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12.1 – ‘Author and authority’
This document contains a sample assessment notification. It accompanies the teaching and learning program for ‘Author and authority’ – Year 12, program 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc140045565][bookmark: _Toc243389271]About this resource
This sample assessment notification has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Extension 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use English 11–12 sample assessments.
Many schools have their own resource and assessment templates. Teachers can adapt the material provided to suit their context.
[bookmark: _Toc140045566][bookmark: _Toc243389272]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This sample assessment notification is not a standalone resource and aligns with the following support materials for the program ‘Author and authority’:
Assessment resources: Core formative tasks – 12.1; Examination – 12.1; Student examination samples – 12.1
Programming resources: Program – 12.1
Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
Student-facing resources and activities in PowerPoint: Historical shifts in literary authority – 12.1; Literary debate – 12.1; Phase 1 – engaging with authority – 12.1; Phase 2 – exploring authority – 12.1; Phase 3 – redistribution of authority – 12.1; Phase 4 – evaluating authority – 12.1; Phase 5 – crafting authority – 12.1; Phase 6 – demonstrating authority – 12.1
Teacher-facing resources in PowerPoint: Author and authority – suggested resource list – 12.1; Teacher support – Carpentaria – 12.1; Teacher support – provocations – 12.1; Teacher support – The Swan Book – 12.1; Teacher support – Tracker – 12.1; Teacher support – ‘What happens when you tell somebody Else’s story?’ – 12.1
Scope and sequence: English Extension 2 Year 11–12
Assessment schedule: English Extension 2 Year 11–12.
[bookmark: _Hlk205452749]All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a core of syllabus-aligned programming and assessment practice.
[bookmark: _Toc243389273]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. This is intended to support the teacher and their practice as they design formal assessment task notifications.
[bookmark: _Toc140045568][bookmark: _Toc243389274]When and how to use
[bookmark: _Toc140045569]This sample assessment notification has been designed for the Year 12, program 1 – ‘Author and authority’. It provides information to students about what to expect in the assessment task for this program. The assessment is a formal written examination that requires students to explore the Author and authority focus area. Students will analyse and evaluate how authority is constructed, challenged and redistributed through texts, literary criticism and context.
Students are expected to demonstrate an insightful understanding of authorship. This includes how genre, form, authorial voice, theory, reader participation and context shape both the production and reception of meaning. The examination integrates unseen or partially unseen stimuli and critical commentary. This provides opportunities for critical or creative responses. Students are supported to develop their skills in written expression through the core formative tasks in the teaching and learning program.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the assessment to students.
Change the tense of the instructions if you are issuing the assessment later in the program when students have already engaged with key learning.
[bookmark: _Toc243389275]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.

[bookmark: _Toc243389276]Author and authority – formal examination
Teacher note: this examination is designed to be completed in class under timed conditions. This assessment task supports students to deepen their understanding of authorship and authority and the ways meaning and value are assigned to authors and texts.
[bookmark: _Toc126938999][bookmark: _Toc140045571]In this focus area you will explore how texts construct, challenge, negotiate and redistribute authority and how the role of the author has shifted across historical and critical contexts. You will examine how purpose, form, genre, language, audience, context and technology shape meaning. This leads to an evaluation of how power operates in the creation, interpretation and valuing of literature.
[bookmark: _Toc243389277]Task overview
Teacher note: the annotations column has been provided to assist assessment design. This column is for the teacher only and should be deleted prior to distributing the assessment notification to students. A sample examination is provided in English Extension 2 (Year 12) – examination – 12.1.
The task overview provides a concise description of key information about the assessment.
Table 1 – overview of the assessment task
	Year 12 – English Extension
	Task details
	Annotations

	Task number
	3
	[Task number – ensure this reflects the chronological order outlined within the scope and sequence and the assessment schedule.]

	Issue date
	Term 2, Week 1 (last lesson of the week – indicative only)
	[Issue and date – state the day and date the assessment is issued.]
Teacher note: issue date – ACE rule 2.1.2.29 (HSC) states that ‘schools must provide students with sufficient written notice, typically 14 calendar days, of an upcoming assessment task’.

	Due date
	Term 3, Week 3 (first lesson of the week – indicative only)
	[Due date – state the day and date the assessment is due. The timing, frequency and nature of assessment processes should be time efficient and manageable for teachers and students. Issue the task early in the program so students can make connections and seek clarification as they progress through their learning. The NESA Developing school-based assessment programs in Stage 6 information provides useful guidance for schools implementing formal assessment procedures in Stage 6.]
Teacher note: ACE rule 2.1.2.29d (HSC) mandates that task notifications must include the ‘scheduled date and time for attempting or submitting the task’.

	Outcomes being assessed
	A student:
EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
	[Ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.2.29b (HSC) mandates that task notifications must include the ‘syllabus outcomes assessed’.

	Weighting
	30% (indicative only)
Question 1 – 15%
Question 2 – 15%
	[Where applicable, ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]

	Course component weighting
	Knowledge and understanding of significant literary ideas and approaches: 50%
Skills in extensive independent investigation, analysis, synthesis and sustained composition: 50%
	[Ensure details align with the scope and sequence, assessment schedule and any details provided to students in the school’s assessment handbook.]
Teacher note: ACE rule is 2.1.2.29a (HSC) mandates that task notifications must include the ‘weighting of the assessment task’.

	Submission details
	Examination (90 minutes plus 10 minutes reading time)
Students should allow approximately 45 minutes for each extended response.
This could be completed during Trial examinations if appropriate for individual school contexts.
	[Be specific about the process for submission and parameters for the task. This includes:
· where the task will be submitted
· word and time limits
· any additional information in accordance with school assessment policy.]
Teacher note: schools are responsible for Developing a school malpractice policy. Students are responsible for knowing and complying with NESA’s ACE Rules and policies regarding malpractice.


English Extension 11–12 Syllabus (2024) (NESA 2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc176529682]

[bookmark: _Toc243389278][bookmark: _Toc176529681][bookmark: _Toc140045572]Task description
Teacher note: when transferring this task into your school’s assessment template, provide a short description of the task. This description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form, and the necessary language, forms and features required. This advice and the purpose, audience and context of the task can be customised at a school level.
Supplementary information can be provided later in the document. This reduces the cognitive load experienced while using the notification. The assessment should align with the Department of Education’s Effective assessment advice as well as NESA’s Assessment principles. It should provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this assessment task you will respond to questions that will assess your knowledge and understanding of the focus area Author and authority. You will respond to an unseen or partially seen stimulus. The questions are designed to evaluate your ability to analyse how authority is constructed, challenged and redistributed across author, text, context, criticism and reader.
Examination structure and timing
The examination will be completed in a formal examination session (in-class and timed).
You must respond to the stimulus and questions provided in the examination booklet.
The examination consists of 2 extended-response questions.
You should allow approximately 45 minutes for each response.
Total marks: 40 marks for the examination.
Response structure and content
Responses should aim for 800 to 1,000 words. Shorter responses may be appropriate if they are conceptually rigorous and well crafted.
Responses should demonstrate insightful understanding of authorship. This includes the role of form, genre, authorial voice, intertextuality, context and reader participation.
[bookmark: _Toc243389279]The context of the task
[bookmark: _Toc126939001][bookmark: _Toc140045573]Teacher note: the English Extension 2 – program – Author and authority 12.1 examination is an opportunity for students to represent their knowledge in ways that align with their learning. Students are expected to demonstrate an insightful understanding of authorship, including how genre, form, authorial voice, theory, reader response and context shape both the production and reception of meaning. The examination integrates unseen or partially unseen stimuli, critical commentary and opportunities for critical or creative responses.
Teachers may choose to present an extract or sample of the stimulus before the examination depending on their classroom context.
The sample examination consists of 2 extended-response style questions. For each question, 3 options are provided. Teachers should choose the options that best support their context and student cohort.
This formal in-school examination is designed to prepare you for the English Extension 2 HSC online written examination. It reflects the structure, expectations and conceptual demands of the external examination, while using the school’s assessment weighting and marking structure. It has a specific focus on the Author and authority focus area.
Examination focus
In this assessment, you will be required to:
critically evaluate how authorial authority is destabilised, negotiated or redistributed across author, text and the reader
demonstrate understanding of how literary theory, criticism and context shape meaning and reception
analyse how your chosen author uses style, form, authorial voice and structure to assert, challenge or complicate notions of authority.
You are expected to develop a conceptually rigorous and evaluative response. This should be supported by close textual analysis and appropriate integration of critical perspectives.
The examination will consist of:
one or 2 unseen or partially unseen stimulus
questions that may include a choice of prompt
two extended response questions
Question 1 – Author and authority
Question 2 – Author study.
This notification contains the marking criteria for Questions 1 and 2.
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[bookmark: _Toc243389280]What is the teacher looking for in this assessment task?
Teacher note: this outline uses the criteria points from the marking guidelines to articulate the skills and knowledge required to meet the requirements of this task. It highlights to students what is expected of the response.
Sample questions are provided in full in the English Extension 2 (Year 12) – examination – 12.1 document.
Question 1 – Author and authority extended response
Table 2 – Question 1 – Author and authority extended response
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	analyse and evaluate how authority is constructed, challenged and redistributed across author, text and the reader’s perspective
	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
	The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
	Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives

	communicate insights and arguments about authorial authority, supported by textual evidence and literary criticism
	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
	The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
	Craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments
Use appropriate academic language in the analysis and evaluation of texts

	evaluate the ways meaning and value can be assigned to authors and texts
	EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
	The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
	Craft texts that evaluate the different ways texts are valued and received
Craft texts using language and structural choices appropriate to context, audience and purpose


Question 2 – author study extended response
Table 3 – Question 2 – author study extended response
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	analyse how your author’s style, narrative voice and use of form or structure challenge, reinforce or redistribute an author’s authority
	EE2-12-01 evaluates the relationship between author, purpose, form, language, audience and context
	The ways significant texts generate ideas and develop knowledge of authorship and aesthetics
	Craft extended texts to explain, argue, analyse and evaluate ideas and perspectives

	demonstrate understanding of how marginalised perspectives, cultural knowledge, collective memory and contested spaced inform the author’s writing
	EE2-12-02 communicates insights and arguments about an area of literary inquiry or debate
	The ways that text, author, reader, context and criticism interact and shape an author’s reception over time and in a range of contexts
	Craft sophisticated and original texts with precision to develop and communicate complex ideas, perspectives and arguments
Use appropriate academic language in the analysis and evaluation of texts

	[bookmark: _Toc126939002][bookmark: _Toc140045574][bookmark: _Toc176529684]evaluate how contextual factors and reader engagement influence both authority and the reception of texts
	EE2-12-03 evaluates the ways meaning and value can be assigned to authors and texts
	The ways complex and interconnected textual forms, language features and structures, can represent sophisticated ideas
	Craft texts that evaluate the different ways texts are valued and received
Craft texts using language and structural choices appropriate to context, audience and purpose
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[bookmark: _Toc243389281]Steps to success
Teacher note: this schedule is designed to support students to successfully complete the task and to support teachers in their monitoring of student progress. The list should be refined to reflect the resources and materials provided to the class. The list provided below reflects the resources, activities and core formative tasks that would be useful for students as they refine their assessment submission This schedule is not for the purposes of compliance and students should not be penalised for not meeting interim times. The second column could be:
· determined and refined by the teacher based on school context
· used to feed forward
· co-constructed with students.
Implementing the steps to success will support you to demonstrate your knowledge, skills and understanding and prompt you to seek support as it is needed. These steps also provide you with opportunities to receive feedback throughout the drafting and refining process. You should refer to the following resources and activities to help you prepare for the assessment task.
Table 4 – assessment preparation schedule
	Steps
	What I need to do

	Understand the task requirements
	Familiarise yourself with the requirements of the English Extension 2 – examination – ‘Author and authority’ – 12.1. You will be required to critically evaluate or creatively explore how authority is constructed, challenged, negotiated and redistributed across the author, the text and the reader. You will also need to demonstrate understanding of how literary theory, criticism and context shape meaning and interpretation.
Depending on the examination question, you may be asked to:
develop a sustained evaluative argument supported by close textual analysis and critical perspectives
compose an imaginative response that deliberately redistributes narrative authority through authorial voice, form and structure
evaluate how your own compositional choices have been informed by your study of Author and authority, Alexis Wright and relevant theoretical perspectives.
The examination may include an unseen or partially unseen stimulus. The questions will require you to apply conceptual understanding to both analytical and creative responses.
Revisit the following activities and resources:
Phase 1, activity 2 – conceptual mapping 
Phase 1, activity 4 – theory connections discussion scaffold
Phase 5, activity 1 – unseen theory annotation scaffold
Phase 5, activity 2 – conceptual thesis scaffold
Phase 5, activity 3 – conceptual introduction writing scaffold
Phase 6, activity 1 – authority extended response planning scaffold

	Build on your understanding of debates around authority and theoretical ideas
	Strong responses require a clear understanding of the focus area concepts and debates surrounding authorship, authority and interpretation. When revising, ensure you can explain:
reader-response theory
post-structuralist ideas about authorship
relational authority
cultural authority
collective storytelling
Aboriginal storytelling frameworks.
Review:
Phase 1, activity 4 – theory connections discussion scaffold
Phase 2, activity 2 – concept mapping scaffold
Phase 2, activity 6 – critical framework research scaffold
Phase 4, activity 4 – theory application matrix

	Revise Alexis Wright’s construction of authority in the core texts
	The examination requires close textual analysis supported by conceptual understanding. Focus on:
narrative voice
reader participation
temporality
Country as authority
disruption of Western realism
interpretive instability
collective voice
oral storytelling
collaborative authorship
storytelling responsibility
reader positioning
cultural authority.
In addition to engaging with the feedback provided by your teacher, use:
Phase 3, activity 1 – close reading scaffold for reader positioning
Phase 3, activity 2 – analytical paragraph scaffold
Phase 3, activity 3 – temporality and narrative structure scaffold
Phase 3, activity 4 – evaluative writing scaffold
Phase 3, activity 5 – experimental writing prompt sheet
Phase 4, activity 1 – comparative response scaffold
Phase 4, activity 2 – Tracker close reading scaffold
Phase 4, activity 3 – evaluative analytical writing scaffold
Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts
Phase 4, activity 4 – theory application matrix
Phase 4, activity 5 – authority redistribution analysis chart

	Continue drafting and refining the pieces started for the core formative tasks
	Throughout the program, you have developed both analytical and imaginative responses that prepare you for the examination.
Continue refining the work you produced for:
Core formative task 1 – research and conceptual positioning
Core formative task 2 – close reading and conceptual analysis
Core formative task 3 – comparative authority analysis
Core formative task 4 – imaginative authority experiment

	Strengthen your evaluative writing and compositional decision-making
	The strongest responses move beyond description and demonstrate purposeful conceptual thinking. Ask yourself:
Have I evaluated authority?
Have I explained why authority matters?
Have I connected textual evidence to conceptual ideas?
Have I integrated theory purposefully?
If composing creatively, are my choices of authorial voice, form and structure deliberate and conceptually meaningful?
Practise using:
Phase 2, activity 1 – evaluative paragraph scaffold
Phase 3, activity 2 – analytical paragraph scaffold
Phase 3, activity 4 – evaluative writing scaffold
Phase 4, activity 3 – evaluative analytical writing scaffold
Phase 5, activity 2 – conceptual thesis scaffold

	Practise responding to unseen theoretical material
	The examination includes an unseen or partially unseen stimulus.
Practise:
identifying claims about authority
identifying assumptions about authorship
evaluating limitations of theoretical positions
connecting theory to Wright’s texts.
Use:
Phase 5, activity 1 – unseen theory annotation scaffold
Phase 5, activity 4 – reflective authority analysis scaffold

	Develop examination planning skills
	Before writing, practise planning responses quickly and conceptually.
Analytical responses should include:
a conceptual thesis
a line of argument
relevant theoretical perspectives
textual evidence
evaluation of authority.
Creative responses should include:
a clear conceptual purpose
an authority strategy (for example, narrative voice, perspective or structure)
how authority will be redistributed
reader positioning
connections to Alexis Wright and the focus area to support your evaluation.
Use:
Phase 5, activity 2 – conceptual thesis scaffold
Phase 5, activity 3 – conceptual introduction writing scaffold
Phase 6, activity 1 – authority extended response planning scaffold

	Practice HSC-style response timing
	Practise composing 2 sustained responses under timed conditions. Aim to spend approximately 45 minutes on each response. Across your practise responses, include both analytical and creative options.
For analytical responses practise:
developing a conceptual thesis
embedding the stimulus
integrating theory or criticism as an evaluative lens
selecting precise evidence
sustaining evaluation rather than summary
maintaining academic control of expression.
For creative responses practise:
establishing a purposeful narrative voice
redistributing authority through form, authorial voice and structure
sustaining conceptual control
making deliberate compositional choices
writing a concise evaluation that explains your creative decisions using Alexis Wright and relevant theory.
Use:
Phase 5, activity 2 – conceptual thesis scaffold
Phase 5, activity 3 – conceptual introduction writing scaffold
Phase 6, activity 1 – authority extended response planning scaffold

	Understand what a sophisticated response looks like
	Review modelled responses and scaffolds throughout the program. As you read exemplars, consider how the following features are used to develop effective responses.
Analytical responses:
thesis
evaluative language
integration of theory
conceptual topic sentences
textual analysis
sustained arguments.
Creative responses:
purposeful narrative voice
authority strategies
structural experimentation
linguistic experimentation
reader positioning
effective reflective evaluation.
Focus on:
Phase 3, activity 2 – analytical paragraph scaffold
Phase 4, resource 1 – sample hybrid, fragmented and multimodal texts
Phase 6, activity 3 – timed response student rubric

	Organise and refine your study notes
	Prepare concise revision notes for the following areas.
Theoretical perspectives
Barthes
Scott
Moreton-Robinson
reader-response theory
narrative theory
Aboriginal sovereignty frameworks
Carpentaria
narrative voice
temporality
Country
reader positioning
authority
Tracker
collective storytelling
oral history
collaboration
cultural authority
Comparative ideas
authorship
interpretation
reader participation
storytelling responsibility
relational authority
Creative composition
authority strategies
authorial voice and perspective
fragmentation and structure
reader positioning
compositional reflection
links between theory and creative practice
Examination preparation
thesis
authority strategies
topic sentence bank
theory-text links
key quotations
evaluative vocabulary
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[bookmark: _Toc126939004][bookmark: _Toc243389282]Student-facing rubric
Teacher note: the student-facing rubric is designed to provide context-specific explanations of the assessment marking criteria. This rubric uses student-friendly language and unpacks the specific knowledge, skills and understanding required when composing each component of the assessment. When teachers are providing feedback, they may make comments on the specific knowledge, skills or understanding that need further development and methods for improvement.
[bookmark: _Toc243389283]Question 1 – Author and authority extended response
Below are the student-facing guidelines for Question 1. A sample examination with question options is provided in English Extension 2 (Year 12) – examination – 12.1.
Table 5 – student-facing rubric for Question 1 – Author and authority extended response
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose a conceptually insightful response that critically or creatively evaluates how authorial authority is constructed, destabilised, negotiated or redistributed in the stimulus and texts studied.
You could do this by:
developing a clear conceptual thesis or purpose
engaging with the stimulus throughout your response
critically or creatively evaluating how authorial authority is constructed, destabilised, negotiated or redistributed.
	The response is conceptually insightful.
The response critically evaluates or creatively evaluates how authorial authority is destabilised in both the stimulus and the texts studied.
	The response is well-developed and clearly explores how authority is negotiated, challenged or redistributed.
The response effectively links the stimulus and texts studied.
	The response demonstrates sound understanding of ideas about authorial authority.
Engages appropriately with the stimulus and texts.
	The response describes ideas about authorship or authority with simple development.
Connections to stimulus or texts may be uneven.
	The response shows limited understanding of authorial authority.
Discussion may be largely descriptive.

	Integrate literary theory and criticism to strengthen your response.
You could do this by:
using theory (for example, dialogism, intertextuality, reader-response, post-structuralism) as a lens
applying theoretical ideas rather than explaining them in isolation
using theory to strengthen analysis or inform creative choices.
	The response seamlessly integrates theory and criticism as to deepen and strengthen the argument of the response and to inform compositional choices.
	The response effectively integrates relevant literary theory or criticism to strengthen your response or inform compositional choices.
	The response refers to literary theory or criticism in a sound way or demonstrates some awareness through compositional choices.
	The response makes simple or superficial reference to theory or criticism.
	The response shows little or no meaningful engagement with theory or criticism.

	Demonstrate understanding of how meaning and value are constructed, contested and redistributed.
You could do this by:
evaluating how readers, contexts and texts shape meaning
considering how authority influences meaning and value.
	The response demonstrates a perceptive understanding of how meaning and value are constructed, contested and redistributed.
	The response demonstrates a clear and well-developed understanding of how meaning and value are shaped by authors, readers and contexts.
	The response demonstrates a sound understanding that meaning and value are shaped by authors, readers and contexts.
	The response demonstrates a basic understanding that meaning and value may vary.
	The response demonstrates limited or inaccurate understanding of how meaning is constructed.


[bookmark: _Toc243389284][bookmark: _Toc126939005][bookmark: _Toc140045575]Question 2 – Author study extended response
Below are the student-facing guidelines for Question 2. A sample examination with question options is provided in English Extension 2 (Year 12) – examination – 12.1.
Table 6 – student-facing rubric for Question 2 – Author study extended response
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose an insightful and conceptually driven response critically analysing or creatively exploring how your chosen author negotiates, contests or redistributes authority.
You could do this by:
developing a clear conceptual argument or creative purpose
engaging meaningfully with the question and stimulus (where appropriate)
evaluating or representing how authority is negotiated, challenged or redistributed.
	The response is insightful and conceptually sophisticated. The response critically evaluates or creatively represents how authority is negotiated, destabilised or redistributed.
	The response is well-developed and clearly evaluates or creatively explores how authority is negotiated, challenged, destabilised or redistributed.
	The response demonstrates a sound understanding of ideas about authority and responds appropriately to the question.
	The response describes basic ideas about authority or storytelling with simple development.
	The response shows limited understanding of authority or only partially addresses the question.

	Evaluate or represent relationships between author, purpose, form, language, audience and context.
You could do this by:
analysing or shaping relationships between author, narrator, text and reader
considering how authorial voice, form, structure and language influence authority
exploring how context shapes meaning and interpretation
exploring marginalised perspectives or collective memory.
	The response insightfully evaluates or represents complex relationships between author, text, reader, purpose, form, language and context.
	The response effectively analyses or represents relationships between author, text, reader, form and context to shape authority and meaning.
	The response demonstrates a sound understanding of how authorial voice, form, structure or context contribute to authority and meaning.
	The response identifies basic relationships between author, text, reader or context with limited analysis or representation.
	The response demonstrates an elementary understanding of relationships between author, text, reader or context.

	Demonstrate understanding of how meaning and value are constructed, contested and redistributed.
You could do this by:
exploring how readers, contexts and texts shape meaning
considering competing interpretations or perspectives
examining how authority influences meaning and value.
	The response demonstrates a perceptive understanding of how meaning and value are constructed, contested and redistributed.
	The response demonstrates a clear and well-developed understanding of how meaning and value are shaped by authors, readers, texts and contexts.
	The response demonstrates a sound understanding of how meaning and value are shaped by authors, readers and contexts.
	The response demonstrates a basic understanding of how meaning and value may lack clarity.
	The response demonstrates limited or inaccurate understanding of how meaning and value are constructed.



[bookmark: _Toc225358394][bookmark: _Toc243389285][bookmark: _Toc140045581]Assessment policy
Teacher note: assessment notifications should contain a reference to the school’s assessment policy and the relevant information or support. Some relevant reminders are suggested below but this should be adjusted to reflect the context of your school. Schools may provide the administrative procedures associated with the following:
· late submission of tasks due to illness or misadventure
· malpractice
· invalid or unreliable tasks
· student appeals
· ‘N’ determinations (where appropriate).
For Year 12, the ACE Rule 2.1.2.26 (HSC) mandates that schools must provide students with written advice about the school’s policies and procedures for school-based assessment. This includes malpractice policies, administrative requirements, illness/misadventure procedures, procedures for invalid or unreliable results and final grade appeal processes. Schools may also choose to provide this information on individual assessment task notifications.
Stage 6 assessment design and generative AI is a guide for teachers who are managing assessment processes for Stage 6 courses, with consideration given to generative artificial intelligence (Generative AI).
[bookmark: _Toc243389286][bookmark: _Toc176529689]Student support material
[bookmark: _Toc148105389][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Annotated student work samples are provided in Student examination sample responses – ‘Author and authority’ – 12.1.


[bookmark: _Toc189748855][bookmark: _Toc206509165][bookmark: _Toc243389287]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc243389288]Support and alignment
[bookmark: _Hlk206156319]Alignment to system priorities and needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team.
Resource: assessment task notification
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 2 July 2026
Review date: 2 July 2028
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Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
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