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[bookmark: _Toc225525870]Resource 1.1 – student resources
[bookmark: _Toc225525871]Activity 1 – understanding key terms about urbanisation
Engage with What is Urbanisation? (4:43) and complete the following activities:
1. Write a definition for ‘urbanisation’.
2. Write a statement about the different rates of urbanisation in high-income and low-income countries.
3. Write a definition for ‘rural to urban migration’ (from 2:13).
4. Write a definition for ‘push factors’ (from 2:29).
5. Write a definition for ‘pull factors’ (from 2:33).
6. Write a definition for a ‘megacity’ (from 3:36).
Use the Geography 7–10 Syllabus (2024) Glossary to write a more detailed definition for the term ‘urbanisation’.

[bookmark: _Toc225525872]Activity 2 – 2×2 scenario planning matrix
Work with a partner to complete the 2x2 Scenario Planning Matrix in Table 1 to examine possible future scenarios for megacities.
Table 1 – scenario planning matrix template
	Known-knowns – we know what we know
	Unknown-knowns – we don’t know that we know
	Know-unknowns – we know that there are things that we don’t know
	Unknown-unknowns – we don’t know that we don’t know

	
	
	
	




[bookmark: _Toc225525873]Activity 3 – exit ticket
Complete a 3-2-1 exit ticket.
1. List 3 things you learned in the lesson.
List 2 questions you now have about urbanisation.
List 1 thing you think was important to learn.

[bookmark: _Toc225525874]Resource 1.2 – student resources
[bookmark: _Toc225525875]Activity 1 –becoming familiar with terminology used in Changing places
Use the capacity matrix for Changing places to identify the extent of information, knowledge, know-how and wisdom you have for each term identified. The ‘Key classification’ section below will assist your self-assessment.
Key classification
information – recall basic facts or have heard of this before
knowledge – can explain and know what it means
know-how – can draw connections between this geographical term or concept and relate it to other concepts or situations
wisdom – can use the term or concept in new contexts or teach others.
Tick ‘Information’, ‘Knowledge’, ‘Know-how’, and ‘Wisdom’ in Table 2 as you progress with your understanding of the geographical concept or term. At the end of the learning sequence, reflect on your progress and discuss with your teacher if you observe any areas you can improve.
Table 2 – capacity matrix
	 Terms
	Information
	Knowledge
	Know-how
	Wisdom

	Aboriginal and Torres Strait Islander Peoples
	☐	☐	☐	☐
	Aboriginal Songline(s)
	☐	☐	☐	☐
	accessibility
	☐	☐	☐	☐
	altitude
	☐	☐	☐	☐
	aspect (of a slope)
	☐	☐	☐	☐
	atmospheric hazard
	☐	☐	☐	☐
	bearing
	☐	☐	☐	☐
	cartographic conventions
	☐	☐	☐	☐
	characteristics
	☐	☐	☐	☐
	choropleth maps
	☐	☐	☐	☐
	climate
	☐	☐	☐	☐
	contour lines
	☐	☐	☐	☐
	Country
	☐	☐	☐	☐
	culture
	☐	☐	☐	☐
	density
	☐	☐	☐	☐
	Elders
	☐	☐	☐	☐
	economic factors
	☐	☐	☐	☐
	environmental factors
	☐	☐	☐	☐
	environmental quality
	☐	☐	☐	☐
	features
	☐	☐	☐	☐
	field sketches
	☐	☐	☐	☐
	geographic information systems (GIS)
	☐	☐	☐	☐
	global positional systems (GPS)
	☐	☐	☐	☐
	Indigenous
	☐	☐	☐	☐
	Indigenous cultural and intellectual property (ICIP)
	☐	☐	☐	☐
	internal migration
	☐	☐	☐	☐
	international migration
	☐	☐	☐	☐
	land use maps
	☐	☐	☐	☐
	large-scale maps
	☐	☐	☐	☐
	latitude and longitude
	☐	☐	☐	☐
	linear scale
	☐	☐	☐	☐
	liveability
	☐	☐	☐	☐
	megacity
	☐	☐	☐	☐
	migration
	☐	☐	☐	☐
	photo sketches
	☐	☐	☐	☐
	political factors
	☐	☐	☐	☐
	political maps
	☐	☐	☐	☐
	population profiles
	☐	☐	☐	☐
	précis maps
	☐	☐	☐	☐
	pull factor
	☐	☐	☐	☐
	push factor
	☐	☐	☐	☐
	qualitative data
	☐	☐	☐	☐
	quantitative data
	☐	☐	☐	☐
	remote settlement
	☐	☐	☐	☐
	rural place/rural settlements
	☐	☐	☐	☐
	small-scale maps
	☐	☐	☐	☐
	social factors
	☐	☐	☐	☐
	spatial distribution
	☐	☐	☐	☐
	special-purpose maps
	☐	☐	☐	☐
	sustainable
	☐	☐	☐	☐
	thematic maps
	☐	☐	☐	☐
	topographic maps
	☐	☐	☐	☐
	urban planning
	☐	☐	☐	☐
	urbanisation
	☐	☐	☐	☐
	virtual or digital map
	☐	☐	☐	☐



[bookmark: _Toc225525876]Resource 2.1 – student resources
[bookmark: _Toc225525877]Activity 1 – population distribution in Australia
Engage with Figure 1 and answer the following questions:
1. Which state or territory has the most evenly spread population?
1. Which areas have very low or no population recorded?
1. Which areas of Australia have the highest population concentration?
1. Why is there a greater population density along the coastlines of Australia?
Figure 1 – distribution dot map of Australia
[image: Distribution dot map of Australia.]

[bookmark: _Toc225525878]Activity 2 – world map place geography
Use the world map in Figure 2 to locate and label the:
continents
Equator
Tropic of Cancer
Tropic of Capricorn
Arctic Circle
NSW Department of Education	
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Antarctic Circle.
[image: NSW Government logo.]
© NSW Department of Education, Mar-26	[image: Creative Commons Attribution license logo.]
Figure 2 – world map blank
[image: Blank political world map.
]

[bookmark: _Toc225525879]Activity 3 – quick write
With a partner, read and discuss the following text.
A universal method of describing an exact location on the earth is by giving coordinates of latitude and longitude. When working from maps, especially of a small area, this can be very inconvenient and prone to error. The lines of latitude and longitude are usually marked at the edges of maps. The system is awkward when it comes to a precise location because degrees of latitude and longitude are divided up into one-sixtieths (minutes) and again into one-sixtieths (seconds). For maps on a scale of 1:250,000 down to 1:25,000, the common system is to mark the whole map with a grid of squares, using horizontal and vertical grid lines at equal intervals. The intervals are chosen to suit the scale of the map.
Complete a quick write answering the question: ‘Why do geographers use grid and area reference to locate places on maps as an alternative to latitude and longitude?’

[bookmark: _Toc225525880]Activity 4 – exploring urbanisation around the world
Engage with 7 in 10 People to Live in Urban Areas by 2050. Use the key below to identify countries with high urbanisation by 2025 and map the following in Figure 3:
Countries with an urbanised population of 20% to 40% should be marked with the colour yellow.
Countries with an urbanised population of 40% to 60% should be marked with the colour green.
Countries with an urbanised population of 60% to 80% should be marked with the colour pink.
Use the key below to mark the growth of urbanisation around the world from 2025 to 2050 in Figure 3:
For countries with growth from 0% to 10%, draw parallel lines.
For countries with growth from 10% to 20%, draw hatched lines
For countries with growth from 20% to 30%, draw circles.
Figure 3 – blank world map
[image: Blank political world map.
]
[bookmark: _Toc225525881]Activity 5 – Think-Pair-Share
Use your colour-coded and annotated map in Figure 3 to engage in a Think-Pair-Share in Figure 4 with the following questions: 
1. Identify patterns from around the world where there are high rates of urbanisation.
1. Identify which countries have lower rates of predicted urbanisation between 2025 and 2050.
1. Identify a global trend around the rate of urbanisation from 2025 to 2050.
Figure 4 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns: 'My thoughts', 'My partner's thoughts' and 'What we will share'. ]
[bookmark: _Toc225525882]Resource 3.1 – student resources
[bookmark: _Toc225525883]Activity 1 – push and pull continuum
Stand on a line. For each prompt, step forward if you wish to move to an urban place, and step backwards if you do not wish to move to an urban place:
The career you chose pays 10% more in the urban area.
The urban area has many cultural events like music festivals and galleries.
The urban area has many different cultural food options.
In the urban area, you have to pay 10% more rent.
In the urban area, you have access to bike paths and e-bike hire.
In the urban area, you can access university and sporting facilities.
In the urban area, it will take you 120 minutes to travel to and from your school or place of work daily.
In the urban area, you will be living at least 3 hours away from family members.
In the urban area, you will only have a single garage and small apartment.
In the urban area, there is always noise and a ‘buzzing’, upbeat feel.

[bookmark: _Toc225525884]Activity 2 – defining migration
Engage with Table 3. Identify and highlight words or phrases that are similar in each of the definitions.
Table 3 – migration definition comparison
	Source
	Definition of ‘migration’

	Cambridge Dictionary
	‘the process of a person or people travelling to a new place or country, usually in order to find work and live there temporarily or permanently’ (Cambridge Dictionary n.d.).

	Oxford English Dictionary
	‘the movement of people to a new country or area to in order find work or better living conditions’ (Oxford English Dictionary n.d.).

	Australian Government Centre for Population
	‘People entering and departing Australia is called net overseas migration (NOM). NOM is arrivals to Australia minus departures … Movements within Australia are called net internal migration (NIM). NIM is arrivals from other areas of Australia minus departures’ (Australian Government Centre for Population n.d.).

	Federal Court of Australia
	‘the movement of people across a specified boundary for the purpose of establishing a new or semi-permanent residence’ (Federal Court of Australia 2013).

	International Organisation for Migration (IOM)
	‘the movement of people away from their usual place of residence to a new place of residence, either across an international border or within a State’ (IOM n.d.).

	UNESCO
	‘refers to “any person who has resided away from his or her place of usual residence, whether within a country or across an international border”’ (UNESCO 2021).


As a class, capture key words and phrases in a concept map.

[bookmark: _Toc225525885]Activity 3 – understanding different types of migration
Use the Geography 7–10 Syllabus (2024) Glossary and the Australian Government Centre for Population’s Net internal migration to explore definitions of ‘internal migration’ and ‘international migration’.
Create a shared definition for ‘migration’.

[bookmark: _Toc225525886]Activity 4 – interstate and intrastate migration
Engage with the Australian Bureau of Statistics’ Population movement in Australia.
Work in pairs to complete Frayer diagrams for the terms ‘interstate migration’ and ‘intrastate migration’ in Figures 5 and 6.
Figure 5 – Frayer diagram template for interstate migration
[image: Frayer diagram template for interstate migration. Definition (green): the formal meaning of the word.
Characteristics (blue): key qualities or features of the concept.
Examples (pink): Specific instances or applications of the word.
Non-examples (orange): things that are not examples of the word.]

Figure 6 – Frayer diagram template for intrastate migration
[image: Frayer diagram template for intrastate migration. Definition (green): the formal meaning of the word.
Characteristics (blue): key qualities or features of the concept.
Examples (pink): Specific instances or applications of the word.
Non-examples (orange): things that are not examples of the word.]
[bookmark: _Toc225525887]Activity 5 – push and pull factors of migration
Engage with Migration - Why do people migrate? (3:14) and write definitions for ‘push factors’ and ‘pull factors’.

[bookmark: _Toc225525888]Activity 6 – exit ticket
Develop a visual representation for the terms ‘migration’, ‘push factors’ and ‘pull factors’.

[bookmark: _Toc225525889]Resource 4.1 – student resources
[bookmark: _Toc225525890]Activity 1 – categorising push and pull factors
Identify a range of push and pull factors for rural and urban migration. Record and categorise your notes into a Venn diagram in Figure 7.
Figure 7 – example Venn diagram
[image: Double Venn diagram template.]


[bookmark: _Toc225525891]Activity 2 – economic, social, environmental and political factors
Your teacher will allocate you to work in an expert group. In your groups, contribute to a summary for each of the factors influencing migration in Table 4. The webpage Exploring migration causes: why people migrate and further research will support your group response.
Table 4 – expert group record
	Economic factors
	Social factors
	Environmental factors
	Political factors

	
	
	
	

	
	
	
	

	
	
	
	


Record class discussion notes in Table 5. In the first row, include definitions for each of the different factors. In the following rows, include examples from the class Venn diagram (Figure 7).
Table 5 – push and pull factors
	Push and pull factors
	Definition
	Examples from Figure 7

	Economic
	
	

	Social
	
	

	Environmental
	
	

	Political
	
	




[bookmark: _Toc225525892]Activity 3 – exit ticket
Conduct an exit ticket answering the question: ‘Would you describe Australia as a push or pull nation? Explain your reasoning using examples.’

[bookmark: _Toc205967637][bookmark: _Toc225525893]Resource 5.1 – student resources
[bookmark: _Toc225525894]Activity 1 – understanding the impacts of moving locations
Think-Pair-Share the following questions:
1. What are the impacts of people moving to and from regional or remote locations?
What are the impacts of people moving to and from urban locations?
Record your discussions in Tables 6 and 7.
Table 6 – impacts of regional and remote migration
	Moving to or away from a regional or remote location
	Positive impacts
	Negative impacts

	Moving to a regional or remote location
	
	

	Moving away from a regional or remote location
	
	


Table 7 – impacts of urban migration
	Moving to or away from an urban location
	Positive impacts
	Negative impacts

	Moving to an urban location
	
	

	Moving away from an urban location
	
	




[bookmark: _Toc225525895]Activity 2 – infographic
Your teacher will allocate you to work with a partner to develop an infographic that illustrates policy solutions for managing the impacts of change caused by internal migration. Refer to Figure 8 for guidance on what makes a good infographic.
Display your infographic to the class and participate in a gallery walk to answer the following questions:
1. What are the strongest 'push' and 'pull' factors influencing migration to regional Australia (for example, lifestyle, employment, housing, geography or connectivity)? What gaps or surprises have you identified?
17. [bookmark: _Toc205967638]Rapid population growth can strain services and infrastructure. What are the main challenges regional communities face, and how might local governments and policymakers respond?
Figure 8 – infographic WAGOLL
[image: A concept map with WAGOLL for infographic in the centre. ]


[bookmark: _Toc225525896]Resource 6.1 – student resources
[bookmark: _Toc225525897]Activity 1 – writing a PEEL paragraph
Using Tables 6 and 7 on the impact of migration that you completed last lesson, write a PEEL paragraph to the following prompt: ‘Explain the impacts of people moving to and from regional and remote locations.’
Follow the steps below to help you plan your written paragraph.
1. Start by underlining keywords in the question, including the directive term, to gain a greater understanding of what the question is asking you to do.
Note the following terms:
explain – relating cause and effect, making the relationship between things evident or providing the ‘why’ and/or ‘how’
impact – having a strong effect on something.
Before beginning to write, plan your response. Use Tables 6 and 7 to consider the positive and negative impacts. What evidence do you have to support your statements about the impacts?
Re-engage with the policy evidence summary Regional city populations change due to locally-specific reasons.
Use Figure 9 to plan your paragraph.
Figure 9 – PEEL paragraph template
[image: PEEL paragraph writing scaffold image explaining what needs to be placed in each section.]
Use the following literacy tools in Table 8 to help develop your plan into a cohesive paragraph response.
Table 8 – paragraph scaffold
	Paragraph scaffold literacy support tools
	Examples

	Create a word bank by adding your own course specific terms and concepts relevant to the question.
	Examples include:
overcrowding
transport
urban decline.

	Use these statements to help support the inclusion of evidence in your writing.
	reveals that
indicates that
suggests that
contrasts with
points out that
implies that
confirms the
argues that
provides evidence that
highlights the

	Show evaluation of sources and ideas.
	critical
unquestionably
overwhelmingly
evidently
maximum
central
crucial
essential
significant
substantial
considerable
strongly

	Use these words at the start of a sentence to add, sequence, emphasise, connect and compare.
	Additionally
Furthermore
Accordingly
Previously
However
In contrast
Primarily
Significantly
Importantly
In particular
Specifically
Comparatively
As a result
Because
Whereas
Alternatively
Conversely
Consequently

	Use these words to replace other words.
	Instead of ‘uses’, try:
applies
adopts
makes use of.
Instead of ‘shows’, try:
reflects
implies
suggests.
Instead of ‘a lot’, try:
considerable
a range
substantial.




[bookmark: _Toc225525898]Activity 2 – PEEL paragraph peer feedback
Exchange PEEL paragraphs with another student and provide peer feedback. Provide constructive, warm and cool feedback about the structure of the paragraph. Apply the peer feedback to edit and refine your paragraph in Figure 10.
Figure 10 – PEEL paragraph template
[image: PEEL paragraph writing scaffold image explaining what needs to be placed in each section.]

[bookmark: _Toc225525899]Activity 3 – capacity matrix
Refer to your capacity matrix in Resource 1.2 – Table 2. Identify your level of information, knowledge, know-how and wisdom in relation to the following terms: 
urbanisation
push factors
pull factors
megacity
latitude and longitude
migration
internal migration
international migration
economic factors
social factors
environmental factors
political factors.

[bookmark: _Toc205967639][bookmark: _Toc225525900]Resource 7.1 – student resources
[bookmark: _Toc225525901]Activity 1 – world migration data overview
Engage with the International Organization for Migration (IOM) World Migration Report 2024. Answer the following questions:
1. Globally, how many migrants were there in 2020?
20. How much of the world’s population did migrants represent as a percentage?

[bookmark: _Toc225525902]Activity 2 – tracking world migration
Engage with the world displayed by your teacher and Think-Pair-Share the following questions in Figure 11:
1. Which continent has the largest international migrant population?
22. Which continent has the smallest international migration population?
Figure 11 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns: 'My thoughts', 'My partner's thoughts' and 'What we will share'.
]
Your teacher will engage with the interactive version of this map on the World Migration Report 2024 webpage. Answer the following questions:
As a percentage, which country has the largest international migrant population?
23. What is the international migrant population of China?
24. What percentage of China’s total population is non-migrant?
25. What is surprising or interesting about this data for China?
26. What are some reasons for such a low international migrant population in China?
27. What similarities are there between the countries with low international migrant populations?
28. Which other countries have a surprising or interesting international migrant population?

[bookmark: _Toc225525903]Activity 3 –exit ticket
Complete a 3-2-1 exit ticket.
1. List 3 things you learned about international migration from the IOM World Migration Report 2024.
List 2 observations you made about where international migrants are located in the world.
List 1 factor that might influence why people migrate to certain countries.

[bookmark: _Toc225525904]Resource 8.1 – student resources
[bookmark: _Toc225525905]Activity 1 – exploring global population density
Engage with The Human Reach Understanding Population Density webpage to answer the following questions:
1. Are human populations evenly or unevenly distributed around the world?
31. Historically, what 3 factors have had an impact on where human settlements occur?
32. Which area of the globe hosts more than half of the world’s population?
33. Which 2 areas of this region are the most densely populated?
34. Why might some people choose to live in harsh climates, such as the boreal forests or Arctic tundra of North America?
35. How does human habitation around the Nile River differ to that of other regions in the Sahara Desert?

[bookmark: _Toc225525906]Activity 2 – exploring global urbanisation
Engage with The Human Reach – A look at urbanisation to answer the following questions:
1. São Paulo, Brazil is an example of a city that has undergone rapid urban growth. Based on the satellite images, estimate the rate of urban growth from 1905 to 1929.
37. True or false: there was a similar growth from 1929 to 1949.
38. True or false: the rate of urban growth has slowed from 1964 onwards.
39. In what year did more than half of the world’s population start living in urban areas?
40. What proportion of Europeans live in urban areas or cities today?
41. What was a large contributor to this human settlement pattern from rural to urban?
42. Around the mid 1900s, what proportion of China’s population lived in rural areas?
43. What has been identified as a major reason millions of Chinese people migrated to urban and metropolitan centres?
44. Which continent has the 10 fastest-growing cities in the world?
45. What similarities or differences are there between Africa and China?

[bookmark: _Toc225525907]Activity 3 – exploring the earth at night
Engage with The Human Reach The Earth at Night and complete Table 9.
Table 9 – See, Think, Wonder
	See
	Think
	Wonder

	
	
	




[bookmark: _Toc225525908]Activity 4 – exit ticket
Complete an exit ticket answering the question: ‘One interesting thing I learned about population density is ...’

[bookmark: _Toc225525909]Resource 9.1 – student resources
[bookmark: _Toc225525910]Activity 1 – exploring population density
Make notes on the following questions to engage in a class discussion:
Which countries have the highest population density?
What do many of these countries have in common?
What observations can you make about where the highest population density occurs in each country?

[bookmark: _Toc225525911]Activity 2 – identifying spatial patterns
Watch Identifying Spatial Patterns in Human Settlement | Grade 8 Geography Lesson 1 (3:53) and complete Table 10. Refer to the key below for assistance in completing the table:
Type of pattern – the name of the spatial pattern
Features – key characteristics of each spatial pattern
Plus and minus – identify some positive and negative aspects of each spatial pattern
Example – provide specific examples.
Table 10 – spatial patterns
	Type of pattern
	Features
	Plus and minus
	Example

	
	
	
	

	
	
	
	


[bookmark: _Toc206143174]

[bookmark: _Toc225525912]Activity 3 – locating spatial patterns across Australia
Engage with Google Earth: Newcastle to answer the question: ‘Would you categorise Newcastle and surrounding suburbs outlined in red as clustered, scattered or linear? Why?’
Using Google Earth, search your own location to answer the question: ’Would you categorise your current location as clustered, scattered or linear? Why?’
Explore a range of other locations across New South Wales and Australia.
Identify location examples for clustered, scattered and linear settlements.
Add locations to the ‘Example’ column of Table 10.

[bookmark: _Toc225525913]Resource 10.1 – student resources
[bookmark: _Toc225525914]Activity 1 – global urbanisation
Engage with the National Geographic MapMaker: Cities of the World learning materials. Work with a partner to answer the following questions:
1. What percentage of the world’s population was living in urban areas in 2022?
1. What is the predicted urban population for 2050?
48. What 4 reasons are identified for cities having a declining population?

[bookmark: _Toc225525915]Activity 2 – urbanisation terminology
Use the vocabulary tab from the webpage National Geographic MapMaker: Cities of the World with the clues below to complete the urbanisation crossword in Figure 12.
	Across
1. larger in number or size
4. related to a town or city, usually with a higher population
9. becoming smaller or decreasing in number
10. the act of leaving one country to live in another country
11. the area surrounding a large city or something related to a large city
	Down
2. to do with money
3. a very large city with a population over 10 million
5. a line separating geographical areas
6. becoming bigger or larger
7. a mass grouping or collection of something
8. total number of people or organisms within a particular area




Figure 12 – urbanisation crossword
[image: A crossword puzzle with many squares fot students to complete.]
[bookmark: _Toc225525916]Activity 3 – changing patterns of global cities
Engage with Global Cities MapMaker. Zoom in and out to explore the sizes of cities around the world.
Use the map data to complete Table 12.
The key in Table 11 will help determine the rate of population change.
Table 11 – rate of change key
	Rate of change
	Prompts for the rate of change

	Increase
	Slower rate
Steady, consistent
Rapid

	Decrease
	Slower rate
Steady, consistent
Rapid

	Plateau
	Minimal to no change


Determine the rate of population change from 1960 to 1980 and 1980 to 2020 for each city.
Note: the period from 1960 to 1980 is 20 years, while the period from 1980 to 2020 is 40 years.
Table 12 – population change 1960 to 2020
	Location (city, country)
	Population (1960)
	Population (1980)
	Population (2020)
	Rate of change (1960–1980)
	Rate of change (1980–2020)

	Tokyo, Japan
	16,678,821
	28,548,512
	37,393,129
	Increase – rapid
	Increase – slower rate

	Luana, Angola
	219,427
	771,349
	8,329,798
	Increase – slower rate
	Increase – rapid

	New York City, United States
	
	
	
	
	

	Mexico City, Mexico
	
	
	
	
	

	São Paulo, Brazil
	
	
	
	
	

	Cairo, Egypt
	
	
	
	
	

	Dhaka, Bangladesh
	
	
	
	
	

	Lagos, Nigeria
	
	
	
	
	

	Istanbul, Turkey
	
	
	
	
	

	Moscow, Russia
	
	
	
	
	

	Manila, Philippines
	
	
	
	
	

	Melbourne, Australia
	
	
	
	
	




[bookmark: _Toc225525917]Activity 4 – global cities rates of change
Conduct a Think-Pair-Share in Figure 13 with another student to answer the following questions:
1. Which countries surprised you the most in terms of rate of change?
Are there commonalities in the rate of change for countries from certain regions of the world?
Which countries do you think will continue to grow rapidly? Why?
Which countries do you think will continue to decline or remain constant? Why?
Figure 13 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns: 'My thoughts', 'My partner's thoughts' and 'What we will share'.]
[bookmark: _Toc225525918]Resource 10.2 – urbanisation crossword solutions
Urbanisation crossword solutions can be found in Figure 14.
Figure 14 – urbanisation crossword solutions
[image: Urbanisation crossword puzzle solutions.]

[bookmark: _Toc225525919]Resource 11.1 – student resources
[bookmark: _Toc225525920]Activity 1 – characteristics of urban, regional and remote locations
Copy the characteristics provided by your teacher of urban, regional and remote characteristics locations into Table 13.
Table 13 – urban, regional and remote characteristics
	Category
	Characteristics
	Examples

	Urban areas
	
	

	Regional areas
	
	

	Remote areas
	
	




[bookmark: _Toc225525921]Activity 2 – examples of urban, regional and remote locations
Use ABS Maps to identify examples of urban, regional and remote locations. Place examples for each into Table 13.

[bookmark: _Toc225525922]Activity 3 – interpreting maps
Engage with ABS Maps. Use the following guide to form different location categories:
Select 2021 State/Territory (S/T) under Choose a boundary type.
Select 2021 Significant Urban Area (SUA) under Choose a second boundary type.
Think-Pair-Share responses to the following questions in Figure 15:
1. Identify some interesting, unusual or surprising things you observed.
Why might towns such as Broken Hill, Mildura and Griffith seem very remote but are considered significant urban areas? Discuss why this is important.
Figure 15 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns: 'My thoughts', 'My partner's thoughts' and 'What we will share'.]
[bookmark: _Toc225525923]Resource 12.1 – student resources
[bookmark: _Toc225525924]Activity 1 – understanding choropleth maps
Follow teacher instructions from Choropleth maps – Geography – Year 9 – Changing place to complete choropleth maps for South America, Southeast Asia and New Zealand.

[bookmark: _Toc225525925]Activity 2 – exit ticket
Complete an exit ticket addressing the following prompt: ‘In one sentence, explain what a choropleth map shows and how colour helps us interpret data.’

[bookmark: _Toc225525926]Resource 13.1 – student resources
[bookmark: _Toc225525927]Activity 1 – opportunities and challenges of living in different locations
In small groups, complete a jigsaw activity related to the opportunities and challenges of moving from one location to another. Categories to be discussed include:
transportation
housing
employment
energy
sanitation
technology
services, for example, health, education, social services and medical.
Complete Table 14 with your group.
Table 14 – opportunity or challenge category
	Category (specific example)
	Location type (Is the issue related to an urban, a regional or a remote area?)
	Opportunity or challenge (Does the example provide an opportunity or challenge?)
	Why? (Provide reasons to support your example.)

	
	
	
	

	
	
	
	




[bookmark: _Toc225525928]Activity 2 – comparing opportunities and challenges of living in different locations
As a class, make overall verdicts about the opportunities and challenges of living in different locations. Decide whether each category in Table 15 would more likely be a positive or negative factor in living in different locations. The first row has been done for you as an example.
Table 15 – opportunity or challenge overall judgement
	Category
	Urban (Opportunity or challenge?)
	Regional (Opportunity or challenge?)
	Remote (Opportunity or challenge?)

	Transportation
	Opportunity
	Challenge
	Challenge

	Housing
	
	
	

	Employment
	
	
	

	Energy
	
	
	

	Sanitation
	
	
	

	Technology
	
	
	

	Services (such as medical, education or social services)
	
	
	

	Other
	
	
	




[bookmark: _Toc225525929]Activity 3 – exit ticket
Complete a 3-2-1 exit ticket.
1. Identify 3 things you learned in today’s lesson.
Identify 2 questions you now have about opportunities and challenges of living in different locations.
Identify 1 thing you think was important to learn.

[bookmark: _Toc225525930]Resource 14.1 – student resources
[bookmark: _Toc225525931]Activity 1 – process of geographical inquiry
Review the process of geographical inquiry illustration in Figure 16.
Figure 16 – process of geographical inquiry
[image: A process for geographical inquiry flow chart outlining steps for acquiring, processing and communicating data. ]
[bookmark: _Toc225525932]Activity 2 – identifying primary and secondary research methods
Categorise a range of primary and secondary research methods in Table 16. The first row has been completed for you.
Table 16 – primary and secondary research methods
	Primary research method
	Secondary research method

	Observation
	Census population data

	
	

	
	

	
	

	
	

	
	




[bookmark: _Toc225525933]Activity 3 – pre-fieldwork research method identification
Complete Geography (Year 9) – sample assessment task 2 notification – support material – Changing places – Geography 7–10 Syllabus 2024 pre-fieldwork activities.

[bookmark: _Toc225525934]Activity 4 – exit ticket
Complete a quick write exit ticket answering the following question: ‘Explain the difference between services and infrastructure using examples from a local place.’

[bookmark: _Toc225525935]Resource 15.1 – student resources
[bookmark: _Toc225525936]Activity 1 – fieldwork
Participate in local fieldwork examining changes in a local place.
[bookmark: _Hlk209534275]Complete Geography (Year 9) – sample assessment task 2 notification – support material – Changing places – Geography 7–10 Syllabus 2024 fieldwork worksheet in the field.

[bookmark: _Toc225525937]Resource 16.1 – student resources
[bookmark: _Toc225525938]Activity 1 – post fieldwork assessment
Complete Geography (Year 9) – sample assessment task 2 notification – support material – Changing places – Geography 7–10 Syllabus 2024 post fieldwork activities.


[bookmark: _Toc225525939]Resource 17.1 – student resources
[bookmark: _Toc225525940]Activity 1 – Australian population
Engage with Figure 17 to answer questions below.
Figure 17 – Australian population represented as 100 people
[image: Infographic of Australian population represented as 100 people in the shape of Australia.]
Data sourced from ‘Regional population’ and image generated by Australian Bureau of Statistics is licensed under CC BY 4.0.
Answer the following questions:
1. What percentage of Australians lived in capital cities in 2023 to 2024?
2. What percentage of Australians lived outside of capital cities?
3. Why do you think more people live in capital cities than outside of them in Australia?

[bookmark: _Toc225525941]Activity 2 – interstate migration
Engage with the data in Figures 18 and 19 from Australian Bureau of Statistics which highlight the net interstate migration in Australia. They are based on the 2011, 2016 and 2021 census data.
Figure 18 – interstate net migration by state and territory
[image: Interstate net migration by state and territory graph from census data 2011, 2016 and 2021. 

]
‘Population movement in Australia’ by Australian Bureau of Statistics is licensed under CC BY 4.0.
Figure 19 – interstate net migration by state and territory
[image: A screenshot of a table outlining interstate net migration by state and territory data for 2011, 2016 and 2021.]
Data sourced from ‘Population movement in Australia’ by Australian Bureau of Statistics is licensed under CC BY 4.0.
Answer the following questions based on the data in Figures 18 and 19:
1. Which state had the largest negative net migration movement in all 3 years?
1. What is the total number of this negative net migration?
1. Which state had the largest positive net migration movement in all 3 years?
1. What is the total number of this positive net migration?
1. Which state or territory had the smallest amount of net migration change overall?
1. Which state or territory had the most interesting net migration change overall?

[bookmark: _Toc225525942]Activity 3 – intrastate migration
Engage with the data in Figure 20.
Figure 20 – net internal migration one year prior to the census for capital cities and the rest of the state in 2011, 2016 and 2021
[image: A graph of net internal migration one year prior to the census for capital cities and the rest of the state in 2011, 2016 and 2021.
]
‘Population movement in Australia’ by Australian Bureau of Statistics is licensed under CC BY 4.0.
Answer the following questions:
1. Which Australian cities had the largest negative net migration?
1. Which Australian states or territories experienced only positive net migration?
1. What information can you infer about the net migration of NSW?

[bookmark: _Toc225525943]Resource 18.1 – student resources
[bookmark: _Toc225525944]Activity 1 – internal migration of Aboriginal and/or Torres Strait Islander Peoples
Engage with the Australian Bureau of Statistic data in Figures 21 and 22.
Figure 21 – change in census counts for Aboriginal and/or Torres Strait Islander Peoples 2011–2021
[image: Infographic with 3 coloured rectangles showing change in census counts for Aboriginal and/or Torres Strait Islander Peoples 2011–2021.]
‘Snapshot of Australia’ by Australian Bureau of Statistics is licensed under CC BY 4.0.
Figure 22 – census counts by state and territory for Aboriginal and/or Torres Strait Islander Peoples 2016–2021
[image: Infographic shaped as Australia for census counts by state and territory for Aboriginal and/or Torres Strait Islander Peoples 2016–2021.]
‘Understanding change in counts of Aboriginal and Torres Strait Islander Australians: Census’ by Australian Bureau of Statistics is licensed under CC BY 4.0.
Answer the following questions. Include data to support your answers.
1. Which states or territories had the largest increase in Aboriginal and/or Torres Strait Islander Peoples?
1. Why might all states and territories have experienced an increase in Aboriginal and/or Torres Strait Islander populations?

[bookmark: _Toc225525945]Activity 2 – reasons for the migration of Aboriginal and/or Torres Strait Islander Peoples – push and pull factors
Categorise reasons why Aboriginal and/or Torres Strait Islander Peoples move from one location to another into push or pull factors in Figure 23.
Figure 23 – reasons why Aboriginal and/or Torres Strait Islander Peoples move – push and pull factors
[image: A T chart template image.]
[bookmark: _Toc225525946]Activity 3 – practical or Cultural reasons for the migration of Aboriginal and/or Torres Strait Islander Peoples
Categorise reasons why Aboriginal and/or Torres Strait Islander Peoples move from one location to another into practical or Cultural reasons in Figure 24.
Figure 24 – practical and Cultural reasons why Aboriginal and/or Torres Strait Islander Peoples move
[image: A T chart template image.]
[bookmark: _Toc225525947]Activity 4 – exit ticket
Complete a 3-2-1 exit ticket.
1. List 3 things you learned in the lesson.
List 2 questions you now have about the migration of Aboriginal and/or Torres Strait Islander Peoples.
List 1 thing you think was important to learn.

[bookmark: _Toc225525948]Resource 19.1 – student resources
[bookmark: _Toc222839047][bookmark: _Toc225525949]Activity 1 – push and pull factors group work
Push factors – practical reasons for leaving a place:
lack of local services – health care, education or housing in remote or regional communities
employment opportunities – limited in some areas
overcrowded housing or poor living conditions
environmental factors – drought, bushfires or rising sea levels in some northern communities.
Push factors – Cultural or Spiritual reasons for leaving a place:
racism or discrimination – people may feel unsafe or unwelcome
loss of access to traditional land due to mining, development or land use changes.
Pull factors – practical reasons for moving to a new place:
access to better education for children
more job opportunities in towns or cities
closer to health services, especially for those with chronic conditions or for maternal care.
Pull factors – Cultural or Spiritual reasons for moving to a new place:
reconnecting with family or community in other regions or locations
return to Country – many Aboriginal and/or Torres Strait Islander Peoples move back to their traditional lands to strengthen cultural identity and connection to land
to participate in cultural or ceremonial events or fulfill responsibilities to Country and kin.


[bookmark: _Toc225525950]Activity 2 – Newcastle population
Engage with data from the Australian Bureau of Statistics Newcastle 2021 Census All persons QuickStats.
In pairs, answer the following questions:
1. What is the total population for the City of Newcastle?
2. After Australia, what are the most common countries of birth for people living in Newcastle?
3. What percentage of Newcastle’s population have both parents born in Australia? How does this compare to the rest of NSW and Australia?
4. Other than English, which languages are used at home in Newcastle?
5. Which of the languages other than English spoken at home is above the NSW and Australian percentages?
6. How does the Aboriginal and/or Torres Strait Islander population of Newcastle compare to the rest of NSW and Australia?
7. According to the data, suggest one reason why people are moving to Newcastle (pull factor) or leaving Newcastle (push factor). Justify your response with data.

[bookmark: _Toc225525951]Activity 3 – Newcastle as a migration hub
Engage with NBN News article and video New analysis ranks Newcastle third for Sydney migration (1:51).
In pairs, complete a Connect, extend, challenge by considering the information from the video and the following questions:
1. How did the video connect to previous knowledge about Newcastle?
1. What new information did you gather from the video?
1. What challenges or issues can you see about a changing Newcastle?
Create a list of questions based on the challenges this video raises.

[bookmark: _Toc225525952]Activity 4 – quick write exit ticket
In 2 sentences, outline what future population challenges Newcastle might face. Use data from the previous activities to support your response.

[bookmark: _Toc225525953]Resource 20.1 – student resources
[bookmark: _Toc225525954]Activity 1 – Newcastle migration from July 2021 to June 2024
Engage with the City of Newcastle Annual Migration By Location community profile. Review context information related to internal migration in Newcastle.
Engage with Figure 25 to answer questions related to migration in Newcastle from July 2021 to June 2024.
Figure 25 – historical migration flows, City of Newcastle, 2016–2021
[image: A map of historical migration flows, City of Newcastle, 2016–2021. Arrows leading into or out of Newcastle showing where people moved to or from and the number. ]
‘Population and household forecasts, 2021 to 2046’. This material was compiled and presented by .id (informed decisions). Data sourced from Australian Bureau of Statistics.
1. What do the different coloured arrows (light blue, blue and black) represent?
2. What do the broken arrows represent?
3. Which locations in NSW received a net increase in population of people moving from Newcastle?
4. Which NSW location provided the greatest net migration increase to Newcastle?
5. The map indicates that +7,099 people migrated to Newcastle from overseas. What was the difference between this period and the period of 2011 to 2016?
6. If the total migration to Newcastle for the period of July 2021 to June 2024 was 38,329 people, what percentage of this is formed from overseas migration?

[bookmark: _Toc225525955]Activity 2 – internal versus international migration
Engage with the Australian Government Centre for Population’s Fastest growing local government areas (LGAs).
Using the data for 2021 to 2022:
1. under Name, select Newcastle (C)
under State/Territory, select New South Wales.
Answer the following questions:
1. In terms of a growing population, what ranking is the Newcastle LGA Australia-wide?
What is the percentage of internal migration for this period?
What is the percentage of international migration for this period?
Select your own LGA location. How does your location compare to Newcastle in terms of internal and international migration?
Clear all filters, then answer the following questions:
Which location had the fastest growing LGA in 2021 to 2022?
Which location had the largest international migration?

[bookmark: _Toc225525956]Activity 3 – terminology check
Students return to the capacity matrix in Resource 1.2 – Table 2 to update their extent of information, knowledge, know-how and wisdom for terms identified in recent lessons.

[bookmark: _Toc225525957]Resource 21.1 – student resources
[bookmark: _Toc225525958]Activity 1 – Asia and the Pacific populations
Engage with the first 2 paragraphs of the ‘Executive summary – Context’ section on page vii of the Asia-Pacific Migration Report 2024. In pairs, complete an overview of the Asia and the Pacific population in Table 17.
Table 17 – overview of the Asia and the Pacific population
	Question
	Response

	What percentage of the world’s population lives in Asia and the Pacific?
	

	What percentage of the world’s migration population stems from Asia and the Pacific?
	

	‘Asia and the Pacific is the origin and destination for many international migrants’ (United Nations ESCAP 2024). What do the terms ‘origin’ and ‘destination’ refer to in this context?
	

	What does the term ‘intraregional’ mean?
	

	Why are people migrating?
	

	What are some of the push factors for this migration?
	

	How does migration benefit the destination countries?
	

	What are some of the disadvantages of migration?
	


Add unfamiliar terms to the capacity matrix in Resource 1.2 – Table 2.

[bookmark: _Toc225525959]Activity 2 – Asia and the Pacific
Engage with the Southeast Asia Map to label the different countries of Southeast Asia on the blank map of Asia and the Pacific in Figure 26.
Figure 26 – blank political map of Asia and Pacific
[image: A blank political map of Asia and the Pacific.]
'Blank Map of Asia' by World Map Blanks.

[bookmark: _Toc225525960]Activity 3 – growth of Asian cities by 2030
Engage with 7 Asian Cities Becoming the Largest by 2030! (6:17). Complete Table 18 while viewing the video. An example response has been provided for Kuala Lumpur in the first row.
Table 18 – Asia and the Pacific 2030 megacity table
	City
	Country
	Predicted population
	Reasons for growth

	Kuala Lumpur
	Malaysia
	10 million
	☒ migration
☒ urbanisation
☒ economic growth
☒ infrastructure
☒ transport
☒ banking or financial hub
☒ technology

	Ho Chi Minh City
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology

	Jakarta
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology

	Dhaka
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology

	Manila
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology

	Mumbai 
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology

	Shanghai
	
	
	☐ migration
☐ urbanisation
☐ economic growth
☐ infrastructure
☐ transport
☐ banking or financial hub
☐ technology


Locate and mark these 7 cities on the map. Use the Southeast Asia Map for guidance.

[bookmark: _Toc225525961]Activity 4 – exit ticket
Complete a 3-2-1 exit ticket.
1. List 3 things you learned in the lesson.
List 2 questions you now have about migration.
List 1 thing you think was important to learn.

[bookmark: _Toc225525962]Resource 22.1 – student resources
[bookmark: _Toc225525963]Activity 1 – Bangladesh population data
Engage with Worldometer’s Bangladesh Population (LIVE). Complete Table 19.
Table 19 – Bangladesh population
	Year
	Population
	Median age
	Population density (p/km²)
	Urban population
	Urban population percentage

	1965
	59,902,519
	17.5
	460
	3,467,675
	5.79%

	1985
	
	
	
	
	

	2005
	
	
	
	
	

	2025
	
	
	
	
	


Using the data from Table 19:
make 3 factual statements about the population of Bangladesh
make 3 inference statements about the data presented.

[bookmark: _Toc225525964]Activity 2 – drivers of internal migration in Bangladesh
Engage with the articles 5 Ways Urban Living Has Been Redefined in Bangladesh and Why nearly a-fifth of people from Barishal moved to Dhaka.
Work in small groups to identify opportunities and challenges for urbanisation in Bangladesh. Collect information on your allocated category (economic, social, environmental or political) and share with the class in a jigsaw activity.

[bookmark: _Toc225525965]Activity 3 – exit ticket – internal migration in Bangladesh
Complete a 3-2-1 exit ticket.
1. List 3 things you learned in the lesson.
List 2 questions you now have about urbanisation in Bangladesh.
List 1 thing you think was important to learn.

[bookmark: _Toc225525966]Resource 23.1 – student resources
[bookmark: _Toc225525967]Activity 1 – climate impacts on migration
Engage with the Amnesty International article When people are displaced by climate change, what rights do they have?
Write a definition for the term ‘climate displacement’. Add this term to your capacity matrix in Resource 1.1 – Table 2.
Complete Table 20.
Table 20 – climate displacement
	How (cause)
	Example
	Short-term impact on population (effect)
	Long-term impact on population (effect)

	Sudden disaster
	
	
	

	Slow, onset disaster
	
	
	




[bookmark: _Toc225525968]Activity 2 – climate change and migration
Engage with World Migration Report 2024: Climate impacts will force 216 million people to move by 2050 (3:10). Answer the following questions:
1. [bookmark: _Hlk211339717]What does the term ‘forced displacement’ relate to?
2. What are 2 of the key drivers of world migration and food insecurity?
3. What are some other of world migration and food insecurity? 
4. What is the relationship between migration and climate change?
5. What was the impact of the 2022 floods in Pakistan?
6. What impact(s) have disasters had in Bangladesh?
7. What was the cause of over 700,000 displacements in Brazil in 2022?

[bookmark: _Toc225525969]Activity 3 – how climate change is impacting Bangladesh
In pairs, engage with the article How the Climate Crisis Is Impacting Bangladesh.
Gather information on your allocated climate change impact on Bangladesh:
rising sea levels
flooding and unmanageable urbanisation
cyclones.
Engage with Canva to create an infographic of the impact of climate change on Bangladesh.

[bookmark: _Toc225525970]Resource 24.1 – student resources
[bookmark: _Toc225525971]Activity 1 – migration trends
Engage with the section 2. Migration Trends from the article A Landscape of Vietnam Labor and Migration.
In groups, sort internal and international migration statements into a SWOT analysis in Tables 21 and 22.
Table 21 – internal migration SWOT analysis
	Strengths
	Weaknesses
	Opportunities
	Threats

	
	
	
	


Table 22 – international migration SWOT analysis
	Strengths
	Weaknesses
	Opportunities
	Threats

	
	
	
	




[bookmark: _Toc225525972]Activity 2 – PEEL paragraph
Write a PEEL paragraph addressing the question: ‘How has internal migration changed Vietnam’s population and economy?’ Use Figure 27 to help you plan your PEEL paragraph.
In your response, refer to both strengths and weaknesses as identified in your SWOT analysis in Table 21.
Figure 27 – PEEL paragraph template
[image: PEEL paragraph writing scaffold image explaining what needs to be placed in each section.]
[bookmark: _Toc225525973]Resource 25.1 – student resources
[bookmark: _Toc225525974]Activity 1 – Ho Chi Minh City demographics
Follow your teacher’s instructions to gather information and key vocabulary from the article Ho Chi Minh City population review. Share unfamiliar vocabulary with the class. Construct 2 to 3 paragraphs outlining the nature and characteristics of Ho Chi Minh City demographics.

[bookmark: _Toc225525975]Activity 2 – migration future planning
Engage with the article HCMC unveils development strategy for 2021–2050: Aiming for global prominence.
Identify goals for future planning for Ho Chi Minh City in Table 23. Collate notes under the 4 headings:
1. Economic growth and urban development
Education and urbanisation
Sustainable agriculture
Technology and e-commerce.
Table 23 – Ho Chi Minh City future planning
	Economic growth and urban development
	Education and urbanisation
	Sustainable agriculture
	Technology and e-commerce

	
	
	
	




[bookmark: _Toc225525976]Activity 3 – future planning challenges
In pairs, choose one goal, identify the challenges faced in achieving this goal and propose strategies to help overcome these in Table 24. Share your responses with the class.
Table 24 – future goal challenges
	Future goal
	Challenges in achieving this goal
	Strategies to overcome challenges

	
	
	




[bookmark: _Toc225525977]Activity 4 – perspectives on migration
Engage with the article Vietnam: migration from cities to the countryside in perspective?
Answer the following questions:
1. What are the push factors that encourage people to leave cities in Vietnam?
2. What are the pull factors drawing people towards rural areas?
3. How might this migration trend affect Ho Chi Minh City’s population growth and economy?
4. How could this trend benefit rural communities?
5. What challenges might rural areas face as more people return?

[bookmark: _Toc225525978]Resource 26.1 – student resources
[bookmark: _Toc225525979]Activity 1 – quantifying international migration
Engage with the first 3 paragraphs of the United Nations International migration article to answer the following questions:
1. According to the United Nations Department of Economic and Social Affairs (UNDESA), how many international migrants were there globally in 2024?
2. What percentage of the world’s population do international migrants represent?
3. What percentage of international migrants are female?
4. By the end of 2024, how many refugees were there in the world?
5. By the end of 2024, how many asylum seekers were there in the world?
Identify 3 things you learned from the article, 2 questions you now have about international migration and 1 thing you think was important to know.

[bookmark: _Toc225525980]Activity 2 – the United Nations dictogloss
Your teacher will dictate a paragraph about the United Nations to the class. As your teacher dictates, write down keywords or statistics you hear.
The teacher will read the paragraph a second time. This time, add any other keywords or statistics you hear.
Reconstruct the paragraphs in your own words using the keywords and statistics identified when your teacher was dictating. Share your response with your teacher.

[bookmark: _Toc225525981]Activity 3 – refugees and asylum seekers
1. Write definitions for ‘migrant’ and ‘refugee’.
1. Write a definition for ‘internally displaced person’.
1. Write a definition for the ‘Global Compact on Refugees’.

[bookmark: _Toc225525982]Resource 27.1 – student resources
[bookmark: _Toc225525983]Activity 1 – migration concepts and terminology
Complete the crossword in Figure 28 to check your understanding of key terms and concepts related to migration. Use the clues below to complete the crossword.
	Across
	Down

	3. fighting or war that makes people leave their homes
5. the number of people living in a place
6. a person who moves to a new country or place
7. positive things that attract people to a new place
9. a type of migration where people move because of changing weather or natural disasters
11. a type of migration where people move to a new place in another country
12. negative things that make people want to leave their home, country or region
13. money sent home by migrants working in another country
14. a person who leaves their country because it is unsafe, often due to war or persecution
	1. protection given by one country to someone escaping danger in another
2. a type of migration that occurs within the one country
4. the movement of people from one place to another
5. being treated unfairly because of religion, race or belief
8. growth of cities as more people move there
10. when people are forced to leave their homes but stay within their own country



Figure 28 – migration crossword
[image: Migration crossword puzzle.]
[bookmark: _Toc225525984]Activity 2 – exploring data
Access Our world in data’s Migration and use the data to inform responses to the following questions:
1. Which country has the highest number of emigrants living in it and how many are there?
2. Which country has the least number of emigrants living in it and how many are there?
3. What observation can you make about the countries with the smallest number of emigrants?
4. Compare the data for Australia and Bangladesh. Which country had the greatest increase in emigration?

[bookmark: _Toc225525985]Activity 3 – quick write exit ticket
In 2 sentences, explain the different rates of international migration for Australia and Bangladesh. Use data from Activity 2 to support your writing.

[bookmark: _Toc225525986]Resource 28.1 – student resources
[bookmark: _Toc225525987]Activity 1 – who does what?
Complete a Who does what? chart in Table 25 to understand the laws and frameworks of migration.
Table 25 – migration legal framework – who does what?
	Law, convention or agency
	Purpose
	How it affects people

	Universal Declaration of Human Rights (1948)
	
	

	The 1951 Refugee Convention
	
	

	Migration Act 1958
	
	

	International Covenant on Civil and Political Rights
	
	

	Department of Home Affairs
	
	




[bookmark: _Toc225525988]Activity 2 – migration scenarios
Review the scenarios below and identify which legal frameworks relate to them and why:
1. A nurse from the Philippines applies to live and work in Australia permanently through the skilled migration program.
A man flees political persecution in Myanmar and seeks protection in Australia. His case is reviewed to decide if he qualifies as a refugee.
After living in Australia for 5 years, a permanent resident applies for citizenship and attends a ceremony to make the Australian pledge.
A young woman from Vietnam applies online for a student visa to study at the University of Sydney.
Australia agrees to take in 20,000 refugees from conflict zones under its annual humanitarian intake.
Officials intercept a boat attempting to enter Australian waters without authorisation. Passengers are processed under national immigration and border laws.
The federal government announces it will increase the skilled migration intake to help fill job shortages in regional Australia.
A software engineer from India applies to move to Australia to fill a job in Melbourne’s tech industry.
A permanent resident sponsors their partner and children from Fiji to live with them in Australia.
A journalist fleeing political persecution in Afghanistan seeks asylum in Australia.
Australia agrees to take a group of refugees from Syria as part of its annual humanitarian intake.
A person attempts to enter Australia without a valid visa and is stopped by border authorities.
A tourist from the UK stays longer than their visitor visa allows and must leave Australia.

[bookmark: _Toc225525989]Activity 3 – I used to think … now I think
Complete an I used to think … now I think reflection activity in relation to Australia’s legal obligations to migration.

[bookmark: _Toc225525990]Resource 28.2 – migration crossword solutions
Display Figure 29 or provide students with the correct responses to the migration crossword.
Figure 29 – migration crossword solutions
[image: Migration crossword puzzle solutions.]

[bookmark: _Toc225525991]Resource 29.1 – student resources
[bookmark: _Toc225525992]Activity 1 – net overseas migration from 2010 to 2024
Organise the data from the sections Components of population growth and Net overseas migration: arrivals and departures from the article Australian Migration and Population Dashboard into Table 26. The first row has been completed as an example.
Table 26 – net overseas migration 2010–2024
	Year
	Overseas arrivals
	Overseas departures
	Ratio of arrivals to departures

	2010–2019 average
	495,400
	277,400
	2:1

	2023
	
	
	

	2024
	
	
	




[bookmark: _Toc225525993]Activity 2 – net overseas migration from 2010 to 2024 ratio
Calculate the ratio of overseas arrivals to overseas departures for each year period (2023 and 2024).

[bookmark: _Toc225525994]Activity 3 – impact of a higher arrivals to departures ratio
Brainstorm ideas based on the following question: ‘If more overseas people are arriving than leaving, what impact could that have on Australia?’
Collate the information into social, economic and environmental impacts in Table 27.
Table 27 – social, economic and environmental impacts of higher arrivals than departures in Australia
	Social impacts
	Economic impacts
	Environmental impacts

	
	
	




[bookmark: _Toc225525995]Activity 4 – interpreting data
Use the information collated from Australian Migration and Population Dashboard to complete the following sentence stems to interpret the data:
A higher ratio of arrivals to departures can lead to …
This affects Australia’s economy by …
This impacts communities socially because …
These migration trends might lead the government to …
Population growth may cause urban areas to …
Balancing overseas arrivals and departures is important because …

[bookmark: _Toc225525996]Resource 30.1 – student resources
[bookmark: _Toc225525997]Activity 1 – benefits of migration in Australia
Engage with the article Immigration in Australia: facts, benefits and future trends.
Your teacher will allocate you to work with a group for a jigsaw exercise. Each group will be allocated one of the following areas to be explored:
economic benefits
population and workforce impact
contributions to research and development
social and cultural advantages.
For your allocated area, research and locate evidence to support it. Consider the usefulness, validity and reliability of the sources used for this evidence. Enter your responses in Table 28.
Table 28 – benefits of international migration in Australia
	Allocated area
	Evidence
	Sources

	
	
	




[bookmark: _Toc225525998]Activity 2 – PEEL paragraph
Write a PEEL paragraph addressing the prompt: ‘Explain the benefits of international migration on Australia.’ Use Figure 30 to help you plan your PEEL paragraph.
In your response, refer to the statements and supporting evidence from Table 28.
Figure 30 – PEEL paragraph template
[image: PEEL paragraph writing scaffold image explaining what needs to be placed in each section.]

[bookmark: _Toc225525999]Activity 3 – exit ticket
Complete a 3-2-1 exit ticket.
1. List 3 things you learned in the lesson.
List 2 questions you now have about international migration.
List 1 thing you think was important to learn.

[bookmark: _Toc225526000]Resource 31.1 – student resources
[bookmark: _Toc225526001]Activity 1 – identifying challenges of urbanisation
Identify challenges that rapid urbanisation might pose in Table 29. Consider what strategies could address these challenges and who might be responsible for addressing them. For example:
individuals
community groups
local government
state government
federal government
international organisations.
Table 29 – future planning for increased urbanisation
	Challenge
	Strategy to address the challenge
	Who is responsible for addressing the challenge?

	
	
	


Can you identify any trends in these challenges and proposed strategies to overcome them?

[bookmark: _Toc225526002]Activity 2 – strategies to address the challenges of urbanisation
Engage with the article Shaping cities of the future to be inclusive, sustainable and resilient.
Identify some of the strategies being implemented across Asia to combat the increase in urbanisation in Table 30. The first row has been completed for you as an example.
Table 30 – strategies to address the challenges of urbanisation
	Location
	Challenge
	Strategy

	Karachi, Pakistan
	Climate-related internally displaced populations
	Working with the United Nations Development Programme (UNDP) to develop green and sustainable infrastructure projects to improve living conditions

	
	
	

	
	
	


How could these strategies support increased urbanisation in NSW?

[bookmark: _Toc225526003]Activity 3 – quick write exit ticket
Choose one city from Table 30 and explain the challenge and how this challenge is being addressed.

[bookmark: _Toc225526004]Resource 32.1 – student resources
[bookmark: _Toc225526005]Activity 1 – NSW population growth infographic
In pairs, engage with the article Key findings – population projections (NSW) and use Canva to create an infographic of key data projections. Use Figure 31 to support your design.
[bookmark: _Toc112681291]Figure 31 – infographic WAGOLL
[image: A concept map with WAGOLL for infographic in the centre. ]


[bookmark: _Toc225526006]Activity 2 – sustainable planning strategies
Engage with the article Key findings  – population projections (NSW). Identify different strategies and consider how these strategies might benefit your own local area in Table 31.
Table 31 – sustainable planning strategies
	Sustainable strategy
	How it works
	How it would benefit the local community

	
	
	




[bookmark: _Toc225526007]Activity 3 – sustainable planning exit ticket
Complete a 3-2-1 exit ticket.
1. Identify 3 things you learned in the lesson.
Identify 2 questions you now have about sustainable planning.
Identify 1 thing you think was important to learn.

[bookmark: _Toc225526008]Resource 33.1 – student resources
[bookmark: _Toc225526009]Activity 1 – NSW Government urban greening initiative
Engage with the webpage Urban greening – Creating sustainable, liveable and cooler communities. Answer the following questions:
1. What are some of the urban greening initiatives the NSW Government is working on?
2. What are some of the partnerships the NSW Government has aligned with to support urban greening?
3. How do these partnerships work? 
Complete Table 32.
Table 32 – urban greening NSW Government partnerships
	Who
	What

	
	




[bookmark: _Toc225526010]Activity 2 – Newcastle environment strategy deep dive
Review the Newcastle Environment Strategy – Roadmap to a sustainable Newcastle, displayed by your teacher. Identify the specific initiatives that City of Newcastle Council is working on.
Your teacher will allocate you to work in groups with each group representing one of the 9 initiatives. In your allocated group, identify:
the aim of the initiative
what the initiative is trying to target
what has already been completed in relation to the initiative
challenges City of Newcastle Council might face in achieving this initiative
strategies to overcome these challenges.

[bookmark: _Toc225526011]Resource 34.1 – student resources
[bookmark: _Toc225526012]Activity 1 – recognition of Aboriginal heritage in Newcastle
Engage with section ‘3.0 Historical context’ of the Heritage Strategy 2020-2030 report.
Explore local examples of how Aboriginal heritage is recognised in planning in Newcastle. Compile notes in Table 33.
Table 33 – Aboriginal heritage protection in Newcastle
	Modern name or site
	Traditional name
	Cultural significance (past and present)
	Importance to local area today
	How Aboriginal heritage is recognised today

	Honeysuckle foreshore
	
	
	
	

	Nobby’s Headland
	
	
	
	

	Newcastle CBD
	
	
	
	

	Hexham Swamp
	
	
	
	

	Butterfly Caves, West Wallsend
	
	
	
	

	Glenrock Lagoon
	
	
	
	

	Redhead
	
	
	
	




[bookmark: _Toc225526013]Activity 2 – strengthening community
Think-Pair-Share the following questions:
1. Why is it important to include Aboriginal Peoples’ names and stories in modern urban spaces?
How can recognising Aboriginal Peoples’ heritage help create a stronger sense of community in Newcastle?
What could local councils do to strengthen Aboriginal Peoples’ representation in future planning projects?

[bookmark: _Toc225526014]Activity 3 – exit ticket
Choose one site from Table 33 and complete the following sentence stems:
This place was traditionally important because …
Today, this place is used for …
The Aboriginal Peoples’ heritage of this site is recognised through …
I think it is important to protect this place because …

[bookmark: _Toc225526015]Resource 34.2 – sample responses
Display or provide students with the following sample responses in Table 34.
Table 34 – sample responses for Table 33
	Modern name or site
	Traditional name
	Cultural significance (past and present)
	Importance to local area today
	How Aboriginal heritage is recognised today

	Honeysuckle foreshore
	Awabakal and Worimi site
	Traditional gathering and fishing area 
Shell middens found nearby
	Major recreation and tourism hub 
Reconnects city with harbour
	Interpretive signage and Awabakal art incorporated into design

	Newcastle CBD
	Muloobinba
	‘Place of many sea ferns’ 
Central Awabakal area
	Commercial and civic heart of Newcastle
	Dual naming and language revival projects

	Hexham Swamp
	Burraghihnbihng
	Wetlands rich in biodiversity and cultural resources
	Key ecological zone supporting flood control and wildlife
	Listed in cultural heritage and wetland conservation plans

	Butterfly Caves West Wallsend
	Awabakal sacred women’s site
	Sacred women’s place linked to Awabakal Dreaming
	Important for cultural education and heritage protection
	Local activism has protected the site from development

	Glenrock Lagoon
	Awabakal site
	Important meeting, fishing and ceremonial place for Awabakal people 
Evidence of long occupation
	Protected reserve for recreation, conservation and cultural heritage
	Awabakal Cultural heritage acknowledged in site management and signage

	Redhead
	Kintiiyirapiin
	Site from Awabakal story of the first use of coal
	Coastal suburb linked to Newcastle’s mining identity
	Story recognised in local history programs




[bookmark: _Toc225526016]Resource 35.1 – student resources
[bookmark: _Toc225526017]Activity 1 – sustainability planning
In small groups, explore current sustainability issues in a local place. Research and prepare a 5-minute presentation on:
what sustainability challenges exist in a local place
two to three different strategies on how the local council might address these challenges
how Aboriginal Peoples’ Knowledge and perspectives can be included in the planning
how these strategies benefit the community and environment.

[bookmark: _Toc225526018]Activity 2 – mock local council forum
Participate in a mock local council presenting your research and findings to the class.

[bookmark: _Toc225526019]Activity 3 – reflection activity
Complete a written reflection exit ticket answering the following questions:
Which proposal did you find the most realistic and why?
What did you learn about planning for sustainability?
How do Aboriginal Peoples’ perspectives shape more sustainable decisions?
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