesson
Conclude the lesson and Check for understanding by using a thumbs up/thumbs down response system. Have students indicate whether each statement is correct (thumbs up) or incorrect (thumbs down):
1. A business increases production and hires additional workers. This is consistent with conditions typically associated with an expansion. (Thumbs up.)
During an expansion, unemployment typically increases as businesses produce more goods and services. (Thumbs down)
During a contraction, weaker economic activity is typically associated with rising unemployment. (Thumbs up.)
At a trough, unemployment is typically lower than during an expansion. (Thumbs down)
Evidence of learning
Students have demonstrated an understanding of the stages of the business cycle and their relationship with economic conditions by:
identifying and describing the stages of the business cycle, including expansion/upturn, peak, contraction/downturn and trough
interpreting a business cycle diagram to determine whether economic activity is increasing or decreasing
explaining the typical relationship between changes in economic conditions, unemployment and inflation across different stages of the business cycle
applying the business cycle model to economic case studies and using evidence to justify the likely position in the business cycle
communicating cause-and-effect relationships between economic activity, unemployment and inflation using appropriate economic terminology.
	

	Lesson 23 – reasons for and effects of business cycle fluctuations
Outcomes
ECO-11-01 uses economic terms, concepts and principles in a range of contexts
ECO-11-02 explains the economic role of individuals, businesses, institutions and government
ECO-11-10 communicates economic ideas and information in a range of forms appropriate to purpose and audience
Content
Economic model: business cycle
Reasons for fluctuations in the business cycle
Effects of business cycle fluctuations on households, businesses and government
	Lesson overview
Students examine reasons for fluctuations in the business cycle and how these changes affect households, businesses and government. They analyse contemporary Australian economic evidence to explain the causes and effects of business cycle fluctuations.
Suggested duration: one hour
Prior learning: students understand GDP as a measure of economic activity, the 5-sector circular flow of income model and the role of consumption, investment, government spending, exports and imports. Students can identify and interpret the stages of the business cycle and explain the typical relationship between economic activity, unemployment and inflation.
Key vocabulary: business cycle, fluctuation, consumption, investment, government spending, exports, imports, economic shock, economic activity
Related resources: Resource 23.1, Resource 23.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
reasons for fluctuations in the business cycle
how business cycle fluctuations affect households, businesses and government.
Success criteria
I can:
identify factors that can cause economic activity to increase or decrease
explain how changes in consumption, investment, government spending, international conditions and economic shocks can cause fluctuations in economic activity
analyse the effects of business cycle fluctuations on households, businesses and government
use evidence from contemporary economic information to explain the effects of business cycle fluctuations.
Use Connecting learning to activate prior knowledge of the business cycle and circular flow of income. Display the business cycle diagram used in Lesson 22 in Activity 2 – Resource 22.1 and the question:
The business cycle shows that economic activity fluctuates over time. What could cause economic activity to increase or decrease?
Have students independently record 2 possible causes before comparing responses with a partner. Cold-call students to share and justify their ideas. Draw connections between student responses and prior learning, including changes in household consumption, business investment, government spending, exports and imports. Ask students:
Which of these have we encountered previously when examining the circular flow of income?
Bridge to the lesson by explaining that changes in spending and production can cause economic activity to increase or decrease. Economic activity can also be affected by unexpected economic events or shocks. These changes help explain why the level of economic activity fluctuates over time.
Core lesson
Students engage with Activity 1 – Resource 23.1 to examine how business cycle fluctuations can result from changes in spending and production across the economy and from unexpected events. Focus on the economic mechanism rather than having students memorise a list of causes. Model the first example using a think-aloud.
Suggested think-aloud: if households become less confident and reduce consumption, businesses may experience weaker demand for their goods and services. Businesses may respond by reducing production and their demand for labour. If the change is sufficiently widespread and sustained, economic activity can weaken and contribute to a downturn in the business cycle.
Have students use the table in Activity 1 – Resource 23.1 to trace the likely effect on economic activity of changes in household consumption, business investment, government spending, overseas demand and an unexpected event or economic shock.
Note: explain that an economic shock is an unexpected event or development that significantly affects economic activity. Economic shocks may originate within Australia or overseas. Examples may include natural disasters, geopolitical events or significant supply chain disruptions. These events can affect production and spending and contribute to fluctuations in the business cycle.
Check for understanding by selecting students to present their response for one economic change. Ask other students whether they agree or disagree and require them to justify their response.
Note: prior to the lesson, select 4 short contemporary Australian economic case studies for Activity 2 – Resource 23.1 that align with the suggested station focuses. Where appropriate, draw extracts from the latest ABS Australian National Accounts, RBA economic updates or reputable Australian media. Select material that is current, accessible and appropriate to the school and class context. Include examples of changes that may increase and decrease economic activity. Avoid sources that require students to infer causal relationships that are not supported by the evidence.
Organise students into groups and have students engage with Activity 2 – Resource 23.1. Students participate in a carousel activity, beginning at an assigned station. Each station presents a short, contemporary Australian economic case study illustrating a reason for fluctuations in the business cycle. Allow each group 5 minutes to discuss the case study and record their analysis. After 5 minutes, have groups rotate to the next station. Students read the new case study and review the responses recorded by previous groups before extending, refining or questioning the existing analysis using evidence from the case study. Students may also record questions about previous responses. Continue the process until each group returns to its original station. Have groups review the completed responses at their original station and identify the key findings to share with the class. Suggested station focuses:
Station A – a change in household consumption or consumer behaviour
Station B – a change in business investment
Station C – a change in international conditions, exports or imports
Station D – an unexpected event or economic shock affecting production or spending.
Circulate and use questioning to check that students explain the transmission from the economic change to spending, production and economic activity rather than simply naming a business cycle stage.
Differentiation: extend HPGE students by having them analyse competing influences on economic activity across 2 case studies and assess which is likely to have the greater effect on the business cycle. Students should justify their judgement using economic reasoning and evidence from the case studies.
Check for understanding by having groups review the completed responses at their original station and identify the economic change, its likely effect on economic activity and one effect on households, businesses or government. Select groups to share their findings with the class. Use questioning to check students can explain the causes and effects of business cycle fluctuations:
1. Which case studies are likely to increase economic activity and which are likely to decrease economic activity?
How could the changes described affect households, businesses and government?
Why might different economic changes place opposing pressures on economic activity at the same time?
Address misconceptions as they arise. Reinforce that business cycle fluctuations can result from multiple economic changes occurring simultaneously and that their effects are not necessarily the same for all households or businesses.
Students independently complete the economic communication in Activity 3 – Resource 23.1 using one of the contemporary Australian case studies examined during the carousel. Students answer the following question: ‘Using evidence from the case study, analyse how fluctuations in the business cycle can affect households, businesses and government.’
Use the economic communication strategies provided on slide 28 of the ‘Thinking and communicating in Economics’ PowerPoint to support students to interpret question requirements. Introduce the cause–effect–implication scaffold on slide 34 to support students to establish causal relationships between fluctuations in economic activity and their effects on households, businesses and government. Following independent writing, provide students with the sample response in Activity 3 – Resource 23.2. Have students peer-assess another student’s response, identifying one strength and one area for improvement before refining their own response.
Concluding the lesson
Students complete a business cycle fluctuations understanding check by using an Exit ticket in Activity 4 – Resource 23.1.
Evidence of learning
Students have demonstrated an understanding of the reasons for and effects of business cycle fluctuations by:
identifying changes in household consumption, business investment, government spending, international conditions and economic shocks that can contribute to fluctuations in economic activity
explaining how changes in spending and production can cause economic activity to increase or decrease
analysing the effects of business cycle fluctuations on households, businesses and government
applying their understanding of business cycle fluctuations to contemporary Australian economic case studies
using evidence and appropriate economic terminology to explain the causes and effects of business cycle fluctuations.
	




[bookmark: _Toc244699922]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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