
English Extension 1 (Year 12) – core formative tasks
12.1 – ‘Introduction to Literary worlds’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Introduction to Literary worlds’ – Year 12, Program 12.1.
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[bookmark: _Toc128555401][bookmark: _Toc128562457]Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc238719109][bookmark: _Toc239752478][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Extension 11–12 Syllabus (2024) (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc235784647][bookmark: _Toc238719110][bookmark: _Toc239752479]Purpose of this resource
This sample core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Introduction to Literary worlds’:
Assessment resources: Assessment – 12.1; Student assessment samples – 12.1; Part B – critical reflection – 12.1
Programming resources: Program – 12.1
Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
Resources and activities in PowerPoint: Phase 1 – introduction to Literary worlds – 12.1; Phase 2 – from theory to creative practice – 12.1; Phase 3 – Natural worlds – MacLeod – 12.1; Phase 4 – Natural worlds – Yunkaporta – 12.1; Phase 6 – Literary worlds audio recording and assessment support – 12.1
Scope and sequence: English Extension 1 Year 11–12
Assessment schedule: English Extension 1 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc238719111][bookmark: _Toc239752480]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment principles and their advice on Formative assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc238719112][bookmark: _Toc239752481]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, 12.1 – ‘Introduction to Literary worlds’. Students will develop their literacy skills and understanding of the writing process. They will also develop their conceptual understanding of representation, authority and context as they experiment with textual forms and language features in their own compositions. Students develop skills in independent inquiry as part of the process of analysing texts and composing their own increasingly complex texts. The core formative tasks are written specifically about the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen texts.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the responses required by the formal assessment. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language forms and features required.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc238719113][bookmark: _Toc239752482]Opportunities for collaboration
The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc238719114][bookmark: _Toc239752483]Literary worlds – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment principles as well as NESA’s advice on Formative assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will explore the complexities of literary worlds as narrative representations. They will use a range of short texts, extracts from larger works and prescribed texts as part of their exploration and experimentation with textual form and language features. Students will be given the opportunity to develop skills in independent investigation and critical and creative thinking to express an informed personal understanding of the relationship between author, purpose, form, language, audience and context.
The formal assessment task is an audio recording of their creative composition and an in-class critical reflection. The core formative tasks build students’ capability to demonstrate their understanding in the formal assessment task. This includes opportunities to develop audio presentation skills, sustained writing and engaging in the ongoing creative process of crafting, refining and reflecting.
[bookmark: _Toc151622428]

[bookmark: _Toc238719115][bookmark: _Toc239752484]Core formative task 1 – presentation of poem and reflection
Teacher note: Core formative task 1 – presentation of poem and reflection can be found in Phase 2. Relevant activities and resources can be found below. As an adjustment, students could record their poem ‘Picture a Reader’ and the recording could be used in place of class presentations.
Phase 2 and Core formative task 1 – presentation of poem and reflection are designed to support students in exploring the key ideas of the focus area and the core text. They are used to inform a personal creative response. The purpose of this task is for students to experiment with concepts of authority and the use of complex language. It also provides opportunities for students to experiment with using spoken word to construct an authorial voice which creates a world that expresses complex ideas. Students engage in independent inquiry to extend their composition skills. The experience of presenting a poem and opportunity for reflection will provide a basis for the development of their formal assessment task.
Engaging with their composition for critical revision
Students revisit the performance poem Core text 4 – ‘Picture A Vacuum’ by Kae Tempest, focusing on the delivery of the poem.
Using Phase 2, activity 9 – writing a response ‘Picture a Reader’ students review their draft 2 minute or 200 to 300-word poem titled ‘Picture a Reader’.
Students answer the following questions to extend the depth and complexity of their composition.
What is the thesis of your poem?
How does your poem construct a literary world?
What assumptions, values or experiences are embedded in your representations?
Where do you see the relevance of Bakhtin’s concept of chronotope in ‘Picture A Vacuum’?
How did Tempest’s work influence your composition? Consider the concept, form and language devices used in both your own and Tempest’s poem.
Which written and spoken elements have you employed in your composition? What are the desired impacts on your audience?
What are the strengths of your poem? 
What would you like to include or refine in your next draft?
Table 1 – connecting grammatical and oral features
	Grammatical feature to include or strengthen
	Example to be edited
	Desired impact of change on oral elements of delivery

	
	
	

	
	
	


Students redraft their poem incorporating the changes created in the above table.
Presentation of their composition ‘Picture a Reader’ (optional)
Students present their finalised poem to the class.
Discussion and reflective writing
Teacher leads students in a class discussion responding to the question:
How does the delivery of your poem change your relationship to its world?
They may wish to take notes throughout the discussion to support their reflective writing.
Students compose a reflective paragraph (250 words) in response to the question above, drawing on their note-taking during the class discussion.
Students submit a digital or hard copy of their poem ‘Picture a Reader’ and their written reflective paragraph.
[bookmark: _Toc238719116][bookmark: _Toc239752485]Relevant resources
Phase 2, activity 3 – the chronotope in literature
Phase 2, activity 5 – speaking tips, speech and prosody
Phase 2, activity 6 – features of performance poetry
Phase 2, activity 7 – initial impressions of ‘Picture A Vacuum’
Phase 2, activity 8 – representing ‘Picture A Vacuum’
Phase 2, activity 9 – writing a response ‘Picture a Reader’
Teacher note: students will use the stages of the writing process to develop their own composition inspired by ‘Picture A Vacuum’.
EE1-12-01 evaluates the relationship between author, purpose, form, language, audience and context
EE1-12-02 evaluates the ways meaning is made through an author’s choice of textual form and language features
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
· The aesthetic qualities of language and the ways they shape meaning and communicate values
Responding
· Craft extended texts in a variety of modes and mediums to communicate an understanding of evolving literary conventions and genres
· Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
· Use sophisticated and controlled language with clarity to express informed perspectives
[bookmark: _Toc235795590]English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc238719117][bookmark: _Toc239752486]Student work sample
Teacher note: the following work sample is designed to provide one example that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work.
Poem – ‘Picture a Reader’
Picture a reader
sitting alone in a room,
a book open in their hands
and the world outside becoming quiet.
Picture the pages turning.
The room is still there,
the walls,
the window,
the ticking clock.
But the reader is somewhere else.
They are walking through a city,
standing beside an ocean,
running through a forest
that only exists in words.
Picture the reader forgetting the time.
Minutes become hours.
The light outside changes.
The clock keeps moving
but they do not notice.
They meet people
who are not real
but somehow feel real.
They feel their sadness.
They understand their choices.
They imagine another life.
Then the book closes.
The city disappears.
The ocean disappears.
The forest disappears.
The reader is back in the room.
The same walls.
The same window.
The same ticking clock.
But something has changed.
The reader remembers
what they have seen,
what they have felt,
and what they have learned.
Picture a reader
looking at the world again.
Maybe it looks different now.
Reflection – ‘Picture a Reader’
In my poem ‘Picture a Reader’, I aimed to create a literary world that explores the experience of reading and how a person can move between their real surroundings and an imagined world.
I used repetition through the phrase ‘Picture a reader’ because I wanted to connect my poem to Kae Tempest’s ‘Picture A Vacuum’. I also used images of the ‘walls’, ‘window’ and ‘ticking clock’ to establish the reader’s real setting, while places such as the city, ocean and forest represent the different worlds that can be created through books.
The idea of chronotope influenced my poem because I tried to show how time and place change through the reader’s experience. The clock continues to move in the room, but the reader experiences different places and seems to lose awareness of time while reading.
When presenting the poem, I used pauses after lines such as ‘But the reader is somewhere else’ and ‘Then the book closes’. I wanted these pauses to emphasise the movement between the real and imagined worlds. I also slowed my pace near the end to show that the reader has changed because of what they have experienced.
Presenting the poem changed my relationship to its world because I noticed the contrast between the different settings more clearly when I heard the poem aloud. The repetition and pauses made the movement between the reader’s room and the imagined places feel stronger. This helped me understand how spoken delivery can add meaning to a literary world, although I think some of my images and ideas could be developed further.
[bookmark: _Toc235795591][bookmark: _Toc238719118]
Annotated student work sample – poem and reflection
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 2 – annotated student work sample – poem and reflection
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Picture a reader
sitting alone in a room,
a book open in their hands
and the world outside becoming quiet
Picture the pages turning.
	The opening establishes the reader and physical setting clearly, creating an accessible entry into the literary world.
The repetition of ‘Picture’ demonstrates an evident influence from Kae Tempest’s ‘Picture A Vacuum’.
An authorial voice appropriate to performance poetry begins to emerge.
The representation of reading and isolation is clear, although it remains broad rather than distinctive.
	Develop the opening through a more specific sensory detail that distinguishes this particular reader and setting.
Replace the broad idea of the world becoming ‘quiet’ with a more precise image involving sound, light or movement.
Experiment with stress on ‘Picture’ and a purposeful pause following the opening stanza to establish greater authority in the spoken voice.

	The room is still there,
the walls,
the window,
the ticking clock.
But the reader is somewhere else.
	The listing of physical objects establishes a contrast between the reader’s immediate environment and the imagined literary world.
The recurring clock begins to establish the relationship between time and place.
There is an emerging engagement with the concept of chronotope.
The short lines and isolated nouns provide opportunities for deliberate pauses in presentation.
	Extend the significance of one object, such as the clock or window, so that it develops into a recurring motif.
Consider how the clock could represent the tension between chronological time in the room and the reader’s experience of time while reading.
Vary the length of pauses between the listed objects to strengthen their significance in performance.

	They are walking through a city,
standing beside an ocean,
running through a forest
that only exists in words.
	The shift into multiple imagined settings communicates the transformative possibilities of reading.
The literary world expands beyond the physical setting of the room.
The changing verbs ‘walking’, ‘standing’ and ‘running’ create some variation in movement.
The imagined settings remain general and are not developed sufficiently to create a distinctive literary world.
	Replace one or more general settings with precise images that allow the audience to experience the imagined world more clearly.
Expand key noun groups or use sensory imagery to distinguish the city, ocean or forest.
Consider increasing the pace of delivery across these lines to reflect movement through different literary worlds.

	Picture the reader forgetting the time.
Minutes become hours.
The light outside changes.
The clock keeps moving
but they do not notice.
	The relationship between time and place is developed more clearly in this section.
The contrast between the movement of the clock and the reader’s altered experience demonstrates a sound understanding of chronotope.
The repetition of the clock motif provides cohesion within the literary world.
The idea of altered time is communicated directly rather than represented through complex imagery.
	Develop the contrast between external and experienced time through more deliberate language choices.
Rather than stating that the reader ‘does not notice’, represent this altered experience through changes in light, sound or the physical environment.
Experiment with slowing the delivery of ‘Minutes become hours’ to emphasise the reader’s changed perception of time.

	They meet people
who are not real
but somehow feel real.
They feel their sadness.
They understand their choices.
They imagine another life.
	The poem explores how engagement with literary worlds can influence a reader’s emotions and perspectives.
The repetition of ‘They’ provides cohesion and establishes a clear spoken rhythm.
The ideas of empathy and identification are relevant to the poem’s thesis.
The ideas are expressed directly and remain conceptually broad.
	Represent the reader’s emotional response through a specific image, action or physical reaction rather than explaining it directly to develop the internal logic of the composition.
Develop one imagined encounter in greater detail to create greater emotional depth.
Experiment with changes in volume or emphasis across the repeated ‘They’ statements to create variation in delivery.

	Then the book closes.
The city disappears.
The ocean disappears.
The forest disappears.
The reader is back in the room.
	The repeated verb ‘disappears’ creates a clear structural transition from the imagined worlds back to the physical setting.
The return to earlier imagery creates cohesion across the poem.
The repetition reinforces the separation between the physical and imagined worlds.
The repeated sentence structure is effective but becomes predictable.
	Consider varying the repeated syntax so that the imagined world appears to recede rather than disappear immediately.
Include more precise imagery through metaphor to suggest that elements of the imagined world remain with the reader.
Include a deliberate pause after ‘Then the book closes’ to reinforce the world receding.
Consider progressively softening ‘The city disappears. / The ocean disappears. / The forest disappears.’ during presentation to emphasise the imagined world gradually receding and strengthen the transition back to the physical setting.

	The same walls.
The same window.
The same ticking clock.
But something has changed.
	The repetition of ‘The same’ reinforces continuity in the physical setting.
The contrast with ‘something has changed’ introduces the idea that the reader’s perspective has been transformed.
The section develops the poem’s thesis that literary worlds can alter a reader’s relationship with their own world.
The nature of the reader’s change remains abstract.
	Show the reader’s changed perspective through an altered representation of one of the earlier objects to suggest the journey of the persona.
Consider returning to the window, walls or clock with different imagery to demonstrate transformation rather than stating it directly to develop the poem’s thesis.
Use emphasis on ‘same’ during presentation before shifting tone on ‘But something has changed’ to create suspense.

	The reader remembers
what they have seen,
what they have felt,
and what they have learned. Picture a reader
looking at the world again.
Maybe it looks different now.
	The return to ‘Picture a reader’ creates a circular structure.
The conclusion communicates a clear thesis about the capacity of literary worlds to influence the reader beyond the act of reading.
The final line introduces some ambiguity through the modal verb ‘Maybe’.
The conclusion explains the reader’s transformation more directly than it represents it through imagery.
	Strengthen the ending by returning to one image from the opening and showing how the reader now perceives it differently.
Develop the recurring motif to create a stronger connection and coherence between the beginning and ending.
Consider a longer pause before the final line and a softer delivery of ‘Maybe it looks different now’ to create a more reflective ending.

	Reflection – ‘Picture a Reader’
In my poem ‘Picture a Reader’, I aimed to create a literary world that explores the experience of reading and how a person can move between their real surroundings and an imagined world.
	The student identifies a clear compositional intention.
There is an understanding of the relationship between physical and imagined literary worlds.
The thesis is relevant to the focus area but remains broadly expressed.
	Refine the thesis by identifying what the movement between worlds reveals about the reader to develop characterisation.
Move beyond describing the subject of the poem to explaining the central idea being explored to add depth and detail to the critical reflection.

	I used repetition through the phrase ‘Picture a reader’ because I wanted to connect my poem to Kae Tempest’s ‘Picture A Vacuum’. I also used images of the ‘walls’, ‘window’ and ‘ticking clock’ to establish the reader’s real setting, while places such as the city, ocean and forest represent the different worlds that can be created through books.
	Relevant language features and textual influences are identified accurately.
The student demonstrates an understanding of Tempest’s influence on the composition.
The contrast between the physical and imagined settings is explained clearly.
The analysis focuses on identifying features and explaining their function rather than evaluating their effect.
	Explain more specifically how Tempest’s repetition influenced and impacted the construction of authorial voice and authority.
Consider how the recurring images of the walls, window and clock function as motifs to develop a rich symbolic language for the reader.
Develop the explanation of the intended impact of language choices on the audience by adding specific noun groups.

	The idea of chronotope influenced my poem because I tried to show how time and place change through the reader’s experience. The clock continues to move in the room, but the reader experiences different places and seems to lose awareness of time while reading.
	The student demonstrates a sound understanding of chronotope.
The interaction between time, place and the reader’s subjective experience is recognised.
The concept is linked directly to a specific compositional choice.
The explanation could use more precise conceptual language.
	Develop the distinction between story time and discourse time to define the characteristics of the world.
Explain how the person remaining physically located in the room while experiencing different temporal and spatial worlds impacts meaning.
Use the concept of chronotope to analyse how time and setting operate together rather than discussing them separately to reflect your understanding of the theory.

	When presenting the poem, I used pauses after lines such as ‘But the reader is somewhere else’ and ‘Then the book closes’. I wanted these pauses to emphasise the movement between the real and imagined worlds. I also slowed my pace near the end to show that the reader has changed because of what they have experienced.
	Purposeful oral features are identified and linked to meaning.
The student demonstrates an awareness that the literary world is shaped through both written and spoken choices.
Pause and pace are discussed appropriately.
The explanation of audience impact remains straightforward.
	Extend experimentation with prosody by articulating the impacts of volume, stress and rhythm as well as pause and pace.
Explain how changes in delivery position the audience at different moments in the poem to evoke emotion and reaction.
Consider how choices in audio delivery could represent the distinction between persona’s physical and imagined worlds to develop the voice.

	Presenting the poem changed my relationship to its world because I noticed the contrast between the different settings more clearly when I heard the poem aloud. The repetition and pauses made the movement between the reader’s room and the imagined places feel stronger. This helped me understand how spoken delivery can add meaning to a literary world, although I think some of my images and ideas could be developed further.
	The student responds directly to the reflective question.
There is some evaluation of how presentation changed the student’s understanding of the literary world.
The relationship between written and spoken elements is recognised.
An area for future development is identified, although it remains general.
	Analyse a specific moment where presenting or hearing the poem changed the interpretation of the literary world to demonstrate cause and effect.
Specify which image or idea requires further development and how you will approach this to show engagement with the writing process.
Explain how revising this aspect could create a more complex or engaging literary world for the reader.


Feedback comment
Your creative construction of the literary world in ‘Picture a Reader’ shows a clear understanding of reading and the relationship between time and place, with the recurring clock helping to develop the idea of chronotope. You have developed a recognisable setting and authorial voice through repetition and shifts between physical and imagined worlds, though some settings remain general and could be strengthened through more precise imagery. To build on this, you might extend key motifs and experiment further with changes in pace and vocal emphasis to add depth to the presentation. Your reflection demonstrates awareness of your creative decisions and connects them to chronotope and Kae Tempest’s influence, though more detailed explanations of how these choices shape meaning would enhance its depth. Moving forward, focus on using more specific imagery and precise examples to evaluate how your written and spoken choices shape the literary world.

[bookmark: _Toc238719119][bookmark: _Toc239752487][bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Core formative task 2 – creative composition
Teacher note: Core formative task 2 – creative composition can be found in Phase 3. Relevant activities and resources can be found below.
Phase 3 and Core formative task 2 – creative composition are designed to support students to reflect on the importance of metaphor in the construction of a literary world. Students develop skills in independent inquiry by completing scaffolded and structured textual analysis.
This task requires students to develop the introduction to a complex and evocative literary world, using the prompt ‘this world is in reverse’. The purpose of this task is to build student understanding of the aesthetic qualities of language and how ideas are portrayed and represented though metaphor and motif.
Engaging with texts and concepts to plan for writing
1. Students use the table provided in Core formative task 2 – creative composition to reflect on the use of metaphor in MacLeod’s ‘In the Fall’.
1. Students develop detailed responses to the following questions:
1. What do you think is the most important metaphor or motif used in the text?
How is this metaphor or motif built throughout the text?
How do other aspects of the text support the use of the metaphor or motif?
How does the metaphor or motif evoke an emotional and/or intellectual response in the reader?
How does the metaphor or motif support or challenge the messages of the text?
Students use the prompts provided in the table in Core formative task 2 – creative composition to develop a plan for using a metaphor in their creative writing to express an idea about the prompt ‘this world is in reverse’.
Composing creative writing for submission
Students respond to the prompt in a 300 to 500-word creative composition introducing a literary world to their readers. The focus is on students using a central metaphor as a vehicle to drive their representation of the prompt ‘this world is in reverse’.
[bookmark: _Toc238719120][bookmark: _Toc239752488]Relevant resources
Phase 3, activity 2 – reading journal
Phase 3 – Natural worlds – MacLeod – 12.1 (PowerPoint)
Teacher note: students will use their engagement with ‘In the Fall’ to compose a creative composition that explores the representation of meaning through a central motif or metaphor.
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
· The aesthetic qualities of language and the ways they shape meaning and communicate values
· Social, historical and personal values in texts, and how they shape meaning and influence responses
Responding
· Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc238719121][bookmark: _Toc239752489]Student work sample
Teacher note: the following work sample is designed to provide one example that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work.
Creative composition – ‘Rewind’
‘Rewind’
The first thing that changed was the rain.
It no longer fell from the clouds. Instead, droplets lifted from the gutters and puddles, rising slowly towards the grey sky. At first, people stopped to watch. Children held out their hands as beads of water slipped upwards from their palms. Soon, though, nobody looked.
Everything had begun moving backwards.
Each morning, the city seemed to rewind itself. Broken windows repaired overnight. Fallen leaves returned to their branches. Footprints disappeared from the pavement as people stepped backwards over them. To Mara, the city had become a film being played in reverse, every day pulling people further away from where they thought they were going.
The clock above the town hall still moved forward, but nobody trusted it anymore.
Yesterday, the old bakery on King Street had returned. Its faded sign appeared above the door as though it had never been taken down. The owner, Mr Hale, stood behind the counter again, even though Mara remembered attending his funeral two years earlier. Nobody asked him where he had been. They simply bought bread and continued walking.
Mara watched from across the street.
Her mother had warned her not to question the changes.
‘Things are being put back where they belong,’ she had said.
But Mara was not sure that was true.
Every night, she wrote down the things she could still remember. The fire at the school. Her father leaving. The day her younger brother disappeared beside the river. She filled page after page because she had begun to notice that memories faded before the world changed. First, a face became difficult to picture. Then a voice became harder to hear. Eventually, the event itself disappeared.
It was like someone was slowly winding the tape backwards and recording over everything that had happened.
That morning, Mara opened her notebook and found three blank pages.
She stared at them for a long time.
There should have been writing there. She knew there should have been, but she could not remember what she had written.
Outside, the rain continued rising.
Across the road, Mr Hale turned the bakery sign from OPEN to CLOSED, then back to OPEN again as the morning rewound around him.
Mara pressed her pen against the next empty page.
At the top, she wrote:
My name is Mara Vale.
She paused.
Then underneath it:
I had a brother.
For the first time, she wondered whether a world moving backwards could ever reach the beginning.
Or whether it would simply erase everyone before it got there.


[bookmark: _Toc238719122]Annotated student work sample – creative composition
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 3 – annotated student work sample – creative composition
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	‘Rewind’
The first thing that changed was the rain. 
It no longer fell from the clouds. Instead, droplets lifted from the gutters and puddles, rising slowly towards the grey sky. At first, people stopped to watch. Children held out their hands as beads of water slipped upwards from their palms. Soon, though, nobody looked. 
Everything had begun moving backwards.
	The opening immediately introduces the prompt through the reversal of a familiar natural process.
The image of rising rain establishes an evocative feature of the literary world and creates curiosity.
The movement from public fascination to acceptance suggests that reversal has become normalised within this world.
The short opening and concluding statements establish a controlled narrative voice.
	Develop ‘droplets lifted from the gutters and puddles’ through more precise sensory imagery, such as ‘droplets shivered from the gutters before climbing into the grey sky’, to make the reversal more vivid and immersive.
Consider replacing ‘Everything had begun moving backwards’ with a concrete image, such as ‘A newspaper lifted from the bin and folded itself into yesterday’s edition’, to allow the reader to infer the extent of the reversal.

	Each morning, the city seemed to rewind itself. Broken windows repaired overnight. Fallen leaves returned to their branches. Footprints disappeared from the pavement as people stepped backwards over them. To Mara, the city had become a film being played in reverse, every day pulling people further away from where they thought they were going.
	The metaphor of the city as a film being rewound provides a clear conceptual framework for the literary world.
The metaphor is supported through images of physical objects returning to earlier states.
The introduction of Mara provides a focal perspective through which the reader experiences the world.
The final image begins to connect physical reversal with the broader idea of losing progress.
	Extend ‘the city seemed to rewind itself’ through language connected to the film metaphor, such as ‘the streets slipped backwards like frames through a projector’, to sustain the central metaphor more consistently and demonstrate control of language and concept.
Develop ‘Fallen leaves returned to their branches’ into a more detailed image, such as ‘brown leaves dragged themselves across the pavement before fastening to bare branches’, to create a more evocative literary world.

	The clock above the town hall still moved forward, but nobody trusted it anymore. 
Yesterday, the old bakery on King Street had returned. Its faded sign appeared above the door as though it had never been taken down. The owner, Mr Hale, stood behind the counter again, even though Mara remembered attending his funeral two years earlier. Nobody asked him where he had been. They simply bought bread and continued walking.
	The forward-moving clock creates tension within the rules of the reversed world.
The return of Mr Hale develops the implications of reversal beyond the physical environment.
The ordinary response of the townspeople creates an unsettling contrast with the unusual event.
The bakery and King Street add specificity to the setting.
	Return to ‘The clock above the town hall still moved forward’ later in the composition, for example by showing Mara checking it while the rest of the street reverses, to strengthen its symbolic role in the conflict between forward and reversed time.
Develop Mara’s response to ‘Mr Hale, stood behind the counter again’ through a sensory detail, such as the familiar smell of his bread making her stop in the street, to increase the emotional impact of his return.

	Mara watched from across the street. 
Her mother had warned her not to question the changes. 
‘Things are being put back where they belong,’ she had said. 
But Mara was not sure that was true.
	The dialogue introduces an alternative perspective on the reversal and begins to suggest conflicting values within the literary world.
The mother’s statement frames reversal as restoration, while Mara responds with uncertainty.
This contrast introduces conceptual tension around whether returning to the past is desirable.
Mara’s response is clear but is stated directly.
	Replace ‘But Mara was not sure that was true’ with an action, such as ‘Mara looked towards the river and tightened her hand around the notebook’, to reveal her uncertainty through characterisation rather than explanation.
Consider repeating ‘Things are being put back where they belong’ when something important to Mara begins to disappear, to develop the phrase as a motif and complicate the idea that reversal is restorative.

	Every night, she wrote down the things she could still remember. The fire at the school. Her father leaving. The day her younger brother disappeared beside the river. She filled page after page because she had begun to notice that memories faded before the world changed. First, a face became difficult to picture. Then a voice became harder to hear. Eventually, the event itself disappeared.
	The notebook introduces a central motif connected to memory and resistance.
The progression from fading faces to disappearing events develops the consequences of the reversed world.
The loss of memory adds emotional stakes to the external reversal.
The short fragments create a shift in rhythm and emphasise significant memories.
	Develop one memory from ‘The fire at the school. Her father leaving. The day her younger brother disappeared beside the river’, for example, by recalling her brother’s wet shoes beside the riverbank, to make the threat of forgetting more personal.
Consider replacing ‘Eventually, the event itself disappeared’ with an imagery laden example. An example for reflection, ‘Soon only a blank space remained where the memory should have been’, to represent the loss of memory more evocatively.

	It was like someone was slowly winding the tape backwards and recording over everything that had happened. 
That morning, Mara opened her notebook and found three blank pages. 
She stared at them for a long time. 
There should have been writing there. She knew there should have been, but she could not remember what she had written.
	The tape metaphor extends the earlier image of the city as a film being rewound.
The blank pages make the loss of memory concrete and connect the central metaphor to Mara’s personal experience.
The repetition of ‘there should have been’ conveys uncertainty and a growing loss of control.
This section strengthens the relationship between the literary world and Mara’s internal conflict.
	Strengthen ‘winding the tape backwards and recording over everything’ by connecting it more directly to the earlier film image, for example, describing Mara’s memories as ‘frames being recorded over’, to create greater cohesion in the central metaphor.
Develop ‘She stared at them for a long time’ through a physical detail, such as ‘Her thumb rubbed the paper until its edge began to curl’, to communicate Mara’s anxiety more indirectly.

	Outside, the rain continued rising. 
Across the road, Mr Hale turned the bakery sign from OPEN to CLOSED, then back to OPEN again as the morning rewound around him.
	The return to the rising rain creates cohesion with the opening.
The repeated bakery image reinforces the circular and unstable nature of the world.
The phrase ‘the morning rewound around him’ develops the central metaphor and links time to place.
The recurring images begin to function as motifs rather than isolated details.
	Develop ‘the rain continued rising’ when it returns, for example, ‘the rain rose faster now, rattling upwards against the windows’, to suggest that the reversal is becoming more threatening.
Extend ‘the morning rewound around him’ with an altered detail, such as shadows shortening in the wrong direction, to strengthen the sense that time and place are becoming increasingly unstable.

	Mara pressed her pen against the next empty page. 
At the top, she wrote: 
My name is Mara Vale. 
She paused. 
Then underneath it: 
I had a brother.
	The act of writing becomes an attempt to resist the erasure occurring within the literary world.
The notebook develops into a symbol of memory and identity.
The isolated statements slow the pacing and emphasise a significant moment.
The reference to Mara’s brother gives the conflict a clearer personal dimension.
	Develop ‘Mara pressed her pen against the next empty page’ with a physical response, such as ‘Her hand shook as the ink pooled beneath the pen’, to heighten the emotional significance of recording her identity.
Consider extending ‘I had a brother’ with one concrete detail, such as ‘I had a brother. He hated deep water’, to make the memory more distinctive and increase the emotional stakes of its possible loss.

	For the first time, she wondered whether a world moving backwards could ever reach the beginning. 
Or whether it would simply erase everyone before it got there.
	The ending extends the literal reversal into a broader conceptual concern about memory and erasure.
The unanswered question creates uncertainty and provides an effective opening into a larger literary world.
The final idea connects back to the central metaphor of rewinding.
The conceptual meaning is clear, although it is expressed directly.
	Consider replacing ‘erase everyone before it got there’ with a recurring image, such as Mara watching the ink in ‘I had a brother’ begin to fade from the page, to allow the threat of erasure to be inferred.
Returning to the notebook or rising rain in the final line would connect the ending more closely to earlier motifs and leave the reader with a stronger sense of uncertainty about what may happen next.


Feedback comment
Your creative construction of the literary world in ‘Rewind’ shows a clear understanding of the prompt and uses the central metaphor of reversal to explore ideas about memory and erasure. You have developed a recognisable setting and narrative voice, with recurring images such as the rising rain and notebook helping to create cohesion across the composition. To build on this, you might develop key images in greater detail and rely less on direct explanation so that meaning is conveyed more subtly through the world itself. Your use of the film and tape metaphor demonstrates emerging control of motif, though sustaining this imagery more consistently would strengthen the conceptual depth of the piece. Moving forward, focus on using more precise sensory detail and developing Mara’s responses through action to create greater emotional impact and a more evocative literary world.

[bookmark: _Toc238719123][bookmark: _Toc239752490]Core formative task 3 – critical reflective composition
Teacher note: Core formative task 3 – critical reflective composition can be found in Phase 4. Relevant activities and resources can be found below.
Phase 4 and Core formative task 3 – critical reflective composition support students to engage in reflective ways of thinking and unique ways of representation. They develop confidence and skills in articulating their thinking and writing processes. Engaging with Indigenous Knowledge systems helps develop students’ ability to articulate ideas, apply literary metalanguage and engage with critical perspectives on literary aesthetic, value and meaning.
For this task, students will compose a 300 to 400-word critical reflection to the prompt below.
Explain how Yunkaporta uses the natural world as a vehicle to create his literary world in Sand Talk.
Critically reflect on how Tyson Yunkaporta’s Sand Talk creates a distinct literary world, focusing on use of language, structure and concepts. Reflect on how this literary world influences your understanding of the relationship between author, reader and text.
1. Brainstorm and planning
Invite students to prepare a detailed outline, brainstorm or bullet points covering:
key quotations or textual evidence to support each paragraph
relevant literary terms and metalanguage to integrate
analytical points linking language features to meaning.
Provide a writing framework
Introduction – briefly introduce the prescribed text and outline your thesis or central argument about its literary world.
Body paragraphs
Paragraph 1 – explore how Yunkaporta’s conceptual focus drives his choice of key features and imagery.
Paragraph 2 – examine Yunkaporta’s relationship to reflection, his use of language, structure and purpose in engaging audience.
Conclusion
Reflect on the broader significance of literary worlds and your personal or critical response to them.
Composing the critical reflective response
Students write and submit their 300 to 400-word critical reflection using previous planning to structure their response.
Engaging in the iterative writing process
Using Phase 4, activity 7 – self-marking Core formative task 3 – critical reflective composition as a guide, students use the marking criteria as a tool to edit their work.
Task submission
[bookmark: _Toc238719124][bookmark: _Toc239752491]Relevant resources
Phase 4, resource 2 – unpacking literary terminology in a living glossary
Phase 4, activity 3 – linking Literary worlds to the Natural worlds
Phase 4, activity 4 – evaluating writing to plan for improvement
Phase 4, activity 5 – identifying reflective language in the text extract
Phase 4, activity 7 – self-marking Core formative task 3 – critical reflective composition
Teacher note: students will use their independent inquiry skills of Sand Talk to inform their understanding and composition of critical reflection.
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
· A range of critical perspectives that shape personal responses to complex texts
Responding
· Craft texts that reflect on stylistic and language choices to represent the complex relationship between texts, authors, readers and contexts
English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc238719125][bookmark: _Toc239752492]Student work sample
Teacher note: the following work sample is designed to provide one example that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work.
Critical reflection composition
In Sand Talk, Tyson Yunkaporta uses the natural world as a vehicle to construct a literary world based on connection, knowledge and relationships. Rather than presenting the environment as simply a setting, Yunkaporta shows that people exist within natural systems and learn through their relationship with them. This challenges more individual ways of thinking and encourages the reader to consider how the land can shape knowledge and identity.
One important feature of Yunkaporta’s literary world is his use of natural imagery and the practice of drawing ideas in sand. Sand becomes more than part of the landscape because it is also a way of representing and communicating knowledge. The title Sand Talk reflects this idea by connecting language and thought to a physical element of the natural world. Yunkaporta also describes Indigenous peoples as living ‘as part of that land base’, which reinforces the idea that humans should not see themselves as separate from the environment. His use of these images creates a literary world where knowledge is connected to place and relationships rather than existing only in written texts. I found this significant because it changed the way I thought about the natural world as something that can teach, rather than something that is simply observed.
Yunkaporta’s reflective style also helps communicate these ideas to the audience. He moves between personal experiences and broader discussions of society, which makes the text feel like he is developing ideas as he reflects on them. His conversational language allows complex concepts to feel more accessible, while the movement between different examples challenges the reader to make connections between them. At times, this structure can seem less direct than a traditional analytical text, but this also reflects the interconnected way of thinking that Yunkaporta presents.
Overall, Sand Talk has helped me understand that a literary world does not need to be fictional to offer a different way of seeing reality. Yunkaporta’s use of the natural world allows him to explore relationships between people and knowledge, while encouraging readers to reconsider their own assumptions. His literary world demonstrates how connection to place can shape both meaning and perspective.
[bookmark: _Toc238719126]Annotated student work sample – critical reflection composition
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the core formative task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 4 – annotated work sample – critical reflection composition
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	In Sand Talk, Tyson Yunkaporta uses the natural world as a vehicle to construct a literary world based on connection, knowledge and relationships. Rather than presenting the environment as simply a setting, Yunkaporta shows that people exist within natural systems and learn through their relationship with them. This challenges more individual ways of thinking and encourages the reader to consider how the land can shape knowledge and identity.
	The introduction establishes a clear thesis about the role of the natural world in constructing Yunkaporta’s literary world.
The distinction between the environment as setting and as a source of knowledge demonstrates a sound understanding of the prompt.
The response begins to engage with Yunkaporta’s conceptual challenge to individual ways of thinking.
The thesis is clear but remains broad in its expression of Yunkaporta’s ideas.
	Develop the idea ‘people exist within natural systems’ by identifying the relationship Yunkaporta establishes between people and Country. For example, you could explain Yunkaporta’s perspective that knowledge emerges through connection to place rather than being imposed upon it, to create a more precise conceptual argument.
Refine the point ‘This challenges more individual ways of thinking’ by identifying what assumption is being challenged. This could be the exploration of separation of humans from the natural world, which would strengthen the critical direction of the thesis.

	One important feature of Yunkaporta’s literary world is his use of natural imagery and the practice of drawing ideas in sand. Sand becomes more than part of the landscape because it is also a way of representing and communicating knowledge. The title Sand Talk reflects this idea by connecting language and thought to a physical element of the natural world.
	The response identifies sand as an important feature in the construction of the literary world.
The student recognises that sand functions beyond setting and becomes a vehicle for representing knowledge.
The discussion of the title makes a relevant connection between the natural world and Yunkaporta’s method of communication.
The analysis explains the function of sand clearly but does not yet explore its broader conceptual significance.
	Extend the idea ‘Sand becomes more than part of the landscape’ by explaining its symbolic function, for example, describing sand as a surface where knowledge can be formed and reshaped, to deepen the discussion of its significance within Yunkaporta’s literary world.
Develop the discussion of the title Sand Talk by explaining how joining the natural image of ‘sand’ with ‘talk’ challenges conventional distinctions between landscape and language, to strengthen the analysis of Yunkaporta’s textual choices.

	Yunkaporta also describes Indigenous peoples as living ‘as part of that land base’, which reinforces the idea that humans should not see themselves as separate from the environment. His use of these images creates a literary world where knowledge is connected to place and relationships rather than existing only in written texts.
	Relevant textual evidence is integrated to support the discussion of the relationship between people and the natural world.
The response demonstrates an understanding that Yunkaporta challenges the separation of humans from the land.
The student connects place with the creation and transmission of knowledge.
The explanation of the quotation is accurate but remains largely explanatory.
	Develop the analysis of ‘as part of that land base’ by focusing on the phrase ‘part of’, for example, explaining how it positions people within rather than above the natural world, to show more closely how Yunkaporta’s language communicates interconnectedness.
Refine ‘rather than existing only in written texts’ by contrasting written knowledge with knowledge grounded in place and lived experience, to make the critical comparison more precise.

	I found this significant because it changed the way I thought about the natural world as something that can teach, rather than something that is simply observed.
	The first-person reflection demonstrates a personal response to Yunkaporta’s representation of the natural world.
The response moves beyond identification of techniques to consider how the text has influenced the student’s perspective.
The contrast between learning from and observing the natural world is relevant to the conceptual focus of the text.
The reflection would benefit from a more specific explanation of what changed in the student’s thinking.
	Develop ‘it changed the way I thought about the natural world’ by identifying the assumption that shifted. For example, ‘I had previously viewed landscape mainly as setting, whereas Yunkaporta encouraged me to consider place as a source of knowledge’ to make the reflection more critically precise.
Connect the shift implied in ‘I found this significant because it changed’ directly to the earlier discussion of sand to demonstrate how a particular textual choice prompted the change in perspective.

	Yunkaporta’s reflective style also helps communicate these ideas to the audience. He moves between personal experiences and broader discussions of society, which makes the text feel like he is developing ideas as he reflects on them. His conversational language allows complex concepts to feel more accessible, while the movement between different examples challenges the reader to make connections between them.
	The response identifies reflective style as an important aspect of Yunkaporta’s relationship with his audience.
The movement between personal experience and broader ideas demonstrates awareness of the text’s structure.
The discussion recognises the accessibility created through Yunkaporta’s conversational voice.
The explanation of audience engagement is relevant but could use more precise literary metalanguage.
	Develop ‘He moves between personal experiences and broader discussions’ by identifying this as a structural movement between anecdotal reflection and conceptual discussion to demonstrate more precise control of literary metalanguage.
Expand ‘complex concepts to feel more accessible’ with a specific example of conversational phrasing or direct address from the text, then explain how it reduces distance between Yunkaporta and the reader to strengthen the analysis of audience engagement.

	At times, this structure can seem less direct than a traditional analytical text, but this also reflects the interconnected way of thinking that Yunkaporta presents.
	The student makes an evaluative judgement about the effect of Yunkaporta’s structure.
The response begins to connect textual form with Yunkaporta’s conceptual representation of interconnected knowledge.
This demonstrates emerging critical reflection rather than simple identification of textual features.
The comparison with a ‘traditional analytical text’ remains general.
	Develop ‘less direct than a traditional analytical text’ by explaining how the movement between ideas resists a linear structure. This will connect Yunkaporta’s form more clearly with his representation of interconnected knowledge.
Consider adding a brief example of where the text shifts between experience and reflection to your line ‘seem less direct than a traditional analytical text’. This will demonstrate through textual evidence how this structural choice shapes the reader’s engagement.

	Overall, Sand Talk has helped me understand that a literary world does not need to be fictional to offer a different way of seeing reality. Yunkaporta’s use of the natural world allows him to explore relationships between people and knowledge, while encouraging readers to reconsider their own assumptions. His literary world demonstrates how connection to place can shape both meaning and perspective.
	The conclusion returns clearly to the concept of literary worlds and reflects on the student’s developing understanding.
The response recognises that literary worlds can offer alternative ways of perceiving reality without relying on fictional settings.
The student connects Yunkaporta’s representation of place with shifts in reader perspective.
The final reflection is relevant but repeats ideas established earlier rather than extending them.
	Develop ‘a different way of seeing reality’ by specifying the perspective Yunkaporta has encouraged his readers to reconsider. This could be the relationship between knowledge and place which would make the concluding reflection more meaningful.
Refine the final sentence by returning to the image of sand. For example, you could reflect on how knowledge drawn in the natural world reshaped the reader’s understanding of what a literary world can be. This would create a stronger structural and conceptual connection with your opening analysis.


Feedback comment
Your critical reflection on Sand Talk shows a clear understanding of how Yunkaporta uses the natural world to shape ideas about knowledge and connection. You have developed a sound discussion of sand as a vehicle for meaning and have begun to explain how Yunkaporta’s reflective style shapes the reader’s response. To build on this, you might use more precise literary metalanguage and analyse key quotations in greater detail to strengthen the connection between language and meaning. Your personal reflection demonstrates awareness of how the text challenged your thinking, though more specific explanation of what changed in your perspective would enhance its depth. Moving forward, focus on linking textual evidence more closely to your critical reflection so that your ideas become more precise and conceptually developed.
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