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[bookmark: _Toc219901472]Rationale
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually-specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Hlk219878550][bookmark: _Int_pHgkKFWJ]The Curriculum planning and programming, assessing and reporting to parents K-12 policy and its associated standards emphasise inclusive programming, ensuring all students have access to educational programs that meet their diverse needs. The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022b). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible, and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
[bookmark: _Toc219901473]Introduction
[bookmark: _Integrated_teaching_and][bookmark: _Toc219901474]Integrated teaching and learning programs to meet the needs of diverse learners
Integrated teaching and learning programs use a multi-tiered approach to support teachers to plan for all students in any class or setting. Integrated programs consider the stage outcomes and Life Skills outcomes to inform teaching and learning to meet the diverse needs of students. By understanding and appreciating learner variability, flexible learning experiences can be planned to provide opportunities for diverse learners in every classroom to engage with curriculum and achieve their full potential, while providing a culturally inclusive space for all.
Universal strategies are quality differentiated teaching practices that are used to optimise learning and engagement for all students. Teachers build on universal strategies and intensify support through targeted differentiation and personalised learning and support to meet identified student needs.
A multi-tiered approach to curriculum planning is a strategic and efficient way for teachers to enhance learning outcomes for every student. It involves increasingly intensified support across 3 tiers.
Tier 1 – universal – a proactive approach to support inclusive design of the whole learning environment.
Tier 2 – targeted differentiation – the direct and intentional response of teachers to meet identified needs of individuals or groups of students, in addition to broad universal planning.
Tier 3 – personalised learning and support – a collaborative process that responds to the individual needs of students with disability in addition to universal planning and targeted differentiation.
This example of an integrated teaching and learning program provides one approach to sequencing and progression of learning based on the pedagogical principles of explicit teaching and inclusive practice. Refer to the Personalised learning and support procedures, Adjustments to teaching and learning and Collaborative curriculum planning process to determine the best model of support for students.
[bookmark: _Toc219901475]Life Skills eligibility
Life Skills courses are designed for students with intellectual disability or an imputed intellectual disability in Years 7 to 12 who cannot access stage outcomes or for whom prior stage outcomes are not appropriate. This is determined through collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc219901476]Assessment of Life Skills outcomes
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible through using various written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
For further information regarding student eligibility and credentialling requirements, see NESA’s ACE Rule 11.


[bookmark: _Toc219901477]About this resource
Please note: this learning sequence is a partial example to enable teachers to engage with the multi-tiered planning approach.
[bookmark: _Toc148102520][bookmark: _Toc219901478]Purpose of resource
[bookmark: _Toc148102521]This sample integrated program of learning supports teachers in NSW Department of Education schools to plan for all students in any class or setting. It supports the diverse learning needs of students in a Stage 5 English Year 9 class, who are working towards either Stage 5 or Stage 5 Life Skills syllabus outcomes and content. This lesson sequence has been designed using Exploring the speculative – Year 9, Term 4 resource package.
The template is inclusive of the learning needs of all students. Additional curriculum planning support for Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), high potential and gifted students and students with disability is available at .
[bookmark: _Toc219901479]Target audience
[bookmark: _Toc148102522]This sample is intended to support teachers and curriculum leaders in all settings as they develop contextually appropriate teaching and learning resources for the English K–10 Syllabus (2022).
[bookmark: _Toc219901480]When and how to use
Teachers may:
use this resource as part of a broader curriculum planning and assessment planning process which includes a scope and sequence and assessment plan/schedule
use the teaching and learning program as a model and make modifications reflective of contextual needs
examine the program of learning and associated resources and collaboratively refine them based on faculty or school goals
examine the materials to collaboratively plan opportunities for team teaching, collaborative resource development, mentoring, lesson observation and the sharing of student samples
use the programming, assessment practices or syllabus planning detailed in the program as an opportunity to backward map Years 10 to 7.
Incorporating learning activities with a multi-tiered approach 
Learning activities: when planning with a multi-tiered approach, consider students’ varied strengths, interests and needs, and use universal strategies to support all learners. Build on this with targeted differentiation, such as scaffolded tasks, flexible groupings or adjusted complexity to support or extend learning. For students with individualised needs, provide personalised adjustments such as tailored instruction, assistive technology or appropriate supports.
The balance between universal, differentiated and personalised approaches may vary depending on the content and skills being taught. Gathering evidence of learning across all tiers supports ongoing reflection on student progress. Keeping a record of planned differentiation and adjustments, including extension strategies, helps maintain a responsive and inclusive classroom environment.
This approach could include starting with universal strategies that all students can engage with, like clear intentions, visuals and multimodal activities. Learning can then be broken into targeted activities for students learning Life Skills and mainstream content where needed to enable all students to meet the learning intentions. Students may be brought back at the end of the lesson to conclude with another universal strategy. Depending on the content and/or skills, each lesson may require multiple universal and scaffolded sessions. In some instances, a whole lesson may operate on universal strategies. Evidence of learning will need to be integrated into scaffolded activities when separating Life Skills and mainstream syllabus content.
Differentiation/adjustments: document strategies and adjustments required for specific students, this also includes differentiation for extension requirements.

[bookmark: _Toc112681289][bookmark: _Toc219901481]Overview
Description: this integrated program of learning supports students to develop their understanding of how the style of a text can represent larger ideas through genre. Students will explore how the composer of a speculative fiction text uses their text to comment on real-world concerns.
Duration: these sample lessons are designed to be completed over 60-minute periods but can be adapted to suit student needs and school context.
[bookmark: _Toc219901482]Syllabus information
When adapting this resource for your setting, the lesson sequences should be explored in conjunction with documents that can be found on Exploring the speculative – Year 9, Term 4. The texts used in these lessons are from Crazy Fun Park (2023), the series trailer, episodes 4, 9, 10 and an extract from episode 3. They have been reproduced and made available for use by NSW Department of Education for its educational purposes.
This television series has elements of a complex text as per the National Literacy Learning Progression. The text explores complex, abstract concepts and uses historical and cultural allusion to create subtle inferences and implied meanings. The structure includes shifts in time to represent ideas that can be challenging or unconventional. EN5-RVL-01 requires students to use a range of personal, creative and critical strategies to interpret complex texts.
This text meets several of the requirements outlined in the Text requirements for English 7–10. The series can be considered as one of ‘at least 2 films’, as well as meeting the requirement for students to have experiences of a range of cultural, social and gender perspectives, including from popular and youth cultures (NESA 2022). ENLS-RVL-01 and ENLS-RVL-02 aim to assist students in developing their ability to understand and make meaning from a range of texts. When students engage with texts in both familiar and unfamiliar contexts, they are addressing these outcomes. This text meets the advice to provide students with opportunities to engage with film and drama.
The texts selected should provide an appropriate level of challenge and be accessible for all students. The study of selected extracts of a text, the extended study of specific texts, or the independent reading of a text can be used to address the English 7–10 Life Skills outcomes.
[bookmark: _Toc112681290] 

[bookmark: _Toc219901483]Unit outcomes
Table 1 – Life Skills and mainstream outcomes
	Stage 5 Life Skills outcomes
	Stage 5 outcomes

	A student:
communicates in familiar or unfamiliar contexts ENLS-COM-01
engages with a range of texts ENLS-RVL-01
uses reading strategies when engaging with a range of texts ENLS-RVL-02
identifies language and/or visual forms, features and structures ENLS-URA-01
	A student:
uses a range of personal, creative and critical strategies to interpret complex texts EN5-RVL-01
analyses how meaning is created through the use and interpretation of increasingly complex language forms, features and structures EN5-URA-01
investigates and explains ways of valuing texts and the relationships between them EN5-URC-01
crafts personal, creative and critical texts for a range of audiences by experimenting with and controlling language forms and features to shape meaning EN5-ECA-01


English K–10 Syllabus (2022) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc219901484][bookmark: _Toc112681291]Integrated lesson sequence 
[bookmark: _Toc219901485]Lesson 1
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 2 – outcomes, learning intentions and success criteria
	Life Skills Stage 5
	Stage 5

	A student:
communicates in familiar or unfamiliar contexts ENLS-COM-01
uses reading strategies when engaging with a range of texts ENLS-RVL-02
	A student:
crafts personal, creative and critical texts for a range of audiences by experimenting with and controlling language forms and features to shape meaning EN5-ECA-01
uses a range of personal, creative and critical strategies to interpret complex texts EN5-RVL-01

	Learning intentions
We are learning to:
recognise and explore the meaning of the word ‘speculative’
share our ideas about the future using words, images or symbols.
Success criteria
I can:
show what the word ‘speculative’ means
share one idea about what might happen in the future
contribute to a class discussion.
	Learning intentions
We are learning to:
explain the meaning of the word ‘speculative’ and how it is used in texts
use examples to show an understanding of speculative ideas
understand how speculative fiction texts present worlds that are different from our own.
Success criteria
I can:
explain what the word ‘speculative’ means and use it in my own writing
contribute examples of speculative ideas or topics in class activities
describe how a text shows a world that is different than my own.


Table 3 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Break down the word ‘speculative’ into its parts – ‘spec’, ‘-ate’, and ‘-ative’. Explore its meaning together using a Gradual release of responsibility. Refer to Word consciousness - resource package for further advice and resources. Present the word in multiple ways:
write it on the board
display it on a word wall
show a diagram of its parts
model saying it aloud
sign it
use alternative and augmented communication (AAC) devices
clap the syllables
encourage repetition.
Practise using the word through different activities:
write a sentence
give an oral example
draw a picture of someone making a prediction
use pre-prepared sentence stems.
Provide students with an opportunity to consolidate their understanding by applying the word in context. For example, students collaboratively create a list of topics they think would be in speculative fiction texts.
Check for understanding of the term ‘speculative’ using mini whiteboards or gesture voting.
Show students the WALL•E | Trailer | Official Disney Pixar UK (2:20) trailer. Some students may need to watch it more than once before moving to the next activity.
Prompt them to identify how the represented world differs from their own. Present the question visually and orally.
Provide key images from the trailer as prompts and provide sentence stems, such as ‘In Wall-E’s world there is ____, but in ours there is _____’.
Facilitate a Think-Pair-Share activity to build on the comparisons using the question: ‘How do texts like Wall-E represent speculative worlds?’
1. Call for quiet time so all students can record their ideas using a graphic organiser.
Support multiple ways for students to communicate by using flexible pairing, inclusion of AAC, gestural support and sentence starters.
Diversify the ‘share’ stage of the activity by using a digital whiteboard, encouraging multimodal responses as drawings, photos, written and spoken words.
Optional – strategies and activities for extension: students compare the speculative elements in Wall-E to another short text and critically evaluate which text effectively represents concerns about the future.
	Evidence of learning: students recognise word parts and meaning.
Students demonstrate understanding of the term by contributing a definition, example or representation in spoken, written, visual or symbolic form.
Students make a personal or familiar connection to the idea of ‘speculating’.
Students share a personal opinion or idea about the Wall-E world compared to their own.


Table 4 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Students complete a formative assessment task designed to provide opportunities for speculative thinking in a communication activity. Provide:
1. personalised sentence stems which correspond to students’ communication form and literacy needs
1. a selection of images that are clear examples of a speculative fiction setting or idea
1. support as identified by the decisions made during the Collaborative curriculum planning process to enable individual students to engage alongside their peers.
Evidence of learning: students demonstrate speculative thinking by generating ideas about the future and composing a short response that signals features of speculative fiction using appropriate vocabulary and text features.
	1. Students complete a formative assessment task designed for students to speculate on the future in a low stake writing activity. Provide:
1. the prompt: ‘What will the world be like in the year 2100?’
1. a brainstorming graphic organiser to generate ideas
1. 20 minutes to complete a response.
Evidence of learning: students demonstrate their understanding of speculative fiction by generating and composing a response that uses genre conventions.


Table 5 – lesson closure: universal lesson 1 reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Students collaboratively create a list of topics they think would be in speculative fiction texts. To support all students in contributing to the topics list, consider pre-teaching key terms such as dystopia, technology and future worlds using visuals and definitions tiered in complexity.
The teacher models how to contribute to a topic using a think aloud, for example:
‘A topic I think might be in a sci-fi story is …’
‘In a story about the future, people might worry about …’.
	Evidence of learning: students’ list of topics demonstrates understanding of speculative fiction.




[bookmark: _Toc219901486]Lesson 2
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 6 – outcomes, learning intentions and success criteria
	Life Skills Stage 5
	Stage 5

	A student:
uses reading and strategies when engaging with a range of texts ENLS-RVL-02
communicates in familiar or unfamiliar contexts ENLS-COM-01
makes connections with and between texts ENLS-URC-01
	A student:
uses a range of personal, creative and critical strategies to interpret complex texts EN5-RVL-01
investigates and explains ways of valuing texts and the relationships between them EN5-URC-01

	Learning intentions
We are learning to:
explore the concept of genre
identify examples of genre.
Success criteria
I can:
communicate my understanding of genre
recognise visual cues to determine the genre of a text.
	Learning intentions
We are learning to:
understand the meaning and usefulness of the ‘metalanguage’ of genre and associated terms
identify different genres and their impacts on responders.
Success criteria
I can:
define genre and use its metalanguage
support my explanations with evidence.


Table 7 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Show students the Understanding genre video (3:00):
1. Provide multiple means of access – stream the video with captions, offer a transcript or pause at key points for a teacher think aloud.
Share the learning intentions and success criteria with the students using a choral response followed by clarifying the link between the learning intention with the video and previous learning.
1. Introduce students to an image genre match activity. Students use a set of images or film posters and match them to genre labels. Model the process with a think aloud, highlighting the visual elements that help identify or rule out a genre:
1. Encourage students to explore where intertextuality has been used to reference or build on genre conventions, highlighting how familiar ideas or symbols are alluded to within the images.
1. Some students may enjoy suggesting how the images can subvert genre. It may be useful to connect the idea that a composer can intentionally reshape audience perceptions and meanings within a genre. This may provide an opportunity for a guided discussion on how meaning is constructed.
1. Activate prior knowledge of genre conventions in horror and comedy as a whole class activity:
1. Display a 2-circle Venn diagram labelled with ‘horror’ and ‘comedy’ with the overlap for both.
1. Drag still images onto the screen. Students use gesture voting to indicate which section of the Venn diagram it should be moved to.
	Evidence of learning: students show their understanding of genre by sharing one new word and explaining what it means or giving an example they noticed in the video.
Students demonstrate their understanding of genre by matching an image or poster to a label and explaining how one feature, such as setting or lighting, signals that genre.
Students demonstrate their understanding of genre by placing an image in the Venn diagram and explaining why it belongs in horror, comedy or both. Some students will link it to a film or text they already know.


Table 8 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Facilitate a sensorial genre match recognition game. Students match a sensory cue, such as an object, image, a texture or sound, to a genre label. Cues should be presented one at a time:
Student responses may include gesture, eye gaze, object exchange, using yes/no cards or by placing the item on or near the corresponding card.
Evidence of learning: students identify a genre by matching a sensory cue using their preferred communication method.
1. Support students to compose a short imaginative or persuasive text related to a chosen genre:
Student responses may be co-constructed as a whole class, in small groups or 1:1 pairing. Students might select from visual choices, combine symbols or words, use speech-generating devices (AAC device) or communicate using a Pragmatic Organisation Dynamic Display (PODD) book (symbols or picture-word based flipbooks that support sentence building).
Evidence of learning: students co-create a short imaginative or persuasive text that includes at least one recognisable genre feature.
	1. Students access informative texts to retrieve information about genre. Using the Cornell note-taking method to record their learning, they take special note of new ideas and ideas that confirm their existing knowledge.
1. Prepare students to write, revisit genre notes and co-list genre conventions. Prompt students to include examples of setting, character types, tone, tropes and language choices.
Evidence of learning: students summarise their learning using the Cornell note-taking method.
1. Students use the task model to compose a one-sentence micro-text and name 2 conventions.
1. Invite students to identify the genre and the specific genre conventions.
Evidence of learning: students identify the genre of a model sentence and name 2 conventions it demonstrates.
1. Students compose a short imaginative response using a prompt limited to 2 to 4 sentences unless otherwise stated.
Evidence of learning: students experiment with genre conventions in their own writing.
1. Facilitate peer feedback – students identify the genre and name features in their partner’s work.


Table 9 – lesson closure: universal lesson 2 reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Facilitate a whole-class reflection on genre features. Display a short list of genres explored in the lesson. Prompt students to name one feature of a chosen genre. Responses can be verbal, written, visual, symbolic or gestural.
1. Students complete an exit ticket, reflecting on the text they composed during the lesson.
	Evidence of learning: students show their understanding by joining the discussion and finishing the exit ticket.


[bookmark: _Toc219901487]Lesson 3
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 10 – outcomes, learning intentions and success criteria
	Life Skills Stage 5
	Stage 5

	A student:
uses reading strategies when engaging with a range of texts ENLS-RVL-02
identifies language and/or visual forms, features and structures ENLS-URA-01
	A student:
uses a range of personal, creative and critical strategies to interpret complex texts EN5-RVL-01

	Learning intention
We are learning to:
recognise and explore examples of film devices.
Success criteria
I can:
identify film devices
view and discuss the trailer with peers.
	Learning intention
We are learning to:
identify a range of film devices and their impact on responders.
Success criteria
I can:
recall prior knowledge of film devices
identify film devices and atmosphere created in the Crazy Fun Park trailer.


Table 11 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Students brainstorm a list of film devices and collaboratively create a short explanation for each.
1. They build on the genre features explored in the previous lesson by introducing film devices through a speculative fiction visual text.
1. Use a sample text to highlight examples of camera shots, angles, movement and lighting, providing tiered definitions matched to students’ needs. Present examples through multiple representations such as short clips, still images, annotations, icons or diagrams.
Run a visual quiz game to check students’ understanding of film devices. Use examples from the previous step.
1. To prepare for viewing the trailer, students discuss the film devices that may be used in a text that is a hybrid of horror and comedy.
	Evidence of learning: students explain film devices in their own words, showing they can describe how each device works.
Students name, define and provide an example of a film device.
Students discuss film devices that could be used in a hybrid of horror and comedy, giving examples or making comparisons to other hybrid texts with which they are familiar.


Table 12 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Build a simple checklist with icons for camera shot, angle, movement and lighting:
1. Ensure the format is accessible for all students, for example, a symbol board, high-contrast print, switch access or additions to a student’s AAC device.
1. Introduce the icons one at a time, checking for understanding before modelling with a brief think aloud that uses concrete moments from the trailer.
1. Each student selects 1 or 2 elements to track during the trailer and sets a personal goal. For example, ‘I will note one example of lighting that changes the mood’ or ‘I will label one close-up shot’.
1. Show students the Crazy Fun Park trailer (1:20). Some students may need multiple viewings or a shortened version before identifying film devices and discussing how they create meaning.
1. Students identify one or 2 highly visible devices, such as lighting or sound, using gestures, yes/no cards or multiple-choice options.
Evidence of learning: students identify a film device from the trailer using their preferred communication method.
	1. Show students the Crazy Fun Park trailer (1:20). Some students may need multiple viewings before identifying film devices and discussing how they create meaning. Alternatively use different entry points:
1. Entry tier – pause the trailer to highlight specific devices, for example, ‘notice how the close-up shows the character’s fear’. Have a sentence stem on the board for students to use when constructing their answers, for example, ‘This is an example of [device] because [description], which may cause a viewer to [effect].’
Extended tier – for some students, prompt them to consider how film devices are used in speculative fiction texts by posing evaluative questions. For example: ‘Which device is most effective in creating tension?’ Invite students to compare the Crazy Fun Park trailer with another speculative fiction film trailer.
1. After viewing the trailer, students identify its genre and collect evidence of the film devices that signal the genre. They then make predictions about the direction of the plot, explaining how clues in the trailer support their ideas.
1. Students create a word cline to describe how the trailer builds atmosphere, arranging terms from least intense to most intense.
Evidence of learning: students identify the trailer’s genre, cite evidence of film devices, describe how atmosphere is created and predict the direction of the plot.


Table 13 – lesson closure: universal lesson 3 reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Ask students to list at least 2 expectations for episode 1 based on the trailer. 
1. Show a simple cause and effect visual that maps connections between film device, audience effect and expectation.
Prompt students to link each expectation to a device and its effect, then note the device beside the expectation.
1. Offer alternative response pathways where needed:
identify the film device only
point to an icon
select a word card
annotate a screenshot from the trailer.
	Evidence of learning: student responses reflect a connection between their expectations and the visual device and its effect.




[bookmark: _Toc219901488]Lesson 4
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 14 – outcomes, learning intentions and success criteria
	Life Skills Stage 5
	Stage 5

	A student:
engages with reading strategies when engaging with a range of texts ENLS-RVL-01
identifies language and/or visual forms, features and structures ENLS-URA-01
	A student:
analyses how meaning is created through the use and interpretation of increasingly complex language forms, features and structures EN5-URA-01


	Learning intentions
We are learning to:
identify features of a text
explore the structure of the text.
Success criteria
I can:
show (say, point, act, draw, sign or write) how one style choice changes meaning for an audience.
	Learning intention
We are learning to:
identify how narrative conventions are used to reveal character and setting.
Success criteria
I can:
identify narrative conventions in Crazy Fun Park
write sentences to explore how film narrative conventions shape meaning in the text.


Table 15 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Co-construct a class story map (orientation, conflict, rising tension, climax, falling tension and resolution). Students nominate key moments for each stage with symbols, visuals or keywords provided as needed to support participation.
1. Facilitate a check for understanding by providing sets of 4 screenshots from episode 2 (differentiated by complexity). In pairs or small groups, students sequence the images. In a whole class debrief, use the sequencing to unpack how tension is created in a text through the way events are ordered.
1. Show students an extract from episode 3 – ‘Let It Go’ (4:48–6:35). Some students may benefit from multiple viewings to assist their comprehension and memory.
1. Ask students to describe the difference between implied and literal meaning. Collaborate to create a class definition for each term.
1. Rewatch the extract and pause at key moments to ask who, where, and what is happening. Then ask one ‘why’ question to connect to the idea of implied meaning.
	Evidence of learning: students identify features of a narrative by selecting or representing key events using words, symbols or visuals.
Students order the images correctly or logically and explain how sequence and pacing increase tension.
Students distinguish literal from implied meaning in their own words. Some students provide or identify an example of each.
Students answer the literal questions accurately and justify a why inference with a specific example from the clip.


Table 16 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Use annotated screenshots from Crazy Fun Park to introduce and review film conventions. For example:
1. Draw a line from the character to the radio and add an ear icon.
Say, ‘The characters can hear this sound.’ Add a character’s ear connected to the source of the sound. Pair this with a symbol rather than increasing the demand on students to learn the term ‘diegetic sound’. Repeat for a small set of conventions.
To check for understanding, present a symbol and ask: ‘Does this match the sound that the characters can hear?’ Students respond with gesture, pointing or AAC.
1. Provide students with an independent or paired activity to check their understanding. Ask them to use the symbols to annotate different screenshots from Crazy Fun Park. To support access, consider using short clips of the series in an interactive PowerPoint where students can watch the clips and use voice-to-text to add their own annotations.
1. Ask students to use the sentence starters, ‘I see …’, ‘I think …’ and ‘I feel …’ to compose personal responses. This helps them describe how film conventions are used, identify the feature of the text and explain how meaning has been shaped.
Teacher note: use language familiar to students and appropriate to their learning needs when introducing complex ideas. Rephrasing abstract terms by using vocabulary they have already mastered creates reduced language load which may become a barrier for learning. For example:
· Instead of using ‘trans-diegetic sound’, use ‘bridge music’ and explain that it moves from the background into the scene and links the 2 places like a bridge.
· For ‘montage’ use ‘lots of quick shots that show time passing or a fast change’. Moving forward, the teacher and student refer to montage as ‘the quick shots tool’.
	1. Review prior learning of film conventions such as montage, mise en scène, diegetic and non-diegetic sound, lighting, editing and camera movement.
1. Provide students with a worksheet that has a 3-column table with multiple rows with the headings: film narrative convention, definition and an example from Crazy Fun Park. The conventions listed in the first column should include montage, mise en scène, diegetic sound, non-diegetic sound, trans-diegetic sound, lighting, editing and camera movement.
1. Use a gradual release of responsibility strategy to:
1. Model the process by completing one row, for example, montage. Facilitate a class guided completion of the second row.
Support students to complete the remaining rows independently.
1. Display and read the 3 model sentences listed below:
The removal of the distinction between Chester’s ordinary world and Crazy Fun Park is achieved using the trans-diegetic soundtrack which acts as a bridge connecting the 2 worlds.
The use of the trans-diegetic soundtrack suggests that Chester is attempting to exist in both worlds – in his ordinary world during the day and in Crazy Fun Park at night.
The exploration of the need to belong is conveyed using the trans-diegetic soundtrack which reflects Chester’s inability to belong fully to either the ordinary world or to Crazy Fun Park.
1. Students identify the use of nominalisation and verb tense and explain how film narrative conventions shape meaning in Crazy Fun Park.
1. Students write 2 to 3 analysis sentences following the pattern of the sample nominalisation sentences. Provide some students the sentence frame, ‘The use of [convention] creates/positions [effect] ...’
Evidence of learning: students accurately name a convention, a clear definition and cite a specific moment from the extract that explains its effect on meaning.


Table 17 – lesson closure: universal lesson 4 reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Share the word ‘style’ with the class on the board and in forms which all students can engage with it. Show 3 familiar examples that have a clear style, such as clothes, music and handwriting/font.
1. Ask students: ‘What does style mean in everyday life?’
1. Shift to the textual concept of style in storytelling and ask: ‘What does style mean in storytelling?’ If helpful for the class or individual students, connect the question to Crazy Fun Park: ‘What makes someone’s storytelling feel recognisable or unique?’ and ‘How might Crazy Fun Park feel different if it was made by someone else?’
1. Consider listing a few television shows or films the class are familiar with to spark ideas.
1. Provide response options for all students, for example, speech, AAC, gesture, drawing, circling an option on a choice work sheet or dictating to a scribe in a shared document.
1. For students not yet reading, use picture-only prompt cards and gesture responses.
1. Provide all students with a traffic-light reflection exit ticket. Students can respond in a way that suits them – written, verbal, visual or using AAC/symbols:
Green: I understand what style means and how it shows in texts.
Orange: I understand some parts but need more practise or examples.
Red: I still need help understanding style.
	Evidence of learning: students identify examples of style in everyday contexts and make connections between different forms of style.
Students identify, describe or explain how style makes a composer’s storytelling unique, and consider how a text may change if created by someone else.
Students use colour coding, words or symbols to self-assess their level of understanding and confidence with the concept of style.




[bookmark: _Toc219901489]Lesson 5
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Teacher note: this lesson includes an exploration of the episode’s allegorical representation of suicidal ideation as a result of Chester’s prolonged grief. Consider the individual contexts of your students when approaching this potentially sensitive topic. This could also be a potential opportunity for cross-curricular conversations and advice from colleagues in your PDHPE faculty, learning and support team or school wellbeing team. Refer to the support provided for controversial issues on the How to use the English core texts webpage for further support.
Table 18 – outcomes, learning intentions and success criteria
	Life Skills Stage 5
	Stage 5

	A student:
communicates in familiar or unfamiliar contexts ENLS-COM-01
identifies language and/or visual forms, features and structures ENLS-URA-01
identifies ideas, experiences and values in a range of texts ENLS-URB-01
	A student:
analyses how meaning is created through the use and interpretation of increasingly complex language forms, features and structures EN5-URA-01
evaluates how texts represent ideas and experiences, and how they can affirm or challenge values and attitudes EN5-URB-01

	Learning intentions
We are learning to:
explore how speculative fiction texts can show more than one meaning
communicate ideas and opinions about characters, settings or events in a text and how they may connect with other things.
Success criteria
I can:
describe the story and suggest a message, idea or value that it represents
engage in difficult conversations with peers in safe and contextually appropriate ways.
	Learning intentions
We are learning to:
understand the ways allegory in speculative fiction texts links to historical, social and cultural events and issues in the context of composition
identify allegory in speculative fiction texts and interpret meaning behind the text’s events and characters.
Success criteria
I can:
identify a surface-level narrative
identify allegorical meaning
explain a connection between a literal and broader idea.


Table 19 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	1. Begin by introducing students to the concept of hidden meanings through a low stakes writing activity. Present the word ‘grief’ and guide students to explore the term at both the morphemic level (examining the root -gr) and the sentence level (using it in simple sentences). Represent the word ‘grief’ in a variety of ways such as through print, visuals, symbols and verbal explanation.
1. Use carefully selected visuals to spark discussion, prompting students with questions such as: ‘How might these images represent the feeling or experience of grief?’
1. Encourage students to generate related words that share the same root such as gravity, grave and grievance.
1. Facilitate a discussion that connects the linguistic root to the associated ideas of weight, seriousness and sorrow, helping students see how words can carry layered meaning. Offer students a range of ways to respond such as writing a sentence, choosing an image, circling a symbol, using AAC or using voice-to-text.
Teacher note: before moving on, consider ‘how students have engaged’ so far to gauge their readiness for further exploration of grief. Observe their comfort and understanding and decide whether to deepen the focus or shift to allegorical meaning in a safe way. Where needed, consult with relevant school staff and the student(s) to ensure adjustments support safe and respectful engagement with the lesson content.
5. Facilitate a whole-class, teacher-led discussion to activate prior knowledge and clarify students’ understanding of grief. Use open-ended questioning to encourage contributions and model respectful listening. Possible prompts include:
1. What is grief?
1. When might people experience grief?
1. What are other emotions that people might experience alongside grief?
1. What are some possible signs or indicators that people might be experiencing grief?
Extension question (or if knowledge is obviously well-developed): How is grief represented in texts (film, novel, television series and so on) that you have read or watched?
	Evidence of learning: explore the word ‘grief’ by breaking it into parts or using it in sentences.
Students make connections between grief and other words or images.
Students:
· contribute ideas about what grief is, when it might occur and emotions that can accompany it
· make connections about grief and its representation in texts when prompted
· engage respectfully in whole-class discussion by listening, responding or building upon others’ contributions.


Table 20 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. Students view the Griefline video Everyone experiences grief (0:57). Pause at key points to check for understanding using questions in students’ preferred communication form.
1. Students explore the Healthdirect Grief and loss webpage. Teachers ensure students can access the content using a screen reader or other relevant Assistive technology. Consider providing a plain language version of the webpage that is aligned to students’ individual learning needs. Students respond to some or all of the following questions presented in a format which provides them with multiple means of expressing their response:
1. What does ‘grief’ mean?
1. Why might people feel grief?
1. How can grief make someone feel?
1. When should a person ask for help?
1. What might help?
1. Students complete an interactive work sheet about Chester using pictures, symbols, words or drawings to show what they know about him. Students record or share what they know about Chester through their preferred communication form, for example:
1. drawing Chester, sequencing screenshots, creating a storyboard
1. writing short sentences, listing adjectives that describe him, or label Chester’s feelings.
1. Students can answer the following questions:
1. Who is Chester?
1. What happens to him?
1. How does he feel?
1. What does this tell us about his story?
1. After students have viewed episode 9, ‘Stay’, students respond to some or all of the following questions using a simplified version of the Emotions wheel, which uses emojis:
1. At the pool, how did Chester and Mapplethorpe look and feel?
1. When the music plays on the merry-go-round, how does it make the audience feel?
1. Chester says he could ‘stay’. What do you think he is feeling?
1. When Chester is sitting alone on the mountain, how might he feel?
1. Teachers share the following list with students and ask them to circle the ones which match to Chester:
1. finding it hard to sleep
1. finding it hard to be with friends and family
1. feeling very sad
1. having strong or extreme thoughts or actions
1. wishing things could go back to how they were
1. feeling many strong emotions
1. finding everyday tasks
1. thinking about dying or hurting himself.
	1. Students view the Griefline video Everyone experiences grief (0:57), which is also found on the Healthdirect Grief and loss webpage. Teachers ensure students can access the content using a screen reader or other relevant assistive technology. Using Microsoft Whiteboard, students respond to the following question: ‘Who is the audience, what is the purpose of this video and how does it organise its information to make it accessible to responders?’
1. Students skim-read the Healthdirect Grief and loss webpage using the ‘On this page’ menu and teacher-selected sections to support differentiated reading pathways. They use the information to complete the following questions:
1. In your own words, how would you define ‘grief’ and ‘loss’?
What are 4 reasons that people may feel grief and loss?
What effects might grief have on an individual?
What is prolonged grief?
What are some signs that a person should seek help to deal with their feelings of grief?
What strategies can people use to help them manage their feelings of grief?
What supports are available for people if they need additional help with managing their grief?
Open the document ‘Supporting your child through grief and loss’ on the Trauma and Grief Network webpage. What does this document say about the way grief may impact adolescents?
1. In small groups, students develop a brief summary of the development of Chester’s narrative arc.
1. Students view episode 9, ‘Stay’, and respond in their English book to the following questions:
1. Describe the mood in the opening scene by the pool where Chester and Mapplethorpe talk to each other and ride the merry-go-round. How is this mood achieved through a combination of camerawork, lighting and audio?
How does the episode acknowledge the impact of music on mood through the diegetic music at approximately 3:30?
The conversation between Chester and Mapplethorpe (from 4:30) takes a serious turn when Chester suggests he could ‘stay’. What is Chester implying with this suggestion? What advice do the other members of the Fun Kids give to Mapplethorpe?
From approximately 12:30, a scene occurs showing Chester sitting at the top of a mountain where he and Mapplethorpe used to go together. What film devices are used to show that he feels alone?
What does Mapplethorpe learn from his visit to his mother? How does this influence his point of view about Chester’s desire to stay in the park?
Multiple people ask Chester if he is okay in this episode. Why do you think they do this? How does he respond?
Describe Chester’s entry to the fun park from 20:40. What music is used, what facial expressions and body language are used and so on?
What does Chester see in the house of mirrors? Why do you think this vision appeared to Chester? What emotions are expressed during this scene?
What does the cliffhanger at the end of the episode reveal about Chester’s decision to ‘stay’?
1. Students use the list below to draw connections between the experiences and symptoms of prolonged grief and Chester’s characterisation and actions:
1. The person may have difficulty sleeping.
1. The person may have difficulty socialising with friends, family, peers or colleagues.
1. The person feels an overwhelming sense of sadness.
1. The person experiences more extreme thoughts or behaves in an extreme manner.
1. The person may have an ongoing longing for the past.
1. The person may experience a range of intense emotions.
1. The person may have difficulty committing themselves to tasks they would normally find straightforward.
1. The person may have thoughts of harming themselves.


Table 21 – lesson closure: universal lesson 5 reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Students complete a short reflection task on Chester and on grief using at least one of the following options:
Visual: choose or draw an emoji/emotion card that shows how Chester feels at the end of the episode.
Written: finish a sentence starter such as, ‘Chester’s story shows me that…’ or ‘This episode made me think about…’.
Verbal/AAC: record a short response, use AAC to share a word or phrase, or respond orally in a small group.
Digital: complete an interactive poll (traffic light, thumbs up/middle/down) to show their level of understanding about how grief is represented in the text.
1. Facilitate a whole-class discussion with the question: ‘What messages or ideas do you think episode 9 wanted us to learn?’
1. Students are supported to give feedback on their learning:
One thing I learned today is … 
One question I still have is …
One way I shared my ideas today was …
	Evidence of learning: express an idea about Chester’s character or feelings.




[bookmark: _Toc219901490]Differentiation and adjustments
[Record adjustments and differentiation activities for students with identified requirements in the table below. This section is for use in school when making adjustments to support students to achieve in their learning, including extension activities.]
	Student
	Differentiation and/or adjustments

	Student X – outline identified requirements
	List of specific differentiation and/or adjustments.


[bookmark: _Toc219901491]Registration and evaluation notes
[Add registration and evaluation notes for teacher and supervisor sign-off in the table below.]
	Teacher reflection and evaluation notes on program
	Head teacher/supervisor notes and sign-off
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Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc219901493]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020a) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning.
Please rate how much you agree with these statements:
My teacher had confidence that I could achieve and improve in my learning. (CESE 2020a Chapter 1: High expectations)
I had a clear idea of what I was learning and why. (CESE 2020a Chapter 2: Explicit teaching)
I used the feedback provided to improve my performance. (CESE 2020a Chapter 3: Effective feedback)
I understood the feedback on the assessment task. (CESE 2020a Chapter 3: Effective feedback)
I was able to predict the marks I achieved in the assessment tasks. (CESE 2020a Chapter 5: Assessment)
The activities in the unit prepared me for the assessment task. (CESE 2020a Chapter 5: Assessment)
I found the activities in the lessons interesting to me. (CESE 2020a Chapter 7: Wellbeing)
I made valuable contributions to the class during this unit. (CESE 2020a Chapter 7: Wellbeing)
I ask questions in class when I don’t understand yet. (CESE 2020a Chapter 7: Wellbeing)
Optional open-ended prompts:
The lessons and/or activities that I most enjoyed were when we … because …
When the learning was difficult, the strategy I used was …
If I was giving advice to a student who was starting this unit I would tell them to …
If I was giving advice to a teacher who was teaching this unit I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc219901494][bookmark: _Hlk148102399]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the English Curriculum team by emailing english.curriculum@det.nsw.edu.au.
[bookmark: _Hlk148105154]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Inclusive Education and Disability Inclusion, Secondary Curriculum.
[bookmark: _Hlk148105035]Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.1.2, 1.3.2, 1.5.2, 1.6.2, 3.2.2, 3.3.2
Alignment to NSW Education Standards Authority: this resource supports student eligibility and credentialling requirements as referenced by NESA’s ACE Rule 11.
Creation date: 15 November 2025
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