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[bookmark: _Toc241138768]Overview
This student support resource supplements the Learning sequences 1 to 3 in Depth study (core): Australia at war – WWII (1939 – c. 1945). It should be considered in conjunction with the sample program and sample assessment task notification for resource context and teaching guidance. Ways this student resource pack can be used include:
using the resources as worksheets, samples and models, tailoring them to address contextual needs and specific learning objectives
reviewing the resources during faculty meetings or planning days, jointly planning opportunities for team teaching, mentoring, lesson observation and sharing of student samples
employing the examples of resources and/or activities as a blueprint for designing student-specific tasks that cater to individual learning styles and needs
leveraging the strategies, texts, assessment practices, pedagogical practices and/or syllabus planning as an opportunity to backward map, ensuring a cohesive and comprehensive learning experience in History.
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc112681290][bookmark: _Toc148102967][bookmark: _Toc241138769]Outcomes
A student:
· HI5-SPE-01 analyses the key features and structures of past societies, historical periods and events
· HI5-CPP-01 accounts for different contexts and perspectives of the past
· HI5-IEP-01 explains how significant ideas and events have shaped the past
· HI5-SOU-01 integrates evidence from sources to develop historical accounts, explanations and arguments about the past
· HI5-INQ-01 assesses the value and limitations of sources as part of a historical inquiry
· HI5-COM-01 communicates historical arguments using historical terms and concepts for a range of purposes, audiences and contexts
History 7–10 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc241138770]Learning sequence 1
[bookmark: _Toc241138771][bookmark: _Toc112681291]Resource 1 – Why did WWII begin?
Activate prior knowledge
Answer the questions below.
What is a war?
Do wars begin suddenly, or do they develop over time? Explain.
What causes wars?
Pre-test
Answer the following questions independently.
1. When did WWII occur?
Name 2 countries involved in WWII.
What do you think caused WWII?
Why do countries go to war?
Examine the labelled map of the Asia-Pacific region on 1 September 1939 (see Figure 1).
Locate the following places on the map:
Australia
Japan
China
New Guinea
Papua
Singapore
Dutch East Indies
Philippines
Pacific Ocean.
Examine the map key. The colours show which countries controlled different territories in the Asia-Pacific region in 1939.
[bookmark: _Ref239670780]Figure 1 – map of imperial powers in the Pacific, 1939
[image: Historical geopolitical map of Pacific and Southeast Asian territories dated 1 September 1939, showing colonial possessions and strategic locations before World War II. Color-coded legend identifies France, Great Britain, Japan, Netherlands, Portugal and United States, while outlined regions and labelled islands mark military or territorial developments across Pacific Ocean.
]
‘Map of imperial powers in the Pacific, 1939’ by Emok is licensed under CC BY-SA 3.0.
Understanding cause and effect – bridge collapse
A bridge suddenly collapsed while cars were driving across it. Engineers investigate and discover the bridge had not been maintained for many years. Small cracks formed over time. Eventually, the bridge collapsed.
Answer the following questions:
What caused the bridge to collapse?
What happened (effect) because of the causes?
Guided reading
You will learn about the causes of WWII by reading the adapted passage or the full text Understanding the causes of WWII and the road to war. As you read the passage, highlight:
causes in yellow – What happened and contributed to the war?
effects in blue – What happened as a result?
An example has been shown in the introduction.
Reading passage – causes of WWII
Introduction – the outbreak of WWII
WWII was one of the most devastating conflicts in history. It involved many countries and caused millions of deaths. At the start of WWII, countries grouped into 2 main sides. The Axis, consisting of Germany, Italy and Japan, and the Allies, including Britain and France, were the 2 opposing sides in WWII (with other countries joining each side over time). The war officially began on 1 September 1939, when Germany invaded Poland. Britain and France responded by declaring war on Germany. This was the beginning of WWII.
However, this invasion was not the only cause of the war. Historians explain that many earlier events and decisions contributed to the outbreak of WWII. These causes developed over time and created conditions that made war more likely.
The Treaty of Versailles
After World War I ended in 1918, the Allied powers punished Germany through an agreement called the Treaty of Versailles. Germany was forced to accept full responsibility for starting the war. It had to pay large amounts of money, reduce its military and give up important land.
These punishments caused economic problems and hardship in Germany. Many Germans lost jobs and struggled to survive. As a result, many people felt angry and blamed the Treaty of Versailles for their suffering. This anger and resentment created instability in Germany and contributed to future conflict.
Hitler’s expansion
Adolf Hitler became the leader of Germany in 1933. He promised to rebuild Germany’s power and undo the Treaty of Versailles. Hitler increased the size of Germany’s military and began expanding Germany’s territory. He sent troops into areas that Germany had lost after World War I.
Other countries, such as Britain and France, were concerned about Hitler’s actions but did not stop him. This allowed Germany to become stronger. Hitler became more confident and continued expanding Germany’s territory. These actions increased tensions between countries and contributed to the outbreak of war.
Appeasement
Britain and France used a strategy called appeasement. Appeasement meant allowing Hitler to expand Germany’s territory to avoid war. Britain’s leader, Neville Chamberlain, hoped that if Hitler was given some of what he wanted, he would stop expanding.
For example, Britain and France allowed Germany to take control of a region called the Sudetenland. They hoped this would prevent further conflict. However, appeasement allowed Germany to become stronger and encouraged Hitler to continue expanding.
Germany invades Poland
Despite promises not to expand further, Hitler continued his military aggression. On 1 September 1939, Germany invaded Poland. Britain and France had warned Germany that they would declare war if Poland was invaded. When Germany attacked Poland, Britain and France declared war on Germany. This officially began WWII.
Introduction
1. What event caused the beginning of WWII?
What was the effect of Germany invading Poland?
Treaty of Versailles
How did the Treaty of Versailles affect Germany?
How did this contribute to WWII?
Hitler’s expansion
What actions did Hitler take?
How did Hitler’s actions contribute to WWII?
Appeasement
What was appeasement?
How did appeasement contribute to WWII?
Germany invades Poland
What did Germany do in September 1939?
What was the effect of this action?
Explain how this event caused WWII to begin.
PEEL paragraph
Using the sentence starters, write a PEEL paragraph in response to the following question.
Explain how one of the following contributed to the outbreak of WWII in 1939:
the Treaty of Versailles
Hitler’s expansion
appeasement.
Your PEEL paragraph should follow the below structure.
Point (identify the cause):
One cause of WWII was …
Evidence (What happened?):
This is shown by …
Explanation (How did this cause lead to the effect?):
This contributed to WWII because …
Link (connect to the effect):
Therefore …
Exit ticket – cause and effect
Complete the cause-and-effect statement.
	Cause:
	

	Effect:
	WWII began in 1939


[bookmark: _Toc241138772]Resource 2 – Why did Australia enter WWII?
Activate prior learning
Thinking back to the previous lesson, answer the questions below.
1. In what year did WWII begin?
What event immediately preceded Britain and France declaring war on Germany?
What did Britain and France do after Germany invaded Poland?
What was the cause-and-effect relationship between Germany’s invasion of Poland and Britain’s declaration of war?
Map of the British Empire before WWII
Figure 2 – map of the British Empire in the 1920’s
[image: World map titled The British Empire in the 1920s. Countries and territories that were part of the British Empire are highlighted in red across North America, Africa, the Middle East, Asia and the Pacific. Australia, Canada, India and parts of Africa are prominently shaded red, showing the global extent of British control and influence during this period.]
‘Map of the British Empire in the 1920’s’ by Ibu007 is licensed under CC BY-SA 4.0.
What is an empire?
An empire is a powerful country that rules or controls other countries and territories. Australia was part of the British Empire. This meant Australia had strong political, military and cultural ties with Britain. Because of this:
· Australia and Britain shared the same King
· Australia relied on Britain for military protection
· Australia saw Britain as an important ally.
Check for understanding
Answer the following questions:
1. What is an empire?
Which empire was Australia part of?
Source analysis – using evidence to explain why Australia entered WWII
Watch the video Robert Menzies speech 1939: Declaration of War (13:01) (from 0:14–1:19) and then read the transcript below.
‘Fellow Australians, it is my melancholy duty to inform you officially that in consequence of a persistence by Germany in her invasion of Poland, Great Britain has declared war upon her and that, as a result, Australia is also at war. No harder task can fall to the lot of a democratic leader than to make such an announcement. Great Britain and France, with the cooperation of the British Dominions, have struggled to avoid this tragedy. They have, as I firmly believe, been patient. They have kept the door of negotiation open. They have given no cause for aggression. But in the result, their efforts have failed and we are therefore, as a great family of nations, involved in a struggle which we must at all costs win and which we believe in our hearts we will win.’
As a class, think about and answer the following questions:
1. Who is speaking in this source?
5. What announcement is being made?
6. What caused Australia to enter the war?
7. Which words in the source show cause and effect?
Now, individually answer the following questions in full sentences. You must include evidence from the source.
1. Who made this speech?
9. What decision was announced?
10. What caused Australia to enter the war?
11. What words in the source show cause and effect?
12. Why does Menzies use the phrase ‘as a great family of nations’?
Use your answers from the source analysis activity to respond to the following question: ‘Explain the reasons for Australia’s involvement in WWII in 1939.’
In your response:
identify Australia’s relationship with Britain as a reason for its involvement
explain how this relationship influenced Australia’s decision to enter the war
use evidence from Menzies’ declaration to support your explanation.
Remember: explain means to show how or why something happened.
Exit ticket (mini whiteboard)
Using your mini whiteboards answer the following questions:
1. Why did Australia enter WWII?
14. What is one piece of evidence from the source that supports your answer?


[bookmark: _Toc241138773]Learning sequence 2
[bookmark: _Toc241138774]Resource 3 – Why did Australians enlist in WWII?
Think about the following question and respond to it on your mini whiteboard. You have one minute.
Australia is at war. You are 19 years old. What would influence your decision to enlist – or not enlist?
Now think about the next question. You have one minute to respond.
During WWII, Aboriginal Australians experienced discrimination and had fewer legal rights than other Australians. How might these circumstances have influenced an Aboriginal Australian’s decision to enlist?
‘He’s Coming South’
Figure 3 – enlistment propaganda poster from WWII
[image: Australian World War II propaganda poster showing a Japanese soldier stepping toward Australia while holding a rifle. Behind the soldier are red rising sun rays associated with Japan. The map of Australia is prominently shown beneath the soldier’s feet. Large text reads: 'HE’S COMING SOUTH' and 'It’s fight work or perish'. The poster encourages Australians to support the war effort and defend Australia from the threat of Japanese invasion.]
‘He’s coming south’ by the Department of Information (1942) from the Australian War Memorial is available in the public domain.
Take one minute to view the following image. Now think about the following questions:
1. What do you see?
16. What threat is being shown?
How has the poster presented this threat?
What do you think the poster is trying to persuade Australians to do?
This is an example of a propaganda poster. Propaganda is information that is created to persuade people to think, feel or act in a particular way. It is often used by governments during times of war to influence public opinion and behaviour.
Propaganda is information designed to influence what people think, feel or do.
During World War I and WWII, governments used propaganda posters to:
encourage enlistment – persuade people to join the armed forces
support the war effort – encourage people to contribute to the war
increase national unity – encourage people to work together for their country
create feelings of duty, loyalty or fear – use emotions to influence people
influence views of the enemy – shape how people thought and felt about the enemy.
Propaganda posters often used images, slogans, symbols and emotive language to communicate their message.
When examining the ‘He’s Coming South’ propaganda poster, ask yourself:
What is this poster trying to persuade people to think, feel or do?
Propaganda does not present every perspective. It presents a message that the government wants people to adopt.
When examining propaganda, historians consider:
What message is being promoted?
What emotions are being targeted?
Who is the intended audience?
Whose perspectives might be missing?
Now that you know what propaganda is, think about the next set of questions:
Why might the creator of this poster show Australia as vulnerable?
How might fear influence enlistment?
Who is this poster trying to influence?
Categories of motivation
The propaganda poster ‘He’s coming South’ promoted one dominant motivation which was the defence of Australia. It suggests that Australia was under threat and that enlistment was necessary to protect the nation.
However, Australians enlisted for many different reasons. Motivations were shaped by social context, personal experience and background. Common motivations included:
defence of Australia (fear of invasion and protecting the country)
loyalty to Britain and the Empire (supporting Britain during wartime)
employment and income (regular pay and job opportunities)
adventure and mateship (travel, excitement and joining friends)
social expectation (pressure from family, community or society)
hope for equality and recognition (greater rights and opportunities for Aboriginal and Torres Strait Islander Peoples)
defence of Country (protecting Country, community and family from Aboriginal and Torres Strait Islander perspectives).
What motivations for enlistment are shown in these posters?
Examine each recruitment poster carefully. For each poster, identify:
the intended audience
the motivation being encouraged
the evidence from the poster that supports your answer.
Record your responses in the table provided.
Figure 4 – enlistment propaganda poster from WWII
[image: Recruitment poster showing a soldier holding a rifle alongside the words 'Think!' and 'Join to-day', encouraging men to enlist and support the war effort.]
‘Think! Are you content for him to fight for you?’ by Harry Lawrence Oakley and Queensland Recruiting Committee from the Australian War Memorial is available in the public domain.
Figure 5 – enlistment propaganda poster from WWII
[image: Vintage recruitment poster encouraging men to join Royal Australian Air Force aircrew. Blue design features pilot beside propeller aircraft, 'Going Places! How about YOU?', bullseye insignia and listings for pilots, navigators, wireless operators and air gunners.

]
‘Going places! How about you?’ by the Royal Australian Air Force from the Australian War Memorial is available in the public domain.
Figure 6 – enlistment propaganda poster from WWII
[image: Vintage Australian Army recruitment poster encouraging women to join the Australian Army Medical Women’s Service (AAMWS). Blue-and-white design features a smiling nurse in blue uniform with red-cross badge, bold yellow and red lettering, and appeal to help sick and wounded soldiers return to health.
]
‘Join the AAMWS’ by the Australian Commonwealth Military Forces from the Australian War Memorial is available in the public domain.
[bookmark: _Ref239084982]Table 1 – What do recruitment posters reveal?
	Poster
	Who is the audience?
	What motivation is shown?
	What evidence supports this?

	‘Think! Are you content for him to fight for you?’
	
	
	

	‘Going places! How about you? RAAF Air Crew wanted at once!’
	
	
	

	‘Do a worthwhile job – Join the AAMWS’
	
	
	


Video inquiry – Why did Australians enlist?
Why did enlistment motivations differ during WWII?
You will watch 3 short videos of WWII veterans reflecting on why they enlisted.
As you watch, think like a historian:
What motivation is shown?
What words show this motivation?
What historical context may have influenced this decision?
Step 1 – Think
After each video, answer the questions on your own.
Watch Phil Elger and Bill Evans - WWII veterans (RAAF) (from 0:00–2:10).
1. What reason does this person give for enlisting?
What exact words from the video show this reason?
What was happening at the time that may have influenced this decision? Consider:
Who or what was under threat?
How might this have influenced the decision to enlist?
Watch Rachel Rayner - WWII veteran (WAAAF) (from 0:00–1:22).
1. What reason does this person give for enlisting?
What exact words from the video show this reason?
What was happening at the time that may have influenced this decision? Consider:
Who or what was under threat?
How might this have influenced the decision to enlist?
Watch BushTV Untold Stories - LEONARD WATERS (from 0:00–3:04).
1. Why did Leonard Waters choose to enlist in the RAAF?
What challenges did Leonard Waters face before becoming a pilot?
What was happening at the time that made it possible for him to join the RAAF?
Step 2 – Pair
With a partner:
Did you identify the same motivations from each perspective?
Did you choose the same evidence?
What was happening at the time that influenced each person?
Together, complete this sentence: ‘Enlistment motivations were different because …’
Step 3 – Share
Be ready to:
read your comparison statement aloud
point to evidence from the videos
identify what was happening at the time that shaped each person’s decision.
Exit ticket
Complete the following sentence: ‘Enlistment motivations were different because some people enlisted to …, while others were influenced by …’
[bookmark: _Toc241138775]Resource 4 – What were the experiences of Australians in WWII?
Understanding wartime experience
Not all soldiers experienced WWII in the same way. A person’s experience of war could be influenced by several factors. These include:
Role – the job a person performed in the military (for example, infantry soldier, pilot, mechanic or support staff).
Location – where a person served during the war (for example, New Guinea, Malaya, northern Australia or on air bases).
Gender – whether the serviceperson was male or female, which affected the types of roles they could perform.
Race – background and identity could influence opportunities and treatment during service.
Government policy – rules and decisions made by governments that affected military service.
Wartime conditions – the situation at the time, including combat, invasion threats or labour shortages.
These factors helped shape how individuals experienced WWII. In the next activity, you will examine several case studies and identify how these factors influenced each person’s wartime experience.
Personality study investigation – experiences of Australians in WWII
Read each personality study carefully. As you read, identify the person’s role, their key experiences during the war and the factors that shaped those experiences. Use information from the personality study to complete the comparison table.
Personality card 1 – Cecil Ramalli
Cecil Ramalli was an Aboriginal Australian serviceman from the Gomaroi people who served with 8th Division Signals during WWII.
In 1942, Ramalli was captured by Japanese forces after the fall of Singapore and became a prisoner of war (POW). He was held at Changi before being sent to work on the Thai–Burma Railway, where prisoners experienced extremely harsh conditions, including hunger, disease and forced labour.
Ramalli was later transported to Nagasaki, Japan, where he continued to work as a POW labourer.
Ramalli’s wartime experience was shaped by:
· his role as a military signaller
· the fall of Singapore
· his capture by Japanese forces
· harsh POW conditions and forced labour
· his imprisonment in South-East Asia and Japan.
His story provides an example of the experiences of an Aboriginal Australian serviceman who experienced captivity during the Pacific War.
Key terms
· signaller – a serviceman responsible for military communications
· prisoner of war (POW) – a member of the armed forces captured and held by an enemy during war
· forced labour – work that a person is made to do against their will
· captivity – the condition of being held as a prisoner
Source information
· Australian War Memorial (2023) Prisoners of the Japanese, Burma–Thailand Railway, Australian War Memorial website, accessed 10 August 2026.
· Rugby Australia (19 September 2021) First Nations Wallabies: Cecil Ramalli, Rugby Australia website, accessed 10 August 2026.
· Virtual War Memorial Australia (n.d.) Ramalli, Cecil, Virtual War Memorial Australia website, accessed 10 August 2026.
· Rugby News (29 September 2022) ‘The incredible survival story of Wallaby and war hero Cecil Ramalli’, Rugby News website, accessed 10 August 2026.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.

Personality card 2 – John Edmondson VC
Figure 7 – John Edmondson VC
[image: Portrait photograph of a young Australian serviceman John Edmondson VC wearing a military uniform.]
‘Studio portrait of NX15705 Corporal (Cpl) John Hurst (Jack) Edmondson VC’ by photographer unknown from the Australian War Memorial is available in the public domain.
John Edmondson was an Australian soldier who served with the 2/17th Australian Infantry Battalion during WWII. In 1940, he travelled with his battalion to the Middle East and later fought at Tobruk in Libya.
In April 1941, German soldiers broke through the Australian defences at Tobruk. Edmondson and other Australian soldiers took part in a counter-attack. He was seriously wounded but continued fighting and helped save the life of his commanding officer. Edmondson later died from his wounds.
For his actions at Tobruk, Edmondson was awarded the Victoria Cross, the highest military award for bravery in the presence of the enemy. He was the first Australian to receive the Victoria Cross during WWII.
Edmondson’s wartime experience was shaped by:
· his role as a frontline infantry soldier
· fighting in the North African campaign
· defending Tobruk from German forces
· close combat with enemy soldiers.
His story provides an example of the experiences of Australian soldiers involved in frontline combat during the North African campaign.
Key terms
· infantry – soldiers who fight on foot
· frontline – an area where opposing forces are directly fighting
· counter-attack – an attack made in response to an enemy attack
· Victoria Cross – the highest military award for bravery in the presence of the enemy
Source information
· Australian War Memorial (n.d.) Corporal John Hurst ‘Jack’ Edmondson, Australian War Memorial website, accessed 10 August 2026.
· Australian War Memorial (n.d.) Victoria Cross: Corporal John Hurst Edmondson, 2/17 Battalion, AIF, Australian War Memorial website, accessed 10 August 2026.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.

Personality card 3 – Clare Stevenson
Figure 8 – Clare Stevenson
[image: Black-and-white historical photograph shows Clare Stevenson in military uniform seated at a desk.]
‘Melbourne, Vic. C. 1944–03. Informal portrait of Group Officer Clare Stevenson, Director WAAAF’ from the Australian War Memorial is available in the public domain.
Clare Stevenson became the first official Director of the Women’s Auxiliary Australian Air Force (WAAAF) in 1941. The WAAAF had been formed to allow women to take on roles in the Air Force and release men for other military duties.
Women in the WAAAF worked in a wide range of roles, including wireless communications, clerical work, transport, aircraft maintenance and other technical jobs. Their work supported the operation of the Royal Australian Air Force and Australia’s war effort.
Stevenson’s wartime experience was shaped by:
· her leadership role as Director of the WAAAF
· wartime shortages of male personnel
· government decisions to expand women’s roles in the armed services
· social expectations about the types of work women could perform
· unequal conditions, including women receiving lower rates of pay than men.
Her service provides an example of how WWII expanded opportunities for women to serve in military support and technical roles, while women continued to experience restrictions and unequal treatment.
Key terms
· wireless operator – a person who sends and receives messages using radio equipment
· technical role – work requiring specialised practical skills, such as maintaining aircraft or communications equipment
· Director – the person responsible for leading and managing an organisation or service
Source information
· Australian War Memorial (20 November 2025) Women’s Auxiliary Australian Air Force (WAAAF) and Women’s Royal Australian Air Force (WRAAF), Australian War Memorial website, accessed 8 September 2026.
· Australian War Memorial (22 August 2019) The Royal Australian Air Force in 1941, Australian War Memorial website, accessed 8 September 2026.
· Australian War Memorial (n.d.) Studio portrait of Group Officer Clare Stevenson, Director of WAAAF, Australian War Memorial website, accessed 8 September 2026.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.

Personality card 4 – Abu Kassim bin Marah
Figure 9 – Abu Kassim bin Marah
[image: Black-and-white historical photograph shows 9 uniformed soldiers including Abu Kassim bin Marah standing in a jungle clearing beside a hut. ]
‘Informal group portrait of members of the Semut II team at Long Akar, Borneo’ by photographer unknown from the Australian War Memorial is available in the public domain.
Abu Kassim bin Marah was a Malaysian-born serviceman who served with the Australian Army during WWII. He became a Sergeant in the Services Reconnaissance Department and Z Special Unit, which carried out secret operations behind Japanese lines.
In 1945, Abu Kassim was involved in Operation Semut II in Sarawak, on the island of Borneo. The operation aimed to collect intelligence about Japanese forces and organise, train and support local resistance groups.
Abu Kassim’s wartime experience was shaped by:
· his role in a special operations unit
· service behind Japanese lines
· intelligence gathering and support for local resistance
· the fighting against Japanese forces in Borneo.
His service provides an example of the contribution of a culturally diverse serviceman to Australian military operations in South-East Asia during WWII.
Key terms
· intelligence – information collected about an enemy and its activities
· resistance group – people who organise to oppose an occupying enemy
· special operations – military missions involving specialised tasks such as reconnaissance, intelligence or working behind enemy lines
· Z Special Unit – an Australian special operations unit that carried out secret missions in the Pacific and South-East Asia
Source information
· Australian War Memorial (n.d.) Sergeant Bin Marah Abu Kassim, Australian War Memorial website, accessed 8 September 2026.
· Australian War Memorial (n.d.) Operation Semut II, Australian War Memorial website, accessed 8 September 2026. 
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.

Personality card 5 – Kamuel Abednego
Kamuel Abednego served in the Torres Strait Light Infantry Battalion during WWII. The battalion was formed largely from Torres Strait Islander men to help defend the strategically important Torres Strait region from possible Japanese attack.
Members of the battalion carried out defence duties in the Torres Strait and some took part in patrols into Japanese-controlled Dutch New Guinea. Their service was closely connected to defending their own islands, communities and northern Australia during the Pacific War.
Torres Strait Islander soldiers were initially paid much less than other Australian soldiers. In December 1943, members of the battalion protested against unequal pay. Their pay was later increased from one-third to two-thirds of the rate received by ‘regular’ soldiers.
Abednego’s wartime experience was shaped by:
· the threat of Japanese expansion in the region
· service in the Torres Strait Light Infantry Battalion
· the defence of the Torres Strait and northern Australia
· government policies that resulted in unequal pay and conditions for Torres Strait Islander servicemen.
His service provides an example of both the military contribution of Torres Strait Islander servicemen and the unequal treatment they experienced during WWII.
Key terms
· battalion – a large military unit made up of several companies
· patrol – a group sent to observe, guard or investigate an area
· unequal pay – being paid less than others for comparable service
· Torres Strait Islander serviceman – a Torres Strait Islander person serving in the armed forces
Source information
· Australian War Memorial (2021) Indigenous defence service, Australian War Memorial website, accessed 8 September 2026.
· Australian War Memorial (2021) One Ilan man, Australian War Memorial website, accessed 8 September 2026.
· Department of Veterans’ Affairs (2026) First Nations Australians serving during WWII, Anzac Portal website, accessed 8 September 2026.
· Australian War Memorial (n.d.) Torres Strait Light Infantry Battalion, Australian War Memorial website, accessed 8 September 2026.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
Complete the table using evidence from the personality cards.
You must include specific details from the cards in your responses. The first example has been completed for you.
Table 2 – comparing wartime experiences
	Person
	Role and location
	Key experiences of service
	Evidence from the personality study
	What shaped this experience

	Cecil Ramalli
	Signaller, 8th Division Signals; Singapore, Thai–Burma Railway and Japan
	Captured by Japanese forces; imprisonment as a POW; forced labour; harsh conditions
	Captured after the fall of Singapore in 1942; held at Changi; sent to work on the Thai–Burma Railway; later transported to Nagasaki as a POW labourer
	The fall of Singapore; his capture by Japanese forces; harsh POW conditions; forced labour; imprisonment in South-East Asia and Japan 

	John Edmondson
	
	
	
	

	Clare Stevenson
	
	
	
	

	Abu Kassim bin Marah
	
	
	
	

	Kamuel Abednego
	
	
	
	


Comparing wartime experiences
Answer the following prompts in full sentences.
1. Identify one similarity in the experiences of 2 individuals.
Identify one difference in the experiences of 2 individuals.
Choose one individual. How did their role or background shape their experience?
Using evidence from at least 2 of the personality cards, write a short paragraph answering the question: ‘How and why did the experiences of Australians in WWII differ?’
In your response, you must:
refer to at least 2 individuals
include specific evidence from the personality cards
identify what shaped the difference in their experiences (for example, role, location, gender, race, government policy or wartime conditions).
You may use the following scaffold to help construct your response:
One difference in wartime experience can be seen when comparing … and … 
While … experienced …, ... experienced …
Exit ticket
Write one factor that shaped wartime experiences and give one example from a personality card.
	Factor:
	

	Example:
	


[bookmark: _Toc241138776]Resource 5 – places where Australians fought
Activate prior knowledge
Think about what you already know about WWII.
Write down one place where Australians fought during WWII.
	Place:
	


In this lesson, you will examine where Australians fought in the Pacific region and analyse why some locations were strategically important during the war.
Observing the map
Look carefully at The Pacific Strategy, 1941–1944 map showing Japanese expansion across the Pacific during WWII.
Take one minute to observe the map before answering the questions.
Think about:
What areas appear to be controlled by Japan?
How far did Japanese expansion spread?
Which locations appear closest to Australia?
Map analysis questions
Answer the following questions.
1. Which countries or territories appear to be controlled by Japan?
What pattern do you notice about where Japanese expansion spread?
How far did Japanese expansion move across the Pacific?
Which places on the map appear closest to Australia?
Thinking like a historian
Historians analyse maps by thinking about 3 key ideas:
location – Where is the place located?
context – What was happening at the time?
consequences – What might happen because of this?
Use the map to complete the following:
Where is New Guinea located in relation to Australia?
What does the map show about Japanese expansion across the Pacific?
What might happen if Japan controlled New Guinea?
Independent analysis
Use the information from the map to answer the following prompt: ‘Analyse the significance of New Guinea as a battleground for Australian forces during WWII.’
Remember to explain:
where New Guinea is located
what was happening during the war
how this could affect Australia.
Exit ticket
Complete the sentence: ‘New Guinea became a key battleground for Australian forces during WWII because …’
[bookmark: _Toc241138777]Resource 6 – historical inquiry – the fall of Singapore
Inquiry question: ‘What was the significance of the fall of Singapore to Australia?’
In February 1942, Singapore surrendered to Japanese forces during WWII. At the time, Singapore was an important British military base in South-East Asia and was seen as a key part of Australia’s defence. Historians investigate events like this by examining sources from the past.
A source is any written or non-written material that can be used to investigate the past. Sources can include photographs, maps, speeches, newspaper articles or personal accounts. However, historians know that no single source tells the whole story. Each source has:
value – how the source helps us understand the past
limitations – what the source cannot show or explain.
You will investigate the inquiry question by assessing and analysing several sources.
Source investigation
Source A – newspaper report
Source: ‘Fall of Singapore’ 
You are not required to read the full newspaper article. This newspaper headline shows how Australians first learned about the defeat. Questions:
1. What does Curtin mean when he states that the fall of Singapore ‘opens the Battle for Australia’?
23. According to Curtin, how had the threat to Australia changed after the fall of Singapore?
24. Why did Curtin believe the fall of Singapore was significant for Australia? Use evidence from the source to support your response.
25. How valuable is Source A for investigating the significance of the fall of Singapore to Australia? What is one limitation of the source for this inquiry?
Source B – Pacific War map
Source: The Pacific Strategy, 1941–1944
This map shows how far Japan had expanded across South-East Asia and the Pacific during the war. Questions:
1. What does the map show about the extent of Japanese-controlled territory in the Pacific?
27. Which Japanese-controlled areas shown on the map were closest to Australia?
28. How does the map help explain why Japanese expansion was a concern for Australia’s security?
29. How valuable is this map for investigating the significance of the fall of Singapore to Australia? What is one limitation?
Source C – speech by Prime Minister John Curtin
Source: ‘Singapore was Dunkirk of Australia’
Before reading the source, read the information below.
Dunkirk: In 1940, Allied troops were evacuated from France after German forces advanced. Britain then faced an increased threat from Germany.
Battle of Britain: An air campaign fought between Britain and Germany in 1940 as Britain defended itself against German attack.
Curtin compares these events with the fall of Singapore. He is suggesting that, just as the events at Dunkirk were followed by a direct threat to Britain, the fall of Singapore meant that Australia faced a more immediate threat from Japan.
Key vocabulary
recalled – remembered
initiated – started or began
resistance – action taken to fight against or oppose an enemy
devotion – strong commitment to a person, country or cause
‘The fall of Singapore can only be described as Australia’s Dunkirk. It will be recalled that the fall of Dunkirk initiated the Battle for Britain. The fall of Singapore opens the Battle for Australia.’
‘The protection of this country no longer is that of a contribution to a world at war, but resistance to an enemy threatening to invade our own shore. What the Battle for Britain required, so the Battle for Australia demands. That was service and struggle and complete devotion for Britons in the defence of Britain. It means the same thing for Australians for the defence of Australia.’
Curtin used the comparison with Dunkirk (a major British defeat in 1940) to show how serious the event was for Australia.
1. What does Curtin mean when he states that the Fall of Singapore ‘opens the Battle for Australia’?
According to Curtin, how had the threat to Australia changed after the Fall of Singapore?
Why did Curtin believe the Fall of Singapore was significant for Australia? Use evidence from the source to support your response.
How valuable is Source C for investigating the significance of the Fall of Singapore to Australia? What is one limitation of the source for this inquiry?
Drawing a conclusion
Historians combine evidence from multiple sources to answer inquiry questions. Review the sources you have examined and identify the evidence that is most relevant to the inquiry question. Use this evidence to develop a conclusion that directly answers the inquiry question.
Inquiry question: ‘What was the significance of the Fall of Singapore to Australia?’
Write at least 2 PEEL paragraphs to answer the question.
Each paragraph should:
make a clear point
include evidence from a source
explain how the evidence shows why the Fall of Singapore was significant to Australia
link back to the inquiry question.
You can use the following structure to assist in writing the paragraphs.
Paragraph 1 – PEEL
Point
One reason the Fall of Singapore was significant to Australia was …
Evidence
Evidence from Source … shows that …
Explain
This shows that …
Link
Therefore, the Fall of Singapore was significant because …
Paragraph 2 – PEEL
Point
Another reason the Fall of Singapore was significant to Australia was …
Evidence
Evidence from Source … shows that …
Explain
This shows that …
Link
Therefore, the fall of Singapore was significant because …
Exit ticket
Discuss with a partner one limitation of a source before sharing a response with the class.
[bookmark: _Toc241138778]Resource 7 – the Pacific War and Australia
Events in the Pacific War
After the fall of Singapore in 1942, many Australians believed the country might be directly threatened by Japanese forces. Several events during the Pacific War made this threat seem very real.
In this lesson you will learn about 2 key events that shaped Australia’s experience of WWII:
the bombing of Darwin
the Kokoda Track campaign.
Event 1 – bombing of Darwin
Read the short extract about the Bombing of Darwin from the National Museum of Australia – Defining Moments resource.
On 19 February 1942, Japanese aircraft attacked Darwin. The bombing destroyed ships, damaged buildings and caused many casualties. It was the largest attack on Australian soil during WWII.
This event shocked many Australians because it showed that the war had reached Australia itself.
Examine Source A (Figure 10), a photograph taken during the Japanese air attack on Darwin on 19 February 1942.
Figure 10 – Japanese air attack on Darwin
[image: Black-and-white wartime photograph shows broad water foreground and distant shoreline beneath a large rising smoke plume from an explosion of the Japanese air attack on Darwin]
‘Japanese air attack on Darwin’ by photographer unknown from the Australian War Memorial is available in the public domain.
Look carefully at the details in the photograph and answer the following questions.
1. What evidence in Source A suggests that Darwin had been attacked?
Using Source A and your own knowledge, explain how the bombing of Darwin affected Australia during WWII.
Remember: when considering significance, think about why the event mattered and what changed as a result.
Event 2 – Kokoda Track campaign
Read the extract about the Papuan campaign from the National Museum of Australia resource.
In 1942, Japanese forces attempted to capture Port Moresby in Papua New Guinea. Controlling Port Moresby would have allowed Japan to establish a base close to Australia.
Australian and Papuan troops fought along the Kokoda Track, a difficult jungle route through mountains and rainforest, to stop the Japanese advance.
Examine Source B (Figure 11), a photograph of Australian soldiers during the campaign in New Guinea.
Figure 11 – Australian soldiers along the banks of the Brown River during the Kokoda campaign, September 1942
[image: Australian soldiers along the banks of the Brown River during the Kokoda campaign, September 1942.] 
‘2/31st Australian Infantry Battalion along the Banks of the Brown River, making their way through the tall native cane’ from the State Library of Victoria is available in the public domain.
Look carefully at the people, environment and equipment shown in the photograph.
Answer the following questions:
1. What evidence from the photograph and the caption show the harsh conditions experienced by soldiers?
What challenges might these conditions have created for soldiers fighting in New Guinea?
Using evidence from Source B and your own knowledge, explain why the Kokoda Track campaign was significant for Australia during WWII.
Remember: when considering significance, think about why the event mattered and what changed as a result.
Cloze passage activity – the Pacific War and Australia
Complete the cloze passage using the word bank provided. Use what you have learned from the readings and class discussion to complete the missing words.
Word bank
Darwin, 1942, Japan, New Guinea, Port Moresby, Australia, attack, Kokoda Track, defence, advance
During WWII, events in the Pacific brought the war much closer to __________.
One important event was the Bombing of __________ on 19 February __________. Japanese aircraft launched a large __________ on the city, damaging ships, buildings and military facilities. This event shocked Australians because it showed that __________ could be directly targeted during the war.
At the same time, fighting was taking place in __________. Japanese forces attempted to capture __________, which was an important location for controlling the region. If Japan had captured this area, it would have allowed them to move closer to __________.
Australian and Papuan troops fought along the __________ to stop the Japanese __________ through the region.
These events were significant because they showed that Australia’s __________ was under threat during WWII.
Exit ticket
Complete the sentence: ‘One reason the events in Darwin or Kokoda were significant for Australia during WWII was because …’
[bookmark: _Toc241138779]Resource 8 – life on the home front – how WWII changed Australian society
When a country is under threat during war, the government must organise the entire society to support the war effort. Historians refer to this as the home front.
The home front refers to how civilians, industries and communities support a country during wartime.
During WWII the war changed everyday life in Australia in several ways. In this lesson you will investigate 3 important changes:
government controls and rationing
the changing role of women
contributions of Aboriginal and Torres Strait Islander Peoples.
Reading investigation
Read the following information to learn about each of these changes and answer the questions that follow.
As you work through the readings, consider:
What changed?
Who or what was affected?
Why did the change matter?
You will use this information later to explain why these changes were significant for Australian society during WWII.
Government controls and rationing
During WWII the Australian government gained new powers to control resources and industry. In 1939 the government introduced the National Security Act, which allowed it to regulate many aspects of daily life.
Check your understanding
1. True or false: The government introduced rationing because supplies were limited.
2. True or false: Australians could buy unlimited amounts of food during the war.
One important control was rationing. Because shipping routes were dangerous and supplies were limited, the government restricted how much food and clothing people could buy. Items such as sugar, butter, meat and tea were rationed.
Check your understanding
3. True or false: The National Security Act gave the government greater control during the war.
4. True or false: Factories continued operating exactly as they had before the war.
The government also directed factories to produce equipment needed for the war, such as aircraft, weapons and vehicles.
Propaganda campaigns encouraged Australians to conserve resources and support the war effort.
Questions
1. Why did the Australian government introduce rationing during WWII?
2. What powers did the government gain through the National Security Act?

The changing role of women
When thousands of men joined the armed forces, many jobs in factories and industries were left empty. To keep production running, women entered jobs that had previously been done mainly by men.
Women worked in munitions factories, aircraft production and other wartime industries. Many also joined auxiliary military services such as:
· the Women’s Auxiliary Australian Air Force (WAAAF)
· the Australian Women’s Army Service (AWAS).
Women performed roles such as mechanics, drivers, clerks and communications operators.
The war expanded employment opportunities for women and changed expectations about what work women could do.
Questions
1. Why did women begin working in factories and wartime industries?
2. Name one auxiliary service that women joined during the war.

Contributions of Aboriginal and Torres Strait Islander Peoples
Aboriginal and Torres Strait Islander Peoples also contributed to the war effort.
Many Aboriginal men served in the Australian armed forces, even though they were often denied the same rights as other Australians at the time.
In northern Australia and the Torres Strait, local communities played an important role in defending the region. One important unit was the Torres Strait Light Infantry Battalion, which helped protect the Torres Strait and nearby islands.
Aboriginal workers also contributed through labour and defence roles, particularly in northern Australia.
Despite their contributions, many Aboriginal and Torres Strait Islander servicemen experienced discrimination during and after the war.
Questions
1. How did Aboriginal and Torres Strait Islander Peoples contribute to the war effort?
Changes on the Australian home front
You have investigated 3 ways WWII changed life on the Australian home front:
government controls and rationing
the changing role of women
the contributions of Aboriginal and Torres Strait Islander Peoples.
You will now consider the significance of these changes. When considering significance, think about:
What changed?
Who or what was affected?
Why did the change matter?
Use information from the readings to complete the table.
Table 3 – changes on the Australian home front
	Area
	What changed?
	Evidence or example
	Why was this significant?

	Government controls and rationing
	The government increased its control over resources and introduced rationing.
	The amount of goods such as sugar, butter, meat and tea that people could buy was restricted.
	Rationing changed everyday life and required civilians to contribute to the war effort by using limited resources differently.

	Changing role of women
	
	
	

	Contributions of Aboriginal and Torres Strait Islander Peoples
	
	
	


Remember: describing what changed is not the same as explaining why it was significant. To explain significance, consider why the change mattered to Australian society or the war effort.
Making a judgement
Using your completed table, answer the following question: ‘Which change to life on the Australian home front do you think was most significant during WWII?’ Use evidence from the lesson to support your judgement.
You may use the following scaffold if needed:
… was the most significant change to life on the Australian home front.
For example, …
This was significant because …
Exit ticket
Complete the sentence: ‘One way WWII changed life on the Australian home front was …’
[bookmark: _Resource_9_–][bookmark: _Toc241138780]Resource 9 – experiences of prisoners of war and internment during WWII
Read the 2 short passages provided:
Australian prisoners of war
enemy aliens and internment in Australia.
As you read, look for information about:
why people were imprisoned
what their experiences were like
how they might have felt.
Adapted reading passage – enemy aliens and internment in Australia
The information below is based on material from Wartime Internment of Japanese Australians, Enemy aliens and war with Japan and Internment camps in Australia during WWII.
During WWII the Australian government feared that people living in Australia who had connections to enemy countries might help the enemy. These people were called ‘enemy aliens’. They included people from Germany, Italy and Japan, as well as some Australians whose families came from those countries.
Because of these fears, the government introduced laws that allowed authorities to monitor or detain people they believed might threaten Australia’s security. Some people had to report regularly to police, while others were sent to internment camps.
Internment camps were located across Australia and were surrounded by barbed wire and guards. At the height of the war more than 12,000 people were held in these camps.
Many internees had lived in Australia for many years and had not committed any crimes. However, wartime fear and suspicion led the government to believe they might be a danger to the country.
Life in the camps was difficult. Internees lost their freedom and were separated from their families and communities. Some internees were required to work in camps or on farms during the war.
The internment of enemy aliens shows how war can affect civilians as well as soldiers, and how fear during wartime can lead governments to make difficult decisions.
Questions:
1. Who were called ‘enemy aliens’ during WWII?
2. Why did the Australian government intern some people during the war?
3. How many people were held in internment camps in Australia at the height of the war?
4. Describe one way life changed for people who were interned.
5. How might an internee have felt about being detained in a camp? Explain your answer.

Adapted reading passage – Australian prisoners of war
The information below is based on material from Australian prisoners of war in WWII and Prisoners and labourers on the Burma–Thailand Railway in WWII.
During WWII many Australian soldiers were captured by Japanese forces and became prisoners of war (POWs). Over 22,000 Australians were taken prisoner in the Asia–Pacific region in 1942.
Many of these prisoners were captured after the fall of Singapore in February 1942. They were sent to prison camps across South-East Asia and Japan.
Life in the camps was very difficult. Prisoners were given very little food, had poor shelter and limited medical care. Many became sick from diseases such as malaria and cholera.
Many prisoners were forced to do hard physical labour. One of the most well-known examples was the construction of the Burma–Thailand Railway. About 13,000 Australian POWs were sent to work on this railway in harsh jungle conditions.
Prisoners often worked long hours with little food or equipment, and many were already weak from illness and starvation.
Thousands of prisoners died during captivity. More than 8,000 Australian POWs died while being held by Japan, including over 2,800 who died while working on the Burma–Thailand Railway.
The experiences of these prisoners show how harsh and dangerous captivity could be during WWII.
Questions:
1. What is a prisoner of war (POW)?
2. Where were many Australian soldiers captured in 1942?
3. Describe 2 difficulties faced by prisoners in Japanese camps.
4. What work were many Australian POWs forced to do during the war?
5. How might prisoners of war have felt about their experiences? Explain your answer.
Gallery walk
You will now examine a series of historical sources about prisoners of war during WWII. Move around the classroom and examine each source carefully.
At each station, use the evidence from the source to complete the table below.
Station 1 – Australian POW after captivity
Ex-POW Private Donald Gordon Boyce after his release from captivity on the Burma–Thailand Railway.
Figure 12 – POW
[image: Black-and-white photograph of an Australian prisoner of war seated on a stool. The man appears severely malnourished, with visible ribs and thin limbs, reflecting the harsh conditions and starvation experienced by many prisoners of war during World War II. ]
‘Ex-POW Private Donald Gordon Boyce, 2/40th Australian Infantry Battalion, shortly after his release from Nakom Paton on the Burma-Thailand Railway’ from the Australian War Memorial is available in the public domain.
Station 2 – POW forced labour
Allied prisoners of war laying railway track on the Burma–Thailand Railway.
Figure 13 – POWs constructing the Burma-Thailand Railway
[image: Black-and-white photograph showing a large group of prisoners of war and labourers constructing a railway line through steep jungle terrain during World War II. Workers are carrying tools and laying railway tracks along a rocky hillside surrounded by dense forest. The image reflects the harsh forced labour conditions experienced by many prisoners of war, including those involved in the construction of the Burma–Thailand Railway. ]
‘Collection of 40 images taken by a Japanese surveyor and exchanged in Thailand post war with QX15191 Arthur Francis Seary’ by Unknown Japanese photographer from the Australian War Memorial is available in the public domain.
Station 3 – Italian POW labour in Australia
Figure 14 – Italian prisoners of war
[image: Four men stand around an old thresher on large steel wheels near a large shed-like building.]
‘Italian prisoners of war harvest oats at Leeton, NSW, 1944’ from the Australian War Memorial is available in the public domain.
Station 4 – POW written account
Access the diary entry of Philipp Wittman. Students are to read the source and use evidence from the diary to complete the gallery walk table.
Table 4 – gallery walk table
	Source
	What can you see/observe in the source?
	What does this reveal about the prisoners’ experiences?
	What might this suggest about their perspective? (For example, tired, hopeful, scared, relieved.)

	Station 1 – Australian POW after captivity
	
	
	

	Station 2 – POW forced labour
	
	
	

	Station 3 – Italian POW labour in Australia
	
	
	

	Station 4 – POW written account
	
	
	


Reflection
Discuss the following questions with the class:
What differences can you see between the experiences of POWs held by Japan and POWs held in Australia?
Why might these experiences have been different?
Complete a Venn diagram. In the Venn diagram:
on the left side, write facts about the experiences of prisoners of war held in Japanese camps
on the right side, write facts about the experiences of ‘enemy aliens’ interned in Australia
in the middle, write similarities between the 2 experiences during WWII.
Exit ticket
Complete the sentence: ‘One difference between POWs held by Japan and POWs held in Australia was …’
	Evidence:
	


[bookmark: _Toc241138781]Resource 10 – the Holocaust – experiences of Jewish people and other victims
Consider this scenario: a government introduces laws stating that you are no longer allowed to:
· go to school
· work in certain jobs
· visit parks or public places
· marry someone outside your group
· own certain property.
Engage in a Think-Pair-Share activity.
Think – individually consider the question: ‘How might these laws affect someone’s life?’
Record one or 2 ideas.
Pair – discuss your ideas with a partner.
Share – you will be asked to share your responses with the class.
What was the Holocaust?
During the 1930s and 1940s, the Nazi government in Germany introduced laws that discriminated against Jewish people. Jewish people were gradually removed from many areas of public life. They were excluded from jobs, schools and public places, and were forced to wear the Star of David to identify them as Jewish. Other groups were also persecuted by the Nazi regime, including:
· Roma and Sinti people
· people with disabilities
· political opponents
· homosexual people.
Watch the selected excerpts from the video ABC Education – The Holocaust Explained (13:23). After each excerpt, answer the questions that follow.
Excerpt 1 – What was the Holocaust? (from 0:00–0:48)
Key vocabulary
Holocaust – the systematic persecution and murder of 6 million Jewish people by Nazi Germany and its collaborators (other groups were also persecuted and murdered by the Nazi regime)
persecution – unfair or cruel treatment of a person or group over time
discrimination – treating a person or group unfairly because of characteristics such as their religion or identity
Questions
1. What was the Holocaust?
Which groups were targeted by the Nazi government?
Excerpt 2 – Nazi persecution during WWII (from 5:32–6:55)
As WWII spread, Nazi Germany gained control over more territory. Watch the excerpt to identify how this affected Jewish people living in Nazi-controlled areas.
Questions
1. What actions did the Nazis take against Jewish people as Nazi control spread across Europe?
What effects did these actions have on the lives of Jewish people?
Excerpt 3 – Ghettos and camps (from 6:58–8:55)
Key vocabulary
ghetto – an area where Jewish people were forcibly confined and separated from the wider population
deportation – the forced removal of people from one place to another
concentration camp – a camp where people were imprisoned and subjected to forced labour and brutal conditions
extermination camp – a camp established by Nazi Germany for the systematic murder of people
Questions
1. What were ghettos and why were Jewish people forced into them?
36. Describe 2 conditions experienced by Jewish people living in ghettos.
37. What happened to many Jewish people after they were removed from ghettos?
38. Analyse one effect of Nazi persecution on Jewish people. In your response, identify a Nazi action and explain the effect it had on those targeted.
Reading investigation – experiences during the Holocaust
Students investigate the experiences of victims during the Holocaust. Students are to read the passages below.
The Warsaw Ghetto
· forced labour – work people are forced to do against their will
· ghetto – an area where Jewish people were forcibly confined and separated from the wider population
· hygiene – practices that help people maintain cleanliness and health
· overcrowding – a situation where too many people are living in a limited space
· rations – limited amounts of food or other supplies provided to people
· starvation – severe suffering or death caused by not having enough food
Before WWII, Warsaw was the capital of Poland and home to one of the largest Jewish communities in Europe. About 380,000 Jewish people lived in the city.
Nazi Germany invaded Poland in September 1939 and took control of Warsaw. In October 1940, the Nazis ordered the creation of a ghetto – an area where Jewish people were forcibly confined and separated from the rest of the population. A wall was built around the Warsaw Ghetto and, by November 1940, it was sealed. More than 400,000 Jewish people were imprisoned inside. People could only leave with special permission.
Living conditions
Conditions inside the Warsaw Ghetto were extremely difficult. The area was severely overcrowded, with an average of more than 7 people sharing each room. Many homes did not have running water, and soap and bathing facilities were limited. These conditions made it difficult for people to maintain their health and hygiene.
Food was also severely restricted. The food rations provided to Jewish people were not enough to meet their basic needs, and starvation became common. People found different ways to survive. Some traded possessions for food, while others smuggled food into the ghetto. Children sometimes risked their lives by leaving the ghetto through sewers and other openings to bring food back to their families.
Many Jewish people were also subjected to forced labour. The Nazis required Jewish men and boys to work, including on construction projects and in labour camps. Workers were not paid and conditions could be extremely dangerous.
Life in the Warsaw Ghetto was therefore shaped by overcrowding, hunger, poor hygiene, forced labour and strict Nazi control. Despite these conditions, people living in the ghetto continued to find ways to support their families and survive.
Source: adapted from The Holocaust Explained, Case Study: Warsaw Ghetto, The Wiener Holocaust Library.
Note: this reading was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the source listed above and checked against the source before publication.
Questions
1. What was the Warsaw Ghetto?
How many Jewish people were imprisoned in the Warsaw Ghetto?
Describe 2 conditions experienced by people living in the Warsaw Ghetto.
How did Nazi policies affect the everyday lives of Jewish people in the Warsaw Ghetto?
What does the information about food smuggling show about how people responded to conditions in the ghetto?
Note: this activity explores the experiences of Jewish people during the Holocaust and includes content relating to discrimination, persecution, forced relocation and concentration camps. Some students may find aspects of this content challenging or upsetting. As you engage with the sources, focus on what the evidence reveals about historical events, experiences and perspectives. You are not expected to share personal experiences or connections during this activity. If you need support at any point, speak with your teacher.
Auschwitz-Birkenau
· barracks – buildings used to house large numbers of prisoners
· concentration camp – a camp where people were imprisoned without normal legal protections and subjected to harsh conditions
· crematoria – facilities containing furnaces used to burn the bodies of people who had died or been murdered
· deported – forcibly removed and transported from one place to another
· extermination camp – a camp established by Nazi Germany for the systematic murder of people
· forced labour – work people are forced to do against their will
· liberated – freed from imprisonment or control
· persecution – unfair or cruel treatment of people because of their identity or beliefs
· resistance – actions taken to oppose or fight against those in power
· sanitation – systems and conditions that help maintain cleanliness and prevent disease
Auschwitz was a complex of Nazi concentration and extermination camps in German-occupied Poland. It included Auschwitz I, Auschwitz II-Birkenau and Auschwitz III-Monowitz, as well as more than 40 smaller camps.
Auschwitz was first established in 1940. It initially held mainly Polish political prisoners but was later expanded. Auschwitz-Birkenau became a major site of the Nazi persecution and murder of Jewish people and other victim groups during the Holocaust.
Approximately 1.3 million people were deported to Auschwitz. About 1.1 million people were murdered there, including approximately 1 million Jewish people. Other victims included Polish prisoners, Roma and Sinti people and Soviet prisoners of war.
Arrival and conditions
Prisoners were transported to Auschwitz from across Nazi-controlled Europe, often in overcrowded railway wagons. On arrival at Auschwitz-Birkenau, families were separated. Many people, particularly children and older people, were murdered soon after arriving. Others were selected for forced labour.
Prisoners selected for labour experienced extremely harsh conditions. They were housed in overcrowded and often unheated barracks and received very little food. Many prisoners suffered from starvation and disease while being forced to work for long hours. Prisoners who became too weak to work were at risk of being killed.
These conditions meant that imprisonment at Auschwitz involved the loss of freedom, separation from family, forced labour, hunger, disease and the constant threat of death.
Roma and Sinti people at Auschwitz
Roma and Sinti people were among the groups persecuted by the Nazi regime. From 1943, Roma and Sinti prisoners were held in a separate section of Auschwitz-Birkenau. Unlike many other prisoners, families were initially kept together.
Conditions were extremely poor. The camp was overcrowded and had inadequate sanitation, which contributed to the spread of disease. Approximately 23,000 Roma and Sinti people were sent to Auschwitz, and around 21,000 died or were murdered there.
On 2 August 1944, the Nazis closed the Roma and Sinti section of Auschwitz-Birkenau. Approximately 4,200 remaining Roma and Sinti prisoners were murdered.
Resistance
Despite the conditions they faced, some prisoners resisted Nazi persecution. Resistance could take different forms, including helping other prisoners, attempting to escape and organising resistance within the camp.
In October 1944, a group of Jewish prisoners forced to work near the gas chambers and crematoria organised an uprising. With assistance from Jewish women prisoners who secretly obtained gunpowder, they damaged one of the crematoria. Although the uprising was suppressed, it provides evidence that prisoners resisted the Nazis even under extremely dangerous conditions.
Auschwitz was liberated by the Soviet Army on 27 January 1945.
Sources:
· Adapted from the Holocaust Explained, Case Study: Auschwitz-Birkenau, The Wiener Holocaust Library.
· Adapted from History Skills, Inside Auschwitz: The shocking reality of genocide and the power of survival, History Skills.
Note: this reading was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
Check your understanding
1. What was Auschwitz-Birkenau?
Which groups of people were imprisoned and murdered at Auschwitz?
Describe 2 conditions experienced by prisoners at Auschwitz-Birkenau.
Describe the experiences of Roma and Sinti people at Auschwitz-Birkenau.
What does the uprising in October 1944 show about how some prisoners responded to Nazi persecution?
How does Auschwitz-Birkenau demonstrate the increasing persecution of Jewish people and other victims during the Holocaust?
Exit ticket
On your mini whiteboard, complete the sentence: ‘One thing I learned about how the experiences of Holocaust victims changed over time is …’
Include one example from today’s lesson.
[bookmark: _Toc241138782]Resource 11 – returning home – experiences of soldiers after WWII
Figure 15 – Source A – Australian and Allied ex-POWs at Changi Gaol, September 1945
[image: Group of 20 men in shorts and some military clothing standing at the entrance to a fortified building with a 1940s army truck in the background.]
‘Australian and Allied ex-POWs of the Japanese crowd around the main entrance to the Changi Gaol’ by Norman Bradford Stuckey from the Australian War Memorial is available in the public domain.
1. What conditions did Australian POWs experience during captivity?
42. What physical or psychological effects could these experiences have had on POWs?
Key vocabulary
captivity – being kept as a prisoner
discharged – officially released from military service
psychological effects – effects on a person’s thoughts, feelings or emotional wellbeing
reintegration – the process of returning to and adjusting to civilian life after military service
compensation – money or support provided because of loss, injury or suffering
Adapted reading – returning Australian prisoners of war
When Japan surrendered in August 1945, thousands of Australian prisoners of war (POWs) were finally freed. Many had spent more than 3 years in captivity in camps across South-East Asia and the Pacific.
Bringing the prisoners home was difficult. Camps were spread across a large area and many former POWs were in poor health after years of inadequate food, disease and harsh conditions. In September and October 1945, around 14,000 Australian POWs returned home. Most travelled by ship, although some who were well enough were flown to Australia.
Before returning home, former POWs received medical treatment, clothing and supplies. Returning to Australia was a moment of great excitement for many. They were reunited with family and friends and soon afterwards most were discharged from military service.
However, returning home did not mean that the effects of captivity were over. Some former POWs experienced ongoing physical and psychological effects. Others found it difficult to adjust to civilian life after years spent as prisoners.
The effects of captivity could continue for decades. Former POWs experienced ongoing health problems and some campaigned for greater government compensation. Although some compensation was provided after the war, significant additional compensation was not provided by the Australian Government until 2001.
Source: adapted from the Department of Veterans’ Affairs, Bringing the prisoners home to Australia after the war, Anzac Portal.
Note: this reading was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
Check for understanding
1. Approximately how many Australian POWs returned home in September and October 1945?
What support did former POWs receive before returning home?
Identify 2 challenges experienced by some POWs after returning home.
Why did the end of the war not necessarily mean the end of their wartime experiences?
Analysing a historical source – returning prisoners of war
Read Source B – Private William Webb.
Understanding the source
Some of the language Webb uses may be unfamiliar.
vomited us out – suggests that former prisoners of war were discharged quickly and in large numbers
misgiving – a feeling of doubt, concern or uncertainty
Utopia – an imagined perfect place or situation
Respond independently to the following question: ‘Using Source B and the adapted reading, analyse what Webb’s account reveals about the challenges some former prisoners of war experienced when returning to civilian life.’
In your response:
use evidence from Source B
explain what the evidence reveals
connect the source to relevant information from the adapted reading
draw a conclusion about the challenges some former prisoners of war experienced.
Reg Saunders – returning to civilian life
During WWII, Aboriginal and Torres Strait Islander personnel served in the Australian armed forces. Their experiences after returning home, however, were not always the same as those of other returned personnel. You will examine the experience of Reg Saunders, a Gunditjmara man who served in the Australian Army during WWII.
Before viewing
The following words will help you understand the video:
commissioned officer – a member of the armed forces appointed to a position of leadership and authority
discrimination – unfair treatment of a person or group
entitlement – a benefit or support that a person has a right to receive
Soldier Settlement Scheme – a government scheme through which eligible returned servicemen could apply for land after the war.
Viewing activity
Watch the Stories of Service - Reg Saunders (6:44) (from 4:12–6:17).
As you watch, record evidence about Saunders’ experiences during military service and after returning to civilian life.
Table 5 – video analysis
	During military service
	After returning to civilian life

	What evidence shows Saunders’ achievements and responsibilities?
	What evidence shows how Saunders was treated after returning home?

	
	

	
	


Check your understanding
1. How was Reg Saunders treated while serving in the Australian Army?
45. What changed when Saunders returned to civilian life after the war?
46. Why did Saunders’ experience change when he returned to civilian life?
47. What does the video reveal about the experiences of Aboriginal and Torres Strait Islander returned personnel under the Soldier Settlement Scheme?
48. What is the main difference between Saunders’ experience while serving in the Australian Army and his experience after returning to civilian life?
Reg Saunders served in the Australian Army during WWII. In 1989, he was interviewed about his experiences during and after the war.
Note: this source contains the phrase ‘killing machine’, used by the veteran to describe his experience of being trained for military service and the difficulty of readjusting to civilian life after the war. Teachers should consider their school and classroom context when using this source and determine whether the language is appropriate for their students. Where appropriate, explain the phrase in its historical context before students engage with the source, making clear that it reflects the veteran’s own description of his wartime training and experience.
Access the Reg Saunders interview transcript.
1. Scroll to the bottom of the webpage, past the audio recordings.
Locate the PDF link titled ‘Download PDF document of Reginald Walter Saunders (Reg), as a Captain …’
Select the PDF link to open the interview transcript.
Go to page 53 of the PDF.
Find the paragraph beginning: ‘I don’t know. I really don’t know …’
Read the paragraph carefully.
Before reading
The following words and phrases will help you understand the source:
proficient – highly skilled or capable at something
civilian – a person who is not serving in the armed forces
detrained – Saunders’ way of describing adjusting from military training and military life
reintegration – returning to and adjusting to civilian life after military service.
When Saunders describes a soldier as a ‘killing machine’, he is referring to the training soldiers received to prepare them for combat.
Analyse the source
1. What had Saunders been trained to do during the war?
What had Saunders not been trained to do when the war ended?
What does Saunders mean when he says, ‘I was never detrained’?
What does this source reveal about the challenges returning personnel could experience when reintegrating into civilian life after WWII?
Exit ticket
Complete the sentence on your mini whiteboard: ‘One way government policies affected returning soldiers after WWII was …’
	Then add an example:
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[bookmark: _Toc241138784]Resource 12 – Jewish survivors in post-WWII Australia – remembering the Holocaust
After WWII, some Jewish Holocaust survivors migrated to Australia to rebuild their lives.
In August 1945, Australia’s Minister for Immigration, Arthur Calwell, approved a scheme that allowed relatives living in Australia to sponsor Holocaust survivors to migrate to Australia.
Those eligible included people who had survived:
concentration camps
forced labour
deportation
periods in hiding.
Examine the photograph of Arthur Calwell on the National Archives of Australia webpage.
Sponsoring the survivors – National Archives of Australia
Answer the prompt:
Using your learning from the previous lesson, identify 2 experiences these survivors may have endured during the Holocaust.
From survival to rebuilding
Coming to Australia offered Jewish Holocaust survivors an opportunity to rebuild their lives. However, migration did not erase what they had experienced during the Holocaust.
In this lesson, you will investigate:
what changed for Jewish Holocaust survivors after settling in Australia
what effects of their Holocaust experiences continued in their lives in Australia.
Jewish Holocaust survivors in post-WWII Australia
When WWII ended in 1945, many Jewish Holocaust survivors faced the challenge of rebuilding their lives. Some could not or did not want to return to their former homes. Many had been displaced by war and persecution and were looking for somewhere new to live. Australia became one of the countries in which survivors established new lives. The Sydney Jewish Museum states that about 27,000 Holocaust survivors migrated to Australia after WWII.
Coming to Australia
In August 1945, Australian Immigration Minister Arthur Calwell approved a scheme that allowed people living in Australia to sponsor relatives who had survived Nazi persecution. Those eligible included former concentration camp inmates, forced labourers, deportees and people who had survived in hiding.
Other survivors came through post-war migration programs or with assistance from family members and Jewish organisations. Australia also participated in a broader program that brought displaced people from Europe to Australia after the war.
Coming to Australia gave survivors opportunities to establish new lives. The Sydney Jewish Museum records that survivors and their families became active in both Jewish and wider Australian communities and contributed in areas including business, the professions, the arts and politics.
Individual experiences show what rebuilding could look like. Holocaust survivor Olga Horak arrived in Sydney with her husband John in 1949. They established a manufacturing business and had 2 children. Yvonne Engelman arrived in Sydney in 1948 with very little money, learned English and later married another Holocaust survivor.
Living with the effects of the Holocaust
Beginning a new life did not mean that the effects of the Holocaust disappeared. The Sydney Jewish Museum explains that survivors rebuilding their lives after liberation carried memories of traumatic experiences with them. In the case of Olga Horak, who was the only member of her immediate family to survive, the Museum describes her physical and emotional recovery as slow even though she later rebuilt a life in Australia.
Survivors responded to their experiences in different ways. Some found speaking about the past extremely difficult. Litzi Lemberg, a child survivor, later explained that memories of her Holocaust experiences were too difficult for her to process and that she did not speak about them for many years. In 1985, after hearing a talk about child survivors, she began to discuss and identify more openly with her experiences as a Holocaust survivor.
Other survivors continued to experience the effects of separation and loss. For example, Susan Warhaftig arrived in Sydney with her mother in 1947. Decades later, information discovered by her family helped her learn more about relatives who had been scattered or killed during the Holocaust.
Some survivors also carried fears created by earlier experiences of antisemitism into their lives in Australia. The account of Susie Wise, held by Monash University’s Australian Centre for Jewish Civilisation, explains that after arriving in Australia she initially hid her Jewish identity because she feared antisemitism. She later began to identify openly as Jewish and became active in the Jewish community.
Rebuilding communities
Holocaust survivors did not only rebuild individual lives. They also helped strengthen Jewish communities in Australia. In Melbourne, organisations established by immigrants from particular European towns and regions provided new arrivals with emotional, cultural, social and financial support as they adjusted to life in Australia.
The Sydney Jewish Museum also describes Holocaust survivors and their families as making significant contributions to Australian Jewish and wider Australian life.
Remembrance and education
Over time, some survivors chose to share their experiences publicly. The Sydney Jewish Museum now holds more than 2,500 survivor testimonies, and survivor volunteers have shared their experiences with students and visitors.
Survivors also played a direct role in establishing Holocaust remembrance in Australia. More than 60 Holocaust survivors living in Australia were involved in establishing the Sydney Jewish Museum as a place to preserve their stories and artefacts and educate the wider community.
Survivors such as Lena Goldstein later spoke to visiting students about their experiences, while Olga Horak spent decades speaking publicly and had her testimony recorded by the Shoah Foundation.
These experiences show both change and continuity. Survivors could establish homes, families, careers and communities in Australia, while memories, loss and other effects of the Holocaust could continue to influence their lives. Some later chose to use their experiences to contribute to Holocaust remembrance and education.
Sources
This reading was adapted from information published by:
· National Archives of Australia – sponsoring the survivors and material on Australia’s post-war displaced persons program.
· Sydney Jewish Museum – Holocaust survivor profiles, survivor testimony collections and material on the Museum’s history.
· Australian Centre for Jewish Civilisation, Monash University – Holocaust memoir and Australian Jewish community resources.
Note: this reading was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
Questions
1. Why did some Jewish Holocaust survivors migrate to Australia after WWII?
Describe 2 ways survivors rebuilt their lives in Australia.
Identify 2 effects of the Holocaust that continued to affect some survivors after they settled in Australia.
Why did some survivors find it difficult to speak about their Holocaust experiences?
How did survivors contribute to Jewish communities in Australia?
How did some survivors contribute to Holocaust remembrance and education in Australia?
Identify one example of change and one example of continuity in the experiences of Jewish Holocaust survivors in post-WWII Australia.
Surviving the Holocaust
Yvonne Engelman was born in 1927 in Dovhe, Czechoslovakia. She was an only child and lived in a close family.
During the Holocaust, Yvonne and her family were forced into a ghetto, where they experienced overcrowding, little food and poor hygiene. In 1944, they were transported in cattle wagons to Auschwitz-Birkenau.
Yvonne was separated from her parents when they arrived. She later recalled that this was the last time she saw them. Yvonne was forced to work searching through clothing taken from prisoners. She experienced starvation, disease and constant fear. As Allied forces approached, she was forced on a death march before eventually being liberated in May 1945. Yvonne was the only member of her immediate family to survive.
A new life in Australia
After liberation, Yvonne learned that her parents had been murdered. Countries including Australia were accepting some young survivors and orphans.
Yvonne later explained that she looked at a map and wanted to move as far away from Europe as she could. She chose Australia.
Yvonne arrived in Australia with very little money. She learned English and met John Engelman, who was also a Holocaust survivor. They married and worked to establish a new life and raise a family in Sydney. Yvonne later described being grateful for the life and family they had built together.
Living with the past
Although Yvonne established a new life in Australia, her experiences of the Holocaust remained part of her life.
Decades later, Yvonne could still recall being separated from her parents and the conditions she experienced at Auschwitz. She said that she had never forgotten the cruelty, hatred and hunger she experienced.
Returning to Auschwitz was also extremely emotional for her. Yvonne explained that many survivors did not have photographs of the family members they had lost. Returning to the place where they were murdered became one way she could remember them.
Yvonne’s experience demonstrates that establishing a new home and family in Australia represented significant change, while memories and the loss of her family remained a continuity between her Holocaust experience and her later life.
Remembrance and education
Yvonne eventually made sharing her experiences an important part of her life in Australia.
She was a founding member of the Sydney Jewish Museum and volunteered there for more than 30 years. Each week she spoke to students and visitors about what she had experienced during the Holocaust.
Yvonne believed that, as a witness to the Holocaust, sharing her experiences was important. Through her testimony and work with students, she contributed to Holocaust remembrance and education in Australia.
Source: adapted from
· Sydney Jewish Museum – Yvonne Engelman, Sydney Jewish Museum – Closer: Portraits of Survival
· ABC News – Yvonne Engelman’s story.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
Analysing Yvonne Engelman’s experience
Use the personality study to complete the table.
Table 6 – analysing Yvonne Engelman’s experience
	Focus
	Evidence from Yvonne’s experience
	What does this reveal?

	What did Yvonne experience during the Holocaust?
	Yvonne migrated to Australia, learned English, married and established a family.
	This demonstrates change because Yvonne was able to establish a new life after the disruption and loss she experienced during the Holocaust.

	How did Yvonne rebuild her life in Australia?
	
	

	What changed in Yvonne’s life after settling in Australia?
	
	

	What effects of the Holocaust continued to affect Yvonne?
	
	

	How did Yvonne contribute to Holocaust remembrance and education in Australia?
	
	


Account for Yvonne’s experience
Respond to the question: ‘How did Yvonne Engelman rebuild her life in Australia, and how did her experiences of the Holocaust continue to affect her?’
In your response:
explain how Yvonne rebuilt her life in Australia
identify what changed
identify an effect of the Holocaust that continued
explain why this effect continued
use evidence from Yvonne’s experience.
[bookmark: _Toc241138785]Resource 13 – responding to the Holocaust – justice and prevention
In 1945, WWII ended in Europe and the Holocaust was brought to an end. Millions of people had been murdered.
Using what you have learned about the Holocaust, consider the issues that needed to be addressed after the war.
Complete the table.
Table 7 – responding to the Holocaust: justice and prevention
	Focus
	Question
	Your response

	Justice
	How should those responsible for these crimes be dealt with?
	

	Prevention
	What could be done to prevent genocide from happening again?
	


You will investigate 2 significant international responses that followed the Holocaust:
The Nuremberg Trials – prosecuted leading Nazi officials for crimes committed during WWII and the Holocaust.
The Genocide Convention – established genocide as a crime under international law and committed countries to preventing and punishing genocide.
Guided reading – understanding the responses
Access the following websites:
· The Nuremberg Trial
· United Nations Convention on the Prevention and Crime of Genocide.
Adapted reading – the Genocide Convention
Key vocabulary
· genocide – acts committed with the intention of destroying, in whole or in part, a national, ethnical, racial or religious group
· Convention – a formal agreement between countries
· international law – rules and agreements that govern relations and responsibilities between countries
· prevent – to stop something from happening
· punish – to impose a consequence on someone responsible for a crime
· intent – a deliberate aim or purpose
· accountability – being held responsible for actions
Responding to genocide after WWII
The Holocaust demonstrated the devastating consequences of the systematic persecution and murder of groups of people. During the Holocaust, Nazi Germany and its collaborators murdered 6 million Jewish people and persecuted and murdered millions of other victims.
After WWII, there was growing international concern about how such crimes could be prevented and punished in the future. At the time, there was no international law specifically defining and prohibiting genocide.
A Polish-Jewish lawyer named Raphael Lemkin played an important role in changing this. Lemkin had studied the deliberate destruction of groups of people and, in 1944, introduced the term genocide. Many members of his own family were murdered during the Holocaust. Lemkin campaigned for genocide to be recognised as a crime under international law.
The Genocide Convention
On 9 December 1948, the United Nations General Assembly adopted the Convention on the Prevention and Punishment of the Crime of Genocide, commonly known as the Genocide Convention.
The Convention established that genocide was a crime under international law, whether it occurred during war or during peace. Countries that agreed to the Convention committed themselves to preventing and punishing genocide.
The Convention defined genocide as certain acts committed with the intent to destroy, in whole or in part, a national, ethnical, racial or religious group.
These acts include:
· killing members of the group
· causing serious physical or mental harm
· deliberately creating living conditions intended to physically destroy the group
· taking measures intended to prevent births within the group
· forcibly transferring children from one group to another.
Importantly, genocide involves more than large-scale killing. There must be an intention to destroy, in whole or in part, one of the groups protected by the Convention.
Preventing and punishing genocide
The Genocide Convention established responsibilities for countries that agreed to it.
Article I states that countries undertake to ‘prevent and to punish’ genocide.
This meant countries were not only expected to punish people responsible for genocide after it occurred. They also accepted a responsibility to take action to prevent genocide.
The Convention also established that people responsible for genocide could be punished regardless of their position. This included government leaders, public officials and private individuals.
Countries were expected to introduce laws to punish genocide, and people accused of genocide could be tried by an appropriate national or international court.
How did the Convention respond to the Holocaust?
The Genocide Convention was an important international response to the kinds of mass violence and destruction witnessed during WWII and the Holocaust.
Unlike the Nuremberg Trials, which prosecuted leading Nazi officials for crimes that had already been committed, the Genocide Convention looked towards the future. It created an international legal framework for identifying genocide as a crime and committed countries to its prevention and punishment.
The 2 responses therefore addressed different problems:
· Nuremberg Trials – justice and accountability for crimes already committed
· Genocide Convention – prevention and punishment of genocide under international law.
The Genocide Convention could not guarantee that genocide would never occur again. However, it established the principle that deliberately attempting to destroy protected groups was a matter of international concern and a crime under international law.
Sources adapted from:
· The Nuremberg Trial
· United Nations Convention on the Prevention and Crime of Genocide.
Note: this personality study was adapted into student-friendly language using generative artificial intelligence. Historical information was drawn from the sources listed above and checked against those sources before publication.
As you read, look for information that will help you answer the following questions.
What was done?
What action was taken?
Who was involved?
What was established or introduced?
Why was it done?
What problem was it trying to address?
What had happened during WWII and the Holocaust that made this response necessary?
How did it respond to the Holocaust?
Did it seek to hold people responsible for crimes that had already occurred?
Did it establish ways to prevent or punish similar crimes in the future?
What changed as a result of this response?
Record key words or short notes as you read. Use these notes to complete the table below.
[bookmark: _Ref239153641]Table 8 – responses to the Holocaust note-taking table
	Response
	What was it?
	Why was it created?
	How did it respond to the Holocaust?

	Nuremberg Trials
	
	
	

	Genocide Convention
	
	
	


Answer the following questions.
Nuremberg Trials
1. What were the Nuremberg Trials?
Who was put on trial?
Why were these trials important?
Genocide Convention
What is genocide?
Why was the Genocide Convention created?
What was its purpose?
Group investigation
In your group you will be assigned one response:
Group 1 – Nuremberg Trials (Justice)
Group 2 – Genocide Convention (Prevention).
Investigate
Use your notes to answer:
What was it?
Why was it created?
How did it respond to the Holocaust?
Why was it necessary?
Prepare your response
Complete the sentence: ‘This response was necessary because …’
Include:
at least one piece of evidence
a clear explanation.
Share:
Your group will present your response to the class.
Bringing it together
Turn and talk with a partner to answer the question: ‘What would happen if we only had ONE of these responses?’
Think about:
only trials – justice, but no future prevention
only convention – prevention, but no accountability.
Exit ticket
Complete the sentences:
The Nuremberg Trials were significant because …
The Genocide Convention was significant because …
Both were needed because …
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