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[bookmark: _Toc112681289][bookmark: _Toc238636024]Overview
This sample program of learning addresses the focus area Interconnections and trade. This program of learning is designed to allow students to build understanding of geographical concepts, geographical inquiry skills and geographical tools to engage in geographical inquiry, explaining ways people and places are connected. Additional support for this program, including sample teaching resources, is available on Planning, programming and assessing Geography 7–10 (2024). 
[bookmark: _Toc168398232][bookmark: _Hlk208494654]Note: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Professional and ethical standards, Anti-racism policy, Controversial issues in schools and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
[bookmark: _Toc238636025]Planning considerations
[bookmark: _Hlk168414142]Consider the Universal Design for Learning principles of engagement, representation and expression in conjunction with this sample program of learning when planning for teaching and learning. 
Suggested learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Program registration and evaluation supports enhanced student outcomes. Evaluation is an important, ongoing part of the programming cycle and must be considered before program implementation. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process. Ensure registrations and evaluations are in line with school procedures, department policies and NESA requirements.
[bookmark: _Toc238636026]Suggested timeframe
This sample program of learning is designed to be completed over a period of approximately 20 weeks in 60-minute lesson sequences. Teachers should be aware that this 40-hour learning sequence has been designed on the premise that schools are teaching two 60-minute lessons per week for the duration of 2 terms in Year 8. Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
[bookmark: _Toc112681290][bookmark: _Toc238636027]Outcomes
A student:
GE4-PRI-01 explains the processes and interactions that change people, places and environments
GE4-PER-01 examines and describes the perspectives of people and organisations on a range of geographical issues
GE4-MAN-01 explains the management and protection of places and environments
GE4-TAP-01 selects and uses geographical tools to acquire and process geographical information
GE4-COM-01 uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Geography 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc238636028]Learning sequence 1 – interconnections
The following learning sequence is designed to be completed in approximately 9 hours. Teachers should be aware that this learning sequence is part of a 40-hour program that has been designed on the premise that schools are teaching two 60-minute lessons per week for the duration of 2 terms in Year 8. Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
Table 1 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 1 – introduction to interconnections
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
· Personal, recreational and cultural connections that link individuals to people, places and environments
Transportation networks that connect people to goods, services, places and people in different locations
Technologies that connect people to goods, services, places, information and people in different locations
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Additional geographical representations
3D models and globes
	Lesson overview
In this lesson, students explore how technology has rapidly increased global interconnections between people, goods and services. Through discussion and interactive activities, students begin to recognise that many of the tools shaping their daily lives are recent developments that have accelerated trade and communication. 
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV4, PoL4, PoL5, IRD2, MeT1, MeT4, InT5 and SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of countries and continents and the concept of globalisation. They should have the ability to locate places on a world map or globe.
Key vocabulary: interconnection, trade, globalisation, communication, technology, goods, services, network, accelerate, supply chain
Related resource: Resource 1.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how technology connects people to goods, services and each other across the world. 
Success criteria
I can: 
define the term ‘interconnection’
identify at least 2 ways I am connected to other countries
explain how technology has increased global connections in recent decades.
Note: teachers will require a globe as a prop for the following activity. 
Hook student interest in the lesson. On the board, write: Can you connect yourself to someone in another country in 6 steps or less?
Briefly explain Six Degrees of Separation – the idea that everyone in the world is connected by 6 or fewer links.
Tell students: We’re going to test whether our classroom is globally connected.
Students stand in a circle. Pass the globe to one student and ask them to name one country. Write their response on the board. Repeat for 10 to 15 different countries. 
Pause and ask: 
1. Do we live separately from these places?
1. Are we connected in any way? (Identify any ways we are connected.)
As students contribute responses make notes around the country names. 
Note: the numbers 4.74 (Facebook) and 4.67 (Twitter) are measurements of the average degree of separation between people in a social network. This measurement refers to the average number of connections, or ‘links’, needed to connect one person to another through friends/followers.
For example, a Facebook average of 4.74 means that any 2 people on Facebook could be connected through fewer than 5 friendship links. A Twitter average of 4.67 means that people are connected through even fewer social links.
Refer back to the ‘Six Degrees of Separation’ idea using social media. In 2011, the average separation between people in a social network was 4.74 on Facebook, and on Twitter the average distance was 4.67. Explain that this means people around the world are even more connected than the original theory suggests. 
Explain to students that in this focus area they are going to explore how and why our world is so interconnected – especially through trade. 
Core lesson
Define the concept ‘interconnection’ to the class. Check for understanding of the concept ‘interconnection’ by asking students to identify the following examples as either examples or non-examples of interconnection:
1. Food produced in one country (for example, bananas from Ecuador) is transported, sold and consumed in another (for example, Australia). 
Clearing forests in the Amazon affects global carbon levels, contributing to climate change that impacts weather patterns worldwide.
Water consumption in cities affects river health downstream, impacting agriculture and ecosystems. This reflects interconnection between human activity and natural systems across space.
A map that simply shows where a country is, without indicating flows.
Answers: Q1. Example. Q2. Example. Q3. Example. Q4. Non-example.
Students complete sentence starters identifying how they are interconnected with the world (see Activity 1 in Resource 1.1).
Students develop a timeline illustrating the chronological order of technological events that have shaped modern interconnections and communication (see Activity 2 in Resource 1.1).
Lead a class discussion responding to the following: 
1. Which of these existed before you were born?
1. How different would your life be without these?
1. What do they all have in common?
1. How do these items increase global connection? 
Guide students towards recognising that most of the tools that connect us globally are less than 25 years old. 
Concluding the lesson
Note: the glossary list has been provided as an example. Teachers may choose to add further words to the glossary list. 
Review the glossary list with the class (see Activity 3 in Resource 1.1). Students reflect on the focus area terminology at this point in the program.
Students complete an Exit ticket identifying 3 items of information they could share with a carer or peer about the ‘Interconnections and trade’ focus area. 
Suggested responses: global interconnection has accelerated rapidly, technology has theoretically made the world ‘smaller’ and trade and communication have expanded rapidly in one generation.
Evidence of learning
Students demonstrate an understanding of interconnections by:
identifying ways they are connected to the rest of the world
identifying ways the world has increased global connection through changing technologies. 
	

	Lesson 2 – my global connections to people, places and environments
Outcomes
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
· Personal, recreational and cultural connections that link individuals to people, places and environments
Concepts
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Maps
Political maps
Additional geographical representations
Mind maps
Flowcharts
	Lesson overview
In this lesson, students explore their personal connections to people, places and environments. Students identify how daily activities link them to different environments and begin recognising how trade and technology shape these connections.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PoL5, IRD4, InT5 and SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of countries and continents and map-reading skills and have introductory knowledge of the concept of interconnection from the previous lesson.
Key vocabulary: interconnections, people, places, environments, scale, technology, globalisation
Related resource: Resource 2.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how we are personally connected to people, places and environments.
Success criteria
I can: 
identify at least 3 personal connections beyond my local area
classify connections as relating to people, places or environments
explain how at least one connection is influenced by trade or technology.
Hook student interest in the lesson by displaying an image of a washing machine or another common household item. Conduct a 5 Whys questioning routine using the following steps:
1. What is happening? 
1. Ask: ‘Why is that?’ Once an initial response has been given, repeat the question, ‘Why is that?’ to elicit additional information and reasoning. Complete this step up to 5 times to develop a deeper shared understanding.
1. Conclude by emphasising that the item serves a purpose and that this item is provided through a supply chain that links us to the rest of the world.
Core lesson
Suggested think-aloud: today we are thinking about how you are connected to other people, places and environments – even if you never leave home. For example, the food you eat might be grown in another country and transported to your local supermarket, showing connections through trade. The clothes you wear may be designed in one place, manufactured in another and sold in Australia. When you use your phone or computer, you are connecting with people and information all over the world through technology. Even something simple such as turning on a tap connects you to natural environments such as rivers and dams, and to systems that manage and distribute water.
Define the terms ‘people’, ‘place’ and ‘environment’.
Write the 3 headings on the board: people, places and environments.
Check for student understanding of the concepts by completing a gradual release of responsibility exercise. 
Model your own examples:
I messaged a friend who moved to another country. (People.)
I follow a sports team from overseas. (People.)
My phone was made in China. (Places.)
I stream movies from the United States. (Places.)
The coffee I drink depends on farms in Brazil. (Environment.)
The clothes I wear are made from cotton grown in India. (Environment.)
Students turn and talk to a partner to develop 3 similar sentences recognising their global connections. 
Students independently develop one sentence recognising their global connections.
Suggested think-aloud: think about ways you are personally connected – even simple daily choices connect individuals to environments and people around the world. For example, if you eat a piece of chocolate, the cocoa beans may have been grown by farmers in West Africa, processed in another country, packaged elsewhere and then transported to Australia to be sold. That one small choice connects you to people, places and environments across the globe through trade and production systems. In the same way, the technology you use, such as your phone or laptop, connects you instantly to people and information worldwide. So even everyday actions show how deeply interconnected our lives are.
Note: from the discussion, identify commonalities and illustrate as a concept map on the board. As the discussion progresses, link to the 3 headings: people, places and environments. Guide students to recognise:
· many connections are global
· technology makes connections instant
· environments are part of trade networks. 
Suggested think-aloud: to engage students with the thought process, teachers might like to provide students with the following example: ‘I am thinking about my choices for when I wake up in the morning. When I get up, I like to listen to [insert music preference] music and my favourite artist is [insert artist] from [insert location]. This provides me with a personal connection to [insert location].’
Lead a discussion using the prompts:
1. Who do you communicate with outside your local area?
Where do your favourite brands come from?
What environments (forests, oceans, farms, mines) provide the things you use?
Are most of our connections local or global?
Does the category people, places or environments have the most examples?
Students develop a visual representation, in Canva or similar, titled ‘How am I connected to the world?’ The visual representation must include at least 2 for each of the following: 
people connections
place connections
environment connections. 
Students may present Activity 1 (see Resource 2.1) as:
a mind map
a flowchart
an annotated world map. 
Concluding the lesson
Students share and discuss their visual representations. Students respond to the following reflective questions: 
1. What surprised you about other students’ representations?
1. Can you classify your connections into the categories of people, places and environments? Identify if there are more connections you could add to each category. 
1. Which connections depend on technology?
Reinforce that interconnection is not just about trade between countries. It’s about how your daily life is linked to people, places and environments at different scales.
Evidence of learning
Students demonstrate an understanding of interconnections by:
identifying how they are personally connected to people, places and environments
identifying connections that rely on technology. 
	

	Lesson 3 – cultural connections and globalisation
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
· Personal, recreational and cultural connections that link individuals to people, places and environments
Concepts
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Communicating geographical information
Present findings and ideas in a range of communication forms and technologies, using relevant geographical concepts and terminology
	Lesson overview
In this lesson, students explore their personal and cultural connections to people, places and environments, and explain how globalisation has influenced these connections. Through guided discussion, students begin to explain how global interconnections influence and change culture.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD2, UnT8 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of the terms ‘culture’, ‘globalisation’ and ‘interconnection’. 
Key vocabulary: culture, cultural connection, environment, globalisation, identity, interconnection, perspective, recreation
Related resource: Resource 3.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how to identify personal and cultural connections 
how to explain the influence of globalisation on cultural connections.
Success criteria
I can: 
identify cultural connections in our own lives
explain how globalisation has influenced at least one cultural connection.
Use the Glossary to define ‘culture’ for the class. Check for student understanding of the concept of culture by having students respond to the following true or false statements:
1. Culture only refers to traditional clothing, food and festivals.
1. Everyone has culture, even if they belong to the majority group in a country.
1. All people within the same culture think and behave in the same way.
1. Culture can influence how a person understands and interprets the world around them.
Answers: Q1. False. Q2. True. Q3. False. Q4. True. 
Core lesson
Students complete a Frayer diagram for the concept of culture (see Activity 1 in Resource 3.1). 
The teacher models a personal reflection of a connection to culture through a See, Think, Wonder routine. For example: 
See: I notice I listen to K-pop and jazz.
Think: this shows my musical tastes connect me to many cultures.
Wonder: I wonder how global music popularity changes how people value local culture. 
Link this back to interconnection: globalisation helps spread music, food and ideas, but it also changes how cultures are experienced. 
Note: teachers may choose to complete the following activity as a Think-Pair-Share. Teachers may need to prompt the discussion. For example, ‘Where did this cultural practice come from? How did it reach Australia? How might globalisation have changed the original practice?’ 
Display one cultural example appropriate to your school context. For example, national food, sport or media. Lead the class through the See, Think, Wonder routine. For example, eating sushi in Australia:
1. See: What do you notice about this cultural connection?
Think: What does it tell you about how people, places or environments are connected?
Wonder: What questions does this raise about globalisation’s influence? 
Students choose one cultural item. For example, the food they eat, music they listen to or festivals they celebrate and complete a short reflection using the See, Think, Wonder routine (see Activity 2 in Resource 3.1): 
1. See: What do you notice about this cultural connection?
Think: What does it tell you about how people, places or environments are connected?
Wonder: What questions does this raise about globalisation’s influence?
Concluding the lesson
Write the following statement on the board: Globalisation helps spread cultural practices but can also change or reshape them.
Students complete an Exit ticket by completing the sentence stem: ‘What I think about this statement is …’
Evidence of learning
Students demonstrate an understanding of interconnections by:
defining culture and recognising characteristics of culture
identifying cultural connections
interpreting the meaning of cultural connection
questioning the effects of globalisation on culture.
	

	Lesson 4 – unpacking the assessment
Outcomes
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Interconnections
· Personal, recreational and cultural connections that link individuals to people, places and environments
Concepts
Environment
Important interrelationships between humans and the environment
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Acquiring geographical information:
Plan an inquiry that identifies and applies appropriate geographical methods and concepts
Collect, select and record relevant geographical data and information from a variety of sources, applying ethical practices
	Lesson overview
In this lesson, students are introduced to the summative assessment that aligns to the program.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within UuM4, PoL3, IRD3 and CrT7. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a developed understanding of the concept of culture. They should have a basic understanding that people interact with places and environments through recreation and cultural activities and be familiar with the geographical inquiry process.
Key vocabulary: interconnections, people, places, environments, recreation, culture, fieldwork, interview
Related resources: Resource 4.1, Geography (Stage 4) – sample assessment task 4 notification – Interconnections and trade
Related slide: Interconnections and trade – Lesson 4 – assessment notification and support
Beginning the lesson
Display the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support to the class. Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how to explain the concept of interconnections
developing effective interview questions and interview techniques
using fieldwork tools, including interviews
how to conduct an interview to investigate changes to a local recreational or cultural place.
Success criteria
I can: 
explain what interconnections are in geography
identify an example of connections between people, places and environments
develop clear and relevant interview questions
develop questions that investigate changes over time.
Use the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support to activate prior knowledge of the process for geographical inquiry. 
Core lesson
Note: provide students with Geography (Stage 4) – sample assessment task 4 notification – Interconnections and trade.
Use the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support to outline the assessment task and provide an overview of the process to be followed with the class. 
Use the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support to complete an ‘I do, we do, you do’ routine to construct interview questions for the field. 
Concluding the lesson
Use the slide deck – Interconnections and trade – Lesson 4 – assessment notification and support to outline the next steps in the geographical inquiry. 
Evidence of learning
Students demonstrate an understanding of interconnections by:
developing relevant and effective interview questions that investigate changes to a local recreational or cultural place
using interviews as a geographical fieldwork tool to collect information
providing examples of interconnections between people, places and environments and predicting how these may have changed over time.
	

	Lesson 5 – local transportation networks
Outcome
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Use relevant geographical tools
Interconnections
Transportation networks that connect people to goods, services, places and people in different locations
Concepts
Place
Characteristics of places
Space
Significance of location and spatial distribution
Ways in which people organise and manage the spaces where they live
Skills and tools
Spatial technologies
Interpret geographical information using a range of spatial technologies
Interpret relationships between geographical data using GIS
	Lesson overview
In this lesson, students explore the concept of transport networks and learn how places are connected through different modes of transport. Using Google My Maps, students create a map of their local area that identifies nodes, links and hubs within a transport network and analyse how connected different locations are.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PoL3, PoL4, PoL5, IRD2, CrT8 and UnT8. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have some familiarity with satellite imagery, maps and street level data.
Key vocabulary: transportation networks, nodes, links, hubs, satellite images, maps
Related resource: Resource 5.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how transport networks connect places 
how transport networks are represented using nodes, links and hubs on a map
how transport networks influence the flow of people and goods.
Success criteria
I can: 
explain what a transport network is
correctly identify nodes, links and hubs on a map
use digital mapping tools to create a map that shows connections within a local transport network
describe how people and goods are moved through the network.
Ask students: ‘How did you travel to school today?’ Engage in a discussion around the different modes of transport that each student identified. Define ‘transport networks’ for the class. Check for understanding of transport networks by having students respond to the following true or false statements: 
1. Aeroplanes are not considered part of a transport network.
1. Footpaths are considered a part of a transport network. 
1. A mode of transport is the tool we use to get there, for example, a train. 
Answers: Q1. False. Q2. True. Q3. True.
Core lesson
Note: students will require access to computers and Google My Maps to complete the following activity. Teachers may consider the gradual release of responsibility exercise modelling ‘I do, we do, you do’ structure when developing the transportation networks map. Teachers may like to include a WAGOLL map for the local transportation networks prior to commencing the independent mapping task.
Suggested think-aloud: transportation networks are systems that connect places using different types of transport such as roads, railways, shipping routes and air travel. These networks allow people, goods and services to move between locations. In Geography, we study how these networks are organised and why some places become more important than others within them.’
On your map, you will represent the main parts of a transport network. Every network is made up of nodes and links. A node is a place where transport begins, ends or connects. For example, a city, airport, port or train station. A link is the connection between those places, such as a road, railway line, shipping route or flight path. When many links connect to one important node, that place can become a hub, meaning it handles a large amount of movement and connects many other places together.
Allocate students to work with a partner. Each pair considers local transportation networks and completes a local transportation networks checklist (see Activity 1 in Resource 5.1).
Students use Google My Maps to develop a map that illustrates local transportation networks. Ensure each map includes nodes, links and hubs. 
Differentiation: teachers may need to consider student familiarity with Google My Maps. Where required, model the use of different tools in the platform, potentially demonstrating how to identify the location of nodes and links. There is also an opportunity to provide parameters for the task: ‘How many nodes, links, hubs should be included?’ and ‘In what area should they focus on?’
Concluding the lesson
Note: teachers may like to share a WAGOLL map of local transportation networks at this point in the lesson or choose a successful map developed by students. 
Share with the class a map that effectively illustrates local transportation networks. Using this map, students complete Activity 3 (see Resource 5.1).
Evidence of learning
Students demonstrate an understanding of interconnections by:
creating a Google My Maps transport network map that correctly identifies and labels nodes, links and hubs
accurately using and explaining key geographical terminology
responding to the analysis questions about connectivity, isolation and movement within the mapped transport network.
	

	Lesson 6 – regional and global transportation networks
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
Transportation networks that connect people to goods, services, places and people in different locations
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Maps
Choropleth maps
Flowline maps
Identify spatial patterns using a range of maps
Determine values represented on choropleth maps and thematic maps
	Lesson overview
Note: this resource address topics that might be considered controversial or sensitive. Follow school protocols and Controversial issues in schools procedures when using these resources.
In this lesson, students investigate how air transport networks connect places and support the movement of people, goods and services at different scales. They explain changes in air travel over time and use tourism data to create a flowline map showing the origins of tourists visiting Spain.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV10, IRD2, and PoL5, CrT9, UnT9, SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should be familiar with choropleth and flowline maps.
Key vocabulary: interconnection, tourism, travel, place
Related resource: Resource 6.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how air transportation networks create connections between places
how transportation networks influence the movement of people, goods and services.
Success criteria
I can: 
identify nodes, links and hubs within air transport networks
explain how transportation networks connect people, good and services
analyse sources to identify changes over time
construct a flowline map to represent movement of tourists between places.
Activate prior knowledge of nodes, links and hubs by displaying NSW Road Network Categorisation to the class and completing the following steps:
Toggle to basemap in the bottom left to view the satellite image and remove the layer ‘Regional Roads’ in the legend in the top left.
Zoom out until all of NSW can be observed.
Ask students to identify one example each of a node, link and hub.
Core lesson
Display Our Airports map New South Wales, Australia to the class. Use the layer icon to remove Heliports, Seaplane bases, Closed airports and Navaids from the map.
Generate discussion by asking questions such as:
1. How do transportation networks such as airports create connections to goods, services and other people?
1. Why might air transportation networks be important in regional areas of NSW?
1. What relationship can we draw between NSW Road Network map, our identified hubs and the airport locations we have observed?
Display Flightradar24 and draw students’ attention to the global pattern of flights. Discuss how global situations, such as the COVID-19 pandemic and international conflicts, might change these patterns.
Students use What flying was like in the 1950s and 1960s compared to now, How air travel has changed in every decade from the 1920s to today, and Flying with animals and pets to identify ways air travel has changed in the last 50 years (see Activity 2 in Resource 6.1).
Display the choropleth map Most Visited Countries 2026 to the class. Have students record the top 5 most visited countries. 
Differentiation: where students are unfamiliar with choropleth maps, teachers may need to revisit the geographical skill in detail.
Students use the choropleth map to complete short response questions (see Activity 3 in Resource 6.1).
Provide students with Spain Tourism Soars in 2026 and have them Think-Pair-Share responses to questions (see Activity 4 in Resource 6.1).
Note: students may need to revisit the purpose and characteristics of flowline maps prior to commencing the following activity. Teachers may like to access Introduction to maps (3:39) and Overview of Flow Mapping for a brief description of flowline maps.
Students construct a flowline map illustrating the origin of tourists visiting Spain (see Activity 5 in Resource 6.1). Ensure students use arrows of appropriate scale to illustrate the difference in the number of visitors to Spain.
Concluding the lesson
Students complete an Exit ticket answering: ‘How do air transportation networks create connections to goods, services and other people?’
Evidence of learning
Students demonstrate an understanding of interconnections by:
identifying nodes, links and hubs when analysing the NSW road network and airport maps 
conducting a content analysis task identifying key changes in air travel over the last 50 years
constructing a flowline map showing the origins of tourists visiting Spain, demonstrating understanding of movement and spatial connections.
	

	Lesson 7 – global shipping routes
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
Transportation networks that connect people to goods, services, places and people in different locations
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Space
Significance of location and spatial distribution
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Maps
Identify physical and human features on a map
	Lesson overview
Note: this resource address topics that might be considered controversial or sensitive. Follow school protocols and Controversial issues in schools procedures when using these resources.
In this lesson, students investigate how global shipping routes connect countries and enable the movement of goods around the world. They explore the role of containerisation and key maritime trade channels, with a focus on the importance of the Suez Canal and Strait of Hormuz in global trade.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PrT1, PoL5, UGP6, SpK4 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of transport networks, including the concepts of nodes, links and hubs and be familiar with global maps and mapping conventions (BOLTSS), including locating continents, major oceans and key regions involved in trade.
Key vocabulary: containerisation, chokepoint, global trade, cargo
Related resource: Resource 7.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how global shipping routes operate 
why global shipping routes are important for global trade.
Success criteria
I can: 
describe major global transport routes used to move goods
explain how containerisation improves the efficiency of global trade
explain the importance of the Suez Canal and Strait of Hormuz in global trade.
Activate prior knowledge of global trade routes by asking students the following: 
1. What do container ships do? 
What types of goods are moved by sea? 
Core lesson
Display Shipping-container Kaohsiung Harbour and explain that every year goods cross the world’s oceans, following longstanding trade routes. Most of these goods are transported in shipping containers on large container ships. Around 90% of all global trade is carried via sea routes and more than 50,000 ships carry cargo around the world every year. 
Check for understanding by responding to the following true or false statement: The majority of goods are transported via sea routes.
Answer: True.
Use Shipping-container Kaohsiung Harbour or a similar image and have students Think-Pair-Share responses to questions in Activity 1 (see Resource 7.1).
Summarise the discussion, ensuring students understand that containerisation increases efficiency in global trade due to: 
the ease of loading containers onto several forms of transport
containers generally being a standard size, allowing them to be stacked on top of each other.
Provide students with a blank map of the world (see Activity 2 in Resource 7.1). Have students draw potential shipping routes connecting China to the United States. 
Have students share their maps and use this to lead a class discussion answering: 
1. What are some key points we can draw about global shipping routes? 
How complex are global shipping routes? 
Does the complexity of global shipping routes impact us here in Australia? 
Note: the video Top 10 Ocean Routes That Move the World! (8:51) provides some complex terms. Where necessary, pause the video and unpack any new or unfamiliar terms with the class. 
Display Top 10 Ocean Routes That Move the World! (8:51) to the class. Students complete a PMI to share as they watch the video. Discuss the PMI observations as a class. The following questions can be used to prompt the discussion: 
1. What are the positives about these ocean transport routes?
What are the negatives about these ocean transport routes?
What do you find interesting about the routes?
Use Chokepoints to describe the concept for the class. (Chokepoints are narrow passages where geography concentrate shipping into corridors that cannot be easily passed.) 
Return students to their world maps and as a class label the following key trade chokepoints:
1. Panama Canal
Strait of Gibraltar
Bosphorus Strait
Suez Canal
Strait of Hormuz
Straits of Malacca.
Note: students will require access to computers for the following activity.
Allocate students to work in small groups. Each group is to choose either the Suez Canal or a similar chokepoint to develop and present a fact sheet (see Activity 4 in Resource 7.1). 
Concluding the lesson
Students partner with someone from a different group to:
1. review the partner’s fact sheet
identify similarities and differences
determine a key takeaway about chokepoints. 
Evidence of learning
Students demonstrate an understanding of interconnections by:
creating a world map showing global shipping routes and major maritime chokepoints
developing a PMI summary of global ocean trade routes
producing and presenting a fact sheet on the Suez Canal or Strait of Hormuz, explaining its location, importance and challenges.
	

	Lesson 8 – interconnections of technology
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Interconnections
Technologies that connect people to goods, services, places, information and people in different locations
Concepts
Interconnection
Importance of interconnection between people, places and environments
Skills and tools
Additional geographical representations
Diagrams
	Lesson overview
In this lesson, students investigate how technology connects people to goods, services and other people through global networks such as the internet and digital infrastructure. Through a thinking routine, video analysis and a flow-diagram activity, students explore how technological systems enable global interconnections.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD3 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a general understanding of global interconnections, including how people, goods and services are linked across places through trade and transport networks. They should have a basic understanding of technology and communication, including how devices such as phones and computers connect to the internet to access information and services.
Key vocabulary: technology, globalisation, internet, interconnections
Related resource: Resource 8.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
about the role technology plays in connecting people to goods, services and other people.
Success criteria
I can: 
identify technologies, such as the internet and digital infrastructure, that enable global connections
describe how technological systems connect users to online services and information
explain how technology helps connect people to goods, services and other people globally.
Activate prior knowledge of technology by asking students to identify technology they used prior to entering the lesson. Examples might include using a microwave for breakfast, phone to message a friend, internet to complete homework.
Suggested think-aloud: technology is the application of scientific knowledge for practical purposes. Technology has been developed to essentially make our lives easier. We have seen a rapid increase in technological advancements since the Industrial Revolution. Often, major global events increase inventions and innovation.
Ask students: ‘Can you identify any technological innovations that have been created within the last 5 years that make life easier?’ Answers might include responses such as AI and drones.
Core lesson
Lead a 3-2-1 Bridge thinking routine to establish student current understanding of the internet (see Activity 1 in Resource 8.1).
Show Subsea cables connecting Aussies to the rest of the world (2:26) and Submarine Cable Map and read Internet Infrastructure: Where does the Internet live?. 
Students complete the ‘Bridge’ part of the routine where they make connections between their initial and new thinking, explaining how and why their thinking shifted.
Suggested think-aloud: when I press play on a movie I am streaming, it feels instant, but there are many connections happening. My device connects to the internet, which links to physical infrastructure around the world. The movie is stored in a data centre, possibly in another country, and the streaming platform sends that data back to me. So even though I’m sitting at home, I’m connected to global systems, technology and places.
Model for students a flow diagram for streaming a movie (use arrows to symbolise the flowline): 
1. User device – use of a laptop or television at home.
1. Internet connection – Wi-Fi connects through a home router to an internet provider.
1. Infrastructure – data travels through underground cables, possibly across subsea cables, to large data centres where the movie is stored.
1. Service provider – a platform such as Netflix sends the movie data to the user.
1. Outcome – I enjoy a newly streamed movie at home. 
Allocate students to work in pairs or small groups. Students choose one everyday online activity, for example, ordering food, messaging a friend overseas or buying a product online. Students create a simple flow diagram showing how technology connects them to that service (see Activity 2 in Resource 8.1).
Share and discuss the flow diagrams. Prompt discussion questions might include:
1. What technology made this connection possible? 
1. Who benefits from this connection? 
1. How might this connection change people’s access to goods and services? 
Concluding the lesson
Students complete an Exit ticket responding to: ‘Explain the role technology plays in connecting people to goods, services and other people.’
Evidence of learning
Students demonstrate an understanding of interconnections by:
identifying the role of digital infrastructure in connecting places
explaining how technology connects people to goods, services and other people
creating a clear visual model of digital connections.
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[bookmark: _Toc238636029]Learning sequence 2 – trade flows
The following learning sequence is designed to be completed in approximately 18 hours. Teachers should be aware that this learning sequence is part of a 40-hour program that has been designed on the premise that schools are teaching two 60-minute lessons per week for the duration of 2 terms in Year 8. Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
Table 2 – Learning sequence 1 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 9 – the nature and spatial patterns of trade flows
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Use relevant geographical tools
Trade flows
The nature and spatial patterns of trade flows
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Maps
Flowline maps
	Lesson overview
In this lesson, students explore the nature of global trade and the spatial patterns of trade flows between countries. Through analysing a real-world example, watching a video and mapping trade flows, students identify how goods move across regions and how transport networks connect places through global trade.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PoL5, IRD6, UnM6, PrT2, UnT8, InT5 and SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding that countries are connected through the movement of people, goods and information and be familiar with how goods move using transport networks such as ships, trucks, trains and planes.
Key vocabulary: trade, trade flow, interconnections, global
Related resource: Resource 9.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how global trade flows operate 
about the spatial patterns in trade between different regions of the world.
Success criteria
I can: 
describe what trade and trade flows are
identify examples of goods moving between countries through global trade networks
explain a spatial pattern of trade flows.
Activate prior knowledge about global trade and supply chain by providing students with North-west town the first in Victoria to run out of fuel. Briefly explain that some regional towns in early 2026 experienced fuel shortages due to supply issues and panic buying, highlighting how communities rely on fuel deliveries and global supply networks. 
Students Think-Pair-Share responses to the following questions:
1. Where does petrol or diesel come from before it reaches a local service station?
Why might a small town run out of fuel?
What countries or regions might Australia rely on for fuel?
On the board, develop a supply chain for fuel. For example, oil fields, oil transported by ships, refineries, fuel shipped to Australia, fuel transported by truck, local petrol station, consumers.
Ask students: ‘What does this story tell us about how connected Australia is to the rest of the world?’
Guide students toward the idea that even a small town depends on global trade networks to access everyday goods such as fuel.
Core lesson
Use the Glossary to define Trade flows for the class. Check for understanding by asking the follow yes or no questions:
1. Is chocolate that is made in New Zealand and sold in Australia an example of a trade flow?
1. Are macadamia nuts grown in Queensland and sold in New South Wales an example of a trade flow? 
Answers: Q1. Yes. Q2. Yes.
Show Global Trade & Logistics - What is Global Trade? (3:37) and guide students to complete Activity 1.
Conduct a Gallery walk to review the trade flow maps produced by the class. Students respond to questions as they progress through the gallery (see Activity 2 in Resource 9.1).
Highlight that global trade forms interconnected networks linking many regions through supply chains and transport systems.
Concluding the lesson
Complete an Exit ticket responding to: ‘Using examples from the lesson, explain how trade flows operate and describe the spatial patterns that can be observed on a global scale.’
Evidence of learning
Students demonstrate an understanding of trade flows by:
developing a map that illustrates trade flow of one good around the world
explaining how trade flows operate and identifying spatial patterns of global trade.
	

	Lesson 10 – economic factors influencing trade flows
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Create written texts to explain the interconnections that people have to each other, and with places and environments
Trade flows
· Economic, political and environmental influences that shape trade flows
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Data and graphs
Use a range of graphs and tables
	Lesson overview
In this lesson, students investigate economic factors that influence global trade, including comparative advantage, natural resources, labour costs and infrastructure. Through a country research task and class discussion, students identify why some countries are economically advantaged and how these advantages shape what countries export and import.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD6, PrT2, NPV10, InT5, UnT8 and SpK5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of the nature and spatial patterns of global trade flows, including how goods move between countries and regions through international trade networks.
Key vocabulary: supply, demand, natural resources, infrastructure, technology
Related resource: Resource 10.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how economic factors influence what goods countries produce and trade.
Success criteria
I can: 
define key trade concepts such as comparative advantage, supply and demand, and commodities
identify economic characteristics of a country (resources, industries, labour costs and infrastructure)
explain how these factors give some countries economic advantages in global trade.
Activate prior knowledge of economic factors influencing trade by asking students: ‘Why do countries trade different goods?’
Display common products for example a mobile phone, chocolate or shirt and ask: ‘Where might these be made and why?’
Core lesson
Show International Trade Explained (6:41) and have students use What Is Trade? to define relevant concepts (see Activity 1 in Resource 10.1).
Allocate students to work in small groups. Groups are to present their country’s advantages for international trade (see Activity 2 in Resource 10.1). Groups need to:
identify their country’s resources, commodities, major industries, climate, labour costs and access to trade networks, or nodes and hubs on trade networks
decide which commodity they are going to export and which commodity they may need to import
briefly report findings to the class.
Share the world’s GDP by Country (2025) - IMF and discuss the question: ‘Why might some countries be economically advantaged over others when it comes to producing and trading goods?’
Suggested think-aloud: when I look at this GDP data, I notice that countries with higher GDP often have more developed infrastructure, advanced technology and skilled workers, which makes it easier and cheaper to produce goods. This helps explain why they are economically advantaged compared to countries that may lack these resources or connections.
Concluding the lesson
Students complete an Exit ticket responding to: ‘Identify factors that give countries an economic advantage over others when participating in international trade.’
Evidence of learning
Students demonstrate an understanding of trade flows by:
identifying resources, industries and potential imports and exports of some of the world’s major trading countries
identifying and explaining economic factors that give countries advantages in international trade. 
	

	Lesson 11 – cost of labour and global trade
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Trade flows
· Economic, political and environmental influences that shape trade flows
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Maps
Use a range of large-scale and small-scale maps
	Lesson overview
In this lesson, students investigate how differences in labour costs influence where goods are produced and traded globally. Students compare wages in different countries to understand how economic factors shape global trade patterns.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD 6, PoL5, NPA9, PrT5, UnM7, NPV10, MuS10 and SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding that countries export and import goods, services and people and how globalisation has increased trade flow and the manufacturing industry globally.
Key vocabulary: labour, trade, wages, manufacturing
Related resource: Resource 11.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how labour costs influence global trade flows and production locations.
Success criteria
I can:
describe what labour cost means in global production
compare labour costs in different countries
explain how labour costs influence where companies produce goods.
Note: teachers may like to display images as a stimulus, for example, images of smartphones, clothes or shoes, for the following questions.
Activate prior knowledge of labour costs and global trade flows by asking students: 
1. Where are products you frequently use made? 
Why do companies manufacture products in some countries rather than others?’
Core lesson
Discuss the monthly approximate wage figures for selected countries with the class and have students complete a Think-Pair-Share answering questions in Activity 1 (see Resource 11.1). 
Display the choropleth map Manufacturing by Country 2026 and have students complete the table ‘Manufacturing industry value per annum’ (see Activity 2 in Resource 11.1). Students then complete a Think-Pair-Share exercise (see Activity 2 in Resource 11.1).
Lead a class discussion responding to the following questions:
1. Do countries with higher manufacturing output always have higher wages for workers? Encourage students to use examples from Table 9 and Table 10 to support responses.
How do economic factors (labour costs) influence the location of manufacturing industries?
Display the choropleth map Manufacturing by Country 2026 and have students complete a map identifying the spatial patterns of trade and manufacturing.
Lead a class discussion responding to the following questions: 
1. Which countries attract manufacturing industries? 
Who benefits from lower labour costs?
Concluding the lesson
Students complete an Exit ticket answering: ‘How do labour costs influence global trade flows and production locations?’ (See Activity 3 in Resource 11.1.)
Evidence of learning
Students demonstrate an understanding of trade flows by:
comparing labour costs between countries
identifying spatial patterns of manufacturing
explaining how economic factors influence trade flows.
	

	Lesson 12 – political factors influencing trade flows
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Trade flows
· Economic, political and environmental influences that shape trade flows
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Interconnection
Importance of interconnection between people, places and environments
Scale
Responses and actions undertaken by governments, organisations, individuals and communities operating at local and global scales
Skills and tools
Processing geographical information
Identify spatial distributions, patterns and trends, and infer relationships to draw conclusions as appropriate
Communicating geographical information
Communicate geographical understanding for a range of purposes, audiences and contexts
	Lesson overview
In this lesson, students examine political factors that influence global trade flows, including trade agreements, tariffs, quotas and trade disputes. Through a trade negotiation simulation, students explore how government decisions and political relationships between countries shape global trade patterns.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD3 and SpK4. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of the nature and spatial patterns of global trade flows, including how goods move between countries through international trade networks, and be able to describe global interconnections, including how countries rely on each other for goods and resources.
Key vocabulary: trade agreements, tariffs and quotas, trade blocks, trade disputes
Related resources: Resource 12.1, Resource 12.2
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how political decisions and relationships between countries influence global trade flows.
Success criteria
I can: 
describe political factors that influence trade, including trade agreements, tariffs and trade blocs
use a trade simulation to demonstrate how countries make trade decisions
explain how political alliances and government decisions influence trade relationships between countries.
Activate prior knowledge of political factors influencing trade flows by asking the following questions: 
1. Do all countries have the same access to trade?
1. Do you know any countries that may have a restriction or specific agreement on trade? 
Core lesson
Introduce and explain the trade negotiation simulation (see Activity 1 in Resource 12.1). The simulation requires:
the class to be divided into small groups and each group to be assigned a country (see Resource 12.2)
students to move around the classroom negotiating trade agreements with other countries
groups to secure the resources they need while exporting their own goods
groups to record their agreements in a simple trade table.
Note: teachers will need to clearly explain group work protocols to the class for this activity to be effective. The following guidelines will assist. Other considerations might include what is acceptable tone and volume, timeframe available for the activity and when the activity is determined to be ‘over’.
Guidelines: 
Countries can make multiple trade agreements.
Alliances may give priority trading partners.
Some countries may refuse trade with other countries during the scenario (teacher choice to introduce political tension).
Concluding the lesson
Lead a class discussion responding to the following questions:
1. Which countries were able to secure the most agreements. Why?
1. Which countries struggled to secure resources?
1. How did political alliances influence trade decisions?
1. Did some countries become more powerful in negotiations?
Connect the simulation to real-world examples such as Australia and China’s trade relationship. Australia exports large quantities of iron ore and coal to China. China exports manufactured goods and electronics to Australia.
Evidence of learning
Students demonstrate an understanding of trade flows by:
negotiating trade agreements based on resources and needs
explaining how political alliances influenced trade patterns
identifying that government decisions and relationships shape global trade flows.
	

	Lesson 13 – environmental influences on trade flows
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Trade flows
· Economic, political and environmental influences that shape trade flows
Concepts
Scale
Responses and actions undertaken by governments, organisations, individuals and communities operating at local and global scales
Skills and tools
Acquiring geographical information
Collect, select and record relevant geographical data and information from a variety of sources, using ethical practices
Processing geographical information
Identify spatial distributions, patterns and trends, and infer relationships to draw conclusions as appropriate
Communicating geographical information
Communicate geographical understanding for a range of purposes, audiences and contexts
Present findings and ideas in a range of communication forms and technologies, using relevant geographical concepts and terminology
	Lesson overview
In this lesson, students examine how environmental factors such as climate, geography and natural resources influence global trade flows. Through a case study of coffee or palm oil, students investigate how environmental conditions shape where products are produced and the environmental impacts of large-scale production.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV8, NPV10, InT5 and UnT8. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should be able to describe spatial patterns of global trade flows and describe how goods move between countries through global trade networks. They should have a basic understanding of the economic and political factors influencing trade, such as natural resources, comparative advantage and trade agreements.
Key vocabulary: climate, agriculture, resources, environmental impact, sustainability
Related resource: Resource 13.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how environmental factors influence what goods countries produce 
how environmental factors shape global trade flows.
Success criteria
I can: 
identify how climate and environmental conditions influence agricultural production
describe where products such as coffee or palm oil are produced and traded globally
explain how environmental factors influence global trade patterns.
Activate prior knowledge of environmental resources by completing a See, Think, Wonder for the image Tuvalu (see Activity 1 in Resource 13.1). Prompt student discussion about how important the environment is for trade flows by asking:
1. How might Tuvalu’s environment influence the way people trade or access goods?
1. What environmental features in the image could help or limit trade and connections with other places?
1. Why are oceans and environments important for moving people, products and resources around the world?
Core lesson
Suggested think-aloud: many products traded globally can only be grown in certain climates. Environmental conditions such as temperature, rainfall and soil influence where crops can be produced.
Ask students:
1. Why might some countries grow crops that others cannot?
1. What might happen if a country’s climate is unsuitable for a particular crop?
Note: students will require access to computers and the internet for the following activity. 
Explain that students will investigate either coffee or palm oil, both of which are widely traded globally (see Activity 2 in Resource 13.1). 
Provide a brief overview of coffee and palm oil: 
Coffee grows best in tropical climates with warm temperatures, high rainfall and mountainous terrain. Major producers include Brazil, Vietnam, Colombia and Ethiopia. Coffee beans are exported globally to countries where they are roasted, packaged and sold to consumers.
Palm oil grows best in tropical climates with high temperatures and heavy rainfall. Major producers include Indonesia and Malaysia. Palm oil is exported globally and used in foods, cosmetics and household products, making it one of the most widely traded vegetable oils in the world.
Concluding the lesson
Students meet with a peer who chose the alternate trade product and discuss their findings. Students then collectively respond to the following summative questions: 
1. Why are these crops grown mainly in certain regions?
1. Why do other countries import these products?
1. What environmental impacts can occur from large-scale production?
1. How do environmental factors influence global trade flows?
Evidence of learning
Students demonstrate an understanding of trade flows by:
investigating how natural resources influence trade opportunities
discussing and responding to comprehension questions based on learning about coffee or palm oil production regions, climate conditions and trade patterns
explaining how environmental conditions influence where products are grown and traded globally.
	

	Lesson 14 – global supply chains and fair trade
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Create written texts to explain the interconnections that people have to each other, and with places and environments
Trade flows
· Economic, political and environmental influences that shape trade flows
Concepts
Scale
Responses and actions undertaken by governments, organisations, individuals and communities operating at local and global scales
Sustainability
The need to manage environments for a long-term future
Sustainable management approaches
Skills and tools
Acquiring geographical information
Collect, select and record relevant geographical data and information from a variety of sources, using ethical practices
	Lesson overview
In this lesson, students investigate fair trade as a response to unequal outcomes in global trade systems. Students explore how fair trade aims to improve wages, working conditions and environmental sustainability for producers in less developed countries.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PrT1, PoL5 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of globalisation and trade.
Key vocabulary: fair trade, interconnections, trade flows
Related resource: Resource 14.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how fair trade aims to improve outcomes for producers involved in global trade.
Success criteria
I can: 
describe the difference between Fair Trade and fair trade 
explain why fair trade is needed
identify how fair trade attempts to improve wages, working conditions and environmental practices
explain how fair trade and Fair Trade organisations influence global trade outcomes for producers.
Activate prior knowledge of trade flows and fair trade by displaying the following breakdown of where money goes from the sale of a chocolate bar:
supermarket 40%
manufacturer 35%
transport and marketing 20%
cocoa farmer 5%.
Ask students: 
1. Does this distribution seem fair?
1. Who earns the least?
Encourage the discussion away from the inequality that exists and towards student prior knowledge of what is being done to reduce the economic inequalities that exist in trade flows. If students do not raise fair trade in the discussion, explain that inequality is one of the reasons Fair Trade organisations were created. 
Define, for the class, the terms ‘Fair Trade’ – the official certified system and label run by organisations such as Fair Trade International, and ‘fair trade’ – the broader concept or movement promoting more ethical and equitable trading relationships. Check for understanding of ‘Fair Trade’ and ‘fair trade’ by asking students to respond to the following choral response statements: 
1. Handcrafted, artisan made and manufactured products sold by businesses that follow the World Fair Trade organisation’s principles is an example of [student response].
1. Primary products such as coffee, tea and cocoa grown by farming organisations and certified under Fair Trade International is an example of [student response].
Answer: Q1. Fair trade. Q2. Fair trade.
Core lesson
Display What is Fairtrade? (1:47) and review The Fairtrade Global Network as a class. Students Think-Pair-Share responses in Activity 1 (see Resource 14.1).
Students work in groups to conduct an investigation (see Activity 2 in Resource 14.1). Each group will record and present responses to the following in the form of a newsflash:
1. What challenge or issue exists within global trade related to your perspective?
1. How fair trade aims to create more sustainable or equitable outcomes?
1. Who benefits from these changes and why?
Concluding the lesson
Students complete an Exit ticket answering: How does fair trade improve the outcomes of global trade for people, places and environments? (See Activity 3 in Resource 14.1.)
Evidence of learning
Students demonstrate an understanding of trade flows by:
describing what fair trade is
explaining the purpose of fair trade systems
explaining how the processes of fair trade change outcomes for people, places and environments.
	

	Lesson 15 – perspectives on fair trade
Outcomes
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Create written texts to explain the interconnections that people have to each other, and with places and environments
Trade flows
Economic, political and environmental influences that shape trade flows
Concepts
Change
The effects of management strategies on reducing the impact of natural and human processes
Skills and tools
Communicating geographical information
Reflect on learning and apply active citizenship to propose change in response to contemporary geographical issues
Communicate geographical understanding for a range of purposes, audiences and contexts
Present findings and ideas in a range of communication forms and technologies, using relevant geographical concepts and terminology
	Lesson overview
In this lesson, students explore the perspectives of different people involved in the production and sale of clothing, including garment workers, factory owners, retailers and consumers. Through analysing short source extracts, students identify how different stakeholders experience global trade and evaluate how fair trade aims to improve outcomes for workers.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PrT3, IRD3, InT5 and CrT9. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a general understanding of global trade and supply chains and a sound understanding of global wage disparities and fair trade. Students should be able to describe how wages differ between countries.
Key vocabulary: fair trade, supply chain, garment worker, retailer, consumer, working conditions, ethical consumption
Related resource: Resource 15.1
Slide deck: Lesson 15 – perspectives on Fair Trade
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how people involved in global trade may have different perspectives and priorities
how fair trade attempts to address inequality in global trade.
Success criteria
I can: 
identify the perspectives of different people involved in the clothing trade
explain why their views about fair trade might differ
describes how fair trade attempts to address issues in global supply chains.
Note: teachers should use slide deck – Lesson 15 – perspectives on Fair Trade at this point in the program.
Connect student learning to prior lessons by prompting student discussion.
Prompt:
A T-shirt sells in Australia for $20.
A garment worker who helped produce the shirt earns about $4.50 per day.
Activate student prior knowledge of production and consumption by posing the questions: 
1. Do you think this situation seems fair or unfair? 
1. Who do you think is involved in producing and selling a T-shirt?
Core lesson
Revisit student understanding of fair trade by asking students to respond to the true or false statements (see slide 5).
Answers: Q1. True. Q2. False. Q3. True. Q4. False. 
With the class, read aloud perspectives on global trade (see Activity 1 in Resource 15.1 and slide 6). Students use the sources to respond to questions individually. 
Students Think-Pair-Share a response to the following statement: ‘Explain how fair trade might address the concerns of at least 2 people from the sources provided.’ (See Activity 2 in Resource 15.1 and slide 7).
Note: teachers may need to revisit how to respond to an explain question. Use slides 13 to 22 to demonstrate how to respond to an explain question. 
Students use Activity 3 (see Resource 15.1) to gather the required knowledge and understanding for the long response: ‘Different people involved in global trade have different perspectives. Explain why these perspectives may conflict and identify whether fair trade can help create more balanced outcomes.’
Concluding the lesson
Note: teachers may need to further unpack the difference between A to E grades and terminology used in the marking rubric with students. Teachers may also like to consider appropriate protocol that can be applied to peer feedback in the context of their class.
Students use the rubric to self-assess their response before sharing their response with a peer.
Evidence of learning
Students demonstrate an understanding of trade flows by:
identifying perspectives in written sources
explaining differing viewpoints in global trade
evaluating how fair trade addresses inequalities.
	

	Lesson 16 – Aboriginal and/or Torres Strait Islander Peoples’ trade and trade markets
Outcome
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Trade flows
Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Place
Special significance of place for people
Space
Significance of location and spatial distribution
Environment
Aesthetic, cultural, spiritual and economic value of environments
Skills and tools
Maps
Use a range of large-scale and small-scale maps
Additional geographical representations
Identify and describe spatial patterns and changes using geographical representations
	Lesson overview
In this lesson, students explore the complexity and significance of Aboriginal trading networks across Australia, comparing them with modern transport routes to understand continuity and change in human movement and trade. Students will analyse maps, engage with digital resources and develop statements that demonstrate their understanding of connections, trade items and cultural significance.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PoL5 and UnT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic knowledge of what trade is, why people trade and examples of trade in their local context. They should have prior awareness of Aboriginal and Torres Strait Islander Nations, their diversity and the concept that they had complex societies and cultural practices prior to British occupation.
Key vocabulary: Aboriginal and Torres Strait Islander Peoples, trade routes, traditional, trade
Related resource: Resource 16.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how Aboriginal trading routes connected nations across Australia 
how Aboriginal trading routes compare to modern transport systems.
Success criteria
I can: 
identify key features of Aboriginal trade networks on the Bandaya map
compare and contrast traditional trading routes with modern Australian roads and highways
use evidence from maps and digital resources to develop a clear, reasoned statement about the importance of trade and connections.
Activate prior knowledge of trade, Aboriginal and/or Torres Strait Islander Peoples’ trade and trade markets by asking the following questions: 
1. What is trade?
1. What are the reasons for trading?
1. What are some things that would have been traded before the British occupation of Australia that today you would purchase from a shop or business? 
Suggested responses: suggested answers to question 3 might include macadamia nuts, fish, tools, native Kakadu plums.
Core lesson
Note: teachers might like to access Aboriginal Trading Routes for a detailed description of traditional trade routes and items traded prior to British occupation.
Outline that trade was central to Aboriginal and/or Torres Strait Islander Peoples and that it was a very complex system with routes that traversed Australia. Display the Map of trade routes and storylines linking Aboriginal nations across Australia named ‘Bandaya’ by David Mowaljarlai (1928–1997), senior lawman of the Ngarinyin people in the West Kimberley in Western Australia and Key Aboriginal Trade Routes of Ancient Australia. Ask students and discuss: 
1. How does the Bandaya map by David Mowaljarlai show that Aboriginal and/or Torres Strait Islander nations across Australia were connected through trade, travel and shared stories?
Why might these connections have been important for communities?
Display Australian Road Maps & Highways to the class. Students review trading routes (see Activity 1 in Resource 16.1) to compare and reflect on similarities and differences between traditional trading routes and modern transport networks.
Provide students with access to Deep Time – Trade. Model to students how to navigate the site and have students explore the different traded items.
Stone tools and weapons were crafted and traded from Willandra Lakes.
Belts made from hair were used in ceremony and trade.
People from the Top End trade with Macassans, long before the arrival of Europeans
Pearl shells traded across the continent were more valuable than pearl itself.
Yorta Yorta was at the cutting edge of stone tool technology.
As a class, discuss the nature and purpose of items traded.
Concluding the lesson
Students turn and talk to a partner explaining one thing they now understand about:
1. Aboriginal and/or Torres Strait Islander Peoples’ trade routes across Australia
1. how traditional trade routes have shaped trade flows in Australia today. 
Evidence of learning
Students demonstrate an understanding of trade flows by:
making statements comparing traditional routes with modern roads
developing an annotated map showing of Aboriginal trade routes and items traded
exploring the significance of trade, connections and cultural exchange.
	

	Lesson 17 – traditional trade
Outcome
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Trade flows
Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Environment
Aesthetic, cultural, spiritual and economic value of environments
Effects of human activities on natural and human environments
Interconnection
Importance of interconnection between people, places and environments
Change
Changes to resources, landscapes and places through natural and human geographical processes and events
Skills and tools
Maps
Special-purpose maps
Additional geographical representations
Aboriginal and Torres Strait Islander Peoples’ Knowledge Systems (such as Cultural mapping and Oral Histories), paintings and artworks, diagrams
	Lesson overview
In this lesson, students investigate items that were traditionally traded by Aboriginal and Torres Strait Islander Peoples across Australia prior to British occupation. Through research and visual presentation, students explore the purpose of specific trade items, the groups involved in trading them and how trade routes supported cultural, economic and social connections.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within PoL5, IRD4, IRD5, CrT9 and UnT9. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of trade and exchange, including reasons why people trade goods and services. They should have previously explored Aboriginal and/or Torres Strait Islander Peoples’ trade networks and routes, including the Bandaya map and the concept that trade occurred across large distances before British occupation.
Key vocabulary: exchange, connection, distribution, network, resource, significance
Related resource: Resource 17.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how the nature and purpose of items traded by Aboriginal and/or Torres Strait Islander Peoples
how trade routes supported connections between Aboriginal and/or Torres Strait Islander Peoples’ communities.
Success criteria
I can: 
identify a traditional trade item and explain its purpose and significance
identify the Aboriginal and/or Torres Strait Islander group associated with trading the item
use a trade route map to suggest a possible route the item may have travelled
identify whether the trade item is still used or traded today
communicate research clearly in a visual format.
Activate prior knowledge of trade flows and routes by asking students to list items that Aboriginal and/or Torres Strait Islander Peoples traded prior to British occupation (suggestions might include pearls, ochre, bunya nuts, seeds, shells or adornments). 
Core lesson
Students research one item that was traditionally traded in a particular area, such as ochre, bunya nuts, seeds, shells or adornments (see Activity 1 in Resource 17.1). Deep Time – Trade and Key Aboriginal Trade Routes of Ancient Australia may assist with the activity.
Students present their research in a visual representation (for example, illustration, poster, slide deck). Each visual representation must: 
outline the nature and purpose of the trade item
outline the Aboriginal and/or Torres Strait Islander Peoples’ group that traded the item
use the trade route map to propose which trade route might have been used for the item 
identify if the item is still traded today.
Concluding the lesson
Students present their final visual representations to the class. After reviewing peers’ work, each student completes an Exit ticket sentence stem: ‘Trade for Aboriginal and/or Torres Strait Islander Peoples is …’
Evidence of learning
Students demonstrate an understanding of trade flows by:
providing evidence of map interpretation, where students propose a likely trade route for their chosen item
explaining the nature, purpose and cultural significance of a traditional trade item and identifying whether the item is still used or traded today 
creating a visual representation (poster, illustration or slide deck) demonstrating research on a traditional trade item.
	

	Lesson 18 – from Country to product
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-MAN-01 – explains the management and protection of places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Create written texts to explain the interconnections that people have to each other, and with places and environments
Trade flows
Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Sustainability
The need to manage environments for a long-term future
Sustainable management approaches
Skills and tools
Additional geographical representations
Aboriginal and Torres Strait Islander Peoples’ Knowledge Systems (such as Cultural mapping and Oral Histories), paintings and artworks, diagrams
Flowcharts
	Lesson overview
In this lesson, students explore how Kakadu plums are harvested, processed and sold, identifying the processes that connect environments, people and businesses. They examine how Indigenous Knowledge and natural environments shape economic activity.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, IRD3, UuM6, MeT4, InT5 and CrT6. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of trade and business, including why goods are produced, exchanged and sold within communities. They should have a basic understanding that Aboriginal and/or Torres Strait Islander Peoples had trade networks across Australia prior to British occupation.
Key vocabulary: trade flows, Kakadu plum, business
Related resource: Resource 18.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how natural resources are transformed into products and connected to markets.
Success criteria
I can: 
explain the role of the environment and Indigenous Knowledge in the production of Kakadu plums
identify stages in the production process of Kakadu plum products.
Activate prior knowledge of business and its role in communities by asking: 
1. What is a business?
1. Why do people start businesses?
1. How might businesses help communities?
Explain that Aboriginal and/or Torres Strait Islander Peoples have traded goods for thousands of years and today many people run successful businesses that contribute to Australia’s economy and trade flows.
Core lesson
Hook student interest by displaying Kakadu Plum Co. and ask students to choose one item from the retailer that they would like to purchase for themselves or a family member.
Explain to students that Kakadu plums are:
native bush foods that have been used for thousands of years
sold as powders, teas and food products.
Explain that businesses such as Kakadu Plum Co.: 
work with traditional owners who harvest the fruit
use Indigenous Knowledge of land and seasons
sell products across Australia and globally.
Provide students with a set of cards or images showing different stages in the journey of a Kakadu plum product (see Activity 1 in Resource 18.1). Example cards might include:
Kakadu plum growing on Country
harvesting by Traditional Owners
sorting and drying the fruit
processing into powders, teas or skincare
packaging and branding
transport to shops or online stores
customers purchasing products in Australia or overseas.
Students work in pairs to:
1. Sequence the stages in the correct order.
1. Identify who is involved at each stage (for example, harvesters, businesses, transport workers, consumers).
1. Identify how the environment influences the process at each stage.
1. Annotate the sequence with short notes or symbols showing:
environment
people
trade and business
Indigenous Knowledge.
Discuss with the class: ‘How does Kakadu plum connect Country to national and global markets?’ (see Activity 2 in Resource 18.1).
Students Think-Pair-Share a response to the following questions:
1. Why can Kakadu plums only grow in certain places?
1. How does climate and land affect production?
Concluding the lesson
Students complete an Exit ticket responding to: ‘Describe how Kakadu plums move from the environment to a product sold in markets. In your answer, include one role of the environment or Indigenous Knowledge.’
Evidence of learning
Students demonstrate an understanding of trade flows by:
identifying the stages of Kakadu plum production and marketing
explaining the role of the environment and Indigenous Knowledge in the production of Kakadu plums
describing the processes and connections for Kakadu plums between environments, people and businesses.
	

	Lesson 19 – perspectives and economic connections
Outcome
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
Content
Thinking and working geographically
Use relevant geographical concepts
Trade flows
· Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Interconnection
Importance of interconnection between people, places and environments
Scale
Responses and actions undertaken by governments, organisations, individuals and communities operating at local and global scales
Sustainability
Sustainable management approaches
Skills and tools
Acquiring geographical information
Collect, select and record relevant geographical data and information from a variety of sources, using ethical practices
	Lesson overview
In this lesson, students examine different perspectives on the Kakadu plum industry, including Indigenous communities and businesses. They explore how Aboriginal and Torres Strait Islander Peoples are connected to local and global economies.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD3, IRD6, PrT5, SpK4 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a developed understanding of the types of products that are sold using Kakadu plum as a base and have explored basic economic concepts, including trade, businesses and how goods move between producers and consumers. They should have learned about Aboriginal and/or Torres Strait Islander Peoples’ connections to trade and economies, both historically and in contemporary contexts, and been introduced to the concept of perspectives, including how different groups may have different views about the same issue.
Key vocabulary: perspective, benefit, connection, economy, community, influence, impact, stakeholder
Related resource: Resource 19.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
different perspectives on Indigenous business and trade.
Success criteria
I can:
identify perspectives of Indigenous communities and businesses
explain how the Kakadu plum connects to the economy
Activate prior knowledge of perspectives by asking: ‘How might the following people have different perspectives of Kakadu plum products?’
A consumer.
A member of the community producing the products.
A competing business owner.
Core lesson
Display and navigate the NAAKPA alliance website with the class. Select one article to explore in detail, for example, cosmetic workshops. Students repeat the exercise for the other suggested articles (see Activity 1 in Resource 19.1).
As a class discuss: ‘Who benefits from the Kakadu plum industry and how?’ Summarise the class discussion in a concept map. 
Students Think-Pair-Share a response to the following question: ‘How does the Kakadu plum connect Aboriginal and/or Torres Strait Islander Peoples to national and international economies?’ (See Activity 2 in Resource 19.1).
Concluding the lesson
Students complete an Exit ticket responding to the following: 
1. Describe one perspective on the Kakadu plum industry and how it influences production.
1. Identify ways the Kakadu plum industry connects Aboriginal and/or Torres Strait Islander Peoples to the economy.
Evidence of learning
Students demonstrate an understanding of trade flows by:
recognising different stakeholders and perspectives associated with the production and consumption of Kakadu Plum resources
identifying and exploring who benefits from the production and consumption of Kakadu Plum resources
recognising the connections between local and global economies.
	

	Lesson 20 – sustainability and management
Outcome
GE4-MAN-01 – explains the management and protection of places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Create written texts to explain the interconnections that people have to each other, and with places and environments
Trade flows
· Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Sustainability
The need to manage environments for a long-term future
Sustainable management approaches
Skills and tools
Acquiring geographical information
Collect, select and record relevant geographical data and information from a variety of sources, using ethical practices
	Lesson overview
In this lesson, students investigate how Kakadu plums are sustainably managed and why protecting environments is important. They explain how businesses and communities work together to care for Country while supporting economic growth.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, IRD6, UuM6, PrT5, UnT8 and CrT7. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have prior knowledge of the Kakadu plum industry and have sound understanding of the concept sustainability, including why environments need to be protected and managed. Students require a basic understanding about Aboriginal and/or Torres Strait Islander Peoples’ connections to Country, including the role of Indigenous Knowledge in caring for environments.
Key vocabulary: sustainability, management, protection, environment, evaluate, impact, resource, responsibility
Related resource: Resource 20.1
Beginning the lesson
Explain the learning intention and refer to it throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intention
We are learning:
how the management and protection of environments are impacted by economic activities.
Success criteria
I can: 
explain sustainable harvesting practices
describe how environments are protected
explain why sustainability is important.
Note: students will require access to building bricks or something similar for the following activity. Alternatively, teachers might choose to replace the following activity with a colour, symbol, image routine to provide more structure and support for retrieval. 
Activate student prior knowledge of the term ‘sustainability’ by asking students to make an object that represents sustainability. Have students share and explain their item to the class.
Where required, revisit the syllabus Glossary definition of sustainable for the class.
Core lesson
Connect learning to the previous learning by asking students to respond to the following true or false statements:
Kakadu plums are wild harvested using traditional methods.
Indigenous Knowledge ensures sustainable use of land.
Kakadu Plum Co. is a business that aims to support long-term environmental care.
Answers: Q1. True. Q2. True. Q3. True.
Students use Kakadu Plum Co., NAAKPA alliance and further research to identify examples of sustainability within the Kakadu plum industry (see Activity 2 in Resource 20.1). 
Differentiation: students may require scaffolding for the activity. This could include providing students with categories that illustrate sustainability, for example, waste reduction, water use, organic production, cultural practices.
Students use multimodal forms of communication to develop a social media campaign for international consumers of Kakadu plum products (see Activity 3 in Resource 20.1). 
Concluding the lesson
Students share their campaign with the class and collectively develop a statement that summarises their learning about sustainability.
Evidence of learning
Students demonstrate an understanding of trade flows by:
identifying examples of sustainable practices within the Kakadu plum industry
developing a social media campaign that explains sustainable harvesting practices, ways environments are protected and identifies the importance of sustainability.
	

	Lesson 21 – connecting to Country
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Trade flows
· Aboriginal and Torres Strait Islander Peoples’ connections to local, national and international economies
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Fieldwork
Develop and conduct surveys and interviews
Use fieldwork tools to collect geographical information
Draw conclusions from the data collected
Reflect on the fieldwork study
	Lesson overview
Note: fieldwork is required at this point in the learning sequence. Access Excursions and variations of routine for direction and guidance on planning and managing excursions, including incursions and other variations of routine. Environmental and zoo education centres can offer a local fieldwork excursion for your students based on the following activities. 
For this lesson, you will need to conduct an excursion or incursion researching a locally owned Aboriginal and/or Torres Strait Islander business. Possible example of a relevant business could be an art centre, tourism facility or bush food enterprise. For the business you will need to be able to explore their links to national and international economy.
In this lesson, students participate in a fieldwork experience (excursion or incursion) to investigate a locally owned Aboriginal and/or Torres Strait Islander business and examine its connections to local, national and international economies. They analyse how the business reflects cultural connections to Country while contributing to sustainable economic practices.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within RD3, IRD4 and NPV6. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a sound understanding of interconnections between people, places and environments, including how these operate at local, national and global scales. They should have prior experience with fieldwork skills, such as conducting interviews, recording observations and using guiding questions to collect geographical data.
Key vocabulary: contribute, connection, distribution, sustainability, economy, community
Related resource: 21.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
how Aboriginal and/or Torres Strait Islander Peoples’ businesses are connected to local, national and international economies
how Aboriginal and/or Torres Strait Islander Peoples’ businesses reflect cultural connections to Country.
Success criteria
I can: 
describe what a local Aboriginal and/or Torres Strait Islander business produces or provides
explain how the business reflects cultural knowledge and connection to Country
identify how the business contributes to local, national and international economies
explain how the business operates sustainably (economic, environmental and cultural).
Conduct an Acknowledgement of Country and welcome the guest speaker (incursion) or outline expectations for the excursion, the task and excursion activities.
Core lesson
Note: the following guiding research questions are very broad to cater to multiple business types. Teachers may like to develop different guiding questions more suited to their own investigation and context.
Conduct an excursion or incursion with a locally owned Aboriginal and/or Torres Strait Islander Peoples’ business (for example, art centre, tourism facility, bush food enterprise) with the aim of answering the following guiding research questions: 
1. What does the business produce or provide?
1. How does it reflect Aboriginal and/or Torres Strait Islander culture and connection to Country?
1. How does it contribute to the local community and economy?
1. Does it sell or promote products or services nationally or internationally? How?
1. What makes this business sustainable (economic, cultural, environmental)?
Concluding the lesson
Note: the following activity may be achieved in a Yarning circle. Visit What does Yarning mean?
In small groups, students discuss the connections that the business has at a local, national and international scale. Some more refined guiding questions might include: 
1. Which scales does the business operate on?
1. What are the connections the business has through trade?
1. How do these connections support trade?
Evidence of learning
Students demonstrate an understanding of trade flow by:
collecting and recording fieldwork notes, observations, responses to guiding questions
participating in group discussions during the excursion or incursion
discussing findings in small groups using relevant examples and terminology
reflecting on how Aboriginal and/or Torres Strait Islander businesses contribute to economies and sustainability.
	

	Lesson 22 – in-class assessment
Outcomes
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues 
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Use relevant geographical tools
Create written texts to explain the interconnections that people have to each other, and with places and environments
Interconnections
Personal, recreational and cultural connections that link individuals to people, places and environments
Concepts
Place
Characteristics of places
Special significance of place for people
Factors influencing people’s perceptions of places
Skills and tools
Fieldwork
Draw conclusions from the data collected
Reflect on the fieldwork study
	Lesson overview
In this lesson, students consolidate their understanding of interconnections by completing a timed geographical report based on their interview findings about a local recreational or cultural place. They apply their research, planning and writing skills to respond to the assessment question under supervised conditions.
Suggested duration: one hour.
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within IRD3, IRD4, IRD5, PoL5 and CrT9. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a sound understanding of assessment task requirements as outlined in Lesson 4 and interview experiences in the field.
Key vocabulary: interview, information report
Related resources: Resource 4.1, Resource 22.1, Geography (Stage 4) – sample assessment task 4 notification – Interconnections and trade
Related slide: Interconnections and trade – Lesson 4 – assessment notification and support
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students develop an understanding of:
how to apply knowledge of interconnections to a written structured geographical report 
how to use data collected in fieldwork to inform a geographical report.
Success criteria
I can: 
clearly answer the assessment question about changes to a local place
use evidence from my interview and research to support my ideas
organise my report using appropriate geographical structure and language
explain how people, places and environments are interconnected and have changed over time.
Activate student prior knowledge of the assessment notification by reviewing the question: How have the interconnections and connections of people, places and environments changed a local recreational or cultural place?
Core lesson
Note: teachers may choose to move this lesson earlier in the program to accommodate school-based assessment schedules.
Students should have researched a local recreational or cultural place in their community. They should have used the interview fieldwork method to explore how interconnections of people, places and environments have changed. 
Outline that the class has 40 minutes to write their geographical report answering the question. 
Provide students with timed supervised assessment setting.
Concluding the lesson
Outline expectations for submission of the geographical report. 
Outline your expected feedback timeline. 
Evidence of learning
Students demonstrate an understanding of interconnections by:
completing a geographical report.
	




[bookmark: _Toc238636030]Learning sequence 3 – production and consumption
The following learning sequence is designed to be completed in approximately 13 hours. Teachers should be aware that this learning sequence is part of a 40-hour program that has been designed on the premise that schools are teaching two 60-minute lessons per week for the duration of 2 terms in Year 8. Schools should adjust learning sequences and associated lessons to fit timetabling for their context.
Table 3 – Learning sequence 3 details
	Lessons
	Teaching and learning activities
	Registration

	Lesson 23 – What is an e-bike? 
Outcome
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
Concepts
Change
Changes to resources, landscapes and places through natural and human geographical processes and events
Skills and tools
Communicating geographical information
Present findings and ideas in a range of communication forms and technologies, using relevant geographical concepts and terminology
	Lesson overview
In this lesson, students develop an understanding of supply chains by examining the popularity and benefits of electric bikes in Australia as a case study and apply literacy strategies to communicate information from an informative text. 
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PrT5, IRD2, InT5, UnT9 and CrT8. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have an understanding of the concepts of goods and services and the nature and purpose of global trade flows. Students have engaged in simple supply processes such as farm to supermarket, manufacturer to consumer. 
Key vocabulary: electric bikes, process, distribution, supply chain, production, consumption, goods, services, raw materials, manufacturing
Related resource: Resource 23.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students develop an understanding of:
what a supply chain is 
how it applies to the production and consumption of electric bikes.
Success criteria
I can: 
define a supply chain and identify its stages
distinguish between goods and service supply chains
describe the features and benefits of electric bikes
identify key information and vocabulary from an informative text
summarise information about the growth of electric bikes in Australia using appropriate terminology.
Activate student prior knowledge of supply chains by asking students to complete the following Think-Pair-Share exercise:
1. Think about a product you used today (for example, phone, shoes, food, bike). Where do you think it came from and how did it get to you?
1. Pair your thinking and discuss whether these steps would apply to an electric bike?
1. Share your responses to questions 1 and 2 with the class.
Core lesson
Define the concept ‘supply chain’: the process of making and delivering a good or service. It is an interconnected process including the steps and people needed to turn materials into a finished good or service and ensuring its delivery to customers.
Check for understanding of ‘supply chain’ by asking students to respond to the example and non-example statements accordingly:
1. Cocoa beans are grown, transported to a factory, turned into chocolate, packaged and sold in supermarkets.
1. A student eats an apple at recess.
1. Kakadu plums are harvested on Country, processed into powder, packaged and sold online.
Answers: Q1. Example. Q2. Non example. Q3. Example.
Explain that supply chains can involve either: 
goods (physical products people buy)
services (activities people provide for others).
Model 2 examples: 
Goods supply chain – coffee beans (arrow) roasting and packaging (arrow) transport to cafes or supermarkets (arrow) customer purchase. 
Break this down further for the students:
raw materials acquired
product processed and manufactured
product transported and sold.
Service supply chain – streaming movies online.
Break this down further for the students: 
content created
digital platform stores and provides content
internet infrastructure delivers the service
customer accesses the service.
Check for understanding of goods and service supply chains by having students use a choral response of ‘goods’ or ‘supply’ to the following statements:
1. A company harvests cotton, makes a T-shirt and sells them in stores.
1. A student orders food through a delivery app.
1. Farmers grow cocoa beans which are turned into chocolate bars.
1. A music platform delivers songs to listeners through the internet.
Answers: Q1. Goods. Q2. Supply. Q3. Goods. Q4. Supply.
Watch What is an Electric Bike? (1:25) and develop clear statements with the class that:
provide a definition of an electric bike
provide key features for how they differ from traditional bikes.
Check for understanding by presenting the following true or false statements: 
1. An electric bike is powered only by an electric motor and does not require pedalling.
Electric bikes have a battery and motor that help riders pedal more easily.
Electric bikes look completely different from normal bicycles.
The electric motor on an electric bike can help riders go up hills or travel longer distances with less effort.
Electric bikes are the same as electric motorbikes.
Answers: Q1. False. Q2. True. Q3. False. Q4. True. Q5. False.
Ask the following follow-up questions:
Why is there a growing popularity for electric bikes?
What are the benefits and challenges of electric bikes?
Guide students to label the parts of an electric bike (see Activity 1 in Resource 23.1).
Note: the following activity embeds vocabulary instruction using the GIST (Gather background knowledge and vocabulary, Identify the topic, Summarise the text, Top and Tail sentences) reading comprehension explicit instruction teaching strategy. This strategy supports identifying the main idea in an informative text. An explanation, examples and templates to support GIST are available from Main idea teaching strategies for years 7 to 8. Teachers will need to download this resource and access GIST support within.
Share the article Australian e-bike industry to exceed $1 billion in 2026 with students. Draw students’ attention to the author and publication date of the source. 
Review the purpose of the informative text: to explain to or inform the reader of factual information (see Activity 2 in Resource 23.1). Model skimming and scanning the text for structural clues including:
use of headings and subheadings
use of data
abbreviations
quotes that highlight appropriate research
visual representations that enhance understanding.
Students are to gather information and key vocabulary by identifying essential vocabulary, unfamiliar vocabulary and repeated vocabulary.
Students collate these terms and share with the whole class. ‘Say, write, define’ the key words that the class has identified as unfamiliar vocabulary. ‘Clarify’ the terms in the context of the text. 
Students are to construct 2 to 3 paragraphs outlining the boom in electric bike popularity in Australia.
Concluding the lesson
Students complete an Exit ticket answering: 
1. What are 3 features of electric bikes?
1. What are 2 ways their use is changing in Australia?
1. What is a question that you have about electric bikes in Australia?
Evidence of learning
Students demonstrate an understanding of the production and consumption case study by:
identifying key features of an electric bike
identifying and defining key vocabulary from a prescribed text
writing 2 to 3 paragraphs explaining the growth of electric bikes in Australia.
	

	Lesson 24 – mapping electric bike production and consumption
Outcomes
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
GE4-TAP-01 – selects and uses geographical tools to acquire and process geographical information
Content
Thinking and working geographically
Use relevant geographical concepts
Use relevant geographical tools
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
Environmental, sociocultural and economic impacts of the production and consumption of the selected good or service throughout the world
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Maps
Identify spatial patterns using a range of maps
Determine values represented on choropleth maps and thematic maps
Flowline maps
Data and graphs
Use quantitative data and graphs to identify patterns and trends
	Lesson overview
In this lesson, students investigate how flowline maps are used to represent the movement of goods around the world through a case study of electric bike production and consumption. They analyse data, interpret global trade patterns and construct their own flowline map to show direction and magnitude of trade flows.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PoL5, PrT2, PrT5, IRD2, IRD6 and CrT7. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should have a basic understanding of production and consumption, including simple examples such as farm to supermarket or manufacturer to consumer.
Key vocabulary: flowline maps, consumption, electric bikes, data, datasets
Related resources: Resource 24.1, Resource 24.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students develop an understanding of:
how flowline maps represent global trade 
how to map the production and consumption of electric bikes. 
Success criteria
I can: 
describe what a flowline map illustrates
explain how direction and magnitude are represented on a flowline map
interpret data about the global movement of goods
construct a flowline map using data
review the strengths and limitations of flowline maps and datasets. 
Note: teachers should access Resource 24.2 for a suggested response to the following activity.
Reflect on the acceleration of electric bikes consumption in Australia from the previous lesson and, as a class, predict countries that contribute to electric bike production and consumption (see Activity 1 in Resource 24.1). 
Core lesson
Display a selection of flowline maps from Overview of Flow Mapping to activate student prior knowledge of flowline maps. Students respond to the questions: 
1. What do flowline maps show? 
1. How is direction represented? 
1. How is magnitude represented? 
Use the Geographical tools to define flowline maps.
Suggested think-aloud: flowline maps typically use lines to show the movement of people and goods between various locations. The lines are varied in width to represent the quantity of flow. A very wide line showing the traffic on a major city motorway or a thin line showing traffic on another would indicate the wider line is the one that has more traffic. We can align this example to electric bike imports per nation. Australia, for example, would have a wider line showing electric bike imports where a manufacturing country such as China, for example, may have a thin line. 
Note: teachers may choose to use Resource 24.2 to support the following activity at this point in the program. 
Provide students with Overview of Flow Mapping or similar. Students complete a summary table outlining the different types of flowline maps including radial, network, distributive and animated (see Activity 2 in Resource 24.1).
Note: teachers might like to access How to Create Flow Maps with Directional Lines to develop a deeper understanding of how to create distributive flow maps.
Display Draw a (SIMPLE) Flow Line Map | Geography Lessons | The Student Shed (2:26).
Students use data to develop a flowline map showing the production and consumption of electric bikes around the world (see Activity 2 in Resource 24.1).
Differentiation: extend student technological skills by using Creating Flow Line Map to develop a flowline map for global production and consumption of electric bikes. 
Concluding the lesson
Students review the flowline map data by answering the following questions: 
1. What are the limitations of using shipment data to develop your flowline map?
1. Why might some flows be estimates rather than exact figures? 
1. What information does the flowline map show well and what does it miss?
1. How could this dataset be improved for more accuracy? 
1. What does your flowline map reveal about the global patterns of electric bike production and consumption, and what factors might explain these patterns?
Evidence of learning
Students demonstrate an understanding of the production and consumption case study by:
defining and explaining the purpose of a flowline map
completing a summary table outlining features of flow maps
accurately constructing a flowline map using provided data
representing direction and magnitude appropriately (arrows, line thickness)
interpreting patterns of global production and consumption.
	

	Lesson 25 – the life cycle of an electric bike
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
Environmental, sociocultural and economic impacts of the production and consumption of the selected good or service throughout the world
Concepts
Sustainability
The need to manage environments for a long-term future
Skills and tools
Additional geographical representations
Flowcharts
	Lesson overview
In this lesson, students investigate the life cycle of an electric bike, building on their understanding of supply chains to explore the full journey from raw materials through to disposal or recycling. They collaborate to research different stages and construct a class life cycle diagram, deepening their understanding of production and environmental impacts.
Suggested duration: 2 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PoL5, PrT2, PrT5, IRD2, IRD6, UnT9 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should understand the concept of a supply chain, including stages such as raw materials, manufacturing, distribution and consumption.
Key vocabulary: life cycle, supply chain, raw materials, manufacturing, assembly, distribution, consumption, maintenance, disposal, recycling, sustainability
Related resources: Resource 25.1, Resource 25.2
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
the life cycle of an electric bike
the process of production and consumption of electric bikes has an environmental cost.
Success criteria
I can: 
describe the stages of an electric bike’s life cycle
explain how the life cycle extends beyond the supply chain
describe in detail at least one stage of the life cycle of an electric bike.
Hook student interest in the lesson by displaying Ampler factory tour: The SECRET of how electric bikes are made (4:15). Provide students with the following questions to engage with while viewing the video: 
1. Where is this factory located? 
1. What processes are shown in the factory? 
1. What part of the supply chain is missing from this story? 
Note: Resource 25.2 can be used to support instruction and feedback in the following activity.
Activate student prior knowledge of a supply chain by constructing a flowchart illustrating the life cycle of electric bikes (see Activity 1 in Resource 25.1). 
Core lesson
Allocate students to work in small groups to research one component of the electric bike life cycle (see Activity 2 in Resource 25.1).
Conduct a class Jigsaw, reallocate students to share their expert knowledge to create an annotated life cycle diagram for electric bikes (see Activity 3 in Resource 25.1).
Concluding the lesson
Students complete an Exit ticket developing one question they now have about the supply chain of electric bikes (see Activity 4 – Resource 25.1).
Evidence of learning
Students demonstrate an understanding of production and consumption by:
researching and presenting information on one stage of the life cycle
contributing to the class supply chain flow diagram
contributing accurate information to the class life cycle diagram.
	

	Lesson 26 – influences on supply and demand of electric bikes
Outcome
GE4-PRI-01 – explains the processes and interactions that change people, places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
Environmental, sociocultural and economic impacts of the production and consumption of the selected good or service throughout the world
Concepts
Place
Effect of global trade, transportation networks and technologies on places across the world
Skills and tools
Acquiring geographical information
Collect, select and record relevant geographical data and information from a variety of sources, using ethical practices
	Lesson overview
In this lesson, students investigate the economic, environmental and social impacts of electric bikes to explain their sustainability as a transport option. They apply geographical inquiry skills to research, analyse and communicate a justified position on whether the benefits of electric bikes outweigh the costs.
Suggested duration: 3 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PrT2, IRD6, CrT6 and InT5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should understand the concept of sustainability, including environmental, economic and social dimensions and be familiar with research and inquiry skills, including gathering, organising and presenting information.
Key vocabulary: sustainability, transport, economic impact, environmental impact, social impact, emissions, renewable energy, infrastructure
Related resource: Resource 26.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
the impacts of electric bikes 
the effectiveness of electric bikes as a sustainable transport solution.
Success criteria
I can: 
explain the economic, environmental and social impacts of electric bikes
explain whether electric bikes are a sustainable transport option using evidence
communicate my findings in a clear and structured format.
Hook student interest in the economic, environmental and social impacts of electric bikes by asking: 
1. Would you rather use an electric bike or walk?
1. Would you rather use an electric bike or a regular bike?
1. Would you rather use an electric bike or a car?
Core lesson
Pose the question: ‘Do the benefits of electric bikes outweigh the costs?’
Students investigate the economic, environmental and social impacts of electric bikes (see Activity 1 in Resource 26.1).
Students create and present an information campaign that addresses the question: ‘Should you buy an electric bike?’ (see Activity 2 in Resource 26.1).
Conduct a Gallery walk of student information campaigns and have students share peer feedback outlining one strength and one suggestion for improvement and identifying one question they have of a peer’s work (see Activity 3 in Resource 26.1).
Concluding the lesson
Students complete an Exit ticket (see Activity 4 in Resource 26.1).
Evidence of learning
Students demonstrate an understanding of production and consumption by:
researching and explaining the impacts of electric bikes across economic, environmental and social dimensions 
developing a campaign that clearly evaluates whether electric bikes are a sustainable option 
justifying a position on the inquiry focus using evidence
participating in peer feedback (Gallery walk) to refine understanding and improve responses 
completing the exit ticket, and demonstrating reflection and ability to evaluate sustainability and stakeholders
	

	Lesson 27 – strategies to manage the sustainability of electric bikes
Outcome
GE4-MAN-01 – explains the management and protection of places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
· Strategies to manage sustainability related to the production and consumption of the selected good or service
Concepts
Space
Ways in which people organise and manage the spaces where they live
Environment
Effects of human activities on natural and human environments
Interconnection
Importance of interconnection between people, places and environments
Scale
Management of geographical challenges across a range of scales, from local to global
Responses and actions undertaken by governments, organisations, individuals and communities operating at local and global scales
Sustainability
Sustainable management approaches
Skills and tools
Spatial technologies
Virtual or digital maps
	Lesson overview
In this lesson, students investigate the sustainability challenges associated with electric bike disposal, with a focus on battery waste and environmental risks. They explain the effectiveness of current management strategies in NSW and propose solutions to improve awareness and responsible disposal practices.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, IRD6, PrT2, InT5 and SpK5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should understand the concept of sustainability and its environmental, social and economic dimensions and be familiar with basic waste management practices. Students should have a sound understanding of the concept of recycling, including challenges associated with e-waste.
Key vocabulary: sustainability, waste management, battery disposal, e-waste, recycling, environmental impact, lithium-ion batteries, resources, infrastructure
Related resource: Resource 27.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
We are learning:
about the environmental impacts of electric bike disposal 
the effectiveness of strategies for sustainable electric bike waste management.
Success criteria
I can: 
explain why electric bike batteries require specialised disposal methods
explain the environmental and social risks associated with improper battery disposal
propose practical strategies to improve sustainable management of electric bike waste.
Hook student interest in the lesson by asking the following questions:
1. How do you safely dispose of an electric bike?
1. Where does an old electric bike go?
Core lesson
Provide students with the NSW EPA’s Embedded batteries guide. Allocate students to work in small groups to complete the associated comprehension questions (see Activity 1 in Resource 27.1). 
Provide students with How do we stop the e-bike boom creating a mountain of e-waste? and have them complete a Think-Pair-Share exercise (see Activity 2 in Resource 27.1).
Provide students with B-cycle and use the search engine to navigate to a local suburb that accepts electric bike batteries. Students will need to adjust the drop-down options to select ‘E-Bike & E-Scooter batteries < 5 kg. Discuss how accessible the suggested drop-off locations are to the class (see Activity 3 in Resource 27.1).
Display and navigate the Our Impact webpage. Lead a class discussion answering the question: ‘How successful does the B-cycle initiative appear to be in reducing battery waste in Australia?’ Support students to use the evidence provided to support their reasoning (see Activity 3 in Resource 27.1). 
Students work with a partner to develop one to 2 strategies that would assist in raising awareness of the B-cycle program to share with the class (see Activity 4 in Resource 27.1). 
Concluding the lesson
Students share their strategies with the class.
Evidence of learning
Students demonstrate an understanding of production and consumption by:
identifying risks and responsibilities related to battery disposal
analysing information from the NSW EPA guide and B-cycle initiative to explain real-world waste management strategies
collaboratively developing and presenting one to 2 actionable strategies to improve awareness or accessibility of electric bike battery recycling.
	

	Lesson 28 – electric bike controversy
Outcomes
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
GE4-COM-01 – uses concepts and terminology to communicate geographical information for a range of purposes, audiences and contexts
Content
Thinking and working geographically
Use relevant geographical concepts
Engage in geographical inquiry using geographical information
Create written texts to explain the interconnections that people have to each other, and with places and environments
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
· Perspectives of different groups on the management of the selected good or service
Concepts
Place
Factors influencing people’s perceptions of places
Space
Ways in which people organise and manage the spaces where they live
Interconnection
How people affect the environment
Skills and tools
Communicating geographical information
Reflect on learning and apply active citizenship to propose change in response to contemporary geographical issues
Communicate geographical understanding for a range of purposes, audiences and contexts
	Lesson overview
In this lesson, students investigate the social and environmental challenges associated with electric bikes by reviewing media perspectives and applying critical thinking. They explore differing viewpoints and develop a justified written response proposing how these challenges should be managed in an urban environment.
Suggested duration: one hour
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, PrT5, IRD2, UnT9 and CrT6. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should understand the concept of sustainability and how transport choices impact environments and communities. They should be familiar with geographical inquiry skills, including analysing sources, identifying perspectives and constructing extended responses.
Key vocabulary: perspective, stakeholder, urban environment, regulation, infrastructure, sustainability, public safety, justification, management strategy
Related resource: Resource 28.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students develop an understanding of:
the key issues surrounding electric bike use in urban environments 
the different perspectives on electric bike use in urban environments
potential informed management strategies for the use of electric bikes in urban environments.
Success criteria
I can:
identify and explain key social, environmental and regulatory issues related to electric bikes
explain different perspectives related to electric bike use 
construct a well-reasoned written response that proposes practical management solutions.
Activate prior knowledge of issues or challenges surrounding electric bikes by using Perspectives. Ask students to put on their ‘Black hat’ to answer the following questions in relation to the use of electric bikes in urban environments: 
1. What could go wrong? 
1. What are risks and challenges we might face? 
1. Are there any potential obstacles we have not yet even considered? 
1. What are the logical reasons to be cautious?
1. How can we minimise the negative impacts of electric bikes? 
Core lesson
Explain the Parts, Perspectives, Me routine to the class. 
Students explore perspectives through the following media articles: 
Sydney residents angry at share bike mess on city streets 
E-bike changes coming to NSW include reduced power and proposed age limit 
Students complete the Parts, Perspectives, Me routine (see Activity 1 in Resource 28.1).
Students answer the question: ‘Describe the key issues surrounding electric bikes in Sydney and identify ways they may be managed?’ (See Activity 2 in Resource 28.1.)
Concluding the lesson
Provide students with the sample A-range response (see Resource 28.2). Have students self-assess their written response and make 2 to 3 suggested changes to their own work.
Evidence of learning
Students demonstrate an understanding of production and consumption by:
contributing to the Perspectives discussion, identifying risks, challenges and potential solutions related to electric bikes
completing the Parts, Perspectives, Me routine to analyse differing stakeholder viewpoints from media sources
composing a structured written response that identifies key issues and proposes justified management strategies
self-assessing their work against an A-range model and making targeted improvements to strengthen clarity, evidence and reasoning.
	

	Lesson 29 – electric bike promotion for my suburb, town or city 
Outcomes
GE4-PER-01 – examines and describes the perspectives of people and organisations on a range of geographical issues
GE4-MAN-01 – explains the management and protection of places and environments
Content
Thinking and working geographically
Use relevant geographical concepts
Production and consumption case study
Investigation of ONE type of good or service across a supply chain
Environmental, sociocultural and economic impacts of the production and consumption of the selected good or service throughout the world
Strategies to manage sustainability related to the production and consumption of the selected good or service
Perspectives of different groups on the management of the selected good or service
Concepts
Sustainability
The need to manage environments for a long-term future
Sustainable management approaches
Skills and tools
Communicating geographical information
Reflect on learning and apply active citizenship to propose change in response to contemporary geographical issues
	Lesson overview
In this lesson, students explore the suitability of electric bikes within their local context by analysing opportunities and barriers to their use. They design and present a targeted social campaign that promotes electric bikes as a sustainable transport solution.
Suggested duration: 3 hours
National Literacy and Numeracy Learning Progressions: the progressions may assist teachers to identify, explicitly teach and monitor literacy and numeracy skills to support student learning of syllabus content and achievement of outcomes. The activities outlined in this lesson align to indicators within NPV7, IRD2, IRD5, PoL5, InT5 and SpK5. Visit About the Literacy and Numeracy Learning Progressions to learn more.
Prior learning: students should understand the concept of sustainability and how transport choices impact environmental, social and economic systems. They should have prior knowledge of electric bikes, including benefits, challenges and management strategies explored in previous lessons. Students should have experience constructing extended responses and persuasive arguments using evidence.
Key vocabulary: infrastructure, sustainability, stakeholder, urban planning, social campaign, accessibility
Related resource: Resource 29.1
Beginning the lesson
Explain the learning intentions and refer to them throughout the learning, making connections to prior learning. Unpack the success criteria and ensure students understand the learning goals.
Learning intentions
Students develop an understanding of:
how local geographic, social and environmental factors influence the adoption of electric bikes 
how to design an effective promotional campaign.
Success criteria
I can: 
explain local factors that influence the use of electric bikes
identify and outline the opportunities and challenges of implementing electric bikes in my local area
design and present a persuasive, evidence-based social campaign targeting a specific audience.
Hook student interest in the lesson by asking: ‘Would electric bikes work here in our local suburb, town or city area?’ 
For an area where electric bikes are already commonly used, pose the question: ‘Are electric bikes being used and managed successfully in our local suburb, town or city area?
To promote deeper thinking, ask students: 
1. If you were making the decisions, how would electric bikes be used in your local area?
1. If you could decide anything about how electric bikes were used in your local area, what would it be?
Core lesson
Note: in the context of the classroom, students may be unfamiliar with the concepts of barrier and opportunity. Teachers may need to break down or explain further.
As a class, brainstorm barriers and opportunities for the use of electric bikes in a local suburb, town or city area (see Activity 1 in Resource 29.1).
Students Think-Pair-Share responses to questions (see Activity 2 in Resource 29.1).
Guide students to complete an analysis of the local context using the analysis scaffold (see Activity 3 in Resource 29.1).
Allocate students to work in groups to prepare a local electric bike promotional strategy (see Activity 4 in Resource 29.1).
Outline what contributes to a successful social campaign: 
target audience – Who are you convincing? 
clear message – Why are electric bikes the solution? 
evidence – What do the facts and examples highlight? 
local relevance – Why are electric bikes suitable for the local area? 
Students prepare a campaign pitch to deliver to a special guest. 
Concluding the lesson
Invite a special guest (council representative, local NSW Aboriginal Education Consultative Group [AECG] representative, principal) into the class to judge the social campaigns. Each group will be allocated 5 minutes to present their campaign, provide an explanation and take questions if it is suitable.
Evidence of learning
Students demonstrate an understanding of production and consumption by:
contributing to class discussions identifying local barriers and opportunities for electric bike use
completing a structured local context analysis using the provided scaffold
identifying suitability of transport options and potential users
collaboratively designing a social campaign that includes a clear message, target audience and supporting evidence
delivering a campaign pitch that demonstrates understanding of local context and persuasive communication.
	


[bookmark: _Toc238636031]Overall program evaluation
This section has been provided for teacher evaluation notes. Evaluating teaching and learning programs for HSIE 7–12 provides advice to support this process.
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