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[bookmark: _Toc112681289][bookmark: _Toc233899397]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the Depth study (core) – Australia: making a nation – from Federation to WWI (1889 – c.1919). The activities are designed to allow students to work with historical concepts and skills The activities are designed to allow students to work with related historical concepts and skills and to communicate an understanding of the origins, development and impact of Australia becoming a nation. Additional support for this program, including sample teaching resources, is available on the Planning, programming and assessing History 7–10 (2024) webpage. 
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc233899398]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. 
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
Delivery of Historical context 4 (core): The making of the modern world (1750–c.1945) prior to teaching this depth study is suggested as it will provide knowledge of key influences such as the Industrial Revolution, the movement of peoples, the rise of nation states and causes of the First World War.
[bookmark: _Toc233899399]Suggested timeframe
[bookmark: _Toc112681290]This sample program of learning is designed to be completed over a period of approximately 17 hours and is organised into 3 learning sequences. This duration can be adapted to suit the school context.
[bookmark: _Toc233899400]Outcomes
A student:
HI5-SPE-01 analyses the key features and structures of past societies, historical periods and events
HI5-CPP-01 accounts for different contexts and perspectives of the past
HI-IEP-01 explains how significant ideas and events have shaped the past
HI5-SOU-01 integrates evidence from sources to develop historical accounts, explanations and arguments about the past
HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry
HI5-COM-01 communicates historical arguments using historical terms and concepts for a range of purposes, audiences and contexts
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc233899401]Learning sequence 1 – Background and origins of Australia: making a nation – from Federation to WWI
The following learning sequence is designed to be completed in approximately 5 hours. It aligns to History Stage 5 (Year 9) – sample scope and sequence.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – development of democracy in Australia 
Outcome
HI5-IEP-01
Content
Factors that contributed to the development of democracy in Australia
Evaluate and use relevant historical concepts and skills
Create written texts to analyse historical concepts related to Federation and the First World War
Concepts
Cause and effect
Skills
Chronology
Significance
	Lesson overview
Suggested duration: 2 hours (inclusive of Lesson 2 which deals with writing a PEEL paragraph response explaining democratic developments)
In this lesson, students learn the context for the topic. The focus extends beyond a chronological account of the making of a nation. It is about the type of nation that evolved over the period, with a clear move to democratic values and processes. Australia as a nation prides itself on its sense of egalitarianism. This lesson asks students to question key themes that are developed across the topic, the idea of Australia as the lucky country and the land of the fair go. While Australia developed as a democratic nation, democracy would also be challenged, and some groups were excluded from the process.
Prior learning: students should have a broad knowledge and understanding about significant events and people that contributed to Australian Federation and the development of a constitution, as outlined in the Stage 3 unit Historical sources present perspectives on the past. This includes the purpose of the constitution, voting rights, Australia’s 3 levels of government and how bills become laws. These are not simple concepts, so formative assessment at the beginning of the lesson provides an opportunity to assess students’ prior knowledge and ensure everyone has a basic understanding before moving into the learning. 
Students will also have worked with sources and explained democratic developments in Australian history. 
Students will have been explicitly taught how to write using a paragraph structure. In this program we have used a PEEL paragraph structure. An example of this approach can be found in in the Stage 4 History support resources for ‘The ancient past’ and these materials can be adapted to suit the paragraph structures taught in your context. 
Key vocabulary: democracy, egalitarianism, colony, suffrage, trade union, secret ballot, stockade, rights, liberties
Related resources: Resources 1.1–1.3.
Beginning the lesson
Learning intention
We are learning how colonial Australia made the shift towards a democratic nation.
Success criteria
I can:
identify and chronologically sequence developments that contributed to democracy
explain how and why those developments encouraged the shift towards democracy.
Core lesson
Note: teachers are recommended to develop their understanding of Australian civics and citizenship by reading through resources such as the Parliamentary Education Office’s The Federation of Australia and the Getting It Together From Colonies to Federation resource from the Museum of Australian Democracy. Despite students having some prior knowledge of Australia’s foundation as a nation, there is a need to explicitly unpack concepts such as the land of the fair go and link them to key terms such as egalitarianism.
Activity: Australia: the lucky country? To provide a hook for the lesson and unit, students are to react to a historical a source in Resource 1.1, a poster that represents the concept of Australia as the ‘lucky country’. Incorporate the activity into the following introduction to students:
‘In years 5 and 6 you might remember learning about how Australia became the country it is today, how the different states or colonies combined to become one.
What was this process called? (Federation.)
You might also remember some people and events that helped this happen – they helped to make Australia the democratic country it is today. 
What do I mean by ‘democratic?’ (people get to vote for their leaders, have a say, and so on).
Australia has often been described as the ‘lucky country’. Why do you think that this might be the case? Have a close look at Source 1 in your Student resource booklets, what reasons does it suggest for the expression? Has Australia been lucky for everyone? 
In this new topic we will be going back to the period at the end of the 1800s and into the early 1900s. We will examine how Australia became a nation. During and after this period, Australia was often regarded as ‘the lucky country’ and the ‘land of the fair go’. Throughout this unit we will explore what type of a nation we became and how lucky we are. Like any young country, it was a time of great excitement. There were great achievements, but not every Australian was included, some were excluded. We will examine the ups and downs and how Australian began to develop into the modern nation that we know today. 
Before we build new learning, I want to check to see what you remember from your primary studies of Australia so that I can make sure we are on the same page. Get ready for a quick quiz.’ 
Activity: teacher to facilitate a pre-test in the form of a quiz using a student response system such as mini whiteboards. Pose the following questions to activate Stage 3 knowledge:
Note: terms and concepts such as democracy, suffrage and colony may need to be further unpacked by the teacher.
What are the 3 levels of government in Australia?
What are 2 words that come to mind when you think about the term ‘constitution’?
Suffrage refers to the right to do what?
What word or idea is most often used to describe our political system?
What were states called before Federation?
Answers: 
1. Federal, state and local levels of government. 
2. Rules, powers.
3. Suffrage refers to the right to vote.
4. Democracy
5. Colonies
Differentiation: students can be supported with the provision of a word bank.
Activity: using Resource 1.2, students construct a timeline of key democratic developments using the Museum of Australian Democracy’s (MoAD) Milestones in Australian democracy.
Answers 
Suggested milestones from the MoAD site include:
· Secret ballot introduced (1856)
· Paid Members of Parliament (1870)
· First legal trade unions (1876) 
· Women’s right to vote (1895). 
Contradictory developments include anti-Chinese riots at Lambing Flat (1860) and the creation of the Bulletin journal. 
Activity: key development profile – Eureka Stockade. Using the National Museum of Australia’s learning module Eureka Stockade, students are to read through the article and examine the sources provided, answering the questions in Resource 1.3.
Extension: Was the Eureka Rebellion a riot or a revolution? Students to watch the National Museum of Australia clip Defining Moments: Eureka Stockade (5:49) and outline criticisms and opposing interpretations of the rebellion. 
Concluding the lesson
Check for understanding via an Exit ticket in the form of a 3-2-1.
3 things I learned today …
2 things I want to go over again…
1 question that I have ...
Evidence of learning
Evidence of learning is gathered through:
student responses to formative assessment of prior learning
student identification, chronological sequencing and justification of developments or milestones in Australian democracy
responses in the exit activity at the conclusion of lesson.
	

	Lesson 2 – develop PEEL paragraph response
Outcome
HI5-IEP-01
Content
Factors that contributed to the development of democracy in Australia
Evaluate and use relevant historical concepts and skills
Create written texts to analyse historical concepts related to Federation and the First World War
Concepts
Cause and effect
Skills
Chronology
Significance
	Lesson overview
Suggested duration: one hour
In this lesson, students learn more about the key milestones in Australian democracy, focusing on incorporating those events into a written text. Students will revisit how to construct a structured PEEL paragraph response to explain how Australia developed into a democracy. 
Prior learning: students will have been explicitly taught how to write using a paragraph structure. In this program we have used a PEEL paragraph structure. An example of this approach can be found in in the Stage 4 History support resources for ‘The ancient past’, and these materials can be adapted to suit the paragraph structures taught in your context. 
Related resources: Resource 2.1.
Beginning the lesson
Learning intention
We are learning how key factors and events led to the development of democracy.
Success criteria
I can:
explain how and why 3 developments encouraged the shift towards democracy
use PEEL to write a structured paragraph explaining this shift.
Core lesson
Activity: students write a PEEL paragraph explaining the developments that led to the establishment of democracy in Australia. Refer to Resource 2.1.
Question: Explain how the Eureka rebellion and 2 other developments contributed to the establishment of democracy in Australia.
Gradual Release of Responsibility – I do, we do, you do 
To model and scaffold for students both how to ‘explain’ and use the PEEL structure. 
I do:
Model how to respond to an ‘explain’ question: using the example of the Eureka Stockade to demonstrate the elements of cause and effect (Table 1).
We do: 
Teacher works with students to complete the PEEL scaffold (Table 2) using the Eureka Stockade as the sample. Use prompting questions to check for understanding, such as:
Why were the miners at Eureka so angry?
What actions did they take? 
How is this an example pf people power?
How was the outcome good for democracy?
You do:
Students independently complete the modelled PEEL scaffold, explaining 2 other developments during the period, such as women’s suffrage and the establishment of trade unions (Table 3).
Differentiation: 
Provide sentence starters to help with cause and effect, such as:
· As a result of this development … 
· This development demonstrates how Australia valued … 
Allow pair discussion before writing. Offer a visual word bank of developments and key ideas:
· women’s suffrage
· secret ballot
· legalisation of unions
· representation
· justice 
· fairness – egalitarianism.
Concluding the lesson
Complete an exit ticket about what PEEL stands for. 
Evidence of learning
Evidence of learning is gathered through:
student responses and completion of ‘explain’ question and scaffold 
responses in the exit activity at the conclusion of lesson.
	

	Lesson 3 – perspectives on and developments in Australian Federation
Outcomes
HI5-CPP-01
HI5-SOU-01
Content
Differing perspectives and key developments leading to Federation in Australia
Concept
Perspectives
Skills
Analysis and use of sources
Communication
	Lesson overview
Suggested duration: one hour
In this lesson, students learn about the dual nature that was inherent in Australia moving towards becoming a federated nation. Students will analyse sources to investigate the very different perspectives towards Federation, not just between states but different groups in society. Students will develop an understanding that as much as Federation was a defining and uniting moment, it also excluded groups of Australians, such as Aboriginal and Torres Strait Islander peoples and Chinese migrants. The lesson also introduces a vocabulary list which is to be used as students come across and learn new terms, concepts and subject-specific vocabulary throughout the unit. 
Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Students will come across sources of a racist nature. They are included in the resources of government institutions and museums and are taught to tackle and challenge nationalist narratives, characteristic of the Immigration Restriction Act 1901 and White Australia Policy of the period. Such sources not only reveal the racism but the exclusion of voices in the newly unified nation. This unit will later seek to balance the omission and denigration of Aboriginal and Torres Strait Islander peoples, as well as Pacific Islanders, Asian Australians and women with visible and positive examples of their contribution. Teachers are to communicate this before the lesson begins. 
Prior learning: reassert to students the dual nature of Australia’s democratic development from the timeline activity using the Museum of Australian Democracy resource Milestones in Australian Democracy. Just as the first trade unions were established, Australia also experienced anti-Chinese riots in the goldfields. Use this as a platform to make the point that different groups of people and the states also had different perspectives towards Federation. Not all perspectives were democratic or equal in nature.
Key vocabulary: nation, Federation, perspective, opinion, identity, convention, constitution, referendum, tariff, Parliament, economic depression
Related resources: Resources 3.1–3.6.
Beginning the lesson
Learning intention
We are learning about the reasons for differing perspectives on Federation and the key developments that led to Federation.
Success criteria
I can:
define key terms and concepts and use them in context
identify and account for the different perspectives on Federation
use sources to outline and explain key developments and varying perspectives.
Core lesson
Activity: introduce students to the vocabulary list in Resource 3.1. It involves students breaking down terms, expressions and concepts in a number of ways so that they can develop the metalanguage required for History at this level. This includes visualising the term, using it in context and providing synonyms. Student to come back to this throughout the unit as they encounter key terms. 
Note: to help with the below exercise, students to read through the History Skills resource The difference between opinion and perspective. It emphasises perspective as a point of view from which a person views a situation, rather than their ideas about it, which can also be seen as an interpretation. Use the analogy of a ‘lens’ through which you see the world and issues. It is also worth considering doing a Frayer diagram for the term ‘nation’ as a differentiating tool for any students struggling with the idea of ‘nationhood’.
Activity: teacher to guide a discussion of the concept of ‘perspective’ through question prompts and students completing a Frayer diagram of the idea, contained in Figure 2 of Resource 3.2.
Activity: teacher to lead students in a guided reading of the Parliamentary Education Office’s Federation fact sheet to establish a context for the process by answering the questions in Resource 3.3. 
Differentiation
Support: teacher to think aloud and use guided questions and choral questioning to help students with more difficult questions. For example:
· This topic is called ‘Making a nation’. What do we mean by a ‘nation’? What was it before? Who was in charge?
· Parkes keeps emphasising the word ‘Australian’ here. Why? How will Federation help with this?
Activity: students to create an annotated timeline of 5 more key events/developments leading to Federation. They are to use the Parliamentary Education Office’s The Federation of Australia resource site and Resource 3.4.
Examples
1891 Federation Convention
The Peoples Conventions
First and Second referendums
Constitution Act
Western Australia joins
Nationhood
First Parliament
Activity: students will be placed in groups of 6 to research and account for the different perspectives to Federation held by the various colonies/states in the lead up to Federation. There will be a range of source and content-related activities for students to complete before reporting their findings back to the class. Each group will be assigned a state, with the exception of NSW.
Students use resources from the Museum of Australian Democracy’s online site Getting it Together – From Colonies to Federation. The source component for NSW will be modelled by the teacher and worked through together with students as a scaffold. This is a form of Gradual release of responsibility and will provide an explicit example of what each group needs to do. Teacher to provide a think-aloud throughout. Refer to Table 5 in Resource 3.5.
Concluding the lesson
Activity: finish with a quick ‘Check for understanding’ in which students need to complete an Affinity diagram of the reasons for and against Federation. Refer to Table 6 and Resource 3.6. (This activity has been adapted from Federation – A federal story? by the Parliamentary Education Office).
Evidence of learning
Evidence of learning is gathered through:
Frayer diagram responses on perspective as a concept
choral responses, written answers and annotated timeline of background and key developments in Australian Federation
group presentations on colonial/state perspectives and affinity diagram formative assessment.
	

	Lesson 4 – Why did Australia become involved in WWI?
Outcomes
HI5-IEP-01 
HI5-SOU-01
Content
Reasons for Australia’s involvement in WWI
Concepts
Cause and effect
Skills
Analysis and use of sources
Comprehension – historical terms and concepts
	Lesson overview
Suggested duration: one hour
In this lesson, students learn mapping skills to help develop a spatial understanding of the battles that Australia was involved in as well as the global nature of WWI. A National Museum of Australia online scenario activity asks students to take on the perspective and decision making of a national leader as they decide if Australia ‘should go to war.’ Students also consolidate new content knowledge through a literacy summary activity. 
Note: this lesson includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Prior learning: students should have quite recent knowledge and understanding of WWI through their study of the Historical Context 4 (core): The making of the modern world (1750–c. 1945) which examines the rise of nations states and the causes of the first world war. Conduct a formative assessment to establish prior knowledge at the beginning of the lesson. 
Key vocabulary: mother-country, loyalty, obligation, security, strategic, alliance, foreign policy, sentiment, identity
Related resources: Resources 4.1–4.2.
Beginning the lesson
Learning intention
We are learning how to use sources to discover the reasons why Australia became involved in WWI.
Success criteria
I can:
identify and explain the main reasons for Australia’s involvement
integrate evidence from sources to communicate how Australia was impacted by the British declaration, demonstrating cause and effect. 
Activity: to check and or activate prior knowledge of WWI, ask the following choral questions for students to respond to: 
1. Which empire was Australia connected to?
The rivalry between France and Germany was an example of which cause of the war?
The murder of which individual is seen as having started the war?
Which countries were on the opposing sides of the war?
Secondly, watch the BTN clip Who started WWI? (3:18) and complete a KWLH Chart about the outbreak of the war and Australia’s involvement. Students will return to it at the end of the lesson. Refer to Table 7 and Resource 4.1 in the Student resource pack.
Core lesson
Activity: as a hook and as a method to help students to think deeply and explain the different reasons for joining WWI, students complete the Should Australia go to war if …? activity on the National Museum of Australia’s First World War Defining Moments learning module. Refer to Resource 4.1
The activity requires students to be in charge of the government and encounter different scenarios, such as a neighbouring country being invaded. They must make a decision about whether to go to war. By doing so they need to consider the effects of such actions. They must explain and justify those decisions, making it clear to students the difficult situation Australia was in during 1914, only 13 years young as an independent nation. As mentioned, teachers need to be sensitive and alert to any students for whom the experience of war could be triggering. This is to be done online, though students can save and print their work from the site.
Activity: students complete a literacy summary activity using the fact sheet in the Parliamentary Education Office resource To our last shilling: the Australian Parliament and World War I and Table 8 in Resource 4.2. The activity is structured to support students to progressively build their understanding of the reasons for Australia’s involvement in the war, with each stage requiring them to summarise and refine their ideas. Through this process, students develop a clearer and larger schema of the key factors influencing Australia’s decision to go to war. It helps students to communicate an explanation of the reasons for Australia’s involvement, drawing together cause and effect. For example, the fact sheet states that ‘war was declared in London and not in Melbourne’. Here students have to explain Australia’s lack of choice as a factor. As a ‘dominion’ of England, Australia was automatically at war. Teacher guidance should emphasise key factors including Australia’s connection to Britain (the ‘mother country’), the role of political leaders, emerging Australian identity and concerns about national security. Teachers should support students in identifying and organising these ideas, using guided questioning and modelling how to move from simple statements to more developed summaries.
Differentiation
Support: through teacher-guided reading, stop at strategic times to unpack more difficult terms and ideas. Think Pair Share to help students answer questions, as well as adjusting the complexity of source language through annotations and glossaries. 
Extension:
Select the section on ‘Going to War’ in the Parliamentary Education Office resource, To our Last Shilling – The Australian Parliament and World War 1. What bizarre political situation was Australia in leading up to the war?
Select the source link Sir William Irvine on the Going to War resource page. This will take students to a transcript of the article from TROVE. 
How much choice does Australia seem to have in whether to join the war?
What reasons or obligations are stressed?
Now select the Crisis of our Fate, The Argus, 3 August 1914 source link on the same Going to War resource page, which will again take students to a transcript from TROVE. Consider the following:
‘... the time will have arrived for the display of a patriotism that knows no party ...’
Which of the 4 reasons for joining the war does this remark by Prime Minister Cook allude to?
Concluding the lesson
Conduct an exit ticket by having students respond to one of the following questions in a single sentence:
Why did Australia feel such a close connection to Britain?
Why did Australia have no choice but to go to war? 
Evidence of learning
Evidence of learning is gathered through:
responses in KWLH chart
student summaries and explanations in literacy activity
responses and reflections on ‘Should Australia go to War if …? scenarios.
	

	Lesson 5 – democracy and politics in war time
Outcome
HI5-CPP-01
Content
Passing of the War Precautions Act 1914
Evaluate and use relevant historical concepts and skills
Concepts
Cause and effect
Significance
Skills
Perspectives and interpretations
Contestability
	Lesson overview
Suggested duration: one hour
In this lesson, students learn about a clash between the level of government control and crisis balanced with the need to maintain democratic rights, the individual versus the state. It is explored through the passing and extent of the controversial War Precautions Act 1914 during WWI.
Prior learning: students should have a basic understanding of:
the need for governments to make rules of laws for the good of society
individual human rights and freedoms such as free speech, right to vote.
Key vocabulary: censorship, press, precaution, regulations
Related resources: Resources 5.1–5.3.
Beginning the lesson
Learning intentions
We are learning:
about the impact of the War Precautions Act on Australian society
to account for the difficulties in balancing the need for government control while still protecting individual freedoms during World War I.
Success criteria
I can:
account for why different people and groups had differing perspectives on the War Precautions Act
use sources to demonstrate the impact and significance of the Act
communicate the overlap and conflict between individual and collective good.
Activate prior knowledge and connect learning through the example of COVID restrictions to reflect the overlap between government powers and individual freedoms in times of crisis. Begin by watching the Commission launches major COVID-19 report about how Australia must handle all emergencies (2:56) video which highlights how the pandemic affected human rights in Australia and gives students some context for the War Precautions Act. Teacher to stop video at key points for suggested questions and prompts. 
Questions to build complexity
1. This is a short clip from the Human Rights Commission. Can anyone tell me what the Human Rights Commission is or what it might do? (It is an independent organisation that was created under law to work with government in helping to protect human rights in Australia. As you will see, it does not always agree with the government.)
2. In what type of situations do governments need to take action that at the same time can affect, limit or take away individual human rights?
3. We hear the term ‘human rights’ a lot, but what do we exactly mean by it? What are some specific examples?
Activity: build on the discussion from the video through a structured class discussion, followed by a Think Pair Share activity. Students first think independently, then discuss their ideas with a partner, and finally share responses with the class. Questions in Resource 5.1 should guide students to consider the balance between individual rights and collective responsibility. 
Core lesson
Activity: students to read through a summary of the War Precautions Act 1914 from the Parliamentary Education Office. Teacher to guide students through the questions in Resource 5.2. 
Teacher-modelled example ‘censorship of the press’ (newspapers, print media)
Firstly, let’s start with the word ‘precaution’ from the name of the Act. What do we mean by it? (The measure taken to prevent something dangerous.) In a crisis such as war, precautions help to keep us safe. The problem is that the Act did not specify what, who or how people and things could be regulated.
Now, let’s think about ‘censorship’. What words or adjectives would we use when we say censor? (Remove, ban, hide, control.)
Press such as newspapers were censored. It is important not to publish anything that is security related or could place the country at risk.
However, how far does that go? What does the public deserve to know about the war? What are they not being told? Who is making the decision? What about free speech?
Activity: students use sources from the Exploring the War Precautions Act article to examine the contestable nature of the Act and the differing perspectives and interpretations that emerged. Through analysis of these sources, students identify how and why views about the Act differed.
Teacher guides a class reading of the sources in Resource 5.3, pausing at key points to clarify unfamiliar or complex terms and concepts. Particular attention should be given to the perspective of Labor government minister Frank Anstey, with discussion focused on how his context and role influenced his interpretation of the Act. The teacher encourages students to identify evidence from the sources and explain how it reflects differing viewpoints.
Differentiation
Support: the key support in this task would be to adjust the complexity of the language in the sources through a combination of teacher-guided reading, glossaries and simplified versions, and the addition of visual sources. 
Extension: students to write a paragraph explaining the significance of the War Precautions Act on Australia’s democratic society.
Concluding the lesson 
Check student understanding through a ‘postcard’ to an absent student explaining in 50 words or less what they missed – the main idea behind the lesson. 
Evidence of learning
Evidence of learning is gathered through:
student responses in class discussion and activities on COVID regulations
student explanations of the cause-and-effect nature of the regulations
student use of sources to communicate the conflicting nature of the War Precautions Act.
	


[bookmark: _Toc112681291]

[bookmark: _Toc233899402]Learning sequence 2 – Significant groups, individuals, ideas, beliefs, practices and events in Australia – from Federation to WWI
The following learning sequence is designed to be completed in approximately 9 hours. It aligns to History Stage 5 (Year 9) – sample scope and sequence.
Table 2 – Learning sequence 2 details
	Lesson
	Teaching and learning activities
	Registration

	Lesson 6 – the Constitution and its powers
Outcomes
HI5-SPE-01
HI5-IEP-0
Content
The features of the Australian Constitution, including federalism, the division of powers and separation of powers
Create written texts to analyse historical concepts related to Federation and the First World War (WWI)
Concepts
Significance
Cause and effect
Skills
Comprehension
Communication
	Lesson overview
Suggested duration: one hour
In this lesson, students learn how to break down the political structure, powers and responsibilities that came with Federation and the Constitution. Activities aim to develop an understanding of the function of the document and the structures and processes that it established, as well as the attempt to create a system of checks and balances. 
Prior learning: again, there is a strong correlation to the Stage 3 focus on the Australian colonies and Australia as a nation. Students should have a basic understanding of:
why and how Australia became a nation
local, state and federal levels of government – structures and responsibilities.
Key vocabulary: division of powers, separation of powers, constitution, bicameral, federalism, rules, powers, authority, accountability, checks and balances, judiciary, executive, legislature, House of Representatives, Senate
Related resources: Resources 6.1–6.7.
Beginning the lesson
This lesson will primarily use a Gradual Release of Responsibility to help break down and make the dense political nature of the content more explicit through deliberate and direct explanation and modelling.
Learning intention
We are learning:
to develop a clear understanding of the process of federalism 
to distinguish between the division (levels) of power and the separation (branches) of power and their roles under the Constitution
to recognise and appreciate the significance of the constitution in Australian democracy. 
Success criteria
I can:
correctly identify and explain the features of the Australian constitution, such as the process of federalism
distinguish and explain the difference between the division of powers and the separation of powers
explain the significance of the constitution to Australia’s democratic development. 
Activity: to activate Stage 3 prior knowledge and to check that all students have access to the same content and schema, they are to answer the following questions using mini whiteboards.
Stage 3 Federation quiz questions: 
1. Which 2 countries have influenced Australia’s legal and political system?
2. List 2 individuals that were significant to Australian federalism.
3. What were 2 reasons motivating the colonies to come together as states and one nation?
4. Provide 2 examples that demonstrate why some states or Australians were not happy about Federation?
5. What are the 3 levels of government? Can you give one reason why we have them? 
Answers
1. Britain and America.
2. Henry Parkes and Edmund Barton.
3. Defence and economic interests.
4. Western Australia did not want to lose its independence, and Tasmania was concerned about being dominated by larger states. 
5. Local, state and federal government. We have 3 levels to separate power and stop any one group having too much power or control. 
Activity: the teacher introduces the lesson by posing the question: ‘Why do we need rules and powers in society?’ Students begin with a Think Pair Share activity, first reflecting individually, then discussing their ideas with a partner, and finally sharing responses with the class. This is followed by a whole-class brainstorm and mind map (Resource 6.1) where key ideas are recorded and organised. Students take notes throughout the process to support their understanding and to build a foundation for the lesson.
Suggested questions
1. We know that Federation was the process of the colonies coming together as one nation, which was created under the Constitution, or what we might call the rules of our country.
2. You might remember learning about the different powers that the Constitution gives? Why is that power needed and who gets to use it? 
Core lesson
Activity: the teacher guides students to respond to the following resources on federalism and the division and separation of powers. 
The teacher plays The Constitution (2:26) from the Parliamentary Education Office and asks students to answer the questions in Resource 6.2.
The teacher asks students to read through the Parliament of NSW article Federalism in Action: The Three Levels of Government and compete the activity in Resource 6.3.
Students read through the Rule of Law Education Centre’s resource on Checks and Balances and complete the questions on the separation of powers in Resource 6.4.
Activity: teacher asks students to complete the affinity diagram on levels of government in Resource 6.5. Ask students to use the word bank to match areas, such as defence and schools, to the level of government (local, state or federal) as defined by the Constitution.
Activity: teacher guides students to a group work activity on a constitutional scenario. They place students in groups of 3 and appoint each group one of the scenarios from the Rule of Law Education Centre’s The Constitution Scenario Analysis. Refer to Resource 6.6.
The teacher observes and guides each group to apply their knowledge of the Constitution and its role to analyse and create solutions to relevant scenarios.
Differentiation
Support: the scenarios vary in complexity so teachers must consider either the level of scenario or the grouping of students in their considerations. Alternatively, the questions posed of the scenarios can be altered.
Concluding the lesson 
Activity: teacher invites students to write a one-paragraph response to the question: ‘Explain the significance of the Australian Constitution in establishing a democratic nation’ in Resource 6.7. Students are required to explain how and why the Constitution contributed to democracy, focusing on cause and effect and to articulate its overall impact and importance.
The teacher guides students to break down the question into its key components (explain, significance, establishing a democratic nation) and models how to structure a response using a clear point, supporting evidence, explanation and a link to significance. Students should be encouraged to refer to concepts such as the rule of law, separation of powers and representation, and to clearly connect these to how Australia functions as a democracy.
Suggested think-aloud
· We have previously talked about explain questions as being about cause and effect, about the how and the why. With this question we have the added task of addressing a key historical concept, significance.
· Significance in this question refers to the impact and importance of the document that is the Australian Constitution, its principles, features and ideas.
· The final aspect to address is what we are explaining the significance in relation to, in this case ‘Australia as a democratic nation.
Differentiation
Support: teachers may provide additional scaffolding in the form of sentence starters and a visual word bank of features that students can discuss. They may also adjust the task so that students can communicate their understanding in point form, verbally or visually in a diagram and flow chart.
Word/idea bank: checks and balances provided by upper and lower houses of parliament, sharing of power, independence of judiciary, efficiency, organisation, accountability.
Sentence starters:
· The Australian Constitution is significant as it provides a framework, the basis for ...
· The division of powers between the 3 levels of government gives unity but also flexibility to ...
· The bicameral system with an upper house is a very important check on law making power because ...
Extension: teacher to provide students with an opportunity to research and summarise a key change to the Constitution between 1901 and 1919, such as the Commonwealth Franchise Act 1902 or the Immigration Restriction Act.
Evidence of learning
Evidence of learning is gathered through:
responses to questions on federalism and the division and separation of powers
affinity diagram attribution of levels of division of power
findings on constitutional scenarios
responses to the question: ‘Explain the significance of the Australian Constitution in establishing a democratic nation’.
	

	Lesson 7 – protecting workers’ rights and immigration control
Outcomes
HI5-IEP-01
HI5-CPP-01
HI5-SOU-01
Content
Protection of workers’ rights including the role of trade unions and the function of the Immigration Restriction Act 1901
Evaluate and use relevant historical concepts and skills
Concepts
Continuity and change
Cause and effect
Skills
Comprehension
Analysis and use of sources
Research
	Lesson overview
Suggested duration: one hour
In this lesson, students learn how to deal with some of the more sensitive material associated with the racist nature of the Immigration Restriction Act, specifically some of the primary source material of the time. Activities are designed to confront the perspectives and values that gave rise to such legislation. It reflects a society caught between continuity and change. This lesson will aim to acknowledge the presence and contribution of migrants, such as the Chinese community, as much as to challenge the policies and legislation that marginalised them. They were not the only groups impacted, with Aboriginal and Torres Strait Islanders as well as Pacific Islander labourers and women often excluded from what was called a ‘working man’s paradise.’ 
Prior learning: based on having studied Historical context 4 – The making of the modern world, students should have a basic understanding of:
the poor working and living conditions brought on by the Industrial Revolution
the impact of imperialism and immigration on the movement of peoples.
Key vocabulary: trade union, basic wage, egalitarianism, activist, dictation, equality.
Related resources: Resources 7.1–7.5.
Beginning of lesson
Learning intention
We are learning:
about Australia’s emerging egalitarianism in the form of trade unions advocating for workers
to examine how growing nationalism and insecurity evolved into the Immigration Restriction Act. 
Success criteria
I can:
explain the role of the Sunshine Harvester Case 1907 and trade unions in creating a basic wage and promoting workers’ rights
account for different perspectives about the Immigration Restriction Act.
Activity: as an initial hook to activate prior learning, students consider the following developments (refer to Resource 7.1):
8-hour day
basic wage
worker’s compensation
maternity leave
equal pay. 
Students then explain each in their own words and predict what these developments have in common and why they may be grouped together. This activity is designed to surface prior knowledge and introduce key ideas about rights, fairness and improved working conditions as features of a more democratic society.
Suggested questions and think-aloud
1. What do we mean by a basic or minimum wage as it is often called?
2. What does the term ‘equal pay’ imply?
3. Where are we going with all these expressions and terms? What do they have in common?
They are all rights, something which we are entitled to, and they are usually associated with work, employment
For most of you, you would not know a world without them, but they had to be fought for.
4. What do we call groups or organisations that fight workers' rights?
Core lesson
Activity: teacher to lead students through a guided reading of the History of Australian unions by the Australian Council of Trade Unions. Students are to respond to a series of questions, with the relevant section of the article to consult provided for each. Refer to Resource 7.2. 
Activity: students are to complete the dictation test that was part of the Immigration Restriction Act in Resource 7.3. Teachers can select from a variety of samples from The White Australia policy resource available from ABC Education. Teacher to dictate (read out aloud) the passage in a language which students do not know. This is to demonstrate the discriminatory nature which was designed to make ‘undesirable immigrants’ fail. Students are given no context of it in order to create a stronger sense of perspective of the racist and exclusionary nature of the Act.
The teacher leads a class discussion of the motivations of the test and an analysis of the extract itself and how the test was designed to make a selected group fail. Questions may include: 
What do you notice about the type of language used in these tests?
What do you notice about the subject matter? 
What is the test designed to do?
Whose perspective is represented by this test? 
What attitudes towards diverse cultures are suggested by the test design?
What could the impact of this test be?
Note: this lesson includes confronting and racist images and primary historical sources that were used to discourage Asian and non-European migration and promote a racially ‘white Australia’. These materials are included to help students critically examine and challenge racist ideas and for them to understand the historical context in which these perspectives emerged.
This lesson also includes sources and accounts of individuals who resisted and challenged these discriminatory policies, highlighting their contributions and provided a more balanced outlook and perspective.
Activity: the teacher is to begin this activity by making sure to read the warning note regarding the sensitive nature of this activity that appears in Resource 7.4. The teacher will then advise students to take a closer look at Immigration Restriction Act and White Australia Policy to establish who was impacted, in what way, challenges to the legislation and accounting for the motivations behind it. They will do this using the ‘Australia for the Australians’ digital classroom resource from the National Museum of Australia.
Students are introduced to a confronting primary source, 'The Mongolian Octopus - His Grip on Australia' from The Bulletin (1886). This source is used to prompt initial reactions and critical thinking about attitudes towards Chinese migrants in the late 19th century. Students view the source and related content and respond to guided questions in Resource 7.4.
Activity: the teacher provides students with case studies and examples of resilience from migrants and Australian political leaders to provide a balanced perspective and visibility. This includes a source analysis on senator James McFarlane and Chinese Australian barrister and activist William Ah Ket. Students are to respond to a range of questions using the National Museum of Australia’s digital case study resource What were attitudes to race in 1901? and the ABC News article The story of William Ah Ket, the first Chinese-Australian barrister in Resource 7.5.
Concluding the lesson
Conduct a verbal exit ticket where students share one thing that they have learned during the lesson. Each student must share something different so they will need to be given 2 to 3 minutes to share and discuss learning reflections with each other. 
Evidence of learning
Evidence of learning is gathered through:
responses to trade union activities
discussion and reflections on the dictation test
source analysis and responses on the Immigration Restriction Act.
	

	Lesson 8 – women’s rights
Outcome
HI5-IEP-01
HI5-SOU-01
Content
Role of the Commonwealth Franchise Act 1902 in the advancement of women’s rights
Evaluate and use relevant historical concepts and skills
Create written texts to analyse historical concepts related to Federation and the First World War (WWI)
Concepts
Continuity and change
Skills
Comprehension
Analysis and use of sources
	Lesson overview
Suggested duration: one hour
In this lesson, students learn about the pioneering nature of female suffrage in Australia, especially the state of South Australia. The concept of continuity and change plays a key role as universal suffrage did not apply to all Australians, with Aboriginal people excluded from the vote unless they already had it in state elections. 
Prior learning: there is no direct correlation with the study of history in previous years. Students require basic knowledge of the concept of suffrage and the history of women’s rights in Australia. They also need some understanding of why voting is so important.
Key vocabulary: suffrage, franchise, representation, universal, ‘double-edged sword’, continuity, change, exclusion.
Related resources:  Resources 8.1–8.4.
Beginning of lesson
Learning intention
We are learning:
about the role of legislation and broader social movements in advancing women’s rights in Australia 
about the exclusion of women
about the exclusion of Aboriginal and Torres Strait Islander peoples.
Success criteria
I can:
explain, with examples, how the Commonwealth Franchise Act both extended and restricted political representation in Australia
use sources and own knowledge to identify continuity and change through the legislation.
Activity: the teacher starts with a hook, an interactive icebreaker or role play to demonstrate the power of exclusion, in this case, being denied the right to vote. Replace it with a class vote on a non-descript issue, such as whether the classroom can have a vending machine or a water fountain. The key is in who gets to vote to have their say heard. For example, the class is told that a vote is to be held about whether the classroom can have a food vending machine or a chilled water fountain.
Students born in months that start with a J are excluded from the vote.
Conduct the vote.
Ask excluded students how they experienced the situation from their perspective.
Teacher to think aloud through the various issues that arise and students to match key terms with definitions in the glossary activity in Resource 8.1.
Suggested think-aloud:
I need to let you know about a big decision that needs to be made. We need to decide between a food vending machine or a chilled water fountain for the classroom.
In a democracy you get to have your say by voting. This is referred to as suffrage or franchise. Write down some of these terms that we discuss.
Unfortunately, not all of you in this class will participate in the decision. __ (list group), sadly you are excluded from voting on the decision. The school constitution does not include you.
How do you feel about that? You are not alone.
Universal franchise is when all adults have the right to vote, regardless of gender, racial background, and so on. We have this in Australia, but we have not always had it.
Women were denied the right to vote, except in states where they already had the state vote, such as South Australia.
They got the right with a new law, the Commonwealth Franchise Act. It was part of a wider women’s movement that continues to this very day for gender equality.
Core lesson
Activity: students to develop a greater appreciation of the context of the struggle for women’s rights by watching the clip Learn @ History Trust – The Women’s Rights Movement (7:29) from the History Trust of South Australia to explain 3 ways in which women’s rights were advanced. Answers can be found at 2:15, 3:20 and 4:10. Teachers to model one development for students (refer to Resource 8.2). 
Activity: students to read through the National Museum of Australia’s Defining Moments’ Franchise Act and its impact on women and answer questions in Resource 8.3.
Differentiation
Extension: the teacher can invite students to explain the following statement: ‘I see no reason in the world why we should continue to impose laws which have to be obeyed by the women of the community without giving them some voice in the election of the members who make those laws’ (Senator Richard O’Connor, 10 April 1902).
Support: the teacher can scaffold the questions through a cloze passage and/or a word bank.
Activity: the teacher introduces students to the concept of continuity and change, in this respect continuity included the ongoing denial of the vote to Aboriginal and Torres Strait Islander women unless they already had a state right, as well as excluding people from Africa, Asia and the Pacific. There was clearly a continuation of denying democratic rights due to race and skin colour. 
The teacher guides students to unpack and annotate a source, a letter from The Women's Anti-Suffrage League to the editor of the Argus newspaper, 25 October 1900. The teacher asks students to use the source and their own knowledge to answer the following question in a 200-word response in Resource 8.4:
‘How was the passing of the Commonwealth Franchise Act an example of both continuity and change in the young Australian nation? 
In your answer, you must integrate Source A, as well as your own knowledge.
Concluding the lesson
Students use a ‘hashtag’ exit ticket in which they have to summarise their learning in a hashtag expression of no more than 30 characters.
Evidence of learning
Evidence of learning is gathered through:
glossary and mix and match definitions
responses to women’s movement, Commonwealth Franchise Act activities
knowledge and source response on continuity and change
hashtag reflections.
	

	Lesson 9 – Gallipoli and the Australian identity
Outcomes
HI5-IEP-01
HI5-SOU-01
Content
The Australian Response to WWI, including the Gallipoli Campaign, as a catalyst for the development of a national identity
Concepts 
Significance
Skills
Communication
	Lesson overview
Suggested duration: one hour
In this lesson, students learn how to build on their understanding of the connection between war and nationalism, especially the idea of Australian identity and values being ‘born in war’. In the second half of the lesson, the significance of Gallipoli is questioned, setting the context for the later syllabus point on the ANZAC legend at the end of the unit.
Prior learning: students should have a basic understanding of the rise of nation states and the causes of the First World War in the preceding unit, Historical context 4 (core): The making of the modern world. This will need to be activated at the beginning of the lesson.
Key vocabulary: collective, identity, nationalism, commemorate, nationalism, sacrifice.
Related resources: Resources 9.1–9.3.
Beginning the lesson
Learning intention
We are learning:
about the role of WWI and Gallipoli in the development of an Australian identity 
about different perspectives on the concept of our ‘nation being born in war’.
Success criteria
I can:
explain the significance of the war in shaping Australian identity
use sources to develop arguments about the past.
Activity: the teacher shows students the ABC BTN clip The Gallipoli Story (4:46) to develop knowledge of the link between war and national identity. Students to consider and respond to key questions after initial classroom discussion in which the teacher asks questions to build the complexity required for students to appreciate the connection between Gallipoli and the ANZAC identity. 
Suggested discussion to build complexity
‘I imagine you are familiar with ANZAC Day. What day is it each year? Why that day?’ 
‘By coming together at school assembles and attending dawn ceremonies and marches, what are we doing? The term begins with a ‘c’.
‘Yes, we are commemorating. What does this mean though?’
‘To commemorate means to remember and honour.’
‘For those that do not know, while we commemorate the service and sacrifice of all Australians who have served in all wars, ANZAC Day was selected as 25 April as this was the date in 1915 when Australian troops first landed in Gallipoli in Turkey during WWI. But why that battle? Why was it so significant? What makes us feel so proud on ANZAC Day?’
‘You will now watch a clip about Gallipoli. As you watch, consider what specifically made it so special.’
The teacher is to now ask students to complete the questions about Gallipoli in Resource 9.1.
Core lesson
Activity: the teacher asks students to examine and do a Think Pair Share in response to 2 sources detailing Australia’s response to WWI, a nationalistic recruitment poster and a report from Gallipoli by a war correspondent. Refer to Resource 9.2.
Teacher prompts and questions to help students analyse sources 
1. What Australian cultural reference can be seen in the recruitment poster?
2. What national values are implied by the poster?
3. Source B is clearly quite exaggerated in its presentation. What do you see to be the purpose of the source?
4. According to Bartlett, what qualities and characteristics capture the Australian soldiers?
Activity: the teacher leads students through an article on Australia in World War One by historian Peter Stanley in Resource 9.3, guiding reading and discussion to unpack key ideas. Students complete a Plus, Minus, Interesting (PMI) activity to assess the significance of the war, with a particular focus on Gallipoli and its role in shaping Australian identity. Students identify positive aspects (Plus), negative aspects (Minus) and noteworthy or thought-provoking points (Interesting), using evidence from the article to support their ideas. They are encouraged to develop and justify their own views based on the information presented.
Note: encourage students to think about both perspectives, pointing out that the idea of Australia being born as a nation through WWI is a contested notion.
Differentiation
Extend: Has Gallipoli overshadowed the importance of Australia’s contribution in other fronts and battles? Answer in one paragraph.
Support: provide partially completed table or guided questions, have students colour code their annotations of plus, minus, interesting to aid reading. 
Concluding the lesson
Activity: students are to watch Where does the ANZAC myth come from? | The Feed (3:52). They are to then complete an exit slip in the form of an ANZAC identity continuum. This involves:
teachers placing a scale across the room which ranges from Strongly Agree to Strongly Disagree (use the whiteboard to demonstrate this)
students responding to the statement: ‘Gallipoli is the most important event in Australian national identity.’
students placing themselves on the continuum, justifying their position in one sentence, written on a sticky note which is to be placed on the whiteboard.
Evidence of learning
Evidence of learning is gathered through:
source analysis responses
PMI assessments
ANZAC identity continuum exit slip.
	

	Lesson 10 – battles in which Australians fought in WWI
Outcome
HI5-IEP-01
Content
Battles in which Australians fought in WWI
Concept 
Significance
Skill
Comprehension
	Lesson overview
Suggested duration: one hour
In this lesson, students learn how to use mapping skills to comprehend the global scale of WWI and Australia’s involvement as well as the historical concept of significance. While Gallipoli has dominated Australian commemoration, Australia arguably took part in and contributed to more significant battles such as battles on the Western Front. 
Prior learning: students will have knowledge of Gallipoli from the previous lesson and will also have a basic understanding of either fronts or other battles from their study of the causes of WWI in the Historical context 4 (core): The making of the modern world unit.
Key vocabulary: fronts, significance, symbolic, values and qualities.
Related resources: Resources 10.1–10.2.
Beginning the lesson
Learning intention
We are learning about the locations, scale and significance of the battles in which Australians fought.
Success criteria
I can:
use a map to identify the locations of the main fronts and battles 
explain the scale and significance of at least one key battle.
To activate prior knowledge of WWI, the teacher asks students the following quiz questions, which they will answer using mini whiteboards:
1. Name the main country which Australia was allied to during the war. 
1. Name a country Australians were fighting against.
1. Where is Gallipoli?
1. Australians fought on other fronts. What was the one in Europe between France and Germany called? 
Core lesson
Activity: teacher guides students to complete a mapping activity on the National Museum of Australia’s Digital Classroom resource Where the war was fought. They are to locate 3 of the fronts that Australia fought in on a blank map and then briefly research and outline one specific battle that Australians fought in on that front. Refer to Resource 10.1.
Note: the following activity seeks to create greater understanding among students of the various fronts and battles that Australians fought, a knowledge that extends beyond Gallipoli to locations on the Western Front. Teachers may want to briefly research some of these battles to be able to best support students during this research component of the lesson. 
Activity: students undertake a brief research activity on a specific battle that Australians fought in throughout WWI, other than Gallipoli. They will complete this in an assigned class-wide online document in Resource 10.2 so that students can share their responses. 
Students to provide a response to the inquiry question: ‘Why was your assigned battle significant in the overall Australian experience of World War I?’ 
Here are the corresponding sources for students to consult with, as well as their own independent research:
Fromelles - 'Australia's worst 24 hours' – Sir John Monash Centre
Pozières – Australian War Memorial
The Battles for Bullecourt – Australian War Memorial
Battle of Messines 7 to 14 June 1917 – Department of Veterans’ Affairs: Anzac Portal
Passchendaele – Sir John Monash Centre
Hamel: the textbook Victory – 4 July 1918 – Australian War Memorial
In accounting for the significance of the battle, students are to consider the following:
contribution towards the Allied victory
number of Australians involved as well as casualties and deaths, service and sacrifice
strategies and tactics used
nature of the battle
displays of bravery.
The teacher provides and deconstructs a modelled response that accounts for the significance of Gallipoli in Resource 10.2. To further guide this activity, the teacher can provide students with sentence starters and similar prompts.
Teacher think-aloud:
Let’s start with what this question is asking us to do, let’s break it down.
When it is asking us why, it is asking to account and explain, we need to give multiple reasons for why the battle is significant.
Having a look at your research, what can you see that is significant or important about your battle? Is it statistics? Is it what the battle achieved? Acts of bravery?
Our first sentence should answer the question directly, like a topic or point sentence in a PEEL paragraph. We must address the issue of significance by identifying the reasons, we will go with 3 here.
Now follow up with a dedicated sentence or more for each specific reason.
Concluding the lesson
Check for understanding by having students note it, a strategy from Edutopia article 28 Ways to Quickly Check for Understanding, writing one key thing they learned this lesson on a sticky note and placing this on the board, while reading other student’s reflections. 
Evidence of learning
Evidence of learning is gathered through:
WWI map work
student justification and reasoning for battle significance
presentation of findings to the research task
note-it reflections/exit ticket.
	

	Lesson 11 – civics and humanitarianism
Outcomes
HI5-SPE-01
HI5-CPP-01
Content
Australia's civic action and humanitarian response during WWI
Concepts
Cause and effect
Significance
Skills
Communication
	Lesson overview
Suggested duration: one hour
In this lesson, students learn to consider a different perspective on Australia’s involvement in WWI, but what has come to define Australian identity and values – a sense of civic duty and service, especially in times of crisis. This is reflected in Australian peacekeeping efforts in times of war but also in response to natural disasters. Students examine Australian civic efforts such as the Australian Comforts Funds, as well as nursing units and humanitarian organisations like the Red Cross. 
Prior learning: students will have a general understanding of civics through Stage 2 and Stage 3 studies of Australians as national and global citizens. This is to be activated with a link to a civic profile in the context of WWI. 
Key vocabulary: civic duty, humanitarian, comfort fund, morale.
Related resources: Resources 11.1–11.2.
Beginning the lesson
Learning intention
We are learning about the nature of civic action, humanitarian values and projects both at home and abroad during WWI. 
Success criteria
I can:
identify and analyse key features of civic action such as aid agencies including the Australian Comforts Fund
account for the different perspectives of groups such as Australian nurses and other groups and agencies who provided humanitarian support to alleviate suffering.
Activity: teacher unpacks the key terms civic action and humanitarian response. They are to activate prior learning through connection to a real-world event by showing them Challenging week of weather ahead could prolong the NSW flood crisis clean-up | 9 News Australia (1:56). They ask students questions such as:
1. Who should help?
1. What would you do if you were there?
1. Is helping a choice or a responsibility?
To make the link to WWI, teacher to follow up by saying the following to students:
‘People, groups and governments that do help and provider relief in times of crisis are said to be taking civic or humanitarian action. What might Australian civic and humanitarian action look like during WWI?’
The teacher now asks the students to add the terms civic action and humanitarianism to their unit vocabulary list in Resource 3.1.
Suggested definitions in context
Civic action: taking some form of political action, some type of campaign or cause, such as how prisoners of war should be treated
Humanitarian response: helping people who are in crisis through conflict or a natural disaster, saving lives or relieving pain or suffering, such as the Red Cross, nurses. 
Core lesson
Activity: teacher builds on understanding of civic duty and humanitarianism through exploring the video on Matron Grace Wilson: Australians at Gallipoli (5:01) and completing the Think, Feel, Care table in Resource 11.1. Students to then work through the Frayer diagrams on civic duty and humanitarianism to consolidate their understanding of the concepts. 
Activity: teacher asks students to read about the Australian Comforts Funds, through the example of those operating in Queensland in a collection digitised by the State Library of Queensland (Digitised@SLQ: Queensland Soldiers' Comforts Fund Report). Comfort packages sent to soldiers were a vital civic duty and so critical in maintaining the morale and spirits of Australian soldiers. The teacher guides students to create their own comfort package in Resource 11.2. 
Concluding the lesson
Activity: teacher asks students to read about the role of the Red Cross in their humanitarian attempts to help Australian prisoners of war using The Red Cross and the Prisoners of War – Fromelles Association of Australia site and completing the exit ticket questions in Resource 11.2. 
Evidence of learning 
Evidence of learning is gathered through:
Think, Feel, Care reflections
Frayer diagrams unpacking civic duty and humanitarianism
Comforts fund posters
Prisoners of War exit tickets.
	

	Lesson 12 – democracy under fire
Outcome
HI5-SPE-01
HI5-COM-01
Content
Federal election campaigns and voting rights during WWI as a demonstration of the democratic process
Concepts
Cause and effect
Skills
Comprehension
Communication
	Lesson overview
Suggested duration: one hour
In this lesson, students learn key democratic processes and concepts. The lesson front loads some of these key terms early so that students can more effectively access them later in the lesson. This includes terms such as plebiscites as well as the rationale behind the lesson – how the challenge of holding elections and voting during war reinforced Australia’s democratic values as a newly federated nation.
Prior learning: students will have a general knowledge of voting and electoral processes from the beginning of the unit including the development of Australian democracy, Federation and the Commonwealth Franchise Act that granted women the right to vote. Activate this with an introductory teacher-led discussion. 
Key vocabulary: referendum, plebiscite, conscription, compulsory, wartime, home front, challenge, reinforce.
Related resources: Resources 12.1–12.3.
Beginning the lesson
Learning intention
We are learning about the challenge of election campaigns and voting during wartime and how it tested and reinforced Australia’s democracy.
Success criteria
I can:
use examples such as conscription and Billy Hughes to communicate how Australians used election campaigns and voting to maintain democracy in Australia
develop and pose historical questions and answers (student online quiz).
Activity: the teacher shows students 2 posters to analyse and answer questions on: a 1916 anti-conscription poster and a 1916 pro-conscription poster in Resource 12.1. The teacher then leads a class discussion using effective questioning to prompt thinking about how the conscription debate was a test of democracy. The prompt involves students watching the news clip NSW records 145 new local COVID-19 cases of the Premier of NSW explaining lockdown restrictions during the COVID crisis. This will then be linked to the mandated nature of conscription, both imposed by government and a test of democracy during crisis. 
Suggested guided discussion
That clip demonstrates the desperate nature of the period of COVID where governments took drastic actions to protect the population, actions that impacted our democratic rights and freedoms. As a democracy, the people should have some say and during the war Australia used federal elections and voting to maintain some form of democracy.
The best example of this was conscription. Raise your hand if you believe in compulsory military service? This is what the Australian people were asked twice in a national vote called a plebiscite. A plebiscite is like a referendum but without changing the constitution. Now, let’s examine these 2 conscription posters.
1. What is each poster trying to make you feel? What is it persuading you to do?
2. Why did the government not just send the men to war, just force them to go?
That’s right, Australia did not have conscription and the many men that rushed to the war at the start were volunteers. So, these 2 posters show Australian democracy in action. Conscription really divided families and the nation, but the people voted no to it in 2 plebiscites. As much as he wanted it to go ahead, Prime Minister Billy Hughes did not go against the will of the people.
This lesson is all about democracy in times of crisis, especially war. One of the most important things you can do is vote, but is this possible during the war? It was a test of Australian democracy.
Core lesson
Activity: teacher asks students to complete an activity in which they match key terms with their definition and significance in Resource 12.2.
Activity: teacher guides students to examine the role of women, including their world leading right to vote and how they exercised their democratic rights throughout WWI in both supporting and actively opposing the war. They ask students to read the Women and WWI – State Library of NSW article as well as the Old Treasury Building online exhibition on influential Australian women and work in pairs to make a summary in the form of flash cards on a digital platform such as Quizlet or create their own online quiz through a platform like Kahoot! in Resource 12.3.
Sample questions
1. Which of the following best describes why many feminist women campaigned against the war?
They were not allowed to vote against it
They saw militarism as another form of patriarchy (men dominating)
They did not want their sons going to war
They had religious objections
What was the slogan of the Women’s Anti-Conscription Committee? ‘We war against war’
What was undemocratic and seemingly unjust about the Unlawful Associations Act of 1916? It denied people of their constitutional right to assemble and protest.
Who did PM Billy Hughes describe as a ‘damned nuisance and why? Hughes described Adela Pankhurst as a ‘damned nuisance’ for her campaigning against conscription, government regulations and protests in Melbourne with food riots breaking out in 1917.
Differentiation
Support: students to complete a cloze passage that unpacks how federal elections and voting rights during WWI demonstrated the Australian commitment to democracy in Resource 12.4.
Concluding the lesson
Conduct an exit ticket in which students respond to the following question: ‘Write one way that WWI strengthened Australian democracy and one that WWI tested it.’
Evidence of learning
Evidence of learning is gathered through:
conscription poster reflections
application of key democratic terms and concepts
cloze passage on elections 
development of online quiz questions on the role of women in WWI democracy
exit tickets.
	

	Lesson 13 – conscription and democracy
Outcomes
HI5-CPP-01
HI5-IEP-01
Content
Debates on conscription and the war effort through the process of referendums and plebiscites as democracy in action
Engage in historical inquiry, integrating information from a range of sources as evidence where appropriate
Evaluate and use relevant historical concepts and skills (related PPT slide)
Create written texts to analyse historical concepts related to Federation and the First World War
Concepts 
Perspectives
Significance
Contestability
Skills
Perspectives and interpretations
Analysis and use of sources (value and limitations of sources)
	Lesson overview
Suggested duration: 2 hours (the second hour is a content point related slide deck on ‘assessing value and limitations of sources.’)
In this lesson, students build on the previous syllabus point, with its emphasis on democratic principles being tested and reinforced through war. This lesson explores how the conscription debates may have split the country, but democracy was exercised through plebiscites and referendums in which Australians twice voted no to compulsory military service. 
Prior learning: students will have a very strong context through the previous lesson and syllabus point, which can be activated via a simple quiz. 
Key vocabulary: perspective, contestability, debate, conscription, value and limitations of sources
Related resources: Resources 13.1–13.2.
Related slides: Assessing the value and limitations of sources
Beginning the lesson
Learning intention
We are learning to use sources to show how the conscription debates and the war both divided the nation but also affirmed its democratic values and processes.
Success criteria
I can:
account for why different groups in Australia had different perspectives towards conscription
explain how the referendums and plebiscites on conscription demonstrated democracy at work
assess the value and limitations of sources.
Activity: the teacher leads students to do a Bait and Switch quiz activity from Edutopia article 12 Ways to Activate Your Students’ Prior Knowledge to check understanding from the previous lesson before moving on to new material. This will take the form of true and false questions to ascertain understanding but also to correct misconceptions. Students to respond true by putting their hands on their head and false by crossing their arms. Questions could include: 
True or false?
In a functioning democracy, your vote should be open and not secret. (False.)
Australian women were against conscription. (False – some were.)
Australian soldiers overseas got to vote in elections. (True.)
Referendum is a vote of the people that involves a change to the constitution. (True.)
Activity: the teacher leads a role play with the class to provide a fuller perspective of the concept of conscription, specifically the idea of being chosen by lottery for compulsory military service. 
Suggested role play
Let’s do a small role play. If any of you were born on any of these dates of any month, I would like you to stand up. Ok, please stand if you were born on the 4th, 11th, 19th and 25th.
I actually have another list of dates, please stand if you were born on the 2nd, 8th, 18th, 22nd and 27th.
Students, it is my duty to inform you that you have been chosen by lottery to register for national service for your country. It is compulsory. The rest of you are exempt for the time being.
For those of you selected, how do you feel about that? Why? What are you being denied here?
Thankfully, in a democracy this cannot happen without the express will and approval of the people. Some form of vote needs to take place. 
Follow this up with a discussion of the contested nature of conscription, how people were divided between a sense of duty to their nation and their democratic right to saying no. Pose the following question for brief class consideration: ‘Under what circumstances should a country be able to introduce conscription? Who should be able to be conscripted?’
Core lesson
Activity: teacher to show students the BTN video Australian Conscription - Behind The News (4:15) and ask them to answer the questions in Resource 13.1.
Note: be sure to stress to students the nature of the votes that occurred. Though often called referendums, they were in fact plebiscites. These are votes of the Australian people, but they are not to change the constitution and they are not legally binding. This is democratic as the public vote of no, regardless of the close margin, was respected by the government.

Note: the teacher uses this middle part of the 2-hour lesson to guide students through the ‘Assessing the value and limitations of sources’ slide deck, found on the Planning, programming and assessing History 7–10 webpage, to chunk down how to approach this source analysis skill in History. It should take no more than 50 to 60 minutes. The slide deck explicitly unpacks this key source skill which also sets up the final task for this learning sequence. The teacher may support students to contextualise sources, such as decoding expressions. language, and visuals. 
Activity: having worked through the slide deck together with students, the teacher guides students to complete a source analysis in which they need to assess the value and limitations of 2 sources on the conscription debate in Resource 13.2.
Assessing the value and limitations of sources has many elements. For this reason, teachers are encouraged to model how to approach these 2 sources on conscription. 
Teacher think-aloud
Before we even consider writing the response, let’s break down the question and then annotate the sources.
First the question, assess means that we have to make a judgement, to do this we must weigh up the value and limitations of the source, just like we did with the slide deck examples.
The value refers to the features of the source that make it useful. What might that include?
The limitations of the source can be thought of as things that are missing or aspects of the source that take away from its value, such as a lack of relevant detail, a lack of balance.
Now to Source A. I want you to focus not just on what Danniel Mannix is saying about conscription (the content), but who Daniel Mannix is and the type of source (the nature).
Concluding the lesson
In the spirit of democracy in action, the teacher invites students to vote on the following question: ‘Do you agree that democracy in Australia was maintained throughout the conscription debates and referendums? Provide 2 reasons to justify your vote. Students to cast vote on an anonymous sticky note.
Evidence of learning
Evidence of learning is gathered through:
responses to class discussion on the contested nature of conscription
written responses to questions from the BTN clip
source analysis and judgements of value and limitations of Sources A and B.
	




[bookmark: _Toc233899403]Learning sequence 3 – Impact and legacies of Australia: making a nation – from Federation to WWI
The following learning sequence is designed to be completed in approximately 3 hours. It aligns to History Stage 5 (Year 9) – sample scope and sequence.
Table 3 – Learning sequence 3 details
	Lesson
	Teaching and learning activities
	Registration

	Lesson 14 – impact of Federation and WWI
Outcome
HI5-CPP-01
HI5-IEP-01
Content
The impact of Federation and WWI on different groups in Australia, including Aboriginal and Torres Strait Islander Peoples, migrants and women
Evaluate and use relevant historical concepts and skills
Concepts
Cause and effect
Significance
Skills
Perspectives and interpretations
	Lesson overview
Suggested duration: one hour
In this lesson, students learn about the development of Australia as a nation. It focuses on the historical concept of cause and effect; and the skill of perspectives and interpretations. Students explore the impact of Federation and WWI in defining modern Australia as a progressive and democratic nation which had demonstrated its values and identity on the world stage. They explore the transformative impact on women and negative impacts on groups such as Aboriginal and Torres Strait Islander Peoples and migrants. The lesson provides key background and the latter half unpacks the content point related to the Making a nation assessment task which can be found on the Planning, programming and assessing History 7–10 webpage.
Prior learning: students should have some understanding of how Federation and/or WWI impacted Australia as a whole, especially earlier syllabus points related to the Immigration Restriction Act and selected migrants and the exclusion of Aboriginal people from the Commonwealth Franchise Act. This will need to be retrieved and activated. 
Key vocabulary: impact, community, citizenship, xenophobia, recognition, inclusion, exclusion
Related resources: Resources 14.1–14.3, Making a nation – sample assessment task 1 notification and Making a nation – sample assessment task 1 – student support material on the Planning, programming and assessing History 7–10 webpage.
Beginning the lesson
Learning intention
We are learning about how Federation and WWI affected different groups in Australian society in different ways, both empowering but also excluding different communities.
Success criteria
I can:
explain how Federation and WWI shaped the experiences of these groups
use sources to account for the different perspectives of these groups towards the 2 significant events.
Activity: the teacher leads students to create a class mind map where they call on their previous knowledge of how different groups in Australia were affected by either WWI or Federation. Teacher to use guided questioning to help with this. 
Suggested responses that students should come up with and guided teacher questions
Women's suffrage (the right to vote)
‘Did all women in Australia have the right to vote? Who else was excluded?’ (Chinese migrants and Pacific Islanders targeted by Immigration Restriction Act).
‘How did Federation and the Constitution affect Aboriginal people?’
‘How might have WWI affected groups differently?’
Core lesson
Activity: the teacher leads students to explore a case study on the Aboriginal and Torres Strait Islander experience with Douglas Grant. 
Teachers can set the scene for students with the following introductory statement and background: 
‘The brainstorm web that you just created suggests that Federation and WWI had positive and negative impacts. The Australian nation was not including everyone and it gives us another perspective and interpretation of this period.’
‘It is important to remember that Aboriginal and Torres Strait Islander peoples were not involved in the discussions around Federation. The Constitution denied them citizenship and excluded them from the vote (unless they already had it at state level). At the same time, Aboriginal and Torres Strait Islander peoples risked their lives bravely fighting for the nation in WWI. One of those people was Douglas Grant.’
Students are to watch the video on Douglas Grant The Black Digger: Douglas Grant (10:45) and answer the questions in Resource 14.1.
Note: historical sources such as that about Douglas Grant show that Federation was not a simple or universally positive experience. Chinese communities were initially enthusiastic and celebrated Federation, but this changed after the introduction of the White Australia Policy, which excluded many non-European migrants. Women gained new rights, including the right to vote and stand for Parliament, yet continued to face social and economic inequality. These contrasting experiences highlight the tensions and differing perspectives that existed in Australia at the time.
Activity: the teacher provides students with sources and questions about the experiences of Chinese migrants, Aboriginal and Torres Strait Islanders and women at the beginning of, and throughout, Federation in Resource 14.2.
Activity: the teacher introduces the xenophobic treatment of specific migrant communities during WWI. The teacher then guides students through a WebQuest on the experiences of migrants using The Enemy At Home | German internees in WWI Australia – NSW Migration Heritage Centre online exhibition in Resource 14.3.
Preface the activity with the following introduction to students: 
‘WWI had a huge impact on communities back here in Australia, what was called the home front. For women, it was a time of great struggle but also of great opportunity as they took on roles usually reserved for men. The situation was very different for migrants. Many played an active role in the war itself, but those Australians of German and Austro-Hungarian background would be victimised and even imprisoned. They were even called ‘enemy aliens’.
‘Why do you think there was so much fear of these groups?
Activity: having established a background and context for the impact of both Federation and WWI on different groups in Australia, the teacher is to spend the rest of the lesson unpacking the Making a nation – sample assessment task 1 notification and Making a nation – sample assessment task 1 – student support material which can be found on the Planning, programming and assessing History 7–10 webpage. The teacher is to particularly focus on:
explaining task specifications
clarifying submission details
deconstructing marking guidelines
describing the conventions of a podcast
breaking down the exemplar provided on the impact on Australian workers.
Concluding the lesson
Students do a sticky note whiteboard mosaic where they use 2 different colours of sticky notes, one to write down a part of the lesson that they found made an impact on them and one to write down a part of the lesson that they are not certain or would like to ask a question about. They place these on the class whiteboard.
Evidence of learning
Evidence of learning is gathered through:
brainstorm web of impact of Federation and WWI
Douglas Grant case study responses
source analysis of different perspectives to the period
WebQuest responses to the marginalisation of enemy alien migrants
sticky note whiteboard mosaic.
	

	Lesson 15 – government structure in NSW
Outcome
HI5-SPE-01
HI5-IEP-01
Content
Continuity and change of NSW governance structure
Concepts 
Continuity and change
Skills
Comprehension
	Lesson overview
Suggested duration: one hour
In this lesson, students learn about the government structure of the state in relation to the 2 historical concepts of change and continuity. It reflects the transformation of the state from a British penal colony to an independent parliamentary democracy. The change is evident in the growing desire for autonomy and self-government. As a result, NSW created its own constitution and united the colonies as states under a Federation. At the same time, continuity was expressed in that the state still had a Parliament, it retained control of key areas such as education and maintained British political traditions such as having a Governor.
Prior learning: students will have some basic knowledge of government structures through the ‘Factors that contributed to the development of Australian democracy’ content point in Learning sequence 1 ‘Background and origins of Australia: making a nation – from Federation to WWI’. What is required from the beginning is an unpacking of the concept of continuity and change.
Key vocabulary: penal colony, parliamentary democracy, self-government, continuity and change
Related resources: Resources 15.1–15.3. 
Beginning the lesson
Learning intention
We are learning:
how NSW transformed from a British penal colony to a self-governing parliamentary democracy
about the nature of continuity and change in the NSW governance structure.
Success criteria
I can:
analyse and explain the factors that led to changes in the state’s political structure
identify examples of both continuity and change in the establishment of the state government.
Activity: the teacher unpacks the concepts of continuity and change by providing a definition. The teacher then asks students to apply this to 2 images, a dated classroom and a modern classroom so that students can relate to the ideas of being developing or dynamic versus remaining stable. Students to then identify the consistencies and changes in a comparative table in Resource 15.1.
Guided introduction and questions
You will be familiar with the idea of continuity and change. Would anyone like to explain what it might mean?
That’s right, it is basically about how things can both stayed the same or changed over time and they are used together to help us understand how a society or event has developed in History.
To demonstrate this, let’s examine 2 images of something familiar to you, school classrooms.
Now to a video that further explains the concept. 
Students to watch Change and Continuity in History Explained (5:15) clip and answer the questions in Resource 15.1.
Activity: the teacher asks students to work through the government structure activity using the History of democracy in NSW webpage and Resource 15.2.
Note: if students appear unsure or are struggling to make links between the events and democratic ideas, explicitly model one example together as a class for small groups or individuals who need additional support. For example:
Event: (1856 – Responsible Government) – NSW gained its own elected Legislative Assembly and Cabinet of Ministers.
Significant idea: Representation – ordinary men could now vote and elect representatives; power began to shift from the British Crown to the people.
Change: this increased democratic participation by giving citizens a voice in government decisions.
You can prompt students by asking:
1. Who gained more say in how the colony was run?
1. What does this event tell us about Australia becoming more democratic or independent?
1. How is this similar or different to modern democracy?
Differentiation: for students who need support, it may help to display key terms (for example, representation, equality, participation, independence, inclusion) and define them on the board so they can connect each event to one of these democratic principles.
As this content point involves higher order concepts, an additional cloze passage activity based on The Story of the Parliament of NSW (7:20) has been included in Resource 15.3.
Cloze passage answers
The site of Parliament House started out as a hospital. In 1824 a Legislative Council of 5 officials was created. It was their role to help the Governor make decisions for the colony. This was important as it was a check on the Governor’s power. At this time, people started campaigning for greater representation and self-government. It led to the passing of the First Constitution Act of NSW in 1842 where more members were elected rather than appointed. In 1843, the Governor’s role only became constitutional, to approve legislation, not to make it. The NSW Constitution Act 1855 established NSW’s bicameral parliament system with an elected Legislative Assembly and an appointed Legislative Council. 1858 was an important year with all men over 21 able to vote as well as the secret ballot. The 1901 Australian Constitution which federated Australian into a united country also made the colonies states. The campaign for women’s suffrage led to the right to vote for NSW women in 1902. Aboriginal people could only vote in federal elections if they could vote in state elections. Technically, while allowed to do so they were not informed about it and few exercised that right. In more recent times there have been significant democratic developments with all Aboriginal and Torres Strait Islander people able to vote by 1967 and by 1981 both houses of the state Parliament were fully elected by the people of NSW. All this has transformed a rum-funded hospital for convicts into a modern state Parliament.
Concluding the lesson 
Students complete a ‘Message in Bottle’ exit ticket in which they have to summarise what they learned in this lesson in no more than 4 points or 40 words. 
Evidence of learning
Evidence of learning is gathered through:
students verbal and written responses to concept discussion and questions
identification of and explanations of what led to changes in government structure as well as continuities in Parliament of NSW activity
cloze passage activity on the Story of Parliament in NSW.
	

	Lesson 16 – the ANZAC legend
Outcome
HI5-CPP-01
Content 
Nature, commemoration and perspectives of the ANZAC legend
Engage in historical inquiry, integrating information from a range of sources as evidence where appropriate
Create written texts to analyse historical concepts related to Federation and the First World War (WWI)
Concepts
Contestability
Perspectives
Skills
Research
	Lesson overview
Suggested duration: one hour
In this lesson, students learn how to engage in an historical inquiry, using the 3 steps of acquiring, processing and communicating historical information. It centres around the historical concept of contestability, specifically a contest of perspectives regarding the ANZAC legend.
Prior learning: students will have mixed knowledge and contextual understanding of the ANZAC legend, depending on their exposure to it in society and popular culture. They will have picked up on elements of it, specifically ANZAC values which were covered in the content point on Gallipoli ‘as a catalyst for the development of an Australian identity’. The lesson examines how the Gallipoli campaign shaped the ANZAC legend and contributed to Australian national identity. Although the campaign was a military failure, it became a symbol of courage, mateship and sacrifice. As teachers, it is important to guide students in thoughtfully deconstructing the ANZAC myth, encouraging them to recognise its significance while also considering other perspectives and questioning how and why it became such a central part of Australia’s national story.
Key vocabulary: nature, commemoration, legend, values, identity
Related resources: Resources 16.1–16.3
Beginning of lesson
Learning intention
We are learning about the contested nature of the ANZAC legend and the role of commemoration in defining the nation.
Success criteria
I can:
identify and outline the key features of the ANZAC legend
describe how the ANZAC legend was commemorated in Australia
explain the different perspectives that exist around the ANZAC legend
inquire and communicate historical information.
Activity: before students begin with any research, unpack the highly conceptual nature of the syllabus point through teacher explanation and guided questioning. This begins with the teacher unpacking the ANZAC legend itself through a class discussion. 
‘You will remember that we looked at that famous first battle that Australians found themselves in during April 1915, it is very important on our country’s calendar. It is …’ (Choral response – Gallipoli.) 
‘Now, what do we commemorate on 25 April each year?’ (ANZAC Day.)
‘I used the word commemorate – what are we doing when we commemorate?’
‘What does ANZAC stand for?’ 
‘Do you remember anything about that battle? What made it so special?’
Yes, it was our first major battle as a nation and despite everything that went wrong with it and that it was a failure, it holds a special place in our country.’
‘Australian soldiers displayed impressive qualities in that battle, qualities that were captured by war photographers, historians, poets and soldiers themselves. Stories of these qualities became legend and myth. It is not all true, but it has come to represent who we are.’
‘That is the ANZAC legend, the values displayed under the pressure of battle that has come to define who we are, our identity. 
‘Courage, Mateship Sacrifice, Resilience’
‘While we all commemorate those that have fought for us, there are different opinions and perspectives on the legend. Some people think that it glorifies war. Other people think that we should commemorate other battles. This is part of what you will research.’
Activity: the teacher guides students to the historical inquiry in Resource 16.1. 
Differentiation
Support: provide a scaffolded template for each question, identify 2 different perspectives for students to research such as the Aboriginal and Torres Strait Islander perspective or the view that other battles should be equally commemorated. Sentence starters will also assist.
Extension: compare Australian and Turkish perspectives of Gallipoli.
Concluding the lesson
Students complete an exit ticket in response to the following question: ‘What 4 values define what it means to be Australian in 2027?’
Evidence of learning
Evidence of learning is gathered through:
verbal and written responses to the class discussion of the ANZAC legend
student research findings to the historical inquiry on the nature, commemoration and perspectives of the legend.
	




[bookmark: _Toc233899404]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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