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[bookmark: _Toc225750419]Overview
[bookmark: _Hlk168414142]This teaching support resource offers advice for implementing the HSC Major Project outlined in the Aboriginal Studies Stage 6 Syllabus (2010). The project is presented in 5 phases, with continuous reflection embedded across each stage, mirroring the ongoing process of Community consultation shown in Figure 1.
[bookmark: _Ref175130465]Figure 1 – HSC Major Project phases
[image: HSC major project phases, phase 1 community consultation, phase 2 planning research, phase 3 Acquiring research, phase 4 processing information and phase 5 communicating information.]
The project allows students to apply inquiry skills by researching a topic of their choice that has been negotiated with their teacher and appropriate Aboriginal Community members related to the course. Students apply knowledge by consulting with Community, planning research, acquiring and processing information from both primary and secondary research, and communicating their findings in a medium of their choice. The project builds on knowledge and skills gained from the Year 11 Local Community Case Study. A student’s Major Project must be discrete in both focus and content from a student’s Preliminary Local Community Case Study.
Consider the Universal Design for Learning principles of engagement, representation and expression when planning for teaching and learning. It is essential the HSC Major Project is delivered in line with the controversial issues in schools procedures and that Indigenous Cultural and Intellectual Property (ICIP) protocols are respected.


[bookmark: _Toc225750420]Syllabus requirements
NESA's sample Year 12 formal school-based assessment program identifies the HSC Major Project as a single assessment task with a weighting of 40%. The project log must be allocated 15 of the 40 marks for the project.
The HSC Major Project is to be allocated 30% of course time. It must not be commenced before the start of the HSC course (Term 4). It should be completed by the end of the second term of the HSC course (Term 1 of the HSC year). Both the log and the final presentation must have the same due date to be considered a single assessment task.
[bookmark: _Toc225750421]Outcomes
A student:
H4.1 plans, investigates, analyses, synthesises and communicates relevant information, incorporating Aboriginal and other Indigenous peoples’ perspectives
H4.2 undertakes Community consultation and fieldwork and applies ethical research practices
Aboriginal Studies Stage 6 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2010.


[bookmark: _Toc225750422]Project components
The 3 components of the HSC Major Project are outlined in Figure 2.
[bookmark: _Ref175130480][bookmark: _Ref175130420]Figure 2 – HSC Major Project components
[image: Three components of the HSC major project. 1 - Project proposal, submitted and approved at start of the project. Consult with the Aboriginal community on topic. 2 - Log is a record of all activities, decisions, resources and idea formation during the project. Maintain as a sequential diary. 3 - Final presentation, communication of findings in a medium selected by students and approved by teachers.]
[bookmark: _Toc225750423]Differentiation
Differentiate the HSC Major Project through explicit teaching strategies, including modelling, scaffolding, guided practice and targeted feedback, to meet the diverse needs of learners. The following links provide differentiation support, training and advice.
Differentiating learning provides advice and research-based strategies for a variety of learning needs.
Universal resource hub provides evidence-based resources and strategies to support students with disability and additional needs.
Differentiation Adjustment Tool provides targeted differentiation strategies for high potential and gifted students (HPGE).
Curriculum planning for every student in every classroom is online professional development designed to equip K–12 teachers to effectively identify and meet the diverse learning needs of all their students.
[bookmark: _Toc225750424][bookmark: _Hlk214872448]Community consultation and fieldwork
A key aspect of the HSC Major Project is Community consultation and fieldwork. Teachers must explicitly teach and scaffold Community consultation and fieldwork requirements for the HSC Major Project. The following sites provide advice and access to professional learning on engaging with Aboriginal Communities, Aboriginal and Torres Strait Islander principles and protocols and Working in partnership with the NSW AECG Inc. Teachers must ensure students understand that meaningful engagement with the relevant Aboriginal Community is a mandatory component of the project. This includes explicit instruction on Aboriginal and Torres Strait Islander principles, protocols and ethical research practices.
Teachers should:
explicitly teach expectations for respectful Community consultation
model appropriate communication processes and permissions
use guided discussions and exemplars to demonstrate ethical engagement
draw on advice and professional learning provided through Aboriginal and Torres Strait Islander principles and protocols and working in partnership with the NSW AECG Inc.
Student wellbeing must be explicitly planned for and monitored. Students must not commence research until their proposal has been formally approved. As part of the approval process, teachers must complete a risk assessment for all planned Community consultation and fieldwork activities, and implement appropriate risk management strategies. This includes clearly defined supervision arrangements for all Community-based research activities.
[bookmark: _Toc225750425]Ethical research practices
Ethical research practices are required prior learning before undertaking the project. This should be delivered in the Preliminary course through ‘Part IV – Research and Inquiry Methods: Local Community Case Study’.
Explicitly teach ethical research practices as a core component of the HSC Major Project. Teachers must ensure students understand that ethical research is not implicit and must be deliberately planned, documented and demonstrated throughout the project.
Teachers should:
explicitly teach ethical research principles, including informed consent, cultural respect, confidentiality and appropriate use of sources
model ethical decision-making using project-relevant examples and scenarios
provide scaffolded tools to support ethical planning, such as consent processes, research logs and reflective checkpoints
use guided practice and regular check-ins to monitor ethical conduct across all stages of the project.
The Australian Institute of Aboriginal and Torres Strait Islander Studies (AIATSIS) Code of Ethics for Aboriginal and Torres Strait Islander Research applies to the project. The AIATSIS ethics framework has 4 principles:
Indigenous self-determination
Indigenous leadership
Impact and value
Sustainability and accountability.
A jigsaw activity with each expert group looking at one of the 4 principles is a useful strategy to support student engagement with the AIATSIS Code of Ethics in Year 11. Students can:
underline words they don’t understand and look for definitions
highlight key words and use these to co-construct a summary of the principle they’re working with
present their findings to their home group
discuss ways the principles apply to the local Community case study they’re about to undertake
engage in a quiz to check their understanding
peer-mark the quiz and provide each other with feedback to improve understanding.
[bookmark: _Toc225750426]Further support
The following resources can be accessed for additional support with planning, programming and assessing the HSC Major Project:
HSIE Statewide Staffroom
Planning, programming and assessing Aboriginal Studies 11–12
State Library of NSW Aboriginal Studies – HSC Study Guide.


[bookmark: _Toc225750427]Phase 1 – Community consultation
Community consultation and fieldwork must be explicitly taught, planned and revisited throughout the duration of the HSC Major Project. Teachers must ensure students understand that consultation is an ongoing process and that all engagement with Aboriginal Communities must be carefully documented in the process log.
Documentation should include:
records of meetings and discussions
correspondence, such as emails or letters
interviews and feedback received
key issues, advice and guidance raised in relation to the project.
Explicit instruction should be provided at the commencement of Phase 1. Where possible, teachers should involve the school’s Aboriginal Education Officer (AEO), a representative from the local Aboriginal Education Consultative Group (AECG) or an appropriate Community representative to support students at the outset of the consultation and planning process. Teachers should model appropriate consultation practices, clarify expectations and provide guided opportunities for students to ask questions and seek advice in a culturally respectful way.
The teaching objectives of Phase 1 – Community consultation are to:
develop student understanding of the purpose of Aboriginal Community consultation, including the Cultural Protocols and ethical responsibilities required for respectful engagement
guide students to identify appropriate Elders, Knowledge Holders or Community organisations relevant to their research focus, using teacher modelling and structured support
explicitly introduce the principles of Indigenous Data Sovereignty (IDS) and clarify student responsibilities when collecting, storing, using and representing Community Knowledge
support students to prepare respectful consultation requests, develop culturally appropriate questions and reflect on how Community guidance informs and shapes their research direction.
[bookmark: _Toc225750428]Syllabus content
Students learn about:
Community consultation
protocols and methods for effective and genuine Community consultation and fieldwork including the importance of ongoing Community consultation
recognition of cultural differences and sensitivities
applying ethical research practices, including the recognition of Indigenous knowledges
[bookmark: _Toc225750429]Building foundational understandings
Students:
develop an understanding of why Aboriginal Community consultation is an essential component of ethical Aboriginal Studies research
recognise the importance of Aboriginal Community Cultural Protocols, including respectful communication, relational accountability and cultural authority
identify appropriate people, Elders, organisations and Community groups relevant to their research focus.
[bookmark: _Toc225750430]Preparing for consultation
Students:
learn how to seek permission appropriately, including how to draft respectful requests, emails, letters or phone scripts
understand the role of Knowledge Holders and Community-appointed representatives in approving research engagement
practise using culturally respectful language and protocols when approaching Community
prepare relevant questions that are purposeful, clearly linked to their research inquiry and avoid deficit-based framing.
[bookmark: _Toc225750431]Understanding ethical considerations
Students:
explain ICIP (Indigenous Cultural and Intellectual Property) considerations and what can and cannot be recorded, reproduced or shared
learn the difference between public knowledge and cultural knowledge that requires permission or cannot be used
apply informed consent principles understanding what consent looks like, how to obtain it and how to document it
apply Indigenous Data Sovereignty (IDS) principles by understanding and respecting Aboriginal Peoples’ rights to determine how information is collected, owned, accessed and used.
[bookmark: _Toc225750432]Engaging in consultation
Students:
demonstrate the skills needed for culturally responsive and inclusive interactions, including active listening and humility
learn how to check for understanding to avoid misrepresentation or misinterpretation of Community perspectives
identify and reflect on their role and positionality as a researcher in relation to Community.
[bookmark: _Toc225750433]Post-consultation reflection and documentation
Students:
document feedback, permissions and any boundaries communicated by Community
reflect on how consultation informs, refines or redirects their research intention
evaluate the next steps in their research plan based on Community input, expectations and recommendations
share their findings and overall project back with Community.
[bookmark: _Toc225750434]Phase 1 checklist
Students should consider the following checklist items before moving on to Phase 2 – planning research.
Table 1 – Phase 1 – student checklist
	Phase 1 – checklist
	Yes/No
	Reflection

	I understand why Aboriginal Community consultation is required for the Major Project.
	
	

	I have identified the appropriate Elder, Knowledge Holder or Community organisation to contact.
	
	

	I understand key Aboriginal Community Cultural Protocols I must follow.
	
	

	I understand the basics of Indigenous Data Sovereignty (who owns and controls knowledge).
	
	

	I have drafted a respectful consultation request (letter, email or script).
	
	

	My request clearly explains who I am, my project focus and why I am seeking their guidance.
	
	

	I have prepared culturally respectful questions linked to my research focus.
	
	

	I know what information I need permission to record, use or store, or to submit for the department’s Major Project competition.
	
	

	During consultation, I will communicate respectfully, listen carefully and ask for clarification when needed.
	
	

	I will only record notes, information or quotes with explicit permission.
	
	

	I will document any permissions, restrictions or expectations the Community sets.
	
	

	I will reflect on how the consultation shapes my research and adjust my plan accordingly.
	
	

	After speaking with Community, I have identified and planned how I will share and present my final project with Community.
	
	




[bookmark: _Toc225750435]Phase 2 – planning research
[bookmark: _Toc122699899]Planning for the HSC Major Project must be explicitly taught and carefully scaffolded. Teachers should ensure students understand that the plan is a critical checkpoint that shapes the direction, scope and ethical integrity of the project and must be completed and approved before any research is undertaken.
Teachers explicitly model effective planning practices by breaking the planning process into manageable components and providing structured support at each stage. This includes guided instruction on refining research focus, aligning Community consultation with research intentions, and anticipating ethical and practical considerations.
Students must not commence research until their project plan has been reviewed and approved.
Teaching objectives – Phase 2 – planning research
During Phase 2, teachers explicitly teach and scaffold learning to:
support students to refine a clear and appropriate research focus, ensuring it is informed by initial Community consultation and is achievable within the scope of the Major Project
explicitly teach students how to develop a structured project plan, including purpose, intended outcomes, timelines and proposed research methods
guide students to identify ethical considerations and risks associated with their project and document how these will be managed
support students to plan for ongoing Community consultation, including how advice and feedback will be respectfully incorporated throughout the project
introduce and model effective planning documentation, such as proposal templates, timelines and planning checklists.
Teachers should use guided practice, targeted feedback and approval checkpoints to confirm student readiness before progressing to the research phase.
[bookmark: _Toc122699897][bookmark: _Toc225750436]Syllabus content
Students learn about:
Planning research
outlining methods of investigation and identifying potential resources
identifying different research methodologies including Indigenous research methodologies
applying a project proposal that includes defining its parameters
maintaining a log, including the recording of all fieldwork and Community consultation, correspondence and reading, and matters related to research methods and ethical issues encountered through the project
[bookmark: _Toc225750437][bookmark: _Toc112681291]The log
The research log must be explicitly taught and used as an ongoing record of the student’s learning, decision-making and ethical practice throughout the HSC Major Project. Teachers should ensure students understand that the log is not a diary, but a structured, sequential record of the entire project process. Students are required to maintain sequentially dated entries that document all stages of the project, including:
an initial summary and outline of the proposed research process
records of Aboriginal Community input into project conceptualisation and development
documentation of Community fieldwork, including communication methods, contacts and readings
sources accessed for secondary research
records of the student’s values, attitudes and reflections throughout the project
honest reflection on challenges encountered and how these were addressed
a description and justification of the methods used to interpret data.
Teachers should establish the log as the first task in the project. Explicit instruction should be provided on:
what effective log entries look like
the level of detail required
how ethical decision-making and Community guidance are recorded.
Digital logs are recommended, as these allow teachers to monitor progress, provide formative feedback and address ethical or wellbeing concerns throughout the project. Teachers should model high-quality log entries, provide annotated exemplars and co-construct sample entries with students using simple or hypothetical scenarios to build understanding of expectations and the purpose of the log.
[bookmark: _Toc225750438]Using digital tools
There are a variety of digital tools that support students to brainstorm ideas, maintain their process log and access regular teacher feedback during the design phase. The Digital Learning Selector provides details of all the digital tools available. Some of these are outlined below.
[bookmark: _Toc225750439]Microsoft Teams
Microsoft Teams is a platform for teachers and students to engage, create, interact and collaborate. It combines all Microsoft applications you select into a single space, supporting communication, resource sharing and assessment monitoring. This tool allows teachers to:
easily share and store files in SharePoint (created when you make a Microsoft Team)
distribute lesson content in OneNote
distribute and monitor student interaction with assessment task notifications and related files
use a whiteboard to support student brainstorming, initial planning and organisation of research findings
monitor and record student progress
create and share a Planner for students to plan and track their progress during the project
provide formative feedback to students which are automatically stored for future reference.
Microsoft Teams is available to students and teachers in their department Microsoft 365 account. Refer to Microsoft Teams for professional learning and support available for this digital tool.
[bookmark: _Toc225750440]Google Classroom
Google Classroom is a platform that supports communication, resource sharing and assessment monitoring. It integrates with other Google for Education applications including Google Docs and YouTube Player for Education. Google Classroom is available to students and teachers in their department Google for Education account. Refer to Google Classroom for professional learning and support available for this digital tool.
[bookmark: _Toc225750441]Ethical research practices
Ethical practices need to be built into the project plan from the beginning, with students identifying how they will act ethically in their proposal. The following strategies are useful to build student understanding of the AIATSIS Code of Ethics and support them with applying it to their project.
Students complete a KWLH chart on ethical research practices in a Think Pair Share activity.
Unpack the Guide to Applying the AIATSIS Code of Ethics with students and have them use the guide as a reference throughout the project.
Students conduct an elevator pitch on their project idea in under 2 minutes, including how they will approach the topic ethically.
Include a section in the project proposal for students to outline how they will apply the AIATSIS Code of Ethics to their project.
Use examples and non-appropriate examples of ethical research practices in Table 2 to build student understanding.
Show students the first non-appropriate example in Table 2.
Think aloud to model identifying the problems with the non-appropriate example and developing ethical solutions. Show students the related ethical example provided in Table 2 and compare your solutions to the example.
Show students the next non-appropriate example and guide class discussion to identify problems and propose solutions. Compare the class decisions to the related example in Table 2.
Students work in pairs to address the next 2 non-appropriate examples then compare their suggestions to the ethical examples.
Students analyse the remaining non-appropriate examples independently and self-assess their responses using the examples.
Table 2 – non-appropriate and appropriate ethical practices in the HSC Major Project
	Non-appropriate
	Appropriate

	A student decides to conduct interviews with members of a local Community without seeking prior approval or consultation with the appropriate local Aboriginal Education Consultative Group (AECG) or Land Council. The student approaches individuals directly, asking them questions about sensitive cultural practices without providing a clear explanation of the project or obtaining informed consent.
	A student approaches an Aboriginal Community with a well-developed research proposal. Before conducting interviews with Elders, the student seeks permission from the appropriate local AECG or Land Council and respects their decision-making processes. The student explains the project, including its goals and the potential benefits for the Community. Free and informed consent is obtained from all individuals prior to any interviews taking place. The student ensures that participants have the right to withdraw their participation at any time and that their contributions will be acknowledged according to their wishes.

	A student creates a questionnaire on local Aboriginal and Torres Strait Islander health practices without consulting the Community. The questions are based on the student’s assumptions and do not consider the cultural context or the Community’s perspectives. The questionnaire is distributed without prior discussion or approval from Community leaders, and the results are later published without sharing them with the Community.
	A student plans to distribute a questionnaire about health practices in an Aboriginal Community. To ensure cultural appropriateness, the student collaborates with local Aboriginal health workers and Community representatives to develop the questionnaire. The wording, content and cultural sensitivity of each question is discussed during the collaboration. Local Community members also help determine how the results will be used and shared within the Community.

	A student conducts a statistical analysis of the environmental impact of a project on Aboriginal Lands but does not consult with the Traditional Owners. The analysis is based solely on quantitative data and does not consider the cultural and spiritual significance of the Land to the Aboriginal Community. The findings are published without the Community’s input or approval.
	A student plans to conduct a statistical analysis of the environmental impact of a new development project on Traditional Aboriginal Lands. The student first consults with the Traditional Owners and the local Aboriginal Land Council and gains their input on the types of data that should be collected and analysed. The research is conducted with the active participation of Community members, and the results are presented in a way that is accessible and useful to the Community.

	A student uses historical data from an Aboriginal Community’s archives without informing the Community. The student publishes the research findings without consulting the Community or considering the potential impact of the publication on the Community’s cultural heritage.
	Before using select data, the student contacts the Community to discuss the project and seeks permission to use the information. A student accesses historical archives containing data on Land use by an Aboriginal Community. The Community is informed about how the data will be analysed and how the results will be presented. The student agrees to share the findings with the Community and incorporate their feedback into the final report.

	A student plans to conduct focus group discussions about Aboriginal Language preservation in a local Community. They have not collaborated with or gained input on the discussion topics from local Aboriginal Language experts. The student proceeds with the focus groups without reviewing the cultural relevance or sensitivity of the questions. They do not share the focus group findings with the Community.
	A student plans to conduct focus groups on Aboriginal Language preservation. Before proceeding, the student collaborates with the local AECG, local Aboriginal Language experts and Community leaders to develop culturally appropriate discussion topics. The researcher ensures that the questions are relevant and sensitive to the Community’s cultural context. The focus groups are conducted with the participation of Community members who have been informed about the purpose of the research. After the focus groups, the researcher shares the findings with the Community and incorporates their feedback into the final report.

	A student conducts a statistical analysis of economic data related to resource extraction on Aboriginal Lands but does not consult with the Traditional Owners or consider the socio-economic impact on the Community. The analysis focuses solely on economic metrics without acknowledging the cultural and environmental implications. The findings are shared without involving the Community.
	A student plans to conduct a statistical analysis of economic data related to resource extraction on Aboriginal Lands. Before beginning the analysis, the researcher consults with the Traditional Owners and Community leaders to understand the cultural and environmental implications of the data. The research plan is developed in collaboration with the Community to ensure that the analysis considers both economic and cultural impacts. The researcher also agrees to share the findings with the Community first, allowing them to provide feedback and suggest any necessary changes before the findings and results are presented for the project.

	A student decides to take photographs of Cultural Ceremonies for their research without seeking prior approval or consultation with the appropriate local AECG or Land Council. The student assumes visual documentation is allowed and does not inform the participants about the purpose of the photos or seek their consent. The photos are later included in the student’s presentation without the Community’s knowledge or permission.
	A student is interested in documenting Cultural Ceremonies through photography. Before taking any photographs, the student consults with the appropriate local AECG or Land Council to seek guidance and approval. The student explains the purpose of the photographs and how they will be used in the research. The student respects that not all ceremonial practices can be photographed. Informed consent is obtained from all participants, ensuring that they are fully aware of how their images will be used. The student also agrees to share the final presentation with the Community and make any necessary adjustments based on their feedback.


Note: if using additional appropriate and non-appropriate example scenarios, ensure they are suitable and in line with the Controversial issues in schools procedures.
[bookmark: _Toc225750442]Supporting topic development
Topic development for the HSC Major Project must be explicitly taught and carefully guided, while maintaining student ownership of the research focus. Teachers should ensure students understand that the topic addressed must be:
discrete in focus and content from a student’s Preliminary Local Community Case Study
independently chosen by the student
clearly related to an aspect of the Aboriginal Studies course
negotiated with the teacher and relevant Aboriginal Community members.
It is important to emphasise that students are responsible for defining the parameters, direction and scope of their project. Teachers and Aboriginal Community members support the topic development process but must not determine the focus of the project.
Teachers should explicitly unpack the marking criteria before students begin considering topics. This includes:
modelling how each criterion applies to a successful project
using class discussion and exemplars to clarify expectations
explicitly identifying what quality looks like at different performance levels.
Teachers should Check for understanding of the marking criteria and address misconceptions before students move into topic selection and development.
Teachers may support early topic development by reviewing the syllabus and engaging with past projects. Where past projects are used as exemplars, teachers must ensure informed consent has been obtained from previous students and any Community members involved before sharing or discussing these examples. Some past projects are accessible online:
State Library NSW Aboriginal Studies – HSC Study Guide
If using online samples that are not from the list above, ensure consent for public use is obtained from the student and those involved in the project to model ethical practices to students.
Advice from past students can also be beneficial for students. Providing the opportunity for past HSC students to share about their project experience to current students supports student understanding before they start considering potential topics.
Teachers and Aboriginal Community members can play a guiding role by asking the student open-ended questions throughout the topic development process. During the initial brainstorming, the following questions can be useful but not limited to:
What are you interested in?
What is your proposed project?
What is the core focus of the project?
What format do you propose to use to present your research?
How is your project linked to the course?
What has motivated you to explore your proposal?
Why do you want to research this topic or question?
What do you hope to achieve with this project?
Is researching this topic achievable in the time you have?
What do you already know about the project?
Where can you begin to gather information and literature about the project?
What do you hope to learn from your project?
Graphic organisers are great tools to support ideation. Consider using:
Concept maps: these are useful for initial brainstorming. Ask students to add branches to narrow larger ideas into smaller parts, and draw connecting lines between related ideas.
Y chart: students identify what their ideal topic looks like, sounds like and feels like to narrow their thoughts into an engaging and meaningful topic.
Brainstorming tool: this supports students to narrow down broad ideas into potential topics.
Framing a focused, manageable research question must be explicitly taught and guided. After identifying an initial topic area, teachers should lead students through structured preliminary research to refine their focus into a clear, achievable research question. Teachers should:
explicitly model how initial reading can refine or reshape a topic
demonstrate how to identify when a topic is too broad or too narrow
use guided questioning and class discussions to support refinement of ideas
provide feedback and checkpoints to confirm the viability of the proposed focus.
As part of guided practice, teachers should support students to respond to the following framing questions, either through class discussion, structured worksheets or process log entries.
Has your focus changed as a result of initial reading and background research?
Is the topic too broad or too narrow for the scope of the Major Project?
What is the central argument or main idea, and can it be sustained across the project?
Does the research question need to be refined or reworded?
Can the topic be logically organised into 3 to 5 key sub-headings?
How will Aboriginal Community consultation inform and shape the research direction?
Which Aboriginal Community will be engaged as part of the consultation process?
Teachers should use student responses to these questions to check for understanding, provide targeted feedback and confirm readiness to progress to the planning and approval stage.
Consideration of how to locate and collect information can also help students refine their question. The following questions support student identification of effective sources of information:
What sources of information are available?
What problems might you face finding information?
What protocols do you need to follow during Community consultation?
Which research methodologies would be most effective for this question?
Where could you look for additional support if having difficulty locating information?
Once students have a specific focus for the project, they should test the effectiveness of their question. Some ways to do this include:
5 Whys: this encourages students to ask questions of their topic. If they can answer their topic in less than 5 why questions, the topic does not have enough depth to be the focus of their project and requires broadening.
SWOT analysis: this supports students to refine their topic to leverage the strengths and opportunities and address any weaknesses and threats before beginning the project.
[bookmark: _Toc225750443]Creating a plan
Students should establish a plan that:
identifies the research methodologies to be used
chunks the project into a series of achievable tasks
sets deadlines for each task to ensure the project is completed on time
determines how progress will be monitored
identifies people and places where they can seek support if experiencing difficulty
supports creation of the project proposal.
[bookmark: _Toc225750444]Research methodologies and methods
Teachers can require students to outline their proposed research methodology and methods in the proposal. Prior knowledge of research methodologies and methods is essential for students to engage with the HSC Major Project. Research Methodologies and Methods is a useful starting guide for understanding global Indigenous research methodologies that may be appropriate for the project.
 Table 3 contains an overview of research methods students should develop knowledge and understanding of. More detailed tables are provided in the Appendix.
Table 3 – research methods overview
	Research method
	Description
	Application(s)

	Anishinaabe (Scroll down and select I would like to learn more about … 2 Methods to reveal methods.)
	A participatory action research method originating from the Great Lakes region in North America. It is based on symbolism and reflection, often using art, such as paintings or photography, to capture and share experiences. It focuses on storytelling and using art as a catalyst for social change.
	Best for projects aiming to promote social action or change through art and storytelling. Useful in Community-based research, social justice projects and cultural preservation.

	Content analysis
	A method for systematically examining and categorising content from various media sources. Can be used to analyse themes, language or visual elements within texts, videos or images.
	Best for analysing media representations, language use or recurring themes in a specific genre, period or type of media. Useful in studies of culture, communication and media.

	Cultural mapping
	A method used to document and understand the relationships between Aboriginal Peoples, their Lands and cultural practices. It often involves Community collaboration and the use of visual tools.
	Best for projects related to land use, heritage and cultural preservation. Useful in environmental studies, land management and Community planning.

	Dadirri (Deep Listening)
	A practice of deep, reflective listening that involves being fully present and open to understanding the perspectives and experiences of others. The term originates from the Ngan’gikurunggurr and Ngen’giwumirri Languages of the Aboriginal Peoples of the Daly River region in the Northern Territory.
	Best for understanding the perspectives of Elders and Community members on cultural, environmental or social issues. Useful in qualitative research, particularly in exploring sensitive topics.

	Focus group
	A qualitative method where a group of participants discuss a topic guided by a moderator. The interaction between participants can generate diverse views and insights.
	Best for exploring group dynamics, shared experiences or Community opinions. Useful in product testing, social research and gathering feedback.

	Ganma (Scroll down and select I would like to learn more about … 2 Methods to reveal methods.)
	A method used by Aboriginal Peoples in Arnhem Land where different Knowledge systems come together to create new understandings. It involves a process of collaboration between Western and Aboriginal Knowledges through discussion, art and storytelling.
	Best for research that aims to integrate Aboriginal and Western Knowledge systems. Useful in interdisciplinary research, environmental studies and education.

	Interviews 
	A qualitative research method where the researcher asks questions to gather detailed information from participants. Interviews can be structured, semi-structured or unstructured.
	Best for collecting in-depth insights on individual experiences, opinions and beliefs. Useful in understanding complex social issues or personal histories.

	Observation
	The researcher watches and records behaviours or events as they occur.
	Best for studying natural behaviours in specific environments. Useful in ethnographic research, social studies and fieldwork where understanding context is crucial.

	Participant observation
	A type of observation where the researcher immerses themselves in the Community or group being studied, participating in their daily activities to gain a deeper understanding of their experiences and culture.
	Best for ethnographic research, understanding social practices or studying communities over time. Useful in cultural studies and anthropology.

	Personal reflection
	A qualitative method where the researcher reflects on their own experiences and how these relate to the research topic. This method is often used with other methods to provide personal insights.
	Best for exploring the researcher’s own perspective in relation to the research. Useful in reflective practice, action research and studies where the researcher’s experience is relevant.

	Questionnaires
	A flexible research method using a set of questions to gather data from many participants. Can include both open-ended (qualitative) and closed-ended (quantitative) questions.
	Best for collecting data from a large audience on attitudes, opinions or behaviours. Useful in survey research where broad patterns and trends are analysed.

	Sharing circle
(Scroll down and select I would like to learn more about … 2 Methods to reveal methods.)
	A sacred process used in Indigenous cultures, particularly in North America. Participants sit in a circle, often with a talking stick or feather and share thoughts, feelings and stories in a non-judgmental and supportive environment. A smudging ceremony may be held to cleanse negativity. The researcher is invited to use the dialogue for research purposes.
	Best for exploring sensitive topics, fostering mutual respect and gathering personal stories. Useful in research that involves deep emotional or spiritual connections.

	Statistical analysis
	A quantitative method that involves analysing numerical data to identify patterns, trends or relationships. This method can include descriptive statistics, such as averages and percentages or inferential statistics, including regression and correlation.
	Best for analysing large datasets, identifying trends and testing hypotheses. Useful in economics, social sciences, health research and any field where data can be quantified.

	Talking circle (Scroll down and select I would like to learn more about … 2 Methods to reveal methods.)
	A method often initiated by a Traditional Owner who introduces the researcher to the circle. Participants, connected through relationality, share stories and experiences related to the research topic. The circle emphasises connectedness and participants speak in an order influenced by age and gender.
	Best for exploring Community perspectives on a specific topic, especially where relationality and connectedness are important. Useful in research that values Traditional Knowledges and hierarchy.

	Yarning circle
	A traditional method of conversation and storytelling used by Aboriginal and Torres Strait Islander Peoples to share Knowledge and build relationships. Yarning allows for the free flow of ideas in a respectful and collaborative environment.
	Best for exploring Community views, gathering cultural knowledges, and building relationships with Aboriginal Communities. Useful in qualitative research, Community consultation and cultural studies.


One of the following strategies can be implemented to assess student understanding of research methods before students develop their plan.
Conduct a quiz using a digital tool such as Blooket or Kahoot! in which students identify the correct research method based on a description or application.
Provide students with the research methods and description columns in Table 3 and ask them to complete the application column through a Think Pair Share.
Set up signs in the room for each research method and read out scenarios, have students stand at the sign for the research method they think is most appropriate and have students justify their selection to the class.
Suggested scenarios:
1. You need to analyse how Aboriginal Communities are portrayed in media coverage of Land disputes.
You need to observe how Community members interact with a culturally significant site during an important event.
You want to deeply understand an Elder’s perspective on how their Community has been affected by recent changes in Land use.
You want to live with an Aboriginal Community for several weeks to understand their daily life and cultural practices.
You want to write about your own experiences visiting an Aboriginal site to explain how it has affected your understanding of cultural significance.
You want to survey a large group of people about their attitudes towards the proposed development of a cultural site.
You want to explore Community opinions on the impact of a new development on local traditions through group discussions.
You want to explore how different totems are represented in the art of an Aboriginal Community and what these symbols mean to the people who create them.
You are studying the role of Traditional Knowledges in modern environmental management and need to gather insights from Community members who have different levels of experience and authority.
You are researching the impact of a cultural site on Community wellbeing and want to gather personal stories and emotions in a respectful and culturally appropriate way.
You want to analyse the economic impact of a development project on the local Aboriginal Community by examining employment rates and income levels.
You want to create a visual map showing the cultural and spiritual significance of various locations within the local Aboriginal Community’s Traditional Lands.
Suggested answers: 1. content analysis; 2. observation; 3. Dadirri (deep listening), interview; 4. participant observation; 5. personal reflection; 6. questionnaire, yarning circle; 7. focus group, sharing circle, talking circle, yarning circle; 8. Anishinaabe, content analysis; 9. Ganma, talking circle; 10. sharing circle, yarning circle; 11. statistical analysis; 12. cultural mapping.
When students have displayed an understanding of the research methods, the tables in the Appendix can be used in activities to support student selection of an appropriate mix of research methods for their project. Students can Think Pair Share how they could use each research method in their project and determine a mix of methods. Students then present this mix to their peers in a hot seat or in a small group tuning protocol, refer to The Tuning Protocol for Giving Critical Feedback (1:30). Students use peer questions and feedback to finalise their research plan for their proposal.
[bookmark: _Toc225750445]Project timeline
Teachers can support project plan development by providing students with a timeline that identifies project milestones with suggested and formal due dates. A sample project timeline is outlined below. 
Note: the dates provided are a guide only and should be adapted to your school context.
Table 4 – sample project timeline
	Date
	Task

	Term 4 Week 1
	Begin Phase 1 – Community consultation
Map out Cultural Protocols and ethical research practices
Inform Community of your plan to submit your final project into the department’s Major Project competition

	Term 4 Week 3
	Begin Phase 2 – planning research
Establish a log

	Term 4 Week 4
	Elevator pitch for topic idea
Submit log for teacher check

	Term 4 Week 4
	Conduct Community consultation to discuss project proposal

	Term 4 Week 5
	Proposal due for teacher approval

	Term 4 Week 6
	Begin Phase 3 – acquiring research (after teacher approval)
Submit log for teacher check

	Term 4 Week 8
	Submit secondary research findings for peer review

	Term 4 Week 9
	Submit log for teacher check

	Term 1 Week 1
	Log reflection (self-assessment)

	Term 1 Week 2
	Submit log for teacher check

	Term 1 Week 3
	Begin Phase 4 – processing information

	Term 1 Week 5
	Submit log for teacher check

	Term 1 Week 6
	Submit research organisation and presentation plan for teacher feedback

	Term 1 Week 7
	Begin Phase 5 – communicating information
Submit section of draft presentation for peer review

	Term 1 Week 8
	Submit section of draft presentation for teacher feedback

	Term 1 Week 9
	Final presentation and log due

	Term1 Week 10
	Reflection checklist


[bookmark: _Toc225750446]Project proposal
The project proposal is a mandatory part of the HSC Major Project. It has no marks, however, it must be submitted and approved by the teacher before the student begins research. This is to ensure:
an appropriate and manageable topic has been chosen
the topic can be explored within the bounds of consultation with Aboriginal Peoples
the topic does not pose any risks for the student or Community and is in line with the Controversial issues in schools procedures
the student plans to conduct the research in an ethical and safe manner.
Teachers may set their own expectations for the proposal’s content and mode of presentation. The following features are recommended:
topic question or title
description of the topic, including the aims of and a hypothesis for the research
link to the syllabus
identification of preliminary research findings
overview and justification of primary and secondary research methodologies to be employed
plan for Community consultation
statement identifying how ethical research practices will be used
timeline for the project
identification of resources required, how they will be accessed and how they will be used effectively
identification of any risks and how they will be managed
overview of how the research findings will be presented.
[bookmark: _Toc225750447]Phase 2 checklist
Students should consider the following checklist items before moving on to Phase 3 – acquiring research.
Table 5 – Phase 2 – student checklist
	Phase 2 – checklist
	Yes/No
	Reflection

	Am I confident in my topic selection?
	
	

	Is my topic refined enough to support effective research?
	
	

	Does my topic allow for Community fieldwork?
	
	

	Do I have a clear understanding of where to begin my research?
	
	

	Is my research plan ethical?
	
	

	Do I have a clear timeline to support completing the project on time?
	
	

	Can I access the resources required to complete the project?
	
	

	Has my project proposal been approved by my teacher and appropriate Aboriginal Community members?
	
	

	Is my log comprehensive and up to date?
	
	


[bookmark: _Phase_2_–][bookmark: _Toc122699900]

[bookmark: _Toc225750448]Phase 3 – acquiring research
[bookmark: _Toc112681296][bookmark: _Toc148102973]The teaching objectives of Phase 3 – acquiring research are to:
support students engaging in primary and secondary research
guide development and implementation of qualitative and quantitative research methodologies
promote application of ethical research practices
support safe and ethical engagement in Community consultation and fieldwork.
[bookmark: _Toc225750449]Syllabus content
Students learn about:
Acquiring information
collecting data from primary and secondary sources including texts, reports, bibliographies, and print and digital media
using qualitative and quantitative methodologies such as surveys, structured interviews, observation, statistical analysis, focus groups
applying ethical research practices including issues of copyright, Aboriginal perspectives on ethics and cultural ownership
[bookmark: _Toc225750450]Supporting student research
There are 2 types of research conducted by the student and must include Community fieldwork.
Primary research methodologies include:
Interviews: structured question and answer sessions with an authoritative source.
Surveys: questioning a large group of people. Can include open and/or closed questions. Often digital formats are used.
Content analysis: studying written and oral material to collect and analyse data. Data can include specific words, themes or concepts.
Statistical analysis: collecting number-based data and analysing it to determine patterns and trends.
Observation: watching and recording behaviours in a natural situation.
Secondary research methodologies include:
observation: watching and recording behaviours in a natural situation
examining existing research on the topic.
Students need to complete both primary and secondary research in the HSC Major Project. Secondary research should be conducted first to identify existing research findings. This should be used to guide development of effective primary research methodologies.
[bookmark: _Toc225750451]Conducting secondary research
Students must conduct academic research for the HSC Major Project. Free access to quality resources is available on the following websites.
Yumi Sabe – the Indigenous Research Exchange is a data platform hosted by AIATSIS. It stores data from Aboriginal and/or Torres Strait Islander research projects.
State Library of NSW and local libraries provide students with access to a range of print and digital resources. Membership is free and, in many cases, can be completed online.
JSTOR collections are free to access with State Library of NSW membership. This provides students access to a range of academic journals that may be appropriate for their project.
Australian Bureau of Statistics is an official source for a wide range of statistical information. Most data is available to download in Excel.
Google Scholar is a useful search engine for academic literature where it links to free full texts when available. Students can then search the title in the State Library of NSW and JSTOR databases to see if free access is available.
Modelling how to access and use these resources is needed to support student use. Students also need to be guided through how to develop search strings. The first step is to identify search terms. Students:
1. Identify the concepts needed to address their topic statement and key questions.
Brainstorm keywords for each concept.
Build on the list by considering synonyms and antonyms.
A concept map is useful for this process, such as the one shown in Figure 3.
[bookmark: _Ref175569514]Figure 3 – sample concept map
[image: ]
Once students have a list of key search terms, they can start grouping them with search operators to create search strings. Boolean search operators are used by most search engines.
AND – narrows the search to records containing both terms. Most databases require uppercase. Google assumes AND for all search string terms unless another operator is used.
OR – expands the search to records that contain any of the terms. Most databases require uppercase, including Google.
NOT – narrows the search to records that do not contain the following term(s). Most databases require uppercase. Google requires a minus symbol ‘-’ directly before the term instead of NOT.
‘Quotation marks’ – narrows the search to records containing the exact phrase.
Asterisk* – expands a search to include all words with the starting letters before the asterisk.
(Parentheses) – should be used when combining multiple search operators. The operator within the parentheses will be performed first by the search engine.
[bookmark: _Conducting_primary_research][bookmark: _Toc225750452]Conducting primary research
Teachers should ensure students understand that high-quality research requires a deliberate and appropriate combination of research methods aligned to the project focus, ethical requirements and Community consultation.
During Phase 2 – planning research, teachers explicitly support students to:
identify and justify appropriate primary research methods
understand the strengths and limitations of different methods
ensure methods align with ethical research practices and Community protocols.
During Phase 3 – acquiring research, teachers guide students to:
design research instruments and procedures through explicit instruction and modelling
implement research methods in a structured and ethical manner
document decision making, adjustments and reflections in the process log.
As research progresses, teachers should support students to evaluate the effectiveness of their methods and, where appropriate, identify additional or alternative methods that strengthen the quality of the findings. Any adjustments must be realistic within the project timeframe and consistent with ethical and wellbeing requirements.
Explicit teaching can be strengthened by modelling expert practice, such as inviting a researcher or Community member to explain how they design, conduct and refine primary research methods in authentic contexts.
[bookmark: _Toc225750453]Primary research design
Research methods exist on a spectrum ranging from qualitative to quantitative depending on how they are designed. Prior to designing their research methods, check students have a firm understanding of quantitative and qualitative research using the following strategy.
Students write ‘quantitative’ and ‘qualitative’ on different sides of a piece of paper and use this to display if the following characteristics are of quantitative or qualitative research.
Can collect data from a large sample size in a short period of time, which may make results more reliable.
Can provide deeper insight into people’s experiences and opinions.
Uses open-ended questions that allow participants to express their thoughts in their own words, such as ‘How do you feel about ...?’ or ‘Why do you think ...?’
Uses closed-ended questions, such as yes/no, multiple choice or Likert scale responses.
Results can be shown in charts or graphs.
Results can be subjective; they might be influenced and interpreted through the researcher’s perspective.
Does not capture explanatory details behind the data, such as opinions and personal experiences.
Answers: quantitative; qualitative; qualitative; quantitative; quantitative; qualitative; quantitative.
The following activities could be used to strengthen student understanding if students do not demonstrate sufficient understanding.
Complete a Think board as a class to classify a list of questions as quantitative (closed-ended) or qualitative (open-ended).
Students Think Pair Share the following questions:
1. What is the key difference between qualitative and quantitative research?
Give one example of a closed-ended question and explain why it is important for quantitative research.
Why might qualitative research be considered more subjective than quantitative research?
What is a potential limitation of using quantitative research methods?
Suggested answers: 1. Qualitative research focuses on understanding experiences and opinions, often using words and descriptions, while quantitative research collects data that can be counted or measured and is often shown in numbers, charts or graphs; 2. ‘Do you prefer online shopping? (Yes/No)’. Closed-ended questions provide specific options for answers, making it easier to tally and compare data in quantitative research; 3. Qualitative research involves interpreting people’s experiences and opinions, which can be influenced by the researcher’s perspective, making it more subjective; 4. Quantitative research may lack the depth needed to understand personal experiences or the reasons behind the numbers.
When students move to designing questions, it is important they avoid leading questions or unclear statements that might direct the respondent to a particular answer. Model creating good questions by unpacking a leading and/or poorly-worded question to the class and rewriting it to be a good question. Break students into pairs or small groups, and provide each group with a different leading and/or poorly worded question for them to identify the problems, then rewrite the question to be an improved question. Students share their original and reworded question with the class.
Students should determine how they will collect, store and analyse the research data before implementation. Cloud-based storage in a password protected environment, such as a student’s department Microsoft or Google account, is recommended where possible to minimise risk of data loss and secure handling of research data.
Provide students with one or more feedback opportunities when they have finished their research design.
[bookmark: _Toc225750454]Primary research implementation
Most primary research will be conducted outside the classroom. Teachers should have regular discussions with students about how and when they will conduct the research to identify any student safety issues so these can be addressed. Teachers should also support students to ensure the implementation is conducted in an ethical manner that promotes maintaining positive relationships with local Communities. Where there are concerns that cannot be addressed through teacher guidance, teachers should discuss these issues with the Principal, Aboriginal Education Officer and/or local AECG to gain their support and expert guidance.
[bookmark: _Toc225750455]Phase 3 checklist
Students should consider the following checklist items before moving on to Phase 4 – processing information.
Table 6 – Phase 3 – student checklist
	Phase 3 – checklist
	Yes/No
	Reflection

	Is my data from valid sources related to my project?
	
	

	Do I have a diverse and balanced range of sources?
	
	

	Which sources are the most useful?
	
	

	Have I conducted appropriate Community fieldwork?
	
	

	Have I followed ethical research practices?
	
	

	Are there any gaps in my research? If so, what additional data should I collect?
	
	

	Is my log comprehensive and up to date?
	
	




[bookmark: _Toc225750456]Phase 4 – processing information
The teaching objectives of Phase 4 – processing information are to:
explicitly model processing research data
guide students in making judgements about usefulness and reliability of data
support identification of gaps requiring further research
reinforce ethical and safe practices when processing research data.
[bookmark: _Toc225750457]Syllabus content
Students learn about:
Processing information
analysing information from a variety of sources including statistical data to interpret meaning and make generalisations
judging usefulness and reliability of data including identifying propaganda and bias
[bookmark: _Toc225750458]Processing secondary research
The following tools can be useful to support students processing secondary information sources for their project.
Dictogloss: this tool supports students to identify keywords in a source then use these to develop their own interpretation of the evidence.
Frayer diagram: this tool assists students to categorise information from sources, such as organising information against the key questions of their project.
Venn diagram: this tool supports synthesising information from a range of sources. It is particularly useful for identifying and categorising different perspectives and experiences.
Predicting and inferring: this tool supports student analysis to extend beyond what the source tells them. It is useful for analysing sources and identifying further areas for research.
See Think Wonder: this tool supports students to think critically about visual sources. It can also be modified to ‘Read Think Wonder’ or ‘Hear Think Wonder’ for written and oral sources. This tool is useful for identifying further areas for research.
[bookmark: _Toc225750459]Analysing statistical data
Statistical analysis supports the development of student numeracy capability and must be explicitly taught and scaffolded where appropriate within the HSC Major Project. When statistical analysis is used, teachers should intentionally plan instruction that builds students’ capacity to interpret, analyse and communicate data accurately and ethically.
Explicit instruction in statistical analysis should occur prior to the commencement of the Major Project, with opportunities embedded in Year 11 programs to:
develop students’ numeracy capability through the interpretation and representation of data
explicitly teach key statistical concepts relevant to social and Community-based research
support students to apply numeracy skills in authentic, discipline-specific contexts
model the ethical use of data, including accuracy, transparency and appropriate representation.
Teachers should use digital tools to explicitly model and scaffold statistical analysis, including structured demonstrations and guided practice using:
Analyse Data in Excel
Excel video training
Switch from Excel to Sheets – Analyse data.
These skills should be revisited and reinforced during the Major Project to support accurate analysis, ethical interpretation of data and high-quality conclusions.
[bookmark: _Toc225750460]Organising research findings
Grouping research findings into subtopics supports student writing in Phase 5 – communicating information. Demonstrate how each subtopic should be clearly linked to relevant evidence from the inquiry. The following tools can support this process:
Concept mapping – use to brainstorm key themes from the investigation to determine what subtopics should be addressed when presenting research findings.
Affinity diagram – use to organise ideas and evidence into the selected subtopics.
Hexagonal thinking – use to arrange related concepts, sources, data and judgements.
[bookmark: _Toc225750461]Process log prompt – statistical analysis
Encourage students to explain why statistical analysis was used, how the data was analysed, the tools and methods selected, and how this analysis informed the findings of the project. Students should respond to the following prompts in their process log:
Why is statistical analysis an appropriate method for this project?
What data is being analysed, and how was it collected?
Which statistical methods or measures are being used, and why are they suitable?
What digital tools were used to support the analysis?
What patterns or trends are emerging from the data?
What limitations or challenges were encountered during the analysis?
How has statistical analysis strengthened or refined the conclusions drawn from the research?
[bookmark: _Toc225750462]Phase 4 checklist
Students should consider the following checklist items before moving on to Phase 5 – communicating information.
Table 7 – Phase 4 – student checklist
	Phase 4 – checklist
	Yes/No
	Reflection

	Which sources are the most useful?
	
	

	Have I adequately considered the reliability of the data used in this project?
	
	

	Have I validated what has been shared to ensure accuracy and respect?
	
	

	How will I incorporate results from Community fieldwork in my final presentation?
	
	

	Are there any areas that need additional research to deliver a stronger argument? 
	
	

	Have I developed an informed personal perspective?
	
	

	Have I mapped out the subtopics and evidence for my presentation?
	
	

	Is my log comprehensive and up to date?
	
	




[bookmark: _Toc225750463]Phase 5 – communicating information
The teaching objectives of Phase 5 – communicating information are to:
assist identification of appropriate media to communicate research findings to selected audience(s)
promote effective reflection of Aboriginal viewpoints in the presentation
champion protection of privacy, copyright and ICIP when communicating research findings.
[bookmark: _Toc225750464]Syllabus content
Students learn about:
Communicating information
reflecting Aboriginal viewpoints in submitted work
using a variety of media to express ideas
communicating to appropriate audiences using various methods such as letters, phone calls, emails, and accessing the internet and other appropriate technologies for information exchange
[bookmark: _Toc225750465]Project presentation requirements
The presentation format for the HSC Major Project must be clearly discussed, modelled and approved, while remaining a student-directed decision. Teachers should ensure students understand that while the format is flexible, the final choice must be appropriate to the research focus, ethical considerations and course requirements.
Teachers should:
explicitly teach the range of acceptable presentation formats
model how different formats communicate research findings effectively
guide students to evaluate the strengths and limitations of different media
check for understanding of expectations before students finalise their choice.
The final decision on presentation format must be made by the student, following discussion with the teacher. The following presentation formats are identified in the syllabus and may be used, where appropriate:
written report
performances of dance, music, song or drama
writing of a play or poetry
visual arts
teaching and learning kit
photographic essay
video presentation.
Ethical and legal responsibilities must be explicitly taught and monitored. Teachers must ensure students understand that all individuals involved in the research must be fully informed about, and provide consent for, the intended presentation format prior to their involvement.
Student work must not be shared in public forums (for example, Department of Education Major Project competition, exhibitions or online platforms) without appropriate consent and consideration of copyright, Indigenous Cultural and Intellectual Property (ICIP) and privacy requirements.
Due to the complexity of these considerations, teachers should explicitly direct students to store and share digital project files only in secure environments, such as Microsoft Teams or Google Classroom, using department-issued accounts.
[bookmark: _Toc225750466]Referencing
Referencing must be explicitly taught, modelled and mandated as a core ethical research practice within the HSC Major Project. Teachers should require a reference list as part of the assessment submission and explicitly link this requirement to ethical research practice and outcome H4.2 undertakes Community consultation and fieldwork and applies ethical research practices.
Teachers should:
explicitly teach the purpose of referencing as an ethical practice, including academic integrity, respect for Community knowledge and acknowledgement of sources
model what accurate and consistent referencing looks like using annotated examples
check for understanding of referencing expectations before students begin drafting.
A consistent referencing style should be set in the assessment notification. Introduce a referencing generator such as MyBib as a support tool for students allows students to select the agreed style. Explicitly nominating a referencing style removes ambiguity for students and supports consistency across submissions. Recommended styles include:
APA 7
Oxford
Chicago
Harvard.
These styles align with commonly used conventions in Australian universities.
Digital tools should be used to explicitly support the teaching of referencing. Teachers may use digital tools to model correct referencing practices, allowing students to focus on the quality of their research and analysis, while developing accurate referencing habits. This approach reduces students’ cognitive load and supports confidence without requiring memorisation of complex style rules. Examples include:
Cite This for Me
MyBib.
[bookmark: _Toc225750467]Phase 5 checklist
Students should consider the following checklist items at the end of Phase 5 and project submission:
Table 8 – Phase 5 – student checklist
	Phase 5 – checklist
	Yes/No
	Reflection

	Which sources are the most useful?
	
	

	Have I selected the best medium to effectively present my findings?
	
	

	Have I used evidence effectively throughout my presentation?
	
	

	Does my project presentation communicate my findings in a comprehensive and logical manner?
	
	

	Have I shared my research back with the Community?
	
	

	Have I included all primary and secondary research in my reference list?
	
	

	Is my log comprehensive, up to date and ready to submit?
	
	




[bookmark: _Toc225750468]Project submission
The HSC Major Project must be due before the end of the second term of the HSC course. In most school settings, this will be by the end of Term 1.
[bookmark: _Phase_5_–]As presentation formats may vary, assessment presentations may need to occur across more than one day in some settings. Where this occurs, all tangible components of the project, including the process log, must be submitted on the nominated due date to ensure all students submit their work on the same day.
The submission format must be clearly specified in the assessment task notification. This is essential to support ethical research practice, as it enables students to inform Aboriginal Community members about how and where project findings will be communicated before they agree to participate in the research.
Strategies to support submission of all presentations on the same day, where they cannot be accommodated within regular timetabled lessons, may include:
creating an incursion to extend the timetabled period in line with school procedures
hosting an exhibition to provide an authentic audience and celebrate student achievement, including Aboriginal Community members, students, staff and school leaders
submitting a copy of the presentation to the Department’s Major Research Project competition.


[bookmark: _Toc225750469]Reflection – across all phases
The teaching objectives of reflection are to:
support students to present findings in an appropriate way
ensure privacy, copyright, ICIP and principles of IDS are protected.
Reflection is a continual process that should occur both during and after the project. It addresses both syllabus content and strengthening research skills. Reflection practices should include:
student self-reflection
peer feedback
teacher feedback
Community feedback.
[bookmark: _Toc225750470]Syllabus content
Students learn to:
recognise cultural differences which may exist and accept that some Community members may not be willing to share particular information with non-Aboriginal people
respond to and incorporate feedback from Community members throughout the process of consultation.
[bookmark: _Toc225750471]Student self-reflection
Introducing student self-assessment is a practical guide for supporting students to reflect on learning. The phase checklists have been provided to support student reflection throughout the HSC Major Project. Additional strategies to support self-reflection during the Major project include:
conducting regular log checks to ensure students are maintaining an effective log
delivering a marking criteria workshop in which students develop individualised project success criteria to use for self-assessment throughout the project
requiring students to submit a project timeline with set goals and self-assessment checkpoints as part of their proposal
holding regular log reflection sessions where students review their log and report to the class on
changes they’ve made throughout their project
ideas that were sparked by looking back on their previous entries
encouraging students to submit self-reflections when seeking informal teacher feedback.
[bookmark: _Toc225750472]Peer feedback
Research shows peer feedback is beneficial for student learning, for instance:
frequent peer feedback can lead to successful revision and increased achievement
students build skills to critically analyse their own work through analysing the work of others
feedback from a range of perspectives broadens student understanding
collaboration is encouraged leading to greater social support and inclusion.
Introducing student peer assessment is a comprehensive guide to implementing peer feedback effectively. Explicit teaching is needed to support students with providing meaningful feedback.
A variety of peer feedback forms should be used throughout the project. Rather than reviewing the entire work completed on the project, students should review a selected portion at each feedback opportunity. The following are suggestions to embed peer feedback throughout the project:
Elevator pitch: students pitch their project rationale and initial research plan in under 2 minutes. Peers provide TAG feedback.
Hot seat: students outline the research methods they plan to use. The class asks them questions about how they’ll implement the methods and use the data. At the conclusion, students write a brief reflection of this process in their log.
Pre-flight checklist: peers review organised research in an Affinity diagram and complete a pre-flight checklist to identify if the student is ready to move on to Phase 5 – communicating information.
Guided feedback: students select a section of their project to be peer reviewed and determine what they want the feedback to focus on.
WAGOLL reflection: students use the criteria they created in a WAGOLL reflection on a sample project to review selected sections of a peer’s draft presentation.
Strategies for student peer assessment: provides additional peer feedback strategies which can be used throughout the project.
[bookmark: _Toc225750473]Teacher feedback
Regularly reviewing student work and providing feedback is an essential component of the project to support student growth. Feedback practices and strategies provides a range of practices and strategies to ensure feedback is deliberate, planned and focused. Providing a timeline to submit specific components for informal feedback guides students to break the project into manageable chunks with deadlines.
[bookmark: _Toc225750474]Community feedback
Students should respond to and incorporate feedback from Community members throughout the consultation process. This occurs from Phase 1, with students seeking feedback on the project proposal, through to Community feedback on the final presentation in Phase 5. This feedback can happen organically, however, supporting students to plan feedback checkpoints when completing Phase 2 ensures this is included in their project. Students need to record Community feedback in their log, including how they respond to and incorporate the feedback. Through regular log check feedback sessions, teachers can identify if students have been engaging with Community feedback and guide students in how to seek, respond to and incorporate this feedback.
[bookmark: _Toc225750475]Suggested feedback timeline
Table 4 provides a suggested project timeline that identifies project milestones with suggested and formal due dates. A sample timeline for informal and formal feedback based on project phases is outlined below. 
Note: no marks are awarded for process feedback; marks are only allocated to the final presentation and log after the due date.
Table 9 – suggested feedback timeline
	Phase
	Feedback strategy

	Phase 1 – mid-topic development
	Elevator Pitch feedback from peers on topic idea

	Phase 2 – about to start Phase 3
	Aboriginal Community review and feedback on project proposal

	Phase 2 – about to start Phase 3
	Informal teacher feedback on project proposal

	Phase 3 – before primary research implementation
	Traffic Light peer feedback on research method design

	Phase 3 – about to start Phase 4
	Log reflection student self-assessment

	Phase 4 – about to start Phase 5
	Pre-flight peer checklist on research organisation and presentation plan

	Phase 4 – about to start Phase 5
	Informal teacher feedback on research organisation and presentation plan

	Phase 5 – mid-first draft
	Guided peer feedback on student selected section of presentation

	Phase 5 – completed first draft
	Student self-assessment against WAGOLL reflection

	Phase 5 – completed second draft
	Guided teacher feedback on student selected section of presentation

	Phase 5 – about to submit
	Student self-assessment against marking criteria

	Phase 5 – project submitted
	Formal teacher feedback on project


[bookmark: _Toc225750476]Marking the HSC Major Project
Both the log and the presentation form the final mark. The syllabus allocates the following marks:
log – 15 marks
presentation – 25 marks
total – 40 marks.
A marking rubric must be provided to students with the assessment notification. Consider the outcomes being assessed, H4.1 and H4.2, the Performance band descriptions for Aboriginal Studies and NESA’s Marking formal assessment advice when designing the marking criteria.
Consistent teacher judgement provides advice on designing, marking and moderating school-based assessment. Collaborative marking, such as double marking, is recommended for the project. Connecting with teachers through the HSIE Statewide Staffroom can help build collaborative relationships. Accessing student samples from other schools is also useful to support moderated marking. Student samples are publicly available through the State Library of NSW.
[bookmark: _Toc225750477]Reflection checklist
Students should consider these reflection questions after receiving final feedback on their HSC Major Project.
Table 10 – reflection checklist
	Reflection questions
	Yes/No
	Reflection

	How did I use feedback to improve my project?
	
	

	What did I learn from this process?
	
	

	What was successful about my project?
	
	

	How could I have improved my project?
	
	

	What might I do differently if I did this project again?
	
	

	What did I learn from my peer’s projects?
	
	

	How did I use feedback to improve my project?
	
	


[bookmark: _Appendix_–_research][bookmark: _Toc225750478]Appendix – research method overview tables
Table 11 – Anishinaabe method overview
	Description
	A participatory action research method based on symbolism and reflection, often using art, such as paintings or photography, to capture and share experiences. It focuses on storytelling and using art as a catalyst for social change.

	Application
	Best for projects aiming to promote social action or change through art and storytelling. Useful in Community-based research, social justice projects and cultural preservation.

	Strengths
	Empowers participants by making them active agents in the research process; supports creative expression and cultural preservation; can inspire social change within the Community.

	Limitations
	Requires artistic skills and resources; the research outcomes can be subjective and open to interpretation; may need careful facilitation to ensure all voices are heard.

	Implementation advice
	Obtain informed consent from participants before documenting artwork or stories.
Share the final artwork with the Community for feedback before including it in the research.
Ensure the creative process is participant-led and reflects cultural symbols and stories.




Table 12 – content analysis method overview
	Description
	A method for systematically examining and categorising content from various media sources. Can be used to analyse themes, language or visual elements within texts, videos or images.

	Application
	Best for analysing media representations, language use or recurring themes in a specific genre, period or type of media. Useful in studies of culture, communication and media.

	Strengths
	Allows for both quantitative and qualitative analysis; can provide insight into societal trends and media influence; useful for comparing across different media sources.

	Limitations
	Time-consuming and complex; requires clear definitions and categories; potential for subjective interpretation; needs careful planning and understanding of media content.

	Implementation advice
	Define clear categories and themes before analysing content.
Ensure media representations of Indigenous cultures are analysed with cultural sensitivity.
Include coding sheets and documentation in appendices to show transparency in the process.




Table 13 – cultural mapping method overview
	Description
	A method used to document and understand the relationships between Aboriginal Peoples, their Lands and cultural practices. It often involves Community collaboration and the use of visual tools.

	Application
	Best for projects related to land use, heritage and cultural preservation. Useful in environmental studies, land management and Community planning.

	Strengths
	Provides a visual and participatory way to document cultural and environmental knowledge; strengthens Community ownership of the research process and outcomes.

	Limitations
	Must be conducted with respect for Cultural Protocols; requires Community consent and collaboration; potential challenges in accurately representing cultural knowledge visually.

	Implementation advice
	Collaborate with the Community and gain consent from Traditional Owners before mapping.
Ensure the Community has control over how the mapped data is used and shared.
Use visual tools to document cultural connections and validate the map with the Community.




Table 14 – Dardirri (deep listening) method overview
	Description
	A practice of deep, reflective listening that involves being fully present and open to understanding the perspectives and experiences of others.

	Application
	Best for understanding the perspectives of Elders and Community members on cultural, environmental or social issues. Useful in qualitative research, particularly in exploring sensitive topics.

	Strengths
	Fosters deep understanding and respect for Aboriginal Knowledges; allows for a holistic view of issues; promotes empathy and connection with the Community.

	Limitations
	Requires patience and a non-intrusive approach; the researcher must be culturally aware and sensitive; it may be difficult to balance with formal research timelines.

	Implementation advice
	Establish relationships with Elders and gain their consent before starting deep listening.
Practice non-intrusive, respectful listening, allowing participants to share at their own pace.
Share findings with the Community and seek feedback on how insights are used.




Table 15 – focus group method overview
	Description
	A qualitative method where a group of participants discuss a topic guided by a moderator. The interaction between participants can generate diverse views and insights.

	Application
	Best for exploring group dynamics, shared experiences or Community opinions. Useful in product testing, social research and gathering feedback.

	Strengths
	Encourages diverse perspectives; interactive discussions can reveal new insights; quick to gather data.

	Limitations
	Difficult to manage if participants are uncooperative or if the group is too large; potential for dominant voices to skew results; requires careful moderation to ensure balanced participation.

	Implementation advice
	Best conducted with 6 to 8 participants.
All focus groups should be recorded, transcribed (if possible) and placed in appendices.
Information obtained from a focus group should be referenced in the resource list.




Table 16 – Ganma method overview
	Description
	A method used by Aboriginal Peoples in Arnhem Land where different Knowledge systems come together to create new understandings. It involves a process of collaboration between Western and Aboriginal Knowledges through discussion, art and storytelling.

	Application
	Best for research that aims to integrate Aboriginal and Western Knowledge systems. Useful in interdisciplinary research, environmental studies and education.

	Strengths
	Encourages collaboration and mutual respect between different knowledge systems; fosters innovation and new understandings; supports Community-driven research.

	Limitations
	Balancing different knowledge systems can be challenging; requires ongoing dialogue and negotiation; the researcher must be committed to co-creation and shared ownership of the research.

	Implementation advice
	Begin with mutual discussions between Aboriginal Knowledge Holders and other groups involved.
Ensure knowledge systems are equally valued and respected throughout the process.
Share research outcomes with the Community for review and feedback before publication.




Table 17 – interview method overview
	Description
	A qualitative research method where the researcher asks questions to gather detailed information from participants. Interviews can be structured, semi-structured or unstructured.

	Application
	Best for collecting in-depth insights on individual experiences, opinions and beliefs. Useful in understanding complex social issues or personal histories.

	Strengths
	Provides rich, detailed data; allows for follow-up questions and clarification; can uncover new insights during the conversation.

	Limitations
	Time consuming to conduct and analyse; potential for interviewer bias; requires careful selection of participants and ethical considerations, such as confidentiality.

	Implementation advice
	All interviews should be transcribed.
Participants should be given the option to be included anonymously in the final presentation.
Consider and account for ICIP that may apply to the content discussed in an interview before including in the presentation.




Table 18 – observation method overview
	Description
	A method where the researcher watches and records behaviours or events as they occur. Can be participant observation (researcher is part of the group) or non-participant (researcher observes from outside the group).

	Application
	Best for studying natural behaviours in specific environments. Useful in ethnographic research, social studies and fieldwork where understanding context is crucial.

	Strengths
	Provides real-world data; can reveal behaviours that participants might not report in interviews or questionnaires; useful for studying cultural or social practices.

	Limitations
	Ethical concerns around privacy; the Hawthorne effect (participants altering behaviour when observed); time-consuming; potential for observer bias.

	Implementation advice
	Obtain consent from participants and clarify the purpose of the observation.
Record observations discreetly and ethically, maintaining participants’ privacy.
[bookmark: _Int_lc5WY5QO]Ensure field notes are reviewed by a Community leader for accuracy.




Table 19 – participant observation method overview
	Description
	A type of observation where the researcher immerses themselves in the Community or group being studied, participating in their daily activities to gain a deeper understanding of their experiences and culture.

	Application
	Best for ethnographic research, understanding social practices or studying Communities over time. Useful in cultural studies and anthropology.

	Strengths
	Provides deep, contextual insights; builds trust within the Community; allows for detailed, nuanced data collection.

	Limitations
	Ethical issues regarding informed consent and researcher involvement; potential for loss of objectivity; time-intensive; difficult to generalise findings beyond the studied group.

	Implementation advice
	Immerse yourself respectfully in the Community and gain consent for participation.
Balance observation and participation, ensuring the research doesn’t disrupt activities.
Regularly check with the Community to confirm that your role remains welcome, ensuring strategies are in place to manage any challenges presented.




Table 20 – personal reflection method overview
	Description
	A qualitative method where the researcher reflects on their own experiences and how these relate to the research topic. This method is often used with other methods to provide personal insights.

	Application
	Best for exploring the researcher’s own perspective in relation to the research. Useful in reflective practice, action research and studies where the researcher’s experience is relevant.

	Strengths
	Provides deep personal insights; allows the researcher to connect their experiences to broader themes; useful for understanding subjective aspects of research.

	Limitations
	Can be subjective and difficult to generalise; potential for bias; requires careful planning to ensure that reflections are structured and relevant to the research topic.

	Implementation advice
	Structure reflections with guiding questions to ensure relevance to the research.
Link personal experiences to broader research themes, avoiding subjective bias.
Include your reflective process in your presentation to show how it shaped the research.


[bookmark: _Ref176374139]

Table 21 – questionnaire method overview
	Description
	A flexible research method using a set of questions to gather data from many participants. Can include both open-ended (qualitative) and closed-ended (quantitative) questions.

	Application
	Best for collecting data from a large audience on attitudes, opinions or behaviours. Useful in survey research where broad patterns and trends are analysed.

	Strengths
	Can gather data from a large group quickly; easily distributed online; useful for statistical analysis of quantitative data.

	Limitations
	May lead to superficial responses; questions can be misinterpreted; low response rates may affect data reliability; designing effective questions requires skill.

	Implementation advice
	Both closed and open-ended questions are useful in a questionnaire.
Consider the usefulness of the data that could be gained from each question to ensure only relevant questions are included.
Determine how the data will be analysed for each question before implementing the questionnaire.




Table 22 – sharing circle method overview
	Description
	A sacred process used in Indigenous cultures, particularly in North America. Participants sit in a circle, often with a talking stick or feather, and share thoughts, feelings and stories in a non-judgmental and supportive environment. The researcher is invited to use the dialogue for research purposes and a smudging ceremony may be held to cleanse negativity.

	Application
	Best for exploring sensitive topics, fostering mutual respect and gathering personal stories. Useful in research that involves deep emotional or spiritual connections.

	Strengths
	Removes power imbalances between researcher and participants; fosters a safe space for sharing; deeply respects cultural traditions and spiritual practices.

	Limitations
	Requires cultural competence and understanding of protocols; may be time-consuming; participants may feel uncomfortable sharing deeply personal information in a group setting.

	Implementation advice
	Obtain informed consent from all participants before using shared stories.
With consultation, use Cultural Protocols, such as smudging and a talking stick, to guide the process.
Follow up with participants for feedback on how their stories are used in the research.




Table 23 – statistical analysis method overview
	Description
	A quantitative method that involves analysing numerical data to identify patterns, trends or relationships. This method can include descriptive statistics (for example, averages, percentages) or inferential statistics (for example, regression, correlation).

	Application
	Best for analysing large datasets, identifying trends and testing hypotheses. Useful in economics, social sciences, health research and any field where data can be quantified.

	Strengths
	Provides objective, quantifiable results; allows for large-scale data analysis; useful for testing theories and making predictions.

	Limitations
	Requires a good understanding of statistical methods; potential for misinterpretation of data; results may not capture the complexity of human behaviour or social phenomena.

	Implementation advice
	Use ethically sourced data and ensure statistical methods suit the research question.
Present findings clearly with graphs and charts, ensuring they are accessible.
Share statistical results with the Community for review before presenting them externally.




Table 24 – talking circle method overview
	Description
	A method often initiated by a Traditional Owner who introduces the researcher to the circle. Participants, connected through relationality, share stories and experiences related to the research topic. The circle emphasises connectedness, and participants speak in an order influenced by age and gender.

	Application
	Best for exploring Community perspectives on a specific topic, especially where relationality and connectedness are important. Useful in research that values Traditional knowledge and hierarchy.

	Strengths
	Emphasises relationality and respect for Traditional knowledge; allows for the inclusion of diverse voices; promotes a sense of Community and shared understanding.

	Limitations
	Requires understanding of cultural hierarchies; may be difficult to navigate power dynamics; the researcher must build trust and relationships with participants before initiating the circle.

	Implementation advice
	Work with a Traditional Knowledge Holder to initiate the talking circle and explain its purpose.
Respect Cultural Protocols. For example, allowing participants to speak in order of relationality and gender.
Seek feedback from participants on how their stories are interpreted in the research.




Table 25 – yarning circle method overview
	Description
	A traditional method of conversation and storytelling used by Aboriginal and Torres Strait Islander Peoples to share knowledge and build relationships. Yarning allows for the free flow of ideas in a respectful and collaborative environment.

	Application
	Best for exploring Community views, gathering cultural knowledges and building relationships with Aboriginal Communities. Useful in qualitative research, Community consultation and cultural studies.

	Strengths
	Encourages deep, respectful and culturally appropriate conversations; allows for the sharing of knowledge in a communal and collaborative way; builds trust and mutual understanding.

	Limitations
	Requires cultural competence and understanding of protocols; can be time-consuming; may need careful facilitation to ensure all voices are heard.

	Implementation advice
	Seek permission from Community leaders and clearly explain the research purpose.
Facilitate the circle collaboratively, ensuring everyone is heard and respected.
Share how the knowledge will be used and offer participants the chance to review findings.
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