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This document sets out an approach to evaluating units of work and scope and sequences.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc107575814][bookmark: _Toc210294810]Rationale
Teachers and leaders need to continually reflect on their practice to ensure that teaching and learning best meets student learning needs. Evaluation should be ongoing within a faculty with units of work collaboratively evaluated at their conclusion. Scope and sequences for the stage and the program of learning for the focus area should be evaluated annually and refined in response to a range of data. Teacher agency and student voice are important, so teachers and students should be given the opportunity to reflect on and evaluate the degree to which there has been progression as a result of the experiences, and what should be done next to assist learning (NESA 2021a). This information should be used to improve the next iteration of the program and the upcoming learning experiences for students. Ongoing evaluation also becomes a tool for faculties to plan and enact the ongoing process of curriculum implementation.
[bookmark: _Toc107575815]Programming is a vital and ongoing task where teachers can ensure that students can engage with their learning. It is defined by the NSW Education Standards Authority (NESA) as the process of ‘selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2021a). A unit is a contextually specific plan for the intended teaching and learning of a syllabus focus area for a particular class for a particular period. A teacher uses the collaboratively created program and makes class and time-specific changes to suit the needs of students. The organisation of the content in a unit may be influenced by contextual factors but must comply with department and NESA policies and syllabus requirements. The content should be guided by the outcomes, content and assessment structures so that the most effective teaching practices are chosen to support student learning. Units should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle.
[bookmark: _Toc210294811]Purpose, audience and suggested timeframes
[bookmark: _Hlk121824062]This resource has been designed for use by teachers of English, English head teachers and faculties in relation to English 11–12. It provides a clear structure and format for reflection and should be used in conjunction with the school’s Stage 6 English scope and sequences, as well as any documents that detail how the faculty is meeting specific course requirements and assessment practices. It is a support document, not a list of compliance requirements.
The resource will assist teachers and English faculties to refine their approaches to each year and stage grouping by reflecting on their programming and the English Senior 11–12 Syllabuses (NESA 2024).
The layout of this document is intended to support faculty-level communication, professional learning and collaborative planning. This evaluation tool can be used at any time, to support the effective design of teaching and learning activities and units. It can help faculty teams to develop a shared vision for the scope of subject English within individual contexts. It could also ensure a consistent implementation of policy requirements. If this document is being completed for the first time it is worthwhile exploring the process as a team. This can help identify what processes work effectively for the team and what processes need to be refined to better suit the needs of the faculty.
The evaluation checklist is best completed in pairs or as a team. The feedback should be constructive and focused on the product and the ways to enhance the teacher’s ability to meet student needs and areas of interest. Using tools that support a collaborative approach to evaluating teaching and learning is supported by extensive research, including CESE’s What Works Best 2025.
This evaluation template contains an outline of instructions to support the planning and evaluation process and direct links to useful resources. The elements of the evaluation checklists stem from the following policies and guidelines:
Department – Curriculum planning and programming, assessing and reporting to parents K-12
Department – Planning, programming and assessing K–12 and Explicit teaching resources and professional learning
NESA – Registration process
NESA – Differentiated programming and Assessment.
The department’s Evaluation resource hub provides resources to support teachers to effectively plan, organise and complete an evaluation of different events and documents in a department setting.
[bookmark: _Toc210294812]Useful resources
There are several resources that could support this teaching and learning unit evaluation tool. They could improve the way a faculty or individual reviews and evaluates a teaching and learning unit. These include the following department resources:
Logic modelling – this is a design tool that provides an effective way to plan and establish a clear line of sight between the school context, the syllabus and department requirements and the desired outcomes for the teaching and learning unit. When used to evaluate teaching and learning units, the tool supports teachers to see objectives with clarity and decide what action is needed to effectively refine the unit.
Reflect and reset resource – this tool poses a set of reflection questions at a suitable ‘pause point’ in the evaluation process. It allows teachers and faculties to consider the original intention and purpose of the teaching and learning unit, and the outcomes used to facilitate teaching and learning experiences. This tool is useful as it requires teachers to critically reflect on the unit and its desired outcome and purpose, leading to further refinement of teaching and learning units through deep and reflective evaluation.
[bookmark: _Toc118885546]Ways to use this template as a faculty
Complete the evaluation as a faculty or course coordination team.
Upload the document to Google Docs or MS Teams as a ‘live’ document.
Cross reference the evaluation information against the content within teaching and learning units, scope and sequences, assessment schedules, assessment notifications and student resources.
Keep a copy of this document and the relevant organisational materials for each course in a shared organisational space.
Ways to use this template as an individual
As a class teacher:
select a unit for evaluation and complete this document
reflect on your evaluation and the findings
consider how the findings will affect your future engagement with the teaching and learning unit
provide information and a copy of the evaluation to your head teacher to support the evaluation of teaching and learning units, scope and sequences, assessment schedules, assessment notifications and student resources.
As a head teacher:
organise teams to collaborate on evaluation of courses
provide findings to faculty to support professional learning and refinement of teaching practice.
[bookmark: _Toc118885548][bookmark: _Toc210294813]A procedure for conducting a team evaluation
[bookmark: _Int_uQKMRKYd]Prior to engaging in evaluation, teachers should re-read their Evidence of learning and evaluation column and complete the evaluation and reflection tables within the program. During this process, teachers add copies of any relevant resources to the collaborative faculty drive/learning management system, so the evaluation team have access to all relevant content.
As a team, read through the evaluation checklist and each team member’s evaluation and reflection tables, and identify the areas of strength and the areas for capacity building. This may reflect areas of need for future professional learning.
As a team, re-read the relevant teaching and learning program focusing specifically on the evidence of strengths and the areas for capacity building. Identify suggested actions the team could take to maximise their strengths and address the areas of need. Making connections to specific resources or strategies is an effective way to share and enhance pedagogy.
[bookmark: _Toc118885549][bookmark: _Toc210294814]Necessary materials
To complete the evaluation process effectively it is important to have a range of necessary documents on hand. These include the:
course syllabus
scope and sequence
assessment schedule
teaching and learning program and resources
assessment notification
student work samples and assessment data.
The information in this template is from relevant NESA and department documentation. It is important all collaborators re-read and cross reference the relevant syllabus and assessment and reporting information hyperlinked in Table 2 – syllabus alignment evaluation checklist below to ensure faculty practice is an accurate reflection of all requirements. Links contained within this resource were correct as of 30 September 2025.
[bookmark: _Toc118885550]

[bookmark: _Toc210294815]Teaching and learning unit to be evaluated
Provide a brief outline of the teaching and learning unit.
[bookmark: _Toc63507104]Table 1 – teaching and learning unit outline
	Unit aspects
	Details

	Focus area title
	[Insert relevant syllabus information]

	Focus area description and purpose
	[Insert relevant syllabus information]

	Year
	[Insert school specific information]

	Duration
	[Insert school specific information]

	Assessment outline
	[Insert school specific information]

	Evaluation completed by
	[Insert school specific information]

	Implementation deadline
	[Insert school specific information]


[bookmark: _Toc63507090][bookmark: _Toc118885551][bookmark: _Toc1706355305]Teaching and learning unit
[Copy and paste a link to the teaching and learning unit and the associated resources]
[bookmark: _Toc63507091][bookmark: _Toc118885552][bookmark: _Toc936700134]Scope and sequence
[bookmark: _Toc63507092][Copy and paste a link to the scope and sequence]
[bookmark: _Toc118885553][bookmark: _Toc2062448253]Formal assessment task
[Copy and paste a link to the assessment]
Assessment schedule (where relevant)
[bookmark: _Toc1846780999][Copy and paste a link to the assessment schedule]
[bookmark: _Toc210294816][bookmark: _Toc118885554]Key
The following key applies to the items listed within the tables in this document.
* Requirement of the Curriculum planning and programming, assessing and reporting to parents K-12 (NSW Department of Education 2025)
^ Requirement of the NSW Registration Process for the Government Schooling System Manual (NESA 2023)


[bookmark: _Toc210294817]Syllabus alignment evaluation
The evaluation cycle should begin with syllabus requirements. This table has been designed to provide the opportunity to collaboratively evaluate the teaching and learning materials in relation to syllabus requirements.
[bookmark: _Ref125452704][bookmark: _Toc63507102]Table 2 – syllabus alignment evaluation checklist
	Checklist for teaching and learning units
	Rating (highlight the relevant rating)
	Evaluation
	Suggested actions

	Advice on scope and sequences
The unit contains an accurate connection with the details provided in the scope and sequence, assessment schedule and other relevant documents for the year and stage^*
	Not evident
Needs further development
Effective practice
	
	

	Focus area requirements (outline/rationale)
The purpose of the focus area is clear and consistently developed within the sequence of teaching and learning
	Not evident
Needs further development
Effective practice
	
	

	Year and course
The year and course are clearly identified^*
	Not evident
Needs further development
Effective practice
	
	

	Duration
The duration is identified and the teaching and learning material provided is reflective of this duration^*
	Not evident
Needs further development
Effective practice
	
	

	Planning a sequence of lessons – backward mapping
Backward mapping from the demands of the HSC examination and later focus areas in Year 12 is evident. There are also clear connections to prior learning, and the placement of the learning is appropriate within the scope and sequence^
	Not evident
Needs further development
Effective practice
	
	

	Planning a sequence of learning – backward design
The unit uses backward design to clearly map student learning from the demands of the formal assessment task
	Not evident
Needs further development
Effective practice
	
	

	Text requirements
There is a consistent connection between the texts explored within the unit and the syllabus text requirements for the course (consult the ‘Text requirements’ within the ‘Course description’ section of each course syllabus).
Prescribed texts in Year 12 are correctly identified, appropriate for context and contribute to a valid pathway of forms as per the text requirements for the course (consult the ‘HSC text prescriptions’ which can be downloaded from the ‘Teaching and learning support’ tab within each course syllabus)
	Not evident
Needs further development
Effective practice
	
	

	Outcomes (linked to course content)
The teaching and learning activities have an explicit connection to the outcome content and the knowledge and skills required are effectively developed*^
	Not evident
Needs further development
Effective practice
	
	


[bookmark: _Toc118885555]

[bookmark: _Toc210294818]Scope and sequence and assessment schedule evaluation
After you have evaluated a teaching and learning unit you may have identified broader areas of need. This is a good opportunity to reflect on your scope and sequence and assessment schedule.
Reflect on your planning for the year and identify areas of success and plans for refinement.
Table 3 – scope and sequence and assessment schedule evaluation
	Requirement
	Yes/No
	Evaluation and planning

	Is the title of each focus area clearly and correctly identified?
	
	

	Is the duration of each focus area clear and does the unit and assessment meet this timing?
	
	

	Is the sequence of learning across the year logical and reflective of the outcomes?
	
	

	Are syllabus outcomes included for each focus area and are they accurate?
	
	

	Are the text requirements of the relevant course outlined and delivered across the stage?
	
	

	Are the set and prescribed texts clearly outlined?
	
	

	Are the formal assessment tasks clearly outlined?*
	
	

	Are unit and assessment plans clearly built on specific syllabus outcomes?*
	
	

	Are students able to demonstrate their learning in a range of task types across the year and stage?
	
	

	Is there clear knowledge and skill development over the year and stage?
	
	

	Are there an appropriate number of outcomes per formal assessment
(2 to 4)?
	
	

	Are the assessment plans a valid reflection of the knowledge, skills and understanding required in the outcomes?
	
	

	Do assessment plans reflect guidelines for assessment in Stage 6 English?
	
	

	Do the knowledge, skills and understanding of the tasks forward-plan to the next year?
	
	

	Have the tasks been collaboratively reviewed?
	
	




[bookmark: _Toc210294819]Teaching and learning evaluation
The evaluation process then moves to the structure, organisation and resourcing of teaching and learning practices. This table has been designed to provide the opportunity to collaboratively evaluate the teaching and learning practices and resources in relation to syllabus requirements.
Table 4 – teaching and learning evaluation checklist
	Checklist for teaching and learning units
	Rating
	Strengths
	Areas for capacity building
	Suggested actions

	Designing effective learning and assessment (see Assessment in Stage 6)
Formative tasks are carefully planned, directly related to the outcomes, build in complexity, and have appropriate time allocation*
	Not evident
Needs further development
Effective practice
	
	
	

	Supporting Formal assessment
The knowledge and skills required to complete the formal task are supported by explicit teaching (where relevant)
	Not evident
Needs further development
Effective practice
	
	
	

	Sharing learning and assessment intentions
Clear learning and assessment intentions are provided for formative and summative tasks
	Not evident
Needs further development
Effective practice
	
	
	

	Using feedback to support student learning
There are opportunities for students and teachers to use feedback effectively and reflect on and refine the learning process
	Not evident
Needs further development
Effective practice
	
	
	

	Recording evidence – HSC Monitoring
Student achievement is monitored through ongoing assessment, allowing for evidence to be gathered to assess this in relation to outcomes, and opportunities to inform future practice*
	Not evident
Needs further development
Effective practice
	
	
	

	Principles of effective assessment (NESA) for Year 11–12 assessment strategies
A range of assessment strategies are used to allow students to demonstrate their learning (formative and summative) in a range of modes and media, including the opportunity to reflect on their learning*
	Not evident
Needs further development
Effective practice
	
	
	

	Using Syllabus Outcomes in Standards Referenced Assessment and Standards-referenced assessment
The Standards-referenced assessment resource is used as part of an ongoing cycle of learning improvement*
	Not evident
Needs further development
Effective practice
	
	
	

	Conceptual programming
Conceptual programming through the textual concepts identified within the outcomes and content groups in the focus area is used to guide the structure of the teaching and learning program. The Phases approach to conceptual programming could be used to support programming
	Not evident
Needs further development
Effective practice
	
	
	

	Strategies to guide student self-assessment
There are opportunities provided for students to self-assess and self-reflect based on their learning goals at key points throughout the unit
	Not evident
Needs further development
Effective practice
	
	
	

	Support for students with disability
Implement the Inclusive education for students with disability policy. Ensure all students can access and participate in learning on the same basis as their peers.
Personalised learning and support for learning, assessment and the environment: Adjustments to assessment for students with disability has been decided and provided through collaborative curriculum planning processes
	Not evident
Needs further development
Effective practice
	
	
	

	Multi-tiered approach to teaching and learning
This program embeds a multi-tiered approaching to planning:
Universal Design for Learning planning tool (UDL): proactive, whole-class design that enables access for all students and promotes high expectations
Differentiation: targeted adjustments to content, process, product and learning environment to meet identified needs of individuals or groups of students
	Not evident
Needs further development
Effective practice
	
	
	

	Disability provisions
Where appropriate, students are supported to access Disability provisions for the HSC
	Part of faculty processes
Needs development
	
	
	

	The National Literacy Learning Progression and text complexity scale
Explicit strategies are included that support identified literacy needs/focus areas aligned with the National Literacy Learning Progression (See Text Complexity scale as per the ‘Literacy: About the general capability’ document which can be downloaded on the General capabilities downloads page of the Australian Curriculum webpage (Appendix 2: Text complexity)
	Not evident
Needs further development
Effective practice
	
	
	

	Resources
Referenced resources are accurate, accessible and where appropriate include using a range of Digital Learning Selector: Learning tools
	Not evident
Needs further development
Effective practice
	
	
	


[bookmark: _Toc118885556]

[bookmark: _Toc210294820]Capturing student voice when evaluating a program
‘Student voice’ is the active involvement of students in shaping their educational experiences. It is a valuable source of data to inform classroom improvement. It can be gathered through surveys, focus groups or presentations (van der Kleij et al. 2023). The inclusion of student voice when evaluating programs allows all students to have a say in their learning. It can also highlight previously unidentified issues of equity and reinforce learning experiences that worked well. Capturing the voice of Aboriginal and/or Torres Strait Islander students is crucial. The NSW Department of Education’s Student Voice Through Yarning webpage provides useful advice on providing opportunities for all students to be heard.
The statements in the table below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from the What works best 2020 update (CESE 2020) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning.
Students are invited to rate their response to the following statements.
Table 5 – evaluation statements for student ratings
	Evaluation statements

	My teacher had confidence that I could achieve and improve in my learning. (CESE 2020 Chapter 1: High expectations)

	I had a clear idea of what I was learning and why. (CESE 2020 Chapter 2: Explicit teaching)

	I used the feedback provided to improve my performance. (CESE 2020 Chapter 3: Effective feedback)

	I understood the feedback on the assessment task. (CESE 2020 Chapter 3: Effective feedback)

	I was able to predict the marks I achieved in the assessment tasks. (CESE 2020 Chapter 5: Assessment)

	The activities in the unit prepared me for the assessment task. (CESE 2020 Chapter 5: Assessment)

	I found the activities in the lessons interesting to me. (CESE 2020 Chapter 7: Wellbeing)

	I made valuable contributions to the class during this unit. (CESE 2020 Chapter 7: Wellbeing)

	I ask questions in class when I don’t understand yet. (CESE 2020 Chapter 7: Wellbeing)


The following table features a range of open-ended prompts that could be used when seeking student voice.
Table 6 – open-ended student prompts
	Open-ended evaluation prompts

	The lessons and/or activities that I most enjoyed were when we … because …

	When the learning was difficult, the strategy I used was …

	If I was giving advice to a student who was starting this unit, I would tell them to …

	If I was giving advice to a teacher who was teaching this unit, I would tell them to …




[bookmark: _Toc210294821]Ongoing student and teacher improvement
The evaluation process then moves to the ongoing evaluation and refinement practices established by the school and faculty. This provides an opportunity to reflect on the way these practices are used, and their impact on student achievement. This table has been designed to provide the opportunity to collaboratively evaluate the way student data, teacher and student evaluation and the broader school goals are impacting the refinement of teaching and learning practices.
Table 7 – student and school improvement evaluation checklist
	Checklist for teaching and learning units
	Rating
	Areas for capacity building
	Suggested actions

	Using assessment data (Effective assessment practices – a guide for teachers and leaders and What Works Best 2025 – Evidence guide for excellent schools ‘Using data’) 
Data is evaluated to identify student understanding of content*
	Not evident
Needs further development
Effective practice
	
	

	Work samples (NSW Registration Process for the Government Schooling System Manual)
Samples of student work are representative of a range of grades, relate to the teaching program for that year and can be used as models for future learning
	Not evident
Needs further development
Effective practice
	
	

	Evaluation resource hub
A process for teacher registration is in place to support teachers to reflect on and evaluate the teaching and learning program*
	Not evident
Needs further development
Effective practice
	
	

	Student evaluation and self-assessment
A process is in place for students to reflect on and evaluate the texts, assessment and teaching and learning program
	Not evident
Needs further development
Effective practice
	
	

	School Excellence Framework (SEF)
The unit and the support mechanisms in place build towards the goals identified within the SIP
	Not evident
Needs further development
Effective practice
	
	


[bookmark: _Toc63507087][bookmark: _Toc470973572][bookmark: _Toc118885557]

[bookmark: _Toc210294822]Refinement plans
[bookmark: _Hlk103081627]Reflection and evaluation plans should identify which teaching and learning experiences were effective and are to be included in the future. These modifications for future teaching and learning experiences should describe the additional or alternative teaching and learning activities and resources that could be used in the future. This allows students to share their insights and experiences, supports collaboration between colleagues, supports development of programming and assessment practice and enhances collective efficacy.
1. Create a timeline that identifies the tasks that need to be completed and the resources required. Make sure there are clear timelines and the teachers responsible understand what is needed and when it is to be completed.
1. Share the timeline with your head teacher and discuss the required resources.
Table 8 – teaching and learning unit refinement timeline
	Refinement timeline
	Tasks and team members
	Relevant or required resources

	[Type directly into the relevant rows]
	
	

	[Add or delete rows based on school/faculty need]
	
	


[bookmark: _Toc118885558]

[bookmark: _Toc210294823][bookmark: _Toc105492476][bookmark: _Toc107484354]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc105492479][bookmark: _Toc107484357]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc210294824]Support and alignment
[bookmark: _Hlk121834550]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.2.2 and 3.6.2 as it helps teachers plan and evaluate the implementation of teaching and learning programs reflective of curriculum requirements.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English syllabuses (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: teaching and learning unit evaluation tool
Related resources: further resources to support curriculum leadership and the implementation and evaluation of course requirements can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 30 September 2025
[bookmark: _Toc105492480][bookmark: _Toc107484358][bookmark: _Toc107484360]Review date: 30 September 2027
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