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This document contains the student assessment samples that accompany the teaching and learning program, ‘Introduction to Literary worlds’ – Year 12, Program 12.1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc239760793]About this resource
The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English Extension 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers adapt the samples provided in this resource to their own school context.
The content has been prepared by the English curriculum team 7–12, unless otherwise credited.
[bookmark: _Toc235784647][bookmark: _Toc239760794][bookmark: _Toc140045567]Purpose of this resource
This student assessment samples booklet is not a standalone resource and aligns with the following support materials for the program ‘Introduction to Literary worlds’:
· Assessment resources: Assessment – 12.1; Core formative tasks – 12.1; Part B – critical reflection – 12.1
· Programming resources: Program – 12.1
· Resource and activities support in Word: Resources and activities – 12.1; Core texts – 12.1
· Resources and activities in PowerPoint: Phase 1 – introduction to Literary worlds – 12.1; Phase 2 – from theory to creative practice – 12.1; Phase 3 – Natural worlds – MacLeod – 12.1; Phase 4 – Natural worlds – Yunkaporta – 12.1; Phase 6 – Literary worlds audio recording assessment support – 12.1
· Scope and sequence: English Extension 1 Year 11–12
· Assessment schedule: English Extension 1 Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc239760795]Target audience
[bookmark: _Toc140045568]A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc239760796]When and how to use
[bookmark: _Toc140045569]Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
These student assessment samples have been designed to accompany the assessment of 12.1 – ‘Introduction to Literary worlds’. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc239760797]Opportunities for collaboration
[bookmark: _Toc138846988]The How to use the English 11–12 sample assessments page provides an outline of some of the ways this student assessment samples booklet can be used with colleagues.

[bookmark: _Toc239760798]Student work sample
Teacher note: the following work sample is designed to provide one example of a completed transcript that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
Creative response – ‘Between the Walls’ transcript
The town of Eldermoor stood still, almost like it had been trapped in time. Its narrow streets were lined with old stone houses, their walls steeped in stories that whispered when the wind blew through the cracks. Inside one such house lived Mara, whose days had recently begun to blend into grey shadows and soft murmurs of her past.
Inside the house, Mara walked slowly through the empty rooms, the silence pressing close to her, providing her a warm sense of comfort. Each corner held a memory – the faded family portrait, sat slantwise on the wall, the creaking floorboards, which had once reverberated with the soft pitter patter of her siblings, was now silent and filled with the scent of wood and dust. These fragments made up her world.
Outside, the sky wore a dull colour, as if waiting for something to break the stillness. The people in the streets of Eldermoor moved quietly, caught between routines and old grievances. Their voices, when heard, echoed off the high walls, carrying the weight of long-held secrets.
Mara felt torn. She wanted to reach beyond the town’s borders, to find more than the stories inside those walls. But at the same time, the town was part of her. Like the ivy that trailed out over the pot plant from her bookshelf to the floor, she too felt tangled between comfort and loneliness of her home and the town. 
The walls, in their silence, reflected Mara’s own uncertainty. This world is one of hidden emotions and half-remembered dreams – a space that suggests how people live inside their personal and shared histories, sometimes trapped, sometimes longing for change.
[Pause]


Reflection – ‘Between the Walls’
Thank you for listening to my creative piece, ‘Between the Walls’. In this text, I aimed to create a literary world that shows some complexity by exploring ideas about memory, confinement, and the tension between belonging and change.
I used descriptive language and imagery, like the ‘narrow streets’ and ‘high walls’ to help build the setting and mood of my world as one of confinement. I also tried to include some stylistic features such as repetition in phrases like ‘walls’ and ‘silence’ to further emphasise the theme of the tension between belonging and change.
In choosing the form, I wrote a short prose narrative with a third-person limited narrator, because I wanted to focus on a character’s internal feelings connected to the place. The pacing is slower to reflect Mara’s experience of waiting and uncertainty, and to emphasise her internal conflict of wanting to stay or wanting to venture into the unknown.
Reflecting on my writing process, I found it challenging to balance description with emotional depth. I aimed to link my creative choices to the Literary worlds focus area’s ideas about how places can represent personal and cultural experiences, reflected in my choice of a confined town with walls, narrow streets and the confinement of Mara’s house.
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Overall, this task helped me to think about how language and setting work together to shape the meaning of a literary world, and how writing can express complicated emotions, even if some parts of my work need more clarity or consistency. I hope my presentation encourages reflection on how people relate to their environments and memories.
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[bookmark: _Toc239760799]Annotated student work sample – creative response and reflection
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response. The annotated sample is accompanied by the recording of the creative response and the reflection which can be found in the PowerPoint Phase 6 – Literary worlds audio recording assessment support – 12.1. The recording should be listened to as students explore this annotated sample.
Table 1 – student work sample annotations
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Creative response – ‘Between the Walls’ transcript
The town of Eldermoor stood still, almost like it had been trapped in time. Its narrow streets were lined with old stone houses, their walls steeped in stories that whispered when the wind blew through the cracks. Inside one such house lived Mara, whose days had recently begun to blend into grey shadows and soft murmurs of her past.
	The opening establishes a clear setting and mood through the motif of stillness and personification of the architecture.
The piece clearly introduces character. There are allusions to memory and confinement as a motif.
There is some complexity in ideas, aligning with the creative construction of a literary world.
Mood and authorial voice are established through even reading volume and tone.
	Develop a sharper ‘hook’ by including a concrete, distinctive detail that signals why Eldermoor matters to Mara to increase engagement from the outset.
Replacing broad descriptors with expanded noun groups using a participial phrase could create a more effective and immersive sense of place. For example, the image of ‘old stone houses’ could be further developed through descriptions , such as ‘stone houses darkened by time and rain’ to build a complex and layered setting. Expanding key images to describe with specificity, rather than abstract descriptions like ‘stories that whispered’, will help increase reader engagement.
Consider introducing a subtle tension by employing purposeful use of pause, sentence structure and syntax in the opening to draw the reader in from the outset.

	Inside the house, Mara walked slowly through the empty rooms, the silence pressing close to her, providing her a warm sense of comfort. Each corner held a memory – the faded family portrait, sat slantwise on the wall, the creaking floorboards, which had once reverberated with the soft pitter patter of her siblings, was now silent and filled with the scent of wood and dust. These fragments made up her world.
	The interior world is built through sensory detail and a list of objects to indicate memory. This demonstrates an attempt to connect setting to emotion to support world-building.
The shift down in reading tone and volume denotes conflict to build atmosphere.
The sentence structure becomes overloaded and tense agreement slips, reducing clarity of language.
Building of a world through memory and themes of loss evident in this segment.
	Breaking the listing into controlled sentences would aid fluency and the construction of meaning through symbolism. Controlling tense more effectively throughout would demonstrate effective control of language.
Selecting one or 2 objects to describe in more detail, through the creation of noun groups, would show Mara’s response and create an opportunity to build the motif of fragments that follows.
Showing emotion through action, reaction and senses adds to the characterisation of the protagonist.

	Outside, the sky wore a dull colour, as if waiting for something to break the stillness. The people in the streets of Eldermoor moved quietly, caught between routines and old grievances. Their voices, when heard, echoed off the high walls, carrying the weight of long-held secrets.
	Ideas are conveyed broadly rather than through specific, developed detail. This section expands the literary world beyond the house to the town’s collective atmosphere.
The use of personification and a restrained tone suggest social pressure and suffocation which sustains the motif of confinement.
	Consider moving from abstract nouns to a brief, specific vignette that embodies the town’s atmosphere. This could give you an opportunity to explore time and place in line with the ideas of the chronotope.
Consider using a single recurring image to connect the outside world to Mara’s inner conflict.
Consider increasing pace of delivery to add contrast to the reading, reflecting the routine quiet movement of the town.

	Mara felt torn. She wanted to reach beyond the town’s borders, to find more than the stories inside those walls. But at the same time, the town was part of her. Like the ivy that trailed out over the pot plant from her bookshelf to the floor, she too felt tangled between comfort and loneliness of her home and the town.
	There is some attempt to articulate Mara’s internal conflict.
The introduction of symbolism of the natural world represents entanglement, demonstrating experimentation with imagery and metaphor.
The expression of theme is at times explicit, with some phrasing that could be more controlled.
	Extend the image of ivy throughout the piece to create stronger cohesion through extended metaphor. The simile comparing Mara to ivy ‘tangled between comfort and loneliness’ is an opportunity to develop this. Consider expanding this image into an extended metaphor. Instead of a brief comparison, develop the ivy metaphor throughout the passage to symbolise Mara’s complex relationship with her town. This sustained metaphor would create a richer imagery that immerses the reader in the character’s feelings resulting in audience empathy for the character.
Use active voice to make the tone more direct in this passage. Strong, specific verbs in active voice create immediacy, revealing detail about the world and its characters.

	The walls, in their silence, reflected Mara’s own uncertainty. This world is one of hidden emotions and half-remembered dreams – a space that suggests how people live inside their personal and shared histories, sometimes trapped, sometimes longing for change.
[Pause]
	Returning to the central motif of silence shapes a closing thematic statement.
The piece begins to move into summary, leaning towards telling rather than representing.
The pause cue shows an awareness of pacing and delivery in sound medium.
	Embed ideas in images and actions, rather than explaining. This will allow you to build depth through extended metaphor and strategic use of figurative language.
Edit work to maintain tense consistency for smoother control.
See how you could select or augment an image here to imply uncertainty and change. This gesture towards the incomplete is an important thematic feature.

	Reflection – ‘Between the Walls’ transcript
Thank you for listening to my creative piece, ‘Between the Walls’. In this text, I aimed to create a literary world by exploring ideas about memory, confinement and the tension between belonging and change. I wanted to show how a place can feel safe but also restricting.
	Provides clear signposting and states overarching intention.
Central ideas and tensions are named directly, highlighting memory, confinement and belonging versus change.
Purpose is explained simply and connection to the concept of a literary world is evident.
Reflection identifies intention but lacks depth in explaining specific choices.
	Shift language from ‘aimed to’ to ‘achieved by’ to clarify how creative choices worked in practice.
Name a specific example of how the setting shows memory or restriction.
Add a brief comment on the effect these ideas might have on the audience.
Elaborate with terminology from the focus area to give context.

	I used descriptive language and simple imagery, like the ‘narrow streets’ and ‘high walls’, to build a setting and mood of confinement. These details helped make the town seem closed in. I also used repetition in words like ‘walls’ and ‘silence’ to highlight the theme of belonging versus change.
	Identifies specific language choices and uses embedded quotations, showing awareness of craft.
Links language choice and structure to construction of theme.
Reflection describes technique and effect but remains basic.
Explanation ties description to thematic intention, demonstrating an understanding of how writing choices shape meaning.
	Move beyond naming language features to briefly explain how imagery and repetition affect the mood or meaning in the piece.
Add a short evaluative comment on what worked well and a potential improvement for next time.
Try connecting language features to character experience for deeper analysis.

	I chose to write a short prose narrative with a third-person limited narrator to focus on Mara’s thoughts and feelings about her home. The slower pace of the narrative was meant to show her waiting and uncertainty, and highlight her internal conflict about staying or wanting to leave.
	Explains form, point of view and pacing as creative choices, linking narrative voice to purpose.
Demonstrates understanding of how form shapes meaning and supports characterisation.
Explanation is logical but lacks detailed analysis and comparison to alternatives.
Links pacing to theme but only generally.
	Support claims with a clear example illustrating how sentence structure or narration reflects Mara’s uncertainty.
Explain why third-person limited was chosen over another viewpoint in a simple way.
Add more precise examples of pacing in the text.
Reflect briefly on how form contributes to reader engagement.

	During the writing process, I found it challenging to balance description with emotion. Sometimes I felt my descriptions were too simple and didn’t fully show Mara’s feelings. I tried to connect my creative choices to the Literary worlds focus area, thinking about how places can represent both personal and cultural experiences. I wanted Eldermoor to reflect Mara’s struggle between feeling comfortable and wanting change.
	Acknowledges a drafting challenge in balancing emotional development and description.
Attempts to connect creative choices to focus area concepts.
Reflection relates setting and character to theme but remains general.
Shows emerging understanding of how environment can represent experience.
	Name a particular moment in drafting that was difficult and explain the effect on the piece.
Use explicit vocabulary from the focus area for clarity and connection.
Give a simple, specific example from the story where place symbolises emotion or experience.
Reflect on how shifting focus during drafting might improve future work.

	Overall, this task helped me understand how language and setting work together to create meaning in a literary world. Even if my language was not complex, I learned that describing a place can show complicated emotions. I also saw that showing a character’s actions, like making tea or staring out a window, could hint at what they were feeling. In the future, I want to make my descriptions clearer and show feelings through actions instead of stating them. Practising this will help me build stronger mood and meaning in my creative writing. I hope to keep improving my ability to explain my choices and their effects on the reader. The process made me realise that even simple ideas can add meaning if they connect to the character’s experiences, and I am interested in learning how to use language more effectively.
	Indicates self-evaluation and connects learning to task outcomes.
Technique and intention are summarised simply.
Reflection expresses future goals and identifies areas for improvement.
Links to criteria through discussion of mood, meaning and language use but without evaluative depth.
	Replace general statements with a specific next step, such as editing a section for action-based emotion.
Add an evaluative comment about a particular technique that was effective or could be refined next time.
Practise explicit links to marking criteria by quoting from teacher feedback or sample work.
Clarify goal for creative improvement with an example (for example, use sensory verbs, experiment with sentence length).


Feedback comment
Your creative construction of the literary world in ‘Between the Walls’ shows a clear understanding of key themes such as memory, confinement and belonging. You have developed a recognisable setting and narrative voice that conveys mood in a consistent manner. The focus on Mara’s personal experiences invites the audience to connect with her perspective. To build on this, you might explore broader thematic ideas and incorporate symbolic elements within the world to add depth and encourage multiple interpretations. Your use of stylistic features, like imagery and repetition, demonstrates emerging confidence, though sometimes their contribution to supporting your ideas could be clearer. The prose narrative form is straightforward, and experimenting further with form or narrative features could help to enrich how your themes are presented. While your language is clear, adding more varied emotional tones and descriptive detail could help the audience engage more closely with your world.
Moving forward, you could focus on developing your language choices to create a wider range of emotional responses and to portray subtle shifts in mood. You might also explore different forms or stylistic conventions to expand your creative expression. Additionally, deepening your reflective writing with detailed explanations of why you made particular creative choices will strengthen your critical thinking and allow you to evaluate your work more thoroughly. These steps will support your progress towards greater complexity and insight in both your creative and reflective pieces.
Your reflection on the writing process demonstrates awareness of your creative decisions and connects them to the focus area themes. Further developing your reflection with specific examples of how your stylistic and structural choices shape meaning would enhance its depth. A clearer identification of challenges you faced and how you addressed them will support ongoing growth in your critical thinking and writing skills.



[bookmark: _Toc148105389][bookmark: _Toc239760800][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc239760801]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 3.3.2
[bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
NSW Syllabus: English Extension 11–12 Syllabus (2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: student assessment samples
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 4 August 2026
Review date: 4 August 2028
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This license allows you to share and adapt the material for any purpose, even commercially.
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Material in this resource not available under a Creative Commons license:
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