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12.1 – ‘Introduction to Literary worlds’
This document contains a sample assessment notification. It accompanies the teaching and learning program for ‘Introduction to Literary worlds’ – Year 12, Program 12.1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc239760983]About this resource
This sample assessment notification has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Extension 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Many schools have their own resource and assessment templates. Teachers can adapt the material provided to suit their context. The content from the heading ‘Literary worlds – creative audio recording and in-class timed critical reflection’ to the heading ‘Student support material’ is student facing and could be copied and pasted into the school’s assessment template.
[bookmark: _Toc235784647][bookmark: _Toc239760984][bookmark: _Toc140045566]Purpose of this resource
This sample assessment notification is not a standalone resource and aligns with the following support materials for the program ‘Introduction to Literary worlds’:
Assessment resources: Student assessment samples – 12.1; Core formative tasks – 12.1; Part B – critical reflection – 12.1
Programming resources: Program – 12.1
Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
Resources and activities in PowerPoint: Phase 1 – introduction to Literary worlds – 12.1; Phase 2 – from theory to creative practice – 12.1; Phase 3 – Natural worlds – MacLeod – 12.1; Phase 4 – Natural worlds – Yunkaporta – 12.1; Phase 6 – Literary worlds audio recording assessment support – 12.1
Scope and sequence: English Extension 1 Year 11–12
Assessment schedule: English Extension 1 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage. This resource is intended to support teachers to provide a core of syllabus-aligned programming and assessment practice.
[bookmark: _Toc140045567][bookmark: _Toc239760985]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. This is intended to support the teacher and their practice as they design formal assessment task notifications.
[bookmark: _Toc140045568][bookmark: _Toc239760986]When and how to use
[bookmark: _Toc140045569]This sample assessment notification has been designed for Term 1 of Year 12. It provides information to students about what to expect in the formal assessment task for this program, which is an audio recording featuring a creative response and an in-class examination style critical reflection. Students are provided with the opportunity to communicate their understanding of the ways literary worlds are constructed to express complex ideas and emotions, motivations, attitudes, experiences and values. Students’ responses will draw on their knowledge of the Literary worlds focus area. They will develop their ability to experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives.
In the audio recording, students will craft a creative response. They will construct their own literary world that expresses complex ideas and emotions, motivations, attitudes, experiences and values. Students record a reading of their creative response. They should discuss their stylistic and language choices, the purpose and the connection to the Literary worlds focus area in their critical reflection.
Students will develop skills in expressing their ideas in creative and reflective modes through the core formative tasks in the program.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the assessment to students.
Change the tense of the instructions if you are issuing the assessment later in the program when students have already engaged with key learning.
[bookmark: _Toc239760987]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.

[bookmark: _Toc239760988]Literary worlds – creative audio recording and in-class timed critical reflection
Teacher note: building a culture of reading, writing and collaboration within the classroom is crucial for success in English Extension. The first assessment task for ‘Introduction to Literary Worlds’ – 12.1 has been designed to provide students with opportunities for formative assessment and to build their knowledge and skills as learners. Students can reflect on and implement the ongoing feedback provided from the teacher, their peers and self-assessment as they use the suggested strategies. This process supports the teacher to implement strategies to prevent malpractice found on the Developing school-based assessment programs webpage under Malpractice.
[bookmark: _Toc126938999][bookmark: _Toc140045571]In this program, you will study a diverse range of texts drawn from varied cultural, social and historical contexts to explore the complex ways in which literary worlds are created, represented and challenged. Through these texts, you will examine the devices authors use to construct literary worlds that express intricate ideas, emotions, motivations, attitudes, experiences and values. This program offers you opportunities to develop your imaginative, discursive, analytical and reflective writing skills, alongside your critical and creative thinking. You will engage in independent inquiry to compose original creative responses. You will also reflect critically on your writing process, purpose and language choices in relation to the Literary worlds focus area.
This assessment task is in 2 parts. The creative audio recording and critical reflection tasks are intended to assess 2 important areas. They will evaluate your skills in both creative composition and critical reflection. First, your ability to craft a sophisticated literary world in your own creative writing. Second, your ability to critically reflect on how your understanding of textual form, language and context contribute to meaning. These will be demonstrated through an audio recording of a creative reading and an in-class timed critical reflection of your work and writing process.
[bookmark: _Toc239760989]Task overview
Teacher note: the annotations column has been provided to assist assessment design. This column is for the teacher only and should be deleted prior to distributing the assessment notification to students.
The task overview provides a concise description of key information about the assessment.
Table 1 – overview of the assessment task
	Year 12 – English Extension
	Task details
	Annotations

	Task number
	1
	[Task number – ensure this reflects the chronological order outlined within the scope and sequence and the assessment schedule.]

	Issue date
	Term 4, Week 2 (last lesson of the week – indicative only)
	[Issue and date – state the day and date the assessment is issued.]
Teacher note: issue date – ACE rule 2.1.2.32 (HSC) states that schools must provide students with sufficient written notice, typically 14 calendar days, of an upcoming assessment task.

	Due date
	Term 1, Week 10 (first lesson of the week – indicative only)
	[Due date – state the day and date the assessment is due. The timing, frequency and nature of assessment processes should be time efficient and manageable for teachers and students. Issue the task early in the program so students can make connections and seek clarification as they progress through their learning. The NESA Developing school-based assessment programs information provides useful guidance for schools implementing formal assessment procedures.]
Teacher note: ACE rule 2.1.2.32d (HSC) mandates that task notifications must include the scheduled date and time for attempting or submitting a task.

	Outcomes being assessed
	A student:
EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
	[Ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.2.32b (HSC) mandates that task notifications must include the syllabus outcomes assessed.

	Weighting
	30% (indicative only)
Part A:
15% creative audio recording
Part B:
15% in-class critical reflection
	[Where applicable, ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]

	Course component weighting
	Knowledge and understanding of complex texts and how and why they are valued: 50%
Skills in complex analysis, sustained composition and independent investigation: 50%
	[Ensure details align with the scope and sequence, assessment schedule and any details provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.2.32a (HSC) mandates that task notifications must include the components and weightings, as per the assessment schedule.

	Submission details
	Part A:
The audio recording will be submitted on the classroom learning management system on the due date.
The audio recording is 5 to 6 minutes.
Part B:
The critical reflection will be a 40-minute timed, in-class task.
5 minutes reading time
35 minutes working time
	[Be specific about the process for submission and parameters for the task. This includes:
· where the task will be submitted
· word and time limits
· any additional information in accordance with the school’s assessment policy.]
Teacher note: schools are responsible for Developing a school malpractice policy. Students are responsible for knowing and complying with NESA’s ACE Rules and policies regarding malpractice.


[bookmark: _Toc176529682]English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc239760990]Task description
[bookmark: _Toc176529681][bookmark: _Toc140045572]Teacher note: when transferring this task into your school’s assessment template, provide a short description of the task. This description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form and the necessary language, forms and features required. This advice can be customised at a school level.
Supplementary information can be provided later in the document. This reduces the cognitive load experienced while using the notification. The assessment should align with the Department of Education’s Effective assessment advice as well as NESA’s Assessment principles. It should provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this task you will build on the creative work you have been completing during the study of the focus area Literary worlds. You have been crafting creative responses and constructing original literary worlds. These literary worlds should convey complex ideas and emotions and reflect diverse motivations, attitudes, experiences and values.
Your audio recording should showcase a creative reading, articulating your creative decisions through aural features. The in-class critical reflection will provide an opportunity to explore your writing and editing processes and choices.
[bookmark: _Toc239760991]The context of the task
Teacher note: the local writing festival, Imagined worlds is fictional. It provides an authentic audience and purpose to situate the audio recording within a meaningful community event. Students will create and record their own presentations. Their intended audience includes peers, teachers, local writers and community members interested in literary creativity.
Teachers may adapt this authentic audience and purpose as needed to best reflect their school’s context and students’ needs.
Students should be supported with clear planning and drafting structures to develop both their creative and reflective writing skills. Providing students with guiding prompts or question frameworks in advance will help scaffold their preparation. During classroom activities, teachers may ask students to elaborate upon or clarify their ideas verbally or in writing as part of formative practice.
The assessment consists of 2 components: an audio recording and a critical reflection completed under timed conditions (35 minutes plus 5 minutes reading time).
The timeframe of 5 to 6 minutes for the audio recording can be adapted to accommodate individual student needs or logistical constraints within the school setting. Similarly, the task could be adapted to a live presentation. The critical reflection encourages students to evaluate their writing choices, explain influences from the core text(s) and articulate how they have established credibility and engaged their intended audience. Critical reflection prompts are provided to guide students’ reflection and critical analysis of their own writing process. They guide students to focus on the development of their literary world.
[bookmark: _Toc126939001][bookmark: _Toc140045573]A network of local schools is hosting an annual online writing festival themed Imagined worlds to celebrate creativity in constructing literary worlds. Students from Years 11 and 12 across the region are invited to submit an audio recording that draws readers into their imagination.
There are 2 components to this task: an audio recording and a reflective response.
Part A – audio recording of 5 to 6 minutes
You will record a 5 to 6-minute audio recording that includes:
a reading of your creative writing demonstrating your use of carefully selected language and stylistic features. Your reading should vividly bring your literary world to life through your experimentation with elements of spoken narration, such as rhythm, pacing and emphasis. The reading of your creative writing should be 5 to 6 minutes.
The online audience will include fellow students, teachers, local authors and community members interested in exploring diverse perspectives and ideas through literature.
Your teacher has nominated you to represent your school in this festival. Your 5 to 6-minute recording will be shared online with the festival audience.
Part B – critical reflection
You will complete a 40 minute in-class critical reflection which will include:
a critical reflection and evaluation discussing your writing process 
the choices you made in style, language and performance
your intended purpose and how your work connects to the themes and concepts of the Literary worlds focus area.
Differentiation note:
To extend high-potential and gifted students, encourage them to deepen their audio recording by incorporating additional visual or digital elements. Some suggestions include:
· Sway presentation: students can create a timed, 20-card visual presentation with each slide displayed for 20 seconds. This challenges precision and economy of language and imagery to complement their creative speech.
· Video essay: students produce a video essay integrating their recorded speech with original or found visuals, music and editing to create a compelling, cinematic representation of their literary world.
· PowerPoint with visuals: students develop a PowerPoint containing images, symbolic graphics and textual annotations that reflect visual metaphors or themes in their writing, synchronised with their spoken presentation.
These extensions stimulate further creative and analytical thinking by encouraging students to explore the interplay between language and visual modes, thereby enriching their engagement with the Literary worlds focus area.
To support non-verbal students or students for whom the oral task may need to be adjusted suggestions include:
· Sway presentation: students can create a timed, 20-card visual presentation with each slide displayed for 20 seconds including the creative script in text.
· PowerPoint with visuals: students develop a PowerPoint containing images, symbolic graphics and textual annotations that reflect visual metaphors or themes in their writing, including the creative script in text.
To support students who are d/Deaf or hard of hearing the task may be adjusted. Please consult with the Itinerant support teacher (vision) working with your school for advice. In addition to the suggestions above, further suggestions include:
· removing the spoken component from the task.
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[bookmark: _Toc239760992]What is the teacher looking for in this assessment task?
Teacher note: this outline uses the criteria points from the marking guidelines to articulate the skills and knowledge required to meet the requirements of this task. It highlights to students what is expected of the response.
Table 2 – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	analyse and evaluate the relationship between purpose, form, language and context in the construction of a literary world
demonstrate independent inquiry and conceptual integration
	EE1-12-04 uses independent inquiry skills to analyse key texts and compose complex texts
	The aesthetic qualities of language and the ways they shape meaning and communicate values
	Craft extended texts in a variety of modes and mediums to communicate an understanding of evolving literary conventions and genres
Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives

	craft a creative text that constructs a literary world conveying complex ideas, emotions, values and experiences
compose an oral text that purposefully experiments with language, convention and textual form
	EE1-12-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
	The aesthetic qualities of language and the ways they shape meaning and communicate values
	Craft original texts that experiment with and manipulate textual form and stylistic features to shape meaning and present informed perspectives
Use sophisticated and controlled language with clarity to express informed perspectives

	demonstrate understanding of how meaning is shaped through deliberate language choices and structural features
compose a sustained critical reflection and evaluation of the creative process
	EE1-12-06 analyses choices in textual form and language, and their influence on the crafting of texts
	The aesthetic qualities of language and the ways they shape meaning and communicate values
Social, historical and personal values in texts, and how they shape meaning and influence responses
	Craft texts that reflect on stylistic and language choices to represent the complex relationship between texts, authors, readers and contexts
Use sophisticated and controlled language with clarity to express informed perspectives


English Extension 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
© NSW Department of Education, Aug-25	[image: Creative Commons Attribution license logo.]
[bookmark: _Toc239760993]Steps to success
Teacher note: this schedule is designed to support students to successfully complete the task and to support teachers in their monitoring of student progress. The list should be refined to reflect the resources and materials provided to the class. The list provided below reflects the resources, activities and core formative tasks that would be useful for students as they refine their assessment submission. This schedule is not for the purposes of compliance and students should not be penalised for not meeting interim times. The second column could be:
· determined and refined by the teacher based on school context
· used to feed forward
· co-constructed with students.
Implementing the steps to success will support you to demonstrate your knowledge, skills and understanding and prompt you to seek support as it is needed. These steps also provide you with opportunities to receive feedback throughout the drafting and refining process. You should refer to the following resources and activities to help you prepare for the assessment task.
Table 3 – assessment preparation schedule
	Steps
	What I need to do

	Develop and express a personal understanding of Literary worlds
	To develop and express a personal understanding of Literary worlds, you need to engage deeply with the texts studied. You should explore the settings, characters and themes that shape each world. You should also engage in the class discussions and reflections to explore how these elements connect to your experiences and perspectives.
Use:
Phase 1, resource 1 – Literary worlds focus area living glossary
Phase 1, activity 3 – Literary worlds focus area
Phase 1 – introduction to Literary worlds – 12.1 (PowerPoint)

	Deconstruct the assessment notification – isolate key terms and requirements
	Familiarise yourself with the theme of Imagined worlds used in the assessment. Reflect on what this means to you and how imagined worlds have been used in the texts studied. Review the expectations for the creative and reflective components of the task, as well as the expectations of the audio element.
Ensure you understand the Literary worlds focus area.
Use:
Phase 1, resource 1 – Literary worlds focus area living glossary
Phase 1, activity 3 – Literary worlds focus area

	Generate ideas and conceptual approaches for your writing
	Use your responses from the critical thinking and writing workshops and activities to provide a starting point for the development of your creative composition for your audio recording and as preparation for your in-class critical reflection.
Use:
Phase 2, activity 9 – writing a response ‘Picture a Reader’
Core formative task 1 – presentation of poem and reflection
Phase 3, activity 4 – reflecting on the prescribed texts
Core formative task 2 – creative composition

	Build your understanding of how literary worlds are constructed
	Reflect on the range of short texts and extracts, prescribed texts and related texts you have studied. Exploring and evaluating a range of texts that construct literary worlds deepens your understanding of how ways of thinking are shaped by textual forms and language features.
Use:
Phase 1, activity 5 – opening page of Wuthering Heights
Phase 2, activity 7 – initial impressions of ‘Picture A Vacuum’
Phase 3, activity 2 – reading journal
Phase 3, activity 5 – ‘In the Fall’ initial impressions and links to elective

	Experiment with critical and creative compositions
	The text annotation PowerPoints provide a range of activities to use texts as a basis for experimenting with critical and creative compositions.
Use:
Phase 3 – Natural worlds – MacLeod – 12.1 (PowerPoint)
Phase 4 – Natural worlds – Yunkaporta – 12.1 (PowerPoint)

	Action peer review and feedback
	There are frequent opportunities to receive feedback on your ideas and work in this task. Action this feedback before your final submission. In addition to engaging with the feedback provided by your teacher, use the peer feedback strategies in the following activities.
Use:
Core formative task 1 – presentation of poem and reflection
Phase 3, activity 8 – character and setting editing workshop
Phase 3, activity 10 – opening and closing lines editing workshop
Phase 4, activity 7 – self-marking Core formative task 3 – critical reflective composition
Phase 6, activity 1 – peer feedback template

	Refine and edit your composition
	In Phase 6 of the program, time will be dedicated to developing and refining work for the formal assessment. You could draw from the core formative tasks and activities to refine your work.
Use:
Phase 3, activity 8 – character and setting editing workshop
Phase 4, activity 4 – evaluating writing to plan for improvement
Phase 4, activity 8 – line editing workshop 2
Core formative task 3 – critical reflective composition
Phase 6, activity 2 – responding to an exemplar
Phase 6 – Literary worlds audio recording assessment support – 12.1 (PowerPoint)




[bookmark: _Toc239760994]Marking guidelines
[bookmark: _Toc126939003]Teacher note: the structure of the marking criteria depends on the requirements of the assessment task. Two marking criteria templates have been provided. This demonstrates the various approaches to marking criteria. The following marking criteria table contains language that may be useful in the composition of criteria for each grade. Each criterion has been refined to reflect the requirements of the outcomes.
The Performance Band Descriptions for English Extension 1 are used to report end of stage achievement in Year 12 in all NSW schools. Teachers may find the language helpful when composing their own marking criteria.
The Performance Band Descriptions for English Extension 1 ‘summarise the knowledge, understanding and skills typically demonstrated by students at each band level in a particular course. NESA uses these holistic descriptions to report a student's overall level of achievement in an HSC course’ (NESA 2024).
ACE Rule 2.1.2.32e (HSC) mandates task notifications to include the marking criteria (where appropriate).
[bookmark: _Toc239760995]Marking criteria
Teacher note: please see the ‘What is the teacher looking for’ section of this document for details on the Understanding and Responding focus area content.
[bookmark: _Toc239760996]Part A – creative audio recording
The following table features the marking guidelines for Part A.
Table 4 – teacher-facing criteria Part A
	[bookmark: _Toc126939004]Grade
	Marking guideline descriptors

	A
	Crafts a highly sophisticated creative text that uses oral features to construct a vivid, coherent and immersive literary world, conveying complex ideas, emotions, values and experiences through confident experimentation with mode, language features and textual form (EE1-12-05)
Sophisticated integration of the relationship between purpose, textual form, language features and context in the construction of a literary world, demonstrating independent inquiry and conceptual understanding (EE1-12-04)
Demonstrates sophisticated control of language appropriate to audience and purpose (EE1-12-05)

	B
	Crafts a well-developed creative text that uses oral features to contribute to the construction of a coherent and engaging literary world, conveying complex ideas and emotions through considered use of mode, language features and form (EE1-12-05)
Thoughtful integration of the relationship between purpose, textual form, language features and context in the construction of a literary world, demonstrating independent inquiry and conceptual understanding (EE1-12-04)
Demonstrates well-developed control of language appropriate to audience and purpose (EE1-12-05)

	C
	Crafts a sound creative text that uses oral features to construct a recognisable literary world, conveying ideas and emotions with some complexity, though use of mode to develop textual form and language features may be uneven 
(EE1-12-05)
Evident integration of the relationship between purpose, textual form and language features in the construction of a literary world, demonstrating some independent inquiry and conceptual understanding (EE1-12-04)
Demonstrates sound control of language appropriate to audience and purpose (EE1-12-05)

	D
	Crafts a limited creative text with an inconsistent or underdeveloped use of mode, textual form and language features and simplistic ideas (EE1-12-05)
Describes aspects of purpose, textual form and/or language features and/or context in the construction of a literary world, demonstrating limited independent inquiry (EE1-12-04)
Demonstrates limited control of language appropriate to audience and purpose (EE1-12-05)

	E
	Demonstrates elementary control of textual mode, form and language features, with little evidence of a coherent literary world (EE1-12-05)
Attempts to describe aspects of purpose, textual form, language features and/or context, demonstrating minimal understanding of the task or focus area 
(EE1-12-04)
Demonstrates minimal control of language appropriate to audience and purpose (EE1-12-05)


[bookmark: _Toc239760997]Part B – critical reflection
The following table features the marking guidelines for Part B.
Table 5 – teacher-facing criteria Part B
	[bookmark: _Toc238028068]Grade
	Marking guideline descriptors

	A
	Crafts a highly sophisticated and sustained reflective composition that confidently experiments with textual form and language features, demonstrating precise adaptation to purpose and audience and showcasing originality and conceptual depth (EE1-12-05)
Insightfully reflects on and evaluates the relationship between purpose, textual form, language features and context in the construction of an original literary world, demonstrating thorough independent inquiry and sophisticated conceptual integration (EE1-12-04)
Demonstrates outstanding understanding of how meaning is shaped through deliberate language and form choices and structural features, articulated through a sustained, insightful reflective evaluation of the creative process 
(EE1-12-06)

	B
	Crafts a clear and sustained reflective composition that shows some experimentation with textual form and language features, demonstrating competent control of language and emerging originality and conceptual understanding (EE1-12-05)
Thoughtfully analyses and evaluates the relationship between purpose, textual form, language features and context in the construction of a literary world, demonstrating well-developed independent inquiry and conceptual understanding (EE1-12-04)
Demonstrates thorough understanding of how meaning is shaped through language features and textual form, supported by a well-developed reflective evaluation of creative choices (EE1-12-06)

	C
	Presents a critical reflection that explains the rationale behind some creative decisions, drawing on some theoretical concepts and textual evidence to demonstrate developing engagement with the composition process
(EE1-12-05)
Analyses and evaluates the relationship between purpose, textual form and language features in the construction of a literary world, demonstrating sound evidence of independent inquiry (EE1-12-04)
Demonstrates sound understanding of how meaning is shaped through language features and textual form, supported by a competent reflection on creative choices (EE1-12-06)

	D
	Presents a basic reflective composition with limited experimentation in textual form and language features, demonstrating developing control of language and minimal originality or conceptual insight (EE1-12-05)
Describes aspects of purpose, textual form, language features and/or context in the construction of a literary world, demonstrating limited evidence of independent inquiry (EE1-12-04)
Demonstrates limited understanding of how meaning is shaped through language features and textual form, with a largely descriptive or superficial reflection (EE1-12-06)

	E
	Attempts a reflective composition with little or no experimentation in textual form and language features, demonstrating minimal control of language and negligible originality or conceptual understanding (EE1-12-05)
Attempts to describe aspects of purpose, textual form and/or language features demonstrating minimal understanding of the task or focus area 
(EE1-12-04)
Demonstrates minimal understanding of how meaning is shaped through language features or textual form, with little or no meaningful reflection 
(EE1-12-06)




[bookmark: _Toc239760998]Student-facing rubric
Teacher note: the student-facing rubric is designed to provide context-specific explanations of the assessment marking criteria. This rubric uses student-friendly language and unpacks the specific knowledge, skills and understanding required when composing each component of the assessment. When teachers are providing feedback, they may make comments on the specific knowledge, skills or understanding that need further development and methods for improvement.
[bookmark: _Toc239760999]Part A – creative audio recording
Below are the student-facing guidelines for Part A.
Table 6 – student-facing rubric for Part A
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Crafts a creative text that constructs a vivid, coherent and engaging literary world, conveying complex ideas, emotions, values and experiences.
You could do this by:
developing a coherent literary world, using consistent setting, characterisation and narrative structures
making deliberate choices about language, characterisation and form to express complex ideas, experiences, emotions and context
using oral features deliberately, including structure, tone, volume, pace and rhythm to shape mood, deepen meaning and enhance the audience’s emotional and conceptual engagement with the literary world.
	The world of your creative response features a richly layered setting or a setting that feels immersive and original.
Characters in your response showcase complex inner conflict and motivations that evolve clearly throughout the narrative, inviting audience empathy.
The themes of the response are subtly integrated into the world’s details and conveyed through a powerful oral delivery, demonstrating that the narrative elements are coherent and intentionally designed.
	The world of your creative response has a believable setting defined by distinctive features.
Characters in your response express clear motivations and emotions that follow conventional patterns.
Key ideas of the response are developed through plot and setting and conveyed through purposeful oral delivery, showing that most elements are logically connected.
	The world of your creative response establishes a setting with some original detail.
Characters in your response have recognisable emotional states but may lack depth or change.
Central ideas of the response are communicated through oral delivery and include familiar or straightforward concepts, with some elements connected in a loose manner.
	The world of your creative response is established through a generic setting.
Characters in your response have motivations or emotions that are minimal or inconsistent.
Central ideas of the response are communicated through oral delivery, though they may be presented in a generic manner.
	The world of your creative response may be generic with some inconsistencies.
Characters in your response have generic motivations and emotions.
The oral delivery is directed towards connecting with universal themes.

	Integrates the relationship between purpose, textual form, language features and context in the construction of a literary world, demonstrating independent inquiry and conceptual understanding.
You could do this by:
making deliberate choices about purpose, form, structure and perspective
using language and textual features to develop ideas, values and experiences
drawing on contexts to inform your creative decisions
demonstrating independent inquiry through research and experimentation.
	Your response demonstrates sophisticated conceptual integration of purpose, textual form, language features and context.
Your response shows research into contexts that is thoroughly and purposefully integrated, enriching the literary world and adding layers of meaning.
	Your response demonstrates a well-developed relationship between purpose, textual form, language features and context.
Your response shows research into contexts that clearly informs choices and enriches the literary world.
	Your response demonstrates a sound relationship between purpose, textual form, language features and context.
Your response shows evidence of research that informs some choices and adds depth to the literary world.
	Your response demonstrates a limited relationship between purpose, textual form, language features and context.
Your response shows some research-informed creative decisions, although its influence may be inconsistent or underdeveloped.
	Your response demonstrates a minimal understanding of the purpose, textual form, language features and context.
Your response shows limited evidence that research or independent inquiry has informed the response.


[bookmark: _Toc239761000]Part B – critical reflection
Below are the student-facing guidelines for Part B.
Table 7 – student-facing rubric for Part B
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Reflects on and evaluates how meaning is shaped through deliberate language choices and structural features, articulated through a sustained, insightful reflective evaluation of the creative process.
You could do this by:
explaining and evaluating key language, structural, oral and textual choices
explaining how these choices shape meaning and audience response
reflecting on experimentation, drafting and revision
evaluating the effectiveness of your creative decisions.
	Your reflection perceptively analyses and evaluates specific language, oral, structural and textual choices, linking their effects to meaning and audience response.
Your response provides a sustained and insightful evaluation of experimentation, drafting, revision and the creative process.
	Your reflection analyses and evaluates language, oral, structural and textual choices, explaining their effects on meaning and audience response.
Your response provides a well-developed evaluation of the writing process and creative decisions.
	Your reflection demonstrates sound understanding of how language and textual form shape meaning.
Your response reflects competently on the writing process and explains some effects of creative choices.
	Your reflection is largely descriptive, outlining language, form and structural decisions with limited evaluation of their effects.
Your response provides minimal consideration of the writing process.
	Your reflection demonstrates minimal understanding of how language or textual form shapes meaning.
Your response provides little meaningful reflection on the creative process or creative decisions.

	Analyses and evaluates the relationship between purpose, textual form, language features and context in the construction of a literary world, demonstrating independent inquiry and conceptual understanding.
You could do this by:
making deliberate choices about purpose, form, structure and perspective
using language and textual features to develop ideas, values and experiences
drawing on cultural, social and/or historical contexts to inform your creative decisions
demonstrating independent inquiry through research and experimentation.
	Your creative choices demonstrate sophisticated conceptual integration of purpose, textual form, language features and context.
Your response includes research into cultural, social and/or historical contexts is thoroughly and purposefully integrated, enriching the literary world and adding layers of meaning.
	Your response provides a clear and well-developed evaluation of how the creative composition responds to the focus area.
Your response explains meaningful connections between authorial intentions, studied texts and/or conceptual ideas and creative choices.
	Your creative choices demonstrate a sound relationship between purpose, textual form, language features and context.
Evidence of research informs some choices and adds depth to the literary world.
	Your response provides limited consideration of how the composition responds to the focus area.
Your response includes underdeveloped or implied connections to authorial intentions, studied texts or conceptual ideas.
	Your response provides minimal or inaccurate consideration of the focus area.
The response includes little evidence of understanding of how studied texts, authors or concepts informed the composition.
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[bookmark: _Toc239761001]Assessment policy
Teacher note: assessment notifications should contain a reference to the school’s assessment policy and the relevant information or support. Some relevant reminders are suggested below but this should be adjusted to reflect the context of your school. Schools may provide the administrative procedures associated with the following:
· late submission of tasks due to illness or misadventure
· malpractice
· invalid or unreliable tasks
· student appeals
· ‘N’ determinations (where appropriate).
For Year 12, the ACE Rule 2.1.2.27 (HSC) mandates that schools must provide students with written advice about the school’s policies and procedures for school-based assessment. This includes malpractice policies, administrative requirements, illness/misadventure procedures, protocols for invalid or unreliable assessment tasks and final grade appeal processes. Schools may also choose to provide this information on individual assessment task notifications.
[bookmark: _Toc239761002][bookmark: _Toc176529689]Student support material 
[bookmark: _Toc148105389][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]An annotated student work sample is provided in Student assessment samples – ‘Introduction to Literary worlds’ – 12.1. An example of ‘what a good one looks like’ is provided in Resources and activities – ‘Introduction to Literary worlds’ – 12.1, Phase 6, resource 1 – what a good one looks like.


[bookmark: _Toc239761003]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc140045581]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc239761004]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: assessment task notification
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 4 August 2026
Review date: 4 August 2028
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