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[bookmark: _Toc238638145]Resource 1.1 – student resources
[bookmark: _Toc238638146]Activity 1 – six degrees of separation 
[bookmark: _Toc112681291]Think about the ways you are connected to the rest of the world and complete the sentences in the table below. 
Table 1 – sentence stems
	Sentence starter
	Student responses

	I am interconnected with the world because I use …
	

	I am connected to other countries through …
	

	One way I am linked to another country is through …
	

	Even though I live in Australia, I am connected to …
	




[bookmark: _Toc238638147]Activity 2 – How old am I?
Use the following table to develop a timeline that illustrates the chronological order of technological events that have shaped modern interconnections and communication.
Table 2 – timeline details
	Technology
	Item age

	Internet publicly available in Australia
	1989

	Google
	1997

	Facebook
	2004

	YouTube
	2005

	Twitter (now X)
	2006

	First Apple iPhone
	2007

	Netflix (streaming service launch)
	2007

	Instagram
	2010

	Spotify
	2008 (public launch)

	OpenAI (ChatGPT)
	2022




[bookmark: _Toc238638148]Activity 3 – glossary list
Review the glossary list in the table below for the focus area. 
Table 3 – glossary list
	Glossary word
	Definition

	Aboriginal and Torres Strait Islander Peoples
	Aboriginal Peoples are the Traditional custodians of Australia and are represented by more than 250 language groups, each connected with a particular Country. Torres Strait Islander Peoples are represented by 5 major island groups and are connected with islands to the north of Australia’s Cape York which were annexed by Queensland in 1879.

	agricultural production
	The use of land for cultivating crops and raising livestock to produce food, fibres and industrial materials.

	artificial intelligence (AI)
	The use or study of computer systems or machines that have some of the qualities that the human brain has, such as the ability to interpret and produce language in a way that seems human, recognise or create images, solve problems and learn from data supplied to them.

	climate
	The average types of weather, including seasonal variations, experienced by a place or region over a long period of time.

	consumption
	The act of using or purchasing goods and services which can impact on the environment, economy, individuals and society.

	culture
	The customs, habits, beliefs/spirituality, social organisation and ways of life that characterise different groups and communities. Cultural characteristics give a group or individual a sense of who they are and help them make sense of the world in which they live. Culture is a shared system but inherently diverse – there can be individual and group differences within cultures. Everyone has culture – it is a lens through which we see the world.

	disposal
	The act of getting rid of something, especially by throwing it away.

	distribution
	The process of giving things out to several people or spreading or supplying something.

	economy
	The system of trade and industry by which the wealth of a country is made and used.

	environment
	Processes that change landscapes and landforms across the world.
Aesthetic, cultural, spiritual and economic value of environments.
Effects of human activities on natural and human environments.

	flowline maps
	Map showing the flows of people, goods, information or ideas between places.

	globalisation
	Globalisation is a term used to describe the increasing connectedness and interdependence of world cultures and economies.

	industry
	The companies and activities involved in the process of producing goods for sale, especially in a factory or special area.

	infrastructure
	The basic systems and services, such as transport and power supplies, that a country or organisation uses in order to work effectively.

	interconnection
	Importance of interconnection between people, places and environments.
How the liveability of places for people is affected by environmental factors, including landscapes, climate and natural hazards.
How people affect the environment.

	life cycle
	The series of changes that a living thing goes through from the beginning of its life until death.

	modernisation
	The act of making something more modern.

	networks
	A large system consisting of many similar parts that are connected together to allow movement or communication between or along the parts, or between the parts and a control centre.

	ocean currents
	Ocean currents are patterns of water movement in the ocean that are primarily driven by wind, seawater density and the shape of the oceanic basin.

	place
	Characteristics of places.
Special significance of place for people.
Factors influencing people’s perceptions of places.
Effect of global trade, transportation networks and technologies on places across the world.

	production
	The process of making or growing goods to be sold.

	recycling
	The process of collecting and changing old paper, glass and plastic, so that it can be used again.

	renewable energy
	Renewable energy is produced using natural resources that are constantly replaced and never run out.

	retail
	The activity of selling goods to the public, usually in shops.

	space
	Significance of location and spatial distribution.
Ways in which people organise and manage the spaces where they live.

	supply chain
	The system of people and things that are involved in getting a product from the place where it is made to the person who buys it.

	sustainable
	Supporting the needs of the present without compromising the ability of future generations to support their needs.

	tariffs
	A tax on goods entering a country.

	technology
	The practical, especially industrial, use of scientific discoveries.

	tourism
	The business of providing services such as transport, places to stay, or entertainment for people who are on holiday.

	trade
	The activity of buying and selling, or exchanging, goods and/or services between people or countries.

	trade blocks
	An agreement between countries to reduce or eliminate trade barriers among themselves, facilitating easier and freer trade.

	trade flows
	The movement of goods, services or capital between regions or countries.




[bookmark: _Toc238638149]Activity 4 – exit ticket
Identify 3 items of information you could share with a carer or peer about the ‘Interconnections and trade’ focus area.
	

	

	

	

	




[bookmark: _Toc238638150]Resource 2.1 – student resources
[bookmark: _Toc238638151]Activity 1 – visual representation
Develop a visual representation titled: How am I connected to the world? 
A visual representation could look like:
an illustration
a collage
a cartoon
a poster 
an infographic.
The visual representation must include at least: 
2 people connections
2 place connections
2 environment connections. 
You may present as:
a mind map
a flowchart
an annotated world map. 


[bookmark: _Toc238638152]Resource 3.1 – student resources
[bookmark: _Toc238638153]Activity 1 – defining culture (Frayer diagram)
Complete the Frayer diagram below for the concept ‘culture’. 
Figure 1 – Frayer diagram template
[image: Frayer diagram with the headings definition, facts and characteristics, examples and non-examples.]


[bookmark: _Toc238638154]Activity 2 – See, Think, Wonder – independent practice
Choose a cultural item. For example, food you eat, music you like to listen to or festivals you celebrate. Complete the See, Think, Wonder for your chosen cultural item.
Table 4 – See, Think, Wonder
	See, Think, Wonder
	Student response

	What I see
What do you notice about this cultural connection?
	

	What I think
What does it tell you about how people, places or environments are connected? 
	

	What I wonder 
What questions does this raise about globalisation’s influence? 
	




[bookmark: _Toc238638155]Resource 4.1 – student resources
[bookmark: _Toc238638156]Activity 1 – assessment notification 
Your teacher will provide you with the Geography (Stage 4) – sample assessment task 4 notification – Interconnections and trade. Review the assessment with your teacher and complete the activities presented in the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support. 


[bookmark: _Toc238638157]Resource 5.1 – student resources
[bookmark: _Toc238638158]Activity 1 – local transportation networks checklist 
A node is a place where transport begins, ends or connects. For example, a city, airport, port or train station. A link, such as a road, railway line, shipping route or flight path, is the connection between those places. When many links connect to one important node, that place can become a hub.
With a partner, discuss and check off the transportation networks that exist in your local area.
Table 5 – local transportation networks checklist
	Transportation network examples
	Check with a tick if the transport network exists in your local area

	Footpath
	

	Bike lane
	

	Buse
	

	Train
	

	Road
	

	Freeway or highway
	

	Ferry 
	

	Aeroplane and airport
	


[bookmark: _Toc238638159]Activity 2 – local transportation networks illustrated
Use Google My Maps to develop a map that illustrates local transportation networks. Ensure your map includes nodes, links and hubs.
Share your completed map with the class. 
	


[bookmark: _Toc238638160]Activity 3 – short response questions
Using the map displayed by your teacher, answer the following questions: 
1. Which places are most connected?
	

	

	

	


1. Which places are most isolated?
	

	

	

	


1. How might goods or people travel through your network from one side to another? 
	

	

	

	


1. How might your local transportation network differ to students living in a rural centre or in Sydney’s central business district?
	

	

	

	




[bookmark: _Toc238638161]Resource 6.1 – student resources
[bookmark: _Toc238638162]Activity 1 – regional transportation links
Prepare a response to the following discussion questions: 
1. What relationship can we draw between NSW Road Network map, our identified hubs and the airport locations we have observed?
	

	

	

	


How do transportation networks such as airports create connections to goods, services and other people?
	

	

	

	


Why might air transportation networks be important in regional areas of NSW?
	

	

	

	




[bookmark: _Toc238638163]Activity 2 – identify ways air travel has changed
Review the articles provided by your teacher. As you review the articles, highlight examples of change in air travel. Look for evidence that relates to: 
cost
comfort
technology
safety
rules or policies
passenger experience.
Record your evidence in the following table. 
Table 6 – air transportation changes 
	Aspect of air travel
	Evidence from sources
	What has changed?

	Cost of flying
	
	

	Plane technology
	
	

	Passenger experience
	
	

	Rules and regulations
	
	

	Travelling with animals
	
	


Use the information developed in the table above to complete the following sentence stems:
1. Air travel has become more …
One major technological change to air travel is …
Passenger experience of air travel has …

[bookmark: _Toc238638164]Activity 3 – world’s most visited countries
Identify the top 5 most visited countries in 2026.
	

	

	

	

	





[bookmark: _Toc238638165]Activity 4 – Why is Spain so popular?
Think-Pair-Share the following questions: 
1. What are the main attractions identified in Spain?
Why are people drawn to these areas?
What are the economic benefits of increased tourism in Spain?
Explain why Spain is emerging as one of the world’s most popular tourist destinations? 
Identify the economic benefits of increased tourism to Spain?
Figure 2 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns for students to complete. ]


[bookmark: _Toc238638166]Activity 5 – flowline map
Use the data provided in the following table and the blank world map to develop a flowline map that illustrates incoming tourists to Spain. 
Table 7 – approximate visitors to Spain (2026)
	Country of origin
	Approximate number (millions)

	United Kingdom
	8

	Germany 
	6

	France 
	5

	Italy
	2

	The Netherlands
	2

	United States
	2


Figure 3 – blank world map
[image: Blank world map with a compass in the south east quadrant indicating the direction.]
[bookmark: _Toc238638167]Activity 6 – exit ticket
Complete an exit ticket answering the question: ‘How do air transportation networks create connections to goods, services and other people?’
	

	

	

	

	




[bookmark: _Toc238638168]Resource 7.1 – student resources
[bookmark: _Toc238638169]Activity 1 – containerisation
Your teacher will display Shipping-container Kaohsiung Harbour or a similar image. Review the image and Think-Pair-Share responses to the following questions: 
1. What are the key features of containers? Why do you think they have been designed this way?
8. Are containers all the one size? Why do you think they have been made this way? 
9. How might your life change if containerisation was suddenly cancelled? 
Figure 4 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns for students to complete responses to questions provided.]


[bookmark: _Toc238638170]Activity 2 – global shipping routes
On the world map below, draw potential shipping routes connecting China to the United States. 
Figure 5 – blank world map
[image: Blank world map with a compass in the south east quadrant indicating direction.]


[bookmark: _Toc238638171]Activity 3 – PMI Ocean routes that move the world 
Watch the video on global ocean trade routes. As you watch, complete the PMI table below. 
Figure 6 – PMI template
[image: PMI template with 3 columns for students to complete.]


[bookmark: _Toc238638172]Activity 4 – group work
Working in small groups, choose either the Suez Canal or similar chokepoint to research. Develop a fact sheet to share with peers in the class. The fact sheet must include: 
1. location (map illustrating neighbouring countries and bodies of water)
11. importance for global trade including the volume of cargo ships flowing through the chokepoint
12. the limitations and current challenges to its current operation.  


[bookmark: _Toc238638173]Resource 8.1 – student resources
[bookmark: _Toc238638174]Activity 1 – 3-2-1 Bridge 
Write down 3 words or thoughts, 2 questions and 1 metaphor or simile about the topic ‘internet’. 
Engage with the articles provided by your teacher. 
Revisit your original thoughts about the internet. Describe any new learning or thinking you have about the internet after reading the articles. 
	

	

	

	

	




[bookmark: _Toc238638175]Activity 2 – flow diagram
Your teacher will allocate you to work either with a partner or in small groups. Choose one everyday online activity you participate in. For that activity, develop a simple flow diagram showing how technology connects you to services. The diagram should include: 
1. user device (phone or laptop)
14. internet connection
15. infrastructure (data centres, subsea cables, satellites)
16. service provider (company or platform)
17. outcome.


[bookmark: _Toc238638176]Activity 3 – exit ticket
Explain the role technology plays in connecting people to goods, services and other people.
	

	

	

	

	




[bookmark: _Toc238638177]Resource 9.1 – student resources
[bookmark: _Toc238638178]Activity 1 – trade flow mapping
While watching the video Global Trade & Logistics - What is Global Trade? (3:37), write down:
examples of goods that are traded globally
2 different countries involved in producing or trading goods
one type of transport used to move goods around the world.
Choose one product mentioned in the video. For that product:
1. Identify 3 countries involved in its production or trade. Label these countries on the blank world map. 
Draw arrows between the countries to represent trade flows. 
Ensure you use different colours to label exporting countries, importing countries and the direction of the trade flow. 
Figure 7 – blank world map
[image: Blank world map showing country borders.]


[bookmark: _Toc238638179]Activity 2 – gallery walk
As you tour the trade flow maps in the Gallery walk, respond to the following questions: 
1. Which regions appear to trade the most goods?
	

	

	

	


20. Why might trade flows occur between these countries?
	

	

	

	


21. What role might transport networks play in shaping these patterns?
	

	

	

	




[bookmark: _Toc238638180]Activity 3 – exit ticket
Complete an exit ticket responding to: ‘Using examples from the lesson, explain how trade flows operate and describe the spatial patterns that can be observed on a global scale.’
	

	

	

	

	




[bookmark: _Toc238638181]Resource 10.1 – student resources
[bookmark: _Toc238638182]Activity 1 – international trade explained
Engage with International Trade Explained (6:41) and use What Is Trade? to complete the following table.
Table 8 – international trade terminology
	International trade terminology
	Definition

	Commodities
	

	Supply chains
	

	Tariffs
	

	Gross Domestic Product
	

	World Trade Organisation (WTO)
	

	Intellectual Property (IP)
	

	Agricultural subsidies
	

	Bilateral
	




[bookmark: _Toc238638183]Activity 2 – trade advantages
Work in small groups to conduct research on the advantages of trade. Your group will be allocated a country to research and you will need to identify the country’s:
resources
commodities
major industries
climate 
labour costs
access to trade networks, or nodes and hubs on trade networks. 
As a group, decide which commodity you are going to export and which commodity you may need to import.
Groups briefly report findings to the class.


[bookmark: _Toc238638184]Activity 3 – exit ticket
Complete an exit ticket responding to: ‘Identify factors that give countries economic advantage over others when participating in international trade’.
	

	

	

	

	




[bookmark: _Toc238638185]Resource 11.1 – student resources
[bookmark: _Toc238638186]Activity 1 – global wage inequality
The following table provides some approximate wage figures for workers in the garment and manufacturing sectors. 
Table 9 – monthly approximate wage figures for selected countries
	Country and industry
	US$ per month

	Bangladesh (garment industry)
	$140 

	Vietnam (manufacturing and garment industry)
	$139 to $200

	China (manufacturing industry)
	$800 

	Australia (manufacturing industry)
	$2,500 to $3,000


Think-Pair-Share responses to the following questions: 
1. Identify which country has the highest monthly wage in the manufacturing or garment industry?
	

	

	


Approximately how many times higher is the average manufacturing wage in Australia compared with Bangladesh?
	

	

	



Describe patterns you can observe in wages between less developed countries such as Bangladesh and Vietnam and more developed countries such as Australia?
	

	

	


Why might wages in the garment industry in Bangladesh be much lower than wages in Australia? Suggest 2 reasons.
	

	

	


Why might global clothing companies choose to manufacture garments in countries such as Bangladesh or Vietnam instead of Australia?
	

	

	


How could working conditions or wages for workers in the garment industry in countries such as Bangladesh be improved?
	

	

	




[bookmark: _Toc238638187]Activity 2 – manufacturing wealth
Access the choropleth map Manufacturing by Country 2026 and locate the manufacturing value for Bangladesh, Vietnam, China and Australia. Record the value in the table below.
Table 10 – manufacturing industry value per annum
	Country 
	US$ per annum

	Bangladesh 
	

	Vietnam 
	

	China 
	

	Australia 
	


Think-Pair-Share responses to the following questions: 
1. Compare the manufacturing value of China and Bangladesh. What differences do you notice?
	

	

	

	


China produces manufacturing output worth more than US$4.6 trillion, far more than most countries. How might this large manufacturing sector influence global trade patterns?
	

	

	

	




[bookmark: _Toc238638188]Activity 3 – exit ticket
Complete an exit ticket answering the question: ‘How do labour costs influence global trade flows and production locations?’
	

	

	

	

	




[bookmark: _Toc238638189]Resource 12.1 – student resources 
[bookmark: _Toc238638190]Activity 1 – trade negotiation simulation 
Your teacher will allocate you to work in small groups. Each group will be provided with a trading region profile card. Each card will include: 
country name
resources they can export
goods they need to import
possible political alliances.
In your groups, move around the classroom negotiating trade agreements with other countries.
You must attempt to secure the resources you need while exporting your own goods.
Record agreements in the simple trade table below.
Suggestion: record all trades in pencil until you have secured all agreements.
Table 11 – simple trade table
	Country traded with
	Goods exported
	Goods imported

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




[bookmark: _Toc238638191]Resource 12.2 – example country profiles
Note: teachers should add any required country profiles to accommodate the size of their class and cut each profile out to distribute to groups.
Australia:
Exports: iron ore, coal, wheat.
Needs: electronics, manufactured goods.
Alliance: strong trade relationship with China.
China:
Exports: manufactured goods, electronics, clothing.
Needs: natural resources such as iron ore and coal.
Alliance: major trading partner with Australia.
Japan:
· Exports: cars, electronics.
· Needs: energy resources and minerals.
· Alliance: close economic ties with Australia.
Brazil:
· Exports: coffee, soybeans, beef.
Needs: technology and machinery.
Alliance: trade links with China.
England:
· Exports: machinery, pharmaceuticals, luxury goods.
Needs: energy resources and agricultural products.
· Alliance: strong internal trade bloc.


[bookmark: _Toc238638192]Resource 13.1 – student resources
[bookmark: _Toc238638193]Activity 1 – Tuvalu trade flows 
Review the image of Tuvalu provided by your teacher. Use the image to complete the See, Think, Wonder. 
Table 12 – environmental influences on Tuvalu’s trade flows
	See, Think, Wonder
	Tuvalu

	See
	Describe what you can see when observing the image.

	Think
	What does the environment make you think about trade flow in Tuvalu?

	Wonder
	What does the environment make you wonder about trade flow in Tuvalu? 




[bookmark: _Toc238638194]Activity 2 – student investigation
1. Where is this product mainly produced? Identify 2 or 3 countries that produce it.
	

	

	

	

	


1. Why does the climate suit this crop? Consider temperature, rainfall and environment.
	

	

	

	

	


1. Where is the product exported to? Identify major consumer regions.
	

	

	

	

	


1. What environmental impacts are associated with its production? For example, deforestation, biodiversity loss, land clearing and water use.
	

	

	

	

	




[bookmark: _Toc238638195]Resource 14.1 – student resources
[bookmark: _Toc238638196]Activity 1 – what is fair trade?
Think-Pair-Share the following questions: 
1. What is fair trade?
29. Why was the fair trade system created?
30. What standards must producers follow?
Figure 8 – Think-Pair-Share template
[image: Think-Pair-Share table for students to complete 3 empty columns titled My thoughts, My partner's thoughts and What we will share.]


[bookmark: _Toc238638197]Activity 2 – small group investigation
Your teacher will allocate you to work in groups. Each group will be assigned one of the following perspectives to investigate how fair trade can improve trade outcomes: 
· fair prices for farmers
· worker rights and working conditions
· environmental sustainability
· community development.
Each group will record and present responses to the following in the form of a newsflash:
1. What challenge or issue exists within global trade related to your perspective?
How does fair trade aim to create more sustainable or equitable outcomes?
Who benefits from these changes and why?
Figure 9 – newsflash template
[image: A 2-column table for students to complete a newsflash story. It includes spaces for a heading, visual representation and supporting details.]


[bookmark: _Toc238638198]Activity 3 – exit ticket
Students complete an exit ticket answering the question: ‘How does fair trade improve the outcomes of global trade for people, places and environments?’
	

	

	

	

	




[bookmark: _Toc238638199]Resource 15.1 – student resources
[bookmark: _Toc238638200]Activity 1 – source analysis
Read the following 4 perspectives.
[bookmark: _Ref238570049]Table 13 – perspectives of participants in the clothing trade
	Source
	Perspectives in the clothing trade

	Source A – garment worker (Bangladesh)
	I work in a factory sewing T-shirts for export. I work 6 days a week and sometimes overtime when orders are high. My wages help support my family, but the pay is still low and sometimes the working hours are long. I wish we were paid more for the work we do.

	Source B – factory owner
	International clothing brands place large orders but expect low prices so they can compete in the global market. If production costs increase too much, companies may move their factories to another country where labour is cheaper.

	Source C – clothing retailer (Australia)
	Customers often want fashionable clothing at low prices. Retailers must balance keeping prices affordable while also ensuring products are sourced responsibly.

	Source D – consumer
	I like buying affordable clothing, but I also want to know that the people who made it were treated fairly and worked in safe conditions.


Answer questions individually:
1. What is the main concern or priority for each person?
	

	

	

	




Which perspective focuses mostly on income and survival? Provide reasoning.
	

	

	

	


Which perspective focuses mostly on business competition and cost? Provide reasoning.
	

	

	

	


Why might the views of the factory owner and garment worker differ?
	

	

	

	


Which perspective do you personally find most convincing? Explain why.
	

	

	

	




[bookmark: _Toc238638201]Activity 2 – think-pair-share
Think-Pair-Share the following statement: ‘Explain how fair trade might address the concerns of at least 2 people from the sources provided in Table 13.’
Figure 10 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns for students to complete. ]


[bookmark: _Toc238638202]Activity 3 – long response question
Plan and respond to the following extended response statement: ‘Different people involved in global trade have different perspectives. Explain why these perspectives may conflict and identify whether fair trade can help create more balanced outcomes.’
Step 1: Identify the people involved in the table below.
Table 14 – identifying the people involved
	Person in the supply chain
	What is most important to them? (Cause) 
	What is the outcome of this priority for them? (Effect)

	Garment worker
	
	

	Factory owner
	
	

	Retailer
	
	

	Consumer
	
	


Step 2: Identify reasons for cause.
1. Why might workers want higher wages?
Why might companies want to keep wages and costs low?
How might consumers influence these decisions?
Step 3: Determine how fair trade could:
improve wages 
improve working conditions 
increase consumer awareness 
create possible benefits for workers, companies and consumer 
create possible challenges. 
Step 4: Plan your paragraphs in the table below.
Table 15 – Step 4 planning a long response
	Paragraph
	Dot point plan

	Paragraph 1 – different perspectives
	

	Paragraph 2 – why perspectives conflict
	

	Paragraph 3 – evaluation of fair trade
	


Draft your long response to answer the question based on the following statement:
‘Different people involved in global trade have different perspectives.’
Explain why these perspectives may conflict and identify whether fair trade can help create more balanced outcomes.
The extended response fair trade rubric (below) has been provided to support you to develop your response. Use the rubric to self-assess your response before sharing your response with a peer.
Table 16 – extended response fair trade rubric
	Grade
	Description

	A
	Explains the differing perspectives involved in global trade (for example, workers, factory owners, retailers and consumers)
Explains clearly why these perspectives may conflict, linking ideas to factors such as wages, working conditions, profits and consumer demand
Identifies whether fair trade can help create more balanced outcomes, recognising both benefits and limitations
Uses relevant examples from the sources and appropriate geographical terminology. Response is clear, logical and well structured

	B
	Explains different perspectives involved in global trade
Explains why some perspectives may conflict with reference to factors such as wages, profits, working conditions or consumer demand
Identifies whether fair trade can create more balanced outcomes with some discussion of benefits or limitations
Uses examples from the sources and some geographical terminology. Response is mostly clear and organised

	C
	Describes perspectives involved in global trade
Describes some reasons why perspectives may conflict
Identifies some ways fair trade may create more balanced outcomes
Uses some examples from the sources and basic geographical terminology. Response shows some structure

	D
	Identifies some people or groups involved in global trade
Outlines a simple reason why perspectives may differ or conflict
Makes a simple statement about fair trade
Uses limited examples or geographical terminology. Response may lack clarity or organisation

	E
	Makes limited statements about global trade or fair trade
May identify a person or group involved in trade
Response includes minimal use of examples or geographical terminology
Response is unclear or incomplete


[bookmark: _Toc238638203]Resource 16.1 – student resources
[bookmark: _Toc238638204]Activity 1 – connecting trade and transport
Examine the Map of trade routes and storylines linking Aboriginal nations across Australia named ‘Bandaya’ by David Mowaljarlai (1928–1997), senior lawman of the Ngarinyin people in the West Kimberley Western Australia and Key Aboriginal Trade Routes of Ancient Australia. Then observe the modern Australian road maps and highways displayed by your teacher.
Compare and reflect
1. Identify similarities and differences between the trading routes and modern transport networks.
Think about why certain paths or locations might have been important then and now and complete the task below.
Develop a statement
Write one or 2 sentences that explain a connection or pattern you notice
Start your statement with prompts such as:
Both trading routes and modern highways show that …
One similarity between the trade routes and today’s roads is …
The location of trade routes then and highways now suggests that …
Share and discuss:
Pair up or form small groups to share statements.
Discuss why these patterns exist and how they reflect Australia’s geography and human connections.


[bookmark: _Toc238638205]Activity 2 – deep time 
Access Deep Time – Trade to explore different items traded:
· Stone tools and weapons were crafted and traded from Willandra Lakes.
· Belts made from hair were used in ceremony and trade.
· People from the Top End trade with Macassans, long before the arrival of Europeans.
· Pearl shells traded across the continent were more valuable than pearl itself.
· Yorta Yorta was at the cutting edge of stone tool technology.


[bookmark: _Toc238638206]Resource 17.1 – student resources
[bookmark: _Toc238638207]Activity 1 – trade of Aboriginal and/or Torres Strait Islander Peoples 
Research one item, such as ochre, bunya nuts, seeds, shells or adornments, that was traditionally traded in a particular area. 
Present research in a visual representation (for example, illustration, poster, slide deck). Each visual representation must: 
· outline the nature and purpose of the trade item
· outline the Aboriginal and/or Torres Strait Islander Peoples’ group that traded the item
· use the trade route map to propose which trade route might have been used for the item 
· identify if the item is still traded today.


[bookmark: _Toc238638208]Activity 2 – exit ticket
After presenting your own visual representation and reviewing your peer’s work, complete an exit ticket sentence stem: ‘Trade for Aboriginal and/or Torres Strait Islander Peoples is …’
	




[bookmark: _Toc238638209]Resource 18.1 – student resources
[bookmark: _Toc238638210]Activity 1 – Kakadu Plum Co.
Working with a partner, review the cards provided by your teacher and complete the following: 
1. Sequence the stages in the correct order.
36. Identify who is involved at each stage (for example, harvesters, businesses, transport workers, consumers).
37. Identify how the environment influences the process at each stage.
38. Annotate the sequence with short notes or symbols showing:
environment
people
trade and business
Indigenous Knowledge.


[bookmark: _Toc238638211]Activity 2 – the environment of the Kakadu Plum
‘How does Kakadu plum connect Country to national and global markets?’ Contribute to a class discussion and note down the summary in the form of a concept map.
	


[bookmark: _Toc238638212]Activity 3 – environmental factors of Kakadu Plum
Think-Pair-Share a response to the following questions:
1. Why can Kakadu plums only grow in certain places?
1. How does climate and land affect production?
Figure 11 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns for students to complete. ]


[bookmark: _Toc238638213]Activity 4 – exit ticket
Complete an exit ticket answering the question: ‘Describe how Kakadu plums move from the environment to a product sold in markets. In your answer, include one role of the environment or Indigenous Knowledge.’
	

	

	

	




[bookmark: _Toc238638214]Resource 19.1 – student resources
[bookmark: _Toc238638215]Activity 1 – who benefits from the Kakadu plum industry?
Your teacher will read aloud articles about the Kakadu plum industry. As they read each section, identify anyone who benefits.
Table 17 – summary of who benefits from the Kakadu plum industry
	Article
	Who benefits
	Perspectives

	NAAKPA delegation
	
	

	Kakadu Plum insect visitors 2025
	
	

	Traceability workshops with Victorian Traditional Owners
	
	

	Tissue lab on native farm
	
	

	Cosmetic workshops
	
	

	NAAKPA visit to Fine Foods Australia
	
	

	Shared Value Partnership with Swisse Wellness Australia
	
	




Contribute to the class discussion by responding to the question: ‘Who benefits from the Kakadu plum industry and how?’ Summarise the class discussion in a concept map.
	




[bookmark: _Toc238638216]Activity 2 – Kakadu plum connects people and places
Think-Pair-Share a response to the following question: ‘How does the Kakadu plum connect Aboriginal and/or Torres Strait Islander Peoples to national and international economies?’
Figure 12 – Think-Pair-Share template
[image: Think-Pair-Share template with 3 columns for students to complete. ]


[bookmark: _Toc238638217]Activity 3 – exit ticket
Complete an exit ticket responding to the following: 
1. Describe one perspective on the Kakadu plum industry and how it influences production.
	

	

	

	


42. Identify ways the Kakadu plum industry connects Aboriginal and/or Torress Strait Islander Peoples to the economy.
	

	

	

	





[bookmark: _Toc238638218]Resource 20.1 – student resources
[bookmark: _Toc238638219]Activity 1 – sustainability in the form of building bricks
Your teacher will provide you with building bricks or something similar. Use the building bricks provided to make an object that represents your understanding of the term ‘sustainability’. Explain your item and why it addresses the term to the class.
	

	

	

	

	





[bookmark: _Toc238638220]Activity 2 – sustainability in the Kakadu plum industry
Use Kakadu Plum Co., NAAKPA alliance and further research to identify examples of sustainability within the Kakadu plum industry.


[bookmark: _Toc238638221]Activity 3 – multimodal presentation 
Develop a social media campaign for international consumers for Kakadu plum products. The campaign must provide information about:
1. the environment required for propagating Kakadu plum
1. the importance of Indigenous Knowledge in the production and consumption of the Kakadu plum
1. the uses and benefits of the Kakadu plum
1. why sustainability management is important to the Kakadu plum industry.
Multimodal presentation options include: 
a slide deck
a poster
a podcast
a fact sheet
an option you nominate for teacher approval.
Share your campaign with the class.
As a class, collectively develop a statement that summarises your learning about sustainability.


[bookmark: _Toc238638222]Resource 21.1 – student resources
[bookmark: _Toc238638223]Activity 1 – study of a local business
In this lesson, you will conduct an excursion or incursion researching a locally owned Aboriginal and/or Torres Strait Islander business and explore their links to the national and international economy.
Be prepared to discuss the following guiding research questions at the conclusion of your investigation:
1. What does the business produce or provide?
How does it reflect Aboriginal and/or Torres Strait Islander culture and connection to Country?
How does it contribute to the local community and economy?
Does it sell or promote products or services nationally or internationally? How?
What makes this business sustainable (economic, cultural, environmental)?


[bookmark: _Toc238638224]Resource 22.1 – student resources
[bookmark: _Toc238638225]Activity 1 – in-class assessment 
In this lesson, you will have 40 minutes to complete a geographical report. This report must be based on your fieldwork and interview findings about a local recreational or cultural place.
Your teacher will provide you with resources required to submit your response. 


[bookmark: _Toc238638226]Resource 23.1 – student resources
[bookmark: _Toc238638227]Activity 1 – the parts of an electric bike
Use the following list of components of an electric bike to label the parts of an electric bike on Figure 13.
Components of an electric bike
	Motor
	Battery
	Controller

	Pedal Assist System (PAS)
	Throttle
	Display panel

	Frame
	Brakes
	


[bookmark: _Ref238570388]Figure 13 – parts of an electric bike
[image: Image of an electric bike.]

[bookmark: _Toc238638228]Activity 2 – skimming and scanning
Read the article Australian e-bike industry to exceed $1 billion in 2026 provided by your teacher. Gather information and key vocabulary by identifying essential vocabulary, unfamiliar vocabulary and repeated vocabulary.
Table 18 – essential, unfamiliar and repeated vocabulary
	Type of vocabulary
	Examples from the article

	Essential
	

	Unfamiliar
	

	Repeated
	


Use the vocabulary identified to construct 2 to 3 paragraphs outlining the boom in electric bike popularity in Australia.
You may like to use the ‘PEEL’ paragraph structure to support your response. 
Table 19 – PEEL paragraph scaffold
	PEEL
	Examples from the article

	Point
	

	Evidence
	

	Explain
	

	Link
	




[bookmark: _Toc238638229]Activity 3 – exit ticket
Complete an exit ticket answering the questions: 
1. What are 3 features of electric bikes?
	

	

	

	


49. What are 2 ways their use is changing in Australia?
	

	

	

	


50. What is a question that you have about electric bikes in Australia?
	

	

	

	





[bookmark: _Toc238638230]Resource 24.1 – student resources
[bookmark: _Toc238638231]Activity 1 – electric bike production and consumption globally
Reflect on the previous lesson. Identify countries involved in the production and consumption of electric bikes. 
Table 20 – electric bikes production and consumption around the world
	Production
	Consumption

	
	

	
	

	
	

	
	

	
	

	
	




[bookmark: _Toc238638232]Activity 2 – flowline maps
Your teacher will provide you with a stimulus outlining the different types of flowline maps. Use the stimulus to complete the summary table below. 
Table 21 – flowline maps summary
	Type
	Description

	Radial
	

	Network
	

	Distributive
	

	Animated
	


Use the data provided in in the table below and the blank world map provided to construct a flowline map showing global trade in electric bikes. Explain one pattern you observe. 
Table 22 – export and imports of electric bikes in shipments
	From (exporter)
	To importer
	Shipments

	China
	United States
	57,000

	China
	Australia
	46,000

	China
	Netherlands
	50,000

	Vietnam
	United States
	6,000

	Vietnam
	Australia
	6,000

	Vietnam
	Netherlands
	3,000

	Germany
	United States
	7,000

	Germany
	Australia
	<1,000

	Germany
	Netherlands
	<500


Review the flowline map data by answering the questions: 
1. What are the limitations of using shipment data to develop your flowline map?
	

	

	

	


52. Why might some flows be estimates rather than exact figures? 
	

	

	

	


53. What information does the flowline map show well and what does it miss?
	

	

	

	


54. How could this dataset be improved for more accuracy?
	

	

	

	




55. What does your flowline map reveal about the global patterns of electric bike production and consumption, and what factors might explain these patterns?
	

	

	

	


Figure 14 – blank world map
[image: Blank world map with a compass in the south east quadrant indicating direction.]

[bookmark: _Toc238638233]Resource 24.2 – teacher resources
WAGOLL summary of production and consumption of electric bikes. 
Table 23 – WAGOLL production and consumption of electric bikes
	Production 
	Consumption

	Lithium producers – China, Australia, Chile
	United States imports up 25% since 2021 (pre-Covid tally).

	Aluminium producers – China, Russia, Canada
	France – government subsidy increased imports of electric bikes.

	Steel producers – China, Japan, North Korea
	Belgium – in 2023, Belgian consumers bought 290,419 electric bikes. Electric bikes hold the greatest appeal at 23% of the entire marketplace, closely followed by electric trekking bikes at 15.5%.

	Tyres – Germany, China, France, Taiwan, Japan
	Australia – industry figures suggest the number of electric bikes imported into Australia rose from 9,000 in 2017 to 200,000 in 2021.

	Electric bike manufacturing – China, Taiwan, Germany, Netherlands, United States
	Netherlands – more than 50% of bicycle sales are electric bikes.
Germany – approximately 2 million electric bikes are sold annually.
United States – electric bike sales increased significantly after 2020.
Australia – imports increased from 9,000 (2017) to 200,000 (2021).




[bookmark: _Toc238638234]Resource 25.1 – student resources
[bookmark: _Toc238638235]Activity 1 – life cycle of electric bikes
As a class, construct a flowchart illustrating the life cycle of electric bikes.
	


[bookmark: _Toc238638236]Activity 2 – small group research
Your teacher will allocate you to work in small groups. Each group will be responsible for researching and reporting on one aspect of the life cycle of an electric bike. Your group should answer the following questions:
1. What happens during this stage of the electric bike life cycle?
Which people, businesses or industries are involved?
Which countries or places are important at this stage?
How does this stage connect to global trade or supply chains?
What environmental impacts or sustainability issues are associated with this stage?
Table 24 – small group research supporting resources
	Group
	Supporting resources

	Raw materials extraction
	Where is Aluminium Found
Top 10 Steel Producing Countries in the World
The world’s lithium is mined in just a handful of countries
The Origins Of Bicycle Tire Rubber: Tracing The Source

	Component manufacturing
	China’s Grip on Lithium Tightens as Global Supply Struggles to Keep Up
Battery Making at a Glance
January 2026 crude steel production
The Origins Of Bicycle Tire Rubber: Tracing The Source
Behind the Curtain: Goodyear Bicycle Tires

	Bike assembly
	I visited Ride1Up’s e-bike factory to find the secret behind good quality, low-cost e-bikes
Manufacturing in Asia: What We Want You To Know That No One Ever Talks About

	Bike distribution
	Guide: How to Safely Ship an Electric Bike
How to Ship an Electric Bike Internationally (Step-by-Step Guide)
E-bike Shipping Basics
Importing E-Bikes and E-Scooter into Australia

	Customer purchase
	Global E-bike Market Snapshot
Bicycle Frames Market Size & Share 2026-2035
Electric bikes – the incredible new trend of cycling culture

	Electric bike use and maintenance 
	Everything you need to know about e-bike maintenance tips

	Disposal and recycling
	E-Bikes and E-Scooters
Industry's e-bike battery recycling program now has nearly 1,500 collection sites (USA)




[bookmark: _Toc238638237]Activity 3 – annotated diagram (life cycle of an electric bike)
Your teacher will shift your groups to work in a Jigsaw. You will be an expert on the aspect you researched in Activity 1. Prepare to share your learning in your group to develop an annotated diagram of the life cycle of an electric bike.


[bookmark: _Toc238638238]Activity 4 – exit ticket
Complete an exit ticket by developing one question you now have about the supply chain of electric bikes.
	

	

	

	




[bookmark: _Toc238638239]Resource 25.2 – teacher resources
Figure 15 – WAGOLL life cycle of an electric bike
[image: Flowchart illustrating the lifecycle stages of an electric bike from raw materials extraction to disposal and recycling. ]


[bookmark: _Toc238638240]Resource 26.1 – student resources
[bookmark: _Toc238638241]Activity 1 – do the benefits of electric bikes outweigh the costs?
Investigate the economic, environmental and social impacts of electric bikes. The following links will support your research: 
Are E-Bikes Worth It? Cost Breakdown and Long-Term Savings Explained
This chart shows which countries produce the most lithium
‘Take them away, crush them’: Australia faces an ebike surge that some say poses a health emergency
When two wheels are better than four: a buyer’s guide to ebikes
Use the following table to support your investigation.
Table 25 – guide to research
	Impacts
	Research prompts

	Economic
	What is the cost of buying an electric bike in Australia?
What are the maintenance and battery replacement costs?
What are the possible savings compared to cars or public transport?

	Environmental
	How do electric bike emissions compare to car emissions?
What are the impacts of battery production?
What is the effect of a reduction in congestion and pollution?

	Social
	What are the associated health benefits of using an electric bike?
What are the accessibility barriers to using an electric bike? (age, fitness, cost).
What are the current and future safety concerns for the use of electric bikes?




[bookmark: _Toc238638242]Activity 2 – creating an electric bike information campaign
Create and present an information campaign that addresses the question: ‘Should you buy an electric bike?’ 
Choose one of the following formats to present your findings. You will be asked to share your campaign in a Gallery walk.
Suggested formats: 
infographic
short video
poster
slide presentation
advisory sheet for consumers.
Your campaign must include: 
1. at least one cost and one benefit
1. data or statistics
a final judgement (worth it or not?)
a visual element (graph, icon or image).


[bookmark: _Toc238638243]Activity 3 – gallery walk peer feedback
Provide peer feedback for at least 2 peers in your class using the following tables.
Table 26 – peer 1 gallery walk feedback
	Peer feedback categories
	My suggestions

	One strength
	

	One suggestion
	

	One question
	


Table 27 – peer 2 gallery walk feedback
	Peer feedback categories
	My suggestions

	One strength
	

	One suggestion
	

	One question
	




[bookmark: _Toc238638244]Activity 4 – exit ticket
Complete an exit ticket responding to the following: 
1. Has your opinion of electric bikes changed? Why or why not? 
	

	

	

	


1. Who benefits the most from electric bikes? 
	

	

	

	


1. The benefits of electric bikes outweigh the associated economic, environmental and social costs. Provide a response to the statement with reasoning.
	

	

	

	




[bookmark: _Toc238638245]Resource 27.1 – student resources
[bookmark: _Toc238638246]Activity 1 – NSW Environmental Protection Agency (EPA) guide to recycling embedded batteries 
Your teacher will provide you with the NSW EPA’s Embedded batteries guide. Work in small groups to review the guide and complete the following questions: 
1. Why should electric bike batteries not be place in regular household bins? 
63. What risks do electric bike batteries pose to people and the environment?
64. Why might electric bike batteries be difficult to recycle or dispose of safely? 
65. Why do people throw batteries (including electric bike batteries) in the regular bin?
66. How does the increase in electric bikes and devices affect the waste problem in NSW?
67. What responsibilities should individuals have when it comes to electric bike disposal? 
68. What responsibilities should governments have when it comes to electric bike disposal? 


[bookmark: _Toc238638247]Activity 2 – why the electric bike is making a mountain of waste
Your teacher will provide you with the article with How do we stop the e-bike boom creating a mountain of e-waste? Use it to answer the following questions: 
1. What environmental problems could occur if large numbers of electric bike batteries are not recycled or disposed of safely?
Who should be responsible for reducing electric bike e-waste – consumers, companies or governments? Explain your reasoning.
Figure 16 – Think-Pair-Share template
[image: Think-pair-share template for students to complete their thoughts, their partner's thoughts and to share ideas.]


[bookmark: _Toc238638248]Activity 3 – our impact class discussion
Review the B-cycle’s Our Impact webpage displayed by your teacher. Contribute to a class discussion by answering the following questions: 
1. How accessible are the suggested drop off locations?
	

	

	

	


How successful does the B-cycle initiative appear to be in reducing battery waste in Australia? 
	

	

	

	




[bookmark: _Toc238638249]Activity 4 – our impact
Work with a partner to develop one to 2 strategies that would assist in raising awareness of the B-cycle program to share with the class. Students should consider:
who is using or disposing of electric bike batteries
if the B-cycle program would be suitable for use on a range of communication platforms
aligning their strategy to the concepts of sustainability, interconnections and management
why the strategy would be effective.


[bookmark: _Toc238638250]Resource 28.1 – student resources
[bookmark: _Toc238638251]Activity 1 – Parts, Perspectives, Me
Use the articles provided by your teacher to complete the ‘Parts, Perspectives, Me’ template. 
Table 28 – Parts, Perspective, Me template
	Aspect to explore
	Prompts
	Response

	Parts
Identify key problems, causes and solutions
	What is happening?
What are the main issues?
What actions are being proposed?
	

	Perspectives
Identify different viewpoints
	Who benefits?
Who is concerned?
Why do their opinions differ?
	

	Me (What do I think?)
Respond personally
	Do you think electric bikes are a good idea for Sydney?
Are the new rules fair?
What would you change?
	




[bookmark: _Toc238638252]Activity 2 – issues surrounding electric bikes
Use your Parts, Perspectives, Me notes to construct a response to the question: ‘Describe the key issues surrounding electric bikes in Sydney and identify ways they may be managed?
	

	

	

	

	

	




[bookmark: _Toc238638253]Activity 3 – exit ticket
Review the A-range response provided by your teacher. Use the response to annotate your first written response, making suggestions for improvement. Consider the following ‘Have I’ statements in your thinking: 
1. Have I addressed all areas?
Have I used specific terminology?
Have I included examples?
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	





[bookmark: _Toc238638254]Resource 28.2 – teacher resources
A-range model student response: 
Parts (What are the pieces of the issue?)
Electric bikes are becoming more common in Sydney because they are a quick, affordable and environmentally friendly form of transport. However, there are several issues connected to their use.
One major issue is safety. Some electric bikes can travel at high speeds, increasing the risk of accidents in busy urban areas where pedestrians, cyclists and cars share space. There are also concerns about inexperienced riders and younger users not following road rules.
Another issue is the way shared electric bikes are parked. In some areas, bikes are left on footpaths or near entrances, creating clutter and making it difficult for people to move safely. This especially affects elderly people, parents with prams and people with disabilities.
A further issue is the lack of infrastructure and regulation. The rapid increase in electric bike use means that some areas do not have enough bike lanes, parking spaces or clear rules to manage them effectively.
Perspectives (Who is involved and what do they think?)
Local residents are concerned about safety and clutter caused by poorly parked bikes. Many people want stricter rules and better management of shared bikes.
Electric bike users often see bikes as a convenient and affordable way to travel around the city. They may believe electric bikes help reduce traffic congestion and pollution.
The NSW Government and local councils are trying to balance these different viewpoints. They want to encourage sustainable transport while also improving safety and reducing problems in public spaces.
Companies that provide shared electric bikes want more people to use their services, but they may also need to improve bike parking systems and educate riders about responsible use.


Me (What do I think?)
I think electric bikes are beneficial because they can reduce traffic congestion and are better for the environment than cars. They also provide people with another transport option in busy cities such as Sydney.
However, I think electric bikes need to be managed more effectively. The government and councils should introduce more designated parking areas and improve bike lane infrastructure to make riding safer. I also think stricter rules about speed limits and responsible parking could help reduce problems.
Overall, electric bikes are a positive transport option, but clear rules and better management are needed to reduce safety risks and improve how they are used in Sydney.


[bookmark: _Toc238638255]Resource 29.1 – student resources
[bookmark: _Toc238638256]Activity 1 – brainstorm exercise
Prepare to contribute to a class brainstorm by identifying barriers and opportunities for the use of electric bikes in a local suburb, town or city area.


[bookmark: _Toc238638257]Activity 2 – think-pair-share
Think-Pair-Share responses to the following questions:
1. Is your area more suited to cars or bikes?
	

	

	

	


73. Who might use an electric bike locally?
	

	

	

	




[bookmark: _Toc238638258]Activity 3 – analysis scaffold
Use the analysis scaffold below to identify if your local area is more suited to cars or bikes and who might use an electric bike.
Table 29 – analysis scaffold
	Factor
	What is it like in my area?
	How does it affect electric bike use?

	Transport (traffic, public transport)
	
	

	Environment (distance, topography)
	
	

	Infrastructure (bike lanes, paths)
	
	

	People (age, lifestyle)
	
	




[bookmark: _Toc238638259]Activity 4 – electric bike campaign
You have been approached to promote electric bikes in your local community. A strong campaign will include: 
clear target audience
clear message (Why electric bikes?)
evidence (facts or benefits)
local relevance (Why here?).
You can choose any relevant forms of promotion when designing your electric bike campaign, for example: 
a poster
a social media post
a slogan and visual concept
a mini advertisement script.
Prepare and rehearse your campaign pitch for a special guest to the class. 


[bookmark: _Toc238638260]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
Geography 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
NSW Department of Education	


Geography (Stage 4) – supporting resources – Interconnections and trade | 1

[image: NSW Government logo.]
© NSW Department of Education, Aug-26	[image: Creative Commons Attribution license logo.]
© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image2.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image3.png




image4.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image5.png




image6.png
P M I
Plus Minus Interesting




image7.png




image8.png
Newsflash!

Headline (a succinct and catchy version of the main idea)

Visual representation

Supporting details





image9.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image10.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image11.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image12.png




image13.png
Raw materials 9 aw materials 9 Component
extraction manufacturing manufacturing
Customer @ Vehicle Vehicle
purchase distribution assembly

— —

Use Maintenance Disposal and

recycling




image1.png
'

Definition

Facts and characteristics

Examples

\

J

Non-examples





image14.png
Think-Pair-Share Topic:

9 My thoughts My partner’s What we will share
thoughts




image15.png




image16.png




image17.png
NSW

GOVERNMENT





image18.svg
                              


