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[bookmark: _Toc239763053]About this resource
This core texts booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver teaching and learning programs and assessment that align with the English Extension 11–12 Syllabus (2024) (NESA 2024). More information is available via How to use the English 11–12 core texts.
[bookmark: _Toc235784647][bookmark: _Toc239763054]Purpose of this resource
This core texts booklet is not a standalone resource and aligns with the following support materials for the program ‘Introduction to Literary worlds’:
Assessment resources: Assessment – 12.1; Student assessment samples – 12.1; Core formative tasks – 12.1; Part B – critical reflection – 12.1
Programming resources: Program – 12.1
Resource and activities support in Word: Resources and activities – 12.1
Resources and activities in PowerPoint: Phase 1 – introduction to Literary worlds – 12.1; Phase 2 – from theory to creative practice – 12.1; Phase 3 – Natural worlds – MacLeod – 12.1; Phase 4 – Natural worlds – Yunkaporta – 12.1; Phase 6 – Literary worlds audio recording and assessment support – 12.1
Scope and sequence: English Extension 1 Year 11–12
Assessment schedule: English Extension 1 Year 11–12.
[bookmark: _Toc148432930][bookmark: _Toc148433228]All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc239763055]Target audience
This core texts booklet is created as a teacher resource. It provides the short texts and excerpts that are explored in ‘Literary worlds’ – Year 12 and information about the prescribed texts for the elective Natural Worlds. The core texts provided support key phases of learning in the program. They do not replace the exploration of the prescribed texts. Prescribed texts must be taught in their entirety.
[bookmark: _Toc148432931][bookmark: _Toc148433229][bookmark: _Toc239763056]When and how to use
The core texts provided can be used as a basis for the teacher’s own programming and assessment processes. They have been selected to support teachers as they address the Stage 6 English Extension 1 text requirements in the English Extension 11–12 Syllabus (2024) (NESA 2024). More information is available via How to use the English 11–12 core texts.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the core texts to students.
[bookmark: _Toc177734515][bookmark: _Toc189750537][bookmark: _Toc239763057]Opportunities for collaboration
How to use the English 11–12 core texts provides an outline of some of the ways the texts can be used with colleagues.
[bookmark: _Toc180147746]

[bookmark: _Toc239763058]Core texts and text requirements
A succinct overview of the texts required for the teaching and learning program is provided in the table below. This brief overview provides the name and details of each text, the syllabus requirement being addressed and points of note.
Teacher note: the Literary worlds focus area states that students ‘explore a range of short texts and extracts from larger works that construct literary worlds’ (NESA 2024a). The texts suggested in the table below can be used to help students explore the complexities of literary worlds. Students are also required to study 3 texts from the prescribed list and one related text for the elective.
Table 1 – core texts and their alignment to the text requirements
	Text
	Text requirement
	Annotation and overview

	Brontë E (1847) Wuthering Heights, The Project Gutenberg website, accessed 28 July 2026. This work is in the public domain.
	This prose fiction extract from an extended literary novel contains sophisticated language, layered narrative voice and evaluative language. It uses complex syntax, irony and tonal control to position readers to judge both the narrator and the solitary neighbour. Meaning is shaped through implied attitudes, imagery and a sustained authorial craft in the depiction of place and character.
This prose fiction extract contains a range of markers which align to the highly complex level of the Text Complexity scale as per the National Literacy Learning Progression (NLLP) (V9). It provides students opportunities to engage with a text that has multi-clause sentences with less common constructs and vocabulary that requires use of tools such as glossaries.
The text helps meet the textual experiences students should have across Stage 6 English Extension 1, as they engage with quality literature from a past context and explore how an author constructs a distinctive literary world through textual form and language features. It creates strong opportunities for independent inquiry into genre conventions, narrative framing and the relationship between reader, narrator and setting.
EE1-12-01 requires students to evaluate the relationship between author, purpose, form, language, audience and context.
	This extract establishes a literary world through a deliberately crafted partial first-person narrator whose self-image is undercut by his own language. Brontë’s world-building relies on observational detail, adjectives and a symbolic setting. The harsh environmental climate of the text mirrors the emotional hostility and isolation in the text’s social world. The writing blends social commentary with Gothic unease, inviting the reader to question who holds authority in the narrative and how perspective shapes meaning.
Students can explore how structural choices create mystery and position the audience to read the environment and characters as psychologically important and morally significant.
Students must infer values and perspective through nuanced observation of narration and dense descriptive detail.
Brontë uses weather, landscape and the architecture of the house to give environmental density. The setting becomes a natural world that shapes human behaviours and relationships. Students can track how the moors function as both a real ecosystem and a symbolic force.

	MacLeod A (2002) ‘In the Fall’ in Island, Vintage, New York.
Extended print from Alistair MacLeod, Island (prose fiction): ‘The Boat’, ‘In the Fall’, ‘The Lost Salt Gift of Blood’, ‘The Road to Rankin’s Point’, ‘Winter Dog’, ‘The Tuning of Perfection’, ‘Clearances’ in Prescriptions 2027–2030.
	This short prose narrative employs rich symbolism, moralised storytelling and a delayed revelation technique to construct a haunting literary world characterised by secrecy, power dynamics and moral transgression. The text draws upon familiar character archetypes, recurring motifs and vivid imagery to build sustained suspense throughout the narrative. It communicates key cultural values related to obedience, experiences of authority and fear, inviting readers to critically engage with the underlying moral framework. The stylised narration challenges students to infer implied attitudes and evaluate how the moral positioning of the text shapes reader response.
This short prose narrative contains a range of markers which align to the highly complex level of the Text Complexity scale as per the NLLP (V9). It provides students opportunities to engage with a text with symbolism and several layers of inferred meaning conveyed through highly sophisticated literary devices.
‘In the Fall’ is a short prose narrative from the selected suite that helps meet the Text requirements for the English Extension 11–12 Syllabus, as students are required to engage with choices in textual form, language and their influence on the crafting of texts.
EE1-12-06 requires students to analyse choices in textual form and language, and their influence on the crafting of texts.
	‘In the Fall’ constructs a literary world where the natural environment becomes a symbolic and emotional landscape. The narrative employs recurring motifs such as decay, seasons and falling leaves to evoke themes of loss, transformation and inevitability. Its layered simplicity invites sophisticated reflection on power, secrecy and moral ambiguity. The text explores how symbolism condenses meaning, how narrative tension is sustained through delayed revelation and how moral complexity challenges readers’ assumptions. Moreover, it encourages consideration of how later interpretations might reinterpret or complicate the text’s original ethical framework.
A familiarity with Controversial issues in schools will be useful as issues of domestic violence are apparent. Teachers should ensure this text is suitable for their school’s specific context before using in the classroom.

	Perrault C (1697) ‘The Story of Blue-Beard’ in Stories of Past Times, Claude Barbin. Adapted from The Story of Blue-Beard, The Project Gutenberg website, accessed 17 June 2026. The version in this booklet has been adapted to make it shorter and to remove some of the gory language. This work is in the public domain.
	This short prose narrative uses symbolism, moralised storytelling and delayed revelation to shape a disturbing literary world of secrecy, power and transgressions. It relies on character archetypes, motifs and imagery to create suspense. The text communicates cultural values of obedience and the experiences of authority and fear through dense language. It also uses stylised narration, requiring students to infer implied attitudes and evaluate how the moral framing positions the reader.
This short prose narrative contains a range of markers which align to the highly complex level of the Text Complexity scale as per the NLLP (V9). It provides students opportunities to engage with a text that contains ideas with several levels of inferred meaning and complex issues or themes.
The text helps meet the textual experiences English Extension 1 candidates should have across Year 11 and 12, as students study quality literature from the past and examine how literary worlds are constructed through genre conventions. It supports independent investigation by students to track how ‘The Story of Blue-Beard’ has been reimagined in later Gothic, horror and feminist retellings.
EE1-12-03 requires students to analyse how texts are valued in a range of contexts and cultures for different purposes and audiences.
	Perrault’s tale constructs a literary world where domestic space is a moral and psychological landscape. The narrative uses keys, locked doors and blood as recurring symbols of knowledge, danger and control. Its simplicity is deceptive as it invites sophisticated debate about values, in particular around female curiosity and male violence.
The text explores how genre compresses meaning, how textual authority can be asserted through moral commentary and how later texts may challenge or invert the original value system.
A familiarity with Controversial issues in schools will be useful as issues of domestic violence are apparent. Teachers should ensure this text is suitable for their school’s specific context before using in the classroom.

	Bakhtin M (1981) ‘Forms of time and of the chronotope in the novel’ in The Dialogic Imagination: Four Essays, University of Texas Press, Austin.
	This series of extracts from a critical theoretical text employ conceptual analysis, historicised literary critique and nuanced argumentation to explore the narrative structuring of time and space, chronotopes, within the novel form. They draw on a wide range of intertextual prototypes to demonstrate how configurations of time and space function as organising principles in narrative literature. Bakhtin’s focus on the dialogic interplay between temporal and spatial forms underpins the text’s exploration of the novel’s capacity to render complex social realities, historical processes and human experiences. 
This series of extracts from a critical theoretical text contain a range of markers which align to the highly complex level of the Text Complexity scale as per the NLLP (V9). It provides students opportunities to engage with a text that contains dense academic language and abstract and complex concepts.
This text is suited to advanced English Extension 1 candidates supporting study of critical theory and literary analysis. It encourages independent investigation into the evolution of form and genre conventions through rigorous engagement with foundational literary theory.
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts.
	The excerpts from Bakhtin’s essay explore a literary framework where time and space function as dynamic, interrelated forces shaping meaning. The aguments use the concept of the chronotope as a recurring analytical tool to reveal how different novelistic forms organise experience and social reality. Its theoretical density invites complex discussion about how literature mediates history, culture and human action. The work explores how conventions of genre embed temporal and spatial logics, how narrative authority emerges through dialogic interaction and how subsequent literary forms engage with or transform these fundamental structures.

	Tempest K (2016) ‘Picture A Vacuum’ [song], Let Them Eat Chaos, Lex Records.
Tempest K (29 July 2018) ‘Picture A Vacuum’ [video] Kae Tempest, YouTube, accessed 27 February 2026.
	This contemporary, spoken-word poem uses a direct, conversational voice and rhythmic phrasing. It uses vivid, everyday imagery to build a literary world grounded in modern urban experience. Meaning is inferred through repetition, imperative phrasing compressed metaphor and subversion of form. The tone shifts between observation and critique. Its syntax supports layered meaning and strong audience engagement.
This contemporary, spoken-word poem contains a range of markers which align to the highly complex level of the Text Complexity scale as per the NLLP (V9). It provides students opportunities to engage with a text with several levels of inferred meaning conveyed through highly sophisticated literary devices.
The text helps meet the textual experiences English Extension 1 candidates should have across Year 11 and 12, as students study ‘contemporary texts with a range of cultural and social perspectives’ (NESA 2024b).
EE1-12-06 requires students to analyse choices in textual form and language, and their influence on the crafting of texts.
	Tempest builds a literary world out of ordinary spaces and compressed moments, using the immediacy of modern life to feel both intimate and unsettling. The vacuum operates as a central metaphor for emptiness, routine, consumer culture and emotional withdrawal.
This text is valuable for exploring how contemporary writers construct setting through fragmentation, voice and rhythm.

	Yunkaporta T (2019) Sand Talk, Text Publishing, Melbourne, Australia.
HSC English annotations of selected texts. English Extension Prescriptions 2027–2030 Elective 4: Natural worlds.
	This contemporary non-fiction text draws on complex Aboriginal perspectives to understand global systems. Conversational in tone, meaning is enhanced through complex figurative language and inclusion of words from Aboriginal languages and Aboriginal English. Throughout the text cultural understanding is shared and meaning refined through interlocking visual language with storytelling. The tone shifts between exploratory to critical and technical, to engage audiences in adopting new perspectives.
This contemporary, non-fiction text contains a range of markers which align to the highly complex level of the Text Complexity scale as per the NLLP (V9). It provides students opportunities to engage with a text with complex visual features, including an ensemble of print and image.
The text helps meet the textual experiences English Extension 1 candidates should have across Year 11 and 12, as students study literature authored by Aboriginal composers which supports the development of the ‘understanding of the diversity of Aboriginal and Torres Strait Islander Peoples and the interconnections of Country/Place, Culture and Community’ (NESA 2024b).
EE1-12-01 requires students to evaluate the relationship between author, purpose, form, language, audience and context.
	Yunkaporta explores language, history, culture and Indigenous Knowledge systems in an extended discussion with the audience. Central to the conversation is the use of visual language and cultural symbology to inform the exploration of perspectives.
This text is a valuable exploration of Indigenous Knowledge systems from an Aboriginal author.


English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc148432933][bookmark: _Toc148433231][bookmark: _Toc239763059]Core texts
The following texts are included in the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Term 1.
[bookmark: _Toc239763060][bookmark: _Toc148432936][bookmark: _Toc148433234]Core text 1 – extract from Wuthering Heights by Emily Brontë
[bookmark: _Toc148432937][bookmark: _Toc148433235]Teacher note: this text is used in Phase 1 of the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Term 1. The following is the opening of Wuthering Heights.
1801—I have just returned from a visit to my landlord—the solitary neighbour that I shall be troubled with. This is certainly a beautiful country! In all England, I do not believe that I could have fixed on a situation so completely removed from the stir of society. A perfect misanthropist’s Heaven—and Mr. Heathcliff and I are such a suitable pair to divide the desolation between us. A capital fellow! He little imagined how my heart warmed towards him when I beheld his black eyes withdraw so suspiciously under their brows, as I rode up, and when his fingers sheltered themselves, with a jealous resolution, still further in his waistcoat, as I announced my name.
“Mr. Heathcliff?” I said.
A nod was the answer.
“Mr. Lockwood, your new tenant, sir. I do myself the honour of calling as soon as possible after my arrival, to express the hope that I have not inconvenienced you by my perseverance in soliciting the occupation of Thrushcross Grange: I heard yesterday you had had some thoughts—”
“Thrushcross Grange is my own, sir,” he interrupted, wincing. “I should not allow any one to inconvenience me, if I could hinder it—walk in!”
The “walk in” was uttered with closed teeth, and expressed the sentiment, “Go to the Deuce!” even the gate over which he leant manifested no sympathising movement to the words; and I think that circumstance determined me to accept the invitation: I felt interested in a man who seemed more exaggeratedly reserved than myself.
When he saw my horse’s breast fairly pushing the barrier, he did put out his hand to unchain it, and then sullenly preceded me up the causeway, calling, as we entered the court,—“Joseph, take Mr. Lockwood’s horse; and bring up some wine.”
“Here we have the whole establishment of domestics, I suppose,” was the reflection suggested by this compound order. “No wonder the grass grows up between the flags, and cattle are the only hedge-cutters.”
Joseph was an elderly, nay, an old man, very old, perhaps, though hale and sinewy. “The Lord help us!” he soliloquised in an undertone of peevish displeasure, while relieving me of my horse: looking, meantime, in my face so sourly that I charitably conjectured he must have need of divine aid to digest his dinner, and his pious ejaculation had no reference to my unexpected advent.
Wuthering Heights is the name of Mr. Heathcliff’s dwelling. “Wuthering” being a significant provincial adjective, descriptive of the atmospheric tumult to which its station is exposed in stormy weather. Pure, bracing ventilation they must have up there at all times, indeed: one may guess the power of the north wind, blowing over the edge, by the excessive slant of a few stunted firs at the end of the house; and by a range of gaunt thorns all stretching their limbs one way, as if craving alms of the sun. Happily, the architect had foresight to build it strong: the narrow windows are deeply set in the wall, and the corners defended with large jutting stones.
Before passing the threshold, I paused to admire a quantity of grotesque carving lavished over the front, and especially about the principal door; above which, among a wilderness of crumbling griffins and shameless little boys, I detected the date “1500,” and the name “Hareton Earnshaw.” I would have made a few comments, and requested a short history of the place from the surly owner; but his attitude at the door appeared to demand my speedy entrance, or complete departure, and I had no desire to aggravate his impatience previous to inspecting the penetralium.


[bookmark: _Toc239763061]Core text 2 – ‘The Story of Blue-Beard’ by Charles Perrault
Teacher note: this text is used in phase 2 of the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Term 1. While this is an original tale from the late 17th century, it contains potentially sensitive material. Please refer to Exploring sensitive topics in English 11–12 on the English 11–12 programs overview webpage before using this text with your students.
This version has been adapted from The Story of Blue-Beard on the Project Gutenburg website. It has been shortened for a 5-minute classroom reading. Some gory language has been removed.
Once there was a man with immense wealth – grand homes in the city and countryside, chests of gold and silver, carriages gilded in gold. But for all his riches, he had a dreadful blue beard that made him look so fearsome, women turned away in fright. He had been married several times, yet no one knew what had happened to his wives.
A noblewoman living nearby had two daughters, both beautiful. Blue Beard asked for one in marriage and left them to decide. Both were hesitant. They found his appearance unsettling – and the rumours about his former wives more unsettling still. To win their trust, Blue Beard invited them, their mother, and some friends to his country estate for a week of celebration. The days were filled with hunts, feasts, games and dances. By the end of the visit, the younger daughter, charmed by the luxury and attention, agreed to marry him.
A month later, Blue Beard told his new bride he was leaving on urgent business that would keep him away for several weeks. ‘Enjoy yourself while I’m gone,’ he said. ‘Invite guests, go to the country if you wish, and use the estate as your own.’ He handed her a set of keys.
‘These open every room – the storehouses, the strongboxes of gold and silver, the cabinets of jewels. But this small key,’ he added, ‘opens the little closet at the end of the long gallery on the ground floor. I forbid you from entering it. Disobey me, and you will answer for it.’ She promised to obey.
No sooner had he left than friends and neighbours poured in, eager to admire the wealth of the house. They marvelled at every room – mirrored walls, tapestries, velvet furnishings. But Blue Beard’s wife, though smiling, grew restless. Curiosity gnawed at her. At last, slipping away unnoticed, she descended the back stairs to the forbidden closet.
Trembling, she unlocked the door. At first, she saw only darkness. Then her eyes adjusted – the floor was slick with blood, and the walls held the suspended bodies of women (these were all the wives whom Blue Beard had married and murdered, one after another). Her heart froze. In shock, she dropped the key, which was stained with blood. She snatched it up and locked the door again, barely able to climb the stairs. In her chamber, she tried to scrub the stain away – with cloth, soap, even sand – but the blood remained. The key was enchanted.
That evening, Blue Beard returned. He said the matter that had called him away was quickly resolved. His wife feigned delight, though she was pale with fear. The next morning, he asked for the keys. She returned them all – save the one. When he noticed the missing key, his voice turned cold. ‘Where is the key to the closet?’ She faltered, saying she had left it upstairs. He ordered her to fetch it. She had no choice but to bring it to him.
As soon as he saw the stain, he understood. ‘So,’ he said, ‘you entered the closet. Now, madam, you shall take your place among the ladies you saw there.’
Falling to her knees, she begged his forgiveness. She wept, pleaded, promised she would never disobey again. But Blue Beard’s heart was harder than stone. ‘You must die,’ he said. ‘And at once.’
‘Give me time to pray,’ she whispered.
‘I give you fifteen minutes – not a second more.’
As soon as he left her, she called her sister. ‘Sister Anne – go to the tower. Look for our brothers. They promised to visit today. If you see them, wave them on.’ Sister Anne climbed the tower and scanned the horizon.
Every few minutes, the wife called out, ‘Sister Anne, do you see anyone coming?’
And Anne would reply, ‘I see nothing but the sun making dust and the grass growing green.’
Meanwhile, Blue Beard roared from below, ‘Come down this instant, or I will come for you!’
‘One minute more!’ she cried. Then again, she whispered to the tower, ‘Sister Anne, do you see anything?’
‘I see a cloud of dust,’ Anne said at last. ‘It might be – no, it’s only a flock of sheep.’
Blue Beard’s voice thundered up the stairs. ‘Time is up!’
But just then, Anne cried, ‘Wait! I see two horsemen – they are riding fast.’
‘Are they, our brothers?’ her sister called.
‘Yes – yes, they are!’
Blue Beard burst into the room, blade in hand. He seized his wife by the hair. ‘You’ve had your prayers. Now prepare to die!’
She turned to him, eyes full of tears, pleading for one more moment.
‘No,’ he growled. ‘Commend your soul to God.’
As he raised his sword, the doors crashed open. Her brothers charged in – one a soldier, the other a musketeer. Blue Beard ran, but they pursued and struck him down before he reached the stairs. He died on the spot.
The poor wife, faint with fear and grief, could barely rise to thank them. But she was safe.
Since Blue Beard had no heirs, she inherited his fortune. She gave a generous dowry to her sister Anne, bought commissions for her brothers, and later married a kind man who helped her forget the terror she had endured
Epimoral:
Provided one has common sense,
And of the world but knows the ways,
This story bears the evidence
Of being one of bygone-days.
No husband now is so terrific,
Impossibilities expecting:
Though jealous, he is still pacific,
Indifference to his wife affecting.
And of his beard, whate’er the hue,
His spouse need fear no such disaster;
Indeed, ‘twould often puzzle you
To say which of the twain is master.

[bookmark: _Toc239763062]Core text 3 – excerpts from ‘Forms of time and of the chronotope in the novel’ by Mikhail Bakhtin
Teacher note: this text is used in Phase 2 of the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Term 1.
Forms of time and of the chronotope in the novel: Notes toward a Historical Poetics (pp. 84–85)
The process of assimilating real historical time and space in literature has a complicated and erratic history, as does the articulation of actual historical persons in such a time and space. Isolated aspects of time and space, however-those available in a given historical stage of human development-have been assimilated, and corresponding generic techniques have been devised for reflecting and artistically processing such appropriated aspects of reality.
We will give the name chronotope (literally, “time space”) to the intrinsic connectedness of temporal and spatial relationships that are artistically expressed in literature. This term [space-time] is employed in mathematics, and was introduced as part of Einstein’s Theory of Relativity. The special meaning it has in relativity theory is not important for our purposes; we are borrowing it for literary criticism almost as a metaphor (almost, but not entirely). What counts for us is the fact that it expresses the inseparability of space and time (time as the fourth dimension of space). We understand the chronotope as a formally constitutive category of literature; we will not deal with the chronotope in other areas of culture.[footnoteRef:2] [2:  In the summer of 1925, the author of these lines attended a lecture by A. A. Uxtomskij on the chronotope in biology in the lecture questions of aesthetics were also touched upon.] 

In the literary artistic chronotope, spatial and temporal indicators are fused into one carefully thought-out, concrete whole. Time, as it were, thickens, takes on flesh, becomes artistically visible; likewise, space becomes charged and responsive to the movements of time, plot and history. This intersection of axes and fusion of indicators characterizes the artistic chronotope.
The chronotope in literature has an intrinsic generic significance. It can even be said that it is precisely the chronotope that defines genre and generic distinctions, for in literature the primary category in the chronotope is time. The chronotope as a formally constitutive category determines to a significant degree the image of man in literature as well. The image of man is always intrinsically chronotopic.[footnoteRef:3] [3:  In his “Transcendental Aesthetics” [one of the main sections of his Critique of Pure Reason) Kant defines space and time as indispensable forms of any cognition, beginning with elementary perceptions and representations. Here we employ the Kantian evaluation of the importance of these forms in the cognitive process, but differ from Kant in taking them not as “transcendental” but as forms of the most immediate reality. We shall attempt to show the role these forms play in the process of concrete artistic cognition (artistic visualization) under conditions obtaining in the genre of the novel.] 

As we have said, the process of assimilating an actual historical chronotope in literature has been complicated and erratic; certain isolated aspects of the chronotope, available in given historical conditions, have been worked out, although only certain specific forms of an actual chronotope were reflected in art. These generic forms, at first productive, were then reinforced by tradition; in their subsequent development they continued stubbornly to exist, up to and beyond the point at which they had lost any meaning that was productive in actuality or adequate to later historical situations. This explains the simultaneous existence in literature of phenomena taken from widely separate periods of time, which greatly complicates the historico-literary process.
In the notes we are offering here toward a historical poetics, we will try to illustrate this process, taking our examples from the various histories of generic heterogeneity in the European novel, beginning with the so-called “Greek romance” and ending with the Rabelaisian novel. The relative typological stability of the novelistic chronotopes that were worked out in these periods permits us to glance ahead as well, at various novel types in succeeding periods.
We do not pretend to completeness or precision in our theoretical formulations and definitions. Here and abroad, serious work on the study of space and time in art and literature has only just begun. Such work will in its further development eventually supplement, and perhaps substantially correct, the characteristics of novelistic chronotopes offered by us here.
IX The Idyllic Chronotope in the Novel (pp. 224–225)
We now move on to another type, one very important in the history of the novel. We have in mind here the idyllic model for restoring the ancient complex and for restoring folkloric time.
Many different kinds of idylls have existed in literature from most ancient times to the present. We may distinguish the following pure types: the love idyll (whose basic form is the pastoral); the idyll with a focus on agricultural labor; the idyll dealing with craft-work; and the family idyll. In addition to these pure types, mixed types are extremely widespread, in which one or another aspect predominates (love, labor or family).
In addition to the abovementioned typological distinctions, there also exist differences of another sort; differences that exist between different types as well as between differing variants of the same type. Of such a sort are the distinctions in character and degree in the metaphorical treatment of individual motifs (for example, natural phenomena) as they are incorporated into the totality of the idyll, that is, differences in the extent to which purely realistic or metaphorical links predominate, differences in the degree to which purely narrative aspects are highlighted, in the degree and nature of the sublimation and so forth.
No matter how these types of idylls, and variations within types, may differ from one another, they all have-and this is its relevance to the problem we are pursuing-several features in common, all determined by their general relationship to the immanent unity of folkloric time. This finds expression predominantly in the special relationship that time has to space in the idyll: an organic fastening-down, a grafting of life and its events to a place, to a familiar territory with all its nooks and crannies, its familiar mountains, valleys, fields, rivers and forests, and one’s own home. Idyllic life and its events are inseparable from this concrete, spatial corner of the world where the fathers and grandfathers lived and where one’s children and their children will live. This little spatial world is limited and sufficient unto itself, not linked in any intrinsic way with other places, with the rest of the world. But in this little spatially limited world a sequence of generations is localized that is potentially without limit. The unity of the life of generations (in general, the life of men) in an idyll is in most instances primarily defined by the unity of place, by the age-old rooting of the life of generations to a single place, from which this life, in all its events, is inseparable. This unity of place in the life of generations weakens and renders less distinct all the temporal boundaries between individual lives and between various phases of one and the same life. The unity of place brings together and even fuses the cradle and the grave (the same little corner, the same earth) and brings together as well childhood and old age (the same grove, stream, the same lime trees, the same house), the life of the various generations who had also lived in that same place, under the same conditions, and who had seen the same things. This blurring of all the temporal boundaries made possible by a unity of place also contributes in an essential way to the creation of the cyclic rhythmicalness of time so characteristic of the idyll.

[bookmark: _Toc239763063]Core text 4 – ‘Picture A Vacuum’ by Kae Tempest
Teacher note: this text is used in Phase 2 of the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Term 1. A recording of Kae Tempest’s ‘Picture A Vacuum’ can be watched here: Picture A Vacuum (2:47). A transcript of the performance poem can be found online, such as Picture A Vacuum.
Additional support for teaching Kae Tempest can be found in Program 8.1 – ‘Knowing the rules to break the rules’. This program includes activities and resources to explore the context and poetic style of the composer.
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