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12.1 – Author and authority
This resource is a sample teaching and learning program for Year 12, program 1. This program is designed to be taught concurrently with the Major work focus area. Throughout this program, students are provided with an opportunity to explore how texts construct, challenge and redistribute authority and how the role of the author has shifted across historical and critical contexts. Students examine how purpose, form, genre and technology shape meaning and evaluate who holds power in the creation, interpretation and valuing of literature.
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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc243385940]About this resource
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc140045566][bookmark: _Toc230093613]This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Extension 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the English 11–12 sample programs.
[bookmark: _Toc243385941]Purpose of resource
[bookmark: _Toc145666033]This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the program ‘Author and authority’:
Assessment resources: Assessment – 12.1; Core formative tasks – 12.1; Examination – 12.1; Student examination samples – 12.1
Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
Student-facing resources and activities in PowerPoint: Historical shifts in literary authority – 12.1; Literary debate – 12.1; Phase 1 – engaging with authority – 12.1; Phase 2 – exploring authority – 12.1; Phase 3 – redistribution of authority – 12.1; Phase 4 – evaluating authority – 12.1; Phase 5 – crafting authority – 12.1; Phase 6 – demonstrating authority – 12.1
Teacher-facing resources in PowerPoint: Author and authority – suggested resource list – 12.1; Teacher support – Carpentaria – 12.1; Teacher support – provocations – 12.1; Teacher support – The Swan Book – 12.1; Teacher support – Tracker – 12.1; Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1
Scope and sequence: English Extension 2 Year 11–12
Assessment schedule: English Extension 2 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc243385942]Target audience
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Extension 11–12 Syllabus (2024) (NESA 2024). The terms academic and scholarly are introduced for the first time across the Stage 6 English courses in English Extension 2 making it a unique course in terms of rigour for both the student and teacher. English Extension 2 is a specialised course with explict expectations for scholarly readings, literary theory, literary debate and academic language. Maintaining the disciplinary knowledge required to select credible scholarly articles, model academic conventions and teach complex theoretical and textual material accurutely.
When and how to use
[bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]This teaching and learning program has been designed for the Author and authority focus area for Year 12. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc243385943]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming in English 11–12’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand. Teachers use their expertise to guide student thinking and often model and use exemplars to show students what success ‘looks like’.

[bookmark: _Toc243385944]Author and authority – overview
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]In this focus area, students investigate how narrative authority is constructed, contested and reimagined through the critical study of a prescribed author alongside a range of comparative and theoretical perspectives. The focus area invites students to interrogate who owns a story, whose voices are privileged and how authority operates as a form of cultural power. In doing so, students are not only positioned as critics but as emerging writers whose own creative and analytical decisions shape meaning. Students engage with diverse cultural and theoretical frameworks to examine how authorship can be understood in fundamentally different ways. They explore how narrative voice, structure, genre, temporality, memory and representations of place can disrupt conventional storytelling modes and redistribute authority between author, text and reader.
Through sustained critical analysis, students consider how formal innovation challenges dominant traditions and repositions audiences as active participants in meaning-making. Through examining how authors across contexts experiment with form and perspective to resist, complicate or share narrative control, students analyse storytelling as a dynamic site of ideological and cultural negotiation. They deepen their awareness of how texts both reflect and shape the values of their contexts. Students apply these insights in their own compositions, deliberately manipulating voice, structure and perspective to communicate complex conceptual ideas with precision and control.
In the final phase of the program, students refine and justify their compositional choices, demonstrating a sophisticated understanding of the interplay between author, text, reader, context and form in shaping meaning and influencing reception.
Within the Advanced to Extension progression, English Extension 2 marks the first explicit expectation for using appropriate academic language in the analysis and evaluation of texts and understanding ways scholarly texts, academic readings and literary debates can refine and test original ideas. Teachers must therefore model rigorous academic practice and hold deep scholarly knowledge in English.
Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 20 hours and may be taught concurrently with the Major work focus area or as a standalone unit of learning. Teachers should adjust the suggested timing to suit students’ needs, selected texts, school context and assessment schedules. Where students have already demonstrated secure understanding teachers may condense, omit or replace selected activities.
[bookmark: _Toc243385945]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the focus area statement, the relevant syllabus outcomes and content points, and the evidence base. They can support class discussion and help students monitor their learning.
How can composers create texts that question, share or relinquish authorial control?
How does Wright reshape storytelling forms to challenge Western ideas about history, memory, place and narrative authority?
How can students craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments?
[bookmark: _Toc243385946]Conceptual programming questions
The conceptual programming questions should be carefully aligned to the focus area statement, the outcomes and focus area content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	Phase 1 – engaging with the unit, the learning community and the focus area

	What does it mean to ‘control’ a story?
Why might an author choose to share or relinquish that control?
How have changing ideas about authorship and authority transformed the way literature is created, interpreted and valued?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	Is authority in literature fixed, shared or contested?
How do competing systems of knowledge shape meaning and interpretation?
What is the relationship between authorship, storytelling and power?

	Phase 3 – engaging personally, analytically and critically with texts

	How does Wright’s choice of genre, authorial voice and structure question Western authorial control?
How does Wright’s representation of history and memory shift authority away from linear, Western storytelling models?
How do readers become active participants in making meaning in Wright’s texts?

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	How does Wright use narrative experimentation to challenge conventional ideas of authority and meaning?
How does comparing Wright’s works deepen our understanding of storytelling as a site of cultural power?
How do different forms (such as hybrid, fragmented, multimodal) shape the way authority operates in a text?

	Phase 5 – composing critically and creatively in response to the focus area and texts

	How can we experiment with authorial voice, perspective or structure to question or redistribute authority in our own writing?
How can form be used deliberately to communicate complex ideas about history, place or memory?
What compositional choices make a text feel controlled, purposeful and conceptually insightful?

	Phase 6 – preparing the assessment

	How can we craft a sustained and cohesive response that communicates complex ideas with precision?
How can you justify your compositional choices in relation to authority, audience and purpose?
How can our compositional work demonstrate an understanding of how storytelling forms shape meaning and power?


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc243385947]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: students complete a formal examination on the Author and authority focus area. This examination includes critical and creative options that require students to demonstrate understanding of authorship, authority, literary criticism, compositional choices and the author study.
Formative assessment: students engage in a series of core formative tasks, which are outlined in English Extension 2 – core formative tasks – 12.1.
[bookmark: _Toc243385948]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for Author and authority is provided at the start of each learning sequence. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394]English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc243385949]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet. The English Extension 2 course in the English Extension 11–12 Syllabus (2024) (NESA 2024) states that ‘as part of Author and authority and the associated author study, students undertake an extensive, independent investigation involving a range of complex texts’. These texts are suggested to support the teaching of the program.
Wright A (2006) Carpentaria, Giramondo Publishing, Artarmon. ISBN: 9781922725400. Reproduced and made available for copying and communication by the NSW Department of Education for its educational purposes with the permission of Giramondo Publishing. This resource is licensed until 31 July 2031.
Wright A (2013) The Swan Book, Giramondo Publishing, Artarmon. ISBN: 9781922725431. Reproduced and made available for copying and communication by the NSW Department of Education for its educational purposes with the permission of Giramondo Publishing. This resource is licensed until 31 July 2031.
Wright A (2017) Tracker, Giramondo Publishing, Artarmon. ISBN: 9781925336337. Reproduced and made available for copying and communication by the NSW Department of Education for its educational purposes with the permission of Giramondo Publishing. This resource is licensed until 31 July 2031.
Teacher note: Alexis Wright’s work includes themes relating to the experiences of Aboriginal and Torres Strait Islander peoples, including reference to violence, abuse, cultural dispossession and intergenerational trauma. These themes may be confronting for some students. Teachers should guide students through this program with cultural sensitivity and awareness of student wellbeing. Establish clear expectations for respectful discussion and provide opportunities for students to opt out of activities if needed.
[bookmark: _Toc243385950]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
examining authorial intent and the construction of authority in a range of texts studied across previously studied English courses (for example, analysis of authorial voice and perspective in narrative and persuasive texts encountered in Stage 5 and Year 11 English Advanced)
exploring the role of intertextuality and how authors invoke or challenge cultural, historical or literary authorities to position their own work
discussing conventions and expectations of different literary genres as carriers of authorial authority, such as poetry, prose and drama.
Some potential future links to other programs could include:
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398]building on skills from The craft of writing in English Advanced, where students develop their own authorial voice
linking to English Extension 1’s focus on text production and critical study, particularly when analysing how authority is negotiated between text and reader.
[bookmark: _Toc243385951]Pre-reading for teachers
Teacher note: pre-reading is an essential component for preparation for this specialised course. Teachers should engage rigorously with the core texts, relevant scholarly criticism, literary theory, academic conventions and cultural protocols to evaluate sources, anticipate conceptual difficulty and model informed, accurate and ethical scholarly practice. The list below is a starting point and should be supplemented through further professional reading and learning where required.
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Aboriginal and Torres Strait Islander principles and protocols should be followed when teaching texts by Aboriginal and/or Torres Strait Islander authors. Connection with community and Elders would help with the learning and understanding of these texts. This could happen through connection with local NSW Aboriginal Education and Consultative Group (AECG) NSW AECG Inc. and/or Aboriginal communities.
Barthes R (1977) Image–Music–Text, Fontana Press, London, England. Of particular note is the essay ‘The Death of the Author’, which introduces foundational debates about authorship, intention and reader interpretation. Familiarity with Barthes’ work will support teachers in facilitating discussions about textual authority, reader-centred meaning-making and the theoretical foundations of the focus area.
Hyland K (2002) Disciplinary Discourse: Social Interactions in Academic Writing, Longman, Harlow, England. This text examines how authority is constructed through language choices, disciplinary conventions and rhetorical positioning. It is valuable for teachers supporting students to develop analytical, evaluative and reflective writing that demonstrates conceptual authority and critical engagement with theory.
Graff G and Birkenstein C (2021) They Say / I Say: The Moves That Matter in Academic Writing, 5th edn, W.W Norton & Company, New York, USA. This resource explores practical strategies for constructing arguments, synthesising perspectives and positioning a writer’s own voice in relation to others. It is particularly useful for supporting students as they integrate theoretical perspectives, develop evaluative arguments and compose sophisticated analytical and reflective responses throughout the program.
Moreton-Robinson A (2000) Talking Up to the White Woman: Indigenous Women and Feminism, University of Queensland Press, St.Lucia, Queensland. This text provides important insights into Aboriginal sovereignty, representation, knowledge production and authority. It supports teachers in understanding Aboriginal frameworks that underpin the study of Alexis Wright’s work and assists in extending discussions of authority beyond Western literary traditions.
Using NSWEduChat for English 11–12. Opportunities for the use of NSWEduChat have been identified across this program. Pre-reading information, links to resources and professional learning is provided to guide all teachers to use Generative Artificial Intelligence in line with department policies and guidelines.
Generative AI in education. Generative AI in education: professional learning builds the AI capability of teachers by developing their understanding of Generative Artificial Intelligence (GenAI) and supporting its safe, ethical and effective use in schools. It is designed to help educators understand both the opportunities and risks associated with AI and to apply AI tools in ways that enhance teaching, learning and professional practice. It is highly recommended that teachers undertake this professional learning prior to using NSWEduChat with their students.
AI guidelines – enabled tools and acceptable use. Staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found at AI guidelines – enabled tools and acceptable use.
Using NSWEduChat with your students and for English 11–12. GenAI learning pathways supports teachers to plan for the safe, ethical and effective use of NSWEduChat in the classroom. It provides guidance on how to integrate Generative AI into teaching and learning while managing risks such as misinformation, bias, privacy concerns and academic integrity. Teachers will explore key considerations when planning for explicit teaching, metacognition and supporting students with low literacy. It is highly recommended that teachers provide opportunities for students to complete the introductory student lessons listed on this page prior to using NSWEduChat. Using NSWEduChat for English 11–12 provides guidance, resources and practical classroom applications that enable students to use NSWEduChat safely, critically and effectively to strengthen their learning and writing while maintaining academic integrity.

[bookmark: _Toc243385952][bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area and their learning journey so that work on the core text(s) is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc243385953]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, students are introduced to the conceptual foundations that will shape their learning, reading and composing throughout the year. The first sequence is the support students need to complete at home before this phase begins, ensuring they come prepared to actively participate in the learning community. The focus on establishing a learning community of independent, reflective thinkers positions students as emerging composers whose creative and critical decisions carry intellectual and cultural responsibility. Students begin by exploring the central premise of the focus area: that authority in literature is not fixed, neutral or solely located in the individual author. Instead, authority emerges from the complex relationships between text, composer, reader, culture, context and critical interpretation. Through engagement with interviews, theoretical provocations and discussion, students investigate how storytelling can both reinforce and challenge dominant ideas about whose histories, memories and perspectives are valued. English Extension 2 is the first point in the Advanced to Extension progression where scholarly reading and academic language are explicit syllabus expectations. This phase should therefore establish shared definitions, source evaluation routines and disciplinary vocabulary. Meeting these outcomes places a clear responsibility on teachers to draw on their own academic and scholarly background to maintain secure knowledge of relevant academic conventions, model disciplinary reading, source use and expression.
Early learning experiences encourage students to question assumptions about originality, authorship and literary value. They examine how different cultural traditions understand storytelling, and how innovation in genre, form, authorial voice and structure can redistribute authority and reshape meaning. This establishes a foundation for later study of their prescribed author, Alexis Wright, whose work challenges Western models of linear narrative and individual authorial control. Students develop shared metalanguage to discuss authority, representation, perspective and form, strengthening their ability to articulate complex ideas with precision. Reflective and analytical writing tasks support them in forming personal positions about who controls meaning in a text and why they matter. These early compositions also begin to link the focus area to students’ Major work, encouraging them to see their own creative practice as part of broader literary and theoretical conversations. By the end of this phase, students understand that both reading and writing are acts of interpretation and power. They are prepared to move into deeper theoretical and textual study with an emerging awareness of themselves as participants in ongoing debates about authorship, meaning and cultural authority.
The first sequence is the support students need to complete at home before this phase begins, ensuring they come prepared to actively participate in the learning community. This is indicated in Phase 1, sequence 1a.
Expected duration: this phase should take approximately 3 hour-long lessons.
Teacher note: this phase provides a range of learning sequences and activities to support students’ development. Teachers are advised to select and sequence the learning experiences that best meet the needs of their class and can be completed within the available time. The activities are not intended to be completed in their entirety; teachers may select, adapt or omit activities as appropriate to their classroom context.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
What does it mean to ‘control’ a story?
Why might an author choose to share or relinquish that control?
How have changing ideas about authorship and authority transformed the way literature is created, interpreted and valued?
Teacher note: Phase 1, sequence 1a is designed for students to complete at home as pre-learning for the phase. The PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase. This phase uses the Gradual release of responsibility model to support students with research and the gradual development of metalanguage and critical thinking. Use the PowerPoints Teacher support – provocations – 12.1 and Historical shifts in literary authority – 12.1 to support the explicit teaching of the historical developments in literary authority.
Support and guidance for promoting culturally inclusive and responsive classrooms is available and should be consulted. Teachers should be aware that discussion of Aboriginal and Torres Strait Islander storytelling, authority and representation may require explicit teaching and culturally responsive discussion practices. Teachers should consult ‘Promoting culturally inclusive and responsive classrooms’ and ‘Content that may be distressing’ when facilitating discussion around colonisation, cultural ownership, sovereignty and representation.
Department advice: staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes, and sharing knowledge that should remain protected. Further information can be found at AI guidelines – enabled tools and acceptable use.
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 1a – introduction of Alexis Wright’s perspective on storytelling as cultural responsibility and authority as relational (optional)
Focus area content: students ‘explore a range of short texts from the past and the contemporary era, and extracts from larger works that experiment with perspective and form, to evaluate the nature of literary texts and develop a theoretical understanding of the role of the author … They evaluate the changing perceptions of authorship and authority in a range of literary contexts.’
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of how authorship, authority and storytelling are shaped by context, culture and perspective
apply research practices to gather and synthesise relevant contextual information
reflect critically on assumptions about originality, ownership and interpretation.
Developing research practices appropriate to English Extension 2
Developing contextual understanding through independent research – students investigate Alexis Wright. Research focuses on her cultural background, literary purpose and approaches to storytelling. Students synthesise findings into structured notes, including key ideas and quotations. This research will inform subsequent in-class discussion and analysis using Phase 1, activity 1 – researching Alexis Wright.
Building reflective writing foundations through journal writing – students complete a 200-word reflective response exploring ‘who holds authority over meaning in a text’, drawing on personal experience, prior study and emerging conceptual understanding. This establishes reflective writing as an ongoing practice.
	Success criteria
To demonstrate their learning, students can:
examine and explain relevant contextual and conceptual information about Alexis Wright
synthesise research notes to explain how context, culture and perspective shape meaning
articulate and justify a position about who holds authority over meaning in a text.
Evaluation and registration:
[Record evaluation and registration information]

	EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft texts that evaluate the different ways texts are valued and received
	Phase 1, sequence 1b – authority as contested and culturally shaped, storytelling as a site of power and value-making
Focus area content: students ‘learn about how and why the ways we create and read literature have changed over time and evaluate the relationship between texts and literary criticism … In their author study, students evaluate the primacy of the author in creating a text’s meaning.’
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of how authorship, authority and interpretation are shaped by culture, history, audience and context
analyse and challenge assumptions about originality, ownership and textual value using critical perspectives and discussion
apply syllabus metalanguage to explain relationships between author, reader, culture and meaning.
Establishing expectations for independent reading and conceptual inquiry
Explicitly establishing expectations for wide reading and intellectual engagement – teacher explicitly introduces the purpose of the reading list. This is in the Pre-programming resource supports section of the PowerPoint Author and authority – suggested resource list – 12.1. The teacher explains how wide reading supports conceptual understanding, critical thinking and the development of an independent author study. Explore the slide deck with students examining the curated reading list. Link to Extension 1 – Introduction to Literary Wolds – 12.1 and the academic reading supports available within that program.
Establishing a ‘living glossary’ of key terms to extend learning – the teacher uses Phase 1, resource 1 – living glossary, to build the field of terminology required for this focus area. Students can connect to learning using their Phase 1, resource 1 – living Glossary from English Advanced – The craft of writing – 12.4. This is a useful activity to revisit throughout the program to develop students’ understanding of the language of the program.
Exploring authority, storytelling and literary value
Explicitly modelling conceptual mapping before guided collaborative analysis – the teacher uses a think-aloud to model how to organise conceptual relationships between originality, authority and literary value. Students collaboratively construct their own conceptual map using Phase 1, activity 2 – conceptual mapping. Throughout the activity, the teacher provides targeted feedback, prompting students to justify connections using evidence from critical readings. Support for modelling this response can be found in the section Modelled support for concept mapping activity in the PowerPoint Phase 1 – engaging with authority – 12.1.
Developing conceptual metalanguage for Author and authority – the teacher introduces the conceptual language of the focus area and models how key terminology supports increasingly precise literary analysis. Phase 1, resource 2 – focus area overview contains an overview. Students complete Phase 1, activity 3 – syllabus metalanguage and continue adding terms. The guided annotations support conceptual understanding and analytical discussion.
· Introduction to provocations for face-to-face learning – the teacher introduces the concept of ‘provocations’ (their purpose and use). Use the Using provocations section of the PowerPoint Teacher support – provocations – 12.1. Explain the expectations to students, so they are prepared to participate. Use the Deconstructing provocations in the classroom slide from the PowerPoint Phase 1 – engaging with authority – 12.1 to scaffold possible responses. Provide the provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 Phase 1 slide Literary authority – historically constructed, not universal to answer the following questions.
Why did Western literary culture once treat authors as authoritative geniuses?
What happens to meaning when the ‘author’ is decentred?
Does destabilising authority democratise literature?
	Success criteria
To demonstrate their learning, students can:
explain differing perspectives about who holds authority over meaning in a text
use critical reading and discussion examples to support claims about storytelling originality and ownership
apply key syllabus metalanguage accurately when discussing authorship, authority and interpretation.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from collaborative mapping activities to help analyse and challenge assumptions about originality, ownership and value using critical perspectives and syllabus metalanguage.
If students require additional support with terminology, refer to the Building literary debate section of the PowerPoint Literary debate – 12.1.

	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 2 – literary authority as historically constructed and the emergence of reader-response and post-structural ideas
Focus area content: students ‘learn about how and why the ways we create and read literature have changed over time and evaluate the relationship between texts and literary criticism.’
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of literary authority as historically and culturally constructed rather than universal
explore how reader-response and post-structural ideas challenge traditional assumptions about authorship and meaning
examine how changing literary debates can influence interpretation and compositional choices.
Teacher note: teachers may choose to explicitly connect this learning to prior Stage 6 English 11–12 experiences. This could include the English Advanced program ‘The craft of writing’ – 12.1 with concepts such as fragmentation, experimentation with form and reflection on reader positioning. Teachers may also draw links to English Extension 1 – ‘Introduction to Literary worlds’ – 12.1 learning related to interpretation, literary criticism and perspective.
Activating prior learning through purposeful questioning – the teacher revisits prior learning using provocations that require students to retrieve and justify conceptual understandings established at the end of the last lesson. The section Responding to provocations in the classroom in the PowerPoint Phase 1 – engaging with authority – 12.1 features explicit modelling and discussion protocols. This assists students in navigating complex conceptual and cultural conversations respectfully and thoughtfully.
Explicitly teaching historical developments in literary authority – the teacher uses the Historical shifts in literary authority section of the PowerPoint Historical shifts in literary authority – 12.1 to present a structured mini-lecture. The lecture introduces concepts and the students use note-taking such as Cornell note-taking systems. Throughout the explanation, the teacher checks for understanding using the purposeful questioning provided throughout in the '’Teacher note’ section of each slide. Students record key ideas in their English book.
Guided collaborative application of literary theory – the teacher models one example of applying theory to textual interpretation. students engage in collaborative discussion. Use Phase 1, activity 4 – theory connections discussion scaffold to connect lecture ideas to prior Stage 6 study and compositional practices. Students explain how reader-response and post structural ideas reposition authority between text, reader, authority and context. The teacher offers immediate support to students in refining academic language and applying conceptual terminology accurately during discussion.
Provocation for next lesson – the teacher provides the following provocations in preparation for the next lesson from the Phase 1 section of the PowerPoint Teacher support – provocations – 12.1 slide Aboriginal storytelling frameworks:
What changes when authority belongs to Country rather than the individual?
Can collective authority be more authoritative than singular voice?
Is authority always tied to power?
Exit ticket for consolidating understanding – students complete a 3-2-1 activity to solidify their understanding of the historical shifts in literary authority.
	Success criteria
To demonstrate their learning, students can:
explain how ideas about literary authority have changed over time
use conceptual and academic language to explore post-structural and reader-response perspectives
connect theoretical ideas about authority and interpretation to prior study and composition practices.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from explicit teaching of academic and syllabus metalanguage. Using word banks, mini-lectures and scaffolded note-taking strategies could assist in discussing historical shifts in literary authority and theory.
If students require additional support with theorists and positioning, the teacher may refer to the Building literary debate section of PowerPoint Literary debate – 12.1.

	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 3 – Aboriginal storytelling frameworks and authority beyond the individual author
Focus area content: students ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context.’
Learning intentions
By the end of this learning sequence, students will:
develop an understanding of Aboriginal storytelling frameworks and relational models of authority
evaluate how authority can move beyond the individual author
apply academic and syllabus metalanguage to discuss collective voice, Country and ethical reader positioning.
Teacher note: students read On writing Carpentaria in this sequence. Support for the sequence and activity ‘Explicitly modelling disciplinary close reading before guided discussion’ can be found in the section Support for approaching authorship of the PowerPoint Phase 1 – engaging with authority – 12.1. Continued support of culturally responsive discussion practices ensures discussion around Aboriginal storytelling, Country and cultural authority is framed respectfully and thoughtfully. Teachers should avoid positioning themselves or students as cultural authorities. Discussion should be grounded in the text, and culturally responsive protocols. Where possible seek guidance from local Aboriginal education staff, community protocols or the local AECG.
· Engaging with provocations about Aboriginal storytelling frameworks – the teacher facilitates the provocation discussion established at the end of the last sequence.
Exploring Alexis Wright and Aboriginal storytelling frameworks – the teacher provides further contextual information about Alexis Wright using Phase 1, resource 3 – contextual introduction of Alexis Wright. Students explore key ideas linked to Alexis Wright’s work including ‘connecting to Aboriginal storytelling’, ‘collective voice’, ‘Country as knowledge holders’ and ‘authority beyond the individual reader’. The teacher models how Wright reframes authority as relational and connected to cultural responsibility, storytelling practices and community. Students then read On writing Carpentaria.
Explicitly modelling disciplinary close reading before guided discussion – the teacher models how expert readers identify conceptual patterns, language choices and representations of authority within selected extracts. Students then undertake guided collaborative analysis. Students engage in a close discussion of selected extracts from On writing Carpentaria using Phase 1, activity 5 – close discussion On writing Carpentaria. The scaffold supports students to identify how Wright challenges Western literary assumptions about originality, ownership and authorial authority. The teacher circulates throughout the activity, providing immediate feedback and clarifying misconceptions. This supports students in analysing language choices, conceptual ideas and representation of storytelling, authority and reader positioning. Support for this can be found in the section Modelled support for the close discussion of literary authority of the PowerPoint Phase 1 – engaging with authority – 12.1.
Check for understanding using a metacognitive learning cycle – students complete a reflection using 3 prompts: ‘Authority is relational when …’, ‘One way Wright challenges Western authorship is …’ and ‘One question I still have is …’
Provocation for next lesson – the teacher provides the following provocations in preparation for the next lesson from the Phase 2 section of the PowerPoint Teacher support – provocations – 12.1 slide Authority grounded in Country:
Can 2 models of authority coexist?
How does Alexis Wright redefine ownership of story?
What language signals relational authority?
How can a writer be positioned ethically?
	Success criteria
To demonstrate their learning, students can:
explain how authority can move beyond the individual author
use textual evidence and conceptual language to analyse Wright’s ideas about storytelling and authority
compose analytical responses exploring differing models of authorship and authority.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from targeted discussion prompts and sentence starters when exploring Aboriginal storytelling frameworks and analysing how Alexis Wright positions authority and authorship.
Use the PowerPoint Teacher support – provocations – 12.1 if students need explicit modelling and discussion protocols to assist their navigation of complex conceptual and cultural conversations. This helps them engage respectfully and thoughtfully.


[bookmark: _Toc243385954][bookmark: _Toc145666054][bookmark: _Toc151447420][bookmark: _Toc151632400]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students move beyond introductory ideas to engage directly with the conceptual heart of the focus area through close interaction with key theoretical perspectives and the work of Alexis Wright. The first sequence is completed as independent student learning before the phase begins, preparing students to engage with complex ideas about authorship, authority and interpretation. The emphasis shifts from recognising that authority is contested to examining how and why different cultural and theoretical frameworks construct authority in fundamentally different ways. Students explore the proposition that authorship is not a universal or neutral concept, but one shaped by cultural knowledge systems, narrative traditions and historical contexts. By reading Wright alongside critical voices, students compare Western ideas of authorial control with Aboriginal understandings of storytelling as relational, place-based and accountable to community and Country. This deepens their understanding of how authority can be shared, redistributed or resisted through choices of authorial voice, genre, structure and perspective. The distinctive scholarly demands of English Extension 2 become active in this phase as students encounter literary thinkers, criticism and Wright’s perspective. Teachers require secure theoretical and textual knowledge to model how academic readings are questioned, tested against evidence and used without displacing the text.
Learning experiences in this phase ask students to consider how ideas of time, memory and place operate differently in Wright’s work. They consider how these differences challenge dominant expectations of narrative coherence and authorial ownership. Students analyse how textual difficulty, non-linear structures and collective voice reposition the reader as an active participant in constructing meaning rather than a passive receiver of authorial intent. Students refine their use of analytical and evaluative metalanguage to articulate complex relationships between text, theory and context. Extended analytical writing tasks support them in forming sustained arguments about whether authorial authority is culturally constructed, preparing them for deeper textual study in the next phase. By the end of this phase, students understand that authority in literature emerges from competing systems of knowledge, storytelling traditions and interpretive frameworks. Through Core formative task 1, students are ready to move into sustained analysis of Wright’s craft with a stronger theoretical foundation and a more nuanced sense of how authority, meaning and value are constructed, challenged and redistributed.
Expected duration: this phase should take approximately 4 to 5 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Is authority in literature fixed, shared or contested?
How do competing systems of knowledge shape meaning and interpretation?
What is the relationship between authorship, storytelling and power?
Teacher note: Phase 2, sequence 1a is designed for students to complete at home as pre-learning for the phase. This is an optional sequence. Teachers may choose to provide the sections Modelled support for evaluative paragraph scaffold and Modelled support for the evaluative paragraph response from the PowerPoint Phase 2 – exploring authority – 12.1 to support student learning at home. The section Phase 2 suggested support list from the PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase. 
Access to the Alexis Wright’s essay ‘What happens when you tell somebody Else’s story?’ requires a free registration to the State Library of NSW. Support for the textual study of ‘What happens when you tell somebody Else’s story?’ is provided in the PowerPoint Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1. This develops general knowledge of the text. Support is also provided in section From debate to position in the PowerPoint Literary debate – 12.1. Depending on your context and confidence in using NSWEduChat, as well as the texts chosen for this sequence, you may like to guide students in using the ‘Supporting exploration of texts’ advice under the Examples of activities heading located within Using NSWEduChat for English 11–12.
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 1a – competing models of authorship, who controls meaning (optional)
Focus area content: students ‘evaluate literary originality and how innovation has shaped new ways of representing meaning … In their author study, students evaluate the primacy of the author in creating a text’s meaning.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how different theoretical and cultural frameworks construct authority
analyse points of tension and overlap between author-centred, reader-centred and relational models of meaning
compare the ways authority is constructed across texts.
Competing models of authorship
Independent reading and annotation of literary theory – students complete Phase 2, activity 1 – evaluative paragraph scaffold. They independently re-read Roland Barthes’ ‘The Death of the Author’ suggested in the English Extension 1 program ‘Introduction to Literary worlds’ – 12.1. As they read, students focus on the displacement of the author, the centrality of the reader and the instability of meaning.
Independent reading of relational models of storytelling – students independently read Alexis Wright’s ‘What happens when you tell somebody Else’s story?’ As they read, students make notes using The Cornell Note Taking System focusing on the act or concept of storytelling as relational, grounded in Country and shaped by responsibility to culture and community. Access to the essay ‘What happens when you tell somebody Else’s story?’ requires a free registration to the State Library of NSW
Annotating points of tension and overlap – students compare both Roland Barthes ‘The Death of the Author’ and Alexis Wright’s ‘What happens when you tell somebody Else’s story? readings adding to their Cornell Notes. They should focus on the points of tension between perspectives, such as who controls meaning in a text, areas of unexpected overlap and different assumptions about power, culture and interpretation. The slides from ‘What happens when you tell somebody Else’s story?’ in the PowerPoint Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1 could be used to guide the exploration of Wright and the value of the essay to the focus area.
Evaluative paragraph response – students compose one evaluative paragraph in their English book in response to the prompt: ‘How do these models construct authority differently?’ Students are encouraged to use comparative language, integrate short textual references and evaluate the implications of each perspective on ideas of authorship, meaning and reader positioning. The teacher may choose to provide students with support from the section Modelled support for the evaluative paragraph response in the PowerPoint Phase 2 – exploring authority – 12.1. This may support the independent completion of this activity.
Composing a claim-support-question journal entry – students write one claim about authorial authority, support it with one idea from Barthes or Wright, and pose one question about the limits of perspective.
	Success criteria
To demonstrate their learning, students can:
analyse key assumptions about authorship, meaning and authority in critical and cultural texts
compare points of tension and overlap between contrasting perspectives
compose an evaluative response that compares how authority is constructed.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from targeted key questions to support comprehension of complex theoretical texts.

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Use appropriate academic language in the analysis and evaluation of texts
	Phase 2, sequence 1b – authority grounded in Country, Culture and community; storytelling as custodianship rather than ownership
Focus area content: students ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context … They evaluate the changing perceptions of authorship and authority in a range of literary contexts.’
Learning intentions
By the end of this learning sequence, students will:
analyse how language positions readers in relation to storytelling responsibility and cultural authority
evaluate how authority can be constructed as relational, collective and grounded in Country
create a conceptual representation of relationships between author, community, Country, text and reader.
Relational authority and storytelling responsibility
Engaging with provocations about authority grounded in Country – the teacher facilitates the provocation discussion. The slide Deconstructing provocations in the classroom in the Support for Phase 2, sequence 1b section of the PowerPoint Phase 2 – exploring authority – 12.1 can be used for explicit modelling and discussion protocols. This will assist students in navigating complex conceptual and cultural conversations respectfully and thoughtfully.
Engaging with key ideas about authority and storytelling – the teacher revisits learning from the pre-sequence reading. Facilitate a short discussion exploring how literary authority has been traditionally understood in Western literary culture. The teacher introduces the lesson focus on relational authority, collective voice and storytelling responsibility. Students revisit their annotations and notes from ‘What happens when you tell somebody Else’s story?’ to identify ideas that challenged or extended their thinking about authorship. The teacher may use the slide Discussion of relational models of storytelling from the Support for Phase 2, sequence 1b section of the PowerPoint Phase 2 – exploring authority – 12.1 to support this activity.
Relationships and authority in storytelling – students create a concept map visually representing connections between author, Country, community, text and reader using Phase 2, activity 2 – concept mapping scaffold. Students annotate links with quotations, conceptual ideas and key terms from Wright’s essay to demonstrate how authority emerges through interconnected relationships rather than individual ownership alone. The teacher models how conceptual mapping can support synthesis and abstract thinking using support from the slide Analysing relational models of storytelling in the PowerPoint Phase 2 – exploring authority – 12.1.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Authority grounded in Country, culture and community in the section Support for Phase 2, sequence 1b.
Who decides what a novel should look like?
Is genre a form of authority?
What happens when conventions are broken?
	Success criteria
To demonstrate their learning, students can:
analyse language and ideas that construct collective or relational authority in Wright’s essay
evaluate how Wright challenges individualistic or Western assumptions about authorship and ownership
create a conceptual response that connects storytelling authority to Country, community and reader responsibility.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from collaboratively modelling concept map construction.

	EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Craft texts that evaluate the different ways texts are valued and received
	Phase 2, sequence 2 – genre and form as sites where authority is constructed or disrupted
Focus area content: students ‘interrogate how genre, technology and form can reassign and redistribute authority over a text and question the primacy of the author … [and] students develop their knowledge of the author’s role in the emergence of new textual forms to evaluate the extent to which an author’s manipulation of form reflects and shapes its context.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how genre conventions shape literary authority and reader expectations
analyse how disruptions to conventional narrative form can challenge traditional literary authority
experiment with form or structure to reposition authority and reader engagement.
Genre disruption and authority
Teacher note: study of Alexis Wright’s Carpentaria and The Swan Book is supported through the 4 PowerPoints Teacher support – Carpentaria – 12.1, Teacher support – The Swan Book – 12.1, Author and authority – suggested resource list – 12.1 and Literary debate – 12.1.
Engaging with provocations about authority grounded in Country, culture and community – the teacher facilitates the provocation discussion established at the end of the last sequence. Support for this can be found in the slide Deconstructing provocations in the classroom in the section Support for Phase 2, sequence 1b of the PowerPoint Phase 2 – exploring authority – 12.1.
Exploring genre as authority – the teacher introduces the idea that genre conventions shape reader expectations and literary authority. Using Phase 2, activity 3 – genre and authority, the teacher explains how the Western novel often privileges linear structure, individual protagonists, realism and singular narrative authority. In pairs, students read Core text 1 – extracts from Carpentaria by Alexis Wright, extract 1 – From time immemorial and Core text 2 – extracts from The Swan Book by Alexis Wright, extract 1 – Dust Cycle. Students use Phase 2, activity 4 – comparative genre analysis scaffold to identify narrative features that resist or disrupt conventional expectations including non-linear time, mythical register, collective voice, oral storytelling structures and shifting perspectives. Support for this activity can be found in the section Support for Phase 2, sequence 2 – genre as authority in the PowerPoint Phase 2 – exploring authority – 12.1.
Discussion of genre expectations and disruption – the teacher facilitates a class discussion exploring how Wright challenges assumptions about what a novel should sound like, structure or value. Possible discussion questions include:
What assumptions do readers bring to a novel?
How does mythical or oral storytelling challenge realism?
How does genre disruption affect the reader’s role?
Exploring the ways narrative authority is disrupted (Integrated Phase 5) – students compose a 200 to 250-word micro narrative that deliberately disrupts one convention of the Western novel. Students may experiment with non-linear time, collective voice, dreamlike register, shifting perspectives or storytelling grounded in place or memory rather than plot. Support for this task can be found in the section Modelled support for disrupting narrative authority in the PowerPoint Phase 2 – exploring authority – 12.1.
Consolidate understanding through a reflective response – students complete a brief reflection in their English book explaining:
What convention was disrupted?
How does this affect authority?
How is the reader positioned?
Preparing the provocations for next lesson – the teacher provides the following provocations in preparation for the next lesson from slide Author and reception in the Phase 2 section of the PowerPoint Teacher support – provocations – 12.1.
Who decides whether a text is ‘important’?
Do critics create authority?
Can reception of a text distort authorial intention?
	Success criteria
To demonstrate their learning, students can:
analyse conventions of the Western novel and explain how Wright resists or reshapes them
evaluate how genre disruption influences authority, meaning and reader positioning
compose a micro narrative that deliberately disrupts a conventional narrative expectation.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from explicit explanation of genre conventions and use of comparative scaffolds to support analysis, as well as sentence starters and structure templates when composing a micro-narratives task that disrupts narrative authority.
Teachers may be supported with the textual study of Alexis Wright’s Carpentaria and The Swan Book through the 4 PowerPoints Teacher support – Carpentaria – 12.1, Teacher support – The Swan Book – 12.1, Author and authority – suggested resource list – 12.1 and Author and authority – literary debate – 12.1.

	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft texts that evaluate the different ways texts are valued and received
	Phase 2, sequence 3 – authority and reception – how criticism reshapes meaning and value over time
Focus area content: students ‘learn about how and why the ways we create and read literature have changed over time and evaluate the relationship between texts and literary criticism … They evaluate the changing perceptions of authorship and authority in a range of literary contexts.’
Learning intentions
By the end of this learning sequence, students will:
analyse how literary criticism and reception shape ideas of textual authority and value
evaluate how different critical frameworks position readers, texts and meaning differently
apply a selected theoretical framework to evaluate and extract from Carpentaria.
Criticism, reception and competing interpretations
Engaging with provocations about authority and reception – the teacher facilitates the provocation discussion established at the end of the last sequence. Support for this can be found in the slide Authority and reception of the Phase 2 section in the PowerPoint Phase 2 – exploring authority – 12.1.
Exploring the reception and criticism of Carpentaria – students engage with selected excerpts from Core text 1 – extracts from Carpentaria by Alexis Wright found in the Core texts booklet – 12.1. Using Phase 2, activity 5 – reception and criticism source guide, students identify differing assumptions about literary value, readability, genre and authority within Alexis Wright’s work. The PowerPoint Teacher support – Carpentaria – 12.1 can be used to support teachers as they explore the critical reception of Carpentaria.
Applying critical frameworks to understand authority – students select one critical framework to research and apply to the opening chapter of Carpentaria using Phase 2, activity 6 – critical framework research scaffold. Framework options:
postcolonial theory
Aboriginal sovereignty framework
ecocriticism
narrative theory
reader-response theory
feminist or Aboriginal feminist lens.
Evaluating the limits of a framework – students complete the following prompt in their journal: 
This framework helps me see …
However, it may not fully account for …
This matters because …
Interpretive reflection – students complete a 150-word reflective response to the questions:
How does the framework you selected shape interpretation differently from other perspectives?
What does this suggest about authority and meaning in literature?
Support for this reflection can be found in the section Modelled response for interpretive reflection in the PowerPoint Phase 2 – exploring authority – 12.1.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Core formative task 1 – research and conceptual positioning:
Is authorial authority culturally constructed?
Who benefits when authority is centralised?
Is destabilisation always progressive?
	Success criteria
To demonstrate their learning, students can:
analyse how critics and audiences influence perceptions of literary importance and authority
evaluate how different critical lenses shape interpretation and meaning
evaluate Carpentaria using evidence and concepts from a selected framework.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from differentiated critical framework choices with tiered research scaffolds. As well as structured reflection question prompts to support analytical application of literary criticism and reception theories to texts.
If students need further support understanding the text refer to the PowerPoint Author and authority – suggested resource list – 12.1 and the slide Indigenous Transnationalism: Alexis Wright’s Carpentaria.

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Teacher note: the outcomes for Core formative task 1 – research and conceptual positioning are outlined in the Core formative tasks booklet.
	Phase 2, sequence 4 – completing Core formative task 1 – research and conceptual positioning
Focus area content: students ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context.’
Teacher note: the section From debate to position in the PowerPoint Literary debate – 12.1 will support learning for this core formative task.
Learning intentions
By the end of this learning sequence, students will:
synthesise theory and Wright’s perspective to evaluate authority as relational, cultural and contested
refine evaluative language and evidence integration through feedback.
Synthesis of theory and Wright’s perspective, authority as relational, cultural and contested
Engaging with provocations in reference to conceptual positioning – the teacher facilitates the provocation discussion established at the end of the last sequence.
Completing Core formative task 1 – research and conceptual positioning – students use the steps outlined in Core formative task 1 – research and conceptual positioning to complete the core formative task. Where students require support to synthesise theory and integrate textual and theoretical evidence teachers may refer to the From debate to position section of the PowerPoint Literary debate – 12.1.
Reflecting on composition and peer feedback – teachers may use Phase 2, activity 7 – Core formative task 1 and annotation to support consistent teacher judgement. Students compare the samples and annotations to identify strengths and areas of refinement before revising their own persuasive responses.
Reflective writing to consolidate understanding – students compose a 150 to 200-word reflection responding to the following question:
How has your research shaped, challenged or complicated your understanding of authorial authority?
Students should identify one significant development or complication in their thinking. Refer to a specific source, theoretical concept or example from Wright that contributed to this development. Students explain how their research has informed their emerging conceptual position.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Understanding assessment requirements:
What is needed for success in this program?
How does an assessment style or form shape your authorial voice?
Is evaluative precision a performance of authority?
	Success criteria
To demonstrate their learning, students can:
explain how authority is constructed and contested within Wright’s work and theoretical frameworks
integrate textual and theoretical evidence to support a sustained conceptual argument.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from graphic organisers to plan their extended responses.

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 5 – understanding the assessment requirements
Focus area content: students ‘apply their knowledge and understanding of author and authority in their own critical and creative compositions.’
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of the requirements, expectations and conceptual focus of the assessment task
evaluate how the marking criteria construct success in relation to authority, interpretation and conceptual thinking
identify strategies for responding critically or creatively to assessment demands.
Teacher note: see How to use the sample English assessments for more information. In addition to following your school policy on AI use, you may choose to draw from the advice on Stage 6 assessment design and generative AI and Assessment in the context of generative AI.
Unpacking the assessment and conceptual demands (Integrated Phase 6)
Engaging with provocations – the teacher facilitates the provocation discussion established at the end of the previous sequence.
Introducing the assessment task – the teacher distributes and explains the assessment notification and marking criteria. Students independently read the task notification highlighting: task requirements, key verbs, submission expectations, conceptual language and assessment conditions. The teacher explains how to decode assessment language and identify deeper conceptual demands embedded within the task.
Close unpacking of the marking criteria – students engage in guided analysis of the marking criteria. Students annotate criteria language and identify recurring concepts and expectations.
Planning and goal setting – students begin brainstorming possible approaches, ideas or areas of focus for the assessment task. In their English books, students complete a short planning reflection identifying key concepts they want to explore, areas of confidence, areas requiring further clarification or support before completing a brief written reflection answering one of the following questions:
What is the most important conceptual demand of this assessment?
What challenges might arise in responding effectively?
What strategies could support stronger conceptual thinking?
Consolidating our understanding of authorial presence and conceptual understanding – teachers bring students back to the learning developed across Phase 2. Engage the class in a Phase 2 wrap-up discussion. Explore the following questions and use this understanding to shape the adaptations that are made to the suggested resources and activities for the Phases dedicated to concept development and experimentation:
What have students achieved as a writer?
How did this phase enhance their understanding of the nuance of narrative voice and authority in texts?
What are they looking forward to in the assessment where they will experiment with their authority as a writer?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Reader authority, non-linear time, memory and place as structuring forces in the Phase 3 section.
How does context frame authority before we read? 
Can relational time resist colonial historical authority?
Does place function as narrator? 
Does difficulty redistribute authority? 
Can readers misread responsibility?
	Success criteria
To demonstrate their learning, students can:
analyse the purpose, audience and key requirements of the assessment task
explain how conceptual understanding and critical or creative choices are valued in the marking criteria
set targeted goals for strengthening their response for the assessment.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from guided annotations of assessment criteria, chunked decoding activities for task language and exemplars of goal-setting and planning to build strategic approaches to meet conceptual and evaluative task demands.




[bookmark: _Toc243385955]Concept development
‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc243385956]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students move from conceptual and theoretical exploration into sustained close study of Alexis Wright’s works. The first sequence is completed as independent learning before the phase begins, ensuring students enter the study with a foundational understanding of the text’s cultural, conceptual and literary contexts. The emphasis shifts from understanding that authority is culturally constructed to examining how authority operates at the level of narrative craft. Through detailed analysis of Wright’s language, authorial voice, structure and representations of time and memory, students investigate how narrative authority can be embedded in form rather than located solely in the figure of the author. Learning experiences focus on how Wright redistributes authority through collective voice, relational time, polyphonic narration and non-linear structures that challenge Western expectations of realism, coherence and authorial control. Students explore how histories and memories are represented as living, cyclical and place-based, shifting authority towards Country, community and storytelling traditions.
Through Core formative task 2, they examine how textual complexity, ambiguity and narrative instability reposition readers as active participants in meaning-making rather than passive recipients of authorial intention. They consider how authority operates through reader participation, interpretive labour and the negotiation of competing perspectives. Students refine their ability to integrate textual evidence, conceptual vocabulary and theoretical understandings when analysing how authority is constructed, challenged and redistributed within texts.
By the end of this phase, students understand that narrative authority is enacted through stylistic, structural and representational choices and that readers play a significant role in negotiating meaning. They are prepared to extend these understandings into comparative, theoretical, critical and creative explorations of authority in the next phase of the course. In this phase, academic language and scholarly readings should be integrated into sustained close analysis rather than added as separate theory. Explicit modelling should show how precise textual evidence, critical terminology and scholarly perspectives work together to produce evaluative interpretation.
Expected duration: this phase should take approximately 3 to 4 hour-long lessons. If this program is being taught concurrently it may be undertaken during the Major work focus area.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How does Wright’s choice of genre, authorial voice and structure question Western authorial control?
How does Wright’s representation of history and memory shift authority away from linear, Western storytelling models?
How do readers become active participants in making meaning in Wright’s texts?
Teacher note: Phase 3, sequence 1a is designed for students to complete at home as pre-learning for the phase. Phase 3 suggested support list from the PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase. Teachers may choose to provide the From position to composition section of the PowerPoint Literary debate – 12.1 to support student learning at home. The first sequence is the support students need to complete at home before this phase begins, ensuring they come prepared to actively participate in the learning community. This is indicated in Phase 3, sequence 1a. Teachers may be supported with the textual study of Carpentaria through the PowerPoint Teacher support – Carpentaria – 12.1.
Table 5 – engaging personally, analytically and critically with texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 1a – re-establishing context, narrative voice, relational time and authority grounded in place and story (optional)
Focus area content: students ‘interrogate how genre, technology and form can reassign and redistribute authority over a text and question the primacy of the author … [and students] ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context.’
Learning intentions
By the end of this learning sequence, students will:
develop an understanding of how contextual and conceptual knowledge supports interpretation of complex texts
evaluate how narrative voice, relational time and Country can shape textual authority.
Introducing Alexis Wright and Carpentaria
· Preparing for reading practise in Carpentaria – students independently read Core Text 1 – extracts from Carpentaria by Alexis Wright from the Core texts booklet – 12.1. Students make notes and pay close attention to the:
nonlinear narrative structures
polyphonic or collective voices and oral storytelling registers
cyclical understandings of time and Country as an active narrative presence.
Students annotate for shifts in voice, unusual narrative structures, imagery connected to Country and moments where meaning feels layered or unstable. Students are encouraged to make notes on their conceptual understanding and observation rather than trying to resolve uncertainty immediately.
Creative experimentation with narrative authority (Integrated Phase 5) – students compose a short creative response of 500 words inspired by the Carpentaria extracts. The teacher guides students to experiment with one or more of the text’s features. This could include shifts in narrative voice, nonlinear or cyclical time, collective voice, oral storytelling registers or Country as an active narrative presence. Guide students to focus on how their chosen form or narrative feature shapes the reader’s experience, rather than producing a polished composition. Students may require support connecting a conceptual position about authority and deliberate choices. Teachers may find the From position to composition section of the PowerPoint Literary debate – 12.1 useful support.
	Success criteria
To demonstrate their learning, students can:
annotate extracts for shifts in narrative voice, structure, time and imagery connected to Country
explain how Wright challenges traditional narrative conventions and reader expectations.
Evaluation and registration:
[Record evaluation and registration information]

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft texts that evaluate the different ways texts are valued and received
	Phase 3, sequence 1b – reader authority, non-linear time, memory and place as structuring forces
Focus area content: student ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context … [and students] develop their knowledge of the author’s role in the emergence of new textual forms to evaluate the extent to which an author’s manipulation of form reflects and shapes its context.’
Learning intentions
By the end of this learning sequence, students will:
analyse how Carpentaria positions readers through challenging narrative structures and shifting narrative voices
evaluate how reader-centred theories position meaning as constructed rather than transmitted
experiment with perspective to examine how narrative authority can shift.
Teacher note: support for the exploration of text difficulty as a deliberate storytelling strategy can be found in the From debate to analytical paragraph slide from the From position to composition section of the PowerPoint Literary debate – 12.1.
Reader authority, difficulty and meaning-making
Engaging with provocations through explicit teaching and guided questioning – the teacher facilitates the provocation discussion from the provocations provided in Phase 2, sequence 5.
Activating prior knowledge through purposeful questioning – the teacher revisits students’ existing understandings of authorial and reader authority with a short class discussion before introducing the shift towards reader-centred theories. Possible discussion prompts: ‘Can a text ever have one stable meaning?’, ‘What responsibilities do readers have when interpreting complex texts?’ and ‘How does Carpentaria challenge passive reading practices?’
Exploring reader positioning and narrative instability – students use Phase 3, activity 1 – close reading scaffold for reader positioning to engage in a close reading of Core Text 1 – extracts from Carpentaria by Alexis Wright. The teacher explicitly models the first section of the close reading scaffold. They demonstrate how to identify narrative voice, disruptions to linear time, ambiguity and moments requiring active interpretation. The teacher encourages students to connect their discussion to earlier theoretical readings. This could include Barthes, reader-response theory and relational models of storytelling authority.
Rewriting narrative authority (Integrated Phase 5) – students experiment with how authority shifts when narrative voice changes. Students choose an extract from Carpentaria, and rewrite approximately 300 words from one of the following perspectives:
Country as narrator or the ancestral serpent
a collective community voice or an outside observer
a future reader interpreting the events.
As they experiment with narrative authority students should think about how authority is shifting as they rewrite their version. Also, whether there are any new meanings that are being created and which version positions the reader differently. Teacher support for this can be found in the section Teacher modelled support for rewriting narrative authority in the PowerPoint Phase 3 – redistribution of authority – 12.1.
Check for understanding – the teacher uses the ‘agree/disagree’ framing as students discuss 2 questions: ‘What is reader authority?’ and ‘How can changing narrative perspective redistribute authority?’ Where students require support moving from conceptual position to their own composition, teachers may refer to the From position to composition section in the PowerPoint Literary Debate – 12.1.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the Phase 3 section of the PowerPoint Teacher support – provocations – 12.1 slide Collective voice, oral storytelling influence and relational time:
Can relational time reshape narrative authority?
What happens when narration is layered?
Does instability weaken or strengthen authority?
	Success criteria
To demonstrate their learning, students can:
analyse how Wright uses narrative voice, time shifts and ambiguity to position readers
evaluate how reader-centred interpretations challenge author-centred models of meaning
reflect critically on the role of reader participation in constructing meaning.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from think-aloud collaborative modelling during close reading and scaffolded reflection prompts. This will support engagement with complex narrative structures and active reader participation in meaning-making.

	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft texts that evaluate the different ways texts are valued and received
	Phase 3, sequence 2 – collective voice, oral storytelling influence and relational time
Focus area content: students ‘evaluate literary originality and how innovation has shaped new ways of representing meaning … [and students] develop their understanding of significant thinkers, theories and movements by exploring an author study.’
Learning intentions
By the end of this learning sequence, students will:
analyse how narrative voice reshapes reader expectations and challenges singular authority
evaluate how layered and collective voices can construct authority
compose analytical writing that explains the relationship between narrative voice, authority and reader positioning.
Teacher note: teachers may be supported with the textual study of The Swan Book and Carpentaria through the PowerPoints Teacher support – The Swan Book – 12.1 and Teacher support – Carpentaria – 12.1.
Narrative voice and relational time in Carpentaria
Engaging with provocations through explicit teaching and guided questioning – the teacher facilitates the provocation discussion established at the end of the last sequence.
Understanding authorial voice, narration and relational time – the teacher explicitly introduces the concept of narrative voice as a construction of authority. Revisits the section Choosing precise terminology in the PowerPoint Support for terminology – voice – 12.4 from English Advanced – program – ‘The Craft of writing’ – 12.4 if students need more support understanding authorial voice.
Understanding authorial voice, narration and relational time in Carpentaria – teacher guides students in exploring how Carpentaria resists the idea of a singular, stable narrator. Wright achieves this through layered narration, collective voice, relational time, oral storytelling qualities, shifting perspectives and culturally embedded storytelling practices. Explain how narrative authority in Carpentaria emerges relationally and collectively rather than through one controlling perspective. Students consider what makes the voices in Wright’s stories feel communal, collective or layered, as well as how symbolic language contributes to authority.
Guided analytical writing on narrative voice – the teacher models construction of an analytical paragraph using the section Teacher modelled support for analytical writing on narrative voice in the PowerPoint Phase 3 – redistribution of authority – 12.1. Students respond to the question: ‘How does Wright use narrative voice to reshape ideas of authority in this extract?’ Students compose their own analytical paragraph using Phase 3, activity 2 – analytical paragraph scaffold.
Exploring relational time in The Swan Book – students read ‘The Street Serpent’ extract from Core text 2 – extracts from The Swan Book by Alexis Wright. Working in pairs, students identify how Wright blends myth, symbolism, environmental storytelling or speculative elements to construct authority beyond individual characters or narrators. Students annotate moments where authority appears to emerge from Country, ancestral knowledge, ecological forces, collective memory or symbolic figures rather than human institutions.
Exploring connections between texts – the teacher facilitates discussion connecting these observations to Carpentaria, asking: ‘How does relational time shape authority differently from realism?’, ‘How do the swans function as more than symbolic characters?’ and ‘How does relational time challenge Western assumptions about narrative authority?’
Building a voice evidence bank – students choose one quotation from Core text 2 – extracts from The Swan Book by Alexis Wright and annotate 3 things: who seems to speak, what authority does the voice carry and how the reader is positioned.
Consolidating understanding through a reflective response – students compose a short reflective response of 100 to 200-words using the prompt: How does Wright position readers to interpret meaning rather than receive fixed explanations?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 on the slide Non-linear time, cyclical memory and disruption of Western realism:
Why do we assume stories must move forwards?
Is realism culturally specific?
Does disrupting chronology disrupt authority?
	Success criteria
To demonstrate their learning, students can:
analyse how narrative voice operated within Carpentaria
evaluate how Wright uses collective voice to construct communal and culturally embedded authority
compose an analytical paragraph evaluating how narrative voice reshapes ideas of authority.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from scaffolded identification of narrative voice features to support critical writing about narrative authority and its cultural significance. If students need support refer to the PowerPoint Author and authority – suggested resource list – 12.1 and the slides Sung by an Indigenous Siren: Epic and Epistemology in Alexis Wright’s Carpentaria, Review: Alexis Wright’s The Swan Book and Orality and Narrative Invention in Alexis Wright’s Carpentaria.

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft texts that evaluate the different ways texts are valued and received
Use appropriate academic language in the analysis and evaluation of texts
	Phase 3, sequence 3 – non-linear time, cyclical memory and disruption of Western realism as a deliberate shift in narrative authority
Focus area content: students ‘develop their knowledge of the author’s role in the emergence of new textual forms to evaluate the extent to which an author’s manipulation of form reflects and shapes its context … [and they] interrogate how genre, technology and form can reassign and redistribute authority over a text and question the primacy of the author.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how disruptions to realism can reshape narrative authority
analyse how non-linear structure and layered time reshape narrative authority and reader positioning
experiment with narrative form to construct meaning beyond chronological realism.
Form, time and resistance to realism
Engaging with provocations through explicit teaching and guided questioning about non-linear time, cyclical memory and disruption of Western realism – the teacher facilitates the provocation discussion established at the end of the last sequence.
Understanding form, time and resistance to realism – the teacher introduces the relationship between narrative form, temporality and authority using the slide Temporality and narrative structure in the PowerPoint Phase 3 – redistribution of authority – 12.1. Students use the Core texts booklet – 12.1 several times in this sequence. They engage in close reading of Core text 1 – extract 2 – ‘The mine’ from Carpentaria and complete Phase 3, activity 3 – temporality and narrative structure scaffold. Students examine temporal shifts without explicit markers, memory interrupting chronology, landscape and Country extending beyond backdrop, the blending of relational time and realist registers and layered narration and reader uncertainty. The teacher guides, identifies and explores how Wright resists conventional realism by constructing time as cyclical, fragmented and relational rather than linear and fixed.
Purposeful questioning to deepen conceptual understanding – the teacher facilitates conceptual discussion exploring how realism privileges stable interpretation and how fragmented temporality destabilises narrative certainty. Explore the relationship between reader labour and meaning-making and how inferential reading changes reader positioning. Students connect discussion to earlier theoretical ideas surrounding reader authority, interpretive instability and storytelling responsibility.
Comparing temporal disruption in The Swan Book – students engage with Core text 2 – extract 2 – ‘A Lake of White Water’ from Core text 2 – extracts from The Swan Book by Alexis Wright. Working individually or in pairs, students annotate moments where time appears layered rather than sequential, where memory and preset experience coexist. Then they explore where realist expectations are disrupted through symbolism, environment storytelling and speculative elements. Using their observations from this text and Carpentaria, students identify how Wright constructs authority through cyclical time, relational memory and Country rather than chronological progression.
Consolidating understanding and writing with authority and authorial control – students compose an evaluative analytical paragraph responding to the prompt: ‘To what extent does the disruption of Western realism reconfigure narrative authority?’ Use Phase 3, activity 4 – evaluative writing scaffold to gradually release responsibility. Students develop a conceptual argument that analyses temporal structure and narrative form, evaluate reader positioning, consider tensions between authorial control and reader interpretation and use conceptual vocabulary relating to realism, temporality and authority.
Completing a 5-minute rebuild on temporality and authority – students close their notes and rebuild a short analytical response from 3 key words or phrases such as ‘memory, ‘Country’ and ‘reader labour’. Students then check notes and add one improvement.
Using experimental writing to explore layered memory (Integrated Phase 5) – students compose a 200-word creative passage that experiments using layered memory rather than chronological progression. Students could experiment with avoiding the use of explicit temporal markers, require inferential reading, blend memory, blend place and blend perception. Resist singular interpretation. Students use Phase 3, activity 5 – experimental writing prompt sheet for support.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the Phase 3 section of the PowerPoint Teacher support – provocations – 12.1 slide Core formative task 2 – close reading and conceptual analysis:
How does authority operate on a sentence level?
Can imagery carry ideological power?
Is narrative positioning always deliberate?
	Success criteria
To demonstrate their learning, students can:
examine how Wright disrupts linear chronology and realist conventions in Carpentaria
explain how temporal shifts, memory and relational time affect authority and interpretation
compose an experimental passage that uses layered memory and inferential reading practices.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from scaffolded analytical writing supports and targeted creative writing prompts allowing experimentation with temporal disruption, layered meaning and inferential reading to cultivate sophisticated narrative understanding.
If students need support with A or B use the PowerPoint Author and authority – suggested resource list – 12.1 and the slides On Carpentaria, by Alexis Wright and Sung by an Indigenous Siren: Epic and Epistemology in Alexis Wright’s Carpentaria.

	EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
Teacher note: the outcomes for Core formative task 2 – close reading and conceptual analysis are outlined in the Core formative tasks booklet.
	Phase 3, sequence 4 – Core formative task 2 – close reading and conceptual analysis
Focus area content: students ‘explore a range of short texts from the past and the contemporary era, and extracts from larger works that experiment with perspective and form, to evaluate the nature of literary texts and develop a theoretical understanding of the role of the author.’
Teacher note: the PowerPoint Literary debate – 12.1 can be used to support the core formative task.
Learning intentions
By the end of this learning sequence, students will:
analyse how language, imagery and narrative positioning work at the micro level to construct or redistribute authority
refine analytical writing skills through close reading, synthesising textual evidence to explain the relationship between content, form and audience positioning
evaluate how close reading evidence can support a conceptual argument about narrative authority.
Authority at the micro level of language, imagery and narrative positioning
Engaging with provocations about authority at the microlevel – the teacher facilitates the provocation discussion established at the end of the last sequence.
Engaging in close reading for conceptual thinking – students complete Core formative task 2 – close reading and conceptual analysis. They engage in a guided close reading task on a selected extract from Carpentaria. If students require support organising their conceptual analysis through evidence and evaluation, teachers use the From position to composition section of the PowerPoint Literary debate – 12.1.
Reflecting on composition and peer feedback – the teacher uses the task and annotation from Phase 3, activity 6 – Core formative task 2 and annotation to support consistent teacher judgement. Students compare their work with the samples and annotations to identify strengths and areas of refinement before revising their own response.
Check for understanding – students respond rapidly to a series of ‘Agree or disagree and explain why’ statements to retrieve and apply key conceptual understandings.
The way a textual feature positions the reader can influence who or what is given authority.
Narrative authority is created through more than just the content of a text.
A textual feature can connect to broader conceptual ideas about authorship, authority and representation.
Identifying a feature is enough to demonstrate conceptual understanding.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the Phase 4 section of the PowerPoint Teacher support – provocations – 12.1 slide Alternate forms of reality:
How might oral storytelling challenge print authority?
Can comparison flatten epistemological difference?
Does curation equal control?
	Success criteria
To demonstrate their learning, students can:
identify and annotate key language features and narrative features that establish authority in a selected extract
compose a polished analytical paragraph that evaluates how micro-level textual choices affect meaning and authority
engage thoughtfully with peer feedback to refine their close reading and writing skills.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from step-by-step annotation guides, modelling of analytical paragraph construction and peer collaboration opportunities to support the formal examination of language, imagery and the redistribution of narrative authority.
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In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students move beyond the study of a single author to examine how different composers across time, culture and form engage with ideas of authority. The first sequence is the support students need to complete at home before this phase begins, ensuring they come prepared to actively participate in engaging with the texts. Using Alexis Wright as a central case study alongside comparative texts, students explore how storytelling can redistribute, resist or challenge traditional notions of authorial control. Students focus on the ways narrative form, genre and perspective operate in experimental, hybrid and multimodal texts to consider how these choices affect both the construction and reception of meaning. They interrogate how cultural, historical and theoretical frameworks shape authority and how authors manipulate form, authorial voice and structure to communicate complex ideas.
Analytical and comparative tasks require students to synthesise textual, cultural and theoretical perspectives to develop extended, evaluative responses that examine authority across multiple contexts. In Core formative task 3, students refine their use of academic language, structural choices and metalanguage to craft sophisticated, original texts that explain, argue, analyse and evaluate ideas and perspectives. By the end of this phase, students understand that authority in literature emerges from the interplay of author, text, reader, context and criticism. A comparative study deepens insight into storytelling as a site of cultural power and meaning. Specialist teacher knowledge is important for selecting credible scholarly material and modelling comparison, qualification and academic argument.
The first sequence is the support students need to complete at home before this phase begins, ensuring they come prepared to actively participate in the learning community. This is indicated in Phase 4, sequence 1a.
Expected duration: this phase should take approximately 5 to 6 hour-long lessons. If this program is being taught concurrently it may be undertaken during the Major work focus area.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How does Wright use narrative experimentation to challenge conventional ideas of authority and meaning?
How does comparing Wright’s works deepen our understanding of storytelling as a site of cultural power?
How do different forms (such as hybrid, fragmented, multimodal) shape the way authority operates in a text?
Teachers note: Phase 4 suggested support list from the PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase. This sequence is designed for students to complete at home as pre-learning for the phase. Support for sequence 1a can also be found in the section Support for Phase 4, sequence 1a in the PowerPoint Phase 4 – evaluating authority – 12.1 the teacher may choose to provide students with these supports prior to the sequence for gradual release of responsibility.
Table 6 – connecting critically and deepening conceptual understanding of the focus area and texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 1a – comparative perspective, authorship, oral history and collective authority (optional)
Focus area content: students ‘explore a range of short texts from the past and the contemporary era, and extracts from larger works that experiment with perspective and form, to evaluate the nature of literary texts and develop a theoretical understanding of the role of the author … [and they] evaluate the changing perceptions of authorship and authority in a range of literary contexts.’
Learning intentions
By the end of this learning sequence, students will:
identify similarities and tensions between relational, communal and individual constructions of authority
evaluate how different textual forms conceptualise authority and storytelling
compose comparative writing that communicates a conceptual understanding.
Comparative perspectives on authority and storytelling
Independent reading of Tracker extract – students independently read Core text 3 – extracts from Tracker by Alexis Wright, extract 1 – ‘Introduction’. The core text booklet is used several times across this phase. Students annotate examples of relational or collective authority, storytelling structures, reader positioning and moments where authority appears shared rather than singular. The teacher may choose to provide the slide Tracker extract – the problem with authority from the Support for Phase 4, sequence 1a section of the PowerPoint Phase 4 – evaluating authority – 12.1 to support students to complete this activity independently.
Listening to a podcast on authority – students independently listen to Mykaela Saunders’ podcast interview In Conversation with Mykaela Saunders – Part 3 – On authority. They focus on storytelling responsibility, authority and representation, the relationship between storytelling and cultural accountability. Students record, in their English book, key ideas and quotations, similarities or tensions with Tracker and observations about how authority is conceptualised differently. The teacher may choose to provide the slide Tracker and Saunders from the Support for Phase 4, sequence 1a section of the PowerPoint Phase 4 – evaluating authority – 12.1 to support students to complete this activity independently.
Composing a comparative hinge sentence – students write one sentence beginning with, ‘While both texts explore authority, they differ in …’ Students revise the sentence once to make the comparison more conceptual.
Comparative reflection and writing (Integrated Phase 5) – students complete a comparative writing response of approximately 200 words using Phase 4, activity 1 – comparative response scaffold using the prompt: ‘How does each text conceptualise authority differently?’ The teacher may choose to provide the section Support for Phase 4, sequence 1a in the PowerPoint Phase 4 – evaluating authority – 12.1 to help students to complete this activity independently.
	Success criteria
To demonstrate their learning, students can:
annotate ideas relating to storytelling, authorial voice and cultural responsibility
examine how each text positions authority differently
compose a comparative response using conceptual language and textual evidence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from scaffolded note-taking templates and guided comparison organisers to navigate multiple texts and abstract conceptual vocabulary, supporting development of comparative analytical writing.

	EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments
Craft texts using language and structural choices appropriate to context, audience and purpose
	Phase 4, sequence 1b – alternate forms of authority, including relational and communal storytelling
Focus area content: students ‘evaluate literary originality and how innovation has shaped new ways of representing meaning … [and students] will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context.’
Learning intentions
By the end of this learning sequence, students will:
explore how oral history, collective voice and narrative structure shape meaning and authority
evaluate how Tracker challenges conventional ideas of authorship and literary authority
compose evaluative analytical writing focused on structure, narration and authority.
Teachers note: the PowerPoints Teacher support – Tracker – 12.1 and the Author and authority – suggested resource list – 12.1 provide a wealth of support for the study of Tracker. The Core text support materials slide Tracker by Alexis Wright review – a weighty portrait of a complex man and Author interviews and contextual materials slides In conversation with Alexis Wright develop knowledge of the text and personality of Tracker Tillman.
Authorship, oral history and collective authority
Engaging with provocations about alternate forms of authority – the teacher facilitates the provocation discussion established at the end of Phase 3, sequence 4.
Exploring Tracker and collective authority – students independently select and explore an extract from Core text 3 – extracts from Tracker by Alexis Wright. Using Phase 4, activity 2 – Tracker close reading scaffold, students annotate their chosen extract.
Explaining one structural choice – students identify one structural choice Wright has made in the chosen extract from ‘Exploring Tracker and collective authority’. They write 3 sentences explaining how it redistributes or complicates authority.
Explicitly modelling evaluative analytical writing – the teacher models how to structure an evaluative analytical paragraph. Support for this can be found in the section Teacher modelled support for the analytical writing task in the PowerPoint Phase 4 – evaluating authority – 12.1. Students then independently compose their own sustained analytical paragraph using Phase 4, activity 3 – evaluative analytical writing scaffold.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide The integration of literary theory with textual analysis found in section Phase 4:
Does Barthes’ ideology adequately explain Wright’s work?
Can Western theory interpret Aboriginal storytelling?
Is theoretical application itself an assertion of authority?
	Success criteria
To demonstrate their learning, students can:
examine how Tracker constructs authority through oral storytelling and collective voice
explain how structural and narrative choices challenge traditional literary authority
compose a sustained analytical paragraph evaluating how authority is reconceptualised in the text.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from further discussion prompts to deepen understanding of collective voice and narrative authority in complex texts.

	EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 2 – the integration of literary theory with textual analysis, comparing Western and Aboriginal frameworks of authority
Focus area content: students ‘will develop their understanding of significant thinkers, theories and movements by exploring an author study … [and students] will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context.’
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of how different theoretical frameworks conceptualise authorship, readership and authority
analyse tensions between post structuralist and Aboriginal sovereignty perspectives on storytelling and knowledge production
evaluate the extent to which Western literary theory can explain the construction of authority in Tracker.
Theoretical frameworks and authority in Tracker
Engaging with provocations about the integration of literary theory with textual analysis – the teacher facilitates the provocation discussion established at the end of the last sequence.
Applying theory to Tracker – students read Core text 3 – Tracker – extract 2 – ‘The Unreliable witness’. They apply theoretical perspectives using Phase 4, activity 4 – theory application matrix before participating in a class discussion on theoretical friction and authority. Students engage in a conceptual discussion exploring the tensions between competing theoretical frameworks and the construction of authority in Tracker. Students are encouraged to use textual evidence and theoretical terminology to support their conceptual discussion. Support for this activity can be found in the section Support for Phase 4, sequence 2 in the PowerPoint Phase 4 – evaluating authority – 12.1.
Sharing understanding about literary theory and Wright’s work – the teacher guides the class through a discussion in response to the following questions. Students take notes and prompt peers to elaborate on their thinking.
Is Wright relinquishing authority or constructing a different model of authority?
How does oral storytelling complicate poststructuralist theories?
Does Aboriginal sovereignty theory challenge assumptions embedded in Western literary criticism?
Can reader-response theory fully account for cultural responsibility and relational storytelling?
Explicitly modelling evaluative analytical writing – the teacher demonstrates through a think-aloud how to construct evaluative ideas. Model how to establish a position, integrate theoretical terminology, select textual evidence and evaluate the limitations and possibilities of Western literary theory when applied to Tracker. Support for this activity can be found in the section Support for Phase 4, sequence 2 of the PowerPoint Phase 4 – evaluating authority – 12.1.
Checking for understanding through rapid retrieval – students are cold-called to respond to one of the following questions. They build on answers as they are asked the questions:
Name one theory that positions authority in a particular way.
What is one aspect of Tracker that the theory explains?
What is one aspect it struggles to explain?
Why does that limitation matter?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Narrative experimentation and the relationship between form, perspective and cultural authority found in section Phase 4:
Does experimentation democratise authority?
Can fragmentation exclude readers?
How might hybridity challenge institutional power?
Preparing for the next lesson – the teacher informs students that they need to bring 3 examples of different forms into class. A hybrid life-writing text, a text with fragmented or polyphonic narrative structure, and a contemporary multimodal or speculative Aboriginal text. Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts has been provided with exemplars.
	Success criteria
To demonstrate their learning, students can:
compare how theorists position the author, reader and authority differently
apply theoretical frameworks to the analysis of Tracker.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from differentiated theory comparison charts to manage tension between complex theoretical frameworks.

	EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft texts using language and structural choices appropriate to context, audience and purpose
	Phase 4, sequence 3 – narrative experimentation and the relationship between form, perspective and cultural authority
Focus area content: students ‘experiment with perspective, point of view and authorial voice to explore the interrelationship between content, purpose, form and audience … [and students] develop their knowledge of the author’s role in the emergence of new textual forms to evaluate the extent to which an author’s manipulation of form reflects and shapes its context.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how hybrid, fragmented and multimodal texts redistribute narrative authority
analyse how experimentation can challenge or reinforce reader positioning and accessibility
experiment with form and structure to intentionally shape authority and audience participation.
Hybridity, fragmentation and the redistribution of authority
Pre-lesson preparation and conceptual framing – students arrive prepared with 3 textual examples, extracts or descriptions of a:
hybrid life-writing text, such as selections from Tracker
text with fragmented or polyphonic narrative structure
contemporary multimodal or speculative Aboriginal text.
Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts has been provided with exemplars.
Engaging with provocations about narrative experimentation – teacher facilitates the provocation discussion established at the end of the last sequence.
Explicitly modelling analysis of experimental form – using one example from Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts, the teacher thinks aloud to demonstrate how to identify hybridity, fragmentation or multimodality. Then models how to evaluate the impact of that choice on authority, accessibility and reader positioning.
Contemporary connections and comparative discussion – students engage in comparative discussion analysing how contemporary hybrid, fragmented and multimodal texts redistribute authority. A sample has been provided in Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts. In small groups, students compare examples and identify features of each text. Students record ideas collaboratively using Phase 4, activity 5 – authority redistribution analysis chart. The teacher supports students in recognising tensions between experimentation, accessibility and cultural literacy.
Exploring fragmentation, futurity and authority in The Swan Book – students use the Core text 2 – The Swan Book by Alexis Wright, to examine extract 1 – ‘Dust Cycle’. Working in small groups students work collaboratively using Phase 4, activity 6 – experimental form and conventional expectation. Identify and explain how Wright’s experimental form challenges conventional expectations of narrative coherence and authority. Students annotate examples where authority is redistributed through Country, memory, environmental crisis, symbolism and collective cultural knowledge rather than through a singular narrator. The teacher provides immediate feedback where students describe experimentation without connecting it to authority or meaning.
Individual creative analytical experimentation task (Integrated Phase 5) – students compose a short hybrid piece. They could incorporate multiple perspectives, use fragmentation intentionally or integrate reflective commentary alongside narrative, using Phase 4, activity 7 – creative experimentation scaffold.
Checking for understanding – students turn and talk providing ‘Agree, disagree and explain why’ answers to the following questions:
What formal choice did you make?
Who gains or loses narrative authority because of this choice?
How does the choice position the reader?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 4 of the PowerPoint Teacher support – provocations – 12.1 slide Integration of cross-textual analysis:
When we compare texts, do we impose hierarchy?
Does synthesis require conceptual authority? Is evaluation itself a power move?
	Success criteria
To demonstrate their learning, students can:
explain how hybrid, fragmented and multimodal texts redistribute narrative authority
evaluate whether experimentation democratises or complicates interpretation
compose a creative hybrid text accompanied by reflective analytical commentary.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from structured scaffolds for analysing hybrid and fragmented texts, exemplars illustrating authority redistribution and creative writing templates that support experimentation with form. If students require support recognising how form can redistribute authority teachers may refer to the From position to composition section of the PowerPoint Literary debate – 12.1.

	EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Use appropriate academic language in the analysis and evaluation of texts
	Phase 4, sequence 4 – integration of cross-textual analysis as a preparation for evidence-based conceptual writing
Focus area content: students ‘evaluate the changing perceptions of authorship and authority in a range of literary contexts … [and students] apply their knowledge and understanding of author and authority in their own critical and creative compositions.’
Learning intentions
By the end of this learning sequence, students will:
synthesise conceptual understanding across multiple texts studied
evaluate authority, storytelling and reader positioning through comparative analytical writing
construct adaptable conceptual paragraph banks for comparative analytical responses and examination responses.
Synthesis and comparative conceptual writing
Engaging with provocations about integration of cross-textual analysis – the teacher facilitates the provocation discussion established at the end of the last sequence.
Synthesising context and authority – students examine Wright’s context and authority, synthesising their findings into Phase 4, activity 8 – context and authority synthesis chart.
Comparative pairing analysis – students select or are allocated comparative pairings. Options include Carpentaria and Tracker, The Swan Book and Carpentaria, and Tracker and ‘What happens when you tell somebody Else’s story’. Using Phase 4, activity 9 – comparative synthesis planning scaffold to gradually release responsibility, students move beyond surface comparison towards conceptual synthesis and evaluation.
Consolidating understanding of context and authority – students complete 3 quick prompts before sharing ideas.
What formal choice did you make?
Who gains or loses narrative authority because of this choice?
How does the choice position the reader?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Core formative task 3 – comparative authority analysis from section Phase 4:
What makes a comparative thesis authoritative?
Is balance more important than argument?
How do you evaluate rather than describe?
	Success criteria
To demonstrate their learning, students can:
compare how different texts construct and challenge authority
develop sustained, conceptual and comparative arguments supported by textual evidence
compose comparative analytical paragraphs that integrate evaluation, theory and conceptual vocabulary.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from collaborative brainstorming sessions, graphic organisers linking conceptual themes across texts and paragraph templates to build arguments with clarity and coherence.

	Teacher note: the outcomes for Core formative task 3 – comparative authority analysis are outlined in the Core formative tasks booklet.
	Phase 4, sequence 5 – Core formative task 3 – comparative authority analysis
Focus area content: students ‘apply their knowledge and understanding of author and authority in their own critical and creative compositions … [and they] evaluate the changing perceptions of authorship and authority in a range of literary contexts.’
Learning intentions
By the end of this learning sequence, students will:
apply understanding of authorial authority to compose a comparative critical response
integrate textual analysis and theoretical perspectives to evaluate authority across texts
refine their comparative argument through feedback and reflection.
Evaluating authority and theoretical analysis
Engaging with provocations through explicit teaching and guided questioning about the evaluation of authority – the teacher facilitates the provocation discussion established at the end of the last sequence.
Comparative textual and theoretical analysis – students use the steps outlined in Core formative task 3 – comparative authority analysis to compose a comparative analytical response responding to a prompt.
Reflecting on composition and peer feedback – the teacher may choose to use the task and annotation from Phase 4, activity 10 – Core formative task 3 and annotation to support teacher judgement. Students to compare the samples and annotations to their completed task and identify strengths and areas of refinement before revising their own persuasive responses.
Consolidating understanding of authorial presence and conceptual understanding – bring students back to the learning developed across their conceptual development. Engage the class in a Phase 4 wrap up discussion. Explore the following questions and use this understanding to shape the adaptations that are made to the suggested resources and activities for the Phases dedicated to apply, experiment and evaluate: 
What have they achieved as a writer?
How did this phase enhance their understanding of the nuance of authorial voice and authority in texts?
What are they looking forward to in the assessment where they will experiment with their authorial voice and authority as a writer?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 5 of the PowerPoint Teacher support – provocations – 12.1 slide Authority and interpretation through unseen texts:
Who holds authority over meaning in a text – the author, the reader or the cultural context?
Can uncertainty or ambiguity in a text strengthen its authority by inviting multiple interpretations?
How does reflecting on our own interpretation habits shape the power we hold as readers and writers?
	Success criteria
To demonstrate their learning, students can:
craft a cohesive comparative argument evaluating how authority is constructed or contested across texts
effectively integrate and analyse relevant theoretical frameworks and textual evidence to support their evaluation
employ clear, precise academic language appropriate to the conceptual focus and audience.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from step-by-step planning guides and targeted feedback checklists to scaffold the integration of theory, textual evidence and evaluative writing.




[bookmark: _Toc243385958]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc243385959]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students move from analysis to application, using their conceptual understanding of author and authority to inform their own writing. They explore how choices of authorial voice, perspective, form and genre can redistribute or challenge narrative authority, while deliberately shaping text to communicate complex ideas about history, place, memory and culture. Students engage with exemplar Major work reflections and assessment criteria to understand how conceptual, critical and compositional decisions interact with audience, purpose and textual form. Through guided experimentation, they reflect on their own authorial intentions, considering how structural, stylistic and theoretical choices influence meaning and reception. Creative compositions are paired with critical reflections, fostering meta-cognition and allowing students to articulate how their choices interact with the ideas of authorship and authority they have studied.
In this phase, students consolidate the skills and insights developed in previous phases, synthesising theory, textual analysis and creative practice. They craft extended, sophisticated texts that communicate nuanced ideas with precision, evaluate how meaning is constructed and received and demonstrate control over language, structure and form. By the end of this phase, students are confident in their ability to critically and creatively explore the interrelationship between author, text, reader, context and authority, preparing them for formal assessment and independent scholarly engagement. In this phase scholarly readings and literary debate should inform compositional decisions rather than become content that creative writing merely explains. Teachers should model how theory can shape form, authorial voice, structure and reader positioning and how academic language can support precise reflective evaluation.
Expected duration: this phase should take approximately 3 hour-long lessons. If this program is being taught concurrently it may be undertaken during the Major work focus area.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can we experiment with authorial voice, perspective or structure to question or redistribute authority in our own writing?
How can form be used deliberately to communicate complex ideas about history, place or memory?
What compositional choices make a text feel controlled, purposeful and conceptually insightful?
Teachers note: Phase 5 suggested support list from the PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase.
Table 7 – composing critically and creatively in response to the focus area and texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
	Phase 5, sequence 1 – conceptual reading of stimulus to construct evaluative arguments
Focus area content: students ‘apply their knowledge and understanding of author and authority in their own critical and creative compositions … [and they] experiment with perspective, point of view and authorial voice to explore the interrelationship between content, purpose, form and audience.’
Learning intentions
By the end of this learning sequence, students will:
evaluate conceptual understandings of authority in an unseen theoretical stimulus
develop thesis or creative premises that responds to stimulus ideas
construct controlled introductions that embed stimulus material and establish a clear line of argument or creative thinking.
Unseen theory and conceptual understanding
Engaging with provocations about authority and interpretation – the teacher facilitates the provocation discussion established at the end of the last sequence.
Authority, meaning-making and unseen theoretical stimulus – students identify key claims about authority, assumptions about authorship or readership, theorists’ positions on meaning-making, connections to texts studied throughout the program and points of agreement, tension or challenge. The teacher models one paragraph of annotation before students continue independently allowing for gradual release of responsibility using the section Modelled response for the unseen theoretical activity in the PowerPoint Phase 5 – crafting authority – 12.1. Possible annotation prompts could include:
What is the theorist claiming about authority?
Who appears to control meaning?
How is the reader positioned?
What assumptions underpin the argument?
How might Wright respond to these ideas?
If students require further support for seeing how conceptual debate can be communicated implicitly through compositional choices, use the From position to composition section of the PowerPoint Literary debate – 12.1.
Developing a conceptual thesis and introduction (Integrated Phase 6) – using a mock examination question, students apply stimulus analysis to develop a contestable conceptual thesis using Phase 5, activity 2 – conceptual thesis scaffold that synthesises theoretical ideas and textual understanding. Students use Phase 5, activity 3 – conceptual introduction writing scaffold to refine their thesis through peer feedback. They compose a 200 to 250-word introduction that conceptually integrates the stimulus that establishes a clear line of argument, foreshadows textual discussion and explores the relationship between authority, storytelling and interpretation.
Explicitly modelling creative translation of theory – the teacher models how a theoretical concept can be communicated implicitly through narrative voice, structure, symbolism or perspective rather than explained directly. Students then independently experiment and explore how theoretical ideas can be communicated through creative writing. Using the same unseen stimulus, students compose a 200 to 300-word creative response that explores the relationship between author, text and reader. Students share responses in pairs and discuss how effectively authority has been negotiated, challenged or redistributed.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 5 of the PowerPoint Teacher support – provocations – 12.1 slide Reflection as a tool to understand authorial control and audience engagement:
How does reflection construct credibility?
Can admitting uncertainty strengthen authority?
Is metacognition a form of power?
	Success criteria
To demonstrate their learning, students can:
examine and annotate key claims about authority within a theoretical stimulus
develop a conceptual thesis that responds directly to a question and stimulus
compose a 200 to 250-word introduction that integrates theory, argument and textual direction or creative response.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from further annotated templates and guided modelling of thesis development to support synthesising theoretical ideas with textual analysis, including sentence starters and peer feedback frameworks.

	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Craft texts that evaluate the different ways texts are valued and received
Use appropriate academic language in the analysis and evaluation of texts
	Phase 5, sequence 2 – reflection as a tool to understand authorial control and audience engagement, metacognition on writing decisions
Focus area content: students ‘reflect on the composition process to consider how their creative choices shape meaning.’
Learning intentions
By the end of this learning sequence, students will:
analyse how writers conceptualise authority in relation to craft, audience and purpose
evaluate the relationship between intention, form, reception and authority.
Teacher note: this is an optional sequence.
Reflective authority and craft
Engaging with provocations that see reflection as a tool – the teacher facilitates the provocation discussion established at the end of the last sequence.
Exploring authority through reflective writing – students re-listen to the podcast interview ‘In conversation with Mykaela Saunders – Part 3 – On authority’. Students complete Phase 5, activity 4 – reflective authority analysis scaffold. Students identify how the composer positions themselves in relation to authorship, authority, audience and meaning.
Guided practice in moving from intention to reception – the teacher uses purposeful questioning to guide students through the relationship between intention, compositional choice, audience positioning and possible interpretation before students independently complete the reflective analysis.
Evaluative reflection of intention, form and reception – students independently compose a 300-word evaluative reflection examining the relationship between intention, form, audience, authority and reception. The teacher models how to move beyond personal response and develop a conceptual reflection that evaluates how meaning is shaped through both composition and interpretation using the section Modelled support for the evaluative reflection in the PowerPoint Phase 5 – crafting authority – 12.1. If students require additional support moving from literary debate to composition through to audience effect and evaluative judgement, teachers may refer to the From position to composition section of the PowerPoint Literary debate – 12.1.
	Success criteria
To demonstrate their learning, students can:
analyse how an author positions themselves in relation to authority and storytelling
compose an evaluative reflection connecting intention, form, audience, authority and reception.
Evaluation and registration:
[Record evaluation and registration information]

	EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
Responding
Use appropriate academic language in the analysis and evaluation of texts
	Phase 5, sequence 3 – exploring the link between Author and authority and the Major work
Focus area content: students ‘reflect on the composition process to consider how their creative choices shape meaning.’
Learning intentions
By the end of this learning sequence, students will:
evaluate the relationship between intention, form, reception and authority
apply conceptual understandings of authority to the development of the Major work.
Looking to the Major work
Authority and the Major work – students complete Phase 5, activity 5 – Major work authority reflection prompts to connect program concepts to their own creative practice. Students reflect on how authority operates within their Major work, how their chosen form positions audiences and how structural or stylistic choices may shape interpretation. Responses are recorded in their Major work journal as evidence of conceptual development.
Justifying one compositional choice – in their journal, students select one choice from their Major work or experimental writing and justify it in 100 words using the frame: ‘I chose … because … this positions the reader to…’ Some students may benefit from scaffolded reflective writing prompts to support metacognitive connections to their Major work.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 5 of the PowerPoint Teacher support – provocations – 12.1 slide Experimentation with form, perspective, genre and context:
How does a writer claim authority?
What happens when authority fractures?
Can form itself resist power?
	Success criteria
To demonstrate their learning, students can:
compose an evaluative reflection connecting intention, form, audience, authority and reception
apply conceptual understandings of authority to personal creative practice and the Major work.
Evaluation and registration:
[Record evaluation and registration information]

	EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft texts using language and structural choices appropriate to context, audience and purpose
	Phase 5, sequence 4 – experimentation with narrative form, perspective, genre and cultural context
Focus area content: students ‘experiment with perspective, point of view and voice to explore the interrelationship between content, purpose, form and audience … [and] as creators of texts, they reflect on the composition process to consider how their creative choices shape meaning.’
Learning intentions
By the end of this learning sequence, students will:
experiment with structural and narrative features that redistribute authority
evaluate how form, authorial voice and structure position readers and shape interpretation
refine creative compositions through conceptual feedback focused on authority.
Experimenting with narrative authority
Engaging with provocations about experimentation with from, perspective, genre and context – the teacher facilitates the provocation discussion established at the end of the last sequence.
Guided experimentation before independent composition – students identify one aspect of narrative authority they want to manipulate. They discuss possible choices with the teacher before independently composing.
Creative experimentation – students compose a focused 600 to 800-word experimental piece using Phase 5, activity 6 – narrative authority experimentation scaffold. Students deliberately experiment with narrative voice, narrative perspective, chronology, structure or hybrid form to redistribute authority between narrator, text and reader. The teacher models how conceptual understanding can be demonstrated implicitly through compositional choices rather than explicitly explained, support for this can be found in the section Modelled support for the creative experimentation workshop in the PowerPoint Phase 5 – crafting authority – 12.1.
Guided peer authority audit – the teacher explicitly models how to provide feedback using the language of the focus area. Students then use the authority audit to identify where authority is established, challenged or redistributed. Students then exchange drafts and complete the Phase 5, activity 7 – authority audit peer review sheet in pairs. The teacher facilitates discussion around effective experimentation and conceptual precision. Where students require additional support translating theory into craft, teachers may refer to the From position to composition section of the PowerPoint Literary debate – 12.1.
Reflection and evaluation exit ticket – students create a concise evaluative paragraph responding to: How effectively do my structural choices support authority?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 5 of the PowerPoint Teacher support – provocations – 12.1 slide Core formative task 4 – imaginative authority experiment:
Who holds authority in the stories we tell?
Can creative choices challenge dominant narratives?
How can we redistribute authority without losing credibility?
	Success criteria
To demonstrate their learning, students can:
compose a sustained experimental piece that deliberately redistributes authority
analyse how structural and linguistic choices shape reader positioning
reflect on the effectiveness of creative choices in supporting conceptual intent.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from structured creative scaffolds focusing on conceptual authority to strengthen understanding of how form and narrative voice redistribute authority.

	Teacher note: the outcomes for Core formative task 4 – imaginative authority experiment are outlined in the Core formative tasks booklet.
	Phase 5, sequence 5 – Core formative task 4 – imaginative authority experiment
Focus area content: students ‘apply their knowledge and understanding of author and authority in their own critical and creative compositions … [and] as creators of texts, they reflect on the process to consider how their creative choices shape meaning.’
Learning intentions
By the end of this learning sequence, students will:
compose an imaginative text that consciously experiments with authority, perspective and authorial voice to reshape how stories are told
experiment with authorial voice, perspective or structure
evaluate how form, authorial voice and structure shape meaning and reader positioning.
Teacher note: this core formative task is optional. If you choose a creative response option in the formal examination, this Core formative task would be beneficial. The From debate to position and Using effective feedback sections of the PowerPoint Literary debate – 12.1 can be used to support the preparation for this Core formative task.
NSWEduChat is a support tool designed to enhance teaching and learning. It should not replace students’ own thinking, learning or writing. The tool can provide suggestions, feedback and questions to support reflection, self-assessment and improvement. Teachers should ensure students critically review AI-generated responses and use their own judgement when acting on any suggestions.
It is recommended that staff and students do not use Generative AI tools (including NSWEduChat) to generate content about Aboriginal and Torres Strait Islander Cultures, languages and experiences. The use of AI to generate Aboriginal and Torres Strait Islander’ content risks misrepresenting histories, reinforcing harmful stereotypes and sharing knowledge that should remain protected. Further information can be found on the AI guidelines – enabled tools and acceptable use webpage.
Redistributing narrative authority through creative composition
Engaging with provocations about the redistribution of narrative authority – the teacher facilitates the provocation discussion established at the end of the last sequence.
Explicitly revisiting the conceptual purpose of the task – the teacher explicitly clarifies that the task is not simply an imaginative writing exercise. Students are expected to apply their understanding of author and authority through deliberate compositional choices. Use the Evaluating compositional authority section of the PowerPoint Author and authority – literary debate – 12.1 to support student learning.
Creating imaginative authority using experimentation – students use the steps outlined in Core formative task 4 – imaginative authority experiment to compose a comparative analytical response responding to a prompt.
Reflecting on composition and peer feedback – teachers may use the task and annotation from Phase 5, activity 8 – Core formative task 4 and annotation to support consistent teacher judgement. Students to compare the samples and annotations to their own compositions and identify strengths and areas of refinement before revising their own persuasive responses.
Consolidating understanding of authorial presence and conceptual understanding – bring students back to the learning developed across concept development. Engage the class in a Phase 5 wrap-up discussion. Explore the following questions and use this understanding to shape the adaptations that are made to the suggested resources and activities for the Phases dedicated to apply, experiment and evaluate:
What have they achieved as a writer?
How did this phase enhance their understanding of the nuance of authorial voice and authority in texts?
What are they looking forward to in the assessment where they will experiment with their authorial voice and authority as a writer?
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 6 of the PowerPoint Teacher support – provocations – 12.1 slide Planning and structuring sustained responses:
Is structure itself an argument?
How does sequencing create authority?
Does planning shape power?
	Success criteria
To demonstrate their learning, students can:
intentionally manipulate authority through narrative choices
justify compositional decisions using concepts from the focus area
reflect on how writing choices influence meaning.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from scaffolds to guide their feedback for their peers’ work based on the samples.


[bookmark: _Toc243385960][bookmark: _Toc145666056][bookmark: _Toc152167464]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students integrate the analytical, conceptual and compositional skills developed throughout the unit to produce high-level responses for formal assessment. They focus on crafting sustained and cohesive texts that demonstrate a nuanced understanding of authorial authority, narrative form, perspective and the interaction between text, audience and context. Students engage in differentiated workshops to plan and refine their responses. They evaluate and justify their compositional choices, linking decisions about authorial voice, structure and form to the conceptual frameworks explored in previous phases. Peer feedback and meta-reflection provide opportunities for students to consider how their reading, writing and understanding of authority have evolved, allowing them to articulate the ways their own work engages with theory, textual experimentation and cultural contexts.
In this phase, students consolidate control over language, structure and evaluative precision. They ensure that their texts are sophisticated, coherent and reflective of the complex ideas studied across the unit. This phase requires students to demonstrate increasingly independent control of the scholarly and academic practices introduced across the English Extension 2 course and should be undertaken towards the end of the course in preparation for the trial HSC. Teachers should provide precise feedback on synthesis, source use, conceptual judgement and academic expression while preserving the complexity of students’ ideas.
Expected duration: this phase should take approximately 3 hour-long lessons. If this program is being taught concurrently it may be undertaken during the Major work focus area.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can we craft a sustained and cohesive response that communicates complex ideas with precision?
How can we justify your compositional choices in relation to authority, audience and purpose?
How can our compositional work demonstrate an understanding of how storytelling forms shape meaning and power?
Teachers note: Phase 6 suggested support list from the PowerPoint Author and authority – suggested resource list – 12.1 can be used to support the teaching and learning in this phase.
Table 8 – preparing the assessment
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments
	Phase 6, sequence 1 – linking theory, text and composition choices
Focus area content: students ‘will develop an understanding of the roles of the author and reader as reproducers of ideas, language and texts that are part of a broader literary and theoretical context … [and] apply their knowledge and understanding of author and authority in their own critical and creative compositions.’
Learning intentions
By the end of this learning sequence, students will:
develop a coherent conceptual argument in response to an examination-style question
integrate theoretical perspectives, textual evidence and evaluation into a structured plan
justify how authority is constructed, challenged or redistributed within texts.
Engaging with planning processes
Engaging with provocations about planning and structuring sustained responses – the teacher facilitates the provocation discussion established at the end of the last sequence.
Planning for creative examination responses – students compare planning strategies for analytical and creative examination responses. Using a common stimulus, students use Phase 6, activity 1 – authority extended response planning scaffold to develop a brief creative plan. They identify purpose, narrative voice, structure, conceptual focus and intended reader positioning. Then they justify how these choices communicate ideas about authority.
Drafting practice responses – students use their plans to begin to draft their responses. They follow the ‘I do, we do, you do’ model of guided scaffolding.
Thinking critically and using annotations to improve work samples – students re-read the student work samples. Use the marking criteria or student-facing rubric to award it a grade. In pairs, they discuss if the initial grade they awarded has changed and provide reasons as to why or why not. Students then use Phase 6, activity 2 – using an A-range response to inform understanding to identify strengths and areas for improvement for each sample. Students implement the ‘suggestions for feedforward and skill development’ provided in the annotated work sample.
Preparing the provocations for next lesson – the teacher provides the following provocations in preparation for the next lesson from the PowerPoint Teacher support – provocations – 12.1 slide Application of conceptual understanding and refining compositions in section Phase 6:
Does time pressure reveal conceptual strength?
What signals evaluative confidence?
How do you avoid summary of ideas under pressure?
	Success criteria
To demonstrate their learning, students can:
construct a clear thesis that responds directly to the question
develop conceptual topic sentences supported by theory and textual evidence
explicitly evaluate and justify constructions of authority throughout the response plan.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from sentence starters for evaluative language to strengthen conceptual articulation.

	EE2-12-05 creates sustained texts that integrate medium and concept to shape meaning for particular purposes and audiences
EE2-12-06 examines and evaluates the ways literary debates influence compositional processes and choices
Understanding
The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
Craft texts that evaluate the different ways texts are valued and received
Craft texts using language and structural choices appropriate to context, audience and purpose
	Phase 6, sequence 2 – refining compositional control and evaluative precision
Focus area content: students ‘apply their knowledge and understanding of author and authority in their own critical and creative compositions … [and as] creators of texts, they reflect on the composition process to consider how their creative choices shape meaning.’
Learning intentions
By the end of this learning sequence, students will:
apply conceptual understandings of authority in a timed examination-style response
integrate stimulus material, theoretical perspectives and textual analysis into a sustained argument and/or creative response
evaluate writing using criteria focused on authority, perspective and form.
Timed writing and evaluative reflection
Engaging with provocations about composition refinement – the teacher facilitates the provocation discussion established at the end of the last sequence.
Checking for understanding before timed writing – students provide a rapid response to the prompt: What is your argument about authority?
Crafting a timed extended response – students complete ONE 45-minute examination-style response to a provided question and stimulus. They use the planning strategies developed throughout Phases 4 and 5. They select a sustained critical response or a creative response and demonstrate sophisticated engagement with ideas about author and authority. Some students may benefit from scaffolded exemplar response analyses and structured reflection templates to develop evaluative precision under assessment conditions. Use the Evaluating compositional authority section of the PowerPoint Literary debate – 12.1 to support students.
Peer or self-assessment – the teacher models how to use Phase 6, activity 3 – timed response student rubric to assess the response. The teacher demonstrates how to identify evidence before making a judgement. They distinguish between describing a feature and evaluating its effectiveness. Students exchange responses or complete an individual self-assessment using Phase 6, activity 3 – timed response student rubric. Students identify strengths and areas for improvement using evidence from the response.
Preparing the provocations for the next lesson – the teacher provides the following provocations in preparation for the next lesson from section Phase 6 of the PowerPoint Teacher support – provocations – 12.1 slide Reflection on authorial decisions:
Have you become more authoritative – or more aware of authority?
Is destabilising authority harder than claiming it?
What theoretical lens now shapes your writing?
	Success criteria
To demonstrate their learning, students can:
compose a sustained response that embeds stimulus ideas and integrates theory
maintain a clear conceptual argument focused on authority throughout the response
evaluate writing using explicit criteria relating to argument, authority, perspective and form.
Evaluation and registration:
[Record evaluation and registration information]

	EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Use appropriate academic language in the analysis and evaluation of texts
	Phase 6, sequence 3 – consolidating skills across creative, analytical and evaluative tasks
Focus area content: students ‘reflect on the composition process to consider how their creative choices shape meaning … [and they] develop their understanding of significant thinkers, theories and movements by exploring an author study.’
Learning intentions
By the end of this learning sequence, students will:
reflect on how the concept of author and authority has shaped personal reading, writing and interpretation
evaluate the influence of theoretical perspectives on compositional choices
articulate how authority has been constructed, challenged or destabilised.
Meta-reflection – author and authority
Engaging with provocations about reflection on authorial decisions – the teacher facilitates the provocation discussion established at the end of the last sequence.
Explicitly revisiting conceptual knowledge – the teacher uses Phase 6, activity 4 – author and authority reflection map and models how to identify a shift in thinking and connect that shift to a specific theoretical perspective, text or compositional experience. Make the relationship between theory, changed understanding and compositional decisions explicit. Facilitate a brief discussion exploring how ideas from Barthes, Kim Scott, Moreton-Robinson, Alexis Wright and other theorists have challenged or expanded students’ understandings of authority. Students draft a reflection map using teacher questioning to prompt conceptual connections.
Meta-reflection writing using modelled and guided practice – the teacher uses the section Modelled support for the meta-reflection writing in the PowerPoint Phase 6 – demonstrating authority – 12.1 to explicitly model how to construct a sustained reflective response. The teacher annotates the model to identify where the writer provides evidence, uses metalanguage, establishes a causal relationship between theory and composition and evaluates the impact of a compositional decision. Students then use Phase 6, activity 5 – meta-reflection scaffold to draft their own response, moving from guided prompts towards independent composition. They address the following prompts:
How has your understanding of author and authority shaped your writing?
How do you now deliberately construct or destabilise authority?
What theoretical lens informs your compositional choices?
Reflection and sharing through structured feedback – students exchange reflections or participate in a structured discussion. The teacher models how to provide feedback that identifies a conceptual strength and asks a probing question rather than simply offering praise. Students identify:
a key shift in their thinking and theoretical ideas that most influenced their writing
how their understanding of authority will continue to shape future compositions.
Students revise reflections before submitting them as a final record of conceptual development across the program.
Final check for understanding – students complete a brief exit response to the following prompt: ‘One way my understanding of authority changed my writing was …’ The teacher uses these responses to evaluate whether students can articulate a clear relationship between conceptual learning and compositional practice to finalise preparations before the Trial HSC.
	Success criteria
To demonstrate their learning, students can:
analyse how understandings of authority have evolved across the program
evaluate the relationship between theory and compositional practice
compose a sustained meta-reflection that demonstrates conceptual understanding and self-awareness as a writer.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from sentence starters for meta-cognitive writing and peer discussion protocols for sharing conceptual growth.


[bookmark: _Toc145666059][bookmark: _Toc151564446][bookmark: _Toc243385961]Program evaluation
[bookmark: _Hlk214276371]Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Selecting and sequencing webpage. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the English teaching and learning unit evaluation tool as part of the evaluation process.
[bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]

[bookmark: _Toc206514715][bookmark: _Toc243385962]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc243385963]Support and alignment
[bookmark: _Hlk206156319]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.6.2, 3.1.2, 3.3.2., 3.4.2, 5.5.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024) (NESA 2024) 
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 2 July 2026
Review date: 2 July 2028
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