
English EAL/D (Year 12) – student assessment samples
12.2 – ‘Language, identity and culture’
This document contains the student assessment samples that accompany the teaching and learning program ‘Language, identity and culture’ – Year 12, program 2.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc242880258]About this resource
The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English EAL/D 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers adapt the samples provided in this resource to their own school context.
The content has been prepared by the English curriculum team 7–12, unless otherwise credited.
[bookmark: _Toc140045566][bookmark: _Toc242880259]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This student assessment samples booklet is not a standalone resource and aligns with the following support materials for the  program ‘Language, identity and culture’:
Assessment resources: Assessment – 12.2; Core formative tasks – 12.2
Programming resources: Program – 12.2
Resources and activities support in Word: Resources and activities – 12.2; Core texts – 12.2
Resources and activities in PowerPoint: Phase 2 – exploring language, identity and culture – 12.2; Phase 2 – introduction to drama – 12.2; Phase 3 – developing the language to engage with text – 12.2; Phase 3 – CFT 2 and intertextuality – 12.2; Phase 4 – Lily and Adeline – 12.2; Phase 4 – syntax and surtitling – 12.2
Scope and sequence: English EAL/D Year 11–12
Assessment schedule: English EAL/D Year 11–12.
All documents associated with this resource can be found on the English EAL/D page on Planning, programming and assessing English 11–12.
[bookmark: _Toc242880260]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc140045568][bookmark: _Toc242880261]When and how to use
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
[bookmark: _Toc140045569]These student assessment samples have been designed for the ‘Language, identity and culture’ program of Year 12. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc242880262]Opportunities for collaboration
[bookmark: _Toc138846988]The How to use the English 11–12 sample assessments page provides an outline of some of the ways this student assessment samples booklet can be used with colleagues.

[bookmark: _Toc242880263]Student work sample
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc242880264]Extended discursive response
When I came to Australia in Year 7, I felt like I was awash at sea, unable to make landing in the new country that met me. I didn’t just have to learn a new language, but a new culture. In doing so I felt like I had to distance myself from my roots. No matter where I looked, I could not find myself in the books and the films I consumed. But now, in Year 12, it is different. The world has changed and I am now seeing how many stories celebrate our wonderful, multicultural society.
Reading Miss Peony by Michelle Law and The Masala of My Soul by Tahnisha Tahsin not only made me appreciative of my cultural heritage again but gives me wonder for Australia’s diversity. These stories show the true diversity of Australian society.
Cultures are often represented in one way, without complexity or subtlety. However, Miss Peony challenges these perceptions through its cast of characters from the global Chinese community. Lily and Sabrina are ‘Australian-born Chinese’ (ABCs) yet represent the different sides of the Chinese community – Lily grows up in the mostly white and rich city of Coffs Harbour, while Sabrina lives in the more multicultural Western Sydney. Their difference is shown in where Sabrina says:
‘Same story, right? Selective-school kid, Chinese lessons every Saturday, TVB every night with the grandparents, barely seeing whities unless you went into the city?’
This is contrasted against Lily, who feels pity for Sabrina who responds in confusion ‘why are you sorry?’ This conversation highlights how even ‘ABCs’ can have very different experiences and find it difficult to create cultural connections. Lily even gets told by Marcy ‘so you’re not really Chinese’ for her upbringing. This resonated with me, as I understood the feeling of being rejected by your community for not being ‘Chinese enough.’ By portraying these tensions within a community, we can appreciate the importance of multiple representations to resonate with people.
Like Lily, Tanisha Tahsin’s The Masala of My Soul also explores how individuals can come to reject their cultural heritage to assimilate with a new culture. Tahsin uses ‘masala’, an important spice in her culture, as an extended metaphor throughout her essay. She writes ‘My beautiful memory takes me back to darker, masala-less days. Days where I was once stuck in a town where no other girl had copper skin like mine, or spice enduring tastebuds, or brokenly spoke a jumbled concoction of languages.’ Tahsin’s pain at being isolated in a white society is clear. It becomes understandable when Tahsin rejects her ‘Nanu’. As an older teenager, she says ‘No child should ever have to feel like they don't belong because of the colour of their skin, or the dialect they speak, or what they eat.’ She then delivers a rhetorical question ‘Then why do we live in a world where this happens every day?’ Like Lily, and many young immigrants, Tahsin has been made to feel isolated and unable to be proud of her heritage. This is why representations of diversity is important.
Both The Masala of My Soul and Miss Peony end in a celebration of cultural heritage and family connections. Tahsin highlights her love for her family and culture with ‘And as the taste of home hugs me tight, I gaze back into Nanu’s eyes.’ The personification of ‘taste of home’ shows how Tahsin has come to embrace her culture. In Miss Peony, as Adeline disappears, she says ‘I started Miss Peony to protect myself and the people I loved so they could be the truest versions of themselves without fear.’ These representations become a celebration of our heritage and remind us about the different communities that make Australia a truly unique place.
Like Lily and Tanisha Tahsin, I felt pressure to hide my heritage when I was younger. But now, seeing people like me with similar experiences helped me become proud of my culture and family. Through texts like Miss Peony and The Masala of my Soul, we can come to appreciate the diversity of cultures in Australia, and how language and cultural ideas being reflected in our texts is essential in shaping our ability to express ourselves.
NSW Department of Education	
English EAL/D (Year 12) – student assessment samples – 12.2 – ‘Language, identity and culture’ | 1

[image: NSW Government logo.]
© NSW Department of Education, Oct-26	2	

© NSW Department of Education, Oct-26	[image: Creative Commons Attribution license logo.]
[bookmark: _Toc242880265]Annotated student work sample
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 1 – student work sample annotations for the extended discursive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	When I came to Australia in Year 7, I felt like I was awash at sea, unable to make landing in the new country that met me. I didn’t just have to learn a new language, but a new culture. In doing so I felt like I had to distance myself from my roots. No matter where I looked, I could not find myself in the books and the films I consumed. But now, in Year 12, it is different. The world has changed and I am now seeing how many stories celebrate our wonderful, multicultural society.
Reading Miss Peony by Michelle Law and The Masala of My Soul by Tahnisha Tahsin not only made me appreciative of my cultural heritage again but gives me wonder for Australia’s diversity. These stories show the true diversity of Australian society.
	Personal voice is evident with a strong anecdotal introduction and use of (‘I’).
Clearly identifies texts and links to the prompt. Thesis expresses appreciation for multicultural diversity.
Textual evidence supports key points.
Figurative language used but inconsistently. Lacks sophisticated language in parts. Thesis could be clearer, and setup of ideas is slow.
	Enhance personal voice by adding a humorous anecdote such as a funny miscommunication due to culture shock. For example, ‘I once confused Aussie slang with my native language, saying catch a cold and getting puzzled looks.’ Clarify thesis by stating: 'These texts reveal the challenges and celebrations of adapting to a new culture and language.’
Use figurative language consistently, for example, ‘like a tapestry woven from many threads,’ to describe Australia's diversity.

	Cultures are often represented in one way, without complexity or subtlety. However, Miss Peony challenges these perceptions through its cast of characters from the global Chinese community. Lily and Sabrina are ‘Australian-born Chinese’ (ABCs) yet represent the different sides of the Chinese community – Lily grows up in the mostly white and rich city of Coffs Harbour, while Sabrina lives in the more multicultural Western Sydney. Their difference is shown in where Sabrina says:
‘Same story, right? Selective-school kid, Chinese lessons every Saturday, TVB every night with the grandparents, barely seeing whities unless you went into the city?’
	Links to the concept of cultural clashes.
Provides accurate textual evidence.
Lacks in-depth analysis and topic sentence does not build on introduction.
	Avoid sweeping statements such as ‘Cultures are often represented in one way’ and ‘Lily grows up in the mostly white and rich city of Coffs Harbour’ as these are inaccurate.
Improve topic sentence by elaborating, for example, ‘Miss Peony reveals how personal experiences within the Chinese community can vary greatly based on location and upbringing.’
Analyse Sabrina’s quotation by explaining how it highlights different cultural expectations, for example, ‘This illustrates how cultural identity is shaped by community and environment.’
Vary linking words with phrases like ‘In contrast,’ or ‘This distinction shows.’

	This is contrasted against Lily, who feels pity for Sabina who responds in confusion ‘why are you sorry?’ This conversation highlights how even ‘ABCs’ can have very different experiences and find it difficult to create cultural connections. Lily even gets told by Marcy ‘so you’re not really Chinese’ for her upbringing. This resonated with me, as I understood the feeling of being rejected by your community for not being ‘Chinese enough.’ By portraying these tensions within a community, we can appreciate the importance of multiple representations to resonate with people.
	Personal connection to the text is present but is moving away from the discursive style.
Attempts to link back to introduction.
Analysis could go deeper; vocabulary and sentence structure are repetitive.
	Explain the use of dialogue as a dramatic device, for example, ‘Law uses direct speech to reveal Lily’s feeling of alienation and the challenges of cultural acceptance.’
Vary sentence starters; instead of starting multiple sentences with ‘This’, try ‘Moreover’, or ‘Furthermore’.
Deepen analysis by reflecting, for example, ‘This dialogue resonated with me because I’ve experienced similar feelings of cultural rejection.’

	Like Lily, Tahsin’s The Masala of My Soul also explores how individuals can come to reject their cultural heritage to assimilate with a new culture. Tahsin uses ‘masala’, an important spice in her culture, as an extended metaphor throughout her essay. She writes ‘My beautiful memory takes me back to darker, masala-less days. Days where I was once stuck in a town where no other girl had copper skin like mine, or spice enduring tastebuds, or brokenly spoke a jumbled concoction of languages.’ Tahsin’s pain at being isolated in a white society is clear. It becomes understandable when Tahsin rejects her ‘Nanu’. As an older teenager, she says ‘No child should ever have to feel like they don't belong because of the colour of their skin, or the dialect they speak, or what they eat.’ She then delivers a rhetorical question ‘Then why do we live in a world where this happens every day?’ Like Lily, and many young immigrants, Tahsin has been made to feel isolated and unable to be proud of her heritage. This is why representations of diversity is important.  
	Clear links between texts and prompt.
Uses textual evidence and applied vocabulary.
Explores negatives of failing to celebrate diversity but shifts away from discursive, straying more into the critical.
Topic sentence does not answer the question, and evidence is listed rather than analysed.
	Start paragraph with a clear topic sentence that responds to the question, for example, ‘Both texts reveal the struggle to maintain cultural identity while integrating to a new society.’
First mention of this character here – needs to be contextualised in the same way that was done for the characters referred to in Miss Peony.
Analyse the ‘masala’ metaphor, for example, ‘The metaphor of masala symbolises the flavour and richness that cultural heritage brings to identity.’
Reduce repeated use of ‘like’ by alternatives such as ‘similarly’ or ‘just as’.
Add personal reflection, for example, ‘This metaphor helped me understand my own mixed heritage struggle.’

	Both The Masala of My Soul and Miss Peony end in a celebration of cultural heritage and family connections. Tahsin highlights her love for her family and culture with ‘And as the taste of home hugs me tight, I gaze back into Nanu's eyes.’ The personification of ‘taste of home’ shows how Tahsin has come to embrace her culture. In Miss Peony, as Adeline disappears, she says ‘I started Miss Peony to protect myself and the people I loved so they could be the truest versions of themselves without fear.’ These representations become a celebration of our heritage and remind us about the different communities that make Australia a truly unique place.
	Links to key idea in first sentence.
Presents clear understanding and uses textual evidence to unify both texts under one idea.
Attempts balance but uses superficial links and vocabulary.
	Expand analysis, for example, ‘Personification in Tahsin’s writing evokes the comforting and emotional connection to cultural heritage.’
Add a personal connection, for example, ‘This reminds me of how my own family celebrations create a sense of belonging.’
Vary vocabulary by replacing repeated words with synonyms like ‘embraced’ or ‘honoured’.
Explain why celebrating heritage is important, for example, ‘This shows how multiculturalism enriches our society.’

	Like Lily and Tanisha Tahsin, I felt pressure to hide my heritage when I was younger. But now, seeing people like me with similar experiences helped me become proud of my culture and family. Through texts like Miss Peony and The Masala of my Soul, we can come to appreciate the diversity of cultures in Australia, and how language and cultural ideas being reflected in our texts is essential in shaping our ability to express ourselves.
	Links between texts established.
Uses personal experience and personal pronouns to draw the audience in.
Returns to idea of Australian identity. Uses higher order vocabulary.
Links to key ideas could be more nuanced; diversity is treated simplistically.
	Strengthen impact with a rhetorical question or call to action to engage readers, for example, ‘How can we celebrate more stories like these in our schools and media?’
Deepen text comparison, for example, ‘While Miss Peony focuses on cultural community tensions, The Masala of my Soul celebrates familial bonds.’
Discuss values, attitudes and experiences in greater depth, for example, ‘These stories have shaped my understanding of inclusion and identity.’


Feedback comment: this response shows a clear and personal voice, engaging the reader through meaningful anecdotal evidence and an inclusive tone. The response effectively identifies and links texts to the ideas of cultural identity and diversity, supported by relevant textual evidence. However, the thesis and topic sentences could be clearer and more focused to guide the response more precisely. The analysis tends to list examples without fully exploring their significance, and vocabulary and sentence structures lack variation, which affects the overall sophistication.
To improve, the student should deepen their analysis by explaining how specific textual features convey cultural complexities and use a wider range of discursive devices, such as humour or reflective anecdotes, to enrich the personal voice. Varying sentence structures and vocabulary will enhance readability and engagement. Strengthening the connection between textual evidence and the thesis, along with more consistent personal reflection, will create stronger links to the audience. Finally, the conclusion should include a more nuanced comparison of the texts and perhaps a rhetorical question or call to action to leave a lasting impact.
[bookmark: _Toc189748855][bookmark: _Toc206510697][bookmark: _Toc242880266][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc242880267]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of the Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 3.3.2
[bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English EAL/D 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: student assessment samples
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the Professional learning English K–12 page.
Creation date: 21 August 2026
Review date: 21 August 2028
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Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
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This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
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