
English Extension (Year 11) – core formative tasks
11.1 – ‘Texts, culture and value’
This document contains the core formative tasks that accompany the Year 11 teaching and learning program, ‘Texts, culture and value’ – Year 11, Term 1.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc205886423][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Extension 11–12 Syllabus (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc205886424]Purpose of this resource
[bookmark: _Toc145666033]This core formative tasks booklet is not a standalone resource and aligns with the following support materials for the Year 11 program ‘Texts, culture and value’:
Assessment resources: Assessment – 11.1; Student assessment samples – 11.1 
Programming resources: Program – 11.1
Resources and activities support in Word: Resources and activities – 11.1; Core texts – 11.1 
Resources and activities in PowerPoint: Phase 1 – introduction to English Extension – 11.1; Phase 3 – developing inquiry skills – 11.1; Phase 3 – text annotations –Orwell – 11.1; Phase 4 – textual manifestations – Glover – 11.1; Phase 4 – textual manifestations – Funder – 11.1; Phases 1 and 6 – viva voce preparation – 11.1
Scope and sequence: English Extension Year 11–12
Assessment schedule: English Extension Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc205886425]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment Principles and their advice on Formative Assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc205886426]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Texts, culture and value’. Students are provided with the opportunity to express a personal understanding of the ways texts evolve and are carried forward for new audiences and purposes. The core formative tasks are written specifically about their key text from the past and additional readings and interpretations of this text. If a different key text from the past is selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen text.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully respond to the questions and prompts required for the formal assessment.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc205886427]Opportunities for collaboration
[bookmark: _Toc147228335][bookmark: _Toc151622427]The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.


[bookmark: _Toc205886428]Texts, culture and value – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment Principles as well as NESA’s advice on Formative Assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will examine a key text from the past and its manifestations in a range of texts from more recent social, cultural and historical contexts to explore how and why texts reflect and challenge cultural values over time. Students will be given the opportunity to develop skills in independent investigation and critical and creative thinking, to express an informed personal understanding of the relationship between author, purpose, form, language, audience and context.
The formal assessment task, a viva voce, is intended to assess students’ ability to respond to interview-style questions and prompts about their key text from the past, additional readings studied in class, and their own independent investigation.
The core formative tasks build students’ capacity to demonstrate their understanding in the formal assessment. This includes responding to interview-style questions, expressing an informed personal evaluation, analysing a key text from the past using appropriate metalanguage, making connections between the key text from the past and additional readings and interpretations, and composing analytically and evaluatively.


[bookmark: _Toc151622428][bookmark: _Toc205886429]Core formative task 1 – peer-to-peer discussion
Teacher note: Core formative task 1 – peer-to-peer discussion can be found in Phase 1. Relevant activities and resources can be found below.
Phase 1 and Core formative task 1 – peer-to-peer discussion are designed to support students to articulate a personal response to their own understanding of literary value. The purpose of this task is to pique interest and provide an opportunity for students to craft informal and evaluative verbal responses when expressing personal evaluations to questions about texts and literary value.
Students select a text they have read before or in Stages 4 or 5.
Based on the text selected, students read each question below and draft notes for talking points in their English book
Was the text meaningful to you?
In your opinion, what literary features contribute to the text’s quality and value? You might like to consider themes, language features, narrative structure, style or characterisation. 
Does this text offer a universal message or resonate with a specific audience or context?
How does the text reflect its social, cultural or historical context? Does this affect its literary value?
Do you think this text would be valued by all readers? Why or why not?
How do you respond to critics who might argue that your chosen text does not have significant literary value? Consider what evidence you could use to defend your chosen text against these critics.
Students are placed in pairs and engage in a back-and-forth discussion asking and responding to the questions listed above.
Students take turns reporting back to the class. Each student shares one or 2 key points that they took from their peer discussion. The teacher notes these observations.
[bookmark: _Toc205886430]Relevant resources
Core formative task 1 – peer-to-peer discussion
Phase 1, activity 1 – the Western canon
Phase 1, activity 2 – glossary of key vocabulary
Phase 1, activity 4 – introducing critical perspectives
Phase 1 – introduction to English Extension – 11.1 (PowerPoint)
Phases 1 and 6 – viva voce preparation – 11.1 (PowerPoint)
Teacher note: students will use the structural conventions of persuasive speaking to engage with this core formative task. This core formative task connects to the following outcomes and focus area content.
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
· The relationship between text, author, reader and context, and the ways they shape meaning
English Extension 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc205886431][bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Core formative task 2 – analysing Nineteen Eighty-Four
Teacher note: Core formative task 2 – analysing Nineteen Eighty-Four can be found in Phase 3. Relevant activities and resources can be found below.
Phase 3 and Core formative task 2 – analysing Nineteen Eighty-Four are designed to support students to analyse how a text reflects cultural paradigms and social commentary, and how this contributes to its literary value. The purpose of this task is to build students’ critical thinking by encouraging them to draw connections between key textual moments, social, cultural and historical contexts, and the ways texts are interpreted by different audiences.
1. Students select 3 significant moments from Nineteen Eighty-Four that highlight Orwell’s purpose, context and values.
1. Students complete a table outlining how each significant moment reflects
1. Orwell’s social, cultural and historical context
1. Orwell’s values and purpose
1. examples from the text, including evidence, content, language, form or style.
Students outline both a dominant and resistant reading of the text, considering how the literary value of Nineteen Eighty-Four can be renegotiated by audiences over time.
1. In pairs or small groups, students share their tables, adding new interpretations and examples based on discussion.
Using their completed table to support their response, students compose a 500-word analytical response to the following question
‘How does Orwell’s inclusion of the Appendix: ‘The Principles of Newspeak’ reframe the ways audiences interpret and negotiate the literary value of Nineteen Eighty-Four?’ Support your response with evidence from the text, considering how this text remains relevant today.
[bookmark: _Toc172122768][bookmark: _Toc205886432]Relevant resources
· Phase 1 – introduction to English Extension – 11.1 (PowerPoint)
· Phase 1, activity 2 – glossary of key vocabulary
· Phase 1, activity 4 – introducing critical perspectives
· Phase 3 – text annotations – Orwell – 11.1 (PowerPoint)
· Phase 3, activity 1 – co-constructing analysis of the ‘Two Minutes Hate’
· Phase 3, activity 2 – divide and conquer
· Phase 3, activity 4 – Appendix: ‘The Principles of Newspeak’
· Phase 3, activity 5 – analysing the Appendix
· Core formative task 2 – analysing Nineteen Eighty-Four
· Phase 3, activity 7 – peer feedback template
Teacher note: students will use the structural conventions of an analytical response to engage with this core formative task. This core formative task connects to the following outcomes and focus area content.
EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
· The relationship between a text and the culture it is composed in and responded to
· The ways values are shaped in and through texts
· Sophisticated metalanguage in textual analysis and reflection
Responding
· Craft arguments that support critical interpretations with textual analysis
· Craft reflective texts that evaluate and assess the influence of stylistic choices on meaning
English Extension 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc205886433]Core formative task 3 – letter to George Orwell
Teacher note: Core formative task 3 – letter to George Orwell can be found in Phase 4. Relevant activities and resources can be found below.
Phase 4 and Core formative task 3 – letter to George Orwell are designed to support students to examine how the value and meaning of texts evolve over time through reinterpretation and changing cultural contexts. The purpose of this task is to develop students’ critical thinking through reflective engagement with Nineteen Eighty-Four and extracts from other related texts, considering how ideas evolve and can be reinterpreted.
1. Students plan a reflective letter addressed to George Orwell. In this letter, students will discuss how
1. Nineteen Eighty-Four responded to the anxieties of its time.
1. these concerns have been received, challenged or reimagined by audiences over time.
1. Orwell’s central ideas have been carried forward, borrowed from and/or appropriated, making reference to extracts from either The Last Man in Europe by Dennis Glover or Wifedom: Mrs Orwell’s Invisible Life by Anna Funder.
1. the intertextual connections shared between Nineteen Eighty-Four and The Last Man in Europe or Wifedom: Mrs Orwell’s Invisible Life prompted students to reflect on how a text’s value can be renegotiated by audiences across different contexts.
1. the meaning of Nineteen Eighty-Four is shaped by new perspectives and historical developments and is not fixed.
Students compose a 500-word letter to George Orwell using their plan, to discuss their personal interpretation of Nineteen Eighty-Four and how it has been informed by engaging with other perspectives and critical interpretations.
As part of the 500-word letter, students conclude with a personal reflection on the literary value of Nineteen Eighty-Four, thinking about how the value of this text has changed or remained across time.
[bookmark: _Toc205886434]Relevant resources
Core formative task 3 – letter to George Orwell
Phase 4, resource 1 – sample Venn diagram
Phase 4, activity 1 – the philosophy café
Phase 4, activity 2 – comparing texts
Teacher note: students will use the structural conventions of a reflective letter to engage with this core formative task. This core formative task draws on the following outcomes and focus area content.
EE1-11-01 analyses the relationship between author, purpose, form, language, audience and context
EE1-11-02 analyses the ways meaning is made through an author’s choice of textual form and language features
EE1-11-03 analyses how texts are valued in a range of contexts and cultures for different purposes and audiences
Understanding
· The relationship between text, author, reader and context, and the ways they shape meaning
· The relationship between a text and the culture it is composed in and responded to
· Intertextual connections that offer multiple interpretations
Responding
· Craft texts that experiment with traditional and emerging literary forms in familiar and new contexts
English Extension 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc205886435]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc205886436][bookmark: _Hlk205201005]Share your experiences
If you use the sample program in your faculty and school context, reach out to the English curriculum team. We would love English teams from across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English curriculum 7–12 newsletter. Send submissions to English.curriculum@det.nsw.edu.au.
[bookmark: _Toc204182974][bookmark: _Toc205886437]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk205201046]Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Extension 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
[bookmark: _Hlk205201083]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 18 July 2025
Review date: 18 July 2027
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