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[bookmark: _Toc233886100]Overview
This student resource pack supports learning sequences 1 to 3 in the Depth study (core) – Australia: making a nation – from Federation to WWI (1889 – c. 1919) and should be considered in conjunction with the sample program, sample assessment package and slide deck on assessing the value and limitations of sources. The activities provided for this learning sequence are designed to allow students to work with related historical concepts and skills and to communicate an understanding of the origins, development and impact of Australia becoming a nation. Ways this student resource pack can be used include:
using the resources as worksheets, samples and models, tailoring them to address contextual needs and specific learning objectives
reviewing the resources during faculty meetings or planning days, jointly planning opportunities for team teaching, mentoring, lesson observation and sharing of student samples
employing the examples of resources and/or activities as a blueprint for designing student-specific tasks that cater to individual learning styles and needs
leveraging the strategies, texts, assessment practices, pedagogical practices and/or syllabus planning as an opportunity to backward map, ensuring a cohesive and comprehensive learning experience in History.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this teaching support resource when planning for teaching and learning.
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc112681290][bookmark: _Toc148102967][bookmark: _Toc226716783]

[bookmark: _Toc233886101]Outcomes
A student:
HI5-SPE-01 analyses the key features and structures of past societies, historical periods and events 
HI5-CPP-01 accounts for different contexts and perspectives of the past 
HI5-IEP-01 explains how significant ideas and events have shaped the past 
HI5-SOU-01 integrates evidence from sources to develop historical accounts, explanations and arguments about the past 
HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry 
HI5-COM-01 communicates historical arguments using historical terms and concepts for a range of purposes, audiences and contexts
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc233886102]Learning sequence 1 – Background and origins of Australia: making a nation – from Federation to WWI 
[bookmark: _Toc233886103]Resource 1.1 – Australia – the lucky country?
Source 1
Figure 1 – Australian Migration Office Poster, encouraging Britons to move to Australia
[image: Poster promoting migration to Australia features a brick wall shaped like Australia and text "Build your children's future!" stating the cost is £10 and lists bullet points highlighting free travel for youth under 19, new life opportunities, space to live, higher wages, lower taxes, and 40-hour workweek.]
Source: ‘1955 Australian Migration Office Poster’ by Australian Migration Office (courtesy of the Powerhouse Museum) is available in the public domain.
Look carefully at Source 1 above and complete the following questions:
What reasons were provided in the source for why Australia was a lucky country, a country that people would want to move to?
Has Australia been lucky for everyone? Can you think of any groups that have missed out over time?
[bookmark: _Toc226716786][bookmark: _Toc233886104]Resource 1.2 – timeline of Australian democracy
Create a timeline of ‘Key democratic developments’ using Milestones in Australian democracy.
You must identify and chronologically sequence 5 key milestones, providing a justification for each. You can create a digital timeline using programs such as ReadWriteThink. You must also identify and sequence 2 undemocratic developments, which show that while some things did change, others remained the same. Here is an example of one of each:
Democratic development: Western Australia was the last Australian colony to become self-governing in 1890, meaning that the colony was independently governed by the state of Western Australia.
Undemocratic development: Immigration Restriction Act of 1901 which denied entry to groups of migrants on racial grounds.


Figure 2 – timeline of Australian democracy
[image: A vertical timeline diagram displays four labeled points: 1850, 1875, 1900, and 1920, arranged from bottom to top. The timeline uses a single line with arrowheads at both ends, indicating progression through these years.]
[bookmark: _Toc226716787]

[bookmark: _Toc233886105]Resource 1.3 – democracy profile: the Eureka Rebellion
Using the National Museum of Australia’s learning module Eureka Stockade, read the article, examine the sources provided and answer the following questions:
1. Outline the impact of the discovery of gold in Victoria.
What decision did the colonial government make that made the miners furious and rebel?
What else motivated the miners to get political?
What tragedy made the situation worse?
Explain why the miners might have used the ‘Southern Cross’ symbol on their flag to represent workers. 
Despite the failure of the rebellion, why is the Eureka Stockade seen as a victory for the miners?
Using the Peter Lalor source extract, answer the following questions:
1. Why do you think that Eureka leader, Peter Lalor, asked the miners to swear allegiance to the southern cross?
Lalor talks about standing ‘truly by each other, and fight to defend our rights and liberties.’ What rights and liberties is he referring to?
[bookmark: _Toc226716788]

[bookmark: _Toc233886106]Resource 2.1 – explain response – PEEL paragraph
1. Write a PEEL paragraph explaining the developments that led to the establishment of democracy in Australia.
Question: Explain how the Eureka rebellion and 2 other developments contributed to the establishment of democracy in Australia. Work through the 3 stages below with your teacher.
[bookmark: _Toc112681291]How to ‘explain’ in History
We can use the definition for ‘explain’ provided by the English syllabus glossary: Relate cause and effect; make the relationships between things evident; or provide why and/or how (NESA 2022).
What are we explaining here? The developments that led to democracy in Australia.
Example of development: the Eureka Stockade Rebellion.
Table 1 – explain: cause and effect – I do
	Cause
	Effect
	Relationship to democracy

	Gold rush explodes in Victoria, the colonial government struggles to keep things under control.
	Miners unite together in ‘monster meetings’ to discuss their concerns.
	Example of the people, the workers, exercising their democratic right to assemble, protest and appeal against injustice.

	Unaffordable mining licence.
	Violent confrontation between the 2 groups leading to deaths and the arrest and trial of 13 miners.
	Twelve new members were added to the Victorian Legislative Council, 4 from the Queen and 8 directly from the people.

	Allegations of corruption and injustice after murder of miner appears to go unpunished.
	People of Victoria expressed their opposition to Governor Hotham who launched an inquiry.
	The Southern Cross became a symbol of resistance against authority and of the worker and trade unions.

	Colonial government ignored demands for change.
	Each of the miners were released after a trial, the mining licence fee was removed as well as corrupt mining officials.
	A shift to representative power.


PEEL paragraph – the Eureka Stockade
Question: Explain how the Eureka Rebellion and 2 other developments contributed to the establishment of democracy in Australia.
Table 2 – explain: the Eureka Stockade rebellion – We do
	PEEL
	Sample

	Point or statement that directly answers the question (P)
	The Eureka Stockade Rebellion was a major contribution to the development of democracy by demonstrating a big shift away from colonial power to people power in Australia. 

	Expand on, explain your point (E)
	By coming together to protest against a colonial government that refused to address their concerns, the Eureka miners showed that governments need to listen to and be accountable to the people. 

	Evidence and examples of your point
	Despite the violent nature of the rebellion, the Victorian people demanded change and the Governor’s enquiry changed how miners were treated and made the Southern Cross a symbol of resistance. 

	Link it back to question (L)
	It is for this reason that the Eureka rebellion is regarded by many as the birthplace of democracy in Australia. 


PEEL paragraph – We do: use your knowledge of 2 other developments to add to the Eureka Stockade and answer the question below.
Question: Explain how the Eureka rebellion and 2 other developments contributed to the establishment of democracy in Australia.
Table 3 – explain: developments that led to democracy in Australia – You do
	PEEL
	Response

	Point or statement that directly answers the question (P)
	

	Expand on, explain your point (E)
	

	Evidence and examples of your point (E)
	

	Link it back to question (L)
	


Check For Understanding
Exit slip: 3, 2, 1. Write down:
‘Three things I learned today ...’
‘Two things I want to go over again ...’
‘One question that I have ...’
[bookmark: _Toc233886107]Resource 3.1 – vocabulary list
Use this vocabulary list throughout the unit, filling in the columns to break down terms and concepts as they are encountered. The first 2 have been completed as an example. 
Table 4 – vocabulary list
	Word
	What I think it means or what it would look like visually
	Dictionary definition
	Use it in context or synonyms

	Democracy

	People have a say in how they are governed.
‘hand dropping a vote into an electoral box’
	A form of government where political power rests with the people who vote their elected representatives into parliament.
	‘Women gaining the right to vote strengthened Australia’s democracy’.
republic, self-government

	Egalitarianism
	Fairness and justice.
‘scales of justice’

	The concept or idea that all people should have the same rights and opportunities.
	‘The expression “a fair go” is an example of egalitarianism’.
equality, equity, fairness

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


[bookmark: _Toc226716790]

[bookmark: _Toc233886108]Resource 3.2 – Frayer diagram – perspective
Complete the Frayer diagram below together with your teacher and read through the History Skills resource The difference between opinion and perspective. Some examples have been provided for you.
Figure 3 – Frayer diagram on perspective
[image: Diagram presenting concept of "Perspective" divided into four labeled quadrants: Definition ("Point of view"), Characteristics ("How you see or feel about something"), Examples ("British," "Colonial"), and Non-examples ("Opinion"). 
]
[bookmark: _Toc226716791]

[bookmark: _Toc233886109]Resource 3.3 – background to Federation
Together with your teacher, read the Parliamentary Education Office Federation fact sheet to establish a context for the process of Federation by responding to the following questions: 
1. Explain the process behind how Australia became a nation, and how it became a Federation. 
How would this new nation work? What agreement or rules would it follow?
What problems were occurring under the colony system? 
How would Federation help this? 
Click on the link for Henry Parkes's Tenterfield Oration (speech). According to Parkes, what could one national government do better than 6 colonies? 
Parkes calls for ‘the creation on this Australian continent of an Australian government’. What point is he making here? 
[bookmark: _Toc226716792]

[bookmark: _Toc233886110]Resource 3.4 – annotated timeline to Federation
Create an annotated timeline of 5 more key events/developments leading to Federation. Use the Parliamentary Education Office The Federation of Australia resource to do this. 
[bookmark: _Toc226716793]Figure 4 – annotated timeline to Federation
[image: Horizontal bar chart displays data for years 1880, 1900, and 1910 with blank labels on each for students to fill in themselves. Y-axis labeled with years in ascending order from bottom (1880) to top (1910).]


[bookmark: _Toc233886111]Resource 3.5 – perspectives on Federation 
In groups of 6, research and account for the different perspectives to Federation held by the various colonies/states. Each group will be assigned a separate state. There are a range of source and content activities to complete in Table 5 below before reporting your group’s findings back to the class.
Use resources from the Museum of Australian Democracy’s online site Getting it Together – From Colonies to Federation. You will need to complete each of the 4 tasks in the table below for your assigned state. An exemplar has been provided below the table for how you could complete Task 4.
Perspectives on Federation – your state
[bookmark: _Ref233383197]Table 5 – perspectives on Federation
	Task
	Context, experiences and perspective of Federation

	1. Read through the Getting it Together – Investigations on the home page for that state, briefly outlining relevant parts of its colonial history, population and other features.
	

	Select the Getting it Together – People and Places link and write down what factors, events and people were shaping the state in the 1880’s and 1890’s.
	

	Select the Getting it Together – People and Places or the Getting it Together – Road to Federation link and then any of the Investigation and Resource links for that state and do the following: 
What is the overall position/perspective of the state towards Federation? You may need to do some extra research to get more context about the source or ask your teacher. 
	

	Select 2 sources from any of the resource sheets for each state. Identify each source, explain its perspective towards Federation and account for why people at that time and place had that perspective.
(Examine the referendum results under the Road to Federation link to help with this, as well as a boarder look at the sources for your state.) 
	




Source component – teacher-modelled example
Source 1
Extract from letter written by future first Australian Prime Minister Edmund Barton to his local newspaper on the night before the colonies voted on whether to become a Federation.
‘One word, I may, however, add as your fellow elector. New South Wales is my native colony—it is my home … It is the birthplace of my children … In voting for the Bill, I am committing myself, and the happiness of my children, to the Australian future. You do no less, but you do no more.’ 
Maitland Daily Mercury, June 1898 
Source: Open Letter from Edmund Barton to the Maitland Daily Mercury, 1898, Getting it Together – From Colonies to Federation Courtesy of the Museum of Australian Democracy at Old Parliament House, available in the public domain 
The perspective of Source 1 is proud and nationalistic in identifying with Australia, with Barton calling NSW ‘my native colony’ and the ‘birthplace of my children’. Barton’s perspective is more of an average voter rather than a politician. This can be accounted for by the nature of the source as a letter to the newspaper, the day before the vote where he is trying to persuade fellow voters. His perspective can also be accounted for by the growing Australian identity of the population where more and more people like Barton’s daughter were born in and identify with Australia and not Britain. 


Source 2 (available as Appendix A at the end of this student resource package) 
Figure 5 – Woman’s Christian Temperance Union leaflet. Many female suffragettes supported Federation, seeing it as a way towards gaining the right to vote.
[image: A historical poster titled "Why Should I, a Woman, Vote?" presents twelve reasons advocating women's right to vote, emphasizing logical, moral, and social arguments, highlighting themes such as constitutional rights, social justice, and political responsibility, issued by Woman's Christian Temperance Union Political Educational Department.]
Source: Woman’s Christian Temperance Union leaflet, 1890’s, Rose Scott Papers, MLMSS, Mitchell Library, State Library of New South Wales Getting it Together – From Colonies to Federation Courtesy of the Museum of Australian Democracy at Old Parliament House, available in the public domain. 
The perspective of the source is defiant; it is pro-Federation as a platform to assert the right to vote for women. The perspective can be accounted by the writer, women’s activist Rose Scott and the group, the Women’s Christian Temperance Union, a Christian group dedicated to social reform in education, the vote and labour. Federation was the biggest reform in Australia’s history.
While many greatly supported Federation in NSW, the referendum results of 1899 show that the people were split in their view, with 107,000 ‘Yes’ to 82,000 ‘No’ votes. Groups against included nationalist groups threatened by Asian immigration. The Premier George Reid was worried about how the Constitution would affect NSW.
[bookmark: _Toc226716795][bookmark: _Toc233886112]Resource 3.6 – affinity diagram on Federation 
Identify and place each of the following reasons and factors as either for or against Federation.
Table 6 – affinity diagram on Federation
	Reasons for Federation
	Reasons against Federation

	
	


People were starting to identify as Australian rather than British.
Smaller colonies were worried that decisions in the Federation would be dominated by the larger colonies.
Trade was difficult and expensive between the colonies. Federation would allow goods to be freely moved throughout Australia.
The colonies all had their own small defence force, but they were not big enough to defend the whole of Australia.
The colonies wanted to keep their ability to make laws for themselves.
A national government would be better able to control immigration.
Colonies didn’t want to share their resources with each other.
Colonies were worried about the cost of Federation and losing money from tax.
Communication and transport between the colonies would become easier.
There was disagreement about the location for a national capital.
[bookmark: _Toc226716796][bookmark: _Toc233886113]Resource 4.1 – WWI KWLH chart 
Watch Who Started World War I? – Behind the News (3:18) and complete the KWLH chart below in Table 7. You will return to it at the end of the lesson. 
[bookmark: _Ref233383180]Table 7 – KWLH chart on Australia and WWI
	What I know (K) 
	What I want to know (W) 
	What I learned (L) 
	How I learn more (H) 

	
	
	 
	 


[bookmark: _Toc226716797][bookmark: _Toc233886114]Activity – ‘Should Australia go to war if …’
You are the Minister of Defence in the government. Using the National Museum of Australia’s Defining Moments resource Should Australia go to war if ...? you will encounter different scenarios, such as a neighbouring country being invaded. You must make a decision about whether to go to war. By doing so you need to consider the effects of such actions. Explain and justify your decisions. You will appreciate the difficult situation Australia was in during 1914, only 13 years young as an independent nation. You will need to complete this online, however you can save and print your work from the site.
[bookmark: _Toc226716798][bookmark: _Toc233886115]Resource 4.2 – literacy summary activity
Using a fact sheet resource from the Parliamentary Education Office’s resource To our last shilling: the Australian Parliament and WWI, read about the reasons for Australia’s involvement in WWI. You will need to summarise what you understand about Australia’s reasons for going to war from each passage that you read. You should be discussing factors such as connection to mother country, the role of political leaders, Australian identity and security. The idea is to gradually build up your understanding of the various reasons why Australia became involved in WWI. At the end of the first passage, summarise what it reveals about the reasons Australia went to war. After each successive passage, outline, describe and explain what new knowledge you have gained, what other reasons you have discovered or more detail about those reasons.
Passage 1 and question
‘When Britain declared war against Germany in August 1914, Australia was automatically also at war. The Australian Parliament did not debate Australia’s entry into World War I; the main consideration was how Australia would support Britain.’
Summarise what this passage reveals.
Passage 2 and question
‘Australia’s entry into World War I was not a decision of the Australian Parliament. War was declared in London, not in Melbourne where Parliament was located at the time. This was because Australia, a largely independent nation since Federation in 1901, was a dominion of the British Empire. As a dominion, Australia had a constitution which gave the Australian Parliament the power to make laws for Australia; however, Britain still controlled Australia’s foreign affairs, and the King had the authority to declare war. In June 1914 the Parliament had been dissolved (ended) for an election of all members and senators. In early August the Governor-General, Sir Munro Ferguson – concerned by growing tensions in Europe – met with Prime Minister Joseph Cook and some senior members of the government in Melbourne to decide Australia’s response to a possible outbreak of war. Australia would commit an expeditionary force (army for overseas service) of 20,000 men and place the Royal Australian Navy under the control of the British Royal Navy. Australia would also pay all costs associated with its involvement in the conflict. The Labor Party opposition supported Australia’s involvement in the war and the commitments made by the Liberal Party* government.’
In this section, outline what new information you have gained from this passage, what further details or reasons. What were the main features of Australia’s relationship with Britain?
Passage 3 and question
‘The election campaign continued after the declaration of war on 4 August 1914 and both leaders gave speeches strongly supporting Australian involvement in the war. On election day, 5 September 1914, the Labor Party won a majority in both houses of Parliament and formed government. The new government, led by Prime Minister Andrew Fisher, needed to guide Australia through the difficult period ahead. It was only when Parliament resumed in October 1914 that parliamentary debate could take place about Australia’s commitment to the war. In his opening speech, the Governor-General outlined the new government’s response to war. The speeches given in reply were overwhelmingly supportive of the decisions made and the proposed way forward. Some wanted the new government to do even more to help Britain win the war. Australians not only accepted that their country was at war, but in many cases enthusiastically embraced the idea. As a dominion of the British Empire, Australians largely considered themselves to be ‘Australian Britons’. The country comprised 6 former British colonies, and most people were migrants or descendants of migrants from the British Isles. The British monarch was the Australian head of state. The majority of Australians believed that it was Australia’s duty to assist the ‘mother country’ in its time of need. There were also practical reasons for Australians’ overwhelmingly positive response to the war. Many were fearful of the German presence in the Pacific and a potential attack on Australia. The Australian Government also shared community concerns about Japan’s military growth. Australia, they thought, could not properly defend itself; only the Royal Navy could keep the enemy at bay and Australia safe. These people believed Australia must support Britain in the war, so that Britain could continue to protect Australia.’
In this section, describe what new information you have gained from this passage, what further details or reasons. What features and characteristics of Australia’s population made it so supportive of Britain’s involvement? What additional reasons are suggested for Australia’s involvement?
Final question
In this section, write a paragraph in which you explain the reasons for Australia’s involvement in WWI, bringing together your knowledge and understanding from the previous 3 steps. As an ‘explain’ response, focus on cause and effect in your paragraphs.
Table 8 – literacy activity: blank student response table
	Passage
	Summarise what it reveals about Australia’s reasons for involvement

	1
	


	2
	


	3

	

	Final question
	


Source: Passage extracts from To Our Last Shilling Fact Sheets - The Parliament and World War I, produced by the Parliamentary Education Office, accessed on 5 March 2026.
Check For Understanding
Respond to one of the following questions in a single sentence:
Why did Australia feel such a close connection to Britain?
Why did Australia have no choice but to go to war? 
[bookmark: _Toc226716799][bookmark: _Toc233886116]Resource 5.1 – government powers in emergencies
[bookmark: _Ref233384962]Figure 6 – balance between war and the law, individual versus government
[image: Diagram of a balance scale comparing "Individual rights" on the left side and "Collective good" on the right side, with both sides appearing evenly balanced. To the right, a plus sign and the word "WAR =" lead to a thought bubble containing a question mark, suggesting a question about the relationship between individual rights, collective good, and war.]
Look carefully at Figure 6. What point is it trying to make about how events such as war can affect a society? 
What types of restrictions and controls were introduced during COVID? 
Why were those restrictions introduced? 
How were individuals impacted by the restrictions? 
[bookmark: _Toc226716800]Should governments have such powers in emergencies? Why or why not? What type of emergencies? What about times of war? 


[bookmark: _Toc233886117]Resource 5.2 – war precaution regulations
Read through a summary of the War Precautions Act 1914 from the Parliamentary Education Office. Your teacher will help guide you through the activities. 
What did the Act give the executive government (the Governor General, the Prime Minister and his ministers) the power to do? 
What justification was put forward for what were over 100 regulations? 
Under what part of the constitution was this allowed to happen? 
Select 3 of the regulations listed from the article and complete the following questions: 
What do you think the regulation was trying to achieve? 
What individual and societal rights are being impacted in the process? 
[bookmark: _Toc226716801][bookmark: _Toc233886118]Resource 5.3 – perspectives and interpretations
Use the Exploring the War Precautions Act article by Campbell Rhodes from the Museum of Australian Democracy at Old Parliament House to work through the following activity.
Frank Anstey – Labor government minister
What do we learn about Minister Frank Anstey’s background that might explain his perspective and interpretation of the Bill? You may need some help from your teacher with this one.
Extract from Minister Frank Anstey, from a speech in the House of Representatives, 28 April 1915
'I do not think Parliament is doing its duty. The Governor-General is to make regulations to secure the public safety, and the military authorities are to be the judges of what is public safety. They will be able to suppress freedom of speech and the liberty of the press; and if, under these powers, the military authorities can suppress individual liberty in that way, may not the Government also exorcise these powers during the currency of the war to protect the general public against the robbers who exploit them within our borders? If they can suppress the right of a man to express his opinion, may they not utilize the same power against those people referred to by the honourable member for Wannon, who unjustly raised the price of fodder? But we do not do that, and Parliament has no intention of doing it.
Soldiers in Rabaul write letters to me to protest against the iniquities there; but their letters are censored, and I must receive them by hand. So a soldier gives a letter to some stoker on a ship, and asks him to forward it to me; but if those men do such a thing after this Bill is passed, they will be liable to be shot.'
'If anyone can show me that dangers menace us, I am prepared to give up the right of free speech, and of a free press – to give up every individual right – in order to maintain the existence of the country; but I must be shown that it is necessary to take steps far beyond those taken by any country actively engaged in the war. We are being simply swept away by one vast tide that is overwhelming our ideas of human rights and liberties; and I refuse to let it be thought for one moment that I can give my adherence to such a proposal.' 
Source: Extract from Minister Frank Anstey, from a speech in the House of Representatives, 28 April 1915, in digital resource Exploring the War Precautions Act courtesy of the Museum of Democracy at Old Parliament House, available in the public domain.
Who is Anstey critical of for having the power to make these regulations?
What other impacted rights have been referred to in the speech?
What is Anstey demanding to be shown?
Extracts from PM Billy Hughes and opposition leader Joseph Cook, from a speech in the House of Representatives, 28 and 23 April 1915
Billy Hughes – 'It will never be used except as a last resort in a desperate emergency, and this may be very near at hand. We may look abroad. The honourable member for Darwin said that the war is 12,000 miles away. That is true; but why? The war is 12,000 miles away because every day we live thousands of men die horrible deaths and endure untold sufferings to keep it away. Some of my honourable friends speak as though we were men living in a glass case, over whom Providence watched daily and hourly, and from the beginning had decreed that we alone amongst all the nations of the earth were to be free from trouble, distress, and privation. But we live sheltered under the glorious valour of our soldiers, who, by prodigies of bravery, have kept the foe at bay. But no one is to say when these tremendous pent-up forces of destruction may burst the barrier which now hedges them about, and then the war will not be 12,000 miles away, but at our very doors. Then we shall hear no voice croaking in the marshes about the stern edge of military law, but rather we shall regret with all the power we have in us, and with all the bitterness that comes from unavailing sorrow, that we were not more prepared to meet the ruthless invader.’
Joseph Cook – ‘Everything must be made to bend in war time to the supreme purpose of making the State safe ... I simply say to the Government, “Good luck to you; take your Bill, and do what seems good.”’
Source: Extracts from Billy Hughes and Joseph Cook, from a speech in the House of Representatives, 28 and 23 April 1915, in digital resource Exploring the War Precautions Act courtesy of the Museum of Democracy at Old Parliament House, available in the public domain.
1. How would you describe Hughes’ perspective towards the source? Give reasons why and provide some examples from the source.
[bookmark: _Toc226716802]In his speech opposition leader Cook declares ‘Everything must be made to bend in war time to the supreme purpose of making the state safe.’ Where do you stand on this?


[bookmark: _Toc233886119][bookmark: _Toc226716803]Learning sequence 2 – Significant individuals, groups, ideas, beliefs, practices and events in Australia – from Federation to WWI
[bookmark: _Toc233886120]Resource 6.1 – rules and powers brainstorm/mind-map
During your think-pair-share and class discussion about rules and powers, take down notes using the graphic organiser below.
Figure 7 – rules and powers
[image: Diagram illustrating key questions about rules and powers in society, centered around the main question. Three boxes connected by arrows contain related questions about the necessity of rules, origin and purpose of power, and the role of rules and powers in Australia's nation-building and democracy promotion.]


[bookmark: _Toc233886121]Resource 6.2 – the Constitution and establishing democracy
Guided by your teacher, respond to a range of resources from the Parliamentary Education Office, the Parliament of NSW on the Australian Constitution and the Rule of Law Education Centre on federalism and the division and separation of powers. 
Watch the short clip The Constitution (2:26) from the Parliamentary Education Office and answer the following: 
1. How is the Constitution described? 
Who had the ‘power’ before Federation? The power to do what? 
What are the 3 things that the Constitution does under federalism? 
Why does the High Court exist?
What is required to change the Constitution? 
[bookmark: _Toc233886122]Resource 6.3 – Federalism in action
Read through the Parliament of NSW article Federalism in Action: The Three Levels of Government and answer the following: 
1. Provide a definition of ‘federalism’ in your own words. 
Explain the differences between the federal and state and territory governments, as outlined in the Constitution. 
Where did local government come from? 
[bookmark: _Toc233886123]Resource 6.4 – checks and balances
Read through the Rule of Law Education Centre’s resource on Checks and Balances and complete the following on the separation of powers: 
1. Explain the difference between checks and balances. How does this idea apply to the Constitution and Australian government?
How is power shared and separated among the following: 
the judiciary 
the executive
the legislature. 
Explain what each one is and what they do.
How is the legislature further divided? What is this referred to?
[bookmark: _Toc233886124]Resource 6.5 – check for understanding – division of power
What can you recall about the division of powers under different levels of government created by Federation? Place each power and area of responsibility in the correct level of government. 
Table 9 – affinity diagram on levels of government
	Local
	State
	Federal

	
	
	


The word bank below includes a list of various areas of responsibility in running a country. Correctly place each into the right level of government responsibility: local, state or federal. 
	schools
	census
	currency
	ambulances
	parking

	hospitals
	defence
	quarantine
	public transport
	Canberra

	building approvals
	prisons
	rubbish collection
	land and coast care
	consumer affairs

	police
	sports fields
	light houses
	pet control
	sewerage


[bookmark: _Toc233886125]Resource 6.6 – Constitutional scenario
This is a group work activity on a constitutional scenario. You will be placed in groups of 3 and assigned one of the scenarios from the Rule of Law Education Centre’s The Constitution Scenario Analysis.
Each group must apply their knowledge of the Constitution and its role to create solutions to relevant scenarios. For example, a conflict over a law that crosses state versus federal powers. Consider questions such as: 
Can you outline the scenario?
What principles are being tested? (For example, division of powers, separation of powers, rule of law.)
Are any rights, freedoms or limits on power being challenged?
Do you have any suggested resolutions?


[bookmark: _Toc233886126]Resource 6.7 – significance response 
As a way of consolidating learning, write down a one paragraph response to the following question: 
Figure 8 – significance response
[image: Diagram illustrating breakdown of a question about the Australian Constitution's role in establishing a democratic nation. It highlights three key elements: explanation of significance, impact and importance, and cause and effect, with labeled arrows connecting these components.
]


[bookmark: _Toc233886127]Resource 7.1 – What do these have in common?
Consider the following and write down what comes to mind, discussing your notes with the person next to you. 
Figure 9 – What do these have in common?
[image: Diagram showing a central box with the question "What do you know about each of these defining developments – what do they have in common?" connected by arrows to five ovals labeled Basic wage, Maternity leave, Equal pay, Workers' compensation, and 8 hour day. The diagram highlights key labor-related developments, prompting reflection on their commonalities.]


[bookmark: _Toc233886128]Resource 7.2 – the role of trade unions
Your teacher will lead you through a guided reading of the History of Australian unions. While doing this, respond to the following questions from the first 2 sections of the article.
1. Identify and outline 2 groups that showed early resistance to colonial governments. (Origins of Australia’s union movement.)
What is an ‘activist’? Where did many come from? (Origins of Australia’s union movement.)
Why do you think it is called a ‘trade union’? (Origins of Australia’s union movement.)
What was so important about the creation of the Arbitration Court in 1904? (How Australian unions helped make modern Australia.)
Describe the significance of the Sunshine Harvester Case in 1907. (How Australian unions helped make modern Australia.)
[bookmark: _Toc233886129]Resource 7.3 – dictation test
Your teacher will dictate; this means read out a passage of about 50 words. Write down what you hear. This is an actual passage that ‘undesirable immigrants’ were asked to write down. The only catch is, as per the Immigration Restriction Act 1901, you can be asked this in any European language. In 1905, this was changed to any language. Good luck …
	


Here is one of the extracts below in English. It is from an ABC Education article on the White Australia Policy.
 Extract of a dictation test from the National Archives of Australia 
‘The need for mental stillness, for quiet and balance, is obvious. People are too excited. Let us think how null and void our little revolutionary efforts are when tested by reality. Yet the fruitful results in our private lives and public efforts spring almost always from quiet reflection and mature contemplation.’
Source: Sample passage of a dictation test, 1935, National Archives of Australia A1, 1935/704, courtesy of ABC Education available in the public domain.
[bookmark: _Toc233886130]Resource 7.4 – A white Australia?
Warning to students: you will be faced with confronting and racist images and primary historical sources that aimed to discourage Asian and coloured migration and promote a racially ‘White Australia.’ We learn about this to confront and denounce racism and attempt to account for where such perspectives arose. It cannot be forgotten or avoided. You will also be presented with sources and accounts of brave migrants who challenged this racism, exclusion and deserve recognition for their contribution to the Australian community.
You will now take a closer look at the Immigration Restriction Act and wider White Australia Policy. You will do this using the Australia for the Australians digital classroom resource from the National Museum of Australia (NMA). The site banner includes a source depiction from the Bulletin magazine titled ‘The Mongolian Octopus – His Grip on Australia’. You can view the full source here: An anti-Chinese cartoon titled ‘The Mongolian Octopus’, published in the Bulletin in 1886. Answer the following questions: 
What negative connotations does the source allege about Chinese people?
What is the image and the metaphor of the octopus suggesting? 
What connections can you make between the perspective in this cartoon and the Immigration Restriction Act? 
This was one of the first laws passed in our nation. What does this suggest about people’s concerns and values at the time? 
What other acts were introduced and who was targeted? 
The Digital Classroom resource states that these are ‘views, that today we would call racist.’ Why then did most white Australians feel this way? Account for this fearful and racist perspective, on top of the existing racism. 
Explain the long-term effects of this policy. 
[bookmark: _Toc233886131]Resource 7.5 – responses to White Australia
Not all Australians and political leaders supported policies that restricted non-white migration to Australia. With a partner, examine and annotate the National Museum of Australia's digital case study resource What were attitudes to race in 1901?, then answer the questions that follow. 
Source A
Extract from Senator James McFarlane, Tasmania
‘I do not approve of this Bill, which is against the traditions of the British Empire. The cry that we shall be overrun with Asiatics I consider ill-founded. It is a parrot cry, which is got up for political purposes, and which appeals to the most gullible of our people... I deny that at present there is any danger of the contamination of our race. An Englishman is not contaminated by a residence among the millions of India or China; if so why are we so anxious to have full liberty to travel and trade amongst them? As a matter of fact, we, as the stronger and more highly civilised race, raise and ennoble them. I cannot see that there is the least possibility of any danger to the Commonwealth for very many years to come.’
Source: Commonwealth Parliamentary Debates, Senate, 15 November 1901, pages 7173-4, Courtesy of the National Museum of Australia, What were attitudes to race in 1901?, available in the public domain.
What are 2 key points made by McFarlane in the source as to why he does not support the proposed legislation?
How does this source change our understanding of Australians’ attitudes towards race during this period?
The speech describes English people and people from Asia in different ways. What perspectives do these descriptions represent?
Nation-maker profile: William Ah Ket
It was not just certain politicians who spoke out and challenged the Immigration Restriction Act. William Ah Ket was a pioneering Chinese Australian who was fearless in tackling racism and supporting his community and other Australians. Read through The story of William Ah Ket, the first Chinese-Australian barrister and respond to the following:
Give an example of the early racism experienced by William and his resilient nature in fighting back.
What inspired the new wave of racism towards Chinese Australians? What pattern do you notice here in terms of motivation?
How did he go about challenging the racist laws?
Despite this, how would racism continue to shape his later life?
What can we do to better commemorate Australians like William Ah Ket?
Check For Understanding
Complete a verbal exit ticket in which you have to share one thing that you have learned during the lesson. Each student must share something different. You have 3 minutes to think about it and discuss with others.

[bookmark: _Toc233886132]Resource 8.1 – women’s rights glossary activity
Match the key term with the meaning. 
Table 10 – women’s rights glossary mix and match
	Key term
	Definition/example

	universal franchise/suffrage
	female activists who campaigned for the right to vote

	women’s movement
	to be not included or denied a right

	suffragette
	the right of all adults to vote or stand for political office 

	South Australia
	broad term to describe the historical push for women’s rights

	exclusion
	the first Australian state/colony to give women the right to vote


[bookmark: _Toc233886133]Resource 8.2 – women’s rights movement video summary
To develop a greater appreciation of the context of the struggle for women’s rights, watch Learn @ History Trust - The Women's Rights Movement (7:29) from the History Trust of South Australia and explain 3 ways in which women’s rights were advanced. An example is provided for you.
1. For women, getting the right to vote was a means to an end. This means that they could become politically involved to change the double standards that affected their lives. For example, women had no legal rights to their children, and it was almost impossible for women to divorce.


[bookmark: _Toc233886134]Resource 8.3 – ‘double-edged sword’
Read through the National Museum of Australia’s Defining Moments’ Franchise Act and answer questions below. 
1. Why do you think that women had been denied the right to vote in Australia and around the world? 
Why was it so important for women to have the right to vote? Why did women want it? Why is it so important? 
How did Australian women such as Vida Goldstein and Dora Meeson contribute to the worldwide struggle for suffrage? 
Why does Australian historian Michelle Arrow call the Commonwealth Franchise Act a ‘double-edged sword?’ (Watch the 38-second video clip for this question.) 
What was the difference between a suffragette and a suffragist? 
[bookmark: _Toc233886135]Resource 8.4 – not-so-universal suffrage
The concept of continuity and change is a key idea in the study of history. It refers to aspects of a society, event or development that are dynamic and change over time and others which remain the same. In this context, continuity is the ongoing denial of the right to vote to Aboriginal and Torres Strait Islander peoples unless they already had a state right, as well as excluding people from Africa, Asia and the Pacific. There was clearly a continuation of denying democratic rights due to race and skin colour. The change was the very overdue recognition of suffrage for white Australian women. 
Unpack and annotate Source A, a letter from The Women's Anti-Suffrage League to the editor of the Argus newspaper, 25 October 1900. You are then to use the source and your own knowledge to answer the following question in a 200-word response.
‘How was the passing of the Commonwealth Franchise Act an example of both continuity and change in the young Australian nation? 
In your answer, you must integrate Source A as well as your own knowledge.


Source A
Extract of a letter from the Women’s Anti-Suffrage League to the editor of the Argus newspaper, 1900
‘Sir – The Women's Anti- Suffrage League are distributing wholesale throughout the country a number of different pamphlets and leaflets giving a variety of reasons for opposing the woman suffragist's agitation. I will be very glad if those friendly to our cause will notify me of any place that has not been supplied, or would write me for copies, or supplies of our papers, for distribution …
The following is one of the society's leaflets:
PARLIAMENTARY SUFFRAGE FOR WOMEN IS OBJECTED TO ON THE FOLLOWING
GROUNDS:
(Adapted from “The Handbook of Political Questions of the Day.”)
WOMEN WILL GAIN MORE BY NON-VOTING.
1. Because women not being a “class” in the community, their rights and interests harmonise with those of men, and are, therefore, duly protected.
2. That very much has been done of late years in all civilised communities to redress legal inequalities which may have formerly existed between the sexes, and this without women's vote!
II. DANGERS TO WOMEN IF GRANTED THE SUFFRAGE.
1. Class distinctions would be set up, women's questions manufactured, and men and women thrown into antagonism.
2. That then not only would the nation suffer, but beneficial legislation in favour of women would be retarded instead of being advanced.
3. That as men have to put the law in execution, and women would be powerless without them, men should make the laws. The voting power should correspond with the real strength of the nation.
4. That if women were enfranchised, the disposal of their votes would lead to family jealousies, ill-feeling, and greater political friction.
5. That the female mind lacks the quality of judgment. Mentally, morally, and physically women are unfitted by nature to exercise a calm discretion, more especially on grave political questions.
6. That educational and municipal questions are on an entirely different footing to matters political; while, on the former, women are especially qualified to give advice.
7. That a large majority of women do not want, and would rather be without the franchise: while, however, if it be granted, they would be coerced into exercising it.
8. That those who would take an active part in politics would be the strong-minded women, who are not really representative of the sex.
9. That concession of the suffrage would inevitably be followed by the demand which could not logically be refused—that women should be qualified to sit in Parliament.’
Source: Letter from the Women's Anti-Suffrage League, to the editor of the Argus, 25 October 1900, available in the public domain. 
Check For Understanding
Summarise what you have learned in this lesson using a hashtag expression of no more than 30 characters. 


[bookmark: _Toc233886136]Resource 9.1 – Gallipoli and the Australian identity
Time to take a closer look at Gallipoli in the video The Gallipoli Story (4:46). We have all heard about the sacrifice of Australians in this battle of WWI, but what specifically made it so special?
How many Australian troops fought and died in Gallipoli? (0:30)
Why were so many young men ‘keen’ to go to war? (1:00)
Why were the Australians at Gallipoli? (1:40)
Describe the horrors of the landing. (2:10)
What happened at Lone Pine? (2:40)
What was the result after 8 months? (3:40)
If Gallipoli is not the most important battle that Australia was involved in, explain why it is so significant. (4:20)


[bookmark: _Toc233886137]Resource 9.2 – Australian responses to WWI
Examine the following sources and write down what they reveal about Australia’s response to WWI and an emerging Australian identity.
Source A
Figure 10 – WWI recruitment poster, 1915
[image: A vintage World War I propaganda poster featuring a man surfing large waves with bold text urging support for soldiers in trenches. ]
Source: It is nice in the surf, but what about the men in the trenches?, by David Henry Souter, 1915, Win the War League William Brooks & Co. Ltd, courtesy of the Australian War Memorial, available in the public domain.


Source B 
Extract from a newspaper report from 1915 by English war correspondent Ashmead Bartlett, who was known to exaggerate but still greatly influenced Australian perceptions. 
‘Mr. Ashmead Bartlett, one of the correspondents permitted to accompany the fleet to the Dardanelles, was aboard a warship with five hundred Australians who formed the covering party for the landing at Gaba Tepe. He provides a thrilling account of the landing operations … 
As the boats neared the beach, Turkish forces opened a fierce fusillade with rifles and a Maxim gun. The Australians rose to the occasion, leaping into the sea before reaching land and charging forward with bayonets fixed. The first trench was captured within minutes. 
Ahead lay a steep cliff covered in scrub. Halfway up, the Turks held a second trench. Undeterred, the Australians paused only to reload before scaling the cliff. Within fifteen minutes the Turks were driven out … 
Instead of entrenching, they pushed forward, driven by adrenaline and determination. Counter-attacks followed, but the colonials held firm … 
For fifteen hours the Australasians held the heights without artillery support, enduring violent counter-attacks from a brave enemy. There has been no finer feat in this war than this sudden landing in darkness, storming the heights, and holding them until reinforcements arrived … 
Their cheerfulness never wavered ...’
Source: Thrilling Story of Australasian Valour, by Ashmead Bartlett in the Sydney Mail, 12 May 1915, courtesy of Trove and the National Library of Australia, available in the public domain.
Once you have examined the sources, answer the following question:
What do Sources A and B reveal about Australian responses to WWI and our national identity?


[bookmark: _Toc233886138]Resource 9.3 – war and the Australian identity PMI
Read the article Australia in World War One by Peter Stanley. Examine what he has to say about the idea of Australia being a ‘nation that was born in war’, an idea that is still very powerful as we were only a relatively young, federated country in 1914. There are 3 columns for you to comment in:
Plus: record what you feel are positive connections between the war and the development of our national identity.
Minus: record what you feel are negative connections between the war and the development of our national identity, and what you tend to disagree with.
Interesting: record anything that is of interest.
Table 11 – PMI on the idea of Australia being ‘born in war’
	Plus
	Minus
	Interesting

	Australian soldiers feeling distinctly different to British soldiers, ‘Why do you salute?’

	Australian leaders had not been consulted.

	‘Here Australia became a nation’ postcards.
Most Australians thought of themselves as ‘Australian Britons’.
Charles Bean and the Anzac legend.


[bookmark: _Toc233886139]Resource 10.1 – where Australians fought in WWI mapping activity
Australians fought on 5 of the 11 battle fronts in World War I. Research where these fronts were and locate them on the map below. The resource Where Australians served during World War I from the ANZAC Portal will help with this. 
For each front, outline one battle Australians were involved in by writing 3 key points about it (for example, what happened, why it was significant, or the conditions faced by soldiers).
Note: the map is from the WWI era, so some country names and borders, especially in Europe, may be different from today.
Table 12 – Australian battle fronts
	Front
	Battle

	1.
	

	2.
	

	3.
	


Figure 11 – blank map of the world during WWI, 1914
[image: Blank world map for students to locate the battlefronts of WWI.]
Source: ‘Blank Map World WWI’ courtesy of Wikimedia Commons is available in the public domain.
[bookmark: _Toc233886140]Resource 10.2 – significant battle
Australia took part in many more battles on fronts other than Gallipoli. Research a specific battle that Australians fought in during WWI in response to the inquiry question: Why was your assigned battle significant in the overall Australian experience of World War I? 
Here are recommended sources to consult with as well as your own independent research: 
Fromelles – 'Australia's worst 24 hours' 
Pozieres
The Battles for Bullecourt 
Battle of Messines 7 to 14 June 1917
Passchendaele 
Hamel: the textbook Victory – 4 July 1918. 
Consider the following when accounting for the significance of your battle:
contribution towards the Allied victory 
number of Australians involved as well as casualties and deaths, service and sacrifice 
strategies and tactics used 
nature of the battle
displays of bravery. 
Modelled example – Gallipoli
‘Gallipoli is considered one of the most significant battles involving Australians due to what it symbolises, the incredible courage shown in adversity and the enormous sacrifice made by Australians.’ (First sentence directly answers the question and puts forward 3 criteria that will be used.)
‘While the battle was unsuccessful largely due to British planning, it was the first battle that Australia was involved in and the first time that the young nation’s federated troops had represented the country. It is seen as the birth of the nation for that reason.’ (First reason accounting for significance – Australia on the global scale)
‘The harsh and difficult nature of the battle, landing in the wrong location and faced by Turkish gunfire as they tried to land and climb the coastline was a massive display of bravery, discipline and mateship that came to symbolise the Australian identity and values.’ (Second reason outlines the connection to establishing what Australia stands for, who we are)
‘Finally, the scale of sacrifice, the size of involvement with some 50,000 Australians fighting and more than 7,500 dying was such an enormous commitment and loss for the size of the population. It became a sacred memory and legend with its commemoration surviving to this day through ANZAC Day.’ (Final reason attributes the ANZAC legend)
Check For Understanding
You are to ‘note it’, writing one key thing you learned this lesson on a sticky note and placing this on the board, while reading other people’s reflections.
[bookmark: _Toc233886141]Resource 11.1 – civics and humanitarianism
Watch the video on Matron Grace Wilson: Australians at Gallipoli (5:01)  and complete Table 13 Think, Feel, Care while you are watching. You should begin to understand the incredible civic and humanitarian perspective that women, other individuals and groups like Marie had, looking to help other people’s suffering and only thinking of doing good for others in a time of chaos. 
Table 13 – Think, Feel, Care
	Think 
	Feel 
	Care 

	How does Matron Wilson view the role of medical teams in the war and what is her role?
	What is her emotional response to the teams and her work? Focus on her time in Lemnos.
	What are her values, priorities, and motivations? What makes her humanitarian?

	
	
	


Form pairs and complete a Frayer diagram. One of you will complete the diagram on civics/civic duty and the other will complete the diagram on humanitarianism. When you are finished, compare the significant commonalities and differences between the 2. You may need to do additional research for this activity. Look up a definition first if not sure. It has been started for you.
Figure 12 – Frayer diagram – civics
[image: Diagram presenting a concept map for "Civics/civic duty" with four labeled sections: Definition, Characteristics, Examples, and Non-examples. Definition explains responsibility to society or place, Characteristics notes moral or legal obligation, Examples include donating blood, and Non-examples list selfishness and avoiding responsibility.]
Figure 13 – Frayer diagram – humanitarianism
[image: Diagram illustrating concept of humanitarianism with four labeled sections: Definition, Characteristics, Examples, and Non-examples. Central oval labeled "humanitarianism" connects to sections detailing concern for human welfare, crisis response, examples like Red Cross and nursing units, and non-example donating blood.]
[bookmark: _Toc233886142]Resource 11.2 – comfort package poster
You will read about the Australian Comforts Funds, a civic program that occurred across Australia, in this case those operating in Queensland in a collection digitised by the State Library of Queensland (Queensland Soldiers' Comforts Fund Report). Comfort packages were a group of ‘comfort’ objects, usually practical items like socks or baked goods sent to soldiers at the front (often in a tin), that were critical in maintaining morale and their spirits.
Using the above resource and your own research, create your own comfort package, creating a poster of the tin and 5 incredibly appreciated objects/products (socks were highly prized). 
Figure 14 – Australian Comforts Fund promotional poster 1916–1920
[image: Poster featuring a soldier holding a bowl and spoon, with text above reading "HELP THE AUSTRALIAN COMFORTS FUND." The design aims to encourage support for the Australian Comforts Fund, a wartime charity providing aid and comforts to soldiers.]
Source: Help the Australian Comforts Fund poster, 1916–1920, courtesy of the Australian War Memorial, available in the public domain.
Check For Understanding
Briefly read about the role of the Red Cross and their humanitarian attempts to help Australian prisoners of war using The Red Cross and the Prisoners of War – Fromelles Association of Australia site. Answer the following as an exit ticket:
What is a prisoner of war?
What are 2 ways in which the Red Cross helped Australian prisoners of war and their families?
How would you describe the perspective of the Red Cross? 
List 3 Australians involved in this type of work and what they did.

[bookmark: _Toc233886143]Resource 12.1 – democracy under fire
Source A
Figure 15 – anti-conscription leaflet from WWI conscription debate in Australia (top of form)
[image: An anti-conscription leaflet from World War I titled “The Blood Vote.” It features an illustration of a woman placing a ballot marked “Yes” into a box labeled “Conscription Ballot-Box.” The woman appears distressed, holding her face as if worried or guilty. Surrounding the image is a poem describing a mother haunted by the idea that voting for conscription condemns men to death, with references to blood, guilt, and suffering families. The imagery and text suggest that supporting conscription is morally wrong and leads to death, reinforcing an anti-conscription message.]
Source: The Blood Vote, written by WR Winspear, and drawn by Claude Marquet. St Andrews Place, Sydney. Courtesy of the Australian War Memorial, available in the public domain. 
Source B 
Figure 16 – pro-conscription poster from WWI conscription debate in Australia (bottom of form)
[image: A political cartoon depicting two soldiers standing guard outside a polling booth labeled "POLLING BOOTH." The cartoon warns voters to consider the consequences of their vote by referencing the Kaiser, with text urging, "Before you cast your vote, just think what the Kaiser would like it to be!"]  
Source: Polling Booth, Sands and McDougall Printers, courtesy of the Old Treasury Building of Victoria’s Propaganda and the Conscription Debate available in the public domain. 
1. What is each poster trying to make you feel? What is it persuading you to do?
Why did the government not just force men to go to war?
[bookmark: _Toc233886144]Resource 12.2 – democratic processes glossary
Match each of the concepts below with the correct definition.
Table 14 – democratic mix and match
	Key term/concept
	Definition/Why it helps to maintain democracy in wartime

	secret ballot
	where voters indicate their first, second and lower choices of candidates for a political position, so that votes count.

	plebiscite
	citizens who are registered to vote must vote, which represents the whole citizen body.

	compulsory voting
	where people cast their votes privately so they cannot be pressured or influenced by others with difficult voting decisions.

	preferential voting
	a nationwide vote of the people on a major proposal by the government which means that the government is answerable to the people.


[bookmark: _Toc233886145]Resource 12.3 – create your own revision
Time to examine the role of women, including their world leading right to vote and how they exercised their democratic rights throughout WWI in both supporting and actively opposing the war. In pairs, read through the Women and World War I – State Library of NSW article as well as the Old Treasury Building online exhibition on influential Australian women and make a summary in the form of flash cards on a digital platform (for example, Quizlet) or create your own online quiz through a platform like Kahoot. Design questions and answers that focus on how women campaigned for peace and influenced the conscription debate and referendums of the period, demonstrating that democracy was alive and well in Australia. These may be used for individual or class revision. Try to vary the format of your questions, from multiple choice to true or false to short answer. Examples are provided below.
Sample questions:
Which of the following best describes why many feminist women were campaigning against the war?
They were not allowed to vote against it.
They saw militarism as another form of patriarchy (men dominating).
They did not want their sons going to war.
They had religious objections.
What was the slogan of the Women’s Anti-Conscription Committee? (‘We war against war’)
What was undemocratic and seemingly unjust about the Unlawful Associations Act 1916? (It denied people of their constitutional right to assemble and protest.)
Who did PM Billy Hughes describe as a ‘damned nuisance and why? (Hughes described Adela Pankhurst as a ‘damned nuisance’ for her campaigning against conscription, government regulations and protests in Melbourne with food riots breaking out in 1917.)


[bookmark: _Toc233886146]Resource 12.4 – elections and voting rights – cloze passage
During World War I, Australia’s federal election campaigns became highly charged and emotional, reflecting the _____________ of a nation at war. The Australian Labor Party, led by Prime Minister Billy Hughes, initially supported voluntary enlistment but became increasingly concerned as troop numbers declined. Hughes argued strongly for conscription, claiming it was necessary to support Australian soldiers already fighting overseas. In contrast, many within the Labor Party, trade unions, and community groups opposed conscription, believing it threatened individual _________ and would unfairly impact working-class men.
This disagreement led to a major split within the Labor Party in 1916. Hughes was expelled and went on to form the Nationalist Party with support from conservatives. This division reshaped federal election campaigns, as parties now focused heavily on the conscription issue. For example, in the 1917 federal election, the Nationalists campaigned on a strong pro-conscription and pro-war platform, using patriotic imagery and slogans to appeal to voters. Posters often depicted soldiers in danger, suggesting that a ‘yes’ vote or support for pro-conscription candidates would help protect them. Meanwhile, anti-conscription campaigners used equally powerful messaging, including images of families being torn apart and warnings about government’s exercising too much ____________. Interestingly, while Australians voted for Hughes and the National Party in the 1917 election, they did not support his calls for ________________.
The 2 conscription referendums in 1916 and 1917 are clear examples of the democratic ____________ in action. In both cases, the government asked citizens directly whether they supported compulsory overseas military service. Campaigning was ________. Groups like the Women’s Peace Army, led by activists such as Adela Pankhurst, organised marches and distributed pamphlets opposing conscription. Churches, unions, and political organisations also played a role, showing how a ________range of voices could ____________ in democratic debate. Both referendums were narrowly defeated, demonstrating that even during wartime, the government could not _____________ the will of the people.
Voting rights during this period further illustrate both inclusion and exclusion in Australian democracy. Australia had already granted voting rights to most women in federal elections by 1902, making it one of the first countries to do so. This meant ___________ played a significant role in shaping the outcome of the referendums and elections during WWI. However, Aboriginal and Torres Strait Islander peoples were largely excluded from voting unless they met specific criteria, highlighting a key limitation of democracy at the time.
Another important example is the introduction of postal and absentee voting for _________ serving overseas. The government implemented measures to ensure members of the Australian Imperial Force could still vote while deployed. Although there were challenges, such as delays and lost ballots, this effort showed a ______________ to maintaining democratic participation even in wartime conditions.
Overall, federal election campaigns and voting rights during World War I demonstrate how democracy functioned _________ pressure in Australia. The passionate debates over conscription, the active involvement of citizens and organisations, and the continuation of elections all show a working democratic system. At the same time, divisions within society and the exclusion of some groups reveal that this democracy was still evolving.
Word bank: freedoms, under, process, pressures, intense, women, soldiers, commitment, power, conscription, participate, wide, override
Check For Understanding
Complete an exit ticket for the following question:
Write one way that WWI strengthened Australian democracy and one way that WWI tested it.
[bookmark: _Toc233886147]Resource 13.1 – Australian Conscription – video analysis
Watch the video Australian Conscription – Behind The News (4:15) and answer the following questions.
1. Why was conscription even being considered by Billy Hughes?  
What had changed since 1914? 
What was democratic about putting the issue of conscription to a plebiscite? 
‘Some other mother’s son.’ Why was women’s activist Vida Goldstein against conscription? 
What does the small margin of the first conscription vote reflect? How would it change Hughes’ career and Australian politics? 
What did the second vote confirm? 
How would this debate later divide Australia and how did democracy play out? 
[bookmark: _Toc233886148]Resource 13.2 – assessing value and limitations of sources
Question: assess the value and limitations of Sources A and B for a historian studying the response of Australians to conscription in WWI. 
Assess: make a judgement of value, quality, outcomes, results or size (English 7–10 syllabus glossary).
Judgement: ‘value’ minus ‘limitations’.
What is the judgment of? ‘The response of Australians to conscription in WWI’
Source A
Extract of the Archbishop Daniel Mannix giving one of his many speeches during the referendum debates during 1916 and 1917. Mannix was a leading opponent of conscription as an Irish born Australian Catholic.
‘Hughes is denying the people their democratic right to debate this issue. The popular press calls them traitors for simply disagreeing with his vote. Hughes wants to put the people of Australia under the heel of military domination. I do not want any little tsars in Australia. 
[Clapping and cheering] 
Australians should keep the freedom they proudly possess and force no Australian to face the enemies' guns in Europe by pointing guns at them at home. ‘
Source: Archbishop Daniel Mannix speech against conscription, courtesy of the Museum of Australian Democracy resource ‘Conscription Debate’, available in the public domain. 
Source B
Figure 17 – poster published by the Reinforcement Referendum Council in 1917, a key group in organising the Yes campaign
[image: A vintage propaganda poster urging Australians to support the war effort by voting yes, emphasizing Australia's fight for survival against Germany. The poster uses bold and underlined text to highlight key points such as population comparisons, the urgency of the situation, and a call to action for victory.]
Source: Yes leaflet by the Reinforcements Referendum Council, 1917, Melbourne, courtesy of the Australian War Memorial’s Sources: the conscription debate available in the public domain.
Check For Understanding
In the spirit of democracy in action, you must vote on the following question:
‘Do you agree that democracy in Australia was maintained throughout the conscription debates and referendums?’ Provide 2 reasons to justify your vote. Students to cast vote and reasons on an anonymous sticky note. 
[bookmark: _Toc226716804][bookmark: _Toc233886149]Learning sequence 3 – Impact and legacies of Australia: making a nation – from Federation to WWI
[bookmark: _Toc226716805][bookmark: _Toc233886150]Resource 14.1 – profile on Douglas Grant
The following activity is centred around Douglas Grant. Douglas Grant was an Aboriginal Australian born in Queensland around 1885. He was taken as a child and raised by a Scottish family in Sydney, where he was educated and trained as a draughtsman. Grant enlisted in the Australian Imperial Force in 1916 and served on the Western Front with the 13th Battalion. He was captured by German forces at Bullecourt in 1917 and was held as a prisoner of war until 1918. After returning to Australia, he worked in various public service and clerical roles. Grant’s life provides evidence of Aboriginal participation in World War I and the restrictions placed on Aboriginal Australians under Commonwealth and state laws during the early 20th century.
Watch the video The Black Digger: Douglas Grant (10:45) and answer the following questions.
1. How did Douglas Grant demonstrate Australian values such as courage, mateship and service during WWI? (2:30–5:00)
How did he feel after the war? (5:30)
Describe his continued fight for his people and his political activism. (7:00)
According to Grant, ‘there was no colour bar in the trenches.’ What does he mean by this? (7:45)
[bookmark: _Toc226716806][bookmark: _Toc233886151]Resource 14.2 – Federation and its impact – source analysis
You will be given a source package that includes sources on the experiences of Chinese migrants, Aboriginal and Torres Strait Islanders and women at the beginning of, and throughout, Federation. Using these, complete a series of source questions. For each source, answer: 
1. What is this source about? 
Who does it show as being included or excluded in Australian society? 
How does this source reflect the values and attitudes of Australians in the early 1900s? 
Student resource 14.2 sources 
Source 1
Extract from National Museum of Australia article (16 October 2024). Maternity allowance introduced. 
‘The first Australian maternity allowance was introduced on 10 October 1912. As of that date, married and single women who had given birth received £5 to cover the cost of medical care for themselves and their babies.
Proposed as a means to lower infant mortality rates, the allowance was worth about two weeks wages for a family. Indigenous women and those with Asian, Papuan or Pacific Islander backgrounds were not eligible for the payment.’ 
Source:  Maternity allowance introduced, Defining Moments resource from the National Museum of Australia, 2024, available in the public domain.


Source 2 
Extract from article by J Kent, from the Guardian.
‘… On her return to Australia she stood for the Senate in Victoria in the 1903 election as a progressive independent, declaring that only women could properly safeguard their own interests and those of their children. Her overall message was also clear: “We women want the same freedom of thought and action as extended to men.” Much of the popular press found the idea of a female parliamentary candidate hilarious; lawyers rushed to the constitution to see whether Vida was even eligible, and much of the press commentary was hostile. None of this fazed her, and three other women also nominated for election that year … And she gave no quarter to hecklers. When a man interjected with, “Don’t you wish you were a man?” her reply was, “Don’t you wish you were?”’
Source: Extract from article by J Kent from the Guardian article Vida Goldstein was one of the first women in the Western world to stand for parliament. Her fight still resonates today, 2020 available in the public domain.


Source 3 
George and Herbert Kong Meng were sons of the successful Chinese-Malay merchant and community leader Lowe Kong Meng. The brothers were part of a large family of 12 children, with 11 years between the 2 boys. The eldest son, Sidney, was listed as the next of kin on their attestation papers as their father died in 1888. Herbert was quick to enlist and was accepted into the AIF, serving in the 7th Battalion. George was surprised that he was not accepted, and upon his second rejection, he wrote this passionate letter to The Argus newspaper on 21 January 1916.
Figure 18 – ‘Recruiting Stupidity’
[image: A historical typed letter titled "Recruiting Stupidity," expressing frustration over discriminatory military recruitment practices in Melbourne. The letter details the author's rejection due to racial criteria despite military training, highlighting issues of fairness and patriotism during wartime.
] 
Source: George Meng, The Argus, 21 January 1916, p11, courtesy of the ANZAC Portal’s Chinese ANZACS, available in the public domain.


Source 4
Figure 19 – letter to the editor in response to George Meng’s letter on 21 January 1916
[image: A scanned newspaper letter to The Argus dated January 25, 1916, discussing the refusal to allow Mr George Kong Meng to serve in the military despite his family's respected status and Australian native background. The letter criticizes a medical officer's decision and highlights the involvement of Mr Kong Meng's brother as a sergeant at the front.]
Source: letter to the editor, The Argus, 25 January 1916, courtesy of the ANZAC Portal’s Chinese ANZACS, available in the public domain.
Source 5
Figure 20 – letter to the editor in response to George Meng’s letter on 21 January 1916
[image: A screenshot of a historical letter to The Euroa Advertiser dated February 4, 1916, discussing the unfair barring of Mr G Kong Meng from serving his country due to his Chinese heritage despite his Australian birth and ties. The letter highlights issues of racial discrimination and calls for immediate revision of the system.] 
Source: letter to the editor, The Argus, 4 February 1916, courtesy of the ANZAC Portal’s Chinese ANZACS, available in the public domain.
Source 6 
Extract from speech, The Hon Warren Snowden Minister for Veterans’ Affairs, Anzac Day Dawn Service, Villers-Bretonneux, France, 25 April 2012 
‘One of those who fought so bravely here at Villers-Bretonneux was Private Daniel Hodgekiss of the 59th Battalion. Dan was an Aboriginal man, originally from Port Woolunga in South Australia. Charles Bean wrote of his courage in battle: Describing how he stormed and silenced a German machine gun post single-handedly. Beyond the telling in the Official History, his gallantry went unrecognised. A month later, Dan was severely wounded, and returned home in 1919, permanently disabled. Sadly, like many returned men, he lived an isolated life suffering from the scars of war. He died of his war wounds in 1924, aged 38, and was buried in an unmarked grave in Mildura. His grave was found by a local researcher a couple of years ago, who set in train a long overdue official commemoration.’ 
Source: extract from speech, The Hon Warren Snowden Minister for Veterans’ Affairs, Anzac Day Dawn Service, Villers-Bretonneux, France, 25 April 2012, courtesy of the ANZAC Portal resource First Nations Australians serving during World War I, 2013 available in the public domain.
Source 7 
Extract from ABC online news article about truth telling inquiry into continued government inaction over denial of land for Aboriginal veterans in Soldier Settlement Scheme. 
‘Since 1917, as part of a scheme established in partnership between federal and state governments, veterans who served in the First and Second World Wars were able to apply for farming land upon their return known as soldier settlement blocks. 
The Yoorook Inquiry heard that by 1930, the Victorian government had acquired the equivalent of one million hectares of land, distributed to thousands of returned servicemen under long-term lease arrangements. 
In her submission to Yoorrook, Ms Hutchins noted that 12,000 Victorian soldiers who served in World War I were allocated allotments in the scheme. 
Only two of them were Aboriginal. 
While the exact number of eligible First Nations soldiers is not clear, Ms Hutchins said she thought it would be about 1,000 people across both wars.’
Source: ABC news article, 19 April 2024, Truth-telling inquiry highlights government inaction after past denial of land for Aboriginal veterans, available in the public domain.
[bookmark: _Toc226716807][bookmark: _Toc233886152]Resource 14.3 – Enemy at home? WebQuest
Undertake a WebQuest on the experiences of migrants using The Enemy At Home | German internees in WWI Australia – NSW Migration Heritage Centre online exhibition. Complete a series of tasks to connect with the victimisation and denial of rights and freedoms that can occur in a wartime context. Migrants from Germany and Austria-Hungary were targeted and even imprisoned in internment camps over fears of security and disloyalty. The tasks include: 
1. Create a 5-point profile of the German migrant community in Australia, with features such as population, popular areas of settlement, and so on. Use the sources to help complete this. 
Look up the term ‘xenophobia’. How does it apply here?
List 5 ways in which the German community was targeted throughout WWI. 
Use ‘The Aftermath’ link on the site to outline the impact of both world wars on German migrants in Australia. 
Check For Understanding
Take part in a Sticky Note mosaic by using 2 different colours of sticky notes, one to write down one part of the lesson that made an impact on you, and one part of the lesson that you are not certain or would like to ask a question about. 


[bookmark: _Toc226716808][bookmark: _Toc233886153]Resource 15.1 – continuity and change in NSW government
Continuity and change refers to what stays the same and what changes over time. More specifically, the History 7–10 Syllabus defines it as:
Continuity: some aspects of a society, event or development that remains the same.
Change: some aspects of a society, event or development that are dynamic and change.
How do the images of classrooms below represent both continuity and change? Complete the table underneath the sources.
Source 1
Figure 21 – 19th century classroom with wooden benches, piano and a blackboard
[image: A nineteenth century classroom featuring wooden desks and benches arranged facing a teacher's desk and chalkboard. ]
Source: ‘19th Century Classroom’ by Jorge Ryanis licensed under CC BY-SA 3.0.
Source 2
Figure 22 – teacher in a modern classroom
[image: A teacher in a modern classroom.]
Source: Managing the Classroom, NSW Government 
How do the images of classrooms below represent both continuity and change? One has been done for you.
Table 15 – continuity and change
	Continuity
	Change

	Use of instructional boards
	Technology such as interactive whiteboards


Watch , which further unpacks continuity and change. Answer the following questions: 
1. What are the 4 main areas in which continuity and change happens in history? (1:10)
What is change? (2:00)
Outline what a turning point is. (2:35)
What is continuity? (2:45)
What changes occurred with the Industrial Revolution? What stayed the same and remained unaffected? (4:07)
[bookmark: _Toc226716809][bookmark: _Toc233886154]Resource 15.2 – evolution of NSW government
Work through the government structure activity using the History of democracy in NSW webpage. For each event, describe:
the significant idea that the event represents (for example, democracy, representation, equality, inclusion, national identity). 
the change in democracy that resulted – how did this event make Australia’s system of government more democratic or representative? 


Table 16 – cause, effect, continuity and change in NSW governance
	Event 
Description of the event and the change in government structure 
	Significant idea/effect
How does this event reflect a significant idea (for example, democracy, representation, equality, inclusion, national identity) 
	Continuity or change 
Does it represent change or continuity in governance? Positive or negative? 

	1856–1889 
The New South Wales Constitution Act 1855 set up responsible government in NSW. This meant that NSW was now allowed to have its own bicameral parliament with:
an elected Legislative Assembly (where ordinary men who met and needed no property requirements, they could vote for representatives) 
the Legislative Council was still appointed by the Governor for 5 years to life 
a Cabinet of Ministers drawn from the Assembly, led by the Premier. 
The Cabinet had to be responsible to the elected assembly, meaning if they lost the support of the majority of Assembly members, they could be voted out. There was still a Governor, who was chosen by the British Crown and had the role of approving laws created by the Assembly. 
	
	

	1858 Electoral Reform extended the right to vote beyond landowners to any adult male over 21 but no secret ballot, universal suffrage or equal right to stand for Parliament.
	
	

	1901 Federation and self-government 
The 6 colonies, including New South Wales, joined together to form the Commonwealth of Australia. This was called Federation. NSW still kept its state parliament with 2 houses: the Legislative Assembly (elected by the people) and the Legislative Council (appointed by the Governor, on advice from the Premier). But now there was also a federal parliament in Canberra, which made laws for the whole country. 
	
	

	1902 Vote for women in NSW but women could not stand for Parliament. 
Indigenous people not technically prevented from voting, but as they were included in the Federal Constitution, it did. 
Political parties developed, much like the 2-party dominated system of today.
	
	

	1918 The Commonwealth Electoral Act introduced preferential voting (replacing the first past the post) for federal elections. 
	 
	 



[bookmark: _Toc226716810][bookmark: _Toc233886155]Resource 15.3 – The Story of Parliament
Watch The Story of the Parliament of NSW (7:20) and fill in the missing key terms, events and words in the following passage.
The site of Parliament House started out as a __________. In 1824 a ___________________ of 5 officials was created. It was their role to help the _________ make decisions for the colony. This was important as it was a _______ on the Governor’s power. At this time people started campaigning for greater _________________ and _________________________. It led to the passing of the First Constitution Act of NSW in 1842 where more members were elected rather than appointed. In 1843, the Governor’s role only became _____________, to _______ legislation, not to make it. The __________________ established NSW’s __________ parliament system with an elected Legislative Assembly and an appointed Legislative Council. _______ was an important year with all men over 21 able to vote as well as the secret ballot. The _________________ which federated Australian into a united country also made the colonies _________. The campaign for women’s suffrage led to the right to vote for NSW women in ______. Aboriginal people could only vote in federal elections if they could vote in _______________. Technically, while allowed to do so they were not informed about it and few exercised that right. In more recent times there have been significant _____________ developments with all ______________________ people able to vote by _______ and by 1981 both houses of the state Parliament were fully elected by the people of NSW. All this has transformed a rum-funded hospital for convicts into a modern state Parliament. 
Use the word bank below to help you fill in the gaps. 
	self-government
	Aboriginal and Torres Strait Islander
	state
	approve
	Legislative Council

	1902
	Governor
	democratic
	1967
	check

	NSW Constitution Act 1855
	states
	1901 Australian Constitution
	representation
	bicameral

	Constitutional
	1858
	hospital
	
	


Check For Understanding
Complete a ‘Message in Bottle’ exit ticket in which you summarise what you learned in this lesson in no more than 4 points or 40 words. 
[bookmark: _Toc226716812]

[bookmark: _Toc233886156]Resource 16.1 – historical inquiry on ANZAC legend
There are 3 questions that must be completed. 
1. Outline the main features of the ANZAC legend. (100 words) 
Describe how the ANZAC legend is commemorated in Australia. (150 words) 
Explain 2 different perspectives that surround the ANZAC legend. You must provide a source which reflects each perspective you research. (200 words) 
There are 3 distinct stages: 
1. Acquiring historical information (research). Find and examine relevant sources such as:
The Australian War Memorial website
ANZAC Portal from the Department of Veteran Affairs
National Library of Australia digital classroom.
Processing historical information: interpret the sources of information and respond to the 3 key questions above. Refer to the recommended sources below: 
Where does the Anzac myth come from? The Feed (3:52)
Australian Journey Episode 12: The Anzac Legend (17:12)
What young Australians think about Anzac Day 
Indigenous Service School Resources.
Communicating historical information: present the findings of your research, directly responding to the key verbs (outline, describe and explain) and requirements of each question.
Check Your Understanding
Complete an exit ticket writing down the 4 values that define what it means to be Australian in 2027.
[bookmark: _Appendix_A:_Source][bookmark: _Toc233886157]Appendix A – Source 2 – Resource 3.5
Source 2: Woman’s Christian Temperance Union leaflet, many female suffragettes supported Federation, seeing it as a way towards gaining the right to vote.
[image: A vintage poster titled "Why Should I, A Woman, Vote?" lists twelve reasons advocating women's voting rights, emphasizing constitutional, social, and political arguments. The text highlights key justifications such as legal rights, social justice, and personal responsibility, produced by Woman's Christian Temperance Union Political Educational Department.]
Source: Woman’s Christian Temperance Union leaflet, 1890’s, Rose Scott Papers, MLMSS, Mitchell Library, State Library of New South Wales Getting it Together – From Colonies to Federation Courtesy of the Museum of Australian Democracy at Old Parliament House, available in the public domain.
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Before you cast your vate,
Just think what the Kaiser
would like it fo be!”
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WARNING!

The ANTI'S have commenced to cloud the
issue. They are sidetracking the question.
The VITAL FACTS to remember are:—

AUSTRALIA is FIGHTING FOR
HER EXISTENCE !

Germany conquered and crushed Belgium i
weeks. - Belgium had a population of Nine
defend a small tract of country.

Australia has only Five Million to defend a huge
Continent. If Germany defeats the Allies

AUSTRALIA IS DOOMED !

Keep the war at a distance by reinforcing the men
Who are holding the enemy at bay !

VOTE YES

FOR VICTORY.

AUSTRALIAN WAR MEMORIAL
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RECRUITING STUPIDITY

Sir, Having answered the Prime
Minister’s appeal for recruits, I
journeyed to Melbourne to offer
my services to my country. I
attended the recruiting depot at the
Melbourne Town Hall ... and ...
was sent in with some others to the

. medical officer [who examined]
me as to my physical fitness ... Upon
going before him I was told to get
dressed again, and when I asked if I
had failed to pass the medical officer
said he would not swear me in.
‘When leaving the depot, I received
a certificate with ‘not substantially
of European origin’ written on it,
and signed by the medical officer.
... With the exception of being
where I came from, I was not
ed one question whilst before the
dical officer. Now, sir for your
own guidance, I might state that my
father was a British subject born at
Penang ... and arrived in Australia
in 1854. My mother was born in
Tasmania in 1842 and I myself was
born in this state in 1877. I have

had six years’ military training ...
My brother is at the front serving
his King and country ... and holds
the rank of sergeant, but evidently
the authorities at the Melbourne
Town Hall depot seem to think I am
not worthy of helping to defend the
Empire. The Prime Minister has
appealed to everyman of military
age to join the colours; but, if this
is the treatment the native-born are
to receive, I am afraid the appeal
will fall on deaf ears. England and
France deem it is fit to use coloured
troops to defend their shores, but
the great Australian democracy
denies its own subjects the same
opportunities. I might state that
I have gone to Melbourne on two
occasions to offer my services to my
King and country and after paying
all travelling expenses, to be treated
like this does not give one any
encouragement to go again.

Yours, & ¢. GEORGE KONG

MENG.
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There seems to be no good and sufficient
reason for the refusal to allow Mr. George
Kong Meng to serve with his fellow
Australians at the front. His father will
be remembered by the older residents
of Melbourne as a gentleman of great
public spirit, scrupulously honourable in
all his dealings, and very highly esteemed
by the citizens ... [H]is brother, Sergeant
Kong Meng ... is now at the front. They
are Australian natives ... The medical
officer who refused to swear in Mr. Kong
Meng seems to have acted without tact
and without proper inquiry as to Mr.
Meng’s nationality.
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The system that bars Mr. G. Kong
Meng from serving his country
at the front certainly cries for
immediate revision. Mr. Kong
Meng is of Chinese blood, but he is
of Australian birth, is married to an
Australian, and all his interests are
Australian ... This is preposterous.
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WHY‘SHﬂUlD I, A WCMAN, VOTE?

1. Because my right to do so is logically involved in the constitutional
right of a woman to occupy the British Throne

2. Because the acknowledgment of my right to do so has been secured
for me by men who believe in my intelligence and good sense; and
fitness to vote, and L ought not to disappoint the confidence they
have shewn in me.

3. Because my single vote may decide whether the better or the worse.
candidate shall go to Parliament.

4. Because the supporters of the drink traffic, which is the greatest
source of domestic misery, have most violently resisted my right
to vote, and my vote is urgently needed to resist the baneful
power of this traffic.

5. Because, men who want to see better Parliaments, better laws, and
‘happier homes, ask for my help to secure these good ends, and
I ought not to withholdit.

6. Because if I have to obey the laws, I have a right to help to decide
who shall make them.

7. Because some social wrongs which women suffer will not be altered
till women use their voting power.

8. Because if I neglect to vote, T make soms one's vote on the other
side count double.

o Because I am responsible for any public evils I do not do my share
to remove.

10 Because God's command to * remove the heavy burdens, let the
oppressed go free, and break every yoke,” can sometimes be
obeyed only at the ballot box

11. Because my vote is most distrusted by those who have wrong
purposes to serve, and therefore should be exercised as a terror
to evil-doers.

12, Because, now that I have an acknowledged right to vote, I shall
fail in my duty to my country if I do not use it.
Sixpence per Hundred, or . per Thoosand.

‘Woman’s Christian Temperance Union
Political Educational Department.

275 Clarence Street (near Town Hall. Tl 3304,
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