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[bookmark: _Toc233185823]Overview
[bookmark: _Toc168398232]This sample program of learning addresses Historical context 4 (core): The making of the modern world (1750–c.1945). The activities are designed to allow students to build on the content covered in Historical context 3 (core) The era of colonisation. The focus of the context study is the transformation of the world through industrialisation, imperialism, revolutions, the rise of nation states and fall of empires, social upheaval and global conflicts. Students will work with historical concepts related to continuity and change, cause and effect and perspectives, and build on their historical skills through analysing and using sources and identifying perspectives and interpretations. Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing History 7–10 (2024).
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc233185824]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. 
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc233185825]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 8 weeks in 60-minute lessons. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc233185826]Outcomes
A student:
HI5-CON-01 accounts for continuity and change over a period of time in relation to a historical context
HI5-CPP-01 accounts for different contexts and perspectives of the past
HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc233185827]Learning sequence 1 – forces of change: the Industrial Revolution and the movement of people
The following learning sequence is designed to be completed in approximately 3 hours. It aligns to the History Stage 5 (Year 9) – sample scope and sequence.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – how the Industrial Revolution changed people’s lives and work
Outcome
HI5-CON-01
Content
The making of the modern world
The consequences of the Industrial Revolution on living and working conditions
Concepts
Continuity and change
Cause and effect
Skills
Comprehension – chronology, terms and concepts
Analysis and use of sources
	Lesson overview
Suggested duration: one hour
Students will understand the main changes to living and working conditions during the Industrial Revolution and explain how these changes affected everyday life.
Note: this lesson includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools policy and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Prior learning: this context study builds on the content covered in Historical context 3 (core) The era of colonisation to allow students to build their understanding of the concept of continuity and change and the evolution of the colonial era to the making of the modern world.
Key vocabulary: impact, industrialisation, revolution, urbanisation.
Related resources: Resources 1–5.
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning to:
understand the nature and impacts of the Industrial Revolution during the period 1750 –c. 1914 including the social and economic changes
analyse historical sources to build their understanding of the changes caused by the Industrial Revolution
Success criteria
I can:
compare the living and working conditions before and after the Industrial Revolution
identify the main causes of the changes to the living and working conditions
use historical sources to make informed judgments on the consequences of the Industrial Revolution.
Note: Appendix 1 – glossary of key vocabulary template in Supporting resources provides a vocabulary teaching strategy that can be used throughout the unit. Students can monitor their vocabulary development using the glossary. In addition, a Vocabulary knowledge scale for assessment (staff only) can be used for the student self-assessment. Use the self-assessment data to identify unfamiliar vocabulary that needs to be explicitly taught during the unit. On completion of the learning sequence, provide students with an opportunity to demonstrate growth in their vocabulary by completing the same assessment as a post-test.
Core lesson
Introduce the lesson by stating that the making of the modern world was one marked by rapid technological change, rise of nations and the fall of empires, social upheavals and global conflicts.
Check for understanding by providing students with a list of events and use gesture voting – True or False – to indicate if the event took place in the period we are looking at, 1750–c.1945:
World War I
The fall of the Berlin Wall
The American Revolution
The Industrial Revolution
The moon landing
Invasion of Australia
Correct responses: True, False, True, True, False, True.
Note: the following activity will require students to draw information from visual sources to identify and interpret the consequences of the Industrial Revolution. You should draw on key vocabulary from the previous activity and draw on student prior knowledge. 
Differentiation: for English as an additional language or dialect (EAL/D) learners provide sentence starters to scaffold student oral or written responses and start with simpler images or add labels to highlight important details. To extend high potential and gifted education (HPGE) learners encourage deeper analysis in the questioning and think-aloud
Display the image from Resource 1 – the Industrial Revolution ‘See Think Wonder’ to the class and conduct a See, Think, Wonder using the table provided in the resource. Use a think-aloud for the first image to prompt students to focus on the main changes created by the Industrial Revolution and the possible impact.
What can you see in the images?
What do you notice about the type of machinery?
What are the conditions like?
What questions do you now have about the nature of the Industrial Revolution and the changes it created?
Think-aloud: as I look at this image, I can see a large factory filled with rows of workers and machines. The space looks crowded and repetitive, with workers sitting very close together. Many of the workers appear to be women, which tells me factories often employed women and children because they could be paid lower wages. I also notice the workers are wearing simple aprons and head coverings, which may have been used to protect their clothing and keep hair away from the machinery.
I notice the workers are focused on one small task at a time, suggesting factory work was repetitive and routine. The factory also seems noisy and potentially dangerous because of the heavy machinery and lack of safety barriers. There doesn’t appear to be much natural light or ventilation either, which may have made conditions uncomfortable and unhealthy.
From this source, I can infer that although the Industrial Revolution created jobs and increased production, working conditions for many factory workers were difficult, tiring and unsafe.
Note: develop the historical context of the nature and consequences of the Industrial Revolution on living and working conditions by completing a timeline sequencing activity. This can be completed in pairs or small groups. Scissors will be needed as the task requires cutting of event cards.
Students to complete a sequencing activity for the important events of the Industrial Revolution to understand how change unfolded over time. (See Resource 2 – Industrial Revolution timeline).
1. Distribute event card sheet with brief descriptions of a key Industrial Revolution event in mixed order to each pair or group. 
1. Students to discuss and place the events on the timeline according to what they think is the correct chronological order. 
1. Once all groups have completed the task, review the timeline together as a class. Discuss any disagreements and correct the sequence as needed.
Correct response: Resource 2 – Industrial Revolution timeline
Correct timeline:
Start of the Industrial Revolution in Britain (circa 1760)
Introduction of the steam engine by James Watt (1776)
Growth of factory towns and cities (late 1700s to early 1800s)
Child labour widely used in factories (early 1800s)
Poor working conditions noted and start of labour reform movements (mid-1800s)
First Factory Act passed regulating working hours (1833)
Development of railways and improved transport (1830s to 1840s)
Improvements in sanitary conditions in cities (late 1800s)
Introduction of schooling for working children (late 1800s)
Students to complete check for understanding questions based on the timeline activity to recall understanding, analyse the consequences and to think critically about impact of the Industrial Revolution. (See Resource 3 – check for understanding.)
Note: EAL/D learners are still developing aural comprehension skills. When using audio-visual texts, consider the pace, volume, accent of the speaker(s) and noise, music or special effects that could hinder comprehension. The teacher should ensure that captions are turned on for all video content to support all students to engage with the resources.
Students to watch The Impact of the Industrial Revolution (3:42). As students watch the clip, have them complete a cause-and-effect table in Resource 4 – cause and effect of the Industrial Revolution. Ask students to recall key points from the video and write down specific causes related to the Industrial Revolution in the first column. For each cause, they should describe the effect it had on people’s lives or working conditions, in the second column. Provide an example to guide and support students.
Suggested example:
· cause (What happened?): introduction of factory machinery
· effect (What was the result?): more goods were produced quickly but workers had to work long hours.
Note: use the PEEL paragraph strategy to assist students deconstruct the following writing task. The level of instruction may vary depending on the students in the class. Use explicit teaching strategies to break down the question with specific reference to unpacking the directive term ‘explain’.
Using the information acquired in previous activities on the positive and negative impacts on the Industrial Revolution, students to complete a PEEL paragraph on the question: ‘Explain the consequences of the Industrial Revolution on both living and working conditions.’ Students to use the scaffold in Resource 5 – PEEL paragraph scaffold to deconstruct the paragraph first. Teacher to provide additional sentence starter prompts to support student writing.
Concluding the lesson
Use cold calling for the questions to check for student understanding:
1. Name one way the Industrial Revolution changed working conditions.
1. What was one problem people faced living in rapidly growing cities during this time?
1. Why were factory laws like the Factory Act important?
1. How did inventions like the steam engine impact society?
Possible responses: 
1. Factory work was unsafe and included long hours.
2. Overcrowding and poor sanitation.
3. To make working conditions safer and limit child labour.
4. They helped factories produce more goods faster.
Evidence of learning
Students have demonstrated their knowledge and understanding of the cause and effect of the Industrial Revolution and the consequences on the living and working conditions through:
placing key dates in chronological order
identifying positive and negative impacts of the Industrial Revolution from provided text
explaining the consequences of the Industrial Revolution
demonstration of knowledge and understanding the exit ticket questions.
	

	Lesson 2 – impact of imperialism, immigration and slavery on the movement of people
Outcome
HI5-CPP-01
Content
The making of the modern world
· The impact of imperialism, immigration and slavery on the movement of peoples
Concepts
Cause and effect
Perspectives
Skills 
Analysis and use of sources 
	Lesson overview
Suggested duration: 2 hours
In this lesson, students will explore how imperialism, slavery, and immigration influenced the movement of peoples from 1750– c. 1945. They will examine the key causes and consequences of imperialism on both forced and voluntary migrations and analyse the social, economic and political impacts of these movements.
Prior learning: Students will require some understanding of the concept of imperialism in the early modern period from Context 3 (core): The era of colonisation. Students will recall key concepts of industrialisation from the previous lesson to be able to explain the developments with movement of people.
Key vocabulary: colonialism, country, displacement, famine, imperialism, immigration, involuntary migration, indentured servitude, liberty, punitive, reserves, slavery, subjugation, trafficking voluntary migration.
Related resources: Resources 6–15
Related slides: PowerPoint – Effective integration of historical sources – Historical context 4 (core): The making of the modern world (see Teacher support resource).
Beginning of lesson
Note: teacher to inform students that there is content in this lesson that may be triggering for Aboriginal and/or Torres Strait Islander students and their families such as slavery and the concepts of colonisation. Refer to the following policies and standards for additional support when delivering the next sequence of activities. Professional and ethical standards, Anti-racism policy, Controversial Issues in Schools Policy and Values in NSW public schools.
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning to:
identify key causes and effects of forced and voluntary migration during this period
explain how imperialism, slavery and immigration shaped the movement of peoples between 1750 and 1945
analyse the social and economic impacts these movements had on regions of the world including Australia.
Success criteria
I can:
account for the different groups of migrants created by imperialism
differentiate between the push and pull factors that drove migration during this period
use historical sources to account for different perspectives on the impact of the movement of people.
Activate prior knowledge by engaging students in a Think-Pair-Share for the question: What factors do you think caused large groups of people to move from one place to another during the period of 1750 to 1945? Prompt students to think about the impacts of the Industrial Revolution.
Core lesson
Note: some vocabulary in the following activities may be challenging for some students. Thoughtfully consider student pairings and explicitly teach unfamiliar vocabulary to support all learners. Use contingent scaffolding to support student vocabulary awareness. 
Ask students to write down their own definition of the key terms: imperialism and empire. This can be added to their vocabulary glossary. Students to then turn and talk to the person next to them and share their ideas or thoughts. Teacher can then prompt each pair to share their ideas in class discussion.
Teacher to present the definitions to the class: 
Imperialism is a system in which a country rules other countries, sometimes having used force to get power over them. (Cambridge n.d.)
An empire is a group of countries ruled by a single person, government or country. (Cambridge n.d.)
Differentiation: the relationship between the terms imperialism and empire could further be broken down by exploring the morphology of the word imperialism using a mini matrix to generate vocabulary. This will enable students to gain a stronger understanding on the connection between the terms.
Teacher to explain there were 2 main reasons for imperialism: economic gain and strategic control or security leading to a demand for people to move. 
Ask students what they think are the main differences between economic gain, strategic gain/security gain.
Clarify student understanding by providing relevant examples of each. Students to complete table in Resource 6 – nature of imperialism to categorise motivations of imperialism into economic or strategic.
Sample examples: 
· Economic gain – resources like rubber and gold
· Strategic control – protecting trade routes.
Note: the following mapping activity will require the map to be displayed to the class. Provide verbal descriptions to support all students in accessing the information presented. Ensure you provide a clear contextual explanation of the map, including the timeframe and source of the map. To further support student understanding use a Think-aloud to build student map reading skills while relating historical context.
Present students with 2 maps of European imperialism from 1800 and 1914 and ask students to complete the questions to check for understanding. (See Resource 6 – nature of imperialism.) See below a suggested think-aloud script for breaking down the source.
Suggested think-aloud script: 
Okay, let’s look closely at this map together. First, I notice that different countries are shaded in various colours. These colours represent which European powers controlled different territories – from the Legend we can see, for example United Kingdom is red, France is blue and Spain is yellow.
Now, I compare the 2 maps: one from 1800, and one from 1914.
I see that, over time, the coloured areas change. By 1914, there are a lot more regions coloured in – especially in Africa and parts of Asia, which suggests more countries came under European control. That tells me colonial empires expanded a lot during this period. Let’s look at the United Kingdom, you can see that it has expanded in Asia, Australia, Africa and North America.
Thinking about movement of people, I wonder: Did people move because their countries were colonised? Did colonisers send their own people to live or work in these places, or bring in workers from elsewhere? With so many areas newly controlled, it’s likely there were migrations, forced labour or even displacement of local populations.
Now, I’ll look more closely at one region – say Africa. On the 1800 map, most of Africa isn’t coloured in, but by 1914 nearly all of it is. That suggests millions of Africans’ lives changed, perhaps because of European rule, new borders or exploitation.
So, when I interpret imperialism maps, I ask myself:
Who controlled what areas and how did that change over time?
What might those changes mean for the people living there?
Could new borders and rulers cause movement, like migration or forced labour?
By asking these questions and looking at the map’s colours, legends and changes, I get a better understanding of how imperialism influenced the movement of people across the world.
Suggested hook: imperialism did not just change maps; it changed the lives of millions of people. As European powers sought to grow their wealth, they triggered massive shifts in global population. This process had consequences for both those moving and Indigenous Peoples.
Students to complete the cloze passage in Resource 7 – consequences of imperialism to build their knowledge and understanding of the consequences of imperialism.
Differentiation: to further extend HPGE students use a thinking routine ‘Then, Now, So What?’ strategy to connect imperialism to a contemporary global issue. Present students with a current issue and ask them to think about what caused the issue (Then – imperialism) the modern impact (Now) and an evaluation of why it matters today (So what?). Possible topics for discussion:
· inequality between nations
· ongoing land rights movements in Australia
· cultural loss and language decline
· political borders in Africa or the Middle East.
Conduct a class discussion to compare the difference between voluntary and involuntary movement. Prompt students by asking them what it means to volunteer for something. Provide clear definitions for students to record in their own notes. Refer to synonyms of involuntary such as ‘forced’.
Note: the following activity involves independent research. If students do not have access to a device, organise a library lesson or provide additional reading materials.
Differentiation: when completing the research table in the next activity, adjust the prompting statements for your class context. For EAL/D learners complete a gradual release of responsibility and complete the first migrant group together as a class. Allow HPGE students to conduct research independently and encourage deeper analysis by adding an extra column for students to find a relevant source to support their knowledge of that migrant group.
Students to use the links below as a starting point to conduct independent research to complete the table in Resource 7 – consequences of imperialism, to compare the different groups of migrants during this period. 
British Empire facts – National Geographic Kids
The transatlantic slave trade overview – BBC Bitesize
Indentured labor – Britannica
Formative assessment: teacher to move around students and provide support and feedback where required
Teacher explains ‘push and pull’ factors driving migration during the era of imperialism. Students to read through the statements in Resource 8 – push and pull factors and categorise as a push or pull factor. Then check for understanding by using choral response after each statement.
Suggested answers: 1b. pull, 2a. push, 3b. pull, 4a. push.
Note: use questioning techniques such as questions that probe implications and consequences to unpack students’ prior knowledge on immigration to Australia post the Industrial Revolution.
Pose the following questions to the class and use cold calling to check for student prior knowledge on the impact of British imperialism on Australia:
Which 2 groups of migrants moved to Australia after the Industrial Revolution?
What was the purpose of their movement?
Possible responses: convicts and free settlers. 
The purpose of free settlers moving to Australia was mainly to find new opportunities, such as farming, work and a better life. 
Convicts were sent to Australia by the British government as a punishment for crimes. The idea was to use their labour to help build the new colony and to reduce overcrowding in British prisons. 
Note: the lesson sequence that follows on free settler, convicts and slavery is intended to be an overview to introduce students to new concepts. For the source analysis and written response teachers will need to make decisions about when to release students to independent practice. See Gradual release of responsibility strategies to support this activity. The written response may require further explicit scaffolding with sentence starters.
Present students with historical sources on free settlers. Conduct a structured source analysis activity using the ‘I do, We do, You do’ model. (See Resource 9 – British imperialism and Australia.)
Note: inform students that the sources used contain texts that include language that is of the time and not appropriate and respectful today, such as the term natives. 
1. Teacher to model analysing an historical source – Extract from the letters of a settler in Australia (Steer, 1829). Use the prompting questions to guide student analysis in the table in Resource 9 – British imperialism and Australia.
Guided practice: students to work in pairs to analyse a second source – photograph of European settlement in Australia. Students to use the source analysis table in Resource 9 – British imperialism and Australia.
Independent response: students to complete a short-written response for the question: How do Sources 2 and 3 help us understand both migrant experiences AND the impact on Aboriginal and/or Torres Strait Islander Peoples in Australia? Use information from the sources to support your response.
Formative assessment: if student responses indicate that reteaching is required, consider using additional modelled and co-constructed examples.
Note: students will be required to activate prior knowledge from the Historical Context 3: The era of colonisation to draw on their understanding and knowledge of the impact of colonisation on Aboriginal and Torres Strait Islander Peoples 
The content delivered in the next series of activities will require cultural sensitivity. To engage Aboriginal and/or Torres Strait Islander students ensure that appropriate knowledge check activities are used. For examples of pedagogical approaches including non-verbal and symbol/image refer to 8 Aboriginal ways of learning – Aboriginal Pedagogy.
Teacher briefly makes connections to students’ prior knowledge on European imperial policy. Ask students to recall the reasons for imperial expansion using a ‘show me’ activity such as mini whiteboards to gather responses. Guide students to the following areas:
claiming land for European empires
expanding settlement
extracting resources.
Explain the concept of Terra Nullius and how it was used to justify British claims to land, leading to Aboriginal People’s dispossession from their land. Use simple cause and effect modelling to demonstrate this.
Suggested explanation: when the Britain claimed Australia in 1788, the land was declared Terra Nullius. This meant British authorities ignored Aboriginal Peoples ownership of land claiming the land was owned by nobody, this allowed settlers to expand and take land used by Aboriginal communities.
Note: this activity introduces students to different perspectives on settlement. Define the term perspective and explain how descriptions written by European observers may differ from the experiences and perspectives of Aboriginal and/or Torres Strait Islander Peoples. A further discussion can be had on the use of words in historical sources that reflect the attitudes and language of the time and do not reflect respectful or accurate ways of describing Aboriginal and/or Torres Strait Islander people.
Teacher to unpack key vocabulary and provide contingent scaffolding where required for terms such as subsistent, derive, manner of life. Teachers to refer students to Appendix 1 – glossary of key vocabulary (see Supporting resources) to add definitions for new and unfamiliar vocabulary.
Display the sources from Resource 10 – Aboriginal and/or Torres Strait Islander perspectives.
Based on these sources, ask students to consider how the movement of people to Australia affected Aboriginal and Torres Strait Islander Peoples.
Students participate in a Think-Pair-Share activity on Aboriginal and/or Torres Strait Islander People’s perspectives. 
Think: students read the sources individually and reflect on what each source suggests about Aboriginal peoples and their experiences during early European settlement.
Pair: students discuss their interpretations with a partner, identifying similarities or differences in what each source suggests.
Share: pairs share their ideas with the class. The teacher facilitates a discussion that draws out different perspectives and interpretations, particularly considering whose voice is represented in each quote.
Students to then complete the questions in Resource 10 – Aboriginal and/or Torres Strait Islander perspectives. 
Note: in the next task, students will investigate the impact of population movement in Australia. Students will examine key terms (country, displacement, missions and reserves). Unfamiliar vocabulary should be unpacked with students using explicit vocabulary teaching. In this activity, teachers can model comparison thinking on identifying similarities and differences between experiences or perspectives. Teachers can use a think-aloud, using examples to show students how to organise their ideas.
Teacher to explain that students will compare the impact of the movement of peoples on European settlers compared to Aboriginal and/or Torres Strait Islander Peoples. (See Resource 11 – impact of movement of people.) Project the comparison table and complete the first row together while verbalising the thinking process. 
Suggested think-aloud: 
In the table you can see the first feature we will look at is the reason for moving. For a British settler, the movement was usually voluntary. Many settlers came to Australia looking for land or economic opportunities.
For Aboriginal and/or Torres Strait Islander Peoples, the movement was very different. They were often forced to move by colonial authorities onto missions or reserves.
So, the key difference I notice is that one group chose to move, while the other was forced to move.
Note: teacher to write the first points mentioned into the table to model how thinking becomes an idea. Use a gradual release of responsibility strategy to guide students in the completion of the remaining rows in the table. 
Use cold calling to ask students what words students should use when making comparisons. Use suggested words to then model a comparison statement. 
Suggested responses: words for comparison could include similarly both, in contrast, however, on the other hand, unlike.
Modelled sentence: unlike British settlers who moved voluntarily for land and opportunity, many Aboriginal and/or Torres Strait Islander Peoples were forced to leave their Country and live on missions or reserves.
Note: the PEEL paragraph strategy will be used to explicitly support students in structuring the next written task. The teacher should ask students to complete the scaffold to help them organise their ideas before the final communication of the response in a paragraph. Teachers may model the scaffold more explicitly for EAL/D learners to clearly demonstrate how to unpack the questions using the prompts provided. Sentence starters can be provided to support students requiring additional scaffolding. 
Teacher to use the PowerPoint – Effective integration of historical sources – Historical context 4 (core): The making of the modern world to support students in using the sources effectively when responding to stimulus-based responses.
Student to complete a writing task. Using Sources 4 and 5 and your own knowledge, write a PEEL paragraph addressing the following question: explain the impact of the movement of peoples on the Aboriginal and/or Torres Strait Islander Peoples. See the table in Resource 12 – writing scaffold for a PEEL paragraph support template to guide students in the writing of their responses or adapt this template to a preferred paragraph structure.
Suggested response: See Suggested response in Resource 12 – writing scaffold. This exemplar will be further modelled and deconstructed as part of the PowerPoint – Effective integration of historical sources – Historical context 4 (core): The making of the modern world. 
Note: the following content areas and resource includes topics that might be considered controversial or sensitive. Students from an Aboriginal and/or Torres Strait Islander background particularly may require additional support as they may have family who were indentured servants. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools’ procedures and Values in NSW public schools.
While viewing the video, use contingent scaffolding to support student vocabulary awareness of unfamiliar vocabulary such as famine, exploitation, liberty, subjugation, trafficking, punitive. 
Show the video The Atlantic Slave Trade: Crash Course World History (0:00–5.44). After watching, ask questions to check for understanding in Resource 13 – the transatlantic slave trade. Students to Turn and Talk and build on their understanding with the person next to them.
Note: the next mapping activity will require teachers to provide students a blank map of the world either in digital or paper form.
Students will also be provided with a completed map showing the movements of African slaves and resources in the transatlantic slave trade. 
Display a map of the slave trade to the class and provide students with an explanation of the movement of goods in the triangular slave trade. Make links to the concepts of imperialism and economic gain. Using Resource 14 – map of the transatlantic slave trade, students to label and draw arrows to show the movement of people and resources including the following goods and continents:
Europe to Africa (goods)
Africa to Americas (enslaved Africans, Middle Passage)
Americas to Europe (sugar, cotton, raw materials)
Students to further consider the impact slavery had on Australia. Add the movement of people and resources to the blank map based on further research.
[bookmark: _Int_95INCD4Z]Note: when addressing long-term and short-term impacts, you may need to break down the difference between the two. For example, short-term would be days, months and a few years. Whereas long-term would be changes that developed over many years or generations.
Students to read the article Transatlantic Slave Trade Causes and Effects and highlight key points related to the impacts of slavery. Teacher to provide prompting questions to guide student reading:
How did slavery change societies immediately?
What effects lasted and are still affecting each generation?
Then in pairs, students to complete a T-chart on the short- and long-term impact of the transatlantic slave trade. (See Resource 15 – impacts of the transatlantic slave trade.) 
Differentiation: provide HPGE students with a more challenging activity by creating a written response instead of the T-chart: Using the article and your existing notes on the triangular trade: evaluate the significance of these impacts by explaining: 
1. How they affected societies at the time (short term impact)
2. How they continue to influence societies today (long-term impact)
Concluding the lesson
Students to complete an exit slip to check for understanding: They will be given 5 minutes to respond to the following questions:
1. Describe the difference between a push and pull factor.
1. Why were European empires so interested in moving large numbers of people to their colonies during the 19th century?
1. Name 2 groups of labour used by empires.
Formative assessment: collect student responses and provide feedback on student knowledge and understanding.
Evidence of learning
Students demonstrate the ability to:
identify and explain key causes and effects of voluntary and forced migration between 1750 and 1945.
compare the experiences of different groups affected by migration, including settlers, enslaved peoples and displaced Indigenous populations.
analyse the social and economic impacts of imperialism, slavery and migration on regions including Australia.
interpret historical sources to understand different perspectives on the movement of people.
	


[bookmark: _Toc112681291]

[bookmark: _Toc233185828]Learning sequence 2 – revolutions, human rights and the rise of the nation-state
The following learning sequence is designed to be completed in approximately 3 hours. It aligns to the History Stage 5 (Year 9) – sample scope and sequence. 
Table 2 – Learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 3 – revolutions and rights: how the American and French Revolutions shaped modern democracy
Outcome
HI5-CON-01
Content
The making of the modern world
the American Revolutionary War and the French Revolution as a foundation for modern day human rights, rule of law in governance and democratic ideals
Concepts
Continuity and change
Significance
Skills
Analysis and use of sources
	Lesson overview
Suggested duration: one hour
This lesson explores how revolutionary ideas in the late eighteenth century transformed political systems and contributed to the development of modern democratic nations. Students examine the American and French Revolutions and analyse key historical sources to understand how ideas such as natural rights, equality, sovereignty and the rule of law challenged traditional monarchies.
Prior learning: This lesson builds on the knowledge and understanding students have attained on the previous syllabus dot point on the impact of imperialism.
Key vocabulary: citizenship, constitution, declaration, democracy, equality, human rights, liberty, monarchy, revolution, rule of law
Related resources: Resources 16–18.
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how the American Revolutionary War and the French Revolution influenced modern ideas about rights and government
the relationship between revolutionary ideas and modern principles such as human rights, rule of law and democracy.
Success criteria:
I can:
identify key revolutionary ideas about rights and governance
analyse historical sources from revolutions
account for how these ideas influenced modern democratic systems.
Note: this lesson assumes that students have some established prior vocabulary knowledge from previous history learning. Teachers may need to adapt this activity to explicitly teach the meaning of key terms for students who may not have had access to this learning. For illustrations of vocabulary teaching practice, see Explicit teaching of subject-specific vocabulary [staff only].
Students to refer to Appendix 1 – glossary of key vocabulary (see Supporting Resources) to support their vocabulary development of the words in the vocabulary list.
Core lesson
Hook activity: teacher to write the following question on the board: ‘What rights should every person have?’
Conduct a Think-Pair-Share for the question. Teacher to guide discussion by writing prompts on the board such as freedom, equality, voting and fair laws. 
As each pair shares their responses with the class. the teacher explicitly links student ideas to concepts of rights, governance and democracy. Students to record definitions for each of the terms.
Teacher to perform a think-aloud to draw connections between students' own knowledge and the content points.
Suggested think-loud:
I’m looking at the question on the board: ‘What rights should every person have?’ Well, I think everyone should have freedom of speech – that’s a basic human right. 
People should also be treated equally under the law, which means that laws apply to everyone the same way – this is part of the rule of law. 
I also think everyone should have the chance to vote and have a say in how the country is run, which is a key democratic idea. Laws and governments should protect these rights and make sure people are treated fairly. 
Later, we’re going to see how these ideas were at the heart of the American and French Revolutions, and how they helped create the modern principles of democracy, human rights and rule of law that countries use today.
Note: the information provided in the next activity should be adjusted to align with the capabilities of students within your classroom context. The readings provided are a general summary, however, you may obtain more complex readings for HPGE students. 
Students to read the summaries of the American Revolutionary War and the French Revolution and complete the table comparing revolutions in Resource 16 – key revolutions of the 1700s to gain a general understanding of the causes, key ideas and important documents aligned to each revolution. You may read the American Revolution together as a class, unpack key terminology and complete the first row of the table to model summary writing.
Suggested answers:
American Revolution: 
Causes: British taxes, lack of representation 
Key Ideas: Natural rights 
Important documents: Declaration of Independence 
French Revolution: 
Causes: Social inequality, absolute monarchy
Key Ideas: Equality and liberty 
Important documents: Rights of Man
Note: for the next activity students will receive an excerpt from each of the key documents that came out of the revolutions. Provide contingent scaffolding to guide students with unfamiliar terms and concepts. Provide students with definition of the key terms: human rights, governance, democracy, equality
Students to work in small groups to identify the key rights and democratic ideas that emerged from the revolutions. Each group will receive:
A short excerpt from the ‘Declaration of Independence’.
A short excerpt from the ‘Rights of Man’.
Students to highlight parts of the document and complete the questions. They are to record their findings in the table in Resource 17 – key documents of the revolutions. Once completed groups to share their findings with the class.
1. What rights are mentioned in the document?
1. What does the document say about government power?
1. Who is supposed to have these rights?
1. What idea about democracy or equality can you identify?
Teacher to lead a discussion on the similarities and differences between the key documents from the revolutions. Use cold calling to guide class discussion to answer the following questions:
1. What similar rights appear in both documents?
1. What do both documents say about government authority?
1. Why do you think these ideas were revolutionary at the time?
1. Based on the discussion students to record the similarities and differences of the 2 documents as a Venn diagram. (See Resource 17 – key documents of the revolutions.)
Differentiation extension question: Which revolution do you think had the biggest impact on democracy today? Why?
Teacher to use gesture voting to connect student understanding to modern principles. Teacher to read out statements from the revolutions and students vote 1, 2 or 3 for each statement using the key below:
human rights
rule of law
democracy.
The statements are:
Statement 1: equality before the law
Statement 2: government based on consent from the people
Statement 3: life, liberty and the pursuit of happiness.
Suggested responses: 
Statement 1: b – rule of law
Statement 2: c – democracy
Statement 3: a – human rights 
Formative assessment: use this as an opportunity to check for student understanding. Reteach key concepts that may need clarification.
Teacher to activate prior knowledge to make further connections between the key ideas established by the revolutions to modern examples. Give students time to write down as many modern examples as they can for each of the key concepts: human rights, rule of law, democracy. Students to record their responses in the table in Resource 18 – modern day human rights, rule of law in governance and democratic ideals.
Prompt students with examples such as right to vote.
Differentiation: HGPE students could connect the ideas to modern global frameworks such as the Universal Declaration of Human Rights from the United Nations.
Concluding the lesson
Students to complete an exit ticket reflection for ‘How did the American and French Revolutions influence modern democracy?’ in Resource 18 – modern day human rights, rule of law in governance and democratic ideals 
Provide students with the sentence starter scaffold: 
The American and French Revolutions influenced modern democracy by introducing ideas such as ________________________.
One important idea was ________________________, which means ________________________.
This idea is still important today because ________________________.
Prompt students to use at least 2 of the following keywords: human rights, rule of law, equality, liberty, democracy, government power
Evidence of learning
Students demonstrate the ability to:
explain and account for how revolutionary ideas challenged monarchy and promoted new ideas about government power coming from the people
compare similarities between the American and French Revolutions, identifying shared ideas about rights, equality and governance
analyse historical sources to determine what the documents reveal about rights and the role of government.
	

	Lesson 4 – The rise of nation-states
Outcomes
HI5-CON-01
HI5-INQ-01
Content
The making of the modern world
The rise of nations
Concepts
Continuity and change
Perspectives
Skills 
Analysis and use of sources
Perspectives and Interpretations
	Lesson overview
Suggested duration: one hour
This lesson explores how societies shifted from absolute monarchies to modern nation-states during the late 18th and 19th centuries. Students investigate how revolutionary ideas challenged traditional rule. They also examine how the growth of nationalism contributed to the development of national identity and the creation of new nations.
Prior learning: students will require knowledge and understanding attained from Lesson 1 in Learning sequence 2 particularly in relation to the impact of revolutions on the modern world.
Key vocabulary: nation, nation state, nationalism, representation, reform, sovereignty.
Related resources: Resources 19–22
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning to:
understand how societies moved from monarchies to nation-states and the role played by nationalism in developing national identity. 
Success criteria
I can:
describe the difference between monarchy and nation-states
provide reasons for the idea and key features of nationalism
analyse historical sources for value and limitations to develop a greater understanding of the impact of nations states on citizens.
Note: the following activity uses contingent scaffolding to support student vocabulary awareness of unfamiliar vocabulary.
Students to refer to Appendix 1 – glossary of key vocabulary (see Support Resource) to support their vocabulary development of the key terms in the vocabulary list.
Teacher to use choral response to recall student knowledge gained from the previous syllabus dot point on the French and the American Revolution.
What were the key documents to come out of the American Revolution?
What was a key document to come out of the French Revolution?
Some key revolutionary ideas include …
Core lesson
Display the following question for all students: who should have power in a country?
Provide options for students to gesture vote 1, 2 or 3: 
1. a king or queen
1. a group of elites
1. the people.
Follow up with cold calling for students to explain their decisions.
Note: teacher to activate prior knowledge and explain the impact of the revolutions previously studied as challenging the ideas that kings should rule absolutely.
Display the quote from the United States Declaration of Independence: ‘Governments derive their just powers from the consent of the governed.’ Teacher to conduct a think-aloud to analyse the source to unpack key terminology and explain some of the challenges to power.
Students to then complete source analysis questions in Resource 19 – analysing sources to make connections to the shift in power from monarchy to government. 
Suggested think-aloud: 
When I read this source, the first thing I notice is the phrase ‘consent of the governed.’ I’m thinking about what that means. ‘Consent’ suggests permission or agreement. So, this source is saying that governments get their power because the people allow them to have it.
This is interesting because in an absolute monarchy, kings believed their power came from God, not from the people. That means this idea challenges the traditional power of kings.
If people believe governments should only rule with their permission, then it makes sense that citizens would want a government that represents them. This helps explain why new systems like republics and nation-states began to develop after revolutions.
Teacher to build the field to introduce the concept of nationalism. Explain to students that there are varying definitions of nationalism and draw upon their prior knowledge of the term when learning about the causes of WWI.
Check for understanding of the definition of nationalism based on their prior knowledge by asking students to revisit their glossary in Appendix 1 – glossary of key vocabulary (see Supporting resource). Provide students with a definition that best fits the context of the following lesson to add to their notes
Nationalism: nationalism is an ideology and movement that prioritises the interests, culture, and independence of a particular nation above others.
Note: the following activity involves the use of a three-level reading guide to move students from literal understanding to interpretation and deeper historical thinking, while also requiring them to find evidence in the text. Some statements (particularly in Level 3) allow for short, paraphrased evidence rather than exact wording. This is appropriate for Stage 5 historical skills, where students begin moving from locating evidence to explaining it.
Teacher to provide students with a short summary of the rise of nations during this period in Resource 20 – overview of the rise of nation-states. Read text as a class, pausing throughout to check for understanding. Students to complete a three-level guide activity to build their comprehension skills and use evidence to support a response. For each statement, students indicate True or False and then find a sentence or phrase to support their response. 
In pairs students to peer check each other’s responses and compare their evidence.
Suggested answers: 
Literal facts from the text
1. True, 2. True, 3. True, 4. False
Interpretative (understanding ideas)
1. True, 2. True, 3. True, 4. False
Inferential (historical thinking)
1. True, 2. True, 3. True 
Teacher to use this as an opportunity to check for student understanding and reteach concepts where required.
Note: some vocabulary on the following video may be challenging for some students, including EAL/D learners. Consider pausing the video to explicitly teach unfamiliar vocabulary to support all learners. Prompt students to write down unfamiliar words. Pause the video at the segments indicated below to discuss key ideas. Use closed captions to assist students with additional visual supports.
Watch the video on Imagined Communities and Real Power: How Nationalism Shaped the Modern World (0:00–6: 00) . Pause the video at the segments indicated in Resource 21 – nationalism and the rise of the nation state video worksheet (see Supporting Resource) to allow for discussion and the completion of questions. 
Note: Source 9 (Resource 21) – Liberty Leading the People by Eugene Delacroix contains some nudity. The image provides important context and learning for the unit and has been reviewed for appropriateness. Teacher to exercise discretion and use an alternate source based on their school and classroom context.
Annotate Source 9 – Liberty Leading the People using the discussion points mentioned in the video. Indicate to students they will need this annotation to conduct a source analysis for the next activity.
Teacher response: discuss student responses to check for student understanding. Use questioning techniques from cold calling to open ended questions to deepen student understanding of key terms and concepts.
Note: this next lesson is designed to be used with the Gradual release of responsibility strategy (I do, we do, you do) to support students in developing historical understanding and source analysis skills with a focus on assessing values and limitations. The teacher will model thinking by explaining vocabulary and key ideas already studied in the source and demonstrating how historians interpret the evidence. The guided phase will allow students to work together to analyse a source, supporting students with prompts, questioning and discussion followed by an independent task to consolidate ideas form the lesson.
Teacher to display Source 9 – Liberty leading the People by Eugene Delacroix to the class. Students should have their own annotated copy from Resource 21 – nationalism and the rise of the nation state video worksheet. Inform students that they are working towards an analysis of the source to respond to the following statement: 
Assess the value and limitations of the painting Liberty Leading the People by Eugene Delacroix for an understanding of the rise of nation-states and nationalism.
Conduct a teacher think-aloud to model the thinking process of source analysis with specific focus on the skill of assessing values and limitations. This will include student questioning using a combination of choral response and cold calling.
Note: this advice is designed to guide teacher think-aloud and should be adjusted to suit school and student context. Incorporating student responses in the teacher think-aloud is recommended.
Sample teacher think-aloud
We have already pointed out some of the themes in our painting from the previous activity, but let’s break this down further so we can assess the value and limitations of the source in building our understanding of the role of nationalism in building the nation state.
What do you notice about the group of people?
Possible responses through a choral response: the crowd includes people from different social classes.
Think-aloud continued: What does this suggest about the nature of the revolution?
Possible responses through cold calling: that many people were involved and were ready for change.
Think-aloud continued: now, when I look at this source, I want to think about why it might be useful for historians studying the rise of nation-states. First, I ask myself when it was created and who created it. If the source was written during the revolution, it can give us insight into what people believed at the time.
For example, if the source argues that governments should get their power from the people, that tells us that some individuals were challenging the traditional power of kings. 
Question: Does the source support this idea that the people were challenging the traditional powers of the king? Does this suggest that the source is valuable?
Model writing on the board:
Value – this source is valuable based on its nature and content because …
Think-aloud continued: but I also need to think about limitations. This source may only represent the views of certain groups, such as political leaders or educated elites. It might not show the perspectives of other people in society, such as women or poorer citizens. That means the source helps us understand some ideas of the time, but it doesn’t show the experiences of everyone.
Question: What other limitations do you notice?
Possible responses: this painting was completed by an artist, not a photograph of an event. The artist may have exaggerated or symbolised events to make the revolution look more heroic.)
Model writing on the board:
Limitations – this source is limited to some extent as it may not accurately represent all perspectives in society and because it is an artistic interpretation of events rather than a direct one.
Note: for the following activity, teacher may adjust the scaffold to suit the class context. You may provide additional sentence starters to prompt students in the guided phase.
Conduct a guided analysis of the source: Liberty Leading the People, using the source analysis scaffold in Resource 22 – source analysis scaffold: assessing values and limitations. Students to use the question prompts to unpack the information from the source. 
Independent writing task. Students to now use the information gathered from their annotated image of the source, their own knowledge and the scaffold to complete the question: 
Assess the value and limitations of the painting Liberty Leading the People by Eugene Delacroix for an understanding of the rise of nation-states and nationalism.
Formative assessment: review student work to assess whether students have developed the skill of analysing historical skills for values and limitations. Teacher should use this data to determine whether to continue to model, co-construct for future tasks.
Differentiation: extend students by asking them to investigate the question: ‘Did the rise of nations-states create equality for everyone?’ Students identify 2 groups who were often excluded, such as: 
· women 
· enslaved people 
· indigenous people
Concluding the lesson
Students to complete a concept link activity. Students must link 3 key terms from the lesson and explain how these 3 terms are connected to the rise of nation-states:
monarchy
revolution
rationalism
nation-state
citizenship.
Students write 3 to 4 sentences explaining the relationships between these concepts.
Formative assessment: use these responses to determine students understanding of the key concepts. Consider reteaching if required.
Evidence of learning
Students will have demonstrated their ability to:
describe how nationalism influenced political borders and national identity
explain how revolutionary ideas challenged monarchies and contributed to the development of nation-states
analyse historical sources to identify ideas about nationalism, government power and citizenship, including assessing the value and limitations of sources in understanding the rise of nation-states.
	




[bookmark: _Toc233185829]Learning sequence 3 – World War I, peace and the rise of new ideologies
The following learning sequence is designed to be completed in approximately 3 hours. It aligns to the History Stage 5 (Year 9) – sample scope and sequence.
Table 3 – Learning sequence 3 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 5 – causes of World War I
Outcomes
HI5-CON-01
HI5-INQ-01
Content
The making of the modern world
The causes of the First World War
Concepts
Historical concepts
Cause and effect
significance
Historical skills
Analysis and use of sources
	Lesson overview
Suggested duration: 2 hours
This lesson will explain the causes of World War I (WWI) with a focus on short term and long-term causes, including militarism, alliances, imperialism and nationalism.
Note: this lesson includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Prior learning: Students should have studied Australia: Making a nation – from Federation to WWI (1889 – c. 1919) to establish the global context for Australia and the specific link between WWI and Australia.
Key vocabulary: alliances, imperialism, militarism, nationalism, Triple Entente, Triple Alliance.
Related resources: Resources 23–29
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
the long and short-term causes of World War I (WWI) by exploring MAINS (militarism, alliances, imperialism, nationalism and significant events – the assassination of Archduke Franz Ferdinand)
how to use historical sources to support an understanding of the causes of WWI.
Success criteria
I can:
identify and explain the meaning of militarism, alliances, imperialism and nationalism
describe how these changes contributed to the outbreak of WWI
account for the significance of assassination of Franz Ferdinand as a short-term trigger to war
interpret and analyse a range of sources to support an understanding of the causes of WWI.
Note: this lesson assumes that students have some established prior vocabulary knowledge from Learning sequence 2 – revolutions, human rights and the rise of the nation-state. Refer students to the vocabulary capacity matrix to check their progress of vocabulary understanding.
Students to refer to Appendix 1 – glossary of key vocabulary (see Supporting Resources) to support their vocabulary development of the word in the vocabulary list.
Note: the following activity will assume student understanding of the rise of the nation-state and the concept of nationalism from the syllabus dot point: The rise of nation-states. See Learning sequence 2.
Activate prior knowledge by conducting a Think-Pair-Share to the following question: How would the development of the nation-state have possibly led to the outbreak of WWI?
Core lesson
For this activity teachers will need large sheets of paper, sticky notes or whiteboard stations and markers. Set up 5 stations around the room. Label each station with a prompt relating to potential tensions in Europe in 1914. Examples could include: 
· military power/armies 
· countries relationships/alliances 
· competition for land/empire 
· national pride/rivalries 
· economics /trade/resources.
Teacher to write the following statement on the board or read aloud to the students: 
‘It’s June 28, 1914. Archduke Franz Ferdinand has been assassinated in Sarajevo. Many thought it was a small event, but it triggered a massive war. Why could this happen?’
Explain that we are going to explore why Europe was so tense at this time. Indicate that we will further develop an understanding of this assassination in greater detail, however, the focus on this activity is to show how one localised event could trigger a world war.
Students to conduct a Gallery walk around the main stations. Using sticky notes, they are to write down their ideas on why the factor displayed on the sheets of paper or whiteboard might have led to war. Students to rotate between stations, reading previous notes and adding new ideas.
Teacher to lead a class reflection by looking at the stations and responses together. Use cold calling to ask students the following prompting questions:
What patterns do you notice about tensions in Europe before WWI?
Follow up question: Do you think an assassination alone caused the war, or were there deeper problems already present?
Activity transition suggestion: now you can see that Europe leading up to WWI had significant tensions brewing and was waiting for something to spark a conflict. Now we will look at specific factors that historians identify as the main causes of WWI.
Note: this activity aims at students making predictions about the text and some causes on WWI.
Teacher to discuss the focus of the lesson and establish the historical context. Refer students to a timeline activity in Resource 23 – World War I timeline. Students to place the key events of the war in chronological order to establish a timeframe for the conflict.
Note: in the next activity, students may require additional assistance including EAL/D learners to access key vocabulary. Unfamiliar vocabulary should be unpacked using explicit vocabulary strategies and can be added to the glossary to support students.
Explain that an easy way to remember the causes of WWI is with the MAINS acronym. 
Teacher to write the acronym MAINS on the board. 
Teacher to prompt students to make predictions about what each of the letters stand for. Provide additional prompting statement to guide students towards the correct vocabulary. For example: 
What concepts did we investigate in the lesson on the rise of nations that starts with the letter N?
What term starting with I describes the extending of countries power and influence?
MAIN: militarism, alliances, imperialism and nationalism.
Provide students with a generalised overview of the MAINS causes in Resource 24 – MAINS causes of World War I.
Using the summary provided, ask students to examine Source 10: caricature – chain of friendship in Resource 24 – MAINS causes of World War I and Appendix 2 and identify as many of the causes they can in the caricature.
Suggested links: the most obvious cause is alliances, for example Austria-Hungary supported by Germany, Russia supported Serbia. Nationalism can be linked to tensions in the Balkans such as Serbia leading to the assassination of Archduke Franz Ferdinand. The aggressive body language represents military mindset. The least obvious cause shown in this source is imperialism between major empires UK, France, Germany.
Note: over the next few activities each of the causes of MAINS will be addressed in greater depth. Use contingent scaffolding to reinforce new vocabulary and concepts. Think-aloud can be used here to explain and break down key concepts.
Introduce students to the first cause of WWI to be analysed – militarism. Provide an explanation using the suggested think-aloud below.
Think-aloud:
‘One of the key causes of World War I was militarism. Militarism as we can see in the worksheet (see Resource 24 – MAINS causes of World War I) means when a country believes that having a strong military and being ready for war is the best way to protect its power and influence.
Key features involved large armies and navies, increased military spending and believing that war would solve political problems.
If we look back at the cartoon, notice how the countries are drawn in military uniforms with raised fists. This reflects the idea that many European countries were already prepared and willing to fight.
Note: when viewing Causes of WWI: Militarism (2:01) teacher may need to stop and start the video to clarify any new concepts to the class. 
Students to watch the video: Causes of WWI: Militarism (2:01) and write down 3 to 4 very important points (VIPs) about militarism, providing relevant examples in Resource 25 – militarism as a cause of World War I.
Teacher to check for understanding with a quick application task. Students complete the sentence stem: Militarism contributed to the outbreak of World War I because …
Encourage students to include a definition, example and the impact.
Sample answer: Militarism contributed to World War I because many European countries built large armies and believed war was an acceptable way to solve conflicts. This meant countries were ready to fight quickly when tensions increased.
Differentiation: this activity is aimed at extended students by introducing historical debate, which is useful for higher-order thinking. 
Ask students to respond to the questions: ‘Do you think militarism made war inevitable, or could leaders still have prevented it?’
Teacher to introduce alliances as a cause of WWI. Explain ‘alliances’ and how they contributed to the outbreak of war. Explain the 2 main alliance groups: Triple Alliance and Triple Entente using the following think-aloud.
Think-aloud:
‘Before World War I, many European countries formed alliances. An alliance is an agreement between countries to support each other, especially during war.’
(Write the definition on the board and have students copy it down) 
Alliances were meant to protect countries and maintain peace. However, they also created a situation where if one country went to war, its allies might be pulled into the conflict as well.’
Note: the map showing alliances during WWI in the next mapping activity will need to be printed or displayed in colour to ensure students are able to clearly see the alliances.
Students to examine a map of the alliances during World War I. Using the key, students to list the key participants of each alliance in the table in Resource 26 – alliances as a cause of World War I. 
[bookmark: _Int_W6YE1PY9]Conduct a Think-Pair-Share to the following question: Why might countries feel safer forming alliances like these?
Suggested responses: protection, balance of power, deterrence against enemies.
Note: teacher to introduce the concept of the domino effect to model how one event can trigger a chain reaction and identify cause and effect. 
Teacher to write the following scenario chain on the board:
1. Austria-Hungary declares war on Serbia
1. Russia support Serbia
1. Germany supports Austria-Hungary
1. France supports Russia
1. Britian supports France
With reference to Source 10 – caricature – chain of friendships analysed in Resource 24 – MAINS causes of WWI and the scenario chain, lead a guided discussion on the question: ‘What do you notice about how war spreads?’ Teacher may use prompting questions to deepen student understanding of how alliances can lead to WWI.
Students to then complete Resource 27 – alliances and the domino effect (see teacher support resource). Using the scenario chain discussed as a class and the Chain of Friendship source, students to complete the flow diagram and complete the questions based on their observations.
Note: the next cause of WWI to be addressed is imperialism. This section can be condensed as the concept has already been taught earlier in the unit. Based on your class context you may wish to revisit key terminology or move straight to activities making connections between imperialism and WWI.
Teacher to activate student prior knowledge on imperialism by asking the question: Why did European countries want colonies in the 1800s and the early 1900s? Students to write down at least 2 points based on their prior knowledge.
Teacher to ask students to share their responses with the class and write these on the board.
Students to answer the following question using the choral response method:
What is the third cause of WWI starting with ‘I’?
Correct response: students to respond with imperialism.
Teacher to connect the idea of imperialism and the causes of WWI using the following explanation: 
We already know European countries competed for colonies and power. This competition created rivalry and tension between nations leading to another cause of WWI. 
Note: the next activity will require students use a map of the European empires around 1914. To maintain consistency, use map of imperialism 1914 in Resource 6 – nature of imperialism. 
Present a map of imperialism in 1914. Draw students’ attention to the number of imperial powers that existed at the outbreak of WWI. Use cold calling to allow students to respond to the following questions in Resource 28 – imperialism as a cause of WWI – PMI. 
Suggested responses: 
1. Britian and France control large areas 
2. Germany appears to have fewer colonies
3. Competition could cause conflict, increased tensions
Students complete a Plus, Minus, Interesting (PMI) chart in Resource 28 – imperialism as a cause of World War I – PMI to unpack what the map of imperialism 1914 reveals about the connection between imperialism and the outbreak of WWI. Teacher to guide class discussion on:
the positives aspects of imperialism
the negatives of imperialism
interesting ideas and or facts obtained by observing the map.
Differentiation: some learners may require further unpacking of the PMI to make connections between the key concepts. A think-aloud may assist some students in making clearer connections. Use contingent scaffolding to support student understanding of key terminology and concepts.
Note: the next cause of WWI to be addressed is nationalism. Teachers to activate prior knowledge from Learning sequence 2 – revolutions, human rights and the rise of the nation-state.
Activate student understanding of nationalism by presenting students with the definition of the word nationalism without mentioning the term. Based on the definition ask students in choral response to identify the next cause of World War I.
Suggested definition: nationalism is an ideology that elevates one nation or nationality above all others and that places primary emphasis on promotion of its culture and interests as opposed to those of other nations or nationalities. (Merriam-Webster n.d.)
Teacher to use think-aloud explanation to draw connections between nationalism and the causes of WWI.
Think-aloud:
As we have already seen in previous lessons, nationalism is a strong sense of pride and loyalty to your nation. While this can unite people, it can also create tension. Especially when different groups want power or independence. 
There were 2 ways nationalism caused tensions in Europe. This included competition between countries as they wanted to prove they were stronger or more powerful than other. The second was nationalism in the Balkans.
(Write competition and nationalism on the board.)
The Balkans regions had many different ethnic groups. Groups like the Slavs wanted independence from the larger empires like Austria–Hungary and Serbia supported Slavic nationalism. 
(Write these key groups under Nationalism on the board.)
A key example of this is nationalism and our final cause of WWI is the assassination of Archduke Franz Ferdinand of Austria–Hungary in 1914 by a Serbian Nationalist. This act of nationalism triggered a chain of events that led to World War I. 
(Write: significant individuals and events on the board) 
Note: before viewing the following video, remind students that the video contains sensitive historical content, including references to violence and political conflict. Acknowledge that some students may find aspects of the content confronting. Reinforce classroom expectations around respectful viewing and discussion. 
Further, ensure closed captions are enabled to support accessibility and assist comprehension of key terminology.
Introduce the video A shot that changed the world – The assassination of Franz Ferdinand (8:11). by explaining that it explores the key events leading to the assassination of Archduke Franz Ferdinand. Pause the video throughout to discuss new terms or concepts.
After viewing, direct students to complete the sequencing activity in Resource 29 – significant individuals and events that caused WWI. Students should use information from the video to accurately order the events leading up to and immediately following the assassination.
Note: the following activity will allow students to determine if the assassination of Archduke Franz Ferdinand was a trigger to war or a cause. This question may be addressed to the whole class for discussion or as a written response.
Teacher to lead a guided discussion on the question: Why was the assassination able to start a world war instead of just a small conflict? 
Concluding the lesson:
Conduct a check for understanding using thumbs up, thumbs down to assess whether students can distinguish between long term causes (MAINS) and the short terms triggers (assassination) of WWI. Read out each cause and ask students to indicate a thumbs up for long term cause and thumbs down for a short-term trigger.
Evidence of learning:
Students have demonstrated the ability to:
identify and define key terms: militarism, alliances, imperialism and nationalism
explain how each MAINS factor contributed to the outbreak of World War I
demonstrate understanding of cause and effect
demonstrate historical reasoning and use of analysis of evidence through historical sources.
	

	Lesson 6 – shaping the modern world from peace to political change
Outcomes
HI5-CON-01
HI5-INQ-01
Content
The making of the modern world
the impact of the Paris Peace Conference in shaping the modern World
reasons for the proliferation of political ideologies in the interwar period.
Concepts
Cause and effect
Historical skills
Analysis and use of sources
Perspectives and interpretations
Research

	Lesson overview
Suggested duration: one hour
This lesson will examine how the Paris Peace Conference reshaped global politics after World War I and explores the emergence of new political ideologies during the interwar period. Through collaborative activities, students analyse the causes and consequences of ideological shifts such as fascism, communism, liberal democracy and nationalism.
Prior learning: the following lesson assumes prior knowledge from Lesson 1: causes of World War I include key concepts such as nationalism.
Key vocabulary: fascism, geopolitical, ideology, liberal democracy, proliferation, nationalism, reparations, treaty, self-determination.
Related resources: Resources 30–32
Beginning of lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning to:
understand how the Paris Peace Conference including the Treaty of Versailles shaped the post WWI
inquire into the reasons for the spread of political ideologies
analyse the value of sources to determine varying perspectives.
Success criteria
I can:
explain the main outcomes of the Paris Peace conference including the Treaty of Versailles
identify and describe the key political ideologies that emerged between WWI and WWII
account for why political ideologies grew in popularity during the interwar years
analyse the value of primary and secondary sources to understand different perspectives.
Core lesson
Note: in the next lesson sequence there are new and complex vocabulary that students will need to have explained. Students to add any new terms into their glossary in Appendix 1 – glossary of key vocabulary (see Supporting Resources). For EAL/D learners use clear, simple language and visuals where appropriate. Pre-teach key vocabulary such as reparations, treaty, self-determination.
Teacher to briefly introduce the Paris Peace Conference that was conducted in 1919 by the Allied winners of World War I to decide the post-war settlement. State its significance in redrawing borders, imposing reparations and the formation of the league of nations.
Present the video Outcome of World War I (5:39). Students to complete the following questions from Resource 30 – the Paris Peace Conference video worksheet when viewing.
1. What were some of the major political changes that occurred after World War I? 
1. What was the League of Nations and what were its aims? 
1. What was the Treaty of Versailles and what where its terms for Germany in the aftermath of the war? 
Pause the video at 3:15 and discuss the term reparations. Based on class discussion students to add the definition.
1. What impact did World War I have on national borders in Europe? 
Pause at 3:40 and have students copy down the new nations formed.
1. When did the war officially come to an end? 
Formative assessment: discuss the questions and responses. Teacher to clarify any concepts that require further explanation.
Note: the following source analysis activity will require students to be divided into groups of 4. Each group is to be assigned a historical source. Teacher to decide on the best grouping to suit the context of the class and modify source materials to suit learners in each group. This may include translated or simplified versions if required. 
Some learners may require sentence starters when analysing sources and provide further scaffolding where needed.
Each group will be provided a source from Resource 31 – source analysis group task: the impact of the Paris Peace conference. Students to complete a short source analysis of the source and answer the guiding questions on the source sheet to account for the different perspectives of the Paris Peace conference.
Group 1: political cartoon showing Germany being squeezed by the Treaty of Versailles’s harsh terms
Group 2: political cartoon on the League of Nations
Group 3: excerpt from the Treaty of Versailles text
Group 4: excerpt from Woodrow Wilson’s speech
Each group to present an explanation of their source and the findings to the class, indicating the nature of the source, the content, the perspective shown and how valuable the source is in building an understanding of the impact of the Paris Peace conference.
Teacher to check for understanding by asking students to complete the following sentence prompts based on class discussion, in their notes:
One important outcome of the Paris Peace conference was …
One reason it changes the modern world is …
Formative assessment: review student responses to assess whether students have made clear connections between the sources provided and the Paris Peace Conference. Use the observations to determine whether to model and co-construct the next activity to support student outcomes.
Differentiation: extend students by having them create their own political cartoon or written source reflecting a minority or overlooked perspective (for example, a small nation affected by new borders, or a woman’s voice on peace).
Note: support students in their understanding of new terminology by using contingent scaffolding and refer to Appendix 1 – glossary of key vocabulary (see Supporting Resources) for students to add to their vocabulary development.
Introduce students to the next content point – reasons for the proliferation of political ideologies in the interwar period. Write down the key words on the board: ideology, proliferation, interwar period. Teacher to use a quick response method such as thumbs up/thumbs down to determine if students know the meaning of these key terms.
1. Teacher to offer clear and concise explanations of each term.
1. Teacher to then check for understanding by asking students through choral response for an example or synonym for each of the terms.
1. Teacher briefly explains these terms in context of why new political ideologies grew after World War I.
Differentiation: for EAL/D learners, teacher could provide a one-page key terms handout with simple definitions and illustrations/icons to support comprehension.
Note: for the next activity students will be completing a Jigsaw task Students could remain in the same grouping as the previous task, if this group worked well collaboratively.
Teacher to use existing groups established to form ‘expert’ groups. Each group will investigate one major political ideology that proliferated in the interwar period and account for the reasons for this.
group 1: fascism (Italy/Germany)
group 2: communism (Russia/Soviet Union)
group 3: liberal democracy (France/Britian/USA)
group 4: nationalism (multiple countries)
Note: as this task requires research, teacher will be required to plan ahead with suitable resources if students do not have their own digital devices with internet access.
Within groups, students to research, discuss and record information in response to questions in Resource 32 – political ideologies in the interwar period jigsaw task. 
Jigsaw sharing – students are directed to form new mixed groups with one representative from each expert group. In these groups students teach each other about the ideology they researched, focusing specifically on the reasons for its rise and impact. 
Jigsaw sharing: While in the mixed groups students to complete a summary of each ideology in the table in Resource 32 – political ideologies in the interwar period jigsaw task.
Conduct a class discussion comparing the reasons for the proliferation of the different political ideologies and draw connections by asking what impacts this would have had on the modern world. 
Suggested prompts to further student discussion:
· the rise of leaders like Hitler and Mussolini gaining power
· the breakup of old empires
· spread of communism
· the cold war.
Concluding the lesson: 
Students to complete an exit slip on the following question: 
Which political ideologies were caused by:
economic hardship (for example depression)
political instability (for example weak governments, civil war, political divisions)
social upheaval (for example strikes and protests for improved work conditions or improved rights).
Formative assessment: use the exit slips to gather data on student understanding. Reteach key concepts if required.
Evidence of learning:
Students will have demonstrated their ability to:
explain how the Paris Peace Conference influenced the political landscape
identify and describe key reasons for the proliferation of political ideologies in the interwar period
analyse historical sources for meaning
apply research skills to answer questions about the past.
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This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. 
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