

[bookmark: _Toc151447405]English Extension 1 (Year 12) – program
12.1 – ‘Introduction to Literary worlds’
This resource is a sample teaching and learning program for the first part of Year 12. It is designed to introduce the Literary worlds focus area and the Natural worlds elective. In this program, students explore how literary worlds are textual creations of imagination through which a complex relationship is established between author, reader and text.
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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc239762792]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Extension 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the English 11–12 sample programs. 
[bookmark: _Toc239762793]Purpose of resource
This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the program ‘Introduction to Literary worlds’:
Assessment resources: Assessment – 12.1; Student assessment samples – 12.1; Core formative tasks – 12.1; Part B – critical reflection – 12.1
Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
Resources and activities in PowerPoint: Phase 1 – introduction to Literary worlds – 12.1; Phase 2 – from theory to creative practice – 12.1; Phase 3 – Natural worlds – MacLeod – 12.1; Phase 4 – Natural worlds – Yunkaporta – 12.1; Phase 6 – Literary worlds audio recording assessment support – 12.1
Scope and sequence: English Extension 1 Year 11–12
Assessment schedule: English Extension 1 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc239762794]Target audience
[bookmark: _Toc145666042]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Extension 11–12 Syllabus (2024) (NESA 2024).
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389][bookmark: _Toc239762795]When and how to use
This teaching and learning program has been designed for the first 25 hours of the Year 12 English Extension 1 course. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
[bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities. 
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc239762796]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming in English 11–12’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand. Teachers use their expertise to guide student thinking and often model and use exemplars to show students what success ‘looks like’.


[bookmark: _Toc239762797]Literary worlds – overview
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]In this focus area, students engage with, interpret and experiment with the complex relationship between texts, authors, readers and contexts. Students will evaluate a range of texts that construct literary worlds, including a range of short texts and extracts from larger works. Students study 3 HSC prescribed texts and one related text for Elective 4 – Natural worlds.
Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures. There are activities that require access to devices across this program. Teachers should ensure students have access to laptops or other devices so activities can be completed.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 10 to12 weeks.
[bookmark: _Toc239762798]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the focus area statement, the relevant syllabus outcomes and content points, and the evidence base. They can support class discussion and help students monitor their learning.
How do literary worlds, as textual creations of imagination, establish the complex relationship between author, reader and text?
How does the exploration of our place within the natural environment help us consider notions of self-renewal, identity and purpose?
How can authors experiment with critical and creative compositions to communicate their understanding of the ways that literary worlds are constructed, expressing complex ideas and emotions, attitudes, experiences and values?
[bookmark: _Toc239762799]Conceptual programming questions
The conceptual programming questions should be carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk205283396]Phase 1 – engaging with the unit, the learning community and the focus area

	What is a literary world?
How does the dynamism of literary worlds reflect the realities and possibilities of the ‘real’ world?
How does the construction of a literary world transcend time and space?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	How does the construction of the literary world invite different audiences to engage with the multitude of ways of thinking represented in texts?
What is the relationship between texts, authors and values?

	Phase 3 – engaging personally, analytically and critically with texts

	How does the relationship between literature and the natural environment encourage us to reflect on our place within the natural world?
How do authors construct literary worlds through deliberate choices in setting and characterisation?
How does the intersection of culture and nature shape literary worlds?

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	What is the relationship between knowledge, memory, stories and nature?
How can the study of quality texts help shape our understanding of literary worlds?
How can an evaluation of creative non-fiction foster experimentation with creative and reflective voice?

	Phase 5 – composing critically and creatively in response to the focus area and texts

	How can experimentation with textual form and stylistic features shape meaning?
How can the construction of literary worlds express complex ideas and emotions, motivations, attitudes, experiences and values?
How can an evaluation of the impact of a literary world build an understanding of the relationship between the author, reader and text?
Note: in this program, Phase 5 – composing critically and creatively in response to the focus area and texts activities have been integrated into Phases 1, 2 and 3.

	Phase 6 – preparing the assessment

	How can marking guidelines and sample assessment task responses be used as a support for student learning?
How can phases of learning be connected to help refine and improve creative and reflective compositions?
Note: in this program, some Phase 6 – preparing the assessment activities have been integrated into Phases 2, 3 and 4.


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc239762800]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: students craft a creative response constructing their own literary world that expresses complex ideas and emotions, motivations, attitudes, experiences and values. Students record a reading of their creative response including a personal reflection on and evaluation of their writing process, stylistic and language choices, purpose and connection to the Literary worlds focus area. This recording will be 8 to 10 minutes.
Formative assessment: students engage in a series of core formative tasks. These are outlined in English Extension 1 – core formative tasks – 12.1.
[bookmark: _Toc239762801]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for Literary worlds is provided at the start of each learning sequence. The relevant elective information for Natural worlds is provided at the start of each learning sequence where relevant. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
EE1-12-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc239762802]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet. The Literary worlds focus area states that students ‘explore a range of short texts and extracts from larger works that construct literary worlds’ (NESA 2024). These texts are suggested short texts or extracts and the prescribed texts from the elective.
	Text
	Text requirements

	Brontë E (1847) Wuthering Heights, The Project Gutenberg website, accessed 15 June 2026. This work is in the public domain.
	This text meets the textual requirements of an extract from ‘larger works that construct literary worlds’ (NESA 2024c).

	Perrault C (1697) The Story of Blue-Beard, The Project Gutenberg website, accessed 15 June 2026. This work is in the public domain.
	This text meets the textual requirements of ‘short texts … that construct literary worlds’ (NESA 2024c).

	Tempest K (2016) ‘Picture A Vacuum’ [song], Let Them Eat Chaos, Lex Records, UK.
	This text meets the textual requirements of ‘short texts … that construct literary worlds’ (NESA 2024c).

	MacLeod A (2002) ‘In the Fall’ in Island, Vintage, New York.
	This prescribed text meets the textual requirements of Extended print in Elective 4: Natural worlds (NESA 2024c).

	Yunkaporta T (2023) Sand Talk: How Indigenous thinking can save the world, The Text Publishing Company.
	This prescribed text meets the textual requirements of Extended print in Elective 4: Natural worlds (NESA 2024c).


[bookmark: _Toc239762803]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
the textual concepts representation, authority and context. These concepts were explored as part of Stages 4 and 5 in the English K–10 Syllabus (2022). For further support, representation has been specifically covered in the Year 10, Term 4 – Digital stories teaching and learning program. Phase 2 – unpacking and engaging with the conceptual focus features a range of activities to support students in developing a foundational understanding of the concept. The Program 10.1 – ‘Novel voices’ also has detailed activities about the role of characterisation within narrative representations in Phase 4, sequence 5 – allusion and symbolism to deepen characterisation. These can be revisited to support student understanding of this concept
an understanding of the textual features of performance poetry – as introduced in Program 8.1 – ‘Knowing the rules to break the rules’, and an understanding of the textual features of reflective writing – as developed in Year 10, Term 4 – Digital stories.
an awareness of the unique aspects of Aboriginal and/or Torres Strait Islander Histories and Cultures
literacy skills that support critical reading and critical writing, as explored in the English Extension program Texts, culture and value – Year 11, Term 1.
Some potential future links to other programs to support the English Extension course could include:
developing an understanding of argument and authority in the English Extension 2 program Author and authority – Year 12
further developing skills in creative and reflective writing in the English Advanced program Year 12, program 4 – The craft of writing.
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398][bookmark: _Toc239762804]Pre-reading for teachers
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Bakhtin M (1981) ‘Forms of Time and of the Chronotope in the Novel: Notes toward a Historical Poetics’, in The Dialogic Imagination: Four Essays, Austin, University of Texas Press.
Eagleton T (1983) Literary Theory: An Introduction, University of Minesota Press, Minneapolis.
Knellwolf C and Norris C (eds) (2008) Cambridge History of Literary Criticism – vol 9, Cambridge University Press, Cambridge.
McHale B (1987) Postmodernist Fiction, Routledge, London.
Parker M and Morrison F (2016) Masters in Pieces: The English Canon for the Twenty-First Century, Cambridge University Press, United Kingdom. This text provides a strong overview of the literary debate and theory that features in the program.
Walton K (1990) Mimesis as Make-Believe: On the Foundations of the Representational Arts, Harvard University Press, Cambridge.
Wood J (2009) How fiction works, Random House, Sydney.
Using NSWEduChat for English 11–12 – opportunities for using NSWEduChat have been identified across this program. Pre-reading information, links to resources and professional learning is provided to guide all teachers to use Generative artificial intelligence in line with department policies and guidelines.
Generative AI in education. Generative AI in education: professional learning builds the AI capability of teachers by developing their understanding of generative artificial intelligence (GenAI) and supporting its safe, ethical and effective use in schools. It is designed to help educators understand both the opportunities and risks associated with AI and to apply AI tools in ways that enhance teaching, learning and professional practice. It is highly recommended teachers undertake this professional learning prior to using NSWEduChat with their students.
AI guidelines – enabled tools and acceptable use. Staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on the webpage AI guidelines – enabled tools and acceptable use.
Using NSWEduChat with your students and for English 11–12. GenAI learning pathways supports teachers to plan for the safe, ethical and effective use of NSWEduChat in the classroom. It provides guidance on how to integrate generative AI into teaching and learning while managing risks such as misinformation, bias, privacy concerns and academic integrity. Teachers will explore key considerations when planning for explicit teaching, metacognition and supporting students with low literacy. It is highly recommended teachers provide opportunities for students to complete the introductory student lessons listed on GenAI learning pathways prior to using NSWEduChat. Using NSWEduChat for English 11–12 provides guidance, resources and practical classroom applications that enable students to use NSWEduChat safely, critically and effectively to strengthen their learning and writing while maintaining academic integrity.
[bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]

[bookmark: _Toc239762805]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area and their learning journey so that work on the core text(s) is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc239762806]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, students are supported to consider their own understanding of literary worlds. This phase is designed to pique interest by developing student understanding of literary worlds as textual creations of imagination, as they express their own interpretations of what contributes to narrative representation of people, places and events. This phase will also begin to introduce students to significant literary perspectives, where they experiment with language and concepts. By activating prior knowledge and sparking wonder and curiosity, students reflect their understanding of the core ideas of the focus area.
Teacher note: many of the activities across the program require access to devices. Teachers should ensure students have access to laptops or other devices so activities can be completed. A range of activities and suggestions are provided in the program for Phase 1. They are designed as a menu of strategies. Teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time. The PowerPoint Phase 1 – introduction to Literary worlds – 12.1 has been created to support the teaching of this sequence. This PowerPoint also includes an introduction to the Natural worlds elective. The Teaching advice for Literary worlds emphasises that ‘students study Literary worlds through their chosen elective’ (NESA 2024b). It is important for students to understand that the Natural worlds elective is part of the Literary worlds focus area; they are not discrete units of work.
Phase 1, resource 1 – Literary worlds focus area living glossary and Phase 1, resource 2 – Elective 4: Natural worlds living glossary have been created to support teachers and students define key terms. Across the program, students can use the Cornell note-taking method. This is an extension of the note-taking skills embedded in the Texts, culture and value, English Extension – 11.1 teaching program.
Expected duration: this phase should take approximately 4 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
What is a literary world?
How does the dynamism of literary worlds reflect the realities and possibilities of the ‘real’ world?
How does the construction of a literary world transcend time and space?
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 1 – exploring the concept of representation
Focus area content: ‘Literary worlds are the narrative representations of people and events; they transcend time and space, and offer depictions that are realistic or metaphoric, possible or fictional, public or private.’
Learning intentions
By the end of this learning sequence, students will:
analyse how representation mediates the relationship between composer, text and audience
analyse how language and perspective shape representation of people, ideas and experiences
explain how representational choices communicate values and purpose.
Building on prior understanding of representation
Using art as a provocation to activate prior learning about the textual concept of representation – students are shown The Treachery of Images, 1929 by Rene Magritte. In this surrealist artwork, the art becomes active in its interaction with the viewer, directly stating ‘Ceci n’est pas une pipe’ (this is not a pipe). The teacher leads a brief class discussion, asking students ‘Why is this not a pipe?’ During the discussion, the teacher prompts students to reflect on the intention of the composer and their positioning of the audience.
Expanding the discussion of representation to challenge student understanding – teacher displays the video What Is The Treachery of Images? (6:31) to further develop their understanding of the concept of representation. Students work through Phase 1, activity 1 – the concept of representation, responding to a series of questions prompted by the video, including using The Cornell Note Taking System to summarise the video.
Discussing the concept of representation by applying new thinking – as a class, students respond to the discussion questions in Phase 1, activity 1 – the concept of representation, sharing their ideas to contribute to a brainstorm recorded on the whiteboard or visible central location. They then complete a Quick write in response to the final question in the activity.
Consolidating understanding of representation through precise word choice – students complete Phase 1, activity 2 – refining expression through verb choice to revisit their quick write and replace general verbs with more precise alternatives. Students explain how their revised verb choice strengthens their representation of language’s role in shaping meaning.
	Success criteria
To demonstrate their learning, students can:
explain the difference between the real world and its representation in texts
analyse an example of surrealist artwork to show how meaning is shaped through representation
articulate, in a short, written response, why authors construct narrative representations.
Evaluation and registration:
[Record evaluation and registration information].
Differentiation note: some students would benefit from additional support to revise the Core concept of Representation for further clarity and support.

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 2 – understanding the English Extension 1 course and its requirements
Focus area content: unpacking the Literary worlds focus area description, including the Natural worlds elective description.
Learning intentions
By the end of this learning sequence, students will:
interpret the structure and requirements of the English Extension1 course, Literary worlds focus area and Natural worlds elective
apply precise syllabus terminology to explain the conceptual relationship between the focus area and elective.
Understanding the Literary worlds focus area
Unpacking the Literary worlds focus area to develop student understanding – using Section 1 of the PowerPoint Phase 1 – introduction to Literary worlds – 12.1, the teacher provides students with the Literary worlds focus area description. As an ‘I do’ the teacher completes the concept map using a think-aloud to explore the key terms of the focus area. As a class, the students share answers to the question: ‘What is a literary world?’ Students complete the concept map in a ‘we do’ discussion. As a ‘you do’, students consolidate their understanding by completing Phase 1, activity 3 – Literary worlds focus area. Phase 1, resource 1 – Literary worlds focus area living glossary can be used throughout the activity to support students to define and apply key terminology.
Introducing the Natural worlds elective description to develop conceptual understanding – students are provided with the Natural worlds elective description (via the Elective dropdown menu for English Extension 1 Literary worlds Prescriptions (2027–2030). They develop their understanding by completing Phase 1, activity 4 – Elective 4: Natural worlds. They could refer to Phase 1, resource 2 – Elective 4: Natural worlds living glossary where necessary.
Comparing the Literary worlds focus area and Natural worlds elective to consolidate understanding – use Section 1 of the PowerPoint Phase 1 – introduction to Literary worlds – 12.1 to consolidate learning. Students complete a Venn diagram as an organiser to compare key aspects of the Literary worlds focus area and the Natural worlds elective. This supports them to distil their understanding of similarities and differences between the 2 parts of the syllabus.
	Success criteria
To demonstrate their learning, students can:
identify and define key terms associated with literary worlds
use appropriate syllabus terminology to explain the relationship between the Literary worlds focus area and the Natural worlds elective description.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Responding
Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
Note: bold outcome content is not addressed in this sequence.
	Phase 1, sequence 3 – exploring literary worlds in excerpts from quality literature (Core text 1)
Focus area content: students ‘communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values’.
Learning intentions
By the end of this learning sequence, students will:
analyse how the textual form, language and narrative choices of an opening construct a literary world and communicate ideas and values
experiment with language and narrative choices to craft an opening that shapes meaning for an intended audience.
Teacher note: at the end of this sequence, students complete a short creative response which will be used in Phase 3, activity 8 – character and setting editing workshop.
Exploring a short text extract that constructs a literary world
Using terminology to explore the links between the personal and focus area – using Section 2 of the PowerPoint Phase 1 – introduction to Literary worlds – 12.1, students apply their understanding of imagination to familiar texts.
Examining opening pages of novels to apply critical reading – teacher guides students through Section 2 of the PowerPoint Phase 1 – introduction to Literary worlds – 12.1 to unpack critical thinking skills connected to reading and how to read critically. Students read Core text 1 – extract from Wuthering Heights by Emily Brontë. Teacher models how to move from phrase interpretation, outlining an approach to critical reading: notice, name, connect and evaluate.
Experimenting with critical reading – students complete Phase 1, activity 5 – opening page of Wuthering Heights. Students use the short-answer questions as a scaffold to prepare a critical and creative response.
Constructing literary worlds through a creative response
Preparing to construct a literary world through noun groups and participle phrases – before drafting their creative response, students complete Phase 1, activity 6 – noun groups and participle phrases to refine their use of grammar to explore complex ideas. Students create a noun pyramid to develop a precise image that could be used to anchor their literary world in their composition.
· Responding creatively to demonstrate understanding of literary worlds (Integrated Phase 5) – using the supporting information, students compose a short (200 word) creative response inspired by an aspect of the opening page of Wuthering Heights.
	Success criteria
To demonstrate their learning, students can:
analyse how an author uses language and narrative choices in an excerpt to construct a literary world
compose a creative response that demonstrates an emerging understanding of how literary worlds are created and represented.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
Understanding
A range of critical perspectives that shape personal responses to complex texts
	Phase 1, sequence 4 – introducing critical perspectives about literary worlds
Focus area content: ‘students engage with, interpret and experiment with the complex relationship between texts, authors, readers and contexts.’
Learning intentions
By the end of this learning sequence, students will:
analyse how selected critical perspectives conceptualise the relationship between text, author, reader and context
use independent inquiry skills to locate, synthesise and attribute key ideas from literary thinkers
evaluate how different critical perspectives reshape the interpretation of a text or representation.
Teacher note: teacher may need to revisit Phase 1, activity 4 – introducing critical perspectives from the Texts, culture and value, English Extension – 11.1 program if students need support with understanding critical perspectives.
Applying literary theory in new contexts
Engaging with perspectives to expand personal understanding – engaging with Section 3 of the PowerPoint Phase 1 – introduction to Literary worlds – 12.1, students are provided with a quotation from Phase 1, resource 3 – quotations about literature. The teacher facilitates a discussion prompting students to reflect on the questions provided. 
Engaging in independent investigation into critical perspectives
Teacher note: this research task requires access to the internet. It could be assigned as homework and completed individually or in groups. For group work, students can collaborate using a class Microsoft OneNote, Microsoft Whiteboard, a Google Doc or Padlet. Students can use an academic database, such as JSTOR, through the State Library of NSW. Further support is available in Pre-reading – accessing the State Library of NSW for independent investigation in Resources and activities – 12.1.
Building independent inquiry skills by researching key thinkers – students choose a significant thinker identified in the previous discussion. They undertake additional research about the ideas of the selected key thinker. Students complete Phase 1, activity 7 – independent research into key thinkers to prepare a brief class presentation. Students deliver their brief presentation to the class. During the presentation, classmates take notes using The Cornell Note Taking System table in their English book.
Returning to representation to consolidate understanding of Phase 1 – students represent one key thinker by choosing an object that represents a key aspect of their thinking. They draw the object in their English book and underneath the image of the object they complete the sentence ‘This is not a …’ 
Consolidating understanding of literary theory – some students may benefit from listening to the Past Present Future podcast episode The History of Bad Ideas: The Death of the Author (48:38). The episode offers a critique of reader-response theory and a defence of intentionalism in critical theory. It is particularly relevant for students studying Author and authority as part of the English Extension 2 course.
	Success criteria
To demonstrate their learning, students can:
identify key ideas from selected critical perspectives and identify what each suggests about the relationship between text, author, reader and context
apply critical assessments to short quotations or texts, making clear links to the concept of representation
communicate understanding through discussion, note-taking and reflection.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc148708456][bookmark: _Toc145666054]

[bookmark: _Toc239762807]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students deepen their knowledge of the driving textual concepts in focus through the program. This foundational phase will be elaborated on throughout the program. In this phase, students continue to explore literary worlds as narrative representations, the conceptual focus introduced in Phase 1. Students also begin to explore the relationship between a composer’s context and the values and attitudes communicated in their texts. Students explore short texts and extracts from larger works that construct literary worlds. In this phase, students work to complete Core formative task 1 – presentation of poem and reflection. This task provides an opportunity for students to clarify their understanding of the aesthetic qualities of language using poetry and performance poetry as a vehicle to explore the complex relationship between author, reader and text. Students will require access to devices throughout this phase. Teachers should ensure laptops or similar are available for student use.
Teacher note: Core text 2 – ‘The Story of Blue-Beard’ by Charles Perrault has been used in this phase. The following activities could be adapted to use any suitable short text or excerpt. ‘The Story of Blue-Beard’ includes potentially confronting content, including representations of coercive control, gendered violence and murder. A familiarity with the Controversial issues in schools policy will be useful as issues of domestic violence are apparent. You should ensure this text is suitable for your school’s specific context before using it in the classroom. It is important that these issues are explored carefully, using a syllabus-aligned approach, with appropriate contextualisation and support for students. A recording of the professional learning workshop Philosophy Café – applying critical perspectives in English Extension 1 is available on the English curriculum 11–12 professional learning SharePoint.
The Teaching advice for Literary worlds emphasises the importance of ‘supporting students’ knowledge and skills in literary criticism’ and engaging with ‘selected excerpts of literary theory, or relevant significant thinkers’ (NESA 2024b). Phase 2 models one way to introduce and support students to engage with complex literary theory. Core text 3 – excerpts from ‘Forms of time and of the chronotope in the novel’ by Mikhail Bakhtin has been chosen as an example. However, this can be adapted to focus on any suitable essay.
Expected duration: this phase should take approximately 5 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How does the construction of the literary world invite different audiences to engage with the multitude of ways of thinking represented in texts?
What is the relationship between texts, authors and values?
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-12-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
Changing contexts and values, and how they influence the ways meaning is made
A range of critical perspectives that shape personal responses to complex texts
Social, historical and personal values in texts, and how they shape meaning and influence responses
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 1 – engaging with ‘the philosophy café to extend application of literary theory (Core text 2)
Focus area content: students ‘examine the ways literary worlds can affirm or challenge their own values and their assumptions about, and experiences of, the ways texts make meaning.’
Learning intentions
By the end of this learning sequence, students will:
apply selected critical perspectives to generate and test interpretations of a text
analyse how social, historical and personal values shape textual interpretation
evaluate how positionality and the choice of critical perspectives influence meaning and textual value.
Considering different ways of ‘reading’ and interpreting texts
Teacher note: the class’s capacity to engage with Phase 2, activity 1 – the philosophy café will depend on the number of students. For smaller classes, select the most relevant cards from Phase 2, resource 1 – critical perspective cards. If you only have one student studying Year 12 English Extension 1, consider collaborating online with another school in your network or altering the task to include a teacher-student discussion. Before this activity, Section 1 of the PowerPoint Phase 2 – from theory to creative practice – 12.1 can be drawn upon to support students to move from noticing and naming textual choices to testing interpretations against evidence and evaluating what the critical lens foregrounds.
Considering how a critical lens focuses attention – students draw on Section 1 in the PowerPoint Phase 2 – from theory to creative practice – 12.1. They explore how a critical lens may be used to support critical reading. They examine the process and appropriate use of lenses. These may be concepts that would be useful to return to throughout Phase 2. The teacher uses Section 1 – ‘Thinking through the critical lens’ in the PowerPoint to model the application of the postcolonial lens to Core text 2 – ‘The Story of Blue-Beard’ by Charles Perrault.
Exploring significant thinkers to introduce different literary ways of thinking – students are introduced to a range of critical perspectives using Phase 2, resource 1 – critical perspective cards. Students examine the critical perspectives and theorists on the cards provided. Teacher may perform a check for understanding by reading the definition of the critical perspective provided and asking the students to record the correlating term on whiteboards and share them when asked.
Creating interpretations to test ideas – students complete Phase 2, activity 1 – the philosophy café to create a critical interpretation of Core text 2 – ‘The Story of Blue-Beard’ by Charles Perrault. Students make notes in their English book about the story’s language, plot, events and characters. Students compose the short reflection to consolidate their understanding after completing the philosophy café activity.
Refining interpretation through modality – students revisit their summary of Core text 2 – ‘The Story of Blue-Beard’ by Charles Perrault and complete Phase 2, activity 2 – refining interpretation through modality. Students use the language of modality to revise definite claims into more precise and adaptive critical interpretations, considering how language can acknowledge different critical perspectives.
Reconsidering ‘The Story of Blue-Beard’ through different lenses to understand the relationship between reader and text – students work in pairs to revisit Phase 2, activity 1 – the philosophy café. They consider ‘The Story of Blue-Beard’ through different critical perspectives and social, historical and personal values.
Experimenting with creative writing to express a critical perspective (Integrated Phase 5) – students write a short (100 to 200 word) creative piece based on the opening of ‘The Story of Blue-Beard’ through a critical lens of their choice.
	Success criteria
To demonstrate their learning, students can:
accurately identify and apply critical perspectives in a text
demonstrate insight into how different critical perspectives can create different interpretations of texts
reflect personally, creatively and critically on their own positionality and the act of interpretation.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: recognise and value the cultural knowledge and learning of students, including any Aboriginal and/or Torres Strait Islander students and students learning English as an additional language or dialect (EAL/D), in your classroom by encouraging personal interpretations of the critical perspectives that reflect the histories and cultures of a Diversity of learners.

	EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
Understanding
A range of critical perspectives that shape personal responses to complex texts
Social, historical and personal values in texts, and how they shape meaning and influence responses
Responding
Use sophisticated and controlled language with clarity to express informed perspectives
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 2 – Mikhail Bakhtin – a deep dive into critical theory (Core text 3)
Focus area content: ‘Literary worlds are the narrative representations of people and events; they transcend time and space, and offer depictions that are realistic or metaphoric, possible or fictional, public or private.’
Learning intentions
By the end of this learning sequence, students will:
use critical reading and independent inquiry strategies to identify and synthesise key ideas, terminology and arguments in literary theory
apply the concept of the chronotope to analyse how relationships between time and space shape a literary world
communicate an informed theoretical interpretation using precise terminology and textual evidence.
Exploring critical perspectives on literary worlds
Literacy note: this learning sequence provides multiple entry points for students engaging with complex literary theory. Excerpts from Bakhtin’s essay are selectively curated in Core text 3 – excerpts from ‘Forms of time and of the chronotope in the novel’ by Mikhail Bakhtin. They are supported through explicit teaching of key terminology, guided annotation and structured note-taking (The Cornell Note Taking System). This supports students who require additional support. Phase 2, resource 2 – notes on Mikhail Bakhtin’s essay ‘Forms of time and of the chronotope in the novel’ has been developed to support the teaching of this sequence.
Understanding the context of Bakhtin to build the field – students complete independent research on the philosophy and ideas of Mikhail Bakhtin. As a starting point, students watch Three Minute Thought: Mikhail Bakhtin on Polyphony (4:00) and Top 10 Facts About MIKHAIL BAKHTIN’s Theories (5:30), and take notes using The Cornell Note Taking System in Phase 2, activity 3 – the chronotope in literature. Students draw on Section 2 of the PowerPoint Phase 2 – from theory to creative practice – 12.1 to distinguish a critical theorist from a critical lens and develop their understanding of Bakhtin’s chronotope.
Annotating readings to develop skills in critical literacy – using the explicit teaching strategy of gradual release of responsibility, the teacher models how to annotate one complex excerpt Core text 3 – excerpts from ‘Forms of time and of the chronotope in the novel’ by Mikhail Bakhtin, thinking aloud to identify key terminology and paraphrase Bakhtin’s argument. The class jointly annotates a second excerpt in a ‘we do’ before students independently read the remaining key excerpts. Students complete Phase  2, activity 3 – the chronotope in literature to record their ideas. This activity includes highlighting any new or important information and completing Cornell note-taking tables.
Teacher note: depending on your context and confidence in using NSWEduChat, you may like to use the ‘Supporting critical thinking’ advice under Examples of activities on the Using NSWEduChat for English 11–12 webpage for the critical thinking activity below.
Participating in paired discussion to develop a shared understanding of complex ideas – students use Phase 2, activity 4 – critical reading discussion to engage with key quotations from the essay, using a structured Think-Pair-Share discussion, including using NSWEduChat as a discussion partner. After testing their ideas in a pair discussion with NSWEduChat, students choose one of their ideas to share in a class discussion. They may then take notes in the final column, adding new insights from the class discussion.
Applying a critical perspective to test the application of literary theory – students return to Section 2 of the PowerPoint Phase 2 – from theory to creative practice – 12.1 and the teacher guides them through a gradual release of responsibility applying the concepts to ‘The Story of Blue-Beard’. They then complete a 10-minute quick write activity in response to the following prompt: ‘How does the house in ‘The Story of Blue-Beard’ become more than a setting?’ They may wish to use NSWEduChat to receive feedback on the complexity and precise language of their paragraph.
	Success criteria
To demonstrate their learning, students can:
understand and apply critical theory to literary worlds
analyse how theoretical concepts shape an understanding of literary worlds
compose a clear and insightful response that demonstrates their application of theoretical concepts to ‘The Story of Blue-Beard’.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from model responses, sentence stems, and guiding questions to assist them in articulating theoretical concepts accurately.
Opportunities for collaborative learning allow students to test ideas before formalising written responses, supporting diverse literacy strengths and confidence levels. Extension opportunities are embedded through open-ended discussion prompts and application tasks that invite more confident students to independently apply Bakhtin’s ideas to prescribed and related texts.

	EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
	Phase 2, sequence 3 – engaging with Kae Tempest and performance poetry
Focus area content: ‘In their study of literary worlds, students experiment with critical and creative compositions. They communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values. These compositions may be realised in various forms, modes and mediums.’
Learning intention
By the end of this learning sequence, students will:
use critical reading and independent inquiry strategies to identify and synthesise key ideas, terminology and arguments in literary theory.
Teacher note: this sequence contains a range of activities to scaffold the teaching of Kae Tempest’s ‘Picture A Vacuum’, leading to students composing their own poem in Core formative task 1 – presentation of poem and reflection.
‘Picture A Vacuum’ by Kae Tempest (Core text 4)
Connecting learning to enhance understanding of performance poetry – students read Britannica – prosody and complete the table in Phase 2, activity 5 – speaking tips, speech and prosody to consider the impact that choices in delivery make on an audience.
Evaluating the form and features of a poem to understand the diverse ways ideas are represented in texts – reading Verse in motion: The art of performance poetry and using Phase 2, activity 6 – features of performance poetry, students engage in an exploration of the world constructed through the form of performance poetry and its context. Students extend their understanding of poetic features by learning metalanguage specific to the form through the reading of Literary Theory and Criticism – Performance Poetry. Students draw on Section 3 of the PowerPoint Phase 2 – from theory to creative practice – 12.1 to examine how form, voice and prosody contribute to the construction of the literary world in ‘Picture A Vacuum’.
Listening to develop first impressions of ‘Picture A Vacuum’ – students listen to a recording of Kae Tempest’s Picture A Vacuum (2:47). They record their initial impressions using Phase 2, activity 7 – initial impressions of ‘Picture A Vacuum’ to help guide their thinking. Teacher leads students through the notice, name, connect and evaluate process. Students may need to revisit the recording throughout the following activities.
Connecting understanding through transforming note-taking into note-making – students review their note-taking from Phase 2 and participate in note-making in response to new learning. The teacher samples student notes and asks students to identify one new connection or clarification, using responses to address misconceptions and revisit key concepts before progressing.
	Success criteria
To demonstrate their learning, students can:
evaluate how Tempest uses form and prosody to shape meaning and construct a distinctive literary world
use note-making to consolidate their understanding.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from revisiting the concept of lenses from the previous sequences. Additional activities that apply literary and theoretical lenses to ‘Picture A Vacuum’ are provided in Section 3 of the PowerPoint Phase 2 – from theory to creative practice – 12.1.

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Responding
Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
	Phase 2, sequence 4 – preparing for Core formative task 1
Focus area content: ‘In their study of literary worlds, students experiment with critical and creative compositions. They communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values. These compositions may be realised in various forms, modes and mediums.’
Learning intentions
By the end of this learning sequence, students will:
synthesise conceptual and critical understanding through visual representation
experiment with poetic form, language and prosody to craft a literary world that communicates complex ideas
analyse how written and spoken choices interact to shape an audience’s experience of a composition.
Responding to a text creatively
Representing language and oral techniques visually to deepen understanding – using Phase 2, activity 8 – representing ‘Picture A Vacuum’, teacher guides students to complete a drawing activity exploring representations of concept, relationship and meaning in the poem. Using Section 4 of the PowerPoint Phase 2 – from theory to creative practice – 12.1, students consider shifts in scale and perspective to further develop their visual representation of ‘Picture A Vacuum’.
Composing a personal response to ‘Picture A Vacuum’ – using Section 4 of the PowerPoint Phase 2 – from theory to creative practice – 12.1 and engaging with Phase 2, activity 9 – writing a response ‘Picture a Reader’, students compose a poem ‘Picture a Reader’. Students are encouraged to consider the theoretical concepts they have studied to express complex concepts through language choices in ‘Picture a Reader’. They will return to this composition as a basis for Core formative task 1 – presentation of poem and reflection.
Annotating delivery choices to connect grammar and spoken delivery – using the explicit teaching strategy of connecting learning, students complete Phase 2, activity 10 – presentation annotation to mark spoken delivery features in their draft of ‘Picture a Reader’. The teacher revisits students’ prior learning about grammatical choices and explicitly models how choices in sentence structure, punctuation and word placement can influence rhythm, emphasis and authorial voice when spoken aloud. Students identify these connections in their own drafts. They annotate where delivery choices reinforce meaning and explain how the interaction between written language and spoken delivery shapes the audience’s experience of the literary world.
Reflection on composition process – students compose a critical reflection quick write in response to the prompt: ‘Explain to what extent the integration of critical theory in creative writing impacts the meaning for the audience.’
	Success criteria
To demonstrate their learning, students can:
represent the concepts of a poem visually
compose a poem using deliberately chosen structures and features to construct a literary world that expresses complex ideas, emotions and attitudes.
Evaluation and registration:
[Record evaluation and registration information]

	Teacher note: the outcomes for Core formative task 1 – presentation of poem and reflection are outlined in the core formative tasks booklet.
	Phase 2, sequence 5 – Core formative task 1 – presentation of poem and reflection (Integrated Phase 6)
Focus area content: students ‘evaluate a range of texts that construct literary worlds. They deepen their understanding of the ideas and ways of thinking represented in texts and how these are shaped by textual forms and language features.’
Learning intentions
By the end of this learning sequence, students will:
craft and present a performance poem that constructs a literary world and communicates complex ideas
evaluate how compositional and performance choices shape meaning for an audience.
Teacher note: the purpose of Core formative task 1 – presentation of poem and reflection is to engage students in the representation of complex ideas through the construction and use of authorial voice. The emphasis of this task is the opportunity to practise speaking as skill development for their formal assessment task. As an adjustment, students could record their poem ‘Picture a Reader’ and the recording could be used in place of class presentations.
Completing Core formative task 1
Creating an evocative literary world – students consolidate their theoretical and conceptual learning in Phases 1 and 2 by representing ideas of authority and authorial voice in Core formative task 1 – presentation of poem and reflection.
	Success criteria
To demonstrate their learning, students can:
evaluate how the elements of performance poetry shape the construction of literary worlds
reflect on how compositional choices communicate values and ideas.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may need to record their poem, apply the same adjustments being made for the formal assessment to this task.
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[bookmark: _Toc239762808]Concept development
‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc239762809]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students develop a strong initial personal connection to and understanding of their first prescribed texts from the elective. Students will study key aspects from the text ‘In the Fall’ by Alistair MacLeod and consider the relationship between the author and the natural world, building on conceptual understanding of literary worlds from previous phases. They evaluate the relationship between author, purpose and form reflecting their understanding of the aesthetic qualities of language and how they shape meaning. Students begin to investigate the ways social, historical and personal values in texts position audiences. They are guided to respond creatively and experiment with the application of known and new knowledge and skills. Through this phase students examine the relationship between a text and the cultures in which it is composed in and responded to. Students experiment with using increasingly sophisticated and controlled language to express their developing perspectives.
The formal assessment task is also programmed to be distributed in this phase. Students are supported to engage in goal setting. The core formative task requires students to craft a creative response. The response should experiment with the construction of a world to express complex ideas, emotions, motivations, attitudes, experiences and values.
It is expected that students read the prescribed texts in preparation for class activities. Set clear expectations about when students will need to have read each text based on the scope and sequence. The activities in this phase can begin earlier in the program if suitable. They provide support for students to independently engage with their first reading of the prescribed texts. Phase 3, resource 1 – supporting students with related texts has been developed to provide some starting points for teachers to help students reflect on the suitability of a related text for the Natural worlds elective. There are a range of possible related texts provided and a sample of accompanying student notes. The prescribed texts for Elective 4: Natural worlds can be found in Prescriptions (2027–2030) on the English Extension 11–12 Syllabus (2024) Literary worlds webpage.
Phase 3, activity 4 – reflecting on the prescribed texts provides a series of reading journal activities for students to engage with throughout Literary worlds, including the Natural worlds elective content. Students will need to return to this activity when reading the course material throughout the year. You may wish to add tables for additional reading material to suit your context. The PowerPoint Phase 3 – Natural worlds – MacLeod – 12.1 has been developed to support the teaching of Phase 3. Additional support on teaching point of view and perspective in this sequence can be found in the PowerPoint Phase 2 – narrative point of view – 10.1 in Program 10.1 – ‘Novel voices’.
Phase 5 and Phase 6 activities are integrated throughout this phase to provide students the opportunity to experiment in their own compositions with the language codes and conventions they have explored in the short texts, extracts and prescribed texts. This is identified at the start of activity instructions using the name (Integrated Phase [number of phase]).
Expected duration: this phase should take approximately 7 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Phase 3
How does the relationship between literature and the natural environment encourage us to reflect on our place within the natural world?
How do authors construct literary worlds through deliberate choices in setting and characterisation?
How does the intersection of culture and nature shape literary worlds?
Phase 5
How can experimentation with textual form and stylistic features shape meaning?
How can the construction of literary worlds express complex ideas and emotions, motivations, attitudes, experiences and values?
How can an evaluation of the impact of a literary world build an understanding of the relationship between the author, reader and text?
Table 5 – engaging personally, analytically and critically with texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 1 – introducing the assessment task (Integrated Phase 6)
Focus area content: student ‘compositions may be realised in various forms, modes and mediums.’
Learning intentions
By the end of this learning sequence, students will:
interpret the requirements, purpose, audience, marking criteria and key terminology of the formal assessment task
plan a staged process for composing, recording and critically reflecting on an original literary world.
Exploring the assessment task
Unpacking the assessment task – as a class, students read Assessment – 12.1, focusing particularly on the task description, steps to success, marking criteria and student-facing rubric. As they read, students highlight or underline:
the specific task requirements, such as length and submission date and details
any complex or unfamiliar words
Identifying strengths and potential challenges – in their English book, students use a Compass Points thinking routine to identify:
what excites them about the task
what they find worrisome about the task
what they need to know to move forward
a suggestion for how they may move forward in this task.
Clarifying understanding of the task – students write down any questions they have about the assessment task notification on a sticky note. Students place their questions in a Parking lot in a central place in the classroom. Teacher asks students if all their questions have been captured and, if not, prompts students to verbally ask clarifying questions. Section 1 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1 can be used to support this exploration.
Unpacking the theme Imagined worlds – using the explicit teaching strategy of connecting learning, the teacher leads students in a discussion of the theme of the assessment. Create a mind map on the board and allow students to contribute their definitions and associations of each word in the Imagined worlds theme. The teacher explicitly connects these responses to students’ prior learning about representation, imagination and literary worlds explored in the PowerPoint Phase 1 – introduction to Literary worlds – 12.1. Students explain how the phrase shapes their understanding of the assessment task.
Organising next steps as a check for organisation and planning – students use their preferred method to schedule and organise milestones leading up to the submission of the formal assessment task.
	Success criteria
To demonstrate their learning, students can:
identify, plan and reflect on the requirements of the assessment task.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students with disability may need adjustments to engage with the assessment on the same basis as their peers.

	EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 2 – exploring the assessment task (Integrated Phase 6)
Focus area content: student ‘compositions may be realised in various forms, modes and mediums.’
Learning intentions
By the end of this learning sequence, students will:
analyse how the student-facing marking criteria distinguishes different levels of achievement
evaluate responses to identify effective compositional choices and areas for refinement.
Teacher note: Phase 6, sequence 2 – using exemplars to refine assessment compositions features assessment resources you may wish to use here to make the expectations of the assessment task clear. Use your professional judgement and knowledge of your class to determine where these are best placed.
Engaging with student-facing assessment supports
Exploring the marking criteria – students read the student-facing rubric and identify the relative differences between the levels from ‘extensive’ to ‘elementary’. The teacher explains key differences between mark ranges.
Exploring grade ranges through sample responses – unpack the C-range sample in the Student assessment samples – 12.1 in relation to the marking criteria. The annotated sample response can be referred to as they develop a deeper understanding of the assessment task. An A-range response can be found in Phase 6, resource 1 – what a good one looks like. These can be used to demonstrate different approaches to the task as well as a tool for student reflection. It will be beneficial to return to the marking criteria throughout the program, particularly in Phase 6 as students prepare for the assessment task.
Unpacking sample responses to support assessment preparation – as a class, students read and listen to Phase 6, resource 1 – what a good one looks like and Section 2 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1. The teacher guides students to identify how the response constructs a literary world through memory, structure, imagery, motif and sentence rhythm. Students make notes in response to the student sample which could include completing the following sentence stems:
One moment that stands out in this response is …
The use of imagery in this sample helps to …
The structure of the writing contributes to its success by …
The way the student develops their ideas shows their engagement with …
This response is effective because …
	Success criteria
To demonstrate their learning, students can:
describe the discriminating qualities and proficiencies for each mark range.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
Changing contexts and values, and how they influence the ways meaning is made
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 3 – introducing the reading journal
Focus area content: students ‘explore a range of short texts and extracts from larger works that construct literary worlds.’
Elective content: ‘students explore, analyse, experiment with, and critically evaluate their prescribed texts and other appropriate texts’.
Learning intentions
By the end of this learning sequence, students will:
analyse how form, language, perspectives, purpose and context construct literary worlds across a range of texts
evaluate how changing contexts and values influence meaning and audience interpretation
synthesise textual evidence and conceptual connections through reflective journal writing.
Teacher note: additional advice about using a reading journal can be found in the Texts, culture and value – 11.1 program. Students engaged with the reading journal in Phase 3, activity 2 – reading journal can also be used to connect learning to this activity.
Introducing the reading journal
Using a reading journal to reflect on a range of short texts and excerpts (Integrated Phase 5) – teacher opens discussion with students about the way a journal can be used to support their reading, learning, wonderings and assessment work. Teacher uses Phase 3, activity 2 – reading journal to guide students in writing a brief reflection on the short texts and excerpts they have encountered so far as part of the Literary worlds focus area. Students choose one text or extract that has stood out to them and complete a 10-minute or 200-word quick write using the prompt: ‘What is the most provocative literary world you have encountered this term? Explain why you find this world so engaging or challenging.’
Issuing the prescribed texts and reading journal – students are issued a copy of the prescribed texts selected from Elective 4: Natural worlds. Phase 3, activity 2 – reading journal includes an activity students can use for note-taking. Phase 3, activity 4 – reflecting on the prescribed texts and Phase 3, activity 1 – engaging with related texts can be used to support the reading process and throughout the program.
Introducing the concept of a related text to support student agency in text selection – students continue to use Phase 3, activity 2 – reading journal to begin thinking carefully and critically about the process of choosing related texts for the Natural worlds elective. As a guiding principle, students are encouraged to read widely and to find texts that are of significant quality and relevance to sit alongside the prescribed texts in the elective. Teacher could refer to Phase 3, resource 1 – supporting students with related texts for further support for guiding students to select suitable related material.
Organising next steps – students return to their preferred method to schedule and organise milestones for completing reading across the term.
	Success criteria
To demonstrate their learning, students can:
record thoughtful reading journal entries that identify how meaning is shaped in a range of short texts and extracts
assess effectively how the author’s purpose and context shape the meaning of a text
evaluate how these factors influence audience interpretation
make connections between the journal and the reflection required in the assessment.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may benefit from modelled responses and think-aloud routines before completing the journal.

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
Understanding
Social, historical and personal values in texts, and how they shape meaning and influence response
	Phase 3, sequence 4 – entering the world of MacLeod’s Island
Focus area content: students ‘consider aspects of personal, social, cultural and historical contexts in their responses to, and compositions of, literary worlds.’
Elective content: students ‘encounter a range of local and global authors who build literary worlds to show the intersection of culture and nature.’
Learning intentions
By the end of this learning sequence, students will:
evaluate the relationship between author, purpose, form, language, audience and context in the construction of a literary world
analyse how personal, social, cultural and historical contexts and values shape representations of the natural world, culture and identity
communicate an informed interpretation using relevant textual evidence.
Understanding the context of Alistair MacLeod
Teacher note: Phase 3, resource 2 – notes on ‘In the Fall’ has been developed to support the teaching of this prescribed story. ‘In the Fall’ includes potentially confronting content, including representations of animal suffering, family hardship and emotional distress. It is important that these issues are explored carefully, using a syllabus-aligned approach, with appropriate contextualisation and support for students. For further support, see the Controversial issues in schools policy in the Policy Library.
· Reading the foreword to Island to introduce the world of MacLeod – students read the foreword to Island (pp vii to xiv) and complete Phase 3, activity 3 – engaging with the foreword to Island by John McGahern. Students take turns to share one of the key ideas they have noted in the activity. These ideas could be recorded physically on a whiteboard or digitally through a shared Microsoft Word Online document.
Close reading of MacLeod’s ‘In the Fall’
Recording initial impressions to MacLeod’s ‘In the Fall’ – students return to Phase 3, activity 2 – reading journal to record their initial impressions after reading ‘In the Fall’. Students prepare for a class discussion using the prompts from Section 1 in the PowerPoint Phase 3 – Natural worlds – MacLeod – 12.1. Students are guided through a close reading of ‘In the Fall’. They are given focus questions and aspects of annotation to connect learning to the Literary worlds focus area and elective content. The teacher then guides them through the Spider map to expand the discussion on the links to the Natural worlds elective. Students record their thinking in the table ‘linking elective to “In the Fall”’ in Phase 3, activity 5 – ‘In the Fall’ initial impressions and links to elective.
Consolidating understanding by using the Natural worlds elective – students use the notes in Phase 3, activity 4 – reflecting on the prescribed texts to make links to aspects of the Natural worlds elective description. They use the table ‘linking elective to “In the Fall”’ in Phase 3, activity 5 – ‘In the Fall’ initial impressions and links to elective to consider how relationships with the natural environment can shape notions of self-renewal, identity and purpose.
Connecting and extending understanding through annotation and evaluation – students choose one passage from ‘In the Fall’ and annotate a language choice, its effect and how the relationship between author, text, reader and context shapes meaning. The teacher checks each student’s annotation against the intended understanding, identifies common misconceptions and selects a response to unpack as a model and one to re-model with the class. Students then revise their annotation to demonstrate accurate understanding before progressing. Provide extension through independent selection of quotations and responses that make connections between context, representation and the Natural Worlds elective.
	Success criteria
To demonstrate their learning, students can:
explain how context informs the literary world of ‘In the Fall’
evaluate how author, purpose, form, language, audience and context work together to shape meaning and influence response
analyse the representation of the natural world using ideas from the Natural worlds elective
select and explain significant quotations that reveal key concerns, values or representations.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may need scaffolded support including guided note-taking, structured discussion prompts and modelled examples of contextual analysis.

	EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Responding
Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
	Phase 3, sequence 5 – exploring natural worlds in ‘In the Fall’
Focus area content: students ‘communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values’.
Learning intentions
By the end of this learning sequence, students will:
analyse how point of view and characterisation construct representations of identity and the natural world
evaluate how authorial language choices position readers and shape meaning
apply an analytical process independently to selected textual evidence.
Analysing the construction of ‘In the Fall’
Developing an understanding of representation through a focus on character – using the explicit teaching strategy of gradual release of responsibility, the teacher models engagement with one row in the ‘unpacking the role of character in a text’ table in Phase 3, activity 5 – ‘In the Fall’ initial impressions and links to elective. Use a think-aloud to model understanding of the ‘characterisation lens’ through one example from ‘In the Fall’. The teacher should trace the progression from textual choice to inference about character, to the broader representation being constructed. The class then co-constructs a second example, with students contributing evidence and interpretations as the teacher records the reasoning process.
Consolidating understanding through making textual connections to the elective – students independently complete the ‘unpacking the role of character in a text’ table in Phase 3, activity 5 – ‘In the Fall’ initial impressions and links to elective. Students apply the same process to build their understanding of how characterisation constructs narrative representations of literary worlds. Pair and then share across students if a more gradual release is required.
Recording impressions of characterisation in ‘In the Fall’ – students return to Phase 3, activity 2 – reading journal to record their impressions of characters in ‘In the Fall’.
	Success criteria
To demonstrate their learning, students can:
explain how MacLeod’s construction of perspective and colour symbolism reflects identity
evaluate selected excerpts, identifying how MacLeod’s language choices influence reader interpretation
analyse textual features and language choices
make inferences about characters
progressively apply processes independently to deepen textual interpretation.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
	Phase 3, sequence 6 – preparing for Core formative task 2
Elective content: ‘In their responding and composing, students explore, analyse, experiment with, and critically evaluate their prescribed texts and other appropriate texts. They write creative compositions that use textual forms and language to represent natural worlds.’
By the end of this learning sequence, students will:
analyse how colour imagery, noun groups and perspective shape meaning and emotional response in representations of natural worlds
experiment with textual form and language features to craft a representation of a natural world
evaluate the effectiveness and limitations of stylistic choices in creative writing.
Using analysis as a starting point for creative writing
Reflecting on MacLeod’s use of colour imagery – teacher guides students through Section 2 in the PowerPoint Phase 3 – Natural worlds – MacLeod – 12.1. Teacher models and shares a short ‘I do’ think-aloud as they analyse MacLeod’s use of colour imagery in ‘In the Fall’. Students co-construct annotations in a ‘we do’ moving to independent ‘you do’ annotating after a check for understanding within the gradual release of responsibility. They repeat this learning routine with the provided textual analysis questions and sample answers.
Focus of grammar in context to build skills – students complete Phase 3, activity 6 – noun group and setting audit to examine how MacLeod uses precise noun groups to construct setting. This will support their creative composition for Phase 3, sequence 7 – Core formative task 2 – creative composition.
Experimenting with creative compositions to express complex ideas (Integrated Phase 5) – students draw on their understanding of ‘In the Fall’ to complete quick writes featured in Section 3 of the PowerPoint Phase 3 – Natural worlds – MacLeod – 12.1. They complete Phase 3, activity 7 – experimenting with colour in vignettes, exploring how an encounter with the natural world might prompt a shift in identity or sense of purpose.
Checking for understanding through evaluating stylistic features – students complete an exit ticket by finishing the following sentence in their English book: ‘Colour symbolism is an effective stylistic feature because … but it does not replace … ’ Teacher calls on students to share their sentence cold-calling other students to agree, disagree or extend the interpretation and justify their reasoning. The teacher uses the responses to clarify misconceptions or extend discussion before progressing to the next sequence. Continue the process across the class sharing answers and explaining ideas to check for understanding to confirm learning.
	Success criteria
To demonstrate their learning, students can:
identify and describe how colour is used to create meaning and evoke emotion in narratives
compose a short creative text that deliberately manipulates perspective and colour to represent a natural world.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: extension opportunities encourage students to experiment with more complex perspectives, symbolic use of colour and sustained creative composition.

	Teacher note: the outcomes for Core formative task 2 – creative composition are outlined in the core formative tasks booklet.
	Phase 3, sequence 7 – Core formative task 2 – creative composition (Integrated Phases 5 and 6)
Focus area content: ‘in their study of literary worlds, students experiment with critical and creative compositions. They communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values.’
Elective content: students ‘write creative compositions that use textual forms and language to represent natural worlds.’
Learning intentions
By the end of this learning sequence, students will:
craft a coherent creative composition that constructs a natural literary world for an intended purpose and audience
experiment with textual form, language features and a sustained central metaphor to shape meaning and representation.
Completing Core formative task 2
Teacher note: students will use their creative compositions to engage in a series of activities in Phase 3, sequence 8 – editing workshop 1 (Integrated Phase 5).
Crafting Core formative task 2 – creative composition – students write a 300 to 500-word creative response introducing a literary world to their reader, focusing on using a central metaphor to drive their representation. Students use the steps outlined in Core formative task 2 – creative composition to complete the task.
	Success criteria
To demonstrate their learning, students can:
compose a 300 to 500-word composition that establishes a literary world
use a sustained central metaphor to express ideas, emotions and values.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
Responding
Use sophisticated and controlled language with clarity to express informed perspectives
	Phase 3, sequence 8 – editing workshop 1 (Integrated Phases 5 and 6)
Elective content: ‘In their responding and composing, students explore, analyse, experiment with, and critically evaluate their prescribed texts and other appropriate texts.’
Learning intentions
By the end of this learning sequence, students will:
analyse how choices in characterisation, setting, form and syntax influence the crafting of literary worlds and its effect on readers
apply developmental editing strategies to refine coherence, precision and authorial voice
evaluate the impact of revisions against the intended purpose of a composition.
Using developmental editing strategies to improve creative writing 
Teacher note: developmental editing and structural editing have similar features. In this sequence, the term ‘developmental editing’ is used to emphasise that editing can occur during the construction of writing, not only after a draft is completed. Phase 3, resource 3 – editing workshop 1 model response supports teachers to guide students through this process.
Characterisation as a lens for editing creative writing responses – using the explicit teaching strategy of gradual release of responsibility, the teacher reviews characterisation in ‘In the Fall’. Model a think-aloud explaining how each detail contributes to the representation of a key idea. The class then jointly reviews a second example and suggests a link between characterisation and representation before students independently select and re-read one of their own creative writing vignettes. Students highlight mentions of character, copying those into the Phase 3, activity 8 – character and setting editing workshop examples of characterisation table. They follow the prompts to complete the activity.
Repeating the editing process to refine creative writing – students return to their selected vignette to repeat the editing process, focusing on the creative writing conventions of setting.
Experimenting with form and syntax to refine setting – students complete Phase 3, activity 9 – sentence rhythm and setting to revise one setting paragraph, experimenting with sentence length and fragments to create a specific effect before completing a final grammar check.
Engaging with editing to define personal voice – students use Phase 3, resource 4 – support for opening and closing lines editing workshop to revise the opening and closing lines of their draft creative writing in Phase 3, activity 10 – opening and closing lines editing workshop. Students then complete Phase 3, activity 11 – editing reflection to consider how editing has supported the development of purpose, cohesion and precise language in their writing.
	Success criteria
To demonstrate their learning, students can:
engage readers by making deliberate editing choices
use insights from editing to improve their literary constructions
employ complex symbolism with purpose to create their own literary world.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students could extend this activity to include complex extended language features, such as motif. An example is provided in Phase 3, resource 3 – editing workshop 1 model response.


[bookmark: _Toc152167463][bookmark: _Toc148105389][bookmark: _Toc150181683][bookmark: _Toc150259389][bookmark: _Toc151447421][bookmark: _Toc151632401]

[bookmark: _Toc239762810]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students extend their conceptual understanding of their prescribed texts. Students investigate how and why authors build literary worlds to show the intersection of culture and nature. Additionally, students further develop their understanding of the social, historical and personal values represented in and through texts, and how they shape meaning and influence responses. In doing so, students demonstrate their understanding of the ways authors are influenced by context and values and how these shape meaning. In this phase, students are invited to consider natural worlds for their fragility and the role they play in shaping culture, identity and purpose.
In Phase 4, students engage with Sand Talk as a prescribed creative non-fiction text and model of reflective writing. Phase 4, resource 1 – background reading – Tyson Yunkaporta supports teacher knowledge. The PowerPoint Phase 4 – Natural Worlds – Yunkaporta – 12.1 supports selected explicit teaching in sequences 2 to 4. It does not replace a close and critical engagement with the text. Teachers should be aware that discussion of Aboriginal and Torres Strait Islander storytelling, authority and representation may require explicit teaching and culturally responsive discussion practices. Teachers should consult ‘Promoting culturally inclusive and responsive classrooms’ and ‘Content that may be distressing’ for support and guidance when facilitating discussion around colonisation, cultural ownership, sovereignty and representation.
Phase 5 activities are integrated throughout Phase 4 so students can apply their analysis of Sand Talk in critical, creative and reflective compositions. Students may return to Phase 3, activity 4 – reflecting on the prescribed texts to complete the Sand Talk journal entries.


Department advice: staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on the webpage AI guidelines – enabled tools and acceptable use.
Expected duration: this phase should take approximately 6 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Phase 4
What is the relationship between knowledge, memory, stories and nature?
How can the study of quality texts help shape our understanding of literary worlds?
How can an evaluation of creative non-fiction foster experimentation with creative and reflective voice?
Phase 5
How can experimentation with textual form and stylistic features shape meaning?
How can the construction of literary worlds express complex ideas and emotions, motivations, attitudes, experiences and values?
How can an evaluation of the impact of a literary world build an understanding of the relationship between the author, reader and text?
Table 6 – connecting critically and deepening conceptual understanding of the focus area and the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
EE1-12-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
Changing contexts and values, and how they influence the ways meaning is made
	Phase 4, sequence 1 – connecting Natural worlds and Sand Talk
Focus area content: ‘students engage with, interpret and experiment with the complex relationship between texts, authors, readers and contexts. They explore a range of short texts and extracts from larger works that construct literary worlds.’
Learning intentions
By the end of this learning sequence, students will:
analyse how Yunkaporta represents relationships among knowledge, people, place and the natural world
use independent research and precise terminology to interpret how authorial context and cultural perspective shape meaning and value
connect representations in Sand Talk to the Literary worlds focus area and Natural worlds elective.
Teacher note: students should engage with Tyson Yunkaporta’s work as an Aboriginal author’s perspective rather than as representative of all Aboriginal peoples or knowledge systems.
Building the field of the prescribed material
Engaging with context to develop understanding and vocabulary – teacher guides the class through a viewing of Unlocking the Power of Indigenous Knowledge with Tyson Yunkaporta (13:39). Students work through Phase 4, activity 1 – engaging with context questions to explore the key terms and concepts identified in the video. Students use The Cornell Note Taking System to record significant concepts and unfamiliar vocabulary. The teacher may use Phase 4, resource 2 – unpacking literary terminology in a living glossary to provide further support for students as they build the field of understanding.
Researching to build the field – after viewing the video, students choose a research topic from Phase 4, activity 1 – engaging with context questions. They conduct individual research to compose a 2-minute oral or visual presentation. In this presentation, students are encouraged to define the topic and briefly explore its historical, literary, social and cultural implications. Students could take notes during the presentations adding to a collaborative digital document using a Brainstorming scaffold such as a concept map.
Supported reading to connect the prescribed material with the focus area – using the explicit teaching strategy of gradual release of responsibility, the teacher reads Chapter 1 of Sand Talk and models an ‘I do’ think-aloud to make visible how a specific moment in the text connects to a Literary worlds focus area concept. The class then works through a second passage together, identifying the relevant concept and explaining the connection as a ‘we do’. Students independently locate further examples in the chapter and record how each example develops their understanding of Literary worlds in a ‘you do’.
Consolidating learning of key concepts – teacher uses a Rose, Bud, Thorn  to document the positives, opportunities and challenges in connecting the focus area description to Sand Talk.
	Success criteria
To demonstrate their learning, students can:
explain how Indigenous Knowledge systems provide valuable ways of understanding people, place and the environment
contribute to collaborative digital documents to share learning about literary concepts.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: for the extension of some high potential and gifted (HPG) students they could be assigned the chapter on postcolonialism from Cambridge History of Literary Criticism – vol 9, pp. 235 to 248. Engaging with academic and critical reading encourages students to develop their understanding of the implications of postcolonialism.

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
A range of critical perspectives that shape personal responses to complex texts
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 2 – deepening understanding of prescribed material and its relationship with literary movements
Elective content: ‘students consider the relationship between literature and the natural environment. By exploring and evaluating natural worlds that can celebrate nature, the wilderness and our place within it, students consider notions of self-renewal and the pastoral. They encounter a range of local and global authors who build literary worlds to show the intersection of culture and nature.’
Learning intentions
By the end of this learning sequence, students will:
analyse how selected critical perspectives frame representations of culture, nature, identity and power
synthesise a critical perspective with textual evidence from Sand Talk to construct an informed interpretation
communicate a critical evaluation using precise Tier 3 terminology.
Engaging with prescribed material to deepen conceptual understanding
Building on understanding to engage critically with key concepts – using the explicit teaching strategy of connecting learning, the teacher revisits students’ prior learning about postcolonialism by identifying key concepts from the previous lesson. The teacher models how this postcolonialism connects to an idea expressed by Yunkaporta in Chapter 1 of Sand Talk. Draw attention to similarities, tensions and extensions between Indigenous and western knowledge perspectives.
Effective questioning to deepen conceptual engagement – using effective questioning, the teacher then leads students to read further quotations from postcolonial theorists in the Discussion prompts slides in Section 1 of the PowerPoint Phase 4 – Natural worlds – Yunkaporta – 12.1. Using planned recall, hinge, deepening and connection questions helps support students and guide discussion. They explain connections to Yunkaporta’s ideas using evidence from both sources in their English book. As they make these connections, students may identify one idea that reframes the natural environment of a literary world as a source of self-renewal or identity.
Composing critical paragraphs to consolidate understanding – using Phase 4, activity 2 – postcolonialism and Sand Talk students use notes from the previous activity to compose a critical reflection on the core concepts of postcolonialism. They hypothesise connections to Sand Talk responding to the prompt: ‘Discuss how one or more of the quotations examined reflects the concept of postcolonialism and relates to the ideas of Tyson Yunkaporta and Sand Talk.’ They should include quotations from Chapter 1 of Sand Talk to reflect their growing understanding.
	Success criteria
To demonstrate their learning, students can:
accurately use Tier 3 vocabulary in spoken and written responses
participate in a discussion that connects literary ideas and theories to their experiences of the natural world.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
The aesthetic qualities of language and the ways they shape meaning and communicate values
	Phase 4, sequence 3 – engaging with the critical to explore the personal (Integrated Phase 6)
Elective content: students ‘encounter a range of local and global authors who build literary worlds to show the intersection of culture and nature.’
Learning intentions
By the end of this learning sequence, students will:
analyse how literary theory, genre and aesthetic choices shape the construction and value of literary worlds
synthesise critical and personal interpretations through visual and written representation
evaluate how contexts influence responses to and the value assigned to Sand Talk.
Exploring connections and reflecting in visual representation
Examining the relationship between pictorial and written symbolism – students re-read their critical paragraph from the previous sequence. They select key words from the paragraph and choose a colour or shape that reflects their understanding of that word. They repeat this process creating a visual representation and adding connections to Yunkaporta’s Sand Talk. They can use the margins of the page to make brief annotations about their choices.
Representing collective thinking through collaboration – students display their image in a gallery walk, taking turns to share with their peers how their design represents their selected key words. Through discussion and reflection, the class develops a shared understanding of the concepts outlined by the collectively selected key words.
Thinking critically about the prescribed text and the elective
Engaging with prescribed material to connect with the focus area – teacher supports students to investigate the construction of the reflective writing genre in the prescribed text Sand Talk, using the excerpts outlined in Section 2 of the PowerPoint Phase 4 – Natural worlds – Yunkaporta – 12.1. Teacher models the first annotation before students jointly construct the second annotation and then independently annotate the final extract, gradually releasing responsibility to the individual student. Teachers use student annotations as evidence of learning to determine whether further modelling, guided practice or extension is required.
Connecting understanding through scaffolded thinking – teacher facilitates a structured class discussion in which students respond to the questions in Phase 4, activity 3 – linking Literary worlds to Natural worlds. Students complete the column ‘Personal response’ in the table, with the teacher recording responses to ‘Notes from class discussion’ in a central place in the classroom. They then complete the sentence stem: ‘A natural world can renew the self when …’ to connect an idea from Sand Talk with their developing understanding of identity and purpose.
	Success criteria
To demonstrate their learning, students can:
represent complex ideas in chosen form
explain how literary theory and genre help shape the world of Sand Talk and the reasons that world is valued in different contexts.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may wish to be extended and allowing them to nominate another paragraph in ‘Lines in the Sand’ to complete their own annotations will provide an opportunity to develop the skills of critical analysis.

	EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Responding
Use sophisticated and controlled language with clarity to express informed perspectives
Craft texts that reflect on stylistic and language choices to represent the complex relationship between texts, authors, readers and contexts
Note: bold outcome content is not addressed in this sequence.
	Phase 4, sequence 4 – preparing for Core formative task 3 – critical reflective composition (Integrated Phase 6)
Elective content: ‘In their responding and composing, students explore, analyse, experiment with, and critically evaluate their prescribed texts and other appropriate texts.’
Learning intentions
By the end of this learning sequence, students will:
distinguish between and evaluate the conventions and purposes of personal and critical reflection
analyse how textual form and language choices in Sand Talk construct meaning and position readers
craft and refine critical reflective writing using textual evidence, precise metalanguage and feedback.
Teacher note: students will need an example of reflective writing to complete the following activities. In this sequence, students are building on their personal reflective writing to compose a piece of critical reflective writing that focuses on the skills of reflective writing but focus on the work of Tyson Yunkaporta in Sand Talk.
Connecting learning to set learning goals
Exploring concepts of writing form to produce writing appropriate to context – teacher guides students in a discussion of the question: ‘How would you describe the difference between personal reflection and critical reflection?’ Students perform a Think-Pair-Share and then report one key idea to the class. Students consolidate their understanding of the question in a 10-minute quick write in their English book.
Drawing on prior learning to set goals – students reflect on prior learning by using a reflection composed in Year 11, such as Reading to write: Transition to English Advanced – 11.1, Assessment – 11.1 and Resources – 11.1. Students use Phase 4, activity 4 – evaluating writing to plan for improvement as a scaffold to complete an evaluation of their reflective writing skills and set some goals for improvement.
Exploring lateral thinking connections and reflecting
Representing the understanding of the literary world – students use the Lateral Thinking (DeBono) strategy and draw on the passage from the chapter ‘Which way’ (p 275) of Sand Talk to complete Phase 4, activity 5 – identifying reflective language in the text extract. In the activity, students highlight the aspects of language that construct reflection. Students respond to the question: ‘How does Yunkaporta use reflective language to engage his audience in the world of Indigenous Knowledge systems?’ in their English book writing a 200 to 300-word critical reflection.
Refining critical reflection through grammatical metalanguage – students complete Phase 4, activity 6 – grammatical metalanguage in critical reflection to refine their 200 to 300-word response on Sand Talk. Students select one short quotation, identify a specific grammatical choice and use a sentence frame to explain how Yunkaporta constructs meaning and positions the reader.
	Success criteria
To demonstrate their learning, students can:
explain the key features of critical reflective writing
identify strengths and areas for improvement in their own reflective writing
annotate a passage from Sand Talk to identify language choices and aspects of reflection
compose a 200 to 300-word response analysing how Yunkaporta engages his audience through language and form.
Evaluation and registration:
[Record evaluation and registration information]

	Teacher note: the outcomes for Core formative task 3 – critical reflective composition are outlined in the core formative tasks booklet.
	Phase 4, sequence 5 – Core formative task 3 – critical reflective composition (Integrated Phases 5 and 6)
Focus area content: ‘students evaluate a range of texts that construct literary worlds. They deepen their understanding of the ideas and ways of thinking represented in texts and how these are shaped by textual forms and language features.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how form, language and representation of the natural world construct meaning and literary value in Sand Talk
craft and refine a sustained critical and reflective composition that integrates informed interpretation and textual evidence.
Deepening conceptual understanding of the focus areas and the texts through writing
Completing Core formative task 3 – critical reflective composition – students complete Core formative task 3 – critical reflective composition, engaging in reflective ways of thinking and unique ways of representation. Students develop confidence and skill in experimenting with the articulation of their critical thinking and reflective writing processes. Through engaging with the concepts of Indigenous Knowledge systems, the reflection process develops students’ ability to apply literary metalanguage and engage with critical perspectives on literary value and meaning.
	Success criteria
To demonstrate their learning, students can:
develop a clear and sustained argument analysing how the natural world operates as a vehicle for constructing the literary world of Sand Talk
compose a coherent critical reflection that demonstrates depth of insight, control of language and responsiveness to feedback.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Responding
Use sophisticated and controlled language with clarity to express informed perspectives
	Phase 4, sequence 6 – editing workshop 2 (Integrated Phase 6)
Focus area content: ‘In their study of literary worlds, students experiment with critical and creative compositions.’
Learning intentions
By the end of this learning sequence, students will:
distinguish between and apply line-editing and proofreading strategies for different purposes
analyse how grammatical and stylistic choices influence clarity, cohesion and authorial voice
evaluate and refine a critical reflective composition using relevant criteria.
Teacher note: learning and activities in this sequence build on Phase 3, sequence 8 – editing workshop 1. You may wish to use Phase 4, resource 3 – line editing of a student sample to demonstrate an example of how to guide students through the process of line editing their own writing. This editing resource may be adapted to use as a scaffold for students to follow.
Line editing as a strategy to improve reflective writing quality
Exploring the types of editing and their impacts – students watch the video How to Line Edit (25:57) (from 0:00–2:02). The class collectively brainstorms what the different types of editing are and the conventions of line editing that are applicable to reflective writing.
Using marking as a tool to check for understanding – students use the marking rubric to assess their critical reflective writing in Phase 4, activity 7 – self-marking Core formative task 3 – critical reflective composition. Through the application of the rubric to their own writing, students actively engage and seek opportunities for feedback. The teacher has an opportunity to compare self-assessment with student work to check for understanding.
Conducting a line edit on a piece of reflective writing to experiment with language – students draw on their brainstorm to complete Phase 4, activity 8 – line editing workshop 2 to reflect on purpose and choice in their reflective writing in the revision of each sentence. Students should be encouraged to practise and apply the strategies explored in their preparation for the formal assessment in Phase 6.
Building an editing checklist for writing evaluation – students complete Phase 4, activity 9 – editing checklist for creative and reflective writing. Students construct an individual editing checklist that includes grammar categories such as verb precision, noun groups alongside textual features such as modality, sentence rhythm, cohesion and personal voice. Teachers may wish to refer to Phase 4, resource 4 – additional student support for writing evaluation for further information on teaching resources.
	Success criteria
To demonstrate their learning, students can:
perform a line edit on a piece of reflective writing
adapt a marking rubric to use as an editing tool
create and complete a context-specific proofreading checklist.
Evaluation and registration:
[Record evaluation and registration information]




[bookmark: _Toc239762811]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc239762812]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students explore and experiment with the core texts. They use the core texts as a source of inspiration for their own compositions as they experiment with specific stylistic and language features that they have analysed in those texts. Phase 5 activities are integrated throughout Phases 3 and 4 to provide students the opportunity to experiment with the language codes and conventions in their own compositions. Time in this phase is also dedicated to developing the pieces of writing from the first 3 core formative tasks. Students refine and edit their work during this phase as they draw on a range of editing strategies and feedback previously provided to improve their work.
Phase 5 activities have generally been integrated throughout Phases 3 and 4 in this program as students respond critically and creatively to the core texts. Teaching and learning activities that encompass Phase 5 have been identified in the relevant sequences. Students should be given adequate class time to develop ideas, and practise composing and refining their work based on self, peer and teacher feedback.
Expected duration: strategies from within this phase are used concurrently in Phase 3 and Phase 4. Students should be given adequate class time to develop ideas, and practise composing and refining their work based on feedback.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can experimentation with textual form and stylistic features shape meaning?
How can the construction of literary worlds express complex ideas and emotions, motivations, attitudes, experiences and values?
[bookmark: _Toc145666056][bookmark: _Toc152167464]How can an evaluation of the impact of a literary world build an understanding of the relationship between the author, reader and text?

[bookmark: _Toc239762813][bookmark: _Hlk196987269]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students are supported to complete the formal assessment. The structure enables students to deliver responses that best represent their understanding of the focus area Literary worlds. In this phase, students are supported to complete the formal assessment task, a sound media presentation. In this task, students will construct their own literary world, recording a reading of their creative response, including a personal reflection on their research and writing process.
A series of activities supporting students to critically analyse and interpret how content, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes are structured into the teaching and learning program at intervals. These core formative tasks are designed to encourage student understanding of, engagement with and ownership of the responses they compose during the assessment design process. The following strategies are designed to support both the experimentation within formative tasks and the preparation for the formal summative task. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to suit the specific class context.
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria or using samples to improve their response.
Expected duration: this phase should take approximately 3 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can marking guidelines and sample assessment task responses be used as a support for student learning?
How can phases of learning be connected to help refine and improve creative and reflective compositions?
Table 7 – preparing the assessment
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Responding
Craft extended texts in a variety of modes and mediums to communicate an understanding of evolving literary conventions and genres
	Phase 6, sequence 1 – preparing for the formal assessment task submission
Focus area content: students ‘communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values. These compositions may be realised in various forms, modes and mediums.’
Learning intentions
By the end of this learning sequence, students will:
refine creative and reflective compositions to communicate a literary world with clarity, coherence and control
adapt oral and audio delivery choices to shape meaning for an intended audience and purpose
use feedback, marking criteria and the student-facing rubric to evaluate and improve the final submission.
Reviewing the task to orient learning
Refamiliarisation with the task – teacher presents Section 1 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1 to ask the students to recap the task in one sentence and review audio as a form to check for understanding. They then guide students through the recording information.
Applying editing skills to prepare for the formal assessment task submission
Exploring student sample responses to guide peer feedback – teacher chunks and sequences learning to allow students to engage in targeted listening of the audio sample What a Good One Looks Like (WAGOLL) in Section 2 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1. This includes suggested codes to annotate the audio sample.
Rehearsal of composition delivery for feedback from peers – in groups, 2 to 3 students read their creative responses aloud. Using Part A of Phase 6, activity 1 – peer feedback template, peers provide specific feedback against the criteria for cohesion, logic, clarity and delivery. Each student records one strength, one actionable improvement and the revision they will make. Students who prefer to rehearse independently may make a draft recording, listen back and complete the same feedback template.
Engaging with student-facing assessment supports to finalise submission – using Part B of Phase 6, activity 1 – peer feedback template, students identify the areas of the student-facing rubric that they want to focus on. They consider the strengths and areas for improvement of their composition using the guidance of the student-facing rubric in Assessment – 12.1 and Section 2 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1.
Class discussion reflecting on the editing process – as a connection to prior learning, teacher conducts a short class discussion reflecting on the editing process and ensuring students have a manageable plan for the application of feedback before the final submission. The teacher may wish to use Section 3 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1 for reminders about recording and submission.
	Success criteria
To demonstrate their learning, students can:
apply feedback given in the editing process to refine structural, stylistic and language choices to improve their literary world
identify areas for improvement using the WAGOLL, marking criteria and student-facing rubric to strengthen the composition.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Responding
Use sophisticated and controlled language with clarity to express informed perspectives
	Phase 6, sequence 2 – using exemplars to refine assessment compositions
Focus area content: students ‘communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values. These compositions may be realised in various forms, modes and mediums.’
Learning intentions
By the end of this learning sequence, students will:
analyse and evaluate how choices in structure, language, reflection and performance contribute to the effectiveness of an exemplar
transfer insights from an exemplar and previous formative work to refine an original creative and reflective composition.
Engaging with a model response to identify effective composition choices
Teacher note: the activities in this sequence can be moved to Phase 3, sequence 1 – introducing the assessment task to support the unpacking of the expectations of the assessment task. Use your professional judgement and knowledge of your class to determine where it is best placed.
Returning to a WAGOLL to support assessment preparation – as a class, students read and listen to Phase 6, resource 1 – what a good one looks like. The teacher guides students to identify how the response constructs a literary world and its links to the Literary world focus area.
Annotating the exemplar to support independent reflection – students complete Phase 6, activity 2 – responding to an exemplar to identify key strengths in the creative response and critical reflection. Students annotate how the exemplar links creative choices to the Literary worlds focus area, audience effect and the student’s writing process.
Applying exemplar takeaways to student compositions – students select one strength from the creative response and one strength from the critical reflection that could be applied to their own work. They briefly note how these choices could improve the clarity, cohesion and sophistication of their final composition. The teacher may select from a range of student supports provided in Section 2 of the PowerPoint Phase 6 – literary worlds audio recording assessment support – 12.1 to revisit before submission.
Identifying areas for refinement in the exemplar and their own work – students consider aspects of the exemplar that could still be refined, such as pacing, clarity and evaluation of specific language choices. They then compare these areas to their own draft to identify one manageable improvement before submission.
	Success criteria:
To demonstrate their learning, students can:
apply insights from the exemplar and core formative tasks to refine their own creative and reflective composition
submit core formative tasks as evidence of progress towards the formal assessment task.
Evaluation and registration:
[Record evaluation and registration information]

	EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
Responding
Craft extended texts in a variety of modes and mediums to communicate an understanding of evolving literary conventions and genres
Note: bold outcome content is not addressed in this sequence.
	Phase 6, sequence 3 – celebration of learning – literary worlds and natural worlds gallery walk
Focus area content: students ‘examine the ways literary worlds can affirm or challenge their own values and their assumptions about, and experiences of, the ways texts make meaning.’
Learning intentions
By the end of this learning sequence, students will:
evaluate how textual form and language choices construct distinct literary worlds and communicate values
synthesise learning about Literary worlds and Natural worlds through curation, annotation and discussion
reflect on how their own and others’ compositions affirm or challenge values and assumptions.
Teacher note: this sequence involves students selecting, annotating and displaying a written or drawn composition. Students may also select more than one composition to contribute to the Gallery walk. To complete this activity, students will need access to sticky notes, thumb tacks and string.
Curating evidence of learning to reflect engagement with the focus area and elective content
Reviewing compositions to engage with collaborative reflection – students review Core formative tasks 1 to 3 and select the work that best demonstrates how literary worlds can challenge values and assumptions. The teacher samples students’ selections and explanations to identify secure conceptual understanding and any ideas requiring clarification before a gallery walk.
Annotation of work sample illustrating connections to focus area and elective content – using sticky notes, students annotate their worked example to illustrate links between their compositions and the focus area, elective content and the concepts of representation, authority and context.
Revisiting the focus area to create a graphic learning map – teacher selects and displays 10 of the most significant or challenging key words from the focus area and elective content to create the space for the Gallery walk. Students position their annotated composition(s) near the word that best aligns with that composition.
Gallery walk to make connections between key concepts – reading the work of peers, students add physical connections between the texts and key words using string and thumb tacks, or erasable markers. This process, repeated by all the students in the class, should result in the compositions being part of a ‘web’ that is a visual representation and reflection of the interconnectivity of their written compositions and the key concepts studied.
Effective questioning to check for understanding – to conclude the gallery walk and web construction, the teacher engages in effective questions that check the students’ understanding of the core concepts of the Literary worlds focus area and Natural worlds elective content. They could draw from the following or adjust them for their own school context:
What is one new connection between key concepts that you discovered today?
How does the visual web help you understand the relationship between these texts and concepts?
Can you explain one example of a connection made by you or a peer and why it matters?
	Success criteria
To demonstrate their learning, students can:
curate a selection of work that reflects engagement with the focus area and elective
communicate how text conventions and form create distinct literary worlds.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc145666059][bookmark: _Toc151564446][bookmark: _Toc239762814]Program evaluation
Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Selecting and sequencing advice. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the Stage 6 – English teaching and learning unit evaluation tool as part of the evaluation process.


[bookmark: _Toc239762815]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc239762816]Support and alignment
[bookmark: _Hlk214276422][bookmark: _Hlk206156319]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.6.2, 2.4.2, 2.5.2, 3.1.2, 3.2.2, 3.3.2. 3.4.2, 5.1.2, 5.5.2.
[bookmark: _Hlk214276468][bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, High Potential and Gifted Education advisers, Inclusion and Wellbeing advisers, Aboriginal Education advisers, teachers and head teachers from across NSW.
[bookmark: _Hlk214276557]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 4 August 2026
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