
English Extension 2 (Year 12) – core formative tasks
12.1 – ‘Author and authority’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Author and authority’ – Year 12, program 1.
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[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc206748015][bookmark: _Toc243387601][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Extension 11–12 Syllabus (2024) (NESA 2024) could be used in programming and assessment practice. More information is available via How to use English 11–12 sample assessments.
[bookmark: _Toc206748016][bookmark: _Toc243387602]Purpose of this resource
[bookmark: _Toc145666033]This core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Author and authority’.
· Assessment resources: Assessment – 12.1; Examination – 12.1; Student assessment samples – 12.1; Student examination samples – 12.1
· Programming resources: Program – 12.1
Resources and activities support in Word: Resources and activities – 12.1: Core texts – 12.1
Student-facing resources and activities in PowerPoint: Historical shifts in literary authority – 12.1; Literary debate – 12.1; Phase 1 – engaging with authority – 12.1; Phase 2 – exploring authority – 12.1; Phase 3 – redistribution of authority – 12.1; Phase 4 – evaluating authority – 12.1; Phase 5 – crafting authority – 12.1; Phase 6 – demonstrating authority – 12.1
Teacher-facing resources in PowerPoint: Author and authority – suggested resource list – 12.1; Teacher support – Carpentaria – 12.1; Teacher support – provocations – 12.1; Teacher support – The Swan Book – 12.1; Teacher support – Tracker – 12.1; Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1
Scope and sequence: English Extension 2 Year 11–12
Assessment schedule: English Extension 2 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc206748017][bookmark: _Toc243387603]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment principles and their advice on Formative assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc206748018][bookmark: _Toc243387604]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Author and authority’. Students will analyse, evaluate and experiment with how authority is constructed, challenged and redistributed through texts, literary criticism, context and compositional choices. The core formative tasks are written specifically for the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen texts.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the critical, creative and reflective responses that may be required by the formal assessment. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. The content in this booklet is teacher facing, with student-facing instructions featuring in the associated resource booklet.
As an English Extension 2 course, Author and authority provides opportunities for students to extend, apply and refine skills developed concurrently in English Advanced and English Extension 1. The core formative tasks are therefore designed as a progressive sequence of skill development, rather than isolated tasks. Teachers should make explicit connections to relevant learning from these courses and support students to transfer and deepen existing skills within the conceptual demands of Extension 2.
The core formative tasks are designed to progressively develop students’ capacity to establish conceptual positions, engage with theory, undertake close and comparative analysis, and compose sustained analytical and creative responses. While students may have encountered these skills elsewhere, English Extension 2 requires their application with greater independence, sophistication and conceptual depth. Scaffolding and expectations can therefore be adjusted in response to students’ prior learning, with support gradually withdrawn as independence develops.
Resources throughout the core formative tasks identify connections to English Advanced – ‘The craft of writing’ – 12.4 program, particularly voice, perspective, authority, form, audience, textual analysis and compositional choices. These connections support transfer and consolidation, rather than suggest that English Advanced teaches English Extension 2 theory. In English Extension 2, students build on these skills by interrogating how and why authority is constructed, negotiated and challenged, applying theoretical and critical perspectives with increasing independence.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
Teacher note: the text in the blue feature boxes are instructions for the classroom teacher engaging with the resource. The instructions in this document are teacher-facing and not intended to be distributed to students. The teacher should delete the blue teacher notes before issuing a document to students.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc206748019][bookmark: _Toc243387605]Opportunities for collaboration
The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc206748020][bookmark: _Toc243387606]Author and authority – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required. 
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment principles as well as NESA’s advice on Formative assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with selected works from Alexis Wright. Through an author study, students learn that authority may emerge from collective voice, custodianship of knowledge, intertextual dialogue and challenges to Western literary codes and conventions. In their own compositions and reflections, students experiment with how authority can be asserted, questioned or redistributed through deliberate control of genre, narrative structure, perspective, point of view and language.
The formal assessment is an examination consisting of 2 extended response questions. They may include critical and/or creative options. This assessment is to be completed during the Trial examination period on the due date. The core formative tasks build students’ capacity to demonstrate their understanding in sustained critical, creative and reflective responses.


[bookmark: _Toc151622428][bookmark: _Toc206748021][bookmark: _Toc243387607]Core formative task 1 – research and conceptual positioning
Teacher note: Core formative task 1 – research and conceptual positioning can be found in Phase 2. Relevant activities and resources can be found below.
Support to build the skills necessary to succeed in Core formative task 1 can be found in Phases 1 and 2 of the program as well as in the English Advanced – program – ‘The craft of writing’ – 12.4. Specifically, Phase 2, sequence 3 – constructing authority through cultural perspective and Phase 2, sequence 7 – completing Core formative task 1.
Phases 1 and 2 and Core formative task 1 – research and conceptual positioning are designed to support students to develop a conceptual perspective informed by independent research, wide reading, literary theory and their study of Alexis Wright. The purpose of this task is to develop students’ capacity to independently investigate ideas, evaluate perspectives and synthesise research to develop a perspective about authorship and authority.
Students undertake focused research into the concept of authorial authority. They will use theoretical, critical and literary sources to investigate how authority is constructed, negotiated and challenged. The task provides an opportunity for students to practise the research and conceptual thinking skills required in English Extension 2. This includes identifying useful sources, selecting relevant evidence, making connections between perspectives and refining their own thinking in response to research.
Students undertake a focused research investigation addressing the following question:
To what extent is the concept of authorial authority culturally constructed?
Teachers should direct students to:
Refer to one theoretical perspective explored in Phase 2, sequence 3 – authority and reception – how criticism reshapes meaning and value over time
postcolonial theory
Aboriginal sovereignty framework
ecocriticism
narrative theory (polyphony)
reader-response theory
feminist or Aboriginal feminist lens.
locate and select at least 2 additional credible sources that develop, challenge or complicate their chosen theoretical perspective
record key ideas, claims and evidence from their research
identify tensions, contradictions or competing viewpoints emerging from their research
develop a preliminary conceptual perspective in response to the question
use relevant theoretical concepts and academic metalanguage to explain and evaluate their findings
record sources using an appropriate referencing convention.
[bookmark: _Toc206748022][bookmark: _Toc243387608]Relevant resources
Phase 1, activity 4 – theory connections discussion scaffold
Phase 2, activity 2 – concept mapping scaffold
Phase 2, activity 6 – critical framework research scaffold
Teacher support – provocations – 12.1 (PowerPoint)
Phase 1 – engaging with authority – 12.1 (PowerPoint)
Phase 2 – exploring authority – 12.1 (PowerPoint)
Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1 (PowerPoint)
Teacher note: students will use the structural conventions of analytical responses to engage with this core formative task. This core formative task draws on the following content points:
EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
· The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
· Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
Note: bold outcome content is not addressed in this task.
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc206748023][bookmark: _Toc243387609][bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Core formative task 2 – close reading and conceptual analysis
Teacher note: Core formative task 2 – close reading and conceptual analysis can be found in Phase 3 of the program. Relevant activities and resources can be found below.
Support to build the skills necessary to succeed in Core formative task 2 can be found in Phases 2 and 3 of the program as well as in the English Advanced – program – ‘The craft of writing’ – 12.4, specifically Phase 3, sequence 1 – introducing context and form and Phase 5, sequence 1 – form, audience and purpose.
Phase 3 and Core formative task 2 – close reading and conceptual analysis are designed to support students to craft textual analysis with precision. This task strengthens students’ ability to identify how narrative authority is constructed from a stimulus text through deliberate choices in voice, form, syntax and imagery.
Through sustained close reading of an extract from Carpentaria by Alexis Wright, students examine how authority can be redistributed away from colonial or institutional frameworks and re-centred in land, memory and cultural knowledge systems. The task builds students’ capacity to move beyond device identification towards conceptual analysis, connecting textual features to broader ideas about sovereignty, storytelling, temporality and power. Annotations should focus on voice, form and authority. This helps students to develop their proficiency in academic metalanguage. It guides and supports as they prepare for extended analytical writing that demonstrates depth, cohesion and alignment to the course focus on author and authority.
Students are to read the stimulus extract below.
The Pricklebush mob say that Normal Phantom could grab hold of the river in his mind and live with it as his father's fathers did before him. His ancestors were the river people, who were living with the river from before time began. Normal was like ebbing water, he came and went on the flowing waters of the river right out to the sea. He stayed away on the water as long as he pleased. He knew fish, and was on friendly terms with gropers, the giant codfish of the Gulf sea, that swam in schools of fifty or more, on the move right up the river following his boat in for company. The old people say the groper lives for hundreds of years and maybe Normal would too. When he talked about the stars, they said he knew as much about the sky as he did about the water. The prickly bush mob said he had always chased the constellations: We watched him as a little boy running off into the night trying to catch stars. They were certain he knew the secret of getting there. They thought he must go right up to the starts in the company of groper fish when it stormed at sea, when the sea and the sky became one, because, otherwise, how could he have come back? ‘How you do that?’ was the question everyone asked.
‘The water doesn’t worry me,’ Normal Phantom answered simply, although he knew that when his mind went for a walk, his body followed.
Alexis Wright (2006) Carpentaria (pp 6–7)
1. Students read the extract above and complete the following questions on voice, form, structure and authority. They use evidence from the extract and their study of the course so far:
1. How does the narrative voice establish cultural authority from the opening line?
How does tone shift and what effect does this create?
How does syntax contribute to a sense of inevitability or permanence?
How does Wright’s representation of time challenge Western linear history?
How does Wright structurally position colonial authority as temporary or fragile?
What creative choices reinforce sovereignty and continuity?
Who holds authority in this passage? The narrator, the land, the ancestral serpent and/or the people?
In the extract, in what ways is narrative authority tied to land and memory rather than institutions?
Teachers should encourage students to:
present a clear conceptual analysis of narrative authority
analyse narrative voice, form and structure
purposefully integrate short, embedded textual evidence from the extract and at least ONE other Alexis Wright text
use academic metalanguage
move beyond device identification into conceptual analysis.
[bookmark: _Toc243387610]Relevant resources
Phase 3, activity 1 – close reading scaffold for reader positioning
Phase 3, activity 2 – analytical paragraph scaffold
Phase 3, activity 4 – evaluative writing scaffold
Teacher support – Carpentaria – 12.1 (PowerPoint)
Teacher support – provocations – 12.1 (PowerPoint)
Phase 3 – redistribution of authority – 12.1 (PowerPoint)
Teacher note: students will use the structural conventions of analytical responses to engage with this core formative task. This core formative task draws on the following content points:
EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
· The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
Responding
· Use appropriate academic language in the analysis and evaluation of texts
Note: bold outcome content is not addressed in this task.
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc243387611][bookmark: _Toc206748027]Core formative task 3 – comparative authority analysis
Teacher note: Core formative task 3 – comparative authority analysis can be found in Phase 4 of the program. Relevant activities and resources can be found below.
Support to build the skills necessary to succeed in Core formative task 3 can be found in Phases 3 and 4 of the program as well as in the English Advanced – program – ‘The craft of writing’ – 12.4, specifically Phase 4 and Phase 5, sequence 1 – form, audience and purpose.
Phase 4 and Core formative task 3 – comparative authority analysis are designed to strengthen students’ comparative thinking and conceptual control when analysing how authority operates within and across texts. This task requires students to evaluate the ways authority is constructed, reinforced, destabilised or contested through voice, form, structure, perspective and context. The task prepares students for unseen examination questions and critical-creative decision-making by requiring them to construct sustained comparative arguments rather than isolated textual readings.
Teachers should encourage students to move beyond parallel textual analysis and develop sustained comparative arguments that identify both similarities and differences in the ways authority is represented and negotiated.
Students compose a comparative sustained piece of analytical writing of 400 to 600 words responding to the following prompt:
Compare how authority is constructed or contested in 2 of Alexis Wright’s works.
In your response, evaluate what the comparison reveals about how authority is created, limited, challenged or redistributed. Support your evaluation by drawing on at least one theoretical perspective.
Teachers should direct students to:
present a clear comparative thesis that addresses authority conceptually
analyse how authority is constructed, challenged or redistributed in each text
integrate embedded textual evidence from both texts
demonstrate comparative control through sustained connections between texts
engage with at least one relevant theoretical perspective to deepen analysis
evaluate how context, reception or cultural knowledge shapes the authority of each text
use precise academic metalanguage
maintain structural cohesion and conceptual alignment throughout the response.
[bookmark: _Toc243387612]Relevant resources
Phase 1, activity 4 – theory connections discussion scaffold
Phase 2, activity 2 – concept mapping scaffold
Phase 2, activity 6 – critical framework research scaffold
Phase 4, activity 1 – comparative response scaffold
Phase 4, activity 3 – evaluative analytical writing scaffold
Phase 4, activity 4 – theory application matrix
Phase 4, activity 8 – context and authority synthesis chart
Phase 4, activity 9 – comparative synthesis planning scaffold
Teacher support – Carpentaria – 12.1 (PowerPoint)
Teacher support – provocations – 12.1 (PowerPoint)
Teacher support – The Swan Book – 12.1 (PowerPoint)
Phase 4 – evaluating authority – 12.1 (PowerPoint)
Teacher support – Tracker – 12.1 (PowerPoint)
Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1 (PowerPoint)
Teacher note: students will use the structural conventions of analytical responses to engage with this core formative task. This core formative task draws on the following content points:
EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
Understanding
· The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
· Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
· Use appropriate academic language in the analysis and evaluation of texts
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc243387613]Core formative task 4 – imaginative authority experiment
Teacher note: Core formative task 4 – imaginative authority experiment can be found in Phase 5 of the program. Relevant activities and resources can be found below.
Support to build the skills necessary to succeed in Core formative task 4 can be found in Phases 2 and 5 of the program as well as in the English Advanced – program – ‘The craft of writing’ – 12.4, specifically Phase 2, sequence 3 – constructing authority through cultural perspective and Phase 5, sequence 1 – form, audience and purpose.
This task will require students to use their conceptual understanding of author and authority through their own composition. They will need to explicitly link their creative choices to the theoretical understanding developed so far in the program.
The task asks students to experiment with the distribution of narrative authority strategies. These could include:
· shifting point of view to challenge a dominant narrative
· fragmented or non-linear structure
· multiple narrators
· competing testimonies
· unreliable narration
· oral storytelling conventions
· silence, omissions or ambiguity
· metafictional commentary
· intertextual rewriting
· juxtaposition of conflicting perspective.
Phase 5 and Core formative task 4 – imaginative authority experiment requires students to apply their understanding of author, authority and representation by composing an imaginative response that deliberately redistributes narrative authority. Students will experiment with one significant narrative authority strategy and explain how their creative choices position readers to question dominant narratives.
Students compose an imaginative piece of approximately 500 to 700 words that deliberately experiments with the distribution of narrative authority. The composition must intentionally employ one authority strategy.
The piece should respond to one of the following prompts.
Retell a familiar event, history or memory by shifting authority to a previously marginalised or overlooked voice.
Compose an original narrative that deliberately unsettles a single authoritative account through experimentation with structure, voice or perspective.
Compose a hybrid or fragmented prose piece in which competing voices negotiate ownership of a story.
Following the composition, students write a brief reflection of approximately 200 words, explaining how their writing redistributes authority. The reflection should address at least 2 of the following questions:
How was the strategy you chose appropriate for your purpose?
How does your piece invite readers to question accepted narratives?
How did your selected text, authors or theoretical ideas from this program influence your writing?
Which specific language, structural or stylistic choices support your intention?
[bookmark: _Toc243387614]Relevant resources
Phase 1, activity 4 – theory connections discussion scaffold
Phase 2, activity 6 – critical framework research scaffold
Phase 4, activity 4 – theory application matrix
Phase 4, activity 7 – creative experimentation scaffold
Phase 5, activity 6 – narrative authority experimentation scaffold
Teacher support – Carpentaria – 12.1 (PowerPoint)
Teacher support – provocations – 12.1 (PowerPoint)
Teacher support – The Swan Book – 12.1 (PowerPoint)
Phase 5 – crafting authority – 12.1 (PowerPoint)
Teacher support – Tracker – 12.1 (PowerPoint)
Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1 (PowerPoint)
Teacher note: students will use the structural conventions of analytical responses to engage with this core formative task. This core formative task draws on the following content points:
EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-04 creates sustained critical and creative texts supported by independent inquiry and scholarly readings
Understanding
· The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
Responding
· Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives
· Use appropriate academic language in the analysis and evaluation of texts
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc243387615]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc151622435][bookmark: _Toc206748028][bookmark: _Toc233371668]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc243387616]Support and alignment
Alignment to system priorities and needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 24 July 2026
Review date: 24 July 2028
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