
[bookmark: _Toc151447405]English Extension (Year 11) – program
11.1 – ‘Texts, culture and value’
This resource is a sample teaching and learning program for ‘Texts, culture and value’ – Year 11, Term 1. In this program, students will examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc205885605]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Extension 11–12 Syllabus (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the sample senior English programs.
[bookmark: _Toc205885606][bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388]Purpose of resource
This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Texts, culture and value’:
· Assessment resources: Assessment – 11.1; Student assessment samples – 11.1; Core formative tasks – 11.1
· Resource and activities support in Word: Resources and activities – 11.1; Core texts – 11.1
· Resources and activities in PowerPoint: Phase 1 – introduction to English Extension – 11.1; Phase 3 – developing inquiry skills – 11.1; Phase 3 – text annotations – Orwell – 11.1; Phase 4 – textual manifestations – Glover – 11.1; Phase 4 – textual manifestations – Funder – 11.1; Phases 1 and 6 – viva voce preparation – 11.1
· Scope and sequence: English Extension Year 11–12
· Assessment schedule: English Extension Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc205885607]Target audience
[bookmark: _Toc145666042]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Extension 11–12 Syllabus (NESA 2024).
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389][bookmark: _Toc205885608]When and how to use
This teaching and learning program has been designed for Term 1 of Year 11. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules. To complement the use of this program you may choose to use the Sample scope and sequence – English Extension Year 11–12 on the English Extension webpage.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
[bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc205885609]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed upon using language the students can understand.


[bookmark: _Toc205885610]Texts, culture and value – overview
In this focus area, students examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time. This focus area also provides opportunities for students to develop skills in independent investigation and critical and creative thinking, to express an informed personal understanding of the relationship between author, purpose, form, language, audience and context. This teaching program outlines the first term of the Year 11 English Extension course and supports students as they begin to engage with a key text from the past and examine its manifestations in more recent contexts.
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 10 weeks.
[bookmark: _Toc205885611]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the relevant syllabus outcomes and the evidence base. They can support class discussion and help students monitor their learning.
How and why do texts reflect and challenge cultural values over time, with values embedded in one text, paralleling, challenging or offering alternatives to another?
How does the relationship between text, author, reader and context shape meaning?
How can authors craft texts that re-imagine other texts by experimenting with perspective, point of view, style and context to show how values are maintained and changed?
[bookmark: _Toc205885612]Conceptual programming questions
The conceptual programming questions are carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk204159253]Phase 1 – engaging with the unit, the learning community and the focus area

	How and why are texts valued across time?
What is the ‘literary canon’ and how can this be renegotiated by audiences over time?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	Who is George Orwell and how does his context shape his writing?
How might Orwell’s context have informed the values and attitudes communicated in his texts?
Where can we see these values and attitudes communicated in other texts from a range of more recent contexts?

	Phase 3 – engaging personally, analytically and critically with texts

	How do texts reflect and challenge cultural values over time?
What is the relationship between author, purpose, form, language and context?
How is meaning made through an author’s choice of textual form and language features?

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	How has the reading of Nineteen Eighty-Four evolved and been carried forward for new audiences and purposes?
How can an understanding of texts be enhanced when discussed and tested against additional readings, interpretations and the student’s own context?
How can the value of a text be renegotiated by audiences over time?

	Phase 5 – composing critically and creatively in response to the focus area and texts

	How can texts be crafted using textual analysis to support critical interpretations?
How can textual manifestations maintain or change the intended values of the original text?
Note: in this program, Phase 5 – composing critically and creatively in response to the focus area and texts has been integrated into Phases 3 and 4.

	Phase 6 – preparing the assessment

	How can marking guidelines and sample assessment task responses be used as a support for learning?
What strategies are most effective for developing informed personal evaluations that are supported by independent investigation and textual analysis?
What are effective strategies for supporting the planning, monitoring and refining of personal compositions?


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc205885613]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: viva voce – students respond to a series of questions about the ways texts evolve and are carried forward for new audiences and purposes. Students will draw on their knowledge of Texts, culture and value, their key text from the past, additional readings, interpretations and their own independent investigation. This viva voce will be a 9 to 10-minute interview.
Formative assessment: students engage in a series of core formative tasks, which are outlined in English Extension (Year 11) – core formative tasks.
[bookmark: _Toc205885614]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for Reading to Write is provided at the start of each learning sequence. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
English Extension 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc205885615]Core texts and text requirements
The core texts for this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the Core texts booklet.
Orwell G (1949) Nineteen Eighty-Four. A version of this is available at Project Gutenberg. This work is in the public domain.
Glover D (2017) The Last Man in Europe: A Novel, Black Inc., Australia.
Funder A (2023) Wifedom: Mrs Orwell’s Invisible Life, Penguin, Australia.
[bookmark: _Toc205885616]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
skills in reading and writing across multiple forms, as explored in Year 11, Term 1 – Reading to write: Transition to English Advanced
an understanding of the forms and structures of analytical writing, as developed in Year 10, Term 1 – Novel voices and Year 10, Term 3 – Shakespeare retold
an understanding of character and narrative, as explored in Year 10, Term 1 – Novel voices
an understanding of intertextuality and meaningful connections between texts, as explored in Year 10, Term 3 – Shakespeare retold
ways to interpret texts from the past, as explored in Year 10, Term 2 – Reshaping the world
speaking skills, as explored in Year 10, Term 3 – Shakespeare retold.
Some potential future links to other programs in English Stage 6 courses could include:
developing an understanding of the complex relationship between author, reader and text in Year 12 English Extension 1 – Literary worlds
developing an understanding of argument and authority in Year 12 English Extension 2 – Author and authority.
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398][bookmark: _Toc205885617]Pre-reading for teachers
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Parker and Morrison (2016) Masters in Pieces. This text provides a strong overview of the literary debate and theory that features in the program. Some sections of the opening chapter are recommended in Phase 1 teaching and learning activities.
Funder A (2023) Wifedom: Mrs Orwell’s Invisible Life, Penguin, Australia. This text is an example of a transformation of Orwell’s life and process. Some sections of this text support the teaching of Phase 4 teaching and learning activities.
Glover D (2017) The Last Man in Europe: A Novel, Black Inc., Australia. This text is an example of a transformation of Orwell’s life and process writing Nineteen Eighty-Four. Some sections of this text support the teaching of Phase 4 teaching and learning activities.

[bookmark: _Toc205885618][bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area and their learning journey so that work on the core text(s) is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc205885619]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, students are supported to consider their own understanding and interpretation of how and why texts are valued across time. This phase is designed to pique interest by exploring student understanding of literary value, as they express their own interpretations of what contributes to the value of a text. This phase will also begin to introduce students to significant literary movements and thinkers. This phase helps to activate prior knowledge and spark wonder and curiosity regarding the core ideas of the focus area. In this phase, the core formative task invites students to articulate to peers their own views of influential texts that hold value.
Expected duration: this phase should take approximately 2 to 4 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How and why are texts valued across time?
What is the ‘literary canon’ and how can this be renegotiated by audiences over time?
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
The relationship between a text and the culture it is composed in and responded to
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 1, sequence 1 – examining the value of texts over time
Focus area content: ‘explore how and why texts reflect and challenge cultural values over time’.
Learning intentions
By the end of this learning sequence, students will:
be able to express a personal understanding of what contributes to literary value
identify texts that are considered to hold literary value.
Developing an understanding of literary value
Teacher note: the Core concept – Literary value has been covered extensively in the Year 10, Term 3 – Shakespeare retold teaching and learning program. Specifically, Phase 3, sequence 10 – understanding the literary value of the balcony scene and Core formative task 2 – using humour to express understanding about literary value, can be revisited to support student understanding of this concept.
Creating a class ‘best of’ list to extend student understanding – on a sticky note, students identify their favourite book, film and song. Display the sticky notes in categories around the classroom. Students then engage in a Gallery walk, where they view and use additional sticky notes to comment on the texts identified. Can they come up with a top 5 of each category as a class?
Discussing the criteria for assigning literary value – as a class, students discuss the following questions and record notes in their English book
How did you determine your ‘best of’ lists?
What criteria did you use?
Who had a say?
What difficulties did we have in creating the list?
What is the virtue of creating a ‘best-of’ list?
Does it serve a purpose?
How are texts deemed to have literary value?
Reflecting on perspectives of literary value – students look at BBC’s Top 100 Books You Need to Read Before You Die and identify
How many of the books on the list have they heard of?
Have they read any of the books?
Are any of the books common to the class ‘best of’ list?
What criteria may have been used to collate this list?
Is it the same as the class criteria? Why or why not?
Understanding the concept of a canon – students view the YouTube video Why Did They Make Me Read This in High School? (Feat. Lindsay Ellis) | It’s Lit! (5:48) to introduce the concept of the Western canon. Students complete Phase 1, activity 1 – the Western canon responding to a series of questions about the video and the Western canon, including using The Cornell Note Taking System to summarise the video.
Responding personally to clarify understanding – students complete a Quick write communicating their personal reflections on the question
‘What is literary value and how has literary value been attributed and contested over time?’
Introducing the perspectives of others – students read Harold Bloom Creates a Massive List of Works in The “Western Canon” and complete a Think, Puzzle, Explore thinking routine, recording their thoughts to the following questions in their English book
What do you think you know about the Western Canon?
What questions or puzzles do you have about this topic?
How might you explore and answer these questions or puzzles about the Western Canon?
Teacher note: the final activity in this sequence, ‘Introducing the perspectives of others’ can be assigned as a homework task using Australian Institute for Teaching and School Leadership Limited (AITSL)’s The Flipped Classroom Model. This model provides students with the opportunity to read and reflect independently, before returning to discuss their learning in class. Additional information has been provided in Pre-reading– flipped learning in English Extension.
	Success criteria
To demonstrate their learning, student can:
identify and express an opinion of texts that hold value to them
contribute to a discussion on how and why literary value can be contested
compose a personal reflection communicating their understanding of literary value.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students who require additional support in understanding literary value can revise the Core concepts – Literary value.
Challenge and extend high potential and gifted students by suggesting they write a defence on why a favourite composer should be included in the canon.
For small classes, consider doing a survey of the English advanced class to get a list of popular books, films and songs to support these activities.

	EE1-11-04 uses independent inquiry skills to analyse key texts and compose texts
Understanding
Sophisticated metalanguage in textual analysis and reflection
	Phase 1, sequence 2 – developing a close knowledge and understanding of the English Extension course and its requirements
Focus area content: unpacking the ‘Texts, culture and value’ focus area description.
Learning intentions
By the end of this learning sequence, students will:
develop an understanding of the focus area description and requirements
be able to identify and understand key terminology, and its connection to key concepts related to this focus area.
Understanding the Texts, culture and value focus area
Teacher note: the PowerPoint Phase 1 – introduction to English Extension – 11.1 has been created to support the teaching of this sequence. This PowerPoint includes a summary of the Related research project focus area content and support for students’ independent investigation. Pre-reading,– accessing the State Library of NSW for independent investigation includes step-by-step instructions to support with online research methodology. This should be taught at the beginning of the course and revisited throughout the course.
Literacy note: the PowerPoint Phase 1 – introduction to English Extension – 11.1 includes some definitions of key terms from the focus area. Students should complete Phase 1, activity 2 – glossary of key vocabulary to improve their understanding and use of key terminology and metalanguage related to form, style and context. This glossary should be revisited throughout the course as a living document they continue to update as necessary. Additionally, Phase 1, resource 1 – unpacking focus area terminology has been created to support teachers and students to define key terms.
Unpacking the focus area to improve student understanding – students are provided with a copy of the Texts, culture and value focus area description. They complete the concept map in the Phase 1 – introduction to English Extension – 11.1 PowerPoint defining key terms of the focus area. Students discuss responses to the following questions
What is a key text?
What makes a text a ‘key text’?
Navigating the key terms of the focus area to develop conceptual understanding – students complete a Brainstorming activity in response to the 3 key terms of the focus area (texts, culture, value). Considering ‘culture’ and ‘cultural values’ – teachers facilitate a discussion prompting students to reflect on, and record in their English book, the following questions
What does culture mean to you?
What are the range of cultural connections we have?
What is and has been valued over time?
Consider both the micro (self, community) and macro (state, nation, world).
How and why do values change and remain consistent over time?
Introducing Nineteen Eighty-Four
Issuing the core text and reading journal – students are issued a copy of the core text, Nineteen Eighty-Four by George Orwell. Phase 1, activity 3 – reading journal includes a selection of activities students can use for note taking and reflecting on the core text throughout the reading process. Issue this along with the core text to support students to engage with the text and develop skills in note taking.
Teacher note: all references to George Orwell’s Nineteen Eighty-Four in this suite of materials come from Project Gutenberg and are in the public domain. This version can be freely distributed to students. However, any print copy of the novel is suitable for this program. Students are expected to finish reading the novel independently within 2 weeks. Additional advice about using a reading journal can be found in Novel Voices – 10.1.
Engaging with additional readings and interpretations
Broadening understanding of ways of seeing the canon – as a flipped learning homework task, students are issued with pages 5 to19 from Masters in Pieces: The English Canon for the Twenty-First Century by Michael Parker and Fiona Morrison. For homework, students read the information, highlighting any new or important information and completing a Cornell note-taking table identifying
key words and questions
main thoughts and ideas
overall summary of learning.
Teacher note: details about Masters in Pieces: The English Canon for the Twenty-First Century by Michael Parker and Fiona Morrison are provided in the pre-reading and references. If you are unable to acquire a copy of this book, instruct students to use a search engine to research the Western canon. Alternatively, you could source and assign your own critical reading related to this content.
	Success criteria
To demonstrate their learning, students can:
define key focus area terms
express an understanding of values and how they reflect culture
use a range of reading and note-taking strategies.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use teacher judgement to determine whether Phase 1, resource 1 – unpacking focus area terminology and Phase 1, activity 2 – glossary of key vocabulary should be explicitly taught or assigned as an additional reading or homework task, based on student ability and prior learning in English advanced or Stage 5 English.
Students should explore complex texts with increasing independence. Some diverse learners, including students learning English as an additional language or dialect (EAL/D), students may require additional scaffolding to support close reading of Nineteen Eighty-Four. Phase 1, activity 3 – reading journal includes support for the explicit teaching of Chapter 1.
Consult the Differentiation Adjustment Tool for advice on ways to extend and challenge high potential and gifted learners.

	EE1-11-03 analyses how texts are valued in a range of cultures for different purposes and audiences
Understanding
The relationship between a text and the culture it is composed in and responded to
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 1, sequence 3 – exploring the concept of cultural values
Focus area content: ‘explore how and why texts reflect and challenge cultural values over time’.
Learning intentions
By the end of this learning sequence, students will:
understand multiple perspectives on the canon
understand a range of literary critical perspectives.
Considering multiple interpretations to develop more informed personal perspectives
Teacher note: the following activity in this sequence is designed as a Jigsaw exercise. For classes with few English Extension students, you can combine allocated parts or have students work individually. Alternatively, you could provide your own summary notes as a starting point for discussion to reduce student cognitive load. For more information, see the department’s Cognitive load theory in practice.
Engaging with the perspective of others to expand personal understanding – students return to their responses to the Think, Puzzle, Explore activity from Phase 1, sequence 1 activity – introducing the perspectives of others. They use their notes on Harold Bloom Creates a Massive List of Works in The “Western Canon” and Masters in Pieces to complete the Phase 1, activity 4 – introducing critical perspectives jigsaw activity.
Checking for understanding – students complete an exit ticket in response to the questions
What perspective do you most agree with and why?
What perspective do you least agree with and why?
	Success criteria
To demonstrate their learning, students can:
read and summarise a written text using a thinking routine
respond to a short question about their learning.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: use the cultural capital of EAL/D learners and Aboriginal and/or Torres Strait Islander students to develop a list of canonical texts from other cultures.

	EE1-11-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Teacher note: the outcomes and focus area content addressed through Core formative task 1 – peer-to-peer-discussion are outlined in the Core formative tasks document.
	Phase 1, sequence 4 – Core formative task 1 – peer-to-peer discussion
Focus area content: ‘examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
revise features of effective spoken delivery
develop an understanding of discussion protocols
be able to express a personal opinion of literary value in a discussion.
Consolidating effective discussion strategies in preparation for Core formative task 1 – peer-to-peer discussion
Teacher note: revising Shakespeare retold – 10.3 – PowerPoint Phase 6 – effective delivery – 10.3 may be of benefit as this resource includes thorough information on many skills required for this core formative task and the formal assessment. These skills include pacing, the use of varied sentence length, punctuation for effect, pitch, intonation and volume.
Connecting to prior learning – lead a class discussion to complete the concept map in the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1 to revise features of effective spoken delivery.
Exploring discussion protocols – build on prior knowledge of spoken delivery by leading students through the content of the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1.
Core formative task 1 – peer-to-peer discussion – students consolidate their understanding of the concepts explored in Phase 1 by articulating a series of personal responses in Core formative task 1 – peer-to-peer discussion. When responding, students should use the features of effective spoken delivery and discussion protocols covered in the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1 to practise their speaking skills.
Teacher note: as students complete the final part of Core formative task 1 – peer-to-peer discussion and report back to the class, use their comments as an opportunity for checking for understanding. Follow up with any students who may appear to require additional support based on the content of their discussion.
	Success criteria
To demonstrate their learning, students can:
use a concept map to revise features of effective spoken delivery
respond to a series of questions about a text that holds personal literary value
articulate a personal understanding of the reading to peers using features of effective spoken delivery and discussion protocols.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: this peer-to-peer discussion offers an opportunity for talent development in the social-emotional domain of Gagné’s adapted model within the HPGE policy information.


[bookmark: _Toc205885620]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students engage with the driving textual concepts in focus through the program. This foundation is near the start of the program and all phases continue to elaborate and refine the conceptual focus established during this phase. In this phase, students continue to explore the conceptual focus introduced in Phase 1 of how and why texts are valued across time. Students also begin to explore the relationship between a composer’s context and the values and attitudes communicated in their texts. Students consider how these values and attitudes have been carried forward, borrowed from and appropriated in other texts in more recent contexts. The formal assessment task is also programmed to be distributed in this phase.
Expected duration: this phase should take approximately 4 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
Who is George Orwell and how does his context shape his writing?
How might Orwell’s context have informed the values and attitudes communicated in his texts?
Where can we see these values and attitudes communicated in other texts from a range of more recent contexts?
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
Understanding
The relationship between text, author, reader and context, and the ways they shape meaning
Responding
Craft texts that experiment with traditional and emerging literary forms in familiar or new contexts
	Phase 2, sequence 1 – understanding the context of George Orwell
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
develop their understanding of the context surrounding the writing of Nineteen Eighty-Four
examine Orwell’s argument about the purpose of writing
understand the content of Orwell’s ‘Why I Write’.
Exploring George Orwell’s ‘Why I Write’ to introduce his social, historical, political and personal context
Teacher note: prior to this lesson, issue ‘Why I Write’ by George Orwell to students to read this for homework. They should annotate the text using Phase 2, activity 1 – notes on ‘Why I Write’. A version of ‘Why I Write’, is available on the Project Gutenberg Australia website. This work is in the public domain.
Establishing existing knowledge as a foundation for future learning – students participate in a teacher-led discussion sharing something they know about the world circa 1949. Prompts may include
the end of World War 2 in 1945
the rise and fall of the Nazi Party in Germany
the Holocaust
fascism in Europe under Stalin, Hitler and Mussolini
the dropping of the atomic bombs on Hiroshima and Nagasaki
the use of propaganda leading up to and throughout World War 2, including Orwell’s role at the BBC
the German blitzkrieg and the bombing of London
the Tehran Conference.
Exploring the purpose of writing to examine the concept of ‘value’ – students spend approximately 2 minutes completing a Quick write in response to the stimulus question: Why do we write?
Discussing ideas about why we write – students take turns to share an idea from their writing in a class discussion. They are encouraged to think about the various topics people write about. As students listen to their peers, they should add to their personal reflections in Phase 2, activity 1 – notes on ‘Why I Write’.
Discussing Orwell’s ‘Why I Write’ to identify significant contextual concerns – students work in pairs or small groups to identify 5 quotes from ‘Why I write’ by George Orwell that they think offer insight into Orwell’s context. Each pair or group shares ideas to develop a class list of key contextual insights.
· Extending research to build contextual knowledge – students work in small groups or independently to extend their research on the social, cultural and historical contexts of George Orwell and Nineteen Eighty-Four.
Optional extension activity – Phase 2, activity 2 – documentary extension activity has been included for any students who are interested in or able to explore Orwell’s context even further by engaging with George Orwell – A Warning to Mankind Documentary (1:02:10). You may also wish to direct students to the following webpages to complete their research and investigation
The Orwell Society
‘What Does George Orwell’s ‘1984’ Mean in 2024?’ by Anne Wallentine for the Smithsonian magazine (2024)
Chapter 12 – ‘Nineteen Eighty-Four: context and controversy’ by Bernard Crick in The Cambridge Companion to George Orwell, published by Cambridge University Press (2007) – this can be accessed online with a State Library of NSW member login.
Crafting a representation of contextual understanding – students use Canva for Education to create a multimodal representation of their research into the personal, cultural, historical, political and social context of George Orwell as he composed Nineteen Eighty-Four. To share ideas and build knowledge across the class, these can be printed and displayed around the classroom or saved in a class OneNote.
Teacher note: Digital stories – Year 10, Term 4, Phase 5, sequence 1 – engaging with Canva for Education has detailed activities and resources for students to learn how to use Canva for Education to create digital texts.
	Success criteria
To demonstrate their learning, students can:
make connections between their existing knowledge and new insights gained from reading ‘Why I Write’
construct a brief response outlining the purpose of writing
explain ideas about Orwell’s ‘Why I Write’
share a representation of their knowledge of Orwell’s context.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: challenge high potential and gifted students to read further using the context prompts as research starters. They can complete Phase 2, activity 2 – documentary extension activity as an extension homework task.
Alternatively, you may wish to assign small groups one aspect of social, cultural or historical context to research and students can compile their notes in a OneNote or Google Doc. This may alleviate cognitive overload. Assigning group tasks is an effective way to develop the talent of high potential and gifted learners in the social-emotional domain.

	EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
The ways that textual forms, language and stylistic choices shape meaning
Sophisticated metalanguage in textual analysis and reflection
	Phase 2, sequence 2 (optional) – analysing ‘Why I Write’ by George Orwell
Focus area content: ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
develop a conceptual understanding of the essay as a literary form
gain insights into Orwell’s purpose and his perspective on writing
analyse the content, language, form and style of ‘Why I Write’.
Teacher note: Phase 2, resource 1 – ideas about ‘Why I Write’ and Phase 2, activity 3 (optional) – analysing ‘Why I Write’ have been supplied to extend and challenge students who may wish to learn more about Orwell’s purpose, context and values. These can be issued as supporting resources or as an extension task. These will be useful for any students who wish to use ‘Why I Write’ as one of their additional interpretations for their formal assessment, the viva voce.
Analysing the content, form, language and style of ‘Why I Write’ by George Orwell
Discussing the key concerns of ‘Why I Write’ to better understand Orwell’s purpose – students use a Think-Pair-Share routine to explore the following prompts
What do you think is the purpose of the essay?
What does Orwell value?
What is Orwell’s attitude towards society as he sees it?
Connecting learning to English Advanced – students reflect on whether ‘Why I Write’ aligns with their discussions in ‘Reading to Write: Transition to English Advanced’ about how a traditional essay can be structured.
Teacher note: remind students of examples of discursive writing from their study in ‘Reading to Write: Transition to English Advanced – 11.1’, Phase 2 – Core text 1 – ‘If I write a poem’ by Jazz Money and Phase 3 – Core text 3 – ‘What makes me happy now’ by Helen Garner.
	Success criteria
To demonstrate their learning, students can:
articulate a personal response to the purpose of essays
construct a written response using textual evidence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: students can listen to the Past Present Future podcast ‘History of Ideas 5: George Orwell’ (54:07), a resource that provides insight into the history of essays. It is a valuable resource for students interested in pursuing Year 12 English Extension 2.

	EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
Understanding
Sophisticated metalanguage in textual analysis and reflection
	Phase 2, sequence 3 – introducing the viva voce assessment task
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’. They ‘evaluate the ways in which aspects of texts from the past can be carried forward, borrowed from and appropriated’, and ‘examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
understand the requirements of the assessment task
identify unfamiliar or complex words in the assessment task notification
understand the analytical and evaluative skills required in the marking criteria.
Exploring the assessment task
Unpacking the assessment task – as a class, students read Assessment – 11.1, focusing particularly on the task description, steps to success, marking criteria and student-facing rubric. As they read, students highlight and underline
the assessment task due date
the specific task requirements, such as length and any submission details
any complex or unfamiliar words
any aspect of the assessment notification they would like clarified.
Identifying strengths and potential challenges – students use a Compass Points thinking routine to identify in their English book
what excites them about the task
what they find worrisome about the task
what they need to know to move forward
a suggestion for how they may move forward in this task.
Clarifying understanding of the task – students write down any questions they have about the assessment task notification on a sticky note. Students place their questions in a Parking lot in the classroom. Ask students if all their questions have been captured, and, if not, prompt students to verbally ask clarifying questions.
Exploring the marking criteria – students read the student-facing rubric and identify the relative differences between the levels from ‘extensive’ to ‘elementary’. Teachers explain some of the key differences, for example ‘perceptively analyses’ and ‘analyses’. The Student assessment samples – 11.1 can be used alongside Phase 6, resource 1 – what a good one looks like to demonstrate these differences. It will be beneficial to return to the marking criteria throughout the program, particularly in Phase 6 as students prepare for the assessment task.
	Success criteria
To demonstrate their learning, students can:
reflect on the requirements of the assessment task
understand the relative differences within the marking criteria.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: support students with disability who require adjustments for the assessment. Further advice to support students with disability and/or additional needs can be found on the Planning, programming and assessing 7–12 webpage.
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‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc205885622]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students develop a strong initial personal connection to and understanding of their key text from the past. Students will study key aspects from the text and consider the relationship between author, purpose, form, language and context. Students critically analyse and interpret how meaning is made through an author’s choice of textual form and language features. Students begin investigating the ways textual form and language features are used by authors for specific purposes. Students are guided to respond analytically and experiment with the application of known and new knowledge and skills. Through this phase students examine the relationship between a text and the culture in which it is composed in and responded to, using increasingly sophisticated metalanguage in their textual analysis. A core formative task that requires students to craft an argument that supports an informed personal interpretation with textual analysis is used in this phase.
Expected duration: this phase should take approximately 4 to 6 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do texts reflect and challenge cultural values over time?
What is the relationship between author, purpose, form, language and context?
How is meaning made through an author’s choice of textual form and language features?
Table 5 – engaging personally, analytically and critically with texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-11-04 uses independent inquiry skills to analyse key texts and compose texts
EE1-11-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
The relationship between text, author, reader and context, and the ways they shape meaning
The ways values are shaped in and through texts
The ways that textual forms, language and stylistic choices shape meaning
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 3, sequence 1 – entering the world of Nineteen Eighty-Four
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will: 
explore significant narrative developments in Nineteen Eighty-Four
examine how selected events shape the text’s meaning and impact
analyse how the opening chapter reflects Orwell’s context, purpose, values and dominant cultural paradigms.
Teacher note: students should have independently read the novel by this point in the program. The beginning of this sequence offers some strategies to check for understanding, before engaging in critical analysis of the novel. The PowerPoint Phase 3 – text annotations – Orwell – 11.1 has been created to support the teaching and learning of this sequence.
Introducing Nineteen Eighty-Four
Revising key vocabulary to connect with prior learning – students brainstorm the important terms ‘form’, ‘language’ and ‘stylistic choices’ via a Frayer diagram to ensure students can differentiate between these.
Checking for understanding of plot events – students identify what they see as the most significant plot points in the novel. As a class, they develop a plot graph of the key events in the novel. Students record this in their English book, using the plot graph provided in the PowerPoint Phase 3 – text annotations – Orwell – 11.1.
Articulating a perspective to demonstrate understanding – using the list identified in the previous activity, students vote to come up with the 4 most important moments in the novel. Students then engage in a Four Corners debate. The class is divided into 4 groups, and each group is assigned a plot point. Each group moves to a corner of the room, developing a one to 2-minute argument about why their assigned plot point is the most significant. Students are encouraged to defend their position by thinking about the big ideas that Orwell is exploring.
Understanding form, language and stylistic features – students work through the slides connected to Summarising form, language and stylistic features from Nineteen Eighty-Four in the PowerPoint Phase 3 – text annotations – Orwell – 11.1. They summarise key information in their English book.
Modelling how to analyse a novel to enable student agency – using the PowerPoint Phase 3 – text annotations – Orwell – 11.1, students are supported through an analysis of Core text 1 – Nineteen Eighty-Four by George Orwell. They are introduced to the key ideas about the content, language, form and style of the novel. Begin with the slides Collaboratively annotating Core text 1 – Nineteen Eighty-Four by George Orwell – Chapter 1 – opening and support students to
annotate the opening of Chapter 1 of the text
analyse word-level language and sentence-level grammar and consider their effect on communicating Orwell’s purpose and values
explore the impact of Orwell’s use of limited third person point of view
make connections between Orwell’s use of language and stylistic choices, form and structure, and how these are connected to Orwell’s purpose, context and values.
Develop sophisticated metalanguage in textual analysis
Modelling how to analyse academic articles to develop an informed personal response – students use the PowerPoint Phase 3 – developing inquiry skills – 11.1 where they are guided through a series of activities to analyse Rashmi S Patil’s article ‘Surveillance and Control in George Orwell’s “1984”: A Critical Insight.
Developing skills in constructing an argument (integrated Phase 5) – students demonstrate their understanding of the ideas explored so far by writing a 300-word response to the following question
How does the opening of Nineteen Eighty-Four reflect Orwell’s social, cultural and historical context?
	Success criteria
To demonstrate their learning, students can:
participate in a class discussion, to express an informed opinion
· identify key plot events in the text and debate their significance
construct a response that offers insights into how context has shaped key ideas in Nineteen Eighty-Four.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: the PowerPoint Phase 3 – text annotations – Orwell – 11.1 includes a Frayer diagram to support students to revise key terms related to analysis. Explicit revision of these terms may be necessary for some students.
High potential and gifted students can be extended by including references to ‘Why I Write’ or independent investigation for their response at the end of this sequence.

	EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-04 uses independent inquiry skills to analyse key texts and compose texts
Understanding
The ways that textual forms, language and stylistic choices shape meaning
	Phase 3, sequence 2 – co-constructing analysis of Nineteen Eighty-Four
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
collaborate with peers to generate and refine interpretations of Nineteen Eighty-Four
independently analyse content, language, form and style to deepen textual understanding.
Co-constructing analysis of Nineteen Eighty-Four
Teacher note: Phase 3, activity 1 – co-constructing analysis of the ‘Two Minutes Hate’ has been developed using a scaffolded ‘we do’ as part of the explicit teaching strategy on the gradual release of responsibility. Encourage students to continue adding to Phase 1, activity 2 – glossary of key vocabulary as they come across any new or unfamiliar terms when reading the examples provided in the resources.
Co-constructing analysis of language and context – students read Core text 1 – Nineteen Eighty-Four by George Orwell – Chapter 1 – ‘Two Minutes Hate’, returning to any notes from their reading journal. Through a class co-construction, they complete Phase 3, activity 1 – co-constructing analysis of the ‘Two Minutes Hate’. Encourage students to share their ideas, before recording the co-construction of the analysis table using a collaborative document such as a class OneNote or Google Doc.
Collaborating to explore Nineteen Eighty-Four – students use Phase 3, activity 2 – divide and conquer, to expand their analysis of the novel with increasing independence. Students develop a brief presentation or report back to the class, testing their ideas and understanding of the section they’ve been assigned.
	Success criteria
To demonstrate their learning, students can:
contribute to peer collaboration
compose analysis of the language forms and features of the novel.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: consider mixed ability groupings of students for Phase 3, activity 2 – divide and conquer to build capacity and leadership in students of different ability levels.
In smaller classes, consider adapting Phase 3, activity 2 – divide and conquer by assigning key sections to individual students and having them report back in a class discussion.

	EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-04 uses independent inquiry skills to analyse key texts and compose texts
EE1-11-06 analyses choices in textual form and language, and their influence on the crafting of texts
Understanding
The ways that textual forms, language and stylistic choices shape meaning
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 3, sequence 3 – rethinking the form of Nineteen Eighty-Four
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
explore the concept of form and its influence on meaning
analyse the function and implications of the Appendix in Nineteen Eighty-Four
critically reflect on Orwell’s structural choices and how they communicate values and attitudes.
Understanding Orwell’s use of textual form
Revising the meaning of form to build a deeper understanding of its purpose – students complete a Quick write to the prompt: What is meant by the term ‘form’ when analysing a text?
Exploring the shape of stories to understand form – students use the YouTube video Kurt Vonnegut on the Shapes of Stories (4:36) to complete Phase 3, activity 3 – exploring story arcs. In this activity students are guided through sketching out the narrative arc of Winston’s character journey.
Evaluating the purpose of the novel – students re-read the Appendix from Nineteen Eighty-Four and complete Phase 3, activity 4 – Appendix: ‘The Principles of Newspeak’. This includes a See, Think, Wonder thinking routine. They complete Phase 3, activity 5 – analysing the Appendix, which includes a series of questions that can be used to scaffold or guide discussion after students complete the thinking routine.
Using a counterfactual to creatively re-evaluate ideas in Nineteen Eighty-Four (integrated Phase 5) – students complete a creative thinking task, writing a 300-word paragraph in response to the prompt:
‘If Nineteen Eighty-Four had ended with Winston’s personal story alone, how would your interpretation of the novel differ? What does the addition of the Appendix ask us to reconsider?’
Teacher note: assign the final writing task in this sequence as a homework or extension task for students if you need additional teaching time.
	Success criteria
To demonstrate their learning, students can:
explain the concept of form
evaluate how the construction of Nineteen Eighty-Four shapes its overall meaning in a written response about the conclusion of the novel
analyse how the Appendix alters the reader’s understanding of the novel
critically reflect on Orwell’s authorial purpose in including the Appendix.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: adapt the ‘counter-factual argument’ into a class debate as a way for engaging diverse learners.

	Teacher note: the outcomes and focus area content addressed through Core formative task 2 – analysing Nineteen Eighty-Four are outlined in the Core formative tasks document.
	Phase 3, sequence 4 – Core formative task 2 – analysing Nineteen Eighty-Four
Focus area content: students ‘critically analyse and interpret how the content, language, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
describe Orwell’s context, values and purpose using examples from Nineteen Eighty-Four
explain how dominant and resistant readings shape our understanding of the text’s value
write a 500-word analysis of Nineteen Eighty-Four in response to a question.
Engaging closely in a critical analysis of a key text from the past
Teacher note: Core formative task 2 – analysing Nineteen Eighty-Four follows the explicit teaching strategy of Chunking and sequencing learning. Students should be supported through a series of steps to build the knowledge and skills required to compose the final 300-word analysis. An example of how to chunk and sequence learning for embedding textual evidence is included in the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1. You may wish to explore this sequence with students as they prepare for this core formative task.
Developing more complexity and nuance in student responses – students are challenged to develop more nuance and complexity in their arguments by completing a dialectical thinking routine (Rubin 2012) using Phase 3, activity 6 – using a dialectical thinking routine. Additional advice about dialectical thinking routines can be found in Phase 3, resource 1 – dialectical thinking routines.
Selecting significant moments from the text – students brainstorm the significant moments from Nineteen Eighty-Four that best reflect Orwell’s purpose, context and values. Some examples to prompt students include
the opening of the text
the Two Minutes Hate
the Golden Country
O’Brien’s apartment
Charrington’s apartment and the prole woman singing
Hate Week
Goldstein’s book
Room 101
the closing pages in the Chestnut Tree Café
the Appendix.
Connecting significant moments to context, values and purpose – students are split into pairs to create an extensive analysis of the text in a OneNote or Google Doc. They complete the first table of Core formative task 2 – analysing Nineteen Eighty-Four.
Examining dominant and resistant readings of a key text – students continue assessing literary value through the dominant and resistant perspectives table of Core formative task 2 – analysing Nineteen Eighty-Four. Students then share their responses with their peers, adding any new ideas to their tables.
Composing an analytical paragraph in response to a question (integrated Phase 5) – students compose a 500-word analytical paragraph in response to the question
‘How does Orwell’s inclusion of the Appendix: The Principles of Newspeak reframe the ways audiences interpret and negotiate the literary value of Nineteen Eighty-Four?’ Support your response with evidence from the text, considering how this text remains relevant today.
Reflecting on analytical paragraphs – students work in pairs to read responses to Core formative task 2 – analysing Nineteen Eighty-Four and then provide feedback, using Phase 3, activity 7 – peer feedback template.
Literacy note: return to Novel voices – Year 10, Term 1 for additional resources to support student compositions of analytical paragraphs. Specifically, Phase 4 provides resources and activities that explores the Seldon Method and synonyms for ‘shows’.
	Success criteria
To demonstrate their learning, students can:
identify significant moments from Nineteen Eighty-Four
express an understanding of how literary value can be renegotiated when interpreted through different perspectives and viewpoints
compose a 500-word analysis supported with textual evidence.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: optimise success for EAL/D learners and students with a disability by offering adjustments, such as presenting this Core formative task through a representation, discussion or in dot-points.
Students can return to Seldon method for writing for advice on creating complex analytical sentences. Additionally, students should be encouraged to incorporate terms from Phase 1, activity 2 – glossary of key vocabulary when crafting their responses.




[bookmark: _Toc205885623]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students extend their conceptual understanding of a key text from the past. Students investigate how and why texts reflect and challenge cultural values over time. Additionally, students develop an understanding of the ways that texts evolve and are carried forward for new audiences and purposes, and how this can result in a renegotiation of the literary value of the original text. In doing so, students demonstrate their understanding of the ways authors are influenced by context and values and how these shape meaning. In this phase, students are invited to consider how additional readings, interpretations and their own context informs their understanding of their key text from the past.
Connections are made to Phase 5 in this phase as students compose critically and creatively in response to the focus area and texts. Students continue to develop their understanding of the focus area content to develop a close knowledge and understanding of the text from the past in preparation for the formal assessment task. Students are provided the opportunity to practise responding and composing collaboratively and individually.
Expected duration: this phase should take approximately 5 to 6 hour-long lessons.
Teacher note: this phase provides some examples of manifestations of Nineteen Eighty-Four in more recent social, cultural and historical contexts. This phase includes some introduction to the ways in which texts from the past can be carried forward, borrowed from and appropriated to examine how the value of texts is renegotiated over time. As the focus area Texts, culture and value can be taught across 40 hours, the teaching and learning sequences below can be expanded, should you wish to use the model texts beyond the learning outlined below.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How has the reading of Nineteen Eighty-Four evolved and been carried forward for new audiences and purposes?
How can an understanding of texts be enhanced when discussed and tested against additional readings, interpretations and the student’s own context?
How can the value of a text be renegotiated by audiences over time?
Table 6 – connecting critically and deepening conceptual understanding of the focus area and the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
The relationship between text, author, reader and context, and the ways they shape meaning
The relationship between a text and the culture it is composed in and responded to
Responding
Craft texts that experiment with traditional and emerging literary forms in familiar and new contexts
	Phase 4, sequence 1 – exploring how context shapes understanding and interpretation
Focus area content: students ‘examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time’.
Learning intentions
By the end of this learning sequence, students will:
reflect on how social, cultural and historical values have shifted since Nineteen Eighty-Four was written
examine how and why the text continues to hold relevance in different contexts over time.
Comparing the context of Nineteen Eighty-Four to our world today
Reflecting on students’ current context to begin thinking about how values change over time – in their English book, students complete a brainstorming exercise reflecting on
how the world has changed since Orwell wrote Nineteen Eighty-Four
what ways of thinking have emerged since the composition and publication of Nineteen Eighty-Four
how audiences may have read and received Nineteen Eighty-Four over the past 75 years.
Comparing values and issues over time to think about the novel’s enduring relevance –students use a graphic organiser, such as a Venn diagram, to compare the values of their own contexts with those that are unique to Nineteen Eighty-Four and the issues that persist. Phase 4, resource 1 – sample Venn diagram provides some examples that can be used to prompt student responses.
Representing changing values to demonstrate understanding (integrated Phase 5) – students use the information in their Venn diagrams to create a representation (visual, written or multimodal) of the shared and disparate values between Orwell and themselves.
Practising speaking skills through class presentation – time permitting, students can share their representations with the class, to practise their speaking skills, in preparation for their viva voce assessment. Students should be challenged to apply some of the vocabulary acquired throughout the program and documented in Phase 1, activity 2 – glossary of key vocabulary. This is important when discussing the values and issues that are shared with Nineteen Eighty-Four or have been renegotiated over time due to changes in social, cultural or historical context.
	Success criteria
To demonstrate their learning, students can:
contribute to a class discussion and brainstorm about the ways of thinking over time
compare values and issues explored in Nineteen Eighty-Four to the world today.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: activities in this learning sequence including higher order thinking and choice, have been devised using the Differentiation Adjustment Tool to meet the specific learning needs of high potential and gifted students.

	EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
Understanding
The relationship between text, author, reader and context, and the ways they shape meaning
The relationship between a text and the culture it is composed in and responded to
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 4, sequence 2 – the philosophy café
Focus area content: ‘examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
identify key critical perspectives used to interpret literature
apply a selected critical lens to Nineteen Eighty-Four
evaluate how a critical perspective shapes personal interpretation of the text.
Considering different ways of ‘reading’ and interpreting Nineteen Eighty-Four
Teacher note: the ability for students to engage with Phase 4, activity 1 – the philosophy café will depend on the number of students in your class. For classes with a few students, you will need to select the most relevant cards from Phase 4, resource 2 – critical perspective cards. If you only have one student studying Year 11 English Extension, you could consider collaborating online with another school in your network or altering the task to include a teacher-student discussion.
Summarising significant thinkers to introduce different literary ways of thinking – students are introduced to a range of critical perspectives using Phase 4, resource 2 – critical perspective cards. Students may participate in additional research on each critical perspective. This could be assigned as a flipped learning homework task where they answer each of the questions on a selection of the critical perspective cards in their English book.
Creating a class list of interpretations as a foundation for testing ideas – students spend 10 minutes brainstorming their interpretation and personal response to Nineteen Eighty-Four. This can be a 2 to 3-sentence summary of what they believe is Orwell’s overarching purpose. Students make notes to share with their classmates about the novel’s language, content, form and style.
Reconsidering Nineteen Eighty-Four through different lenses to understand the relationship between reader and text – students work individually or in pairs to complete Phase 4, activity 1 – the philosophy café to consider Orwell’s Nineteen Eighty-Four through a different critical perspective.
Comparing interpretations to test and challenge understanding – using a Harvard Project Zero Circle of Viewpoints thinking routine, each student or pair of students has the opportunity to discuss and compare a range of different perspectives. These ideas can be shared in a class discussion, with the teacher facilitating consideration of the range of perspectives.
Checking for understanding – students complete an exit ticket by selecting their preferred viewpoint and writing a few sentences about how and why this resonated with their personal response to Nineteen Eighty-Four.
Teacher note: this sequence incorporates a range of Explicit teaching strategies, including Using effective questioning and Checking for understanding. When facilitating class discussions, consider Dylan Wiliam’s The Right Questions, The Right Way to ensure you are maximising student engagement and participation.
	Success criteria
To demonstrate their learning, students can:
accurately identify and apply critical perspectives to a set text
demonstrate insight into how different critical perspectives create different interpretations
reflect personally and critically on their own positionality and the act of interpretation.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: recognise and value the cultural knowledge and learning of Aboriginal and/or Torres Strait Islander students and EAL/D learners by encouraging personal interpretations to the critical perspectives that reflect the histories and cultures of a Diversity of learners.

	EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
Understanding
The relationship between text, author, reader and context, and the ways they shape meaning
The ways texts are appropriated or manifested in a range of social, historical and cultural contexts
Intertextual connections that offer multiple interpretations
	Phase 4, sequence 3 – exploring Wifedom and The Last Man in Europe
Focus area content: students ‘examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time’.
Learning intentions
By the end of this learning sequence, students will:
understand how texts from the past can be reimagined in new contexts
analyse how elements of Nineteen Eighty-Four are reflected or challenged in its contemporary manifestations
evaluate how these connections reveal shifts and continuities in cultural values over time.
Understanding what is meant by ‘manifestation’
Teacher note: the concepts of intertextuality, adaptation and appropriation have been taught in From page to stage – Year 8, Term 3, including Phase 2, activity 5 – adapted and appropriated fairytales and Shakespeare retold – Year 10, Term 3, including Phase 2, sequence 1 – considering changes in intertextual adaptations. You may wish to revisit these programs and resources should this be required.
Drawing on prior knowledge – students create a concept map of the adaptations and appropriations they might be familiar with, including examples of manifestations they may have studied in Stages 4 or 5.
Building conceptual understanding – using the list of manifestations developed as a class, students discuss what aspects of the texts were transformed and in what ways. Students are encouraged to develop their conceptual understanding of manifestations. Further discussion prompts could include
Why do composers reimagine texts from the past?
What aspects of content, language, form and style can be transformed?
How can similarities and differences between key texts and their manifestations reveal insights into changing context and values?
Teacher note: for this part of the program, students will engage with excerpts from manifestations of Nineteen Eighty-Four from more recent contexts. It is not expected that students read or engage with the entire texts. The chosen excerpts are designed to introduce students to the idea from the focus area that ‘aspects of texts from the past can be carried forward, borrowed from and appropriated, and examine how the value of texts is renegotiated by audiences over time’. A more detailed examination and analysis of related texts would continue in Terms 2 and 3.
The PowerPoints Phase 4 – textual manifestations – Glover – 11.1 and Phase 4 – textual manifestations – Funder – 11.1 have been created to support the teaching and learning of this sequence.
Considering Nineteen Eighty-Four from the perspective of other authors
Examining the relationship between a key text and its manifestations – students read Core text 2 – extracts from The Last Man in Europe by Dennis Glover and Core text 3 – extracts from Wifedom: Mrs Orwell’s Invisible Life by Anna Funder. As they read, students use an affinity diagram to record notes about the connections they see to Orwell’s Nineteen Eighty-Four and the values and ideas being explored in the original text.
Comparing language features across texts – students complete the table in Phase 4, activity 2 – comparing texts, providing examples from each text about how aspects of Nineteen Eighty-Four compare to The Last Man in Europe and Wifedom: Mrs Orwell’s Invisible Life. They make connections based on content, language, form and style. Phase 4 – textual manifestations – Glover – 11.1 and Phase 4 – textual manifestations – Funder – 11.1 (PowerPoints) have been created to guide students through a critical evaluation of the extracts.
Considering how intertextual connections can offer multiple interpretations – students reflect on how the extracts from The Last Man in Europe and Wifedom: Mrs Orwell’s Invisible Life could result in a renegotiation of Orwell’s Nineteen Eighty-Four. Students share their initial ideas in a class discussion.
Teacher note: Phase 4, resource 3 – overview of Core text 2 – extracts from The Last Man in Europe by Dennis Glover and Phase 4, resource 4 – overview of Core text 3 – extracts from Wifedom: Mrs Orwell’s Invisible Life by Anna Funder have been created to give students an overview of the texts in full. These can be issued to students prior to reading the core texts to give them a broader summary of the manifestations being discussed in this sequence.
	Success criteria
To demonstrate their learning, students can:
express an understanding of adaptation and appropriation
compare language forms and features of texts
articulate a personal response to how a more recent manifestation challenges their original perspective of Nineteen Eighty-Four.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: some students may need to revise the Core concepts – Intertextuality taught in Stage 5.
Return to Phase 1, sequence 1 – examining the value of texts over time to revise students’ understanding of how and why texts may remain valuable to audiences over time.
Challenge high potential and gifted students to connect Phase 4, activity 2 – comparing texts to their own experiences. This is an example of Adjustment: Authenticity from the Differentiation Adjustment Tool.

	EE1-11-05 crafts extended texts that experiment with textual form and language for a range of purpose and audiences
Responding
Craft texts that re-imagine and re-create other texts, experimenting with perspective, point of view, style and context to show how values are maintained and changed
Craft reflective texts that evaluate and assess the influence of stylistic choices on meaning
Craft critical and creative texts that demonstrate skills in research methodology and independent investigation
	Phase 4, sequence 4 – crafting personal interpretations of texts (integrated Phase 5)
Focus area content: students ‘interpret how the content, language, form and style of texts are influence by aspects of context, and how these elements communicate values and attitudes’.
Learning intentions
By the end of this learning sequence, students will:
use research into a contemporary manifestation to inform their interpretation of Nineteen Eighty-Four
plan and create their own imaginative response inspired by an aspect of the text.
Engaging in independent investigation to gain an informed personal understanding of Texts, culture and value
Teacher note: this research task should be assigned to students as homework. For students working in pairs or small groups, they can collaborate using a class OneNote, Microsoft Whiteboard, a Google Doc or Padlet. Students can use an academic database, such as JSTOR through the State Library of NSW. They should have access to this platform as they were encouraged to join in the PowerPoint Phase 1 – introduction to English Extension – 11.1.
Researching context to build understanding of how and why texts can be carried forward and appropriated – students work individually or in pairs to research either Dennis Glover or Anna Funder. They could read interviews, book reviews or online articles as a starting point. Students should be challenged to use an academic database such as JSTOR through the State Library of NSW to expand their research. Students prepare for a class discussion, which will also inform Phase 4, activity 3 – imaginative manifestation of a key text by taking notes about the following questions
How has the content of the extracts from Glover or Funder informed your own understanding of Nineteen Eighty-Four?
How has Glover’s or Funder’s context and values informed their perspective of the original text?
Has this had an impact on your own understanding of the purpose of Nineteen Eighty-Four and its value?
Using imaginative writing to explore personal interpretations (integrated phase 5)
Planning a manifestation of a key text – students use the independent investigation into Glover or Funder, and their knowledge of George Orwell’s purpose, context and values, to develop a concept for their own manifestation of Nineteen Eighty-Four. They use the planning questions from Phase 4, activity 3 – imaginative manifestation of a key text to begin planning in their English book.
Crafting an imaginative manifestation of Nineteen Eighty-Four – students use Phase 4, activity 3 – imaginative manifestation of a key text to compose a 500 to 750-word excerpt of their own manifestation of Nineteen Eighty-Four. Phase 4, resource 5 – sample plan for an imaginative manifestation of a key text has been provided as a modelled example.
	Success criteria
To demonstrate their learning, students can:
use a search engine or online database to research an author and text
craft responses to a series of questions in response to their independent investigation
plan for and compose an imaginative manifestation extract of Nineteen Eighty-Four.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: communicate with students and align Phase 4, activity 3 – imaginative manifestation of a key text by Embedding Aboriginal pedagogies in language teaching. Encourage Aboriginal and/or Torres Strait Islander students and EAL/D learners to compose a manifestation inspired by their own culture and language.

	EE1-11-05 crafts extended texts that experiment with textual form and language features for a range of purposes and audiences
Responding
Craft texts that re-imagine and re-create other texts, experimenting with perspective, point of view, style and context to show how values are maintained and changed
Teacher note: the outcomes and focus area content addressed through Core formative task 3 – letter to George Orwell are outlined in the Core formative tasks document.
	Phase 4, sequence 5 – Core formative task 3 – letter to George Orwell
Focus area content: students ‘examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts’ to explore how and why texts reflect and challenge cultural values over time .They ‘evaluate the ways in which aspects of texts from the past can be carried forward, borrowed from and appropriated’, and ‘examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
explore how ideas from Nineteen Eighty-Four are carried forward, borrowed from and appropriated into contemporary texts
express personal insights into the intertextual connections between Orwell’s work and its contemporary manifestations
be able to express personal insights into the intertextual connections shared between a key text from the past and a modern manifestation.
Expressing personal understanding of intertextual connections
Identifying contextual concerns and ideas explored by George Orwell – complete a class brainstorm, developing a concept map of the concerns and ideas explored in Nineteen Eighty-Four. Students should revise their work from Phase 2, sequence 1 – understanding the context of George Orwell that introduced them to these key concerns. Some examples that can be linked to Nineteen Eighty-Four include
the rise of totalitarianism and authoritarian control
pervasive use of surveillance
the manipulation of language and the media
the loss of individual autonomy and freedoms.
Considering how these ideas are carried forward, borrowed from and appropriated – students complete the table, comparing intertextual perspectives in Core formative task 3 – letter to George Orwell. Students should select either The Last Man in Europe by Dennis Glover or Wifedom: Mrs Orwell’s Invisible Life by Anna Funder.
Composing a letter to George Orwell (integrated Phase 5) – students compose a letter reflecting on how meaning is shaped by new perspectives and historical developments, recognising that meaning is not fixed, but emerges through ongoing dialogue between readers, texts and the context in which they are read. Additional prompts can be found in Core formative task 3 – letter to George Orwell.
Engaging in self-reflection to edit and revise student responses – once students have completed Core formative task 3 – letter to George Orwell, they use Phase 4, activity 4 – self-reflection on letter to Geroge Orwell to edit, revise and refine their work.
Literacy note: a letter writing scaffold can be found in Transport me to the ‘real’ – Year 8, Term 2, Phase 3, activity 11 – letter from Parvana to her father.
Teacher note: visit the department’s Using effective feedback webpage for more detailed information on the value and importance of teacher, peer and self-feedback. Explore the Technique guide – peer and self-feedback for additional instruction and advice on how to structure the explicit teaching of this strategy.
	Success criteria
To demonstrate their learning, students can:
identify anxieties or ideas explored by Orwell
determine how Glover or Funder have carried these ideas forward, borrowed from them or appropriated them for new audiences
compose a letter to George Orwell articulating how the literary value of Nineteen Eighty-Four has been renegotiated over time.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: high potential and gifted students can be challenged to increase the complexity and abstraction of their letters by including how their understanding has been informed or shaped by alternative ‘readings’ or interpretations of the text.
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[bookmark: _Toc205885624]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc205885625]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students explore and experiment with manifestations of a key text from the past. In this phase, students respond to and experiment with texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time. This will support students to develop key knowledge and skills required for the formal assessment task, the viva voce. Additionally, students will investigate the ways in which composers have been influenced by aspects of context, and how these elements communicate values and attitudes. Students will reflect on model texts, adapting context, language, form and style in their own critical and creative compositions. Through this process, students will develop an understanding of how the writing process can support their development of imaginative, analytical and reflective writing skills.
By responding critically and creatively to the focus area and texts, students explore the ways in which composers guide the readers’ experiences with Texts, culture and value. Students experiment with a range of writing exercises where they can build their skills in responding in a range of different forms and styles.
Expected duration: strategies from within this phase are used concurrently in Phase 3 and Phase 4. Students should be given adequate class time to develop ideas, practise composing and refine their work based on feedback.
Teacher note: in this program, Phase 5 has been integrated into Phase 3 and Phase 4. Teaching and learning activities that encompass Phase 5 have been identified in the relevant sequences. Students should be given adequate class time to develop ideas, practise composing and refine their work based on peer and teacher feedback.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can texts be crafted using textual analysis to support critical interpretations?
How can textual manifestations maintain or change the intended values of the original text?


[bookmark: _Toc205885626]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students are supported to complete the formal assessment. The structure enables students to deliver responses that best represent their understanding of the focus area Texts, culture and value, a key text from the past and other text extracts from more recent contexts. In this phase, students are supported to complete the formal assessment task, a viva voce. In this task, students will present a series of responses to questions or prompts that best represent their learning.
A series of activities supporting students to critically analyse and interpret how content, form and style of texts are influenced by aspects of context, and how these elements communicate values and attitudes are structured into the teaching and learning program at intervals. These core formative tasks are designed to encourage student understanding of, engagement with and ownership of the responses they compose during the assessment design process. The following strategies are designed to support both the experimentation within formative tasks and the preparation for the formal summative task. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to suit the specific class context.
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of other assessment tasks. These may include understanding instructions, being aware of the demands of marking criteria, or using samples to improve their response.
Expected duration: this phase should take approximately 2 to 3 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can marking guidelines and sample assessment task responses be used as a support for learning?
What strategies are most effective for developing informed personal evaluations that are supported by independent investigation and textual analysis?
What are effective strategies for supporting the planning, monitoring and refining of personal compositions?
Table 7 – preparing the assessment
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
Intertextual connections that offer multiple interpretations
Responding
Craft arguments that support critical interpretations with textual analysis
	Phase 6, sequence 1 – preparing for the viva voce
Focus area content: students ‘evaluate the ways in which aspects of texts from the past can be carried forward, borrowed from and appropriated, and examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
build skills and strategies to prepare for the viva voce assessment
practise and refine their responses through feedback and rehearsal
undertake independent research to support a personal, critical interpretation.
Teacher note: students have been shown how to use the State Library of NSW in the PowerPoint Phase 1 – introduction to English Extension – 11.1 and Phase 4, sequence 4 – crafting personal interpretations of texts (integrated Phase 5). Through the State Library of NSW, students have access to JSTOR and other academic databases. Critical material found through the school library, local library or other reputable sources would also be appropriate for this activity.
Developing an informed personal response
Investigating academic material to support an informed personal response – students complete Phase 6, activity 1 – independent critical investigation, where they find an article or critical essay to expand their personal understanding of Nineteen Eighty-Four.
Sharing insights with the class to practise skills for the viva voce – students share a 2 to 3-minute summary of their research. Students work in pairs or small groups to share and receive peer feedback in the form of two stars and a wish.
Practising their viva voce with peers
Refining presentation skills in preparation for the assessment – students return to the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1 and Phase 6, resource 1 – what a good one looks like to identify a range of strategies for effective delivery and ways to approach important aspects of the formal assessment task. Phase 6, resource 2 – viva voce rehearsal toolkit provides additional support for students as they prepare for their viva voce.
Practising responses to receive feedback and hone skills – students practise their responses and use Phase 6, activity 2 – self-assessment of viva voce to provide (then apply) self-feedback. Students are then placed in pairs and complete Phase 6, activity 3 – peer-assessment of viva voce. They apply the revision of their responses to the questions and criteria provided in the Assessment – 11.1.
Literacy note: Phase 6, resource 2 – viva voce rehearsal toolkit and the PowerPoint Phases 1 and 6 – viva voce preparation – 11.1 enable students to practise protocols for respectful discussion, apply high-level sentence stems and build confidence in structuring evidence-based responses. It supports metacognitive reflection and intellectual control in viva voce contexts, encouraging students to engage in academic dialogue using syllabus-aligned terminology and evaluative thinking.
	Success criteria
To demonstrate their learning, students can:
articulate personal insights in response to questions
express ideas about how values are renegotiated over time.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: adjustments can be made to the mode of delivery for the 2 to 3-minute summary of their research for EAL/D learners or students with a disability, such as d/Deaf and hard of hearing students. These activities could be modified so that students create a poster, concept map or speak one-on-one with the teacher.
For a class with only one student, encourage them to rehearse with a peer from their English advanced class.

	EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
EE1-11-04 uses independent inquiry skills to analyse key texts and compose texts
Understanding
The ways texts are appropriated or manifested in a range of social, historical and cultural contexts
The ways values are shaped in and through texts
	Phase 6, sequence 2 – reflecting on the viva voce
Focus area content: ‘evaluate the ways in which aspects of texts from the past can be carried forward, borrowed from and appropriated, and examine how the value of texts is renegotiated by audiences over time’.
Learning intentions
By the end of this learning sequence, students will:
evaluate their performance in the viva voce assessment
use their reflections to plan and develop ideas for their Related research project.
Reflecting on learning and understanding of the focus area content
Teacher note: this activity is to be completed after students have completed their formal assessment, viva voce and received feedback. In Phase 6, activity 4 – reflecting on the viva voce, students evaluate their progress and achievement to assist the teacher to determine what needs to be revised or can be taught next. NESA’s Evidence and Feedback offers support for various types of feedback and ways to use evidence.
Reflecting on the assessment task – students use Phase 6, activity 4 – reflecting on the viva voce to answer a series of reflection questions about what they have learnt about the concept of a ‘key text’ in the context of the focus area Texts, culture and value.
Preparing for the related research project
Developing a proposal for the Related research project – using the proposal template in Phase 6, activity 5 – planning for the Related research project, students think critically about the text they will choose to investigate in Terms 2 and 3.
Testing ideas through discussion – students prepare a one to 2-minute summary of their proposal to share in a class discussion. They ask clarifying questions about each proposal to gain further clarity and insight into individual plans for the Related research project.
Teacher note: Phase 6, activity 5 – planning for the Related research project can be assigned to students as a holiday task. They can bring it back in Term 2 to complete the discussion activity. This activity works best if students have received the assessment notification for the Related research project. An example has been provided in Phase 6, resource 3 – sample proposal for the Related research project using George Orwell’s Nineteen Eighty-Four as the key text from the past and Anna Funder’s Wifedom: Mrs Orwell’s Invisible Life as an example of a manifestation.
	Success criteria
To demonstrate their learning, students can:
answer reflection questions
develop a plan for the Related research project.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: encourage high potential and gifted students to choose challenging or highly complex texts for their Related research project.
You may wish to provide a selection of possible texts for students to choose from to ensure the texts are appropriate and judicious.
Encourage Aboriginal and/or Torres Strait Islander students and EAL/D learners to consider key texts from their culture.
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[bookmark: _Toc205885627]Program evaluation
Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Advice on units. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the Stage 4 and 5 – English teaching and learning unit evaluation tool as part of the evaluation process.


[bookmark: _Toc205885628]The English curriculum 7–12 team
[bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc205885629][bookmark: _Hlk205201005]Share your experiences
If you use the sample program in your faculty and school context, reach out to the English curriculum team. We would love English teams from across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English curriculum 7–12 newsletter. Send submissions to English.curriculum@det.nsw.edu.au.
[bookmark: _Toc205885630]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 3.1.2, 3.2.2, 3.3.2. 3.4.2, 5.1.2.
[bookmark: _Hlk205201484]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk205201046]Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Extension 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
[bookmark: _Hlk205201083]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 18 July 2025
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