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[bookmark: _Toc233882000]Overview
This teaching support resource supports Learning sequences 1 and 2 in Case and site study – The Lambing Flats riot available on Planning, programming and assessing History 7–10 (2024). Ways this student resource pack can be used include:
using the resources as worksheets, samples and models, tailoring them to address contextual needs and specific learning objectives
reviewing the resources during faculty meetings or planning days, jointly planning opportunities for team teaching, mentoring, lesson observation and sharing of student samples
employing the examples of resources and/or activities as a blueprint for designing student-specific tasks that cater to individual learning styles and needs
leveraging the strategies, texts, assessment practices, pedagogical practices and/or syllabus planning as an opportunity to backward map, ensuring a cohesive and comprehensive learning experience in History.
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc112681290][bookmark: _Toc148102967][bookmark: _Toc233882001]Outcome
A student:
· HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc233882002][bookmark: _Toc201218278][bookmark: _Toc112681291]Learning sequence 1 – site and sources
[bookmark: _Toc233882003]Resource 1 – case and site study context (teacher outline)
Note: the following case and site study leads students through an historical investigation focusing on the Lambing Flat riots, NSW, 1861, using a variety of evidence. A site study should be integrated within Stages 4 and 5 as a means by which students acquire knowledge, skills, values and attitudes from experience in the field or by analysing a virtual site using ICT. Site studies enable students to understand their historical environment and participate actively in historical inquiry. They can offer a means of interpreting the past and recognising how human occupation and use of the site has changed over time. Such an approach can lead to an understanding of the historical context in which changes over time occurred. 
Beginning with an overview of a selection of artefacts excavated from the site, the investigation examines other sources of evidence, such as the ‘Roll Up’ banner, a painting, newspaper articles and government sources from the time. By examining all types of evidence, students come to an overall understanding of events and will gain a further understanding of the limitations and challenges of different types of sources relating to an historical event and site.
[bookmark: _Toc233882004]Historical background
The first news of gold in the Lambing Flat district in NSW came in August 1856. Chinese miners were among the earliest miners there. The Lambing Flat anti-Chinese riots and confrontations took place from November 1860 to July 1861. It was the worst violence against Chinese migrants in NSW history. It was the most serious clash between miners and police following the Eureka Stockade in Ballarat, Victoria, in 1854 and was the first on the NSW goldfields.
There was scattered archaeological evidence left at the site. Altogether, archaeologists recovered 27,452 archaeological shards and fragments from the time. An introduction to several of these artefacts from the site provides opportunities to question such finds and attempt to draw evidence from them.
[bookmark: _Toc233882005]Key events
Chinese migration began with the arrival of the first Chinese labourers in NSW in 1848. Gold rushes in 1851 increased demand for labour. By 1851–1854, there were 3,000 Chinese indentured (contracted) labourers in NSW. By 1855, some began to arrive on the NSW goldfields. By 1860, 2,000 people lived at Lambing Flat, mostly searching for gold, including 500 Chinese people. 
Conflicts between European and Chinese miners flared up from November 1860–1861. On 27 January 1861, 1,500 European miners gathered at Lambing Flat to hear anti-Chinese speeches. The Riot Act was read out by Commissioner Dickson, but it failed to prevent the burning of Chinese tents and the expulsion of Chinese miners. 
On 17 February 1861, a mob drove out 200 Chinese miners from nearby Blackguard Gully. Fourteen men were arrested and locked up for the night. A police telegraph reported 5,000 to 6,000 diggers assembling at Lambing Flat. There were many arrests and reinforcements were requested. On 11 March 1861 reinforcements arrived: 130 men of the 12th Regiment, 43 artillerymen and 23 mounted policemen. The NSW Census of 1861 of the local area showed 8,996 men, 2,530 females, 496 Chinese men and no Chinese women.
In April 1861, Lambing Flat was renamed Young. On 17 May 1861, further riots occurred with Chinese stores destroyed. The military withdrew on 24 May with only a few soldiers left at the site. On 18 June, 25 Europeans behind the ‘Roll Up’ banner drove about 40 Chinese miners from the goldfields of nearby Wombat. On 30 June, Chinese miners were driven off other nearby fields by miners armed with bludgeons (heavy club-like weapon) and pick handles, and Chinese tents were burnt. Eye-witness reports were published in the Sydney Morning Herald. 
On 14 July, 3 men were arrested and, that evening, around 1,000 miners met with the police Captain and demanded they be released. He refused and different versions of the following events exist, including the miners’ claim the police fired first. A riot ensued at the police camp, shots were fired, 2 horses were shot, 2 police were wounded, buildings including the police barracks were damaged and miner William Lupton was killed. The mob was finally driven off. Police reinforcements finally arrived on 31 July and several miners were arrested.
The following court trial at Goulburn in September 1861 saw miners charged as well as other workers. All were acquitted except for a watchmaker. 
[bookmark: _Toc233882006]Why did conflict develop between the European and Chinese miners?
Few miners found enough gold to earn a living. The Chinese generally worked long hours as a team, had simple quarters and food. They were often more successful than many European miners. Many European miners complained that the Chinese miners muddied waterholes, worked on Sundays, were thieves, had unsanitary habits and accepted lower wages as labourers. They were easy targets. Previously in Victoria, there had been attempts to keep them out of the goldfields. There had also been previous outbreaks of violence against them.
[bookmark: _Toc233882007]Government response
In Sydney in the NSW Legislative Assembly throughout the second half of 1861, there were debates to restrict Chinese immigration. Several Chinese miners petitioned the NSW Government for compensation for losses they suffered during the riots, including stolen property, destroyed belongings and personal injury. Petitions were also received from European miners wanting to exclude Chinese miners from the goldfields. This was not granted, though The Gold Fields Act and Regulations of 1861 imposed penalties on aliens (foreign people) not authorised on goldfields, prohibited Chinese from new fields and restricted them to certain areas of established goldfields. On the same day, 22 November 1861, the Act to Regulate and Restrict the Immigration of Chinese restricted the number of Chinese migrants entering Australia and added £10 entry tax on new Chinese arrivals. In November 1863, prominent businesspeople of Young requested that restrictions on Chinese on the goldfields be lifted. This was refused. On 27 September 1866, The Goldfields Act was altered to remove restrictions on Chinese mining and, on 8 October 1867, the Chinese Immigration Act was repealed. 

[bookmark: _Toc179272825][bookmark: _Toc201218279][bookmark: _Toc233882008]Resource 2 – background to the Lambing Flat riots (student outline)
[bookmark: _Toc233882009]Background of the Lambing Flat riots
Use an online mapping site such as Google Maps to locate the town of Young, NSW.
Take notes based on teacher explanation of the historical background of the Lambing Flat riots while viewing a historical map of Young (see Appendix 1).
Create a town profile of Young, NSW, using the ‘Young’ section of the Hilltops and answer the following questions:
· Who are the traditional custodians of the lands around Young, NSW?
· When did Europeans arrive in Young, NSW? 
· Why did migration to Young by Europeans and non-Europeans increase rapidly in the 1860s?
[bookmark: _Toc233882010]Timeline of the Lambing Flat riots
As your teacher narrates the history of the Lambing Flat riots using the ‘Key events’ section (above), complete your timeline activity checklist (see Appendix 2), documenting significant moments in the history of the Lambing Flat riots. 
Colour code your timeline using highlighters to identify key decision points and trace cause-and-effect sequences. For example, the ‘Roll Up, No Chinese’ banner led to further anti-Chinese violence throughout 1861.
[bookmark: _Toc179272826][bookmark: _Toc201218280][bookmark: _Toc233882011]Resource 3 – archaeological evidence of riots 1 (student outline)
[bookmark: _Toc233882012]Introduction
Watch Site Introduction (1:47) (see Appendix 3) and add to your timeline of the Lambing Flat riots that was created in Resource 2. Answer the following questions while viewing the video:
· (From 0:00–0:44): ‘Where did the Lambing Flat riots occur? When did the Lambing Flat riots occur?’
· (From 0:45–1:09): ‘Why do the Lambing Flat riots matter?’
· (From 1:10–1:47): ‘What kinds of works were central to the development of the library site?’
Complete a virtual walkthrough of the site (see Appendix 4) and continue adding to your timeline.
Discuss the following questions with a peer and then generate answers together. Record the answers.
· What structures are currently located on the site of the Lambing Flat riots?
· How new do the structures appear to be and why?
· Did you notice any references to the Lambing Flat riots in the virtual walkthrough (see Appendix 4)? If so, what kind of references were made? Why do you think the references are there?
[bookmark: _Toc233882013]Initial analysis of sources
Access the source analysis questions (see Appendix 7).
Access the online 3D models of sources found at Lambing Flat (see Appendix 5).
Carefully observe your teacher as they model how to examine one of the provided sources in the 3D environment, noting down their initial observations using the source analysis questions. 
Work with a peer and your teacher to select another one of the provided sources and note down your initial observations using the source analysis questions. Consider which elements you can complete and which elements you cannot complete at this stage.
Work individually to select the final one of the provided sources and note down your initial observations using the source analysis questions. Consider which elements you can complete and which elements you cannot complete at this stage.
Discuss what you may be able to conclude about the Lambing Flat riots based on the 3D models of sources alone. Consider whether you can confidently connect any of the sources to events on the timeline created in Resource 2.
Write a paragraph in response to the question: ‘What do the 3D models of sources tell us about the Lambing Flat riots?’ You may use a range of strategies to support writing and show understanding, including the use of technology or multi-modal options.
Provide peer feedback using the  strategy.
[bookmark: _Toc179272827][bookmark: _Toc201218281]

[bookmark: _Toc233882014]Resource 4 – archaeological evidence of riots 2 (student outline)
[bookmark: _Toc233882015]Source explanation videos 
Access the source explanation videos (see Appendix 6) as a class.
Have 3 copies of your source analysis questions (see Appendix 7) readily available to you.
Watch each of the videos as a class. You should be actively adding to your source analysis questions during 3 of the 8 videos. The videos address: a collection of sewing pins, a military button, a glass bottle, a belt buckle, a percussion cap from a rifle, the heel of a man’s boot, an ointment jar and a porcelain ginger jar. 
Break into small groups and select one of the 8 sources to discuss. Use your knowledge of the source and notes on your source analysis questions to discuss the following questions. Record your answers as you discuss the questions:
· Describe your chosen source. What is it?
· What do you think was its purpose or function?
· What does the source tell you about the site or life at the site?
· What does the source tell you about:
armaments (weapons and military equipment), law and order on the goldfields
domestic life including clothing, food and drink
movement of goods or people around NSW
the presence or absence of non-European peoples
women and/or children?
Note: not every source will address each of the points above.
· Do you think that the source is a significant find? Does it change the way that you think about the Lambing Flat riots?
[bookmark: _Toc179272828][bookmark: _Toc201218282]

[bookmark: _Toc233882016]Resource 5 – archaeological evidence of riots 3 (student outline)
[bookmark: _Toc233882017]Initial assessment of the ‘Roll Up’ banner
Examine the ‘Roll Up’ banner (see Appendix 8). Add when the ‘Roll Up’ banner was paraded to your timeline. Consider whether the banner started the riots or reflected existing tensions. 
Conduct a source analysis of the banner using the information provided in Appendix 8 and the source analysis questions (see Appendix 7). 
Break into small groups. Discuss the following questions:
· What does the banner suggest about the purpose of the riots? 
· Who was the banner targeting? What evidence supports this? 
· What does the banner suggest about attitudes towards Chinese people at Lambing Flat? 
· How does this source add to or change what you already know from the other sources?
Individually write a paragraph in answer to the following question: ‘What does the banner suggest about attitudes towards Chinese people at Lambing Flat?’ 
Compare your answer to that of a peer using a Think-Pair-Share routine. Consider the level to which you agree or disagree. If you agree, identify why you agree and if you disagree, discuss the reasons for your disagreement with reference to evidence from the banner (see Appendix 8).
[bookmark: _Toc233882018]Additional context for the ‘Roll Up’ banner
Watch ‘Roll Up, No Chinese’ banner (7:31) as a class and add to your source analysis questions (see Appendix 7) as appropriate.
In small groups, discuss: 
· Whose perspective is represented in the ‘Roll Up’ banner?
· What does the ‘Roll Up’ banner tell you about:
armaments, law and order on the goldfields
domestic life including clothing, food and drink
movement of goods or people around NSW
the presence or absence of non-European peoples
women and/or children?
· Does the ‘Roll Up’ banner change the way that we think about the Lambing Flat riots?

[bookmark: _Toc179272829][bookmark: _Toc201218283][bookmark: _Toc233882019]Resource 6 – visual and written evidence of the riots (student outline)
[bookmark: _Toc233882020]Introduction
Write 3 sentences answering the following question: Why do historians and archaeologists need to corroborate the evidence provided by artefacts found during archaeological excavations?
Discuss your reasons with a peer via a Think-Pair-Share routine. Do you agree? If not, consider why you might disagree about the purposes of corroboration. 
[bookmark: _Toc233882021]Analysing visual evidence
Carefully examine the painting in Appendix 9 and read the bibliographic information associated with it.
Create a concept map describing the scene in the painting. Consider the inclusion and organisation of both the human and natural environments. 
Answer the following questions in written form. Write 3 to 4 sentences in response to each question:
· What appears to be happening? 
· What can we now add to our understanding about events at Lambing Flat? 
· What further evidence would be required to understand events of the time?
[bookmark: _Toc233882022]Analysing written evidence
You will be divided into either 4 or 8 groups (1 to 2 groups per petition in Appendix 10). 
One student in each group should read the petition out loud to the remaining group members who are encouraged to follow along on their own copy of Appendix 10.
Older documents, particularly legal or government documents such as petitions, often include language that may be difficult to understand. Work as a group to annotate the petition with teacher guidance. For each section of the petition:
· highlight or underline key words and phrases 
· write short notes to explain what the section is saying in your own words 
· identify the main idea of each section.
Work as a group to highlight elements of your annotated petition that provide additional evidence about the riots at Lambing Flat. You can compare the content of the petition to the timeline that you created in Resource 2 to determine what content constitutes additional evidence.
Work individually to answer the following questions in written form. Write 3 to 4 sentences in response to each question:
· Who is the petitioner?
· What is the petitioner asking for and why? 
· What can we now add to our understanding about events at Lambing Flat? 
· What further evidence would be required to understand events of the time?
Provide peer feedback using the Two stars and a wish strategy.

[bookmark: _Toc233882023]Learning sequence 2 – site interpretation 
[bookmark: _Toc233882024]Resource 7 – interpreting the Lambing Flat riots (student outline)
[bookmark: _Toc233882025]Introduction
Listen and take notes as your teacher explains why perspective and interpretation matter when understanding the past.
Access the document B32 Heritage Interpretation Strategy (pp. 32-38) and break into 3 groups (or a multiple of 3) to complete a jigsaw activity. Each group should read and summarise information from one of the 3 key themes that informed heritage interpretation on the Lambing Flat site:
· Deep Time, Enduring Presence
· A Rich and Prosperous Land
· ‘Roll Up, No Chinese’
After generating a summary, form new groups of 3 students where each student has developed expertise on a different theme.
Take 3 minutes each to share what you have learnt about your focus theme while your peers take notes. Your explanation could include: 
· the main idea or message of the theme
· key historical points or examples
· how this theme helps interpret the Lambing Flat site
· what perspective the theme highlights and why it matters for understanding the past.
Interpreting the past
Generate a 1-paragraph summary in response to the question: What happened during the Lambing Flat riots of 1861 and how do we know that it happened? 
Compare your response to that of 3 other class members, noting the similarities and differences.
As a class, discuss why different students reached different conclusions about the riots or used different evidence to support their views. Consider how different types of evidence may lead to different conclusions. What sources that may not have survived would contribute to our understanding of the site?
Break into groups again with each group answering one of the following questions:
· Based only on the archaeological evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
· Based only on the written evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
· Based only on visual evidence, what could be written about the site and its history? Which sources survived by chance or by human intervention?
As a class, discuss why different types of evidence led to differing conclusions about what happened during the riot. Consider what might be the limitations of using only one type of evidence to understand an historical event.
Use archaeological, written and visual evidence to write a 1-page report of events that took place in Young from 1860 to 1862. For your report include:
· a clear chronological account of key events between 1860 and 1862
· specific examples of archaeological evidence for example, artefacts, site features and what they reveal
· specific examples of written evidence for example, newspapers, government documents, letters and what they reveal
· specific examples of visual evidence for example, sketches, photographs, banners and what they reveal
· an explanation of how each type of evidence contributes to understanding the riots
· a reflection on the limitations of each evidence type
· a concluding statement about how combining multiple types of evidence strengthens historical interpretation.
[bookmark: _Toc233882026]Why does the site of the Lambing Flat riots matter today?
Write 3 sentence answers to the following questions individually: 
· What excites you about the Lambing Flat site?
· Why should students make it a priority to look at Lambing Flat as a site study? 
Watch an excerpt of the panel discussion (Appendix 13) between:
· Dr Bec Parkes, lead archaeologist during the excavation of the Lambing Flat site and director of Lantern Heritage.
· Dr Jennifer Lawless, consultant historian and educational lead for the Lambing Flat riots site and source study.
· Dr Simon Graham, HSIE curriculum advisor and project lead for the Lambing Flat riots site and source study. 
Discuss the answers that Dr Parkes and Dr Lawless provided to the questions above with a peer. Answer these questions:
· What is similar between your answers and those of Dr Parkes and Dr Lawless? 
· What is different? 
· What evidence or ideas did they include that you did not? 
· How would you improve your answer based on what you have seen?
As a class, complete a Think-Pair-Share routine to explore how different perspectives can lead people to approach and value historical sources and sites differently. 


[bookmark: _Toc179272833][bookmark: _Toc201218285][bookmark: _Toc233882027]Resource 8 – remembering the Lambing Flat riots (student outline)
[bookmark: _Toc233882028]Introduction
Take notes based on teacher explanation of the role of perspective and memorialisation in efforts to understand the past. 
Access the NSW War Memorials Register.
Scroll down the page to use the ‘Search memorials by suburb or postcode’ function to identify a memorial in your local area or nearby your school.
Answer the following questions:
· What kind of memorial is it? Is it a statue, a plaque or a roll of honour?
· Who or what does the memorial commemorate?
· What is the main perspective that the memorial communicates?
· Are there any stories that are missing in the memorial?
[bookmark: _Toc233882029]Examples of memorialisation of the Lambing Flat riots
Examine the newspaper article (see Appendix 11). Note the year the newspaper article was published and write 3 sentences describing how the Lambing Flat riots are memorialised in the article.
Examine the memorial scroll (see Appendix 12). Note the year the memorial scroll was published and write 3 sentences describing how the Lambing Flat riots are memorialised in the scroll.
Review the examples of historical memorialisation of the events that occurred at Lambing Flat in the virtual walkthrough of the Lambing Flat riots site (see Appendix 4). Explore the virtual walkthrough to find the following examples of memorialisation:
· sign commemorating the reading of the Riot Act in Young on 14 July 1861
· engravings on the footpath telling the story of the riots
· information panels commemorating aspects of the riots.
Individually create a pamphlet that provides an historical overview for visitors to the site, highlighting key examples of memorialisation. Include a section that explains the significance of at least one of the archaeological artefacts that you have studied.
When creating the pamphlet consider: 
· how your priorities may influence representations of the site
· whose stories you are telling in your pamphlet and whose stories might be omitted. How intentional are these choices?
[bookmark: _Toc201218286][bookmark: _Toc179272834]

[bookmark: _Toc233882030]Supporting resources
[bookmark: _Toc201218287][bookmark: _Toc233882031]Appendix 1 – map of Young
A version of the map that can be enlarged is available here.
[image: A map of the town and vicinity of Young, NSW.]
‘Sketch of Burrangong (Young) goldfield. NRS 13886 Sketch book 8 folio 152’ by Museums of History New South Wales is available in the public domain.
[bookmark: _Toc179272835][bookmark: _Toc201218288][bookmark: _Toc233882032]Appendix 2 – timeline student checklist 
Table 1 – student timeline checklist
	Timeline feature
	Not present
	Present
	Present with enough information

	Title of timeline
	
	
	

	Scaled time intervals
	
	
	

	Appropriate terms related to time
	
	
	

	Date of key event
	
	
	

	Title of key event
	
	
	

	Description of key event in annotation
	
	
	


[bookmark: _Toc179272836][bookmark: _Toc201218289]

[bookmark: _Toc233882033]Appendix 3 – site introduction video
[image: A aerial photograph of the town of Young, NSW.
]
The Site introduction (1:47) video provides students with an overview of the history of the Lambing Flat riots site and context for understanding the current uses of the site.
Note: students can pause the video, toggle closed captions and adjust the video speed using the control ribbon at the bottom of the video interface.
[bookmark: _Toc179272837][bookmark: _Toc201218290]

[bookmark: _Toc233882034]Appendix 4 – virtual walkthrough of site
[image: A screenshot of the virtual walkthrough of Hilltops Young High School Library.]
The virtual walkthrough of Hilltops Young High School Library and the surrounding environment enables students to explore the contemporary physical environment on the Lambing Flat riots site. In the virtual environment, students can:
explore the ground floor of Hilltops Young High School Library, including the space in which the artefacts referred to throughout this site and source study are displayed
· access the video explainers of sources (see Appendix 6)
· explore the physical environment immediately adjacent to Hilltops Young High School Library, including Young Heritage Walk in Carrington Park
· explore the heritage information boards located along Young Heritage Walk
· explore Young Historical Museum and the immediate context of the ‘Roll Up, No Chinese’ banner. 
Note: students can move between locations by clicking on the circle containing four squares on the bottom left of the screen.

[bookmark: _Toc179272838][bookmark: _Toc201218291][bookmark: _Toc233882035]Appendix 5 – 3D models of sources
[image: An image of a 3 dimensional model of an artefact.]
‘YHS417 Ointment’ by HSIE is licensed under CC BY 4.0.
3D models of 3 key artefacts found on the site of the Lambing Flat riots are accessible via the links below:
· Belt Buckle
· Ointment jar
· Chinese Porcelain. 
Note: students can use the cursor to rotate the 3D model.
[bookmark: _Toc179272839][bookmark: _Toc201218292]

[bookmark: _Toc233882036]Appendix 6 – video explainers of sources
[image: A screenshot from a video explaining how to interpret an artefact from the Lambing Flat site.]
Video explainers of 8 key artefacts found on the site of the Lambing Flat riots are accessible via the links below:
· Sewing Pins (2:32)
· Military Button (3:26) 
· Glass Bottle (1:12) 
· Belt Buckle (2:24) 
· Percussion Cap (3:30)
· Men's boot or house-shoe (1:34) 
· Section of an Ointment Jar (1:18)
· Chinese Porcelain Ginger Jar (2:38)
Note: students can pause the video, toggle closed captions and adjust the video speed using the control ribbon at the bottom of the video interface.

[bookmark: _Toc179272840][bookmark: _Toc201218293][bookmark: _Toc233882037]Appendix 7 – source analysis questions
Source name: _________________________________________________________________
Object-based source analysis questions:
What type of source is this? (For example, a mug, an item of clothing.)
What do you first notice in this source? 
What details can you see? 
What type of object is this? 
What was it likely used for? 
What does this suggest about life at Lambing Flat? 
What does this source not tell us? 
What other information would help you understand Lambing Flat better?
Written source analysis questions:
1. What type of source is this? (For example, a newspaper, a letter.)
When was is written?
Who was the author?
Who is the intended audience?
What is the purpose of the source?
What does this suggest about life at Lambing Flat? 
What does this source not tell us? 
What other information would help you understand Lambing Flat better?
[bookmark: _Toc179272841][bookmark: _Toc201218294]

[bookmark: _Toc233882038]Appendix 8 – ‘Roll Up’ banner 
[image: An image of the 'Roll-up, no Chinese' banner paraded by miners during the Lambing Flat riot.]
The banner above was made in 1861 and is now located in the Young District Historical Museum. Written on the banner are the words ‘Roll Up, No Chinese’. The banner is made from canvas and painted on it are the stars of the Southern Cross and the St Andrews Cross on a blue background. The banner was paraded by miners 3 times during the period of the Lambing Flat riots:
· 18 June 1861: 25 Europeans marched behind the banner to drive out around 40 Chinese from the goldfield at Wombat, a settlement to the south of Lambing Flat.
· 30 June 1861: miners marched behind the banner to drive out around 2,000 Chinese miners from the Burrangong goldfield adjacent to Lambing Flat.
· 16 July 1861: the banner was paraded at the public funeral of a miner William Lupton at Spring Creek, another settlement near Lambing Flat.
The banner was initially owned by the miner Timothy McCarthy, a leader of the Miners Protective League. The banner was bought by the Young District Historical Museum in 1964. 
The ‘Roll Up’ banner contains historical material that discriminates or promotes discriminatory behaviour and should only be used for study purposes that are relevant to the delivery of the curriculum. This source should be used with awareness of the Controversial issues in schools policy.
The video explainer of the ‘Roll up, No Chinese’ banner used during the riots and held by the Young District Museum is available via ‘Roll Up, No Chinese’ banner (7:31).
Note: students can pause the video, toggle closed captions and adjust the video speed using the control ribbon at the bottom of the video interface.
[bookmark: _Toc179272842][bookmark: _Toc201218295]

[bookmark: _Toc233882039]Appendix 9 – painting of Lambing Flat 
[image: A painting of the Camp Hill settlement on Lambing Flat at the time of the riots.]
‘Camp Hill Young at time of riot, 1860-61’ by Pierre Nuyts is available in the public domain .
[bookmark: _Toc179272843][bookmark: _Toc201218296]

[bookmark: _Toc233882040]Appendix 10 – written evidence of riots
Petition 1: Su San Ling Doh to the NSW Legislative Assembly, 12 March 1861.
“.. On the 22nd day of December 1860, I went on to Lambing Flat; I went to the Commissioner and asked him if Chinamen would be allowed to dig on these diggings, and he said “Yes”. I had a Miners Right from the Snowy River. I accordingly commenced work on 25th January. The Europeans posted notices on the diggings, stating that, on the 27th, if the Chinese would not clear out by that date, they would drive them away. I asked the Europeans for three days to remove my goods, bought at Walker’s Store in Braidwood, and partly not paid for, which they would not grant me. I then asked for one day and was refused. On the 27th I was drove off with the rest of my countrymen. I asked policemen to look after my goods. Early on the 28th I went on to the diggings again; I found about 20 or 30 Europeans and one woman by my tent, my goods all gone, and my tent burning; my goods amounted in value to £300.”
Petition 2: Kew Loong Pow (storekeeper) to the NSW Legislative Assembly, April 1861.
“… about December 1860, … Kew Loong Pow, was a licensed Storekeeper at the Lambing Flat Diggings, and I was peaceably and quietly prosecuting (taking legal action) my business there as a storekeeper till the 27th of that month, when I was driven from the said diggings with the rest of my countrymen; my property, consisting of general provisions was destroyed, amounting in value to about (£850) … I am, in consequence, left destitute (extremely poor), and without the means of providing a living either for myself or infant son.”
Petition 3: Mun Gaim to the NSW Legislative Assembly, 9 April 1861.
“That your Petitioner was born at Hong Kong, in China, is unacquainted (not familiar) with the English language, and came over from San Francisco to this colony in the ship Europa in the year 1858, with the intention of working at the gold fields.
That year, by great exertion and unwearied industry (hard work and effort), saved a small sum of money, with which he purchased and forwarded goods to the diggings at Lambing Flat – erected his tent and established a store on the diggings.
That, only five days after the establishment of the store, the European diggers at Lambing Flat, illegally, and by force, drove your Petitioner and other Chinese from the said diggings to a distance of five miles and burnt the tent of your Petitioner, together with the goods therein, consisting of Chinese silk and crepe (thin fabric), and other Chinese and European products – your Petitioner not being able to save anything. That the property of your Petitioner, to the value of £500, was so burnt and destroyed by the said diggers. That your Petitioner, since his arrival here, has conducted himself peaceably, and has not committed any offence against the laws of the colony.”
Petition 4: Simon San Ling (interpreter) to the NSW Legislative Assembly, 5 September 1861.
“That your Petitioner resided for five months at Lambing Flat… where he acted as an interpreter between his countrymen and Europeans… That your Petitioner is a Catholic, married to a European wife of the same faith, and has a family of three young children, natives of the Colony. 
That on the 30th June, your Petitioner was in occupation of a tent at a place called Back Creek, six or seven miles from Lambing Flat…a multitude of about 1300 or 1400 persons, strangers to your Petitioner, assembled near your Petitioner’s tent, in a riotous and disorderly manner, with firearms and other weapons, some being on horseback, but the most on foot, and with evident purposes of violence and hostility towards your Petitioner and other natives of China.
That, without provocation (cause of anger) on your Petitioner’s part, some of the aforesaid (mentioned earlier) persons so assembled, drove your Petitioner, his wife, and family, with violence from their tent, and destroyed the same and other property of your Petitioner with fire.
That in trying to escape, your Petitioner was pursued by two of the persons on horseback, and by several of the persons on foot, by whom, or some of whom, your Petitioner was beaten with sticks, knocked down, and wounded…
Simon was robbed of £7, two gold nuggets and a pocketknife. He hid in the bush for several hours and eventually returned to find his tent burnt, most of his property destroyed and his wife and children with only the clothes they wore. He stated that police made no attempt to find the attackers.”


[bookmark: _Toc179272844][bookmark: _Toc201218297][bookmark: _Toc233882041]Appendix 11 – newspaper article
[image: Image and text from the Sydney Mail newspaper, recalling the story of the Lambing Flat riots.]
‘1860 – The Riots at Lambing Flat in the Young District, New South Wales’ (1935, July 10) by Sydney Mail is available in the public domain.
Note: excerpts from the text read: ‘In December, 1860, there occurred at Lambing Flat, near Young, the initial incident in what was to develop into one of the most sensational events in the history of New South Wales – an event which, for its drama and violence, and its close approximation to civil war is only comparable in Australian records to the tragedy of the Eureka Stockade. The miners at the Lambing Flat gold diggings took objection to the many Chinamen [sic] working on the field and demanded their expulsion. The Government ignored the demand, so the diggers took the law into their own hands and perpetrated (carried out) many cruelties on the unfortunate Chinese in an endeavour (attempt) to drive them from the field…’ 
This source contains discriminatory language and descriptions of violence towards Chinese people. It must be used strictly for the purpose of historical analysis and must not be normalised or endorsed.
Teachers are required to:
· explicitly acknowledge the offensive and outdated language (for example, ‘Chinamen’) before engaging with the source 
· explain that this language reflects attitudes of the time and is now considered inappropriate and harmful 
· frame the content within the historical context of the Lambing Flat riots 
· ensure all classroom discussion is respectful and focused on evidence-based historical understanding.
This activity must be conducted in line with the NSW Department of Education’s Controversial issues in schools policy.
[bookmark: _Toc179272845][bookmark: _Toc201218298]

[bookmark: _Toc233882042]Appendix 12 – memorial scroll
[image: Stitched panels of the Harvest of Endurance scroll featuring ‘Anti-Chinese violence’ and ‘Lambing flat riots’.]
[image: Stitched panels of the Harvest of Endurance scroll featuring ‘Anti-Chinese violence’ and ‘Lambing flat riots’.]
‘Harvest of Endurance scroll: A History of the Chinese in Australia, 1788-1988’ by Mo Xiangyi, assisted by Wang Jingwen © Australia-China Friendship Society. Courtesy of National Museum of Australia.


[bookmark: _Toc179272846][bookmark: _Toc201218299][bookmark: _Toc233882043]Appendix 13 – panel discussion
This resource is a video recording of a discussion that occurred on MS Teams in the context of a HSIE Statewide Staffroom event to explain and promote the Lambing Flat riots site and source study. 
The participants responded to 5 questions over the course of the discussion. Click on the links below to access the video associated with each question.
· How did you approach the Lambing Flat site? (6:04) 
· What excites you about the Lambing Flat site? (6:37) 
· Were you challenged by the limitations of the site? (5:16) 
· How might historians interpret the site? (3:38)
· What do you want us to take from the site study? (4:05)
[bookmark: _Toc201218300]
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