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[bookmark: _Toc112681289][bookmark: _Toc227838801]Overview
[bookmark: _Toc168398232]This sample program of learning addresses the focus area Historical context 1 (core): The ancient past. The activities are designed to allow students to develop historical knowledge related to the ancient past. Students have opportunities to develop historical knowledge and understanding of the past, as historical concepts, historical skills and the process of historical inquiry are introduced and applied to a range of ancient societies. Additional support for this program, including sample teaching resources, is available on the Planning, programming and assessing History 7–10 webpage.
[bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc227838802]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning.
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students. Teachers may edit those provided and can write and use additional learning intentions and success criteria. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhance student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc227838803]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 10 weeks in 60-minute lesson sequences This duration can be adapted to suit the school context.
[bookmark: _Toc112681290][bookmark: _Toc227838804]Outcomes
A student:
HI4-CON-01 describes continuity and change over a period of time in relation to a historical context
HI4-CPP-01 describes different contexts and perspectives of the past
HI4-INQ-01 explains the meaning and context of sources as part of a historical inquiry
History 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc227838805]Learning sequence 1 – How do we know about the ancient past?
The following learning sequence is designed to be completed in approximately 6 hours. It aligns to Term 1 in the History Stage 4 (Year 7 and Year 8) – sample scope and sequence.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – finding clues about the past – sources and evidence
Outcome
HI4-CON-01
Content
Sources of evidence supporting theories of the migration of humans and the development of societies around the world
Concepts
Cause and effect
Skills
Analysis and use of sources
	Lesson overview
In this lesson, students learn how historians use primary and secondary sources as evidence to understand early human life and migration.
Suggested duration: 2 hours 
Prior learning: students should have a basic ability to observe and describe images and objects using simple factual statements.
Key vocabulary: source, primary source, secondary source, evidence, archaeologist, historian, fossil, migration, originated, ancestors, DNA, adaptation, inference.
Related resources: Activity 1, Activity 2.
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
different types of sources and they will describe what these sources show about early humans and how they moved around the world.
Success criteria
I can:
identify a range of source types (for example, fossils, tools, cave art, maps)
distinguish between primary and secondary sources
describe what a source shows about early humans using simple, factual statements.
Core lesson
Activity 1 – evidence and the past – How do we know?
Teacher think-aloud and modelling – introducing sources
· I am going to use some new history words today. When historians study the past, they don’t guess. They use sources as clues.
· A source is something we get information from. It helps us find out what happened in the past.
· Now, I’m thinking about the word ‘primary’. In History, it means the evidence comes directly from the time being studied. So, a primary source must come from the time we are studying. It was made or used by people who lived at that time. That means it gives us first-hand clues. Examples might be stone tools, fossils, footprints or cave art.
· Next, I’m thinking about the word ‘secondary’. In History, it means the source was created later by someone who was not there at the time. It is created to explain what happened in the past. Examples include textbooks, models and documentaries.
· When we use information from sources to work out what happened in the past, we call that evidence.
Hook and guided questioning
Teacher says:
· Let’s imagine something.
· In about 3,000 years, archaeologists dig up your school. They find a mobile phone, a timetable and a canteen menu.
· I’m thinking: ‘These objects were used by you, right now, at this time. So they come from the time being studied. This means they are …’
Ask (choral response): ‘Are these primary or secondary sources?’
Teacher continues:
· Now, I imagine something else. A historian in the future uses those objects to write a book about what school life was like long ago.
· I’m thinking ‘The book was not made at the time. It was made later to explain the past. So it must be a …’
Ask: ‘Is the book a primary or secondary source?’
Follow-up: ‘Why is the book different from the original objects?’
Model thinking
Use the See, Think, Wonder thinking routine to help students slow down, observe closely and develop historical thinking skills.
Show the Aboriginal art from Appendix 1 in the student resource pack. Ask students what they see, think and wonder.
I see:
Students describe only what they can observe.
Encourage them to focus on shapes, materials, markings and physical features.
Remind them not to guess or interpret at this stage.
I think:
Students infer what the objects might have been used for and what they show about daily life, skills or technology in ancient societies.
Guide them to base their thinking on what they observe.
I wonder:
Students pose questions that emerge from the source. These may relate to how the tools were made, who used them, how knowledge was passed on or what other evidence might exist.
Modelled response
See (What do you notice?)
· I can see a large animal that looks like a kangaroo painted in white. I can also see a human figure in red holding a long object that looks like a spear or hunting tool. The figures are painted on a rock surface using simple lines and natural colours.
Think (What do you think it shows?)
· I think this image shows a hunting scene. It suggests that Aboriginal peoples hunted animals, such as kangaroos, for food and used tools, such as spears. The painting may be showing important Knowledge about how to hunt or how people survived on the land.
Wonder (What questions do you have?)
· I wonder who painted this image and how long ago it was created. I also wonder if the picture is telling a story or teaching a lesson about hunting, animals or respecting Country.
Complete Table 2 – identifying sources from Activity 1 in the student resource pack (sources can be found in Appendix 1 of the student resource pack).
Gradual release of responsibility. I do, we do, you do.
I do
Display Table 2 – identifying sources from Activity 1.
Model completing the first row (Aboriginal rock art – Kakadu).
Explain that: ‘A primary source is first-hand evidence created at the time. Rock art is something made in the past by the people who lived at the time. This makes it a primary source. I can describe what it shows: animals, stories, culture and connection to Country.’
We do – collaborative practice
Display Table 2 – identifying sources from Activity 1
Move to the second row (Ancient ruins, Palace of Knossos) and complete it with students.
To check for understanding, use prompting questions such as:
Was this created at the time or after the time?
Is this first-hand evidence?
What does this ruin show us about how people lived?
Fill in the blank columns as a class, ensuring students use accurate reasoning.
You do together – collaborative practice (Think-Pair-Share)
Instruct students to complete the next row (Lascaux cave art (France), using a Think-Pair-Share.
Students should:
Think individually.
Pair to compare classifications and descriptions.
Share responses with the class.
You do – independent practice
Students complete the final row (Human migration map) independently.
Remind students to use the definitions:
primary: created at the time
secondary: created by someone who was not there at the time to explain events.
· Check for understanding by collecting a response from all students (for example, thumbs up/down) before moving on.
Activity 2: How do we know early humans moved around the world?
Activate prior knowledge by asking students what they already know about how humans moved across the world. Use this to gauge starting points. For example:
How can sources show movement or change?
Students name one type of evidence from Activity 1.
Part A 
Watch the video Map Shows How Humans Migrated Across The Globe (2:23).
After watching the video, the teacher uses a choral response to check whole-class understanding with the following questions:
How long ago did the movement of peoples first begin?
From which region of the world did the first humans begin to migrate?
Part B 
Display Figure 1 – early human migration map and support students’ interpretation of the migration map. Inform students that this is a secondary source.
Ask:
In which part of the world did the movement of people begin?
In which directions did people travel?
Which continents were reached?
What is one thing that stayed the same and one thing that changed as humans migrated over time?
Modelled response
· When I look at the map, I first find where the movement begins. I can see that the arrows start in East Africa. This tells me that the earliest humans lived there. The arrows then move north and spread into Asia and Europe, which shows the first migrations out of Africa.
· Now I focus on the red arrows. I can see that they begin in Asia and move east towards Australia. This suggests that after people had already spread through Asia, later groups continued travelling further east. This represents later waves of human migration over time.
Part C 
Guided class reading of the adapted article from When and where did our species originate?
Teacher note: read the adapted passage aloud as a class. Pause regularly to explain or unpack difficult vocabulary and complex ideas. Using the article, model how to identify different types of evidence that support migration theories.
Teacher think-aloud:
· Now I’m thinking about evidence. Fossils are real bones from the past, so they are primary evidence. DNA is also strong evidence because it shows how closely related different groups of people are. If the oldest human fossils and the oldest DNA patterns are found in Africa, that tells us humans first lived there.
Explain:
· This evidence supports the Out of Africa model because it shows the earliest human remains are in Africa.
· DNA shows all modern humans are closely related and trace back to Africa. So scientists use this evidence to explain why they believe humans started in Africa and later migrated to other continents.
Students complete the following questions 
Where did early humans first live?
Which model do scientists now mostly agree is correct?
Complete the following sentences. 
Early humans started spreading out of Africa about ___________ years ago.
DNA evidence helps scientists because it shows that ________________________.
What is one type of evidence scientists use to learn about early humans?
Why is Australia important in the story of early human migration?
Concluding the lesson
Students complete a short exit activity. Each student selects one source used in the lesson and writes 3 sentences for each response:
Identify whether the source is a primary or secondary source.
State one thing the source shows about early humans or migration.
Evidence of learning
Evidence is collected through:
choral responses during questioning (primary versus secondary; map interpretation)
completed Table 2 from Activity 1 (accurate identification of source type and factual description of what the source shows)
responses to Activity 2 questions about human migration and the Out of Africa model
the exit activity in the concluding task.
	

	[bookmark: _Toc112681291]Lesson 2 – How do we know about the past? – Archaeologists, historians and sources
Outcome
HI4-CPP-01
Content
Sources of evidence of ancient societies, including art, iconography, oral tradition, writing, tools and archaeological sites
Concepts
Perspectives
Skills and tools
Analysis and use of sources
	Lesson overview
In this lesson, students learn how archaeologists and historians use different types of evidence to interpret the past and what sources reveal about ancient societies.
Suggested duration: 2 hours 
Prior learning: students should have a basic understanding of:
the difference between primary and secondary sources
what a source shows using careful observation (what they can see, not guesses)
how evidence is used to learn about the past.
Key vocabulary: archaeologist, historian, artefact, oral tradition, iconography, writing, tools, evidence, primary source, secondary source and inference.
Related slides: PEEL slide deck.
Related resources: Activity 3, Activity 4.
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how archaeologists and historians interpret the past differently based on the types of evidence they use and will begin to apply these approaches to analyse sources from ancient societies.
Success criteria
I can:
identify whether a source is primary or secondary
describe the difference between the work of an archaeologist and a historian
describe what they see in a source using accurate detail(s).
Core lesson
Teacher note: teachers should ensure they have explicitly taught the meaning of the following terms: ‘art’, ‘iconography’, ‘oral tradition’, ‘writing’, ‘tools’, ‘archaeologist’ and ‘historian’ before starting with the activity.
Hook question
‘If there were no photos, no videos, no internet … how would anyone know our society existed?’
Briefly collect examples on the board (objects, buildings, writing, stories) to introduce the idea of evidence.
Activity 3 – historians and archaeologists
Introduce and define new terminology for students, including ‘archaeologist’ and ‘historian’.
Students match each task in Table 4 – historians or archaeologists (see student resource pack) to the correct expert by writing the letter ‘H’ for Historian and ‘A’ for Archaeologist in the second column.
As a class, discuss the following question: How might an archaeologist and a historian describe the past differently? Think about the types of sources each one uses and what kind of information they focus on.
Modelled response
Model the thinking process by explaining:
· An archaeologist and a historian both study the past, but they use different types of sources. An archaeologist works with physical evidence, such as artefacts, bones and buildings. A historian works mainly with written and oral sources, such as letters, books and stories. This means they may describe the same past in different ways because they focus on different evidence.
Guide a whole-class discussion using the question: How might an archaeologist and a historian describe the past differently?
Use targeted prompts, such as:
· What kind of sources does an archaeologist use?
· What kind of sources does a historian use?
· How could this change what each one notices or explains about the past?
The teacher then works through the PEEL PowerPoint, modelling a description of how archaeologists and historians work together to understand the past. This supports students to consolidate and organise their understanding of the different roles of archaeologists and historians by structuring known information into a clear written response.
Activity 4 – What clues did ancient societies leave behind?
Students examine pictures of sources from ancient societies (see Appendix 2 in the student resource pack) and complete Table 5 – physical sources, including:
Egyptian wall art
Hieroglyphics
Stone tools
Stamp seal
Pyramids of Giza.
Modelled example (think-aloud)
Project the Egyptian wall art and use a Teacher think-aloud to model historical reasoning.
Teacher says:
· When I look at this source, I first identify what type of source it is. I can see that this is a type of art. Now I am going to think aloud about what it might tell us.
· I notice the figures, colours and symbols. Because this is artwork, I know it was created by people in the past to show what was important to them. So, I can infer (what I can see and what I already know) that this artwork might give us information about their religion, their stories or their everyday life.
· So, my thinking is this is an artwork, and artworks can help us understand what people believed, what they valued and how they lived.
Explain to students that some ancient societies did not have a system of writing. They shared knowledge through spoken stories. Introduce the concept of oral traditions.
Have students engage with Part A and Part B from Activity 4 – What clues did ancient societies leave behind?
Part A requires students to listen to the story.
Part B requires students to draw one thing from the story that shows what was important to people in an ancient society.
Concluding the lesson
Conduct an exit ticket by asking the following questions:
Which clues tell us about daily life?
Which sources tell us about beliefs or ceremony?
Which sources tell us about technology or environment?
Modelled example
Use the Egyptian wall art to answer the following question: Which clues tell us about daily life?
Answer: this image shows people hunting, which was part of daily life and survival. It helps us understand how people accessed food and interacted with their environment.
Differentiation
Support
Provide sentence starters, such as:
· This shows that people might have …
· This suggests they understood …
Allow pair discussion before writing. To help with answering the question, students are to use the word bank:
· toolmaking
· family groups
· ceremony
· trade
· learning
· survival
· community.
Extension
What similarities or differences can you see in what these 2 sources reveal?
Evidence of learning
Evidence is gathered through students’:
matching of tasks to archaeologists and historians
descriptions of sources using accurate detail
responses showing correct links between sources and daily life, beliefs or ceremony, and technology or environment
contributions to class discussion demonstrating understanding of how archaeologists and historians use different types of evidence.
	

	Lesson 3 – evidence from Lake Mungo – understanding Aboriginal Histories and Cultures
Outcome
HI4-INQ-01
Content
Sources of evidence of Aboriginal and Torres Strait Islanders’ Histories and Cultures
Concepts
Significance
Skills and tools
Analysis and use of sources
	Lesson overview
In this lesson, students learn how evidence from Lake Mungo and Aboriginal rock art reveals insights into Aboriginal Histories and Cultures, including life, beliefs and Connection to Country.
Suggested duration: 2 hours 
Prior learning: students should have a basic understanding of:
identifying sources and classifying them as primary or secondary
describing what they can see in a source using accurate observation
recognising that sources provide evidence about the past
the different roles of archaeologists and historians in studying the past.
Key vocabulary: Lake Mungo, evidence, source, artefact, human remains, burial practices, ochre, culture, beliefs, connection to Country, significance, Aboriginal Histories, Aboriginal Cultures, rock art
Related resources: Activity 5, Activity 6.
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
investigating sources of evidence from Lake Mungo to understand what they reveal about Aboriginal Histories and Cultures in the ancient past.
Success criteria
I can:
identify at least one source of evidence from Lake Mungo
describe what the source shows about Aboriginal life or Culture
explain why this evidence is significant for understanding Aboriginal Histories.
Core lesson
Teacher note: Aboriginal and/or Torres Strait Islander peoples should be aware that links in this source may contain images, voices and names of deceased persons.
Students engage in a historical inquiry using the Lake Mungo virtual excursion and video material. The inquiry focuses on identifying and interpreting different sources of evidence that provide information about Aboriginal Histories and Cultures.
Activity 5 – historical inquiry – Lake Mungo
Access the Lake Mungo virtual excursion.
Explain to students that they will investigate Lake Mungo to identify sources of evidence that reveal Aboriginal Histories and Cultures in the ancient past.
Direct students to view selected sections of the virtual excursion.
The historical inquiry scaffold can be found in Appendix 3 (see student resource pack) and used to support this activity.
Use the following sections to support the inquiry.
Mungo Lady and Mungo Man and burial customs:
Focus on evidence from human remains and burial practices, including cremation, ceremonial burial and the use of ochre, to identify what this evidence reveals about Aboriginal beliefs and Cultural practices.
Ancient people:
Focus on artefacts and evidence, such as stone tools, food remains, trade materials and fossilised footprints, to identify what this evidence shows about daily life, movement and resource use.
After students have explored the 2 sections, check for understanding and link to prior learning.
Teacher think-aloud:
· Earlier, we learned that modern humans first lived in Africa and later migrated to Australia. Now that we have seen the evidence from Lake Mungo, we can use it to understand what happened after that migration.
Check for understanding (choral)
1. Where did modern humans first originate according to the Out of Africa model?
1. What evidence at Lake Mungo shows that people reached Australia long ago?
1. How does the burial evidence and artefacts help us understand how these early people lived and what they believed?
Suggested answers
1. Modern humans first originated in Africa and later migrated to other parts of the world including Australia.
2. Human remains (such as Mungo Man and Mungo Lady), burial sites and ancient hearths show that people were living in Australia tens of thousands of years ago.
3. Burial evidence (including ceremonial burials and the use of ochre) shows that people had spiritual beliefs and cultural practices. Artefacts such as stone tools, food remains and footprints show how people hunted, gathered food, moved across the landscape and used resources in their daily lives.
Support students to identify sources of evidence. Ask guiding questions, such as:
What types of evidence are shown in these sections of the virtual excursion?
Which of these are archaeological sources?
Which sources provide information about Aboriginal Histories and Cultures?
Guide students to interpret the evidence. Prompt students to consider:
What does this evidence show about how Aboriginal peoples lived at Lake Mungo?
What does the evidence suggest about beliefs, practices or connections to Country?
Support students to explain the significance of this by asking: Why are these sources important for understanding Aboriginal Histories and Cultures in Australia?
Teacher note: teachers may choose to use a pre-emptive scaffold to support students in identifying sources, making inferences and explaining significance. Scaffolding can be adjusted or removed as students demonstrate confidence.
Activity 6 – Knowledges of Country – Kakadu rock art
Teacher note: teachers may need to support students’ understanding of Aboriginal styles of art before this activity. The resource Fact sheet: Aboriginal rock art may be beneficial.
Visual introduction
Display Figure 2 – Kakadu rock art in the student resource pack. Ask students to look silently first. Project or write 3 simple observation prompts on the board, such as:
1. What shapes or figures do you notice?
1. Describe the people, animals or symbols you can see in the artwork.
1. What colours, patterns or actions are shown?
Modelled response
1. I notice human-like stick figures and animal shapes. The figures have long arms and legs, and some appear to be holding long objects.
2. I can see several human figures painted in white, red and yellow. Some figures look like they are running or moving. I can also see animal shapes that may represent kangaroos or other land animals. Some figures are holding what look like spears or tools.
3. The colours used are mainly red, white and yellow on a brown rock surface. The figures are outlined in simple lines and dots. The actions shown look like hunting, moving or dancing, which suggests the artwork may be showing an important activity or story from daily life or culture.
Guided observation and description
Students explore Aboriginal Knowledge systems through rock art from Burrungkuy, Nanguluwurr and Ubirr.
Students use the websites to view images and read short descriptions before completing Table 6 – types of artworks in the student resource pack. Teacher to model the first example – X-ray-style barramundi fish. To assist students, sentence starters have been provided in Table 7 – sentence starters. 
Concluding the lesson
Exit ticket
With a partner, answer the question below: 
What is one thing this artwork shows about life or Knowledges on Country?
Differentiation
Support
Provide sentence starters. For example:
· This evidence shows that people …
· This suggests that life on Country involved …
Allow students to talk first before writing. Use a visual example of ‘describe versus interpret’ to model what is expected.
Example model (for display)
· Describe: The painting shows a person holding a long object.
· Interpret: This might suggest the object was a spear used for hunting, but it could also have had a ceremonial meaning.
This supports students to move beyond a basic description and consider an interpretation.
Extension
Which type of evidence provides the strongest insight into how people lived on Country? Why?
Students write one short paragraph using:
· evidence
· explanation
· reasoning.
Evidence of learning
Evidence is gathered through:
student identification of at least one source of evidence from Lake Mungo
student descriptions of what the evidence shows about Aboriginal life, Culture or beliefs
student explanations of why the evidence is significant for understanding Aboriginal Histories and Cultures
student contributions during class discussion demonstrating accurate use of evidence and respectful understanding of Aboriginal perspectives.
	


[bookmark: _Toc215819962]

[bookmark: _Toc227838806]Learning sequence 2 – How is history recorded, organised and investigated?
[bookmark: _Hlk215146716]The following learning sequence is designed to be completed in approximately 7 hours. It aligns to Term 1 in the History Stage 4 (Year 7 and Year 8) – sample scope and sequence. 
Table 2 – Learning sequence 2 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 4 – foundations of citizenship in the ancient world
Outcomes
HI4-CON-01, HI4-CPP-01
Content
Foundations of citizenship in antiquity
Concepts
Continuity and change
Skills and tools
Comprehension
	Lesson overview
In this lesson, students explore how different ancient societies defined citizenship by identifying who belonged, who held power, and the rights and responsibilities associated with participation in public life.
Suggested duration: one hour
Prior learning: students should have a basic understanding of:
the idea of belonging to a group or community
simple concepts of rules and fairness in everyday settings
using information from short texts to identify key ideas (who, what, where).
Key vocabulary: citizenship, belong, exclusion, rights, responsibilities, power, participation, society, continuity, change, comparison, ancient society, political power, public life.
Related resources: Activity 7.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how different ancient societies decided who belonged, who had rights and what responsibilities people had.
Success criteria
I can:
identify who could and could not belong in at least one ancient society
describe one right and one responsibility in an ancient society.
Core lesson
Activate prior knowledge
Ask: What does it mean to be a citizen today?
Chart student responses such as ‘belonging’, ‘rights’, ‘responsibilities’, ‘participation’ and ‘community decision-making’.
Use this to gauge students’ starting points before introducing the ancient context.
Activity 7 – citizenship in antiquity
Teacher think-aloud:
· Before we start, I’m going to think out loud about what today’s learning is about.
· When I hear the phrase ‘foundations of citizenship in antiquity’, I stop and break it down. Foundations means the beginning or the basic ideas. Citizenship is about who belongs and who has rights. Antiquity means the ancient world.
· So, I’m thinking today we are not just learning facts about one place. We are trying to understand how different ancient societies decided who belonged, who had power, what rights people had and what responsibilities they had.
· I also know that historians don’t just look at one society in isolation. They compare. So, as we look at Egypt, China, Greece and Rome, I’m going to be asking myself: What is the same across these societies and what is different?
· That way, I can see what stayed the same over time and what changed in how citizenship worked in the ancient world.
Guided reading
Note: some students may find key vocabulary in the text challenging. Definitions have been provided; however, depending on the school context and student needs, additional explanation, examples or discussion may be required to support understanding.
Key definitions
Assembly: a meeting of citizens where they discussed important issues and voted to make decisions about laws and how their society was run.
Democracy: a system of government where the people have the power to make decisions, usually by voting.
Hierarchy: a system where people are ranked from highest to lowest based on their power or importance.
Nobles: wealthy and powerful people who helped the ruler govern and often owned land.
Pharaoh: the king or ruler of ancient Egypt. The pharaoh had total power and was believed to be chosen by the gods.
Instruct students to carefully read each information section. Direct their attention to the 4 focus questions below:
Who could belong and have power?
Who was excluded?
What rights did people have?
What responsibilities did people have?
Pause after each section (Egypt, China, Greece, Rome) and check for understanding with brief oral questions, such as:
Who could belong and have power in this society?
Who was excluded?
What is one right and one responsibility people had?
Emphasise that citizenship was not simply a right but a role requiring public participation (for example, attending the Assembly or serving on juries).
Student task
Students complete Table 8 – citizen or not a citizen for:
ancient China
ancient Greece (Athens)
ancient Rome.
Teacher circulates, prompting:
Which group had political power here?
What evidence shows a right?
What responsibility is mentioned in the text?
Continuity and change (whole-class discussion)
After the table is completed, lead a class discussion. Ask:
What is one similarity (continuity) in citizenship across these ancient societies?
What is one difference (change) in how citizenship worken in these socities?
Record responses on the board under 2 headings:
Continuity (what stayed the same)
Change (what was different).
Concluding the lesson
Exit ticket
Students complete one question from Table 9 – exit ticket in one sentence:
Who could belong in one ancient society that you studied?
What is one similarity in who had rights across ancient societies?
Use responses to assess whether students can:
identify belonging and exclusion
recognise patterns across societies
use historical language accurately.
Evidence of learning
Evidence is gathered through:
student completion of the citizenship comparison task for ancient China, ancient Greece (Athens) and ancient Rome, identifying who could and could not belong
student identification of at least one right and one responsibility in an ancient society
student contributions during class discussion identifying similarities and differences in citizenship across societies
exit ticket responses demonstrating accurate use of historical language and understanding of belonging, rights and responsibilities.
	

	Lesson 5 – recording the past – written and oral traditions and perspectives
Outcome
HI4-CPP-01
Content
Western and non-western traditions of historical inquiry
Concepts
Perspectives
Skills and tools
Perspectives and interpretations
	Lesson overview
In this lesson, students learn how citizenship in ancient societies determined belonging, rights and responsibilities, and how these varied across China, Greece and Rome.
Suggested duration: 2 hours 
Prior learning: students should have a basic understanding:
that people in the past can record information in different ways
that sources can be used to learn about the past
of identifying simple information from short texts and images
of describing what they can see or read using clear, factual statements.
Key vocabulary: written tradition, oral tradition, record, account, perspective, context, role in society, culture, knowledge holder, historical source, reliability, limitation, interpretation.
Related resources: Activity 8, Activity 9.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how different cultures record and share history in different ways, including through written and oral traditions.
Success criteria
I can:
identify one written and one oral method of recording history
describe how and why different cultures record history differently 
describe how a person’s context and role in society can influence the perspective shown in their account.
Core lesson
Activate prior knowledge
Ask: How do people today record important events or stories?
Chart responses (videos, books, social media posts, news articles, family stories, speeches).
This helps students recognise that multiple recording methods continue to coexist.
Teacher note: briefly introduce the idea that different cultures have different ways of recording and passing on knowledge. Explain that some traditions rely mainly on written texts, while others rely on oral traditions, which use memory, repetition, storytelling, performance and the authority of community knowledge holders.
Emphasise to students that:
· both written and oral traditions aim to preserve knowledge about the past
· both methods have strengths and limitations
· both are valuable sources in historical inquiry
· oral knowledge systems are highly sophisticated, carefully structured and passed down across many generations.
Activity 8 – historian profiles
Teacher note: to support students in understanding the background, context and perspective of each historian or knowledge holder, additional information may be required beyond the profile cards. The following websites can be used to provide further detail:
· Herodotus
· Tacitus
· Sima Qian
· Aboriginal Elders.
Teacher steps
1. Each student will read all 4 profile cards found in Table 10 – historical profiles:
Herodotus
Tacitus
Sima Qian
an Aboriginal Knowledge Holder (Elder).
5. Students read their card silently. No teacher explanation is required. If needed, allow students to use the supporting websites to clarify:
where and when the person lived
what their job or role in society was
how they recorded or shared history.
Teacher think-aloud: modelling perspective
Teacher models how to think about context and perspective:
· When we read a historical account, we don’t only ask what is being said. We also ask who is saying it and why. A person’s culture, job, social position and beliefs shape what they choose to record and what they leave out. This is called perspective.
Model with one example (for example, Tacitus):
· Tacitus was a Roman senator writing about emperors and politics. Because he was part of the elite, his writing mainly shows the viewpoints of people in power. This helps me understand whose voices I am hearing and whose voices I might not be hearing.
For each of the 4profiles, answer the following questions:
Who
Who was this person and where did they live?
What was their role in society?
How
How did they record or share history? (Written or oral.)
Perspective
What part of society does their account mainly show?
Whose voices might be missing?
Students use the answers to complete Table 11 – how historians recorded history for all 4 profiles.
Provide sentence starters (on the board or slide), such as:
This person lived in … and their role was …
They recorded history by …
Their account mainly shows the perspective of … because …
Modelled example
· Tacitus lived in ancient Rome in the 1st and 2nd century CE. He was a Roman senator, which means he was part of the ruling class and worked in government.
· He recorded history by writing books about emperors and political events. This means his history is a written source.
· Because Tacitus was an elite Roman and close to people in power, his writing mainly shows the perspective of rulers and politicians. He focused on emperors, corruption and how power was used in Rome. This means we learn a lot about government and leadership, but we hear less about the lives of ordinary people, women or enslaved people.
· So, his background and social position shaped what he chose to record and whose stories were told.
Whole-class consolidation
Lead a short discussion and ask:
Which historians wrote from positions of power?
Which perspectives are easier to hear: rulers, officials, communities or ordinary people?
How does oral history preserve different perspectives from written history?
Differentiation
Extension
Ask students the following question and encourage discussion:
· Compare written and oral methods of recording history. Which might be more reliable for understanding different aspects of the past? Why?
Activate prior knowledge
Begin with the reflection question: How do people today record important events or stories?
Allow students to suggest examples such as photos, videos, books, social media and family stories. Ask them to record their ideas. 
Activity 9 – history telephone (oral versus written comparison activity)
Teacher note: a short story has been provided for teachers to use, but teachers may use a story relevant to their context.
Choose a group of 8 to 10 students (or multiple small groups).
Method A: oral chain (no writing)
1. Teacher whispers the story to Student 1.
1. Student 1 whispers it to Student 2, and so on.
1. The final student retells the story aloud to the class.
Method B: written chain (summary + rewrite)
1. Teacher gives Student 1 the story in writing to read silently.
1. Student 1 writes a 2 to 3-sentence summary from memory and passes only the summary to Student 2.
1. Student 2 reads the summary, then writes a new 2 to 3-sentence summary and passes it on.
1. The final student reads their version aloud to the class.
Reveal the original story 
Now display or read the original story to the whole class (project it on the board or read it slowly once).
As a class, compare the final oral and written versions:
What parts stayed the same?
What details changed or disappeared?
What changed more: facts or descriptions, feelings, motives?
How did the method affect what was kept or lost?
What are some values and limitations of oral recording?
What are some values and limitations of written recording?
Venn diagram comparison
Students work in pairs or as a class to complete the Venn diagram comparing oral and written traditions. Ensure that students use the following instructions when completing the diagram:
· On the left side, write facts about written history.
· On the right side, write facts about oral knowledge.
In the middle, write what they both do to help people remember and share the past.
Concluding the lesson
Exit ticket
Students answer one of the following questions found in Table 12 – exit ticket. Students respond in a single sentence: 
What is one strength of oral storytelling?
What is one strength of written records?
How are oral and written traditions similar?
Differentiation
Support
Provide a small word bank: ‘oral’, ‘written’, ‘memory’, ‘story’, ‘accuracy’, ‘community’.
Offer sentence starters, such as:
· This method records history by …
· A strength of this method is …
Allow students to talk through ideas before writing (summary and Venn diagram).
Extension
Ask: Which method might be more reliable in different situations? Why?
Add a deeper Venn prompt, such as: What questions does each method raise about how we understand the past?
Optional quick write: How could oral and written traditions work together to record an important event?
Evidence of learning
Evidence is gathered through:
student identification of one written and one oral method of recording history
student explanations of how and why different cultures record history in different ways
student completion of the historian profile activity and comparison of oral and written traditions
exit ticket responses demonstrating accurate use of historical language and understanding of strengths and similarities of oral and written traditions.
	

	Lesson 6 – dating the past – how archaeologists place evidence in time
Outcome
HI4-CON-01
Content
Use of science and technology in historiography and archaeological practices
Concepts
Continuity and change
Skills and tools
Comprehension
	Lesson overview
In this lesson, students investigate how archaeologists and historians use relative and absolute dating methods to place evidence in time, and explain continuity and change in past societies.
Suggested duration: 2 hours 
Prior learning: students should have a basic understanding of:
identifying and describing sources as evidence about the past
recognising that generally archaeologists study physical remains and historians study written and oral sources
describing what objects and images show using careful observation
simple ideas about change over time from earlier lessons on ancient societies.
Key vocabulary: archaeologist, historian, historiography, dating methods, relative dating, absolute dating, stratigraphy, typology, carbon dating, dendrochronology, thermoluminescence, continuity, change, context, layer, stratum.
Related resources: Activity 10, Activity 11.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how archaeologists use scientific dating methods to place evidence in time, and how these methods help us understand continuity and change in past societies.
Success criteria
I can:
identify the difference between relative and absolute dating methods
describe continuity and change by comparing objects or activities across older and newer layers
describe how dating methods help historians understand the context of past human activities.
Core lesson
Teacher step-out – What are dating methods?
Remind students that evidence helps historians understand what happened in the past, but dating methods help us work out when it happened. Explain that archaeologists and historians use different methods to place events and objects in time. Introduce and define the following terms, using simple examples where needed:
· Absolute dating – finding an exact or approximate date for an object or event (for example, using scientific testing).
· Archaeologist – studies the past by examining physical evidence such as artefacts, buildings and human remains.
· Artefacts – objects made or used by people in the past that help us learn about how they lived.
· Historian – studies the past mainly through written and oral sources.
· Historiography – the study of how history is written and interpreted over time.
· Relative dating – placing objects or events in order (older or newer) without knowing the exact date.
Check for understanding before returning to the activity by asking students to:
give one example of evidence that might need dating
explain whether relative or absolute dating would be used.
Activity 10 – dating methods
Teacher note: pause the video after each chapter (for example, soil layers/strata, relative dating, typology, absolute dating) to explicitly unpack key terms and concepts with students. Briefly discuss and question to check understanding before continuing, ensuring students understand how each method helps archaeologists determine the age of sources.
Watch the video Archaeological Dating Methods Explained - Relative and Absolute (7:16) and pause to explain the dating methods using simple, accessible language.
Relative dating:
Stratigraphy: deeper = older; higher = newer.
Typology: comparing styles or shapes of tools/objects across time.
Teacher note: explain that while stratigraphy usually shows older layers beneath newer ones, the order of layers and objects can sometimes become disturbed. Movement can occur due to natural processes, such as animals burrowing, earthquakes, flooding and erosion, as well as human activities, such as building, digging and farming. These processes can mix layers and objects, so archaeologists must consider possible disturbances when interpreting stratigraphic evidence.
Absolute dating:
Carbon dating: measures radioactive carbon in organic remains.
Dendrochronology: counts tree rings to find exact years.
Thermoluminescence: measures stored energy in heated objects (for example, pottery) to estimate when they were last heated.
After watching the video, students will answer the following prompts:
What is the difference between a relative dating method and an absolute dating method?
Name one relative dating method and explain how it helps archaeologists.
Name one absolute dating method and explain how it helps archaeologists.
Extension
Which dating method do you think would be most useful for studying ancient human remains? Explain your thinking in one sentence.
This activity helps students apply what they learned from the video and builds their confidence in identifying and classifying dating techniques.
1. Place students into pairs or small groups.
1. Provide students with short dating method examples to sort, such as:
You find 2 pots in different soil layers.
You want to know the age of a piece of burnt wood in a fire pit.
You compare spearhead shapes to see which came first.
You study tree rings in an old wooden post.
You test a broken pottery shard to find out when it was last heated.
Students read each example closely and classify it in Table 13 – relative or absolute dating, using 2 decisions:
Is this relative or absolute dating?
Which method is being used?
Check for understanding
While students complete the sorting task, circulate and check for understanding in the moment. To prompt thinking and clarify misconceptions, use targeted probing questions, such as:
What clue in this scenario helps you identify the dating method being used?
Does this method give an exact date or does it place things in order?
What type of material does this method rely on?
Would this method still work if the object was damaged or incomplete?
Use student responses to:
correct misunderstandings immediately
restate key ideas aloud for the class where needed
reinforce the difference between relative and absolute dating.
After the sorting task, step students through the cloze passage (see the student resource pack) together as a form of guided consolidation.
Read each sentence aloud, pause at the gap and prompt students to suggest the correct term from the word bank in Activity 10 before completing the cloze passage. This supports students to rehearse and secure their understanding of the 4 dating methods before moving on.
Activity 11 – reading the layers – What can the past tell us?
1. Display Figure 6 – stratigraphy diagram in the student resource pack.
1. Use the See, Think, Wonder thinking routine found in Table 15 – See, Think, Wonder to slow down thinking and build historical observation skills.
I see:
students describe only what they can observe (objects, shapes, materials, colours, depth).
I think:
students infer what the objects might tell us about daily life, technology or the environment at the time
encourage evidence-based thinking: ‘What in the picture made you think that?’
I wonder
students pose questions that arise from the diagram (for example, ‘Why did pottery change?’, ‘Did people live differently in deeper layers?’ and ‘What might the existence of iron suggest?’)
1. Explicitly teach the 2 key principles of stratigraphy:
the deepest layers are the oldest
the upper layers are the most recent.
Check for understanding by asking: ‘If 2 objects are found in the same layer, what might that mean?’
1. Students complete Table 16– stratum level. 
4. Students to answer the questions found under Table 16 – stratum level.
These questions move from observation to inference and then explanation.
Students should refer directly to the diagram when answering.
1. Look at Stratum E, D and C and provide answers to:
What objects can you see in each of these layers?
What is one clear difference between the objects in Stratum E and the objects in Stratum D? 
1. Some layers have more objects than others. Choose one explanation from below and use the image to support it:
Fewer people lived there at that time.
A natural event (such as flooding or erosion) may have affected what was left behind.
Some objects may not survive well over long periods of time.
Another explanation you can justify from what you see in the diagram.
1. Look at the mudbrick house and pottery in Stratum D.
What do these remains suggest about how people were living at this time?
How is this different from what the objects in Stratum E suggest about earlier ways of life?
1. Imagine that a mobile phone was found in Stratum B.
Why would a mobile phone in this layer be unexpected when you look at the other objects in Stratum B?
What might this suggest about what happened to the layers after they were originally formed?
How could this make it difficult for archaeologists to correctly date objects using stratigraphy?
Differentiation
Support
Provide a simplified word bank: ‘older’, ‘newer’, ‘tools’, ‘food’, ‘daily life’, ‘change’, ‘same’.
Use a Think-Pair-Share before writing answers.
Extension
Ask high-potential students to compare 2 layers and write a response to: ‘Which layer shows the greatest change? What might have caused it?’
Concluding the lesson
Exit ticket
Students complete a short exit ticket using the stratigraphy diagram from the lesson.
Students write one sentence that describes how a dating method (for example, stratigraphy or typology) helps them recognise this change.
Evidence of learning
Evidence is gathered through:
student identification of the difference between relative and absolute dating methods
student classification of dating scenarios using appropriate methods
student explanations of continuity and change by comparing objects or activities across older and newer layers
student descriptions of how dating methods help historians and archaeologists understand the context of past human activities
exit ticket responses demonstrating accurate use of dating terminology and correct links between observed change and dating methods.
	

	Lesson 7 – understanding time in history – chronology, BCE and CE
Outcome
HI4-CON-01
Content
· Terminology related to time, including before common era (BCE) and common era (CE), and concepts such as chronology and periodisation
Concepts
Continuity and change
Skills and tools
Comprehension
	Lesson overview
In this lesson, students learn how dating methods help archaeologists place evidence in time and identify continuity and change in past societies.
Suggested duration: 2 hours 
Prior learning: students should have a basic understanding of:
ordering events using words such as ‘first’, ‘next’ and ‘last’
reading simple dates and recognising years in everyday contexts
describing changes over time in familiar contexts (for example, their own life).
Key vocabulary: BCE, CE, chronology, periodisation, timeline, sequence, decade, century, millennium, scale, Gregorian calendar.
Related resources: Activity 13, Activity 14.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how historians use chronological terms and time systems to organise events and describe changes over time.
Success criteria
I can:
identify the meaning of key terms such as ‘BCE’, ‘CE’, ‘chronology’ and ‘periodisation’
sequence events in the correct order on a timeline
describe what changes over time can be seen on a timeline.
Core lesson
Explicitly teach key time-related terms using Table 17 – glossary (such as BCE, CE, millennium, century, decade, chronology, periodisation).
Give students mixed-up time-unit cards (for example, year, decade, century, millennium).
In pairs, students sort the terms from shortest to longest in terms of time.
Create a class hierarchy poster showing the correct order.
Step-out: seeing timelines first
Before asking students to construct a timeline, pause the lesson and explicitly show examples of timelines.
Play the video How to Use a Timeline (1:50). Instruct students to watch for:
what a timeline looks like
how time moves from left to right
how events are spaced and labelled.
Pause the video at key moments to highlight:
dates placed in order
labels above or below the line
the idea that timelines help us see time, not just read about it.
Teacher think-aloud:
· Now that I’ve seen examples of timelines, I know they are a way of organising events in time so we can see what happened first, next and later.
· I also notice that timelines move in one direction, usually from left to right, showing time passing.
Gradual release of responsibility. I do, we do, you do.
I do – teacher modelling
1. Model a simple timeline
Draw a horizontal timeline on the board.
Mark a clear centre point and label it ‘CE begins’.
Label the left side ‘BCE’ and the right side ‘CE’.
1. Teacher think-aloud while modelling
I’m thinking carefully about how time works on a timeline.
In BCE, the numbers get smaller as time moves forward. So, 3000 BCE comes before 1000 BCE.
In CE, the numbers get larger as time moves forward. So, 500 CE comes before 1500 CE.
6. Model placing dates on the timeline
Place one BCE date and one CE date on the timeline.
Explain your reasoning aloud:
I placed this date here because it is earlier/later.
I know it belongs on this side because it is BCE/CE.
We do – guided practice
1. Shared decision-making
Provide the class with 2 to 3 mixed dates (700 BCE and 500 CE).
Ask students to help you:
decide the correct order
suggest where each date belongs on the shared timeline.
8. Check understanding through questioning
Which date comes first? How do you know?
Does this date belong on the BCE or CE side?
What happens to the numbers as time moves forward here?
You do – independent practice
Students then complete Activity 13 – timeline construction as part of the independent practice.
Part A: ordering dates (BCE and CE)
Provide students with an individual timeline sheet. Instruct them to place the following dates in chronological order from earliest to most recent:
10,000 BCE
2008 BCE
54 BCE
33 CE
1008 CE
2008 CE.
Remind students that:
BCE dates move towards the year 1 as time progresses
CE dates move away from the year 1 as time progresses
BCE dates appear on the left of the timeline and CE dates on the right.
Circulate to check for correct sequencing and placement, prompting students to justify their choices.
Teacher note: explicitly teach and model how the scale works before students begin. Show students that 1 year = 5 cm and demonstrate how this looks on a timeline, using a ruler, so students understand that distances must match time, not be evenly spaced by eye.
Part B: personal timeline
Students create a scaled timeline showing 5 major events from their own life.
Guide students to:
1. Draw a straight horizontal line using a ruler (or use the provided blank timeline).
1. Apply the scale: 1 year = 5 cm.
11. Mark their birth year at the start of the timeline.
12. Measure and plot each event at the correct distance from their birth year using the chosen scale.
13. Label each event with:
the year
a short description (for example, started primary school, moved house, first overseas trip).
14. Add a clear title and an arrow to show the direction of time.
Activity 14 – Why Is there no year zero (0)?
Tell students that the calendar we use today is called the Gregorian calendar, and that different cultures have created different ways to measure time.
Ask: How might calendars change over time if people are the ones who create them?
This helps students recognise that time systems are not universal and can shift.
Information (teacher-guided)
Read aloud the adapted reading passage ‘Keeping track of time’, which provides a brief explanation of BCE and CE. Clarify that:
the system was created in the 6th century
zero was not part of European mathematics at the time
the system counted directly from 1 BCE to 1 CE.
Highlight that this affects how timelines are drawn and how historians describe when events occurred.
Guided reading plus notes
Students read the adapted passage based on the following article Keeping time: The history, origin and meanings of B.C. and A.D.
They read with a partner, or as a guided reading activity, to support comprehension. 
Students complete Table 18 – note-taking sheet by recording answers as dot points to the following questions:
Who created the BC/AD system?
When did they create it?
What was the system based on?
Why wasn’t zero used in the timeline?
What changed when BCE/CE was introduced?
Teacher note: during the guided reading ensure that you:
· pause to unpack new terms and historical context
· prompt students to find describing words rather than explanations or evaluations
· support students to record short, precise notes rather than full sentences.
Writing task
Students write a short paragraph describing why there is no year zero, using the PEEL scaffold provided in the student resource pack:
P – Point: state the idea that the timeline moves from 1 BCE straight to 1 CE.
E – Evidence: explain who created the BC/AD system and when it was developed, and include the fact that zero did not exist in the European number system at the time.
E – Example: refer to the timeline to show that there is no year zero between 1 BCE and 1 CE.
L – Link: describe how this affects how historians place events on timelines today.
Differentiation
Support
These adjustments reduce cognitive load and ensure all students can access the core skill of describing time systems.
· Provide sentence starters: ‘In BCE, the years count ___ because …’, ‘A century is ___ years …’
· Use colour-coded BCE (blue) and CE (red) cards for sorting. Allow students to sketch timelines before writing. 
· Provide a word bank: ‘BCE’, ‘CE’, ‘chronology’, ‘sequence’, ‘millennium’, ‘century’.
Concluding the lesson
Exit ticket
Students complete a short exit ticket.
Students complete the following task:
Place the dates 54 BCE and 33 CE in order from earliest to most recent.
Evidence of learning
Evidence is gathered through:
student identification and correct use of key chronological terms (BCE, CE, chronology and periodisation)
student sequencing of events and dates in the correct order on a timeline
student construction of a scaled personal timeline showing accurate placement of events
exit ticket responses demonstrating accurate sequencing of BCE and CE dates and correct use of historical vocabulary.
	


[bookmark: _Toc215819963]

[bookmark: _Toc227838807]Learning sequence 3 – Why does the past matter today?
The following learning sequence is designed to be completed in approximately 7 hours. It aligns to Term 1 in the History Stage 4 (Year 7 and Year 8) – sample scope and sequence.
Table 3 – Learning sequence 3 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 8 – protecting the past – the Terracotta Warriors – loss, threat and preservation
Outcome
HI4-INQ-01
Content
· Ancient sites that have disappeared, been threatened or have been protected and preserved
Concepts
Significance
Skills and tools
Analysis and use of sources
	Lesson overview
In this lesson, students learn how the Terracotta Warriors have been lost, threatened and preserved, and what they reveal about ancient Chinese society and beliefs.
Suggested duration: 3 hours
Prior learning: students should have a basic understanding of:
using sources as evidence to learn about the past
what an artefact or image shows using accurate observation
how sites and objects can help us understand beliefs and daily life in ancient societies.
Key vocabulary: Terracotta Warriors, artefact, archaeological site, evidence, rediscovery, threat, environment, excavation, tourism, conservation, preservation, protection, significance, World Heritage, belief, afterlife, ancient Chinese society.
Related resources: Activity 15, Activity 16.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how the Terracotta Warriors disappeared from human knowledge, how the site is threatened today and how it is protected and preserved so we can learn about ancient China.
Success criteria
I can:
describe why the Terracotta Warriors were buried and how the site disappeared
identify how the site is threatened today (for example, environment, excavation or tourism)
explain how the Terracotta Warriors are protected and preserved
use evidence from a source to describe what we can learn about ancient Chinese society and beliefs.
Core lesson
[bookmark: _Toc221012257]Activity 15 – lost, threatened and preserved – the Terracotta Warriors of Xi’an
Introduce the inquiry
Display Figure 9 – the Terracotta Army, Shaanxi Province.
Ask:
What do you notice about this figure?
What do you think this figure was made for?
Introduce the inquiry question and read it aloud:
How have the Terracotta Warriors been lost, threatened and protected?
Part A – Lost – How did the Terracotta Warriors disappear?
Students read the short passage about why the warriors were buried and how they were rediscovered.
Teacher think-aloud:
· The warriors were buried on purpose as part of a tomb. Over time, people forgot where the site was. Even though the figures still existed underground, the site disappeared from human knowledge.
Check for understanding
1. Why were the Terracotta Warriors originally built?
1. Why did the site disappear from people’s knowledge?
1. How was the site rediscovered?
Part B – Threatened – What is putting the Terracotta Warriors at risk today?
Students read the passage on threats to the site.
Teacher think-aloud:
· When the warriors were underground, the soil helped protect them. Once they were uncovered, changes in air, light and humidity began to damage the clay and paint. Visitors and excavation can also place the site at risk.
Check for understanding
1. What environmental factors threaten the Terracotta Warriors after they are uncovered?
1. How can visitors and human activity threaten the site?
1. Why can excavation itself be a threat to ancient sites?
Part C – Protected – How are the Terracotta Warriors cared for today?
Students read the passage on conservation and protection.
Highlight:
controlling temperature and humidity
using conservation methods to protect fragile paint and clay
monitoring cracks and damage
leaving some areas buried
managing visitors.
Check for understanding
1. What actions are being taken to protect and preserve the Terracotta Warriors?
1. Why is leaving some parts of the site buried an important protection strategy?
1. How does World Heritage listing help protect ancient sites?
Part D – Evidence – Terracotta warrior
Display Figure 10 – Chinese Terracotta Warriors.
Model observation and inference
· When I look at this image, I first describe only what I can actually see.
· I can see 2 clay figures. One figure is kneeling on one knee at the front, and the second figure is standing behind it. Both figures are wearing armour made from small rectangular plates. I can see detailed facial features, including a moustache and carefully shaped hair. I can also see different clothing and body positions.
· From these details, I can infer that these figures were meant to represent real soldiers and that rank or roles were important, because one soldier is kneeling while the other is standing. The detailed armour and faces suggest that skilled craftspeople made these figures.
· I am using what I can see in the image, instead of guessing, as evidence.
Students complete Table 20 – artefact analysis and answer:
What material is the figure made from?
What details can you see in the clothing, hair or armour?
Is the figure life-size? What does this suggest about its importance?
What role might this figure represent?
What does this figure suggest about beliefs about the afterlife?
In one sentence: What does this artefact tell us about ancient Chinese society?
Inquiry question
Students write a short paragraph, using the PEEL structure, answering the inquiry question: How have the Terracotta Warriors been lost, threatened and protected?
Remind students to include:
why the warriors were buried and how the site disappeared
one way the site is threatened today
one way the site is protected or preserved
one reason why protecting the site helps us learn about the past.
Activity 16 – to dig or protect? Decisions about the Terracotta Warriors 
Ask the inquiry question: Should archaeologists continue excavating the Terracotta Warriors or should they focus on protecting and preserving the warriors that have already been uncovered?
Record ideas in Table 21 – evaluating excavation and preservation of the Terracotta Warriors. Students record:
reasons to continue excavating Terracotta Warriors
reasons to prioritise preservation and restoration
evidence from today’s sources
decision and justification.
Divide class into 2 teams:
Team A – continue excavation
Team B – prioritise protection and preservation.
Appoint roles for equitable participation. See Table 22 – roles and responsibilities:
Researchers: collect information from class notes and sources.
Speakers: present their team’s ideas clearly.
Rebuttal specialists: respond to the other team’s points.
Note-takers: record key ideas during discussion.
Evidence Managers: make sure their team uses sources as evidence.
Timekeepers/coordinators: keep the group organised and on task.
Debate structure:
Round 1: Team A presents reasons to continue excavating the Terracotta Warriors.
Round 2: Team B presents reasons to prioritise protection and preservation of the existing site.
Round 3: rebuttals (each team responds using evidence).
Round 4: open the floor to questions from the class.
Concluding the lesson
Exit ticket
To consolidate learning and check understanding, end the lesson with a brief written exit ticket answering the question: Why are the Terracotta Warriors significant for historians?
Students write a one-sentence response on their mini whiteboards and display their answers simultaneously. The teacher scans responses to:
identify patterns of understanding
quickly address misconceptions
determine whether students can link evidence from the site to historical significance.
Differentiation
Support
Provide the following optional sentence starters to support students who need scaffolding:
· The Terracotta Warriors are significant because they help us understand …
· One important thing we learn from the Terracotta Warriors is …
· The Terracotta Warriors matter to historians because they show …
Extension
Ask high-potential students the question: Who should be responsible for decisions about protecting and excavating the Terracotta Warriors – archaeologists, the Chinese government, UNESCO or the wider community?
Evidence of learning
Evidence is gathered through:
student descriptions of why the Terracotta Warriors were buried and how the site disappeared from human knowledge
student identification of at least one current threat to the site (for example, environmental damage, excavation or tourism)
student explanations of how the Terracotta Warriors are protected and preserved
student use of visual and written sources to describe what the Terracotta Warriors reveal about ancient Chinese society and beliefs
student participation in the excavation versus preservation discussion, using evidence to justify a position
exit ticket responses explaining the historical significance of the Terracotta Warriors.
	

	Lesson 9 – protecting cultural heritage – caring for Terracotta Warriors and Baiame’s Ngunnhu (Brewarrina Fish Traps)
Outcome
HI4-CPP-01
Content
Different methods of preserving and conserving archaeological and historical remains, including the impact on the management and protection of Aboriginal and Torres Strait Islander Peoples’ Cultural heritage sites, objects and Knowledges
Concepts
Significance
Skills and tools
Analysis and use of sources
	Lesson overview
In this lesson, students learn how different perspectives and contexts influence the protection and management of cultural heritage sites.
Suggested duration: one hour 
Prior learning: students should have a basic understanding of:
using sources and evidence to learn about the past
identifying why some places, objects or sites are significant
describing how the historical and cultural context of a place shapes how it is understood, managed and valued by different groups
describing what an image or source shows using accurate observation.
Key vocabulary: cultural heritage, historical site, evidence, significance, conservation, preservation, documentation, protection, custodianship, responsibility, rights, perspectives, knowledge systems.
Related resources: Activity 17, Activity 18, Activity 19.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how ancient sites and cultural heritage are preserved and protected, and why different groups may have different responsibilities, rights and Knowledges connected to these places.
Success criteria
I can:
identify at least one method used to preserve historical evidence
explain why some places are significant and should be protected
describe different perspectives about how heritage should be managed and the impact these decisions can have on people, places and evidence.
Core lesson
Warm-up: Ask students why some places or objects need protection. 
Record student ideas on the board. Prompt concepts such as:
weathering
tourism impact
scientific value
cultural care
laws and custodianship.
Teacher note: prior to teaching this sequence, it is strongly recommended that you explore the following resources to provide more context about the sites and preservation methods:
· Brewarrina Fish Traps
· Terracotta Army .
How sites are protected
Teacher think-aloud:
· Context means the time, place and social setting in which something exists. Context influences how people understand and value a site.
· The context for Xi’an is that it is an ancient imperial tomb. It was rediscovered in 1974, and it is studied through archaeology. It has no living custodianship community.
· This is different to the context of Baiame’s Ngunnhu. It is ancient and has continuous use. It is a living Cultural site and managed by Aboriginal Custodians.
· So, different contexts shape different perspectives.
Introduce 3 broad methods of preservation and conservation.
Conservation – stabilising or repairing remains so they endure, for example:
strengthening cracked Terracotta Warrior figures and protecting their fragile painted surfaces using specialist conservation techniques and controlled temperature and humidity at the Xi’an site.
Documentation – recording the site to protect information even if the physical object changes, for example:
laser-scanning the Brewarrina Fish Traps with community permission.
Protection – legal, cultural and community-based strategies that determine how a site is used and cared for, for example:
restricted access areas on Country determined by Traditional Owners.
Teacher note: clarify key contrasts to ensure students understand the following do not share equivalent histories.
Terracotta Warriors (Xi’an):
· Preserved by being deliberately buried as part of an imperial tomb.
· No living cultural community uses the site today for cultural practice.
· Studied mainly through archaeological and scientific methods (excavation, conservation and analysis of physical remains).
· Managed primarily by archaeologists, scientists and government heritage authorities.
Baiame’s Ngunnhu (Brewarrina Fish Traps):
· Not an archaeological site in the same sense as the Terracotta Warriors in Xi’an.
· A living Cultural site with continuous use, Knowledge and responsibility.
· Understanding of the site comes from Aboriginal Custodians’ Knowledges, oral traditions and ongoing Cultural practice.
· Care and decision-making are guided by Aboriginal Custodians.
· Holds deep cultural, spiritual and identity significance.
Activity 17 – gallery walk
Students rotate through curated station cards (see Appendix 4 of the student resource pack) showing Xi’an and Baiame’s Ngunnhu. 
At each station, students use Table 24 – See, Think, Wonder to record:
what they see – one piece of evidence they observe
what they think – what it shows about life/culture
what they wonder – one question it raises.
Students write 2 to 3 sentences responding to the prompt: How does the context of each site influence how it is cared for today?
Activity 18 – comparing 2 ancient places
Students complete Table 25 – comparing 2 ancient places recording:
what the evidence shows about how people lived
why this place is significant today
how it is protected or managed.
Teacher note: to help students understand how historians decide what is significant, teachers may find the resource Historical significance explained useful.
Differentiation
Support 
Provide the following sentence starters to support students who need scaffolding:
· This evidence shows that people …
· This place is significant because …
· This site is protected today by … with help from …
Activity 19 – Think-Pair-Share
Guide students through each step of the Think–Pair–Share routine. Steps are as follows:
Think
Students write a short response (1 to 2 sentences) answering the focus question, using evidence from either Xi’an or Baiame’s Ngunnhu.
Prompt students to consider:
loss of historical knowledge
loss of cultural knowledge and practice
loss of identity or connection to place.
Pair
Students share their response with a partner and compare ideas.
Prompt:
Did you focus on the same type of loss or a different one?
Did you use the same site, or a different site, to support your thinking?
Share
Selected pairs share their ideas with the class. As ideas are shared, guide discussion using the following prompts:
How does the context of Baiame’s Ngunnhu shape who has authority over decisions?
How does the context of Xi’an shape who manages the site?
Whose knowledge is connected to each place?
Can a place be culturally alive even if it is very old? Why or why not?
Prompt students to think about:
who has responsibility for protection
whose knowledge is connected to each place
why different groups may value sites differently.
During the class discussion, help students distinguish between:
archaeological preservation (Xi’an)
Cultural custodianship (Baiame’s Ngunnhu).
Differentiation
Use the following prompts to guide students who need help deepening their thinking:. 
· Encourage students to consider who decides what is worth protecting, and how different groups may have different roles or responsibilities. 
· Prompt students to think about whose knowledge is connected to each place, and why that knowledge influences how a site should be cared for. 
· Support students to understand that a place can remain culturally alive even if it is very old, and that Cultural heritage involves ongoing connections, not just the physical remains.
Extension
Use the following prompts to extend students’ thinking:
· Ask students to evaluate who should have the final authority in making decisions about protecting each place and justify their reasoning.
· Encourage students to compare how different knowledge systems (archaeological, scientific, cultural, community-based) shape the way each site is protected. 
· Challenge students to consider how loss would be experienced differently for each site (for example, scientific loss versus cultural loss) and explain why these differences matter. 
· Invite students to propose a management strategy for each site that balances the needs of multiple groups while respecting cultural rights and responsibilities.
Concluding the lesson
Exit ticket
Students complete a short, written exit ticket.
Students select one of the 2 sites studied (the Terracotta Warriors or Baiame’s Ngunnhu) and write a 1 to 2-sentence response to the prompt: Describe how the context of the site shapes how it is managed today.
Evidence of learning
Evidence is gathered through:
student identification of at least one method used to preserve or protect heritage places (for example, conservation, documentation or legal and community protection)
student explanations of why a place is significant, using evidence from the sites studied
student descriptions of different perspectives about how heritage should be managed, including the roles and responsibilities of different groups
student use of evidence during the gallery walk and comparison activities to explain how sites are cared for
exit ticket responses demonstrating a clear link between protection methods and cultural or historical significance.
	

	Lesson 10 – Mungo Man and cultural heritage – ownership, care and perspectives
Outcome
HI4-CPP-01
Content
The reasons for and impact of the removal of cultural artefacts
Concepts
Perspectives
Skills and tools
Perspectives and interpretations
	Lesson overview
In this lesson, students learn how different perspectives influence decisions about the care, ownership and significance of ancestral remains, using Mungo Man as a case study.
Suggested duration: 3 hours 
Prior learning: students should have a basic understanding of:
using sources and evidence to learn about Aboriginal Histories and Cultures
recognising that some places and objects are culturally significant and connected to Country
identifying that different groups can hold different perspectives about the past
describing what a source shows, using accurate observation and simple inference.
Key vocabulary: Mungo Man, artefact, ancestral remains, repatriation, custodianship, Ancestors, ceremony, cultural care, ownership, perspectives, values, significance, scientific research, community, heritage.
Related resources: Activity 20, Activity 21, Activity 22.
Beginning of lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
Students develop an understanding of:
how artefacts from Aboriginal Cultures are sometimes removed, displayed or returned, and the different views people hold about these practices.
Success criteria
I can:
identify reasons why artefacts have been removed
describe different perspectives about who should own or care for historical objects.
Core lesson
Activity 20 – guided reading – ‘The story of Mungo Man’
Reintroduce Mungo Man:
Explain that Mungo Man is an Ancestor connected to Country for more than 42,000 years.
Remind students that the reading will explore different perspectives: scientific, cultural and community-based.
Emphasise Country, continuity and custodianship.
Teacher prompts:
Why might the discovery of an Ancestor be significant to many groups?
How might different people feel about ancestral remains being removed?
During reading – chunked with guided questions
Introduce the class to the adapted reading from the video Mungo Man: What to do next with Australia's oldest human remains (28:43) (see student resource pack).
Explain that the text will help students understand the Cultural, ethical and historical significance of Mungo Man and the different perspectives involved in caring for ancestral remains.
Step-out: paragraph-by-paragraph reading routine
Step out to explain the reading process before you begin.
Teacher think-aloud:
· We’re going to read this text one paragraph at a time. After each paragraph, we will stop and do 3 things, so we understand it properly.
After each paragraph, pause and guide students to:
Retell (check understanding). Ask:
1. What was this paragraph mainly about? Provide a one-sentence response.
Spot the perspective. Ask:
Whose perspective is shown here – scientific, Aboriginal Cultural or community?
Connect to Country and significance. Ask:
What does this tell us about Country, Ancestors, ceremony, custodianship or why Mungo Man is important?
Repeat the same 3-step routine for each paragraph to build understanding and make perspectives explicit.
Paragraph 1 questions
Why is Mungo Man important for understanding how long Aboriginal peoples have lived on Country?
How did the discovery change historians’ thinking?
Paragraph 2 questions
Why were some Aboriginal communities upset about the removal of Mungo Man?
What different perspectives appear in this part of the text?
Paragraph 3 questions
What does the red ochre burial tell us about Cultural practices?
What does the spear-thrower evidence show about daily life?
Paragraph 4 questions
How did relationships between scientists and Aboriginal communities change over time?
What does the return of ancestral remains show about values such as Cultural respect and Connection to Country?
Differentiation
Support
Provide a copy of the reading with key ideas already highlighted (for example, references to Country, ceremony, scientific study, custodianship).
Display or provide the following terms with simple explanations: ‘Country’, ‘Ancestors’, ‘Ceremony’, ’Return’, ‘Research’, ‘Cultural care’, ‘Community’, ‘Knowledge’.
Activity 21 – Values compass – ‘Mungo Man – Why does he matter?’
Revisit the reading. Students keep the text open and use details directly from the reading to map values.
Introduce the Values compass
This activity supports students to identify and compare values held by different groups in relation to ancestral remains, without asking them to judge or prioritise those values yet. The Values compass is used here as a thinking tool, not a decision-making task. Its purpose is to help students recognise that:
different groups value ancestral remains for different reasons
these values can coexist and sometimes come into tension
understanding values is an important step before making ethical or historical judgements.
Individual work
Students skim the reading again and place key words, phrases or events around the compass according to which value they reflect.
Model (do not give as answers):
red ochre burial → Cultural respect/spiritual belonging
return-to-Country movement → Connection to Country
42,000+ years of history → scientific knowledge
sharing history with wider Australia → public education.
Whole-class share
Build a class Values compass on the board. Highlight:
points where multiple values overlap
tensions (for example, scientific knowledge versus Cultural respect)
values that shape decisions and responsibilities.
Extension
In 4 to 6 sentences, respond to the following question: Which value do you think should be prioritised when deciding where Mungo Man should be today? Why?
Activity 22 – museum board simulation – ‘Where should Mungo Man be?’
Students take on roles representing different perspectives and work collaboratively to decide where Mungo Man should be cared for today. This activity develops perspective-taking, ethical reasoning and evidence-based justification.
Set-up
Divide students into groups of 5 to 6.
Assign each person in the group one role, such as:
Community Elder
Cultural Heritage Officer
Archaeologist
Museum Director
Government Representative
Historian.
Provide role description cards aligned to values. Students need:
guided reading notes (Activity 20)
Values compass (Activity 21).
Task instructions
Present the decision question: Where should Mungo Man be located today? Why?
In the group discussion, students speak in character drawing on
their role’s value priority
evidence from the reading
their Values compass
groups must choose one outcome
1. Rest permanently on Country.
Temporary display on Country.
Display in a major museum.
groups complete a decision sheet
Final choice (A, B or C).
2 to 3 reasons for their decision.
Which values were prioritised?
Which values were considered but not chosen? Why?
share back
1 to 2 sentences in character.
Example frame: ‘Our group recommends Option B because it respects Connection to Country while still allowing public education
Concluding the lesson
Exit ticket
Students respond in 1 to 2 sentences to the following questions:
Which value most influenced your group’s decision about Mungo Man? Why?
What might be lost if a different decision had been made?
Differentiation
Support
Structured speaking scaffold for the Museum board simulation
· My role represents …
· The value that matters most to my role is …
· We believe this because the text says …
Extension
Students research a real-world example of:
· repatriation of ancestral remains
· return of cultural objects
· community–museum agreements.
They then compare it to the Mungo Man case (similarities, differences, values involved).
Activity 23 – end of unit exit ticket
At the end of the unit, ask students to complete the exit ticket to reflect on their learning. Explain that they should list their 3 favourite lessons from the unit and briefly explain why they enjoyed, or found each one interesting or useful. Encourage students to think about what helped them learn best and what topics or activities made them curious about the ancient past.
Evidence of learning
Evidence is gathered through:
student identification of reasons why ancestral remains and artefacts have been removed
student descriptions of different perspectives about who should own, care for or manage Aboriginal Cultural objects and ancestral remains
student responses demonstrating understanding of the Cultural, scientific and community values connected to Mungo Man
student use of evidence from the guided reading to justify values in the Values compass activity
student participation in the museum board simulation, using role-based perspectives and evidence to justify a decision
exit ticket responses explaining which values influenced decisions and what may be lost under different outcomes.
	




[bookmark: _Toc227838808]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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