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[bookmark: _Toc227845056]Overview
This resource booklet is not a standalone resource. It has been designed to be used by teachers in conjunction with the History 7–10 (Stage 4) – sample program of learning – Depth study (option): Ancient China. 
The material in this resource booklet is a sample and is intended to support teachers as they develop contextually appropriate teaching and learning resources that meets their students’ needs. It is not intended to be taught exactly as presented in its current format. There are instructions for both the teacher and students throughout the resource. Teachers using this resource should edit and refine these to suit their students’ needs, interests, abilities and the tasks selected.
The content in this resource booklet has been prepared by the Human Society and Its Environment (HSIE) curriculum team, unless otherwise credited. The HSIE curriculum team have created a range of support resources for History 7–10, including sample scope and sequences, programs of learning, learning sequences and assessment tasks. History 7–10 (Stage 4) – sample program of learning – Depth study (option): Ancient China contains key information to complement this resource.
Some of the information in this resource booklet has been collated from relevant NSW Education Standards Authority (NESA) and department documentation. It is important that all users review and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout.
Ways this teaching support resource can be used include:
using the resources as worksheets, samples and models, tailoring them to address contextual needs and specific learning objectives
reviewing the resources during faculty meetings or planning days, jointly planning opportunities for team teaching, mentoring, lesson observation and sharing of student samples
employing the examples of resources and/or activities as a blueprint for designing student-specific tasks that cater to individual learning styles and needs
leveraging the strategies, texts, assessment practices, pedagogical practices and/or syllabus planning as an opportunity to backward map, ensuring a cohesive and comprehensive learning experience in History 7–10.
[bookmark: _Toc227845057]Suggested timeframe
This learning sequence is designed to be completed over a period of approximately 20 hours. This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc148102967][bookmark: _Toc227845058]Outcomes
A student:
HI4-SPE-01 explains the key features of past societies, historical periods and events 
HI4-CPP-01 describes different contexts and perspectives of the past 
HI4-IEP-01 accounts for significant ideas and events that shaped the past 
HI4-SOU-01 uses evidence from sources to support historical accounts and explanations about the past 
HI4-INQ-01 explains the meaning and context of sources as part of a historical inquiry 
HI4-COM-01 communicates historical ideas using historical terms and concepts for a range of purposes, audiences and contexts 
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc122699896][bookmark: _Toc227845059]Learning sequence 1 – background and origins of ancient China
The learning intention for Learning sequence 1 is for students to explain the relationship between geographical context, origin myths and legends and key events in the chronology of ancient China. Generalised success criteria are provided in the sample program. Teachers should contextualise these success criteria for each lesson. 
The following activities should be altered to meet the needs of students and adapted to suit the school context.
[bookmark: _Toc227845060]Resource 1 – China geography bingo
Tick the ‘bingo’ section of your table once you have heard each statement read by your teacher.
Table 1 – China geography bingo list 1
	Interesting fact
	Bingo

	China is the third-largest country in the world by land area. 
	

	China borders 14 countries, more than any other nation. 
	

	Many of China's rivers, including the Yangtze and Yellow Rivers, flow from west to east due to the terrain. 
	

	China features the world's greatest altitude difference, with Mount Everest on the border with Nepal and Ayding Lake, which is below sea level. 
	


Table 2 – China geography bingo list 2
	Interesting fact
	Bingo

	The Yellow River is often called the ‘cradle of Chinese civilization’. It was along the banks of the Yellow River where the Chinese civilization first formed. 
	

	China features the world's greatest altitude difference, with Mount Everest on the border with Nepal and Ayding Lake, which is below sea level. 
	

	China is the third-largest country in the world by land area. 
	

	The Himalayan Mountains are the highest mountains in the world. They provided a nearly impassable border for ancient China, keeping the area isolated from many other civilizations.
	


Table 3 – China geography bingo list 3
	Interesting fact
	Bingo

	The Gobi Desert and the Taklamakan Desert provided borders that kept the Chinese isolated from the rest of the world. 
	

	China is the third-largest country in the world by land area. 
	

	The Himalayan Mountains are the highest mountains in the world. They provided a nearly impassable border for ancient China, keeping the area isolated from many other civilizations.
	

	Many of China's rivers, including the Yangtze and Yellow Rivers, flow from west to east due to the terrain. 
	


Table 4 – China geography bingo list 4
	Interesting fact
	Bingo

	Many of China's rivers, including the Yangtze and Yellow Rivers, flow from west to east due to the terrain. 
	

	China follows a single time zone, despite spanning over 5 geographical time zones.
	

	China features the world's greatest altitude difference, with Mount Everest on the border with Nepal and Ayding Lake, which is below sea level. 
	

	Farmers that lived along the Yangtze River took advantage of the warm climate and rainy weather to grow rice. Eventually the land along the Yangtze became some of the most important and wealthy land in all of ancient China.
	




[bookmark: _Toc227845061]Resource 2 – map of China
Using the map of China below, answer the following questions.
Figure 1 – map of China with geographical features
[image: A map of China with different colored areas representing various geographical features.

]
Name the countries that border with China. 
What mountain range lies west of China?
There are 2 seas and one ocean on the east coast of China, what are their names?
Name 2 deserts to the northwest of China.
What was the impact of these natural features on the development of ancient China?
What are the names of the 2 rivers which have large amounts of settlements?
Why do you think most people have settled along these 2 rivers?
Which city is currently the capital of China?


[bookmark: _Toc227845062]Resource 3 – geographical features cause-and-effect chain reaction
Using the cause-and-effect chain reaction graphic below, label a geographical feature of ancient China as a cause in the blue box, and label the effects of that geographical feature in the green boxes.
Figure 2 – cause-and-effect chain reaction graphic
[image: Cause-and-effect chain reaction graphic with labels for students to fill in the cause and effects.]


[bookmark: _Toc227845063]Worked example – geographical features cause-and-effect chain reaction 
Figure 3 – cause-and-effect chain reaction worked example
[image: Worked example of a cause-and-effect chain reaction.]


[bookmark: _Toc227845064]Resource 4 – geographical features deconstructed paragraph
Using the ‘Map of ancient China’ and the ‘Cause-and-effect chain reactions’ graphics, complete a deconstructed PEEL paragraph answering the question, ‘What was the impact of one geographical feature on ancient China?’
Table 5 – deconstructed PEEL paragraph
	Point/topic sentence
	Example/evidence
	Explanation/effect
	Link

	Sentence that introduces the main idea and also reflects the language of the question.
	Specific information including events, names, key terms and evidence from sources.
	What impact did this geographical feature have on ancient China’s development?
	Link back to the question and your main point.


[bookmark: _Toc227845065]Worked example – geographical features deconstructed paragraph 
Table 6 – deconstructed PEEL paragraph worked example on the impact of China’s plains on ancient China’s development
	Point/topic sentence
	Example/evidence
	Explanation/effect
	Link

	The plains of China impacted on ancient China’s development.
	The North China plain.
	Allowed for agricultural growth
Provided a consistent food source
Led to a growing population
	The plains of China provided the people with enough food to support the population.


Exit ticket – geography and the development of ancient China
1. Identify one geographical feature of China studied in this lesson.
1. What did this feature allow or prevent people from doing (the effect)?
1. How did this change the way people lived or where settlements developed?
Optional structured sentence frame:
The geographical feature was ...
Because of this, people were able to/were unable to …
This affected the development of ancient Chinese society by …


[bookmark: _Toc227845066][bookmark: _Toc112681291]Resource 5 – introduction to origin myths and legends
Note: teacher should emphasise the difference between a myth (story about a group of people or natural events) and a legend (story about a famous person or specific event) to support student engagement with the activity.
Conduct a Think Pair Share listing your favourite myths and legends.
Record whether the story is a myth or a legend.
Discuss what features you like most about this myth/legend.
Share your list with the person next to you, discussing your favourite features.
Share one myth/legend with the class.
Record in the table below whether each story from the students in the class is a myth or a legend.
Table 7 – myths and legends table
	Myth
	Legend

	
	


[bookmark: _Toc227845067]Worked example – myths and legends table 
Table 8 – myths and legends worked example
	Myth
	Legend

	Clash of the Titans
	King Arthur




[bookmark: _Toc227845068]Resource 6 – ancient China myths and legends research scaffold
Conduct research on one of the ancient Chinese myths and legends from the list below and complete the research scaffold.
Pangu
Nüwa
Yellow Emperor
Sun Wukong – The Monkey King
The Three Sovereigns and Five Emperors
Shennong
Table 9 – ancient China myths and legends scaffold
	Question
	Answer

	Is your chosen story a myth or a legend? 
What features of the story support your answer?
	

	What moral values does the story highlight about ancient Chinese society? Provide examples.
	

	What qualities does the main character portray that reflects these values? Provide examples.
	

	What aspects of the story link to:
the creation of the world or universe
geographical formations in China
the natural world.
Provide examples.
	


Exit slip – ancient Chinese myths and legends
How do ancient Chinese myths and legends help us understand the culture and values of China?
Optional sentence starters (use if needed):
Ancient Chinese myths and legends are stories that …
These stories are important because they …

[bookmark: _Toc227845069]Resource 7 – ancient China timeline
Using the key events and dynasties in the table below, create an annotated timeline of the key dates in ancient China.
Table 10 – key events and dynasties in ancient China
	Chronology
	Dynasty/event

	8000–2000 BCE
	Neolithic Cultures in China

	c. 1900–1600 BCE
	Xia Dynasty

	c. 1600–1046 BCE
	Shang Dynasty

	1045–256 BCE
	Zhou Dynasty

	551–479 BCE
	Confucius

	475–221 BCE
	Warring States Period

	5th century BCE
	Emergence of Daoism

	475–210 BCE
	Emergence of Legalism

	221–210 BCE
	Qin Dynasty

	202 BCE–220 CE
	Han Dynasty

	1st century CE
	Emergence of Buddhism as central to Chinese culture

	141–87 BCE
	Emperor Wu

	220–280 CE
	Three Kingdoms Period

	581–618 CE
	Sui Dynasty

	618–907 CE
	Tang Dynasty

	618–907 CE
	Song Dynasty

	1271–1368 CE
	Yuan Dynasty

	1215–1294 CE
	Kublai Khan

	1368–1644 CE
	Ming Dynasty


Source: World History: Cultures, States, and Societies to 1500 by Israel GL is licensed under CC BY-SA 4.0.


[bookmark: _Toc227845070]Resource 8 – a history of the Xia Dynasty video comprehension questions
Watch A History of the Xia Dynasty (from 0:20–2:19) and answer the following questions:
1. How long did the Xia Dynasty span? 
How do we know of the story of the Xia Dynasty? 
Who began the Xia Dynasty? 
How did he gain recognition in ancient China? 
How were leaders chosen in ancient China prior to Yu’s appointment as leader? 
How long did Yu the Great’s reign last for? 
Who succeeded as leader of ancient China after Yu? 


[bookmark: _Toc227845071]Resource 9 – map of ancient Chinese dynasties
Figure 4 – map of the locations and dates of the main ancient Chinese dynasties
[image: Map showing territorial extent and major settlements of Ancient China during Shang, Zhou, Qin, and Han dynasties, with each dynasty represented by distinct colors (yellow, orange, green, and dark red). Key features include Yangzi and Yellow Rivers, Great Wall of China, and labeled settlements like Anyang, Banpo, and Erlitou, illustrating expansion and historical geography from 1766 BCE to 220 CE.

]
Use the map of ancient Chinese dynasties above to answer the following questions:
1. Which of the 4 dynasties represented in the map was the longest serving?
What dynasty had the greatest expansion?
Why do you think the dynasties expanded in the directions as shown on the map?
What countries did ancient China cover that are not part of China today?
What do you think was the purpose of the Great Wall of China? 
Exit ticket – dynasties and key events in ancient China
Students complete the following questions independently.
1. What is a dynasty? Write one clear sentence explaining what a dynasty is.
Identify one key event or fact from the Xia Dynasty you learned today. (For example, a person, an achievement or how leaders were chosen.)


[bookmark: _Toc227845072][bookmark: _Toc122699900]Learning sequence 2 – significant groups, individuals, ideas, beliefs, practices or events in ancient China
The learning intention for Learning sequence 2 is for students to understand the significance of ancient Chinese beliefs, ideas and individuals through an analysis of sources. Generalised success criteria are provided in the sample program. Teachers should contextualise these success criteria for each lesson. 
The following activities should be altered to meet the needs of students and adapted to suit the school context.
[bookmark: _Resource_10_–][bookmark: _Toc227845073]Resource 10 – social classes in ancient China 
Note: the activities below are designed as a hook to introduce and engage students with content regarding the social structure in ancient China. Teachers will need to print out Resource 10 – social classes in ancient China cut-out activity for pairs of students.
In pairs, cut out each social group below and place them in order of the social status you think they should sit.
	Merchants – sell objects and products to others, can become very rich.

	

	Farmers and peasants – grow crops and raise livestock, providing food for the people.

	

	Artisans and craftspeople – created valuable goods for the wealthy to use for everyday life.

	

	Nobles, scholars and officials – held significant power and influence, also known as the ruling class.

	

	Slaves – not common in ancient China, people became slaves if they were captured in war, as punishment for a crime or because they sold themselves to pay off a debt.




Discuss with the group next to you the following questions:
Why have you placed these groups in this order?
Does your ranking look similar to current societies social status? How so?


[bookmark: _Toc227845074]Resource 11 – ancient China social structure diamond
Figure 5 – ancient China social class diamond hierarchy
[image: Diagram illustrating social hierarchy with a diamond shape divided into 5 colored sections representing classes from most to least valued: Shi (nobles, scholars, officials) in pink, Nong (farmers, peasants) in red, Gong (craftspeople) in dark blue, Shang (merchants) in light blue, and Slaves in very light blue. An arrow on the right side indicates value ranking from top (most valued) to bottom (least valued), with an emperor icon above Shi class signifying highest status.
]
Using Ancient China Social Structure, write a brief description of each social class on the ancient China diamond hierarchy above.
Using the sentence stems below, answer the question: ‘If you were in ancient China, what social group would you rather be in?’ 
If I was born in ancient China, the social class I would like to be born into is __________________ This is because they are positioned ______________________ on the social class diamond. This social class works _______________________ (insert type of work) and earns _______________________ (insert amount of wealth) to support themselves and their family. I would also like to be in this social class because _______________________________________ __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
[bookmark: _Toc227845075]Resource 12 – ancient China social structure ‘taboo’
In groups of 3, conduct a social structure ‘taboo’ activity as follows:
1. Two students sit back-to-back.
1. One student describes a social class without using the words on the card.
1. The student who has their back against the student describing the social class guesses which social class it is.
1. The third student monitors that each description of a social class is said without the words listed on the cards.
1. Swap each role until each student has had the opportunity to guess 2 different social classes.
	Craftspeople (Gong)
Cannot say: metalsmiths, job, pottery

	

	Nobles/scholars (Shi)
Cannot say: rich, smart

	

	Peasants/farmers (Gong)
Cannot say: farm, land, animals

	

	Emperor
Cannot say: ruler, owns all land

	

	Slaves
Cannot say: owned, freedom




[bookmark: _Toc227845076]Resource 13 – ancient China civil service exams
Complete the following questions regarding ancient Chinese civil service exams.
1. What personality traits and skills would you need to successfully prepare and complete the ancient Chinese civil service examinations?
1. What kinds of resources and support would you need to successfully prepare for and complete the ancient Chinese civil service exams?
1. What might be unfair about this examination system?
1. What would you include in the examination to pick the best leaders?


[bookmark: _Toc227845077]Resource 14 – two paths to power comparison activity
Read the scenarios below and answer the following questions.
Scenario A – meritocracy
In ancient China, Emperor Wu of the Han Dynasty (206 BCE–220 CE) needs a new official. He chooses the person who scored the highest on the civil service exam, even though this person is poor and has no powerful family.
Scenario B – autocracy
During the Qin Dynasty (221–206 BCE), Emperor Qin Shi Huang[footnoteRef:2] gives an important government position to his trusted relative, even though this person has little experience or education. The emperor believes family loyalty is more important than ability. [2:  First emperor to unify China after the Warring States Period.] 

1. Who do you think will do the job better – the scholar or the cousin? Why?
Which system seems fairer: meritocracy or autocracy? Explain your answer.
Which system might help the emperor stay in power longer? Why?
Complete the ‘two paths to power’ tug of war activity below:
Place reasons for an emperor to choose their relative for important government roles on the relative side of the scale.
Place reasons to choose a scholar or smart individual for important government roles on the scholar side of the scale. 
You may also like to include in the middle of the scale reasons you would not choose either person.
Figure 6 – two paths to power tug of war scale
[image: A diagram representing the path to power tug of war scale with 'relative' on the left side, 'reasons against both groups' in the middle, and a 'scholar' on the right side.]
Using your examples from the tug of war scale and the PEEL paragraph scaffold below, write a deconstructed PEEL paragraph explaining which system you would prefer to live under.
Table 11 – deconstructed PEEL paragraph scaffold–meritocracy and autocracy
	Point/topic sentence
	Example/evidence
	Explanation/effect
	Link

	Sentence that introduces which system you would like to live under.
	Example from the tug of war activity.
	Sentence on the impact of this on your daily life.
	Link back to the question and your main point.


[bookmark: _Toc227845078]Worked example – deconstructed PEEL paragraph
Table 12 – worked example deconstructed PEEL paragraph – autocracy
	Point/topic sentence
	Example/evidence
	Explanation/effect
	Link

	I would prefer to live under an autocracy.
	Autocracy allows relatives to be in powerful positions as the emperor trusts them the most.
	This loyalty will provide stability in government, and that means less war.
	Because I won’t have to fight in a war, I would prefer to live under a stable autocratic government.




[bookmark: _Toc227845079]Resource 15 – centralised bureaucracy – 3 Lords and 9 Ministers
Figure 7 – 3 Lords and 9 Ministers hierarchy
[image: Diagram of ancient Chinese centralised bureaucracy, representing the emperor at the top, the 3 lords in the middle, and the 9 ministers at the bottom.]
[bookmark: _Toc227845080]Three lords
Table 13 – 3 Lords and their role description
	Lords
	Description

	Chancellor (Chéngxiàng)
	The head of civil administration, effectively the Prime Minister
Responsible for running the day-to-day government and coordinating the work of other officials
Oversaw administrative affairs, policymaking and managing the bureaucracy
Held the highest practical power under the emperor in civil governance

	Grand Commandant (Tàiwèi)
	The chief military official, roughly equivalent to a Grand Marshal or Commander-in-Chief
In charge of military affairs, including defence, troop deployment and military policy
Responsible for maintaining the army’s discipline and readiness

	Imperial Secretary (Yùshǐ Dàfū)
	The chief censor and supervisor responsible for oversight and checks within the government
Monitored officials to prevent corruption and abuse of power
Also handled court memorials and reporting directly to the emperor about government affairs
Acted as a watchdog for the emperor, ensuring laws and ethics were observed


[bookmark: _Toc227845081]Nine ministers
Table 14 – 9 ministers and their role description
	Minister
	Description

	Minister of Ceremonies (Tàicháng)
	· Chief priestly figure managing rituals, ancestral worship and state ceremonies
· Supervised religious practices and astrology/astronomy related to the emperor’s legitimacy
· Oversaw the operation of the Imperial Academy and the examination system

	Supervisor of Attendants/Minister of the Household (Guānglù Xūn)
	· Managed the imperial household and palace staff
· Responsible for the welfare and security of those serving the emperor directly

	Commandant of Guards (Wèiwèi)
	· Commander of the imperial guards ensuring the security of the palace and the emperor
· Oversaw internal security and protection duties

	Minister of Coachmen (Tàipú)
	· Responsible for the imperial stables, transport and managing the emperor’s carriages and horses
· Ensured smooth travel arrangements for the emperor and court officials

	Commandant of Justice/Minister of Justice (Tíngwèi)
	· Head of the judicial system and law enforcement
· Oversaw trials, legal cases and punishment throughout the empire
· Ensured law and order were maintained in society

	Grand Herald/Minister Herald (Dàhónglú)
	· Managed foreign affairs including reception of envoys and diplomats
· Responsible for protocol and ceremonial duties involving foreign dignitaries

	Director of the Imperial Clan (Zōngzhèng)
	· Managed affairs related to the imperial family and extended royal clan
· Oversaw genealogies, family records and internal matters of the royal household

	Grand Minister of Agriculture (Dàsīnóng)
	· In charge of agricultural production, food supply and land management
· Managed state granaries and taxation related to agriculture

	Small Treasurer/Minister Steward (Shàofǔ)
	· Handled the imperial treasury and state finances, including income and expenditures
· Managed the emperor’s personal wealth and allotments




[bookmark: _Toc227845082]Resource 16 – ‘Who should the emperor call?’ scenario role play
Using the information from above, record the best person from the 3 lords and 9 ministers that could support each scenario below.
1. Bandits are attacking grain storages in a farming province.
A neighbouring kingdom sends envoys to discuss peace.
A major flood destroys farmland in the south.
The emperor’s carriage breaks just before a royal procession.
Corruption is suspected among local officials.
A great ancestor-worship ceremony needs to be planned for the imperial court.
The royal treasury is running short of funds for the next year.
The imperial guards spot strangers lurking near the palace gates.
A nobleman is accused of treason – he demands a trial.
A foreign prince is visiting – he must be welcomed with proper ritual.
The emperor wishes to reorganise the army in preparation for a border war.
A dispute breaks out inside the royal family about inheritance.


[bookmark: _Toc227845083]Resource 17 – Mandate of Heaven close passage activity
Complete the ‘Mandate of Heaven close passage’ below, using the word bank provided.
The Mandate of Heaven was an ancient Chinese belief that gave the________ the right to rule. It was first used during the ________ Dynasty to justify their overthrow of the Shang. According to this idea, the ruler was considered the ________ of Heaven and had the responsibility to rule in a just and fair way.
If a ruler was ________ or failed to govern properly, Heaven would show signs of its displeasure. These signs often included ________, floods or social unrest. When these disasters occurred, people believed the emperor had ________ the Mandate of Heaven.
This idea also explained the ________ cycle, where one dynasty would fall and another would take its place. The new dynasty would claim the Mandate of Heaven to ________ their rule.
Table 15 – Mandate of Heaven close passage word bank
	natural disasters
	emperor
	dynastic
	corrupt

	lost
	mandate
	Zhou
	justify


[bookmark: _Toc227845084]Resource 18 – Mandate of Heaven cycle diagram
Figure 8 – Mandate of Heaven process
[image: Diagram showing the process of the Mandate of Heaven, with the emperor sitting in the middle. A new dynasty brings peace and stability, as time goes by the new dynasty becomes an old dynasty and they begin to tax people too much, stop protecting people and therefore lose the Mandate of Heaven. They can also lose the Mandate of Heaven by not managing natural disasters well.]
Using the diagram of the ‘Mandate of Heaven’ complete the following questions:
1. What actions did an emperor have to do to lose the Mandate of Heaven?
What events or problems could cause an emperor to lose the Mandate of Heaven?
What does a new dynasty achieve once in power that supports their Mandate of Heaven?
How did the Mandate of Heaven both support and undermine emperors?
Consider you are an emperor in ancient China and there has been a significant earthquake which has impacted many people. What would you do to support your people and avoid the Mandate of Heaven being taken away from your rule? Use the sentence stems below to support your response.


Understand the situation
The Mandate of Heaven means 
	

	

	The disaster is

	

	

	If I do nothing, people might think 

	

	


Plan your actions
One way I will help the people is 
	

	

	Another action I will take is 

	

	

	A third action is 

	

	




Explain why 
	This will help me keep the Mandate of Heaven because 

	

	


Write your response
If I were an emperor in ancient China and an earthquake happened, I would 
	

	


This is important because 
	

	

	I would also 

	

	


to make sure my people feel safe. Finally, I would 
	

	


to show I am a fair and caring leader. These actions would help me keep the Mandate of Heaven because 
	

	




Exit ticket – Mandate of Heaven
Read each statement and decide whether it is Yes (true) or No (false).
Circle your answer.
1. The Mandate of Heaven was a belief that Heaven gave emperors the right to rule.
Yes / No
If an emperor ruled unfairly, people believed he would keep the Mandate of Heaven.
Yes / No
Natural disasters were seen as signs that an emperor had lost the Mandate of Heaven.
Yes / No
The Mandate of Heaven could never be taken away once given to a ruler.
Yes / No
The Zhou Dynasty first introduced the Mandate of Heaven to justify overthrowing the Shang.
Yes / No
The Mandate of Heaven required rulers to be just, fair and moral.
Yes / No


[bookmark: _Toc227845085]Resource 19 – daily life in ancient China source analysis
Understanding perspectives
Source A: Daily life of women
‘Women in Ancient China were responsible for managing the household. They prepared food, wove cloth, and cared for children. Although their work was essential to the family, women had little role in decision-making and were expected to follow the authority of male family members.’
Source A adapted from Ducksters and World History Encyclopedia
Source B: Confucian views on women
‘Women should remain in the inner part of the household and not take part in public affairs. They should devote themselves to tasks such as tending silkworms and weaving.’
Source B based off of Book of Rites (Liji) and Book of Poetry (Shijing) and explained in Asia Society Women in Traditional China
Complete the source analysis questions below, using the source displayed in the ‘Daily lives of men, women and children in ancient China’ PowerPoint.
[bookmark: _Toc227845086]Daily life of the ‘Shi’ (ruling class)
Source A
1. What type of source is Source A?
What does the source reveal about daily life for the ruling class?
Who would be the intended audience for this source? Why?


[bookmark: _Toc227845087]Daily life of the ‘Nong’ (farmers/peasants)
Source A
1. How do the farmers prepare the land for planting crops, according to the scene in the picture?
What does the presence of other people carrying baskets tell us about the teamwork or community effort in farming?
What role does the water buffalo play in the farming process shown in the image?
Why do you think farming took long hours each day?
Source B
1. Describe the housing shown in Source B.
What materials do you think were used to build these houses, and why were these materials chosen?
How is the housing of farmers/peasants different to that of the ruling class?
[bookmark: _Toc227845088]Daily life of the ‘Gong’ (craftspeople)
Source A
1. What does Source B reveal about the quality of a craftsman's work?
For what purpose would these shoes be worn? Why?
Source B
What social group would be most likely to purchase this vase?
[bookmark: _Toc227845089]Daily life of the Shang (merchants)
Source A
1. Use details from Source A to describe how merchants sold their goods.
What skills would a merchant need to sell items and manage the number of customers reflected in the source?
Source B
1. What is the message that Cha’o Ts’o is trying to convey to his audience?
Why would Cha’o Ts’o want to present merchants in this way?
How do all 3 sources reflect the role and status of merchants in ancient China?
[bookmark: _Toc227845090]Daily life of women
Source A
1. How does the writer feel about being a woman? Provide one piece of evidence to support your response.
What words or lines show that girls had fewer rights or freedom than boys?
Do you think a male or female wrote this source? Why?
Source B
1. What kind of clothes and jewellery is the woman wearing? What does that tell you about her status?
Why do you think it was unusual for a woman to become emperor in ancient China?
What challenges do you think she faced as a female ruler?
[bookmark: _Toc227845091]Daily life of children
Source A
1. What social group do you think these children come from? What evidence in the source suggests this?
Why do you think sports like Cuju were popular, especially among boys?


[bookmark: _Toc227845092]Resource 20 – daily life in ancient China cut-and-paste
Match the group with the description by cutting and pasting each group to the right description.
Table 16 – jumbled social groups and descriptions
	Group
	Description

	Ruling class
	This group lived in large family homes with relatives like grandparents, aunts, uncles and cousins. Each day, they helped with chores, boys might work in the fields or learn a trade, and wealthier boys could go to school, while girls usually helped their mothers with cooking, cleaning and looking after siblings. Some girls learned skills like music or embroidery at home. They played with toys like marbles or kites and joined in festivals, but most of their time was spent helping the family. 

	Women
	This group bought and sold goods like silk, tea, spices and porcelain. They played a key role in spreading Chinese products worldwide through trade routes such as the Silk Road. Despite their economic importance, merchants were often viewed as lower in social status because they didn’t produce goods themselves. Many became wealthy through skilful business and spent their lives travelling, bargaining and meeting new people. While some worked in markets, others embarked on long journeys facing challenges like weather and bandits. They needed to be good with money, polite and smart to succeed.

	Children
	This group were skilled artisans who made important items like pottery, silk textiles, metal tools, weapons and lacquerware. They worked in workshops for the government or private customers. Although respected for their skills, they ranked below nobles and officials in social status. Many learned their craft from family and some ran small businesses. Their detailed work was essential, producing everyday goods from cooking pots to weapons for all members of society.

	Merchants
	This group had fewer rights and were expected to obey the men in their lives, first their fathers, then husbands and later their sons. This was part of the ‘Three Followings’ system. Life for many was strict and unfair, and some had to compete with their husband’s concubines. Confucian beliefs shaped their behaviour, expecting them to be loyal, quiet, hardworking and graceful. Marriages were arranged to improve family status, and women moved into their husband’s home. Wealthier women managed the household, while poorer women worked in fields, made cloth, or cared for silkworms. Some ran small businesses or worked as midwives.

	Craftspeople
	Most people in ancient China lived in small villages of about 100 families. They worked hard on small family farms using simple tools and sometimes oxen or dogs. They grew crops like rice in the south and millet in the north, and raised animals such as goats, pigs and chickens. Their diet was simple, mostly grains and vegetables with occasional meat or fish. Peasants paid taxes to the government with a portion of their crops and worked for about a month each year on projects like building canals or city walls. Men did most farming work while women managed the household and helped with weaving or sewing. Life was often tough due to harsh weather and financial risks, but they were respected because they produced the food everyone depended on.

	Peasants
	Emperors, nobles and high officials lived in large, beautifully decorated palaces. They wore fine silk clothes, enjoyed special foods and had servants to help with daily tasks. Boys were taught to read, write, and study important books, while girls learned music, art and household management. The ruling class made laws, led ceremonies and spent time with advisors, attending banquets and enjoying arts like painting and poetry. Their lives were comfortable, filled with luxury, but they also carried the great responsibility of running the country and maintaining order.




Exit ticket – daily life in ancient China
Complete the questions below.
1. Describe one part of daily life for people in ancient China (for example work, family roles, health or leisure).
Using one source or activity from today’s lesson, describe what it shows about daily life in ancient China. (For example, a source from the PowerPoint, the cut-and-paste activity, or the symptom and remedy activity.)


[bookmark: _Toc227845093]Resource 21 – Legalism in ancient China
Using the summary of Legalism in ancient China below, highlight key information using different highlighters for the elements listed below:
Highlight key dates in one colour.
Highlight specific names of people and events in another colour.
Highlight descriptions or explanations of Legalism in a third colour.
Highlight information on the impact and legacy of Legalism in a fourth colour.
Extract from Legalism by Emily Mark. Summary of Legalism in ancient China
Legalism was a belief in Ancient China that people are naturally selfish and more likely to do wrong than right. Because of this, strict laws and harsh punishments were needed to keep order in society. Legalism was developed by Han Feizi during the Warring States Period, a time of war and chaos. The philosophy taught that morality and kindness would not control people, only laws and punishments could.
Legalism became the official philosophy of the Qin Dynasty (221–206 BCE) under the first emperor, Shi Huangdi. The Qin rulers banned other philosophies like Confucianism and even burned books and killed scholars who opposed them. Under Legalism, punishments were severe, such as heavy fines, forced labour, or military service.
Although Legalism helped the Qin control China, it was very unpopular because it was harsh and cruel. When the Qin Dynasty ended, the Han Dynasty replaced Legalism with Confucianism as the main philosophy. This did not mean that Legalism disappeared or that it no longer had any effect on the Chinese culture, however, Legalism remained a go-to philosophy throughout China's history up into modern times. Whenever a government has felt it might be losing control it has resorted to some degree of Legalism.
Source: ‘Legalism in ancient China’ by Emily Mark is licensed under CC BY-SA 4.0.
Answer the following questions about Legalism using the above summary text:
1. When was Legalism developed? Why do you think it developed during this time?
1. Under what dynasty did Legalism become official policy?
1. List some examples of punishments under Legalism.
1. Why do you think Legalism became unpopular?
1. Why have Chinese rulers/governments resorted back to Legalism over time?
1. What aspects of Legalism can be seen in our society?
1. What aspects of Legalism would not be allowed in our society? Why?
Watch Chinese Philosophies: Confucianism, Daoism, Legalism (9:00) and answer the following questions:
1. What was the main idea behind Legalism? 
What type of system did legalists advocate for? 
Complete the table below identifying key differences regarding Legalism and Confucianism.
Table 17 – differences between Confucianism and Legalism
	Confucianism
	Legalism

	
	




[bookmark: _Toc227845094]Resource 22 – types of sources
Using the types of sources identified below, place each source in the relevant column, primary or secondary source.
Table 18 – Primary or secondary source?
	Primary source
	Secondary source

	
	


[bookmark: _Toc227845095]Different types of sources on ancient China
The physical remains of the Great Wall of China, portrait of Qin Shi Huangdi made during the Qin Dynasty, student essay on Confucianism, the Confucious Classics, Historian’s speech on the importance of Daoism in China, porcelain crafts from ancient China.


[bookmark: _Toc227845096]Resource 23 – source analysis – ancient China civil service exam
Using the steps for analysing and using sources and types of sources below, complete Step 1 by answering the questions related to origin, context and purpose for each source.
[bookmark: _Toc227845097]Types of sources
art, iconography, oral tradition, writing, tools and archaeological sites
Figure 9 – steps for analysing and using sources
[image: The steps for analysing sources, with Step 1 circled in red.]
Source A
Figure 10 – a detail of a 16th century CE painted scroll showing students taking the civil service examinations which were used to select government officials throughout the history of imperial China.
[image: Image of Imperial Chinese Examination Hall, with many people lining up to take their exam.]
Source: ‘Chinese Students Taking Civil Service Exams’ by Yu Ren, Wu Tue is available in the public domain.
1. When was the source made? Does this make this source a primary or secondary source? Why/why not?
1. For a historian studying the significance of the ancient Chinese civil servant exams, can Source A be considered a primary or secondary source? Why?
1. What type of source is this? For example, written, art, archaeological tool?
Source B
Figure 11 – cells used in the civil service examinations of imperial China. Students stayed 3 days in them while taking the exam. South River School (Nanjiangxue), Nanjing, China.
[image: Image of ancient Chinese examination cells.]
Source: ‘Chinese Examination Cells’ by Dr Meierhofer is available in the public domain. 
1. What type of source is represented in Source B? 
Why do you think the examination cells were built in this way?
For a historian studying the life of a student participating in the ancient Chinese civil servant exams, could this be considered a primary or secondary source? Why?
Source C
Figure 12 – a copy of Zhu Xi's commentary on the 'Analects' of Confucius, printed during the Ming Dynasty
[image: Image of a ancient Chinese text open called the Commentaries of the Analects of Confucius.]
Source: ‘Commentaries of the Analects of Confucius’ by Dr Meierhofer is available in the public domain.
1. Why would highly regarded philosopher Zhu Xi (1130–1200) want to provide additional comments on Confucianism over 500 years after Confucius?
1. Who in ancient China would this source be targeted towards?
1. As a student in ancient China, studying under the leadership of Zhu Xi, would these comments on Confucius works be considered a primary or secondary source? Why?
Source D
Figure 13 – a portrait of Jiang Shunfu (1453–1504 CE), a civil servant of the first rank during the Ming Dynasty of China (1368–1644 CE). His rank is indicated by the 2 cranes rank badge on the front of his robes.
[image: Image of a scholar dressed in black robes and 2 people following closely behind him with scrolls.]
Source: ‘Ming Civil Servant Jiang Shunfu’ by unknown artist is available in the public domain.
1. What type of source is Source D?
1. Who is represented in this source?
1. Why would the author want to represent Jiang Shunfu in this way? Consider his appearance as well as the other people represented.
Source E
Extract from Strange Stories from a Chinese Studio by Pu Sung-ling (1640–1715). Account of what it was like to sit the civil servant exam.
When he first enters the examination compound and walks along, panting under his heavy load of luggage, he is just like a beggar. Next, while under-going the personal body search and being scolded by the clerks and shouted at by the soldiers, he is just like a prisoner. When he finally enters his cell and, along with the other candidates, stretches his neck to peer out, he is just like the larva of a bee. When the examination is finished at last and he leaves, his mind in a haze and his legs tottering, he is just like a sick bird that has been released from a cage.
Source: The Civil Service Examinations of Imperial China by Pu Sung-ling is available in the public domain.
1. What type of source is Source E?
1. Why do you think the author has written this source?
1. Who would be the intended audience for this source?
Source F
Figure 14 – Chinese students taking civil service exams, A detail of a 16th century CE painted scroll showing students taking the civil service examinations which were used to select government officials throughout the history of imperial China.
[image: Aerial painting of Chinese students taking civil service exams.]
Source: ‘Chinese Students Taking Civil Service Exams’ by unknown artist is available in the public domain.
1. Is Source F a primary or secondary source? How can you tell?
1. What does Source F reveal about the organisation of the civil servant exams?


[bookmark: _Toc227845098]Resource 24 – Plus, Minus, Interesting reflection
Table 19 – Plus, Minus, Interesting reflection table
	Plus
	Minus
	Interesting

	What were some positive aspects of the civil service exams?
How did step 1 help you understand the sources better?
	What were some negative aspects of the civil service exams?
What did you need further guidance with when using step 1 to analyse sources?
	What did you find interesting about the ancient Chinese civil service exams?
What did you find interesting about using step 1 when analysing sources?

	
	
	


Exit ticket – primary and secondary sources
Answer the question below.
What impacts whether we describe a source as a primary or a secondary source?
Write one or 2 sentences.
You may use the prompts below to help you:
Who created the source?
When was it created?
Was the person involved in the event?
What is the source being used for?
[bookmark: _Toc227845099]Resource 25 – key religions and beliefs in ancient China
Read the summaries of key religions and beliefs in ancient China and using 4 different coloured highlighters, highlight the following:
Highlight key dates in one colour.
Highlight specific names of people in another colour.
Highlight descriptions/explanations of the religion/belief in another colour.
Highlight information on the impact and legacy of the religion/belief in another colour.
[bookmark: _Toc227845100]Daoism/Taoism
Extract from Taoism by Emily Mark. Summary of Daoism in ancient China
Taoism (also called Daoism) began in China around 500 BCE and is linked to a teacher named Lao Tzu. It started as a philosophy about living in harmony with nature and later became a religion. Taoists believe in the Tao (or Dao), a natural force that connects and balances everything in the universe. The main idea of Taoism is to ‘go with the flow’ and live simply and peacefully. A key symbol of Taoism is the yin-yang, which shows that opposites like dark and light or male and female work together in harmony. Taoism became very important during the Tang Dynasty (618–907 CE) and was even made the official religion for a time. It fell out of favour as the Tang Dynasty declined and was replaced by Confucianism and Buddhism, but the religion is still practiced throughout China and other countries today.
Source: ‘Taoism’ by Emily Mark is licensed under CC BY-SA 4.0.


[bookmark: _Toc227845101]Confucianism
Extract from Confucianism by Joshua J. Mark. Summary of Confucianism in ancient China
Confucianism began in China in the 6th century BCE and was founded by Confucius (Kong Fuzi), one of China’s greatest philosophers. Confucianism teaches that people are naturally good but need strong morals, respect, and education to live a peaceful and productive life. Its goal was to create harmony in society through proper behaviour and responsibility. Confucius lived during a time of war (Warring States Period) and believed his ideas could bring order and stability. His teachings were recorded by his students in books like The Analects. Later, these writings and others became known as The Four Books and Five Classics, which formed the basis of Chinese education and government after the Han Dynasty made Confucianism the official state philosophy. Even today, Confucian ideas about respect, family, and education remain important in Chinese culture.
Source: ‘Confucianism’ by Joshua J. Mark is licensed under CC BY-SA 4.0.
[bookmark: _Toc227845102]Buddhism
Extract from Religion in Ancient China by Emily Mark. Summary of the rise of Buddhism in ancient China
Buddhism arrived in China in the 1st century CE through trade on the Silk Road. According to legend, Emperor Ming of the Han Dynasty dreamed of a golden figure flying in the sky and sent people to India to learn about Buddhism. Buddhism is a religion that began in India and teaches that life is full of suffering, but people can end suffering through wisdom, good actions, and meditation. Over time, Buddhism mixed with Chinese traditions like ancestor worship and became very popular, alongside Confucianism and Taoism. During times of war and chaos, Buddhism offered hope and peace. Buddhism also introduced the idea of ‘Hungry Ghosts’, which led to traditions like the Ghost Festival, where people make offerings to spirits. Under the Tang Dynasty (618–907 CE), Buddhism was first supported, but later some rulers saw it as a threat and closed temples. Despite these challenges, Buddhism remained an important religion in China and is still practised today.
Source: ‘Religion in Ancient China’ by Emily Mark is licensed under CC BY-SA 4.0.


[bookmark: _Toc227845103]Worked example – highlighting key information on religions and beliefs in ancient China
Extract from Taoism by Emily Mark. Summary of Daoism in ancient China
Taoism (also called Daoism) began in China around 500 BCE and is linked to a teacher named Lao Tzu. It started as a philosophy about living in harmony with nature and later became a religion. Taoists believe in the Tao (or Dao), a natural force that connects and balances everything in the universe. The main idea of Taoism is to ‘go with the flow’ and live simply and peacefully. A key symbol of Taoism is the yin-yang, which shows that opposites like dark and light or male and female work together in harmony. Taoism became very important during the Tang Dynasty (618–907 CE) and was even made the official religion for a time. It fell out of favour as the Tang Dynasty declined and was replaced by Confucianism and Buddhism, but the religion is still practiced throughout China and other countries today.
Source: ‘Taoism’ by Emily Mark is licensed under CC BY-SA 4.0.
Key:
Key dates
Names of people and events
Descriptions/explanations of the religion/belief
Impact and legacy


[bookmark: _Toc227845104]Resource 26 – definition cut and paste
The table below has words/phrases and definitions jumbled. Link the word/phrase to the appropriate definition by cutting and pasting the word/phrase next to the definition.
Table 20 – definition jumble activity
	Word/phrase
	Definition

	Hungry Ghosts
	A trade route that connected China with other parts of Asia and brought new ideas.

	Confucianism
	Quiet thinking or focusing the mind to find peace and understanding.

	Silk Road
	Honouring and remembering family members who have died.

	Buddhism
	Spirits believed to suffer after death because of sins or not being properly buried.

	Ancestor worship
	A Chinese festival where offerings are made to spirits and ancestors to keep them happy.

	Meditation
	A way of thinking about life and how to live; not always a religion.

	Daoism
	A belief system founded by Confucius that focuses on respect, family, education and moral behaviour.

	Ghost festival
	A religion that started in India and teaches how to end suffering through wisdom and good actions.

	Philosophy
	A belief system that teaches harmony with nature and ‘going with the flow’ of the universe.




[bookmark: _Toc227845105]Resource 27 – key religions and beliefs video analysis
Watch 2,000 Years of Chines History! The Mandate of Heaven and Confucius: World History #7 (from 6:35–8:12) and answer the following questions regarding Confucianism:
1. When did Confucious live? 
1. What did Confucious believe would bring a strong and peaceful society? 
What was filial piety? 
Watch Taoism | The Philosophy of Flow (from 0:00–1:15) and answer the following questions regarding Daoism:
1. What date did Daoism originate?
Who was the philosopher that introduced this belief?
What is Wu Wei? 
Watch The hidden meanings of yin and yang– John Bellaimey (from 0:00–1:30) and answer the following questions regarding Yin and Yang:
1. What does Ying and Yang symbolise? Provide an example from the video. 
How do Ying and Yang complement each other? 
Watch Buddhism Explained (from 1:00–4:00) and answer the following questions:
1. When was the Buddha born? 
What was Siddhartha sheltered from? 
What did Siddhartha see when on a trip outside of the palace? 
Why did Siddhartha give up all possessions? 
Where did the path of enlightenment lie?
Through meditation what did Siddhartha realise about ending suffering? 


[bookmark: _Toc227845106]Resource 28 – religions and beliefs Venn diagram 
Complete the Venn diagram in Figure 15 below for each religion/belief in ancient China.
On the outside circles list elements of each religion that are different from each other.
What elements of the religion/belief are individual to that religion/belief?
On the inside circles list elements of the religion/belief that are similar to each other.
What elements of each religion/belief connect to each other?
[bookmark: _Ref226564839]Figure 15 – ancient China religions/beliefs Venn diagram
[image: Venn diagram representing Daoism at the top, Confucianism on the bottom right, and Buddhism on the bottom left. With all circles overlapping in the middle.]
[bookmark: _Toc227845107]Worked example – religions and beliefs Venn diagram
Figure 16 – worked example ancient China religions/beliefs Venn diagram
[image: Venn diagram representing Daoism at the top, Confucianism on the bottom right, and Buddhism on the bottom left. With all circles overlapping in the middle.]


[bookmark: _Toc227845108]Resource 29 – Plus, Minus, Interesting – ancient Chinese religions/beliefs
Complete a Plus, Minus, Interesting chart in Table 21 below for each religion/belief outlining:
One positive feature of the religion/belief.
One negative feature of the religion/belief.
One interesting fact you learned about the religion/belief.
[bookmark: _Ref226565083]Table 21 – PMI chart ancient Chinese religions/beliefs
	Plus
	Minus
	Interesting

	One positive feature of the religion/belief.
	One negative feature of the religion/belief.
	One interesting fact you learned about the religion/belief.




[bookmark: _Toc227845109]Resource 30 – ancient China religions/beliefs debate
Conduct a debate in your group to the statement ‘_________________ would be the most helpful belief system in a time of war’:
Each member of the group chooses a different religion/belief as the blank in the statement. For example, Daoism, Confucianism and Buddhism.
Individually, write down 3 reasons why you think your chosen religion/belief would be most helpful in a time of war.
Using one of the connective terms in Table 22, provide a sentence after each reason that highlights the impact that reason would have in a time of war.
One student begins the debate and provides their reason and impact.
Students will have the opportunity to rebut that statement after each student has finished speaking.
Continue the debate until each student in the group has stated all their reasons.
[bookmark: _Ref226565152]Table 22 – connective terms that link cause and effect
	Led to
	Resulted in
	Therefore
	As a result

	Consequently
	Due to
	Because
	For this reason


[bookmark: _Toc227845110]Worked example – ancient China religions/beliefs debate
Religion/belief – Daoism
Reason for religion/belief to be chosen in a time of war – provides peace and stability.
Sentence linking reason to impact – Daoism provides peace and stability, as a result people in ancient China would be less likely to participate in war in the first place.
[bookmark: _Toc227845111]Resource 31 – ancient Chinese religion/beliefs PEEL paragraph
Complete a PEEL paragraph answering the question, ‘How did Confucianism, Daoism and Buddhism influence ancient Chinese society?’ using the process outlined below:
Highlight the various elements of a PEEL paragraph in the sample below using different colours.
In one colour highlight the point or topic sentence.
In a different colour highlight the examples or evidence.
In a different colour highlight the effect or explanation of how the example influenced ancient Chinese society.
Underline connective words/phrases that connect cause and effect.
In a different colour, highlight the linking sentence that links the information in the paragraph back to the question.
[bookmark: _Toc227845112]Sample paragraph – Daoism
Daoism influenced Ancient Chinese society by promoting harmony with nature and a balanced way of life. Daoists believed in the Tao, meaning ‘The Way’, which taught that people should ‘go with the flow’ and live simply. The yin-yang symbol represents this idea of balance between opposites, like light and dark or male and female. These beliefs encouraged people to avoid conflict, live peacefully, and value nature, which reduced stress during times of political chaos. Daoism also influenced Chinese art, medicine, and even government policies that focused on natural harmony. Therefore, Daoism shaped Chinese culture by teaching people to seek balance and peace, making it an important philosophy in ancient China.
1. Using the scaffold in Table 23, co-construct a PEEL paragraph with your teacher on a different religion/belief.
[bookmark: _Ref226565248]Table 23 – PEEL paragraph scaffold
	Point/topic sentence
	Example/evidence
	Effect/explanation
	Link

	Sentence that introduces the main idea and also reflects the language of the question.
	Specific information including events, names, key terms and evidence from sources.
	What impact did this religion have on ancient China’s development?
	Link back to the question and your main point.

	
	
	
	


Independently complete a PEEL paragraph for the remaining religion/belief using the scaffold in Table 24 below.
[bookmark: _Ref226565271]Table 24 – PEEL paragraph scaffold
	Point/topic sentence
	Example/evidence
	Effect/explanation
	Link

	
	
	
	


[bookmark: _Toc227845113]Worked example – PEEL paragraph highlighting
Daoism influenced Ancient Chinese society by promoting harmony with nature and a balanced way of life. Daoists believed in the Tao, meaning ‘The Way’, which taught that people should ‘go with the flow’ and live simply. The yin-yang symbol represents this idea of balance between opposites, like light and dark or male and female. As a result, these beliefs encouraged people to avoid conflict, live peacefully, and value nature, which reduced stress during times of political chaos. Therefore, Daoism shaped Chinese culture by teaching people to seek balance and peace, making it an important philosophy in ancient China.
Exit ticket – religions and beliefs in ancient China
Complete this independently at the end of the lesson.
1. Identify one belief system studied today.
☐ Confucianism 
☐ Daoism
☐ Buddhism
When did this belief system emerge? (Use the class timeline to write the period or dynasty.)
Describe one main idea of this belief system.


[bookmark: _Toc227845114]Resource 32 – Qin Shi Huangdi video analysis
Watch The incredible history of China’s terracotta warriors (4:31) and complete the following questions:
1. What did farmers in 1974 find that has become one of the most important archaeological finds in history? 
How did emperor Qin Shi Huangdi become the first emperor of China? 
What were some of his accomplishments? 
How did he attempt to become immortal? 
What was found in his tomb/necropolis?
What are the figurines made from? 
What makes each warrior unique? 
Why have they not excavated Qin Shi Huangdi’s tomb? 


[bookmark: _Toc227845115]Resource 33 – Qin Shi Huangdi cloze passage
Using the words in Table 25 below, complete the cloze passage with the correct words.
Qin Shi Huangdi was the first _______________ of a unified China. He became king of the ______________ state at the age of thirteen and later conquered all of the _______________ states. In 221 BCE, he declared himself ‘First Emperor’ and started the Qin _______________. Qin Shi Huangdi was known for unifying the _________________ system, standardizing weights and measures and building the __________ Wall. He ordered the burning of ______________ to control ideas and buried scholars who disagreed. His most famous legacy is the ______________ army, thousands of clay soldiers buried near his tomb. Although he was considered a strong leader, he was also remembered for his ________________ laws and strict punishments as well as his search for an elixir to grant him immortality. After his death in ____________ BCE, the dynasty quickly ended after the country rose in rebellion and was replaced by the Han Dynasty.
[bookmark: _Ref226565426]Table 25 – cloze passage words
	Qin
	210
	warring
	harsh
	dynasty

	emperor
	Great
	books
	terracotta
	writing




[bookmark: _Toc227845116]Resource 34 – Qin Shi Huangdi contestability of sources 
In pairs, read the sources below and complete the following:
1. Complete the following source analysis questions for each source:
When was the source made? How does this context (events/time surrounding the source) impact on the authors perspective (point of view).
Who made the source? How does this impact on how we view Qin Shi Huangdi’s rule?
What is the message the source is trying to tell its audience? Is there any bias reflected in the message?
Why do you think the person(s) has this perspective on Qin Shi Huangdi?
1. Place each source on the source tug of war scale in Figure 17, labelling whether the source provides a positive, negative or neutral representation of Qin Shi Huangdi.
1. For each source, write down why you placed the source on that area of the scale. You may like to include a quote from the source to reinforce your reasoning.
Source A – image and extract of inscriptions at Mount Tai
[bookmark: _Ref226565670]Figure 17 – rock inscriptions on Tai’shan (Mount Tai) Shandong Province, praising emperor Qin Shi Huangdi for all his achievements.
[image: Mount tai rock inscriptions.]
Source: Mount Tai rock inscriptions by Rolf Muller, is licensed under CC BY-SA 3.0.
Extract from Mount Tai rock inscription by Qin Shi Huangdi (221–210 BCE). Qin Shi Huangdi ordered his achievements to be recorded in stone at Mount Tai.
‘A new age is inaugurated by the Emperor;
Rules and measures are rectified,
The myriad things set in order,
Human affairs are made clear.
Tools and measures are made uniform,
The written script is standardized;
Wherever the sun and moon shine,
Wherever one can go by boat or by carriage,
Men carry out their orders
And satisfy their desires.
Great is the virtue of our Emperor
Who pacifies all four corners of the earth ...
Men delight in his rule,
All understanding the law and discipline.’
Source: Inscription of the First Emperor of China by Qin Shi Huangdi is available in the public domain.
Source B – quote from Li Si, Qin Shi Huangdi’s chief minister
Extract from Records of the Grand Historian by Sima Qian (94 BCE). Sima Qian has quoted Li Si (Qin Shi Huangdi’s chief minister) from imperial archives. Sima Qian was a significant historian during the Han Dynasty and was committed to recording history comprehensively and without bias.
All is done correctly, all according to plan. The Emperor in his wisdom inspects all four quarters of his realm; high and low, noble and humble, none dare overshoot the mark; no evil or impropriety is allowed, all strive to be good men and true. 
Source: Quote from Li Si (Qin Shi Huangdi’s chief minister) from Records of the Grand Historian by Sima Qian is available in the public domain.
Source C – statue of emperor Qin Shi Huangdi 
Figure 18 – modern statue of emperor Qin Shi Huangdi at Lintong District, near the terracotta warriors
[image: Image of a large statue, wearing a scholar hat and holding a sword.]
Source: Qin Shi Huangdi Statue at Lintong is licensed under CC0 1.0.
Source D – extract from Jia Xi’s essay Faults of the Qin Dynasty
Extract from Faults of the Qin dynasty by Jia Xi (180–170 BCE). Jia Xi was a Confucian scholar and official during the Han dynasty, writing about the failures of the Qin dynasty.
Had the Second Emperor been even a mediocre ruler who knew how to employ local and capable persons ... had he emptied the prisons and reduced harsh punishments ... had he reduced taxation and statutes to alleviate oppression ... he would have brought peace and quiet to the world.
Source: Faults of the Qin dynasty by Jia Xi is available in the public domain.
Source E – quote from Li Si’s memorial
Extract from Records of the Grand Historian by Sima Qian (94 BCE). Sima Qian has quoted Li Si (Qin Shi Huangdi’s chief minister) from Li Si’s memorial. Li Si is justifying the burning of books of any previous scholar not from the Qin dynasty.
Your servant suggests that all books in the imperial archives, save the memoirs of Qin, be burned … Anyone referring to the past to criticize the present should, with all members of his family, be put to death …The books not to be destroyed will be those on medicine, divination, agriculture, and forestry.
Source: Quote from Li Si (Qin Shi Huangdi’s chief minister) from Records of the Grand Historian by Sima Qian is available in the public domain.
[bookmark: _Toc227845117]Qin Shi Huangdi source tug of war
Figure 19 – Qin Shi Huangdi source tug of war scale
[image: Diagram representing highly negative on the left, neutral in the middle and highly positive on the right.]
Exit slip – Was Qin Shi Huangdi a great ruler?
Write 4 sentences only – one sentence for each part of PEEL.
Point: I think Qin Shi Huangdi was a __________________ ruler.
Evidence: One piece of historical evidence that supports this is __________________.
Explain: This evidence shows that __________________.
Link: Overall, this means Qin Shi Huangdi should be considered __________________.


[bookmark: _Toc227845118][bookmark: _Toc112681296][bookmark: _Toc148102973]Learning sequence 3 – impact and legacies of ancient China
The learning intention for Learning sequence 3 is for students to explain the impact and significance of contact and conflict, and China’s historical and cultural legacy over time. Generalised success criteria are provided in the sample program. Teachers should contextualise these success criteria for each lesson. 
The following activities should be altered to meet the needs of students and adapted to suit the school context.
[bookmark: _Toc227845119]Resource 35 – Silk Road video analysis
Watch The Silk Road and Ancient Trade: Crash Course World History (0:00–3:22) and answer the following questions:
1. Why is the Silk Road not considered a single road? 
1. Why was the production of silk kept a secret in ancient China? 
1. What did the Chinese use silk for? 
1. List 3 other products and resources that were traded along the Silk Road. 
1. What were the main impacts of silk on society?
[bookmark: _Toc227845120]Resource 36 – map of the Silk Road
[bookmark: _Ref226565926]Figure 20 – map of the Silk Road
[image: Map of the Silk Road trade routes throughout Asia, the Middle East and Europe.]
Source: ‘Silk Road in the I century AD‘ by Kaidor is licensed under CC BY-SA 4.0.
Using the map of the Silk Road in Figure 20, answer the following questions:
1. Where does the ‘main route’ of the Silk Road begin and end?
Which continents does the Silk Road connect?
Why do you think the Silk Road is described as a network and not just a single road?
Which seas and oceans do you see connected to the Silk Road routes?
Why do you think traders would have stopped at different cities instead of travelling the whole route in one go?
What might have been the impact of traders from various countries stopping at towns and cities along the Silk Road?
[bookmark: _Toc227845121]Resource 37 – trading on the Silk Road
Goal 
You are a merchant trading on the Silk Road. Your goal is to trade all your products in return for products from other teams, so at the end you are the richest merchant on the Silk Road.
Rules
1. Each group can only trade with the group next to them. For example, group 1 only trades with group 2, and group 2 can trade with groups 1 or 3.
1. You must trade one product for another and give the appropriate amount of money to the merchant if there is a difference in value.
1. You cannot skip a trade.
1. Every 3 turns ‘bandits’ stop one trade from happening (no goods are exchanged in that turn).
1. The game continues until everyone has used all of their money and the richest merchant is named.
[bookmark: _Toc227845122]Western Europe
Goods
	Horses
2 points
	Saddles
1 point
	Grapevines
1 point
	Animal furs
1 point
	Honey
1 point
	Gold
3 points
	Silver
2 points


Money
	1 unit
	1 unit
	1 unit
	1 unit
	1 unit

	1 unit
	1 unit
	1 unit
	1 unit
	1 unit




[bookmark: _Toc227845123]Middle East
Goods
	Glassware
1 unit
	Woolen blankets
1 unit
	Textiles
1 unit
	Camels
2 units
	Slaves
2 units
	Weapons
3 units 
	Armour
2 units


Money
	1 unit
	1 unit
	1 unit
	1 unit
	1 unit

	1 unit
	1 unit
	1 unit
	1 unit
	1 unit


[bookmark: _Toc227845124]Central Asia
Goods
	Fruits
1 unit
	Dogs (exotic animals)
2 units
	Cinnamon
1 unit
	Silver
2 units
	Gold
3 units
	Ginger
1 unit
	Rugs
1 unit


Money
	1 unit
	1 unit
	1 unit
	1 unit
	1 unit

	1 unit
	1 unit
	1 unit
	1 unit
	1 unit




[bookmark: _Toc227845125]Eastern Asia
Goods
	Porcelain
2 units
	Tea
1 unit
	Dyes 
1 unit
	Precious stones
3 units
	Bronze artefacts
3 units
	Medicine
2 units
	Lacquerware
1 unit


Money
	1 unit
	1 unit
	1 unit
	1 unit
	1 unit

	1 unit
	1 unit
	1 unit
	1 unit
	1 unit


[bookmark: _Toc227845126]Ancient China
Goods
	Silk
3 units
	Paper
1 unit
	Gunpowder
2 units
	Perfumes
1 unit
	Ivory
2 units
	Rice
1 unit
	Salt
1 unit


Money
	1 unit
	1 unit
	1 unit
	1 unit
	1 unit

	1 unit
	1 unit
	1 unit
	1 unit
	1 unit


[bookmark: _Toc227845127] Resource 38 – Warring States Period mapping activity
Figure 21 – map of the different dynasties and states fighting against each other during the Warring States Period
[image: Map of the different Warring States represented in different colours.]
Source: ‘Map of Warring States of China & Qin conquest‘ by Simeon Netchev is licensed under CC BY-NC-ND.
1. List the different dynastic regional rulers fighting during the Warring States Period.
1. What is the name of the original dynasty that controlled most of China?
1. Looking at the map and the geographical location of the Qin, why do you think the Qin had an advantage over other states?
1. What state do you think was the most vulnerable to an attack? Why?
1. Thinking about their geographical location, what could be some reasons as to why each state was fighting against each other?
1. Who was the dynasty that had the greatest control at the end of the Warring States Period?
[bookmark: _Toc227845128]Resource 39 – power and survival in the Warring States 
Use the sources to complete Table 26.
For each source:
1. Identify what the source suggests about the state (What is this source telling you?).
Identify the key feature (for example, army, geography, wealth, leadership, laws).
Decide whether this is a strength or a weakness.
Explain how this affects the state’s power.
How does this help the state become stronger, or make it weaker?
What might happen as a result?
Note: the sources in this lesson are based on real historical texts from ancient China. These texts were written over 2,000 years ago and help historians understand how people lived and ruled during the Warring States period.
Some of the texts used include:
· Han Feizi, a collection of essays outlining Legalist ideas about law, power and control 
· Records of the Grand Historian by Sima Qian, a foundational work of Chinese history covering over 2,000 years 
· Zuo Zhuan is a record of events, speeches and conflicts from early Chinese history.
Teachers can direct students to the following accessible resources for further reading:
· Records of the Grand Historian facts for kids 
· Han Feizi facts for kids 
· Chinese historiography facts for kids 


Source A – Qin (Legalism and control)
‘When the law is applied equally and strictly, the state becomes strong. Rewards encourage people to serve the state, and punishments prevent disorder.’
— Adapted from Han Feizi
Source B – Chu (size and control)
‘Chu was large and rich in land and resources, but its great size made it difficult for rulers to maintain control over distant regions.’
— Adapted from Records of the Grand Historian
Source C – Zhao (military reform)
‘King Wuling of Zhao ordered his soldiers to wear the clothing of northern nomads and practise horseback riding and archery, strengthening the army.’
— Adapted from Records of the Grand Historian
Source D – Wei (wealth and vulnerability)
‘The central states gained wealth from fertile land and trade, but their position made them vulnerable to attack from surrounding states.’
— Adapted from Zuo Zhuan
Source E – Han (weakness and survival)
‘Han was weaker than the larger states and often relied on alliances and careful strategies to survive between powerful neighbours.’
— Adapted from Records of the Grand Historian
Source F – Qi (wealth and scholarship)
‘Qi was prosperous and became a place where scholars gathered. Rulers valued knowledge and discussion of ideas.’
— Adapted from Records of the Grand Historian
Source G – Yan (isolation and defence)
‘Yan was distant from the central states and focused on defending its borders against northern groups.’
— Adapted from Records of the Grand Historian
[bookmark: _Ref226566072]Table 26 – student analysis table
	State
	What does the source suggest?
	Key feature
	Strength or weakness?
	How does this affect power?

	Qin
	The state becomes strong through strict laws, rewards and punishments
	Strong laws and government control (Legalism)
	Strength
	Strict laws create order and discipline, leading to a strong army and greater power

	Chu
	
	
	
	

	Zhao
	
	
	
	

	Wei
	
	
	
	

	Han
	
	
	
	

	Qi
	
	
	
	

	Yan
	
	
	
	


Independent writing
Question
Which state had the strongest claim to power during the Warring States period? Explain your answer using evidence from the sources.
Instructions
Write 2 paragraphs using the PEEL structure. Each paragraph should:
focus on one reason why your chosen state was powerful
use evidence from a source
explain how this influenced the state’s power.
PEEL structure
P (Point): state your idea
E (Evidence): use a source to support your idea
E (Explain): explain how this shows power (cause → effect)
L (Link): link back to the question
Sentence scaffold
Use the following sentence starters to assist you:
One reason this state was powerful was …
Source ___ suggests that …
This shows that …
This meant that …
This was important because …
Therefore, this state had a strong claim to power because …


[bookmark: _Toc227845129]Resource 40 – paper and printing in ancient China
Source A
Figure 22 – 13th century CE wooden printing plate and paper bank note from the Chinese Yuan Dynasty (1271–1368 CE)
[image: An ancient Chinese wooden printing plate and the bank note it created.]
Source: ‘Yuan Dynasty Bank Note & Plate’ by PHGCOM is licensed under CC BY-SA.
Source B
Figure 23 – ancient Chinese paper making process
[image: A diagram representing the different phases of making paper in ancient China. Step 1 is to find raw materials, step 2 is to soak and pound the raw materials, step 3 is to cook the materials in boiling water, step 4 is to wash and stir the materials, step 5 is to form sheets using a mould, step 6 is to press and dry the sheets.]
Source C
Figure 24 – an example of the calligraphy of Cai Xiang, an 11th century CE Chinese calligrapher.
[image: A close up image of a document written in Chinese calligraphy with multiple stamps in red.]
Source: ‘Calligraphy of Cai Xiang’ by Cai Xiang is available in the public domain.
[bookmark: _Toc227845130]Source questions
1. What does Source A reveal about other ways paper was used in ancient China?
1. Briefly describe the process of paper making that is shown in Source B 
1. Who might be the intended audience of the artistic style shown in Source C?
1. How might paper and calligraphy (decorative and formal style of writing) as shown in Source C, have helped Chinese rulers or scholars share ideas?
1. Do you think everyone in ancient China had access to paper and writing? Why or why not?


[bookmark: _Toc227845131]Resource 41 – Venn diagram comparison of modern paper and ancient Chinese paper
Complete the Venn diagram below outlining the similarities of modern paper making and uses and ancient Chinese paper making and uses in the centre, and the differences on the outside circles.
Figure 25 – Venn diagram comparison of paper making and uses
[image: Venn diagram representing modern paper on the left and ancient Chinese paper on the right with circles overlapping in the middle.]
Exit ticket – life without paper
Students complete the exit ticket independently at the end of the lesson.
Question
How would your life be different today if paper had never been invented in ancient China?
In your response, describe at least 2 areas (for example, communication, school and learning, records, art or money).
Optional sentence starters (for support)
Without paper, my life would be different because …
One change would be in …, because …
Another change would be in …, because ...
[bookmark: _Toc221459230][bookmark: _Toc227845132]Resource 42 – end of unit exit ticket
Complete the exit ticket.
1. Write the names of your 3 favourite lessons from this unit.
For each one, write one or two sentences explaining why it was your favourite (for example, what you learned, what you enjoyed, or what helped you understand).
Write one new thing you learned about the ancient past in this unit.
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