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This document contains the resources and activities that accompany the teaching and learning program ‘Language, identity and culture’ – Year 12, program 2.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.
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[bookmark: _Toc242884368]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English EAL/D 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach resource and activity development through a conceptual lens. The materials have been created by the English curriculum 7–12 team unless otherwise attributed.
[bookmark: _Toc204074540][bookmark: _Toc242884369]Purpose of this resource
This resources and activities booklet is not a standalone resource and aligns with the following support materials for the program ‘Language, identity and culture’:
· Assessment resources: Assessment – 12.2; Student assessment samples – 12.2; Core formative tasks – 12.2
· Programming resources: Program – 12.2
· Resource and activities support in Word: Core texts – 12.2
· Resources and activities in PowerPoint: Phase 2 – exploring language, identity and culture – 12.2; Phase 2 – introduction to drama – 12.2; Phase 3 – developing the language to engage with text – 12.2; Phase 3 – CFT 2 and intertextuality – 12.2; Phase 4 – Lily and Adeline – 12.2; Phase 4 – syntax and surtitling – 12.2
· Scope and sequence: English EAL/D Year 11–12
· Assessment schedule: English EAL/D Year 11–12.
[bookmark: _Hlk205195332]All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc204074541][bookmark: _Toc242884370]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English EAL/D 11–12 Syllabus (2024) (NESA 2024). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet.
[bookmark: _Toc204074542][bookmark: _Toc242884371]When and how to use
These resources have been designed for Year 12, program 2. This resource booklet provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities.The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English EAL/D 11–12 Syllabus (2024) (NESA 2024) can be implemented.
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students. Many activities include tables with space for students to type their responses. If teachers choose to print these materials for students, they will need to adjust the size of the cells in these tables to allow space for students to write their response.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc204074543][bookmark: _Toc242884372]Core texts and text requirements
The core texts and their alignment to the text requirements are provided in their entirety or as the licensed extracts in the Core texts booklet. The name and details of each text, the syllabus requirement being addressed, points of note and a succinct overview of the texts and the reasons for their use in the teaching and learning program is provided.
[bookmark: _Toc204074544][bookmark: _Toc242884373]Pre-reading – supporting all learners
[bookmark: _Toc204074545][bookmark: _Toc166768191][bookmark: _Toc169692690]The resources contained in this section are designed to support teachers in preparing for this teaching and learning program.
[bookmark: _Toc242884374]Approach to conceptual programming
Below is a graphic demonstrating the lead and supporting concepts at the heart of the ‘Texts, culture and value’ sample materials.
Figure 1 – conceptual programming outline for ‘Language, identity and culture’
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
Conceptual understanding and Phases approach to learning
The conceptual programming diagram has been included for teacher reference to showcase one approach to conceptual programming. There is a lead concept perspective and 2 supporting concepts representation and character. Conceptual understanding is at the heart of the program and guides teaching and learning experiences and formative and formal assessment. In this program students explore how language shapes individual and collective identity by analysing its use in expressing personal, social and cultural complexities. They study one prescribed text and various short texts to understand how language influences perceptions of identity in different contexts. They experiment with choices that affirm or challenge assumptions about individuals and cultures. Targeted English language study focuses on vernaculars and idioms, enabling students to reflect on diverse representations of identity while composing texts that convey a range of perspectives. The choice of concepts here does not mean the program, resources and activities do not connect to other concepts. It means these are your driving force from which the teacher will build towards conceptual understanding and deep knowledge. The guiding questions and conceptual programming questions align with the concepts and represent the ideas that matter to subject English. This structure helps teachers move away from topic and text-based programs and towards conceptual, transferrable learning.
[bookmark: _Toc242884375][bookmark: _Toc207814115][bookmark: _Toc208570706][bookmark: _Toc169692693][bookmark: _Toc204074549]Productions of the prescribed text
Belvoir St Theatre – Miss Peony was performed in 2023. They have a wealth of resources to support the teaching and learning of this text. Some of these are outlined below.
Classroom resources
Belvoir Resource Library – this site contains resources that will allow students to discover how theatre is created through behind-the-scenes resources. There is also a Learning Resources section. This contains the detailed downloadable teaching resource for Miss Peony that have been referenced in this program.
Organising a screening of the play
Belvoir has archives for many of their previous productions, including Miss Peony. Archival footage can be viewed on site, at Belvoir, by small school groups for educational purposes. To organise a viewing for your students, complete the online form using the Archives tab in the Belvoir Resource Library.
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[bookmark: _Toc242884376]Exploring controversial issues in the text
Miss Peony by Michelle Law contains a range of issues that could be deemed controversial. It is important that these issues are explored carefully, using a syllabus-aligned approach. The table below contains a list of potential controversial issues, as well as ways to address these with your class if they arise.
Table 1 – exploring controversial issues
	Potential issue
	Annotation
	Syllabus alignment

	Sexual references
Act 1, scene 3
page 6 – ‘demanding sex’
page 7 – ‘uncircumcised penis’
Act 1, scene 4
page 11 – ‘virgin’, ‘slut-shaming’
Act 1, scene 7
page 20 ‘dickmatised’
Act 1, scene 10
pages 30–32 and 37 – sexual assault by Ken Lam
page 37 – ‘exposed his dick’ – continued sexual assault discussion
Act 2, scene 14
page 41 – implied sexual activity ‘do you want it faster or slower?’
Act 2, scene 20
page 55 – stage direction ‘semi-erection’
	The conversations and commentary about sex are part of the play’s humour and touch upon significant themes relating to gender and culture. Sexuality, sexual health and consent are explored in the Personal Development, Health and Physical Education 7–10 Syllabus (2024) – Stage 5. This is in the Safe, active and healthy lifestyle choices, Respectful relationships and Identity, belonging and change content strands. This could be a good opportunity for cross-KLA discussion and sharing between teachers. English teachers can develop an understanding of how to best approach these issues from their PDHPE colleagues.
Sexual references throughout the play are generally humorous and light-hearted. At the beginning of the play Adeline describes the nurses talking about sex as one of the reasons she was glad to die. Adeline describes how ‘their husbands [demanded] sex straight after childbirth’ (p 6) and their ‘uncircumcised penis looking like a sad snail.’ (p 7)
Adeline ‘assumes that [Lily] is not a virgin’ and Lily complains about Adeline’s ‘slut-shaming’ (p 11). The supporting characters discuss Lily being ‘dickmatised’ (p 20) and explain it as being ‘hypnotised by the D’ (p 20). When Lily later kisses Zhen Hua he needs to rearrange his pants due to his ‘semi-erection’ (p 55). There is minimal explicit sexual activity. Marcy and Joy are caught in the changeroom and sexual activity is implied (p 41).
Consent and sexual assault are discussed in this play. When Zhen Hua pins a badge on Lily, she asks if ‘fobs don’t understand consent’ as he touches her breast. Ken Lam, a wealthy donor to the pageant exposes himself to Joy and tells her to touch it. She fights him off and is angry and upset but also blames herself. The responses to this incident are mixed. Zhen Hua victim blames Joy (p 31) and even tries denying the event occurred for the sake of the beauty pageant. This makes the women angry. After this incident, the women discuss similar predatory behaviour by men (p 33) These primarily involve unwanted touching and sexual overtures. Initially, Adeline says that Joy should have gone along with it to keep him happy (p 37) with the implication that the same thing happened to her (p 37) but later changes her mind and is proud that they stood up against him (p 47).
	Characterisation – the conversations are representative of the characterisation of Lily as independent, forthright and open. This characterisation serves as a foil for Adeline’s characterisation as conservative and traditional.
Perspective and context – the text captures the changing perspective of the role of women, sexual consent and autonomy through the assault on Joy.

	Expletive language
Act 1, scene 12
page 38 – ‘fuck off’
	This text contains minimal expletive language; it is used sparingly for effect. Lily aggressively tells the ghost of Adeline to ‘fuck off’ (p 34) at the climactic moment of the play when she is restoring the boundaries between herself and her grandmother. This in turn leads to a reassessment of their relationship. It is used as a final comment in an argument when Adeline is insulting and aggressive to Lily.
	Code and convention – the expletive language is used within dialogue to assist in the representation of authentic character voice. 

	Sexuality
Act 1 Scene 7
page 21 – ‘I’m a lesbian’
Act 2 scene 14
Joy and Marcy are caught making out in the changeroom
	The play explores the sexuality of 2 of the supporting characters, Joy and Marcy, and their growing attraction to each other.
The relationship between the 2 characters is nuanced. Whilst Joy is open about her sexuality, Marcy’s declaration of love for Joy is a surprise. Lily is happy about the relationship and tells the 2 characters that times have changed. Marcy wants their relationship to be a secret, as her family doesn’t know. She tells Joy to keep looking for the person who is right for her, which signals the end of their relationship (p 42). However, they return after the end of the pageant ‘holding hands’ (p 52).
The internalised homophobia in this play may be upsetting for some students who have directly or indirectly experienced homophobia. There is no abusive or derogatory language directed at either character. Marcy is initially surprised by Joy’s frankness and has a coughing fit in a scene that has a humorous tone. In a discussion about a famous gay Chinese actor, Leslie Cheung, Adeline says ‘what a waste’ (p 23) and Lily calls her homophobic.
	The play represents diverse sexualities and representation of feminine identities, particularly in relation to race and culture.
Perspective and context – the play captures ideas about femininity, sexuality and sexual violence particularly as related to Chinese culture through the representation of Joy, Marcy and Ken Lam’s sexual assault of Joy.

	Drug and alcohol references and use
	Lily partakes in risk-taking behaviour such as smoking throughout the play. This is partly related to her attempt to rebel against traditional values. Smoking is revealed as the cause of Adeline’s death and a point of contention between the 2 in the play. Students will have explored the impact of drugs and alcohol in Personal Development, Health and Physical Education 7–10 Syllabus (2024), Stage 4 and Stage 5 content. This syllabus content can be found within the Healthy, Safe and Active Lifestyles content strand.
Smoking and cigarettes are referenced throughout the play through the character of Lily. Lily is smoking in her grandmother’s hospice room at the beginning of the play. It remains a point of contention between Lily and Adeline’s ghost, who ‘had lung cancer from chain smoking’ (p 4). References to Lily smoking or ‘needing a cigarette’ occur throughout.
At her grandmother’s funeral, the Aunty and Uncle discuss Lily’s possible drug use, because of her tattoos and working in a bar. Lily denies that she is on drugs (p 4). Smoke is also used as a theatrical device to announce the arrival of ‘a tall and menacing figure’ (p 5). The final line of the play references Lily’s smoking and her grandmother’s disapproval.
There are also medical references to morphine as Adeline is dying (pp 1 and 7). Lily describes the Miss Peony pageant as all the bad thing about the Chinese community ‘on Meth’ (p 8) emphasising the abrasive nature of the pageant overall.
At the party after the pageant, Zhen Hua goes to get them some drinks (p 56) but they are not consumed on stage. Similarly, the first dance rehearsal, Marcy says that they should have a glass of wine and Sabrina calls ‘Shots’ (p 18) but these are not consumed on stage.
	Characterisation – the behaviour evidenced by Lily is initially seen as part of a multitude of behaviours she exhibits while trying to rebel against traditional Chinese values. This includes dying her hair blonde. As Adeline also died from lung cancer, smoking remains a continual point of disagreement. This is until the end of the play where Lily ‘stubs out her cigarette, smiling’ in response to Adeline’s nagging.


	Beauty standards
Act 1 scene 7
If your class includes students from Asian backgrounds, please note that this topic may bring up some sensitivity if they have personally been subjected to these (sometimes gendered) beauty standards in their own communities. This topic may prompt conversation in a class that may seem reserved as they will be able to draw from their own experiences, particularly when the aunt says ‘Bleach face. Cook more. Marry Chinese boy’ (p 4).
The same sensitivity should be considered when approaching the themes of filial piety. Some students may have had their own negative or abusive experiences in their own communities.
	As the play focuses on a beauty pageant as its central plot, the idea of beauty in relation to Chinese culture is prevalent. Lily, who begins the play with dyed hair and her tattoos prominently on display, is transformed into a ‘bombshell’ (p 25) in the image of her grandmother to compete in the competition. Lily is told to ‘bleach [her] face’ to be more Chinese at the funeral scene and the other characters discuss their plastic surgery in addition to criticising each other’s appearance. Adeline talks about Marcy’s ‘double eyelid surgery in Korea’ (p 10). Sabrina’s white skin is praised whilst Lily’s pigmentation is criticised. Lily’s criticism of the competition is more fashion based and boosts her confidence in herself (p 11).
Sabrina talks about her ‘implants ... jaw shaving, skin bleaching ... and Botox’ (p 20) and Joy approves of ‘preventative Botox’. The pressure to conform to a particular standard of beauty, even at the risk of physical harm, is an experience some students may have undergone, particularly those in the South-Asian community.
Lily says that the competition is ‘not just about looks’ (p 20) and the others all burst out laughing. Some comments, such as when Adeline says ‘I’m your grandmother. Of course I own you!’ (p 11), although deliberately pithy in nature could remind students of their own negative experiences. Sabrina, a pageant expert, talks about past winners who won because of their looks rather than fulfilling other aspects of the competition's criteria. The play discusses beauty standards in a humorous and frank manner. While there is some discussion of the superficial values of the pageant, this is humorously undercut by Joy’s depiction as a brilliant academic specialising in gender theory and Marcy’s ability to successfully run her family’s company, despite her brother’s failure.
	Theme – the alignment of thematic messaging regarding beauty and individuality, particularly in traditional Chinese society provide a cohesive exploration of character.
Narrative – the exploration of traditional Chinese femininity as explored by the pageant is a significant subplot in the play as a whole and significant in the developing understanding between Lily and Adeline. As Adeline becomes more assured in her own identity, the less she feels compelled to invest in the traditional representation of beauty.

	Socio-political tensions within global Chinese and Taiwanese communities
Marcy and Joy are symbolic representations of the tensions between China and Taiwan. Whilst Marcy and Joy do not come into direct conflict over these political tensions, discussions about their national identity may evoke heated conversations in the classroom. These issues are still a source of controversy today and may be reflected amongst students. It is important when teaching the text to be mindful of the historic and ongoing socio-political issues that may impact students of Chinese or Taiwanese descent.
Please refer to the Controversial issues in schools policy to guide your teaching practice and ‘maintain objectivity, avoiding distortion of discussion and acknowledge the rights of students, parents and carers to hold different viewpoints’. Avoid assumptions about any member of the class or generalisations about social groups. Avoid asking students to speak for their perceived social group.
	In the text, socio-political tensions within global Chinese and Taiwanese communities are reflected in the discussions between Lily, Marcy and Joy. This is seen initially when Marcy states ‘Hong Kong is China’ (p 13). The tension is palpable within the scene and reflects conflicts between Mainland China and Hong Kong. Marcy asserts the Mainland Chinese believe that Hong Kong is part of China, whereas Lily perceives Hong Kong as being a separate state under the ‘one country, 2 systems’ rule.
Prior to teaching the text, it is important to set classroom expectations about the learning environment, such as: listen respectfully, without interrupting commit to learning, not debating, comment to share information, not to persuade, avoid inflammatory language and allow everyone the chance to speak.
Should potential issues arise in class, reframe the discussion in relation to the learning intentions and success criteria of the lesson and the focus area. The intention is to draw student discussion back to the ideas the rubric asks students to explore. Other strategies to manage controversial issues within the classroom can be explored at Managing difficult conversations in the classroom.
Teachers are encouraged to research widely depending on their familiarity with the political tensions between China and Taiwan. It is important to consider the social and cultural demographics of your students to ensure lessons are inclusive, objective and culturally sensitive.
	Perspective and context – the play represents and captures the socio-political tensions within the global Chinese and Taiwanese community. It allows the audience to understand how context, cultural references and perspectives influence composition. By acknowledging the presence of these controversies, the text captures the various political positions the characters represent without making political commentary itself.



[bookmark: _Toc242884377]Phase 1 – engaging with the unit, the learning community and the focus area
[bookmark: _Toc204074550][bookmark: _Toc169692694]In the ‘engaging with the unit, the learning community and the focus area’ phase, the emphasis is on establishing a welcoming and inclusive classroom environment and orienting students to the focus area of Language, identity and culture. This phase begins to build the field for how language reflects and shapes cultural identity through exploration of personal and collective experiences.
Students begin by sharing and reflecting on their own cultural and linguistic backgrounds. This establishes a foundation for understanding how language features and textual forms express identity and fostering a learning community that values diverse perspectives. A core formative task invites students to transform personal stories into discursive oral recordings. This encourages them to consider how their chosen experiences influence their relationship with language and culture. By choosing an individual focus, students develop critical awareness of discursive language distinct from persuasive and imaginative written texts while articulating their cultural identities and language experiences.
Students develop early writing and reflective skills by writing about their language experiences, communicating ideas clearly for diverse audiences. This foundational work prepares students for deeper conceptual, analytical and creative engagement throughout the unit, aligning closely with the focus area of Language, identity and culture.
Throughout Phase 1, students develop early writing, speaking and reflective skills by communicating ideas clearly for diverse audiences. Classroom routines and collaborative activities foster a positive learning community prepared for deeper analytical and creative engagement with the unit’s core texts and concepts.
Phase 5 activities are integrated throughout this phase to provide students with the opportunity to experiment in their own compositions with the language codes and conventions they have explored.


[bookmark: _Toc242884378]Phase 1, resource 1 – language speed dating
Teacher note: adapt the steps and template below to facilitate the speed dating activity in your context. Consider your class size, suitability of the prompts and the time allocated for student discussion.
Materials needed – speed dating template with a list of guiding questions or prompts (sample provided in table below) and a timer or stopwatch.
Preparation – arrange the classroom seating so that students can easily face one another in pairs. Prepare and display a timer to keep track of question intervals and partner rotations.
Activity steps
Introduction: explain to students that the purpose of the activity is to share personal experiences about language and consider how language relates to identity and culture. Briefly outline the ‘speed dating’ format: students will have short, timed conversations with multiple peers, discussing specific questions and making brief notes on the speed dating template before rotating.
Speed dating template: provide students with the template below (edit as needed for your context before distribution) which includes the questions to consider during each conversation. Explain these as needed.
Table 2 – speed dating template
	Questions
	Student 1
	Student 2
	Student 3
	Student 4

	What languages do you speak? How did you learn these?
	
	
	
	

	What was the first word you learned to speak in your home language and in English?
Why do you think this was the case?
	
	
	
	

	What is your favourite word in your home language and why?
What is your favourite word in English and why?
	
	
	
	

	How do you use languages differently with different people? For example, with friends or strangers, siblings, parents or grandparents, in the classroom or the playground.
	
	
	
	

	What do you think are some of the benefits of speaking multiple languages?
	
	
	
	

	What is a challenge you have faced when using language?
	
	
	
	

	How do you think language reflects identity and culture?
	
	
	
	


Activity instructions
Pair up students facing each other.
Set the timer for 3 to 4 minutes per round. During this time, each student takes turns answering and discussing one or more of the guiding questions and taking brief notes.
After the timer goes off, one row or side of the pairs shifts to the next partner, so everyone has a new peer to converse with.
Repeat until students have spoken with 4 to 5 different peers or for the designated time.

[bookmark: _Toc242884379][bookmark: _Toc204074552]Phase 1, resource 2 – breaking down idioms
Teacher note: you may ask students which Australian idioms they have trouble understanding and use these instead of the examples below. Additionally, you may choose to draw from idioms used in prescribed and other texts chosen for use in this program. Using visuals may benefit students understanding of the idioms explored below.
1. Provide students with the Glossary (NESA 2024) definition of ‘idiom’.
‘A commonly used phrase or expression, usually figurative or non-literal, that has an understood meaning specific to a language or dialect, e.g. over the moon, half asleep, pull your socks up.’
Idiom 1 – ‘On a good wicket’
1. Write the idiom ‘On a good wicket’ on the board. Invite students to guess what this means and when it might be used.
1. Use student responses to guide an explanation of the idiom’s meaning and use. For example, ‘This Australian idiom means being in a good situation or having a good chance to succeed. A ‘wicket’ is part of a cricket game, and a ‘good wicket’ is a good pitch where it is easier to play well. So, when we say someone is ‘on a good wicket,’ it means they are in a positive position or things are going well for them.’
Idiom 2 – ‘As mad as a cut snake’
1. Write the idiom ‘As mad as a cut snake’ on the board. Invite students to guess what this means and when it might be used.
1. Use student responses to guide an explanation of the idioms meaning and use. For example, ‘This Australian idiom means someone is very angry, upset or behaving in a crazy or wild way. Imagine a snake that has been cut – it will move unpredictably and wildly. So, when we say someone is ‘as mad as a cut snake,’ we mean they are extremely angry or acting uncontrollably.’
Discussion and reflection
1. Ask students to translate these idioms into their home language and record them in their English book.
1. Using a Think-Pair-Share, students:
1. Think about the translation of the idioms into their home language, if it makes sense and if it would be understood by someone from their cultural background. Considering their discussion, students record any problems with these translations, for example, no direct translation, grammar, vocabulary, nuance, cultural meaning or sense. Students should also consider how challenges in translating idioms into different languages highlights differences in cultural values.
1. Pair with a peer and share their translation and thoughts.


[bookmark: _Toc242884380]Phase 1, activity 1 – understanding our idioms
Teacher note: as this activity will be used for a gallery walk, print on A3 paper or alternatively provide students with butchers’ paper to complete the activity.
1. Choose an idiom from your home language that you are familiar with. Write it below:
Table 3 – my idiom
	Idiom in my home language

	


Translate this idiom as accurately as you can into English and write it below.
Table 4 – my idiom in English
	English translation

	


Stick this up in the classroom as directed by your teacher.
Gallery walk – read your peers’ idiom translations and write what you think the idiom means in the table below.
Table 5 – gallery walk response table
	[bookmark: _Toc169692706][bookmark: _Toc204074557]What I think this idiom means

	



[bookmark: _Toc242884381]Phase 1, resource 3 – engaging with the language of the focus area
The information in the table below can be used in a variety of ways to support students engage with the language of the focus area prior to a close reading of the focus area description. This table may be used to support accurate use of syntax and clauses in students written and spoken work around the focus area. Additionally, you may wish to adapt strategies outlined in Developing vocabulary in English 7–10 and The Bell Foundation’s Great Idea: Building Vocabulary.
Table 6 – vocabulary activities
	Activity
	Description
	Skills developed

	Vocabulary bingo
	Students mark terms on Bingo cards when teacher reads definitions, examples or synonyms.
	Listening, recall, vocabulary knowledge

	Barrier game
	In pairs, one student describes a term without saying it, the other guesses the term. Visit Great Idea: Barrier Games page for more information.
	Speaking, listening, descriptive language

	Matching game
	Match cards of terms with definitions, examples, synonyms and antonyms.
	Vocabulary understanding, word relations

	Memory
	Flip cards face down to find matching pairs (for example, term and definition).
	Memorisation, visual memory

	Sentence creation challenge
	Create sentences using given terms, including synonyms or antonyms.
	Writing, vocabulary usage

	Word map or concept map
	Make a map for a term with definition, synonyms, antonyms and example sentences.
	Critical thinking, vocabulary connections

	Think-Pair-Share
	Think about a term, discuss with a partner, then share with class.
	Speaking practice, confidence building

	Digital flashcards
	Use online flashcards and games for self-study and pronunciation practice.
	Independent learning, pronunciation


The table below provides details around key terms and phrases drawn from the Language, identity and culture focus area.
Table 7 – language of the focus area
	Term or phrase
	Definition
	Example
	Synonym
	Antonym

	Adaptation
	Changing to fit new conditions or environments.
	Immigrants often adapt to new cultures by learning the language.
	Adjustment, change, modification
	Resistance, inflexible, stagnation, refusal

	Affirm
	To agree with and support some ideas.
	The author affirms respect for culture in the play.
	Support, confirm, agree with
	Ignore, accept without question

	Assumption
	Something believed to be true without proof.
	It is a wrong assumption to think everyone likes the same music.
	Guess, belief, presumption
	Fact, proof, certainty

	Assumptions
	Beliefs accepted without proof or questioning.
	One assumption is that everyone understands English well.
	Beliefs, guesses, presumptions
	Facts, evidence, proof

	Attitude
	The way a person thinks or feels about something.
	He has a positive attitude towards learning new languages.
	Mindset, feeling, approach
	Indifference, dislike, negativity

	Challenge
	To question or disagree with others.
	The characters in the play challenge stereotypes.
	Oppose, question, defy, disagree
	Support, confirm, agree with

	Collective identity
	The shared identity of a group or community.
	The team’s collective identity is built on trust and teamwork.
	Group identity, shared identity, community identity
	Individual identity, separation, isolation

	Colloquialism
	Informal words or phrases used in everyday conversation.
	Saying ‘gonna’ instead of ‘going to’ is a colloquialism.
	Slang, informal language, everyday speech
	Formal language, proper speech

	Community
	A group of people living or working together and sharing something in common.
	The community helped clean up the park together.
	Group, society, neighbourhood
	Individual, outsider, stranger, loner

	Complex
	Something that has many parts and is not simple.
	The relationship between language and culture is complex.
	Complicated, difficult, involved
	Simple, easy, straightforward

	Culture
	The shared ideas, customs, and way of life of a group of people.
	Food, music and festivals are parts of culture.
	Traditions, customs, heritage
	Isolation, unfamiliarity, alienation

	Diversity
	A range of different people or ideas.
	Our school celebrates cultural diversity with many events.
	Variety, difference, range, assortment
	Uniformity, sameness, similarity

	Identity
	Who a person is, including things that make them unique.
	Her identity is connected to her family and culture.
	Self, individuality, personality
	Anonymity, impersonality, invisibility

	Idiom
	A phrase with a special meaning different from its words.
	‘Break a leg’ means ‘good luck’ in English.
	Saying, phrase, expression
	Literal phrase, plain speech

	Individual identity
	What makes a person unique and different from others.
	His love of music is part of his individual identity.
	Selfhood, personality, uniqueness
	Conformity, sameness, anonymity

	Language
	A system of words and rules people use to communicate.
	English is the main language spoken in Australia.
	Speech, tongue, communication
	Silence, quietness, muteness

	Perception
	How we understand or notice something using our senses or thoughts.
	Her perception of the problem helped the class find a solution.
	Understanding, view, insight
	Misunderstanding, ignorance, confusion

	Perspective
	A way of seeing or thinking about something.
	Everyone has a different perspective on the same event.
	Viewpoint, opinion, outlook
	Blindness, ignorance, narrow-mindedness

	Prevailing
	The most common or widespread at a certain time.
	Prevailing attitudes towards climate have changed in recent years.
	Common, current, dominant
	Rare, uncommon, unusual

	Representation
	How something or someone is shown or described.
	The movie was a good representation of city life.
	Portrayal, depiction, image
	Concealment, hiding, distortion

	Stereotype
	A fixed and often wrong idea about a group of people.
	Saying all teenagers hate school is a stereotype.
	Generalisation, cliché, oversimplification
	Individuality, uniqueness, fact

	Subtle
	Something not obvious or easy to notice.
	There is a subtle difference between the 2 accents.
	Slight, delicate, faint
	Obvious, clear, strong

	Textual form and convention
	The type and rules that shape a text, like a story or letter.
	A poem and a newspaper article are different textual forms with their own conventions.
	Text type, format, style
	Random text, no format

	Values
	Important ideas or beliefs that guide how people live.
	Honesty and kindness are important values in many cultures.
	Principles, morals, beliefs
	Dishonesty, immorality, unimportance

	Vernacular
	The everyday language spoken by people in a particular place.
	The vernacular in Sydney includes many English slang words.
	Dialect, everyday language, slang
	Formal language, literary language



[bookmark: _Toc242884382]Phase 1, activity 2 – our stories in 60 seconds
For this activity you will share a 60-second story with your peers verbally. Use the steps below to plan your story delivery.
Preparing your 60-second story
1. Think about a story that you have been told about language or culture that has had an impact on you.
Use the scaffold below to plan your story.
Table 8 – story planner
	Prompts
	Notes

	Who shared this story with you?
	

	What were you told?
	

	What was the language or cultural element of the story?
	

	Why do you think it has stuck with you?
	

	What did you learn from it?
	


Use your notes from the table above to draft your story in your English book. Aim for 150 to 200 words.
Once drafted, time your story and edit it as needed so it meets the 60-second time limit.
Presenting your 60-second story
Using the group protocols set by your teacher, take turns sharing your stories. As you listen to your peers, take notes in the table below.
At the conclusion of each story, you may ask a question about something you did not understand or make a comment about something that was interesting to you.
Table 9 – our stories listening notes
	Questions
	Response notes

	What key values and perspectives are expressed in this story?
	

	How do you know they are key ideas? (Think about language features and speech delivery.)
	

	How did the story make you feel?
	

	What did the story make you think about the key ideas?
	

	What language or delivery features did they use to influence your response?
	


[bookmark: _Toc242884383]Phase 1, resource 4 – our stories in 60 seconds, an example
Below is an example of the type of story students may share. You may wish to explore this with students as a model example or provide your own example.
Example 60-second story
When my grandma first arrived in Australia from Türkiye, she was 19 years old, newly married and had a young baby. She worked a lot of different jobs to help the family survive and she spoke no English, so she faced many difficulties. One story that I have never forgotten is one she told me when I was in primary school. She said she went to the grocery store to buy eggs but couldn’t find them and because she didn’t speak the language, she had to figure out how to communicate with one of the workers. So, she put her bags down and started clucking and flapping her arms around like a chicken. I remember thinking how embarrassing that was for her and laughed but as an adult I think about how resilient and strong she had to be to do something like that in a new country. She did what she needed to do to get by, I don’t know what I would have done in that situation.
Table 10 – our stories listening notes example
	Questions
	Response notes

	What key values and perspectives are expressed in this story?
	The key values expressed in the story are resilience, determination and adaptability. The perspective is one of admiration and respect for the grandmother’s strength in overcoming language barriers and difficult circumstances as a new arrival in Australia. These ideas are key because the story focuses on how she faced challenges head-on and found creative ways to communicate despite not speaking English.

	How do you know they are key ideas? (Think about language features and speech delivery.)
	I know these are key ideas because of the language used, such as ‘resilient and strong’, and the emphasis placed on these words in the speech delivery. Also, the description of her actions like ‘clucking and flapping her arms’, highlights her creativity and determination. The storyteller also uses contrast between their childhood embarrassment and adult admiration, which shows a shift in understanding and adds emotional depth and the smile on their face and their proud tone at the end further emphasises this.

	How did the story make you feel?
	The story made me feel a mixture of amusement and respect. I found it humorous that she used chicken movements to communicate, but also inspiring because she didn’t give up.

	What did the story make you think about the key ideas?
	The storyteller’s honest reflection, including phrases like ‘I remember thinking how embarrassing that was’ and ‘I think about how resilient and strong she had to be,’ helped me connect emotionally and appreciate the grandmother’s courage.

	What language or delivery features did they use to influence your response?
	The language influenced my response by using vivid imagery (the chicken actions) and expressing personal feelings. This combination made the story relatable and memorable, encouraging me to think more deeply about the challenges faced by new immigrants and the strength needed to adapt and the ability to problem-solve quickly.




[bookmark: _Toc242884384]Phase 1, activity 3 – my cultural iceberg
Student note: reflect on Phase 1, activity 2 – our stories in 60 seconds to help you complete this activity.
For this activity you will reflect on the range of cultural and linguistic influences that you bring with you to your learning.
Using the cultural iceberg below, you will identify the:
observable (visible) elements of your language and cultural experiences around the tip of the iceberg
hidden (‘less visible’ – ‘invisible’) aspects of your language and cultural experiences around the part of the iceberg that sits below the waterline.
Figure 2 – cultural iceberg
[image: Iceberg outline with the text at the top: Observable expressions (visible); and at the bottom: Hidden expressions (‘less visible’ – ‘invisible’).]
1. Use the list of expressions of culture below as a starting point and place them where you think they sit on the iceberg.
Table 11 – expressions of culture
	clothing choices and flags
	social mobility
	languages spoken
	traditional greetings

	personal beliefs
	habits and routines
	foods eaten
	personal values

	attitudes to gender
	values and perceptions of education and academic achievement
	concepts of authority and justice
	ways of showing respect


Add your own expressions to the iceberg image below and highlight the expressions that you identify with.
Select one ‘invisible’ expression that interests you:
1. describe the expression in more detail, with examples, from your personal experience (anecdote or visual) where possible
1. compose a short paragraph to explain your relationship to this expression of culture.

Hidden expressions (‘less visible’ – ‘invisible’)

[bookmark: _Toc242884385]Core formative task 1 – our stories
In this core formative task, you will transform your 60-second story from Phase 1, activity 2 – our stories in 60 seconds into a discursive oral recording (2 to 3 minutes). You will respond to the prompt below:
You have been asked to contribute a discursive oral recording to Our school, Our stories. This is a student-run podcast designed to support Stage 6 EAL/D learners in NSW public schools. Its purpose is to help students feel understood, inspired and connected by sharing personal experiences about language, identity and culture.
Identifying a story and focus
1. Return to your story from Phase 1, activity 2 – our stories in 60 seconds as a starting point for this task.
1. Consider the prompt and choose a focus from your story to develop. You may consider:
how your cultural background shapes your use of language
the challenges or advantages of bilingualism and or multilingualism
experiences with cultural stereotypes or assumptions
how language connects you to your identity or community
the impact a particular figure or situation has had on your understanding of ‘Language, identity and culture’.
Planning your message
What message do you want to share with students learning English as an additional language or dialect (EAL/D) who might be listening to this podcast? For example, do you want to provide advice, encouragement a deeper understanding of how culture and language shape identity, or something else?
1. Write a clear thematic statement representing your main message.
Planning your discursive oral recording
1. Use the scaffold below to plan a script for your recording.
Table 12 – planning table
	Prompts
	Planning notes

	Introduction
You might:
introduce yourself and your cultural or language background
use first-person pronouns (I, my) to make it personal
start with an anecdote, rhetorical question or cultural idiom or proverb.
	

	Main point 1
You might:
present your chosen focus with a clear explanation
use linking words to connect ideas (because, for example, however)
include examples, anecdotes or facts to support your point.
	

	Main point 2
You might:
explore how your chosen focus affects your identity and language use
use balanced language if you mention challenges and benefits
include emotive language, metaphors, similes or hyperbole to express your feelings
explain how your chosen focus has influenced your language use and identity.
	

	Main point 3
You might:
discuss a specific challenge, stereotype or influence relevant to your focus
use rhetorical questions to engage your audience
share challenges or benefits related to your experience using high modality.
	

	Conclusion
Summarise your key message and invite other students to reflect on their own cultural and language journeys.
	


Drafting your discursive oral recording
1. Draft your script using the scaffold above. Time it to ensure it is within the 2 to 3-minute limit.
Student note: you may also like to draw from your listening notes from Phase 1, activity 2 – our stories in 60 seconds and Phase 1, activity 3 – my cultural iceberg to gather ideas.
1. You may choose to draw on the table of discursive language devices to refine your use of the devices you include.

Table 13 – discursive language devices
	Discursive device
	Definition
	Example
	Impact

	Exploring different views or perspectives
	Showing different opinions about a topic.
	Some people see speaking multiple languages as confusing, while others believe it enriches their identity.
	Helps listeners understand the complexity of cultural identity.

	Reflective tone
	Writing that shares personal thoughts and feelings.
	When I think about growing up between 2 cultures, I realise how it shaped my sense of self.
	Creates a personal connection and invites empathy.

	Contrasting ideas
	Comparing opposite opinions or situations to show differences.
	Some people feel proud of their heritage, but others struggle with cultural expectations.
	Highlights different perspectives and encourages critical thinking.

	Using humour
	Adding funny parts to make the writing enjoyable.
	Sometimes I mix words from different languages without even noticing. It can be confusing but also funny!
	Lightens the mood and keeps the audience engaged.

	Open questions that are rhetorical
	Asking questions that encourage further thinking.
	How does language influence the way we see ourselves?
	Stimulates thought and discussion among listeners.

	Emotive language
	Writing that helps people understand each other’s emotions.
	We all feel the struggle to belong at some point; it connects us beyond language or culture.
	Fosters empathy and shared understanding.

	Deep questions that are rhetorical
	Asking important questions about life and society.
	What does it mean to truly belong to a culture in a world where identities are changing?
	Encourages listeners to reflect on their own beliefs and values.

	Using imagery
	Describing things in detail to create a picture in the reader’s mind.
	My grandmother’s stories painted pictures of a faraway homeland filled with colour and life.
	Creates vivid images that enhance the listener’s experience.

	Cultural references
	Mentioning cultural ideas or stories to explain something.
	Like the lotus flower in my culture, I have grown through adversity to find new strength.
	Connects listeners through shared cultural knowledge and experiences.

	Inclusive language
	Using words that include everyone and show respect for different backgrounds.
	We all bring unique stories that help build a richer understanding of who we are.
	Promotes inclusivity and respect, making all listeners feel valued.

	High modality
	Using strong, confident words to express certainty or importance.
	It is absolutely essential that we respect all cultural identities to build a fair society.
	Engages the audience by showing confidence and convincing them of the importance of the message.


Practising your oral delivery
1. Consider the features of speech in the table below once you have completed your script.
1. Determine the tone you will use that matches the message of your script.
Highlight or annotate sections of your script that you will emphasise, pause for effect, shift your tone and play with your speaking volume.

Table 14 – features of speech
	Features
	Description

	Breathing
	Take deep breaths to stay calm. Your pacing and sentence structure will impact your breathing. Think about where you place commas, full stops and other pause points so you avoid running out of breath while speaking.

	Clarity
	Speak as clearly as you can. Avoid mumbling your words.

	Emphasis
	Use your voice to stress important words or phrases. You can do this by speaking louder, slowing down or changing your pitch for those words. Vocal emphasis helps listeners notice and remember key points in your speech. This can help convey meaning and engage listeners more effectively.

	Engagement
	Think about your audience and try to connect with them using clear and relatable language.

	Inflection
	Change your pitch and tone to keep it interesting and to emphasise key ideas.

	Pacing
	Speak at a steady speed. Don’t talk too fast or too slow. This helps listeners follow your ideas.

	Pause
	Take short breaks to highlight important points and give listeners time to think.

	Pitch
	Pitch refers to how high or low a sound is. In speaking, it’s the level of your voice. For a high pitch, you can make your voice sound squeaky like a mouse. For a lower pitch you can make your voice sound deep.

	Pronunciation
	Try your best to pronounce words as clearly as you can. You may need to hear the word spoken aloud and then practise it.

	Tone and emotion
	Use a voice that matches the message of your paragraph. Tone is the quality or feeling in your voice that shows your emotions or attitude. It is how you express feelings like happiness, sadness or anger when you speak. Show feelings to keep listeners interested.

	Volume
	Make sure your voice is loud enough to hear but not too loud. You may choose to change your volume depending on the message you are trying to get across.


Practise reading your script before recording. This is where you can experiment in your application of the features you planned to use.
Peer feedback
Partner with a peer and take turns reading your scripts aloud.
While your partner reads, listen carefully to their use of tone, pauses, emphasis, volume and engagement.
Share one specific strength you noticed and one area they could improve regarding oral delivery features.
Briefly discuss how the suggested improvements could help make the message clearer or more engaging.
After the feedback, review your script and consider adjusting your script or delivery strategy before recording.
Recording your script
Complete your recording on the platform indicated by your teacher and upload as instructed.


[bookmark: _Toc242884386]Phase 1, resource 5 – our stories, an example
Teacher note: below is a sample script that can be used with students to model a response for Core formative task 1 – our stories. The example provided in Phase 1, resource 4 – our stories in 60 seconds, an example has been used. If you used a different example, consider developing a sample using that for consistency. This resource could be used to model the Gradual release of responsibility for ‘I do’ and ‘we do’.
[bookmark: _Toc242884387]Adapting for use
Consider the strategies below when using this resource to prepare students to engage with Core formative task 1 – our stories.
Table 15 – strategies for using a sample response
	Strategy
	Description

	Modelling structure and content
	The sample provides a clear example of how to integrate a personal story with discursive language features and reflective insights. Use this to guide students to analyse the structure of their response. Explore the introduction, main points with supporting examples, the reflections and conclusion. This helps students to plan their own responses.

	Exploring adaptation from the original story
	Support students by exploring how the original 60-second story has been expanded and adapted to suit the discursive oral task. This could be done by asking students to highlight key ideas or content that appears in the completed script from the original 60-second story and considering why these elements were featured and later expanded on. This analysis helps students understand how to develop their own brief anecdotes into fuller, more discursive pieces suitable for the task’s requirements.

	Demonstrating discursive language features and their impact
	The script showcases effective use of discursive language devices such as rhetorical questions and high modality language. Have students annotate these by identifying them and discussing their impact on the audience. Encourage students to suggest additional features they might include in their own work.

	Teaching oral delivery features and their effects
	Detailed annotations of speech features can help students understand how these oral elements enhance engagement. This supports students in selecting appropriate features for their own recordings. This can also be modelled through verbal delivery or recorded examples of this script to provide a clear demonstration.

	Scaffolded practice
	The sample can serve as a scaffold for building students’ own scripts. You might start with group activities identifying language and speech features. This could progress to pair or individual work. Adapt the model story or create new ones and apply similar features.

	Recording and self-assessment
	Students can record themselves reading the sample script using the annotated speech features, then reflect on their use of pauses, tone and emphasis. This process fosters self-awareness and helps students improve both language use and oral delivery before creating their own recordings.

	Peer feedback activities
	Using the sample, students can practise delivering portions of the script in pairs or groups. They could provide constructive feedback on expression and use of discursive language. This promotes collaborative learning and deeper comprehension.

	Cross-cultural empathy and relevance
	The personal story related to migration and language barriers connects strongly with many EAL/D learners’ experiences. You may use this as a starting point to discuss important ideas and issues like cultural identity and resilience. This helps students find authentic and meaningful ideas for their own speeches.


[bookmark: _Toc242884388]Original 60-second story
When my grandma first arrived in Australia, she was 19 years old, newly married and had a young baby. She worked a lot of different jobs to help the family survive and she spoke no English, so she faced many difficulties. One story that I have never forgotten is one she told me when I was in primary school. She said she went to the grocery store to buy eggs but couldn’t find them and because she didn’t speak the language, she had to figure out how to communicate with one of the workers. So, she put her bags down and started clucking and flapping her arms around like a chicken. I remember thinking how embarrassing that was for her and laughed but as an adult I think about how resilient and strong she had to be to do something like that in a new country. She did what she needed to do to get by, I don’t know what I would have done in that situation.
[bookmark: _Toc242884389]Transformed for the script
Introduction – tone: warm, inviting, and sincere to establish connection with listeners
Hello everyone, my name is Mira, and today I want to share a story about my grandma’s experience when she first came to Australia from Türkiye. (Tone: warm, inviting.) This story clearly demonstrates how language and culture deeply shape our identity and the strength it takes to adapt in a new place (pause after ‘identity,’ slower pace here to highlight importance).
Main point 1 – tone: serious and respectful to acknowledge the challenges faced
When my grandma arrived in Australia, she was only 19 years old, newly married, and had a baby to care for. She didn’t speak any English and worked many different jobs to support the family. (Tone: serious, respectful.) This was a big challenge because language barriers made everyday things very difficult. (Slightly slower for emphasis.) Those early years were full of obstacles (emotive metaphorical language – emphasis on ‘full of obstacles’) that would test anyone’s courage (pause after ‘courage’).
Main point 2 – tone: thoughtful with a touch of lightness to share a personal anecdote
One story she told me really stuck with me. She went to the grocery store to buy eggs but couldn’t find them. Since she couldn’t speak English well and it was clear that the people at the shop wouldn’t understand if she asked for ‘yumurtalar’, she had to think creatively to communicate. (Tone: thoughtful.) So, she put her bags down and started clucking like a chicken and flapping her arms to show what she wanted. At the time, (pause) I remember laughing at this story because it seemed a bit funny and embarrassing for her (tone: light, a small chuckle and pause after ‘her’).
Main point 3 – tone: reflective and sincere to express admiration and personal insight
But now, as an adult, I see how strong and resilient she was. (Tone: reflective, slower pace.) It wasn’t just about buying eggs. It was about surviving and adapting in a new country without speaking the language. Her courage to use whatever means she had, even gestures and sounds, shows how language and identity are intimately linked (emphasis on ‘intimately linked’) to culture and experience. What would I have done in her situation? (Rhetorical question – pause after question for effect.) (Tone: sincere and contemplative) I honestly don’t know if I would have had that strength (pause).
Conclusion – tone: encouraging and uplifting to inspire listeners
I hope this story encourages everyone listening to remember that language barriers can be challenging but with creativity and resilience, we can find ways to connect and thrive in new environments. (Tone: encouraging and warm.) In some cultures, a chicken might symbolise fear or weakness but my grandmother was anything but a chicken. I strongly believe (high modality – emphasise ‘strongly believe’) her courage and strength stand as a powerful symbol of resilience (high modality – emphasise ‘powerful’), showing us how our cultural backgrounds don’t just shape us, they empower us to face challenges head-on and grow stronger than we ever imagined (pace slightly faster here to close with energy and positivity).
[bookmark: _Toc242884390]Annotated student sample
Below is an annotated student sample to be used with students.
Table 16 – annotated student sample for Core formative task 1
	Student work sample
	Annotations in relation to the task ask and assessment task marking criteria
	Suggestions for feedforward and skill development in working towards the assessment task

	Introduction – tone: warm, inviting, and sincere to establish connection with listeners
Hello everyone, my name is Mira, and today I want to share a story about my grandma’s experience when she first came to Australia from Türkiye. (Tone: warm, inviting.) This story clearly demonstrates how language and culture deeply shape our identity and the strength it takes to adapt in a new place (pause after ‘identity,’ slower pace here to highlight importance).
	Establishes audience engagement effectively, appropriate for discursive style.
Demonstrates clear thematic focus on language, culture and identity consistent with the formal task’s focus.
Shows an emerging ‘thesis’ about the relationship between language and identity in a personal narrative form aligned with Core formative task 1.
Uses deliberate tone and pacing to emphasise key ideas, supporting clarity and engagement.
	Turn your story into a clear main idea (thesis). For example, instead of ‘this is my story,’ say: ‘My grandma’s journey shows how culture and language shape who we are.’
Try connecting your story to bigger ideas like: ‘Her experience taught me that language can be both a barrier and a bridge.’
Make introductions that preview your points, for example, ‘I’ll share how her story connects to my own challenges with language.’
Why this matters: This builds your ability to develop a clear, engaging thesis. This is key to composing a strong discursive response which is directly linked to the marking criteria about thesis development and audience engagement.

	Main point 1 – tone: serious and respectful to acknowledge the challenges faced
When my grandma arrived in Australia, she was only 19 years old, newly married, and had a baby to care for. She didn’t speak any English and worked many different jobs to support the family. (Tone: serious, respectful.) This was a big challenge because language barriers made everyday things very difficult. (Slightly slower for emphasis.) Those early years were full of obstacles (emotive metaphorical language – emphasis on ‘full of obstacles’) that would test anyone’s courage (pause after ‘courage’).
	Effectively presents cultural and language challenges, reflecting understanding of identity complexities.
Uses emotive language and metaphor, which connects well with marking criteria on language features.
This personal story aligns with the task’s aim to explore language as an identity marker.
Reflects sound control of tone and pacing, supporting audience awareness in communication.
	Go beyond telling what happened, explain why it matters. For example, ‘The language barrier didn’t just make shopping difficult; it made my grandma feel isolated.’
Use ideas from texts, for example, ‘Like Lily in Miss Peony, my grandma felt pressure from family to fit in.’
Help your reader feel your story, for example, ‘Her fear of not being understood is something many migrants face.’
Why this matters: This strengthens your ability to analyse and present cultural ideas and personal identity, supporting your skill in including relevant textual evidence and analysis as required in the assessment criteria.

	Main point 2 – tone: thoughtful with a touch of lightness to share a personal anecdote
One story she told me really stuck with me. She went to the grocery store to buy eggs but couldn’t find them. Since she couldn’t speak English well and it was clear that the people at the shop wouldn’t understand if she asked for ‘yumurtalar’, she had to think creatively to communicate. (Tone: thoughtful.) So, she put her bags down and started clucking like a chicken and flapping her arms to show what she wanted. At the time, (pause) I remember laughing at this story because it seemed a bit funny and embarrassing for her (tone: light, a small chuckle and pause after ‘her’).
	Uses a vivid anecdote to illustrate the challenges of language barriers and cultural adaptation, supporting audience engagement.
Demonstrates awareness of language as creative and adaptable, which is linked to textual analysis skill.
Provides concrete example illustrating how language shapes identity, key to discursive exploration.
Balances tone appropriately, which helps maintain listener interest, akin to varied sentence structures needed in writing.
	Share personal stories but also explain why they matter. Instead of just telling the story, add: ‘This shows how creativity can break down language barriers.’
Make links to identity, for example, ‘By clucking like a chicken, she showed language isn’t just words – it’s about connection.’
Mix serious and light moments to keep your audience interested, for example, ‘It was funny but taught me to be brave facing misunderstandings.’
Why this matters: This helps you develop varied points of view and nuanced analysis, as well as engaging language, skills that correspond with marking criteria about presenting different perspectives and demonstrating control of language.

	Main point 3 – tone: reflective and sincere to express admiration and personal insight
But now, as an adult, I see how strong and resilient she was. (Tone: reflective, slower pace.) It wasn’t just about buying eggs. It was about surviving and adapting in a new country without speaking the language. Her courage to use whatever means she had, even gestures and sounds, shows how language and identity are intimately linked (emphasis on ‘intimately linked’) to culture and experience. What would I have done in her situation? (Rhetorical question – pause after question for effect.) (Tone: sincere and contemplative) I honestly don’t know if I would have had that strength (pause).
	Illustrates emerging ability to reflect on wider cultural themes and complexity of identity.
Uses rhetorical question effectively, demonstrating a discursive device helpful for formal assessment.
Demonstrates connection between language, culture and identity that aligns with assessment focus.
Reflective tone supports coherence and engagement, important for discursive writing.
	Share personal stories but also explain why they matter. Instead of just telling the story, add: ‘This shows how creativity can break down language barriers.’
Make links to identity, for example, ‘By clucking like a chicken, she showed language isn’t just words – it’s about connection.’
Mix serious and light moments to keep your audience interested, for example, ‘It was funny, but taught me to be brave facing misunderstandings.’
Why this matters: This helps you develop varied points of view and nuanced analysis, as well as engaging language, skills that correspond with marking criteria about presenting different perspectives and demonstrating control of language.

	Conclusion – tone: encouraging and uplifting to inspire listeners
I hope this story encourages everyone listening to remember that language barriers can be challenging but with creativity and resilience, we can find ways to connect and thrive in new environments. (Tone: encouraging and warm.) In some cultures, a chicken might symbolise fear or weakness but my grandmother was anything but a chicken. I strongly believe (high modality – emphasise ‘strongly believe’) her courage and strength stand as a powerful symbol of resilience high modality – emphasise ‘powerful’), showing us how our cultural backgrounds don’t just shape us, they empower us to face challenges head-on and grow stronger than we ever imagined (pace slightly faster here to close with energy and positivity).
	Provides a clear and positive conclusion that reinforces the main message, mirroring discursive response conventions.
Shows ability to synthesise personal story into a broader cultural insight, aligning with marking criteria’s focus on exploring cultural ideas.
Effective tone and pacing maintain final audience engagement, supporting transition to written form.
	Practice writing conclusions that restate your main idea and explain why it matters, for example, ‘Her story shows that language barriers can lead to new connections.’
Link your ideas so the audience understands the full message. For example, ‘My grandmother’s courage in finding ways to communicate reminds me that creativity can help us overcome language barriers. Whether it is using gestures, learning new words, or simply smiling, we all have the power to connect and belong, no matter where we come from.’
Why this matters: This develops your ability to create effective, cohesive conclusions that reinforce your argument, meeting the criteria for clear structure and language control in the discursive response.



[bookmark: _Toc242884391]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
[bookmark: _Toc204074559][bookmark: _Toc152189590][bookmark: _Toc169692716]In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students deepen their understanding of how diverse texts offer insight into cultural perspectives, values and attitudes through storytelling across modes and mediums. Through initial engagement with Miss Peony, alongside a carefully selected range of short texts, students explore key features of the text and its context such as symbolism, legacy, intergenerational connection and cultural identity.
Students develop awareness of how authors use language features, form and dramatic conventions to represent personal, social and cultural identities. They also explore how texts shape perceptions of ourselves and others. Through collaborative and individual activities, they investigate how linguistic and cultural features convey nuanced meanings. Students are supported to explore culturally specific phrases, idioms and colloquialisms.
This phase also provides opportunities for students to explore drama as a distinct textual form. By experimenting with dramatic features, students build foundational skills that enable them to navigate and interpret the complexities of Miss Peony.
Students make meaningful connections between texts, contexts and audiences. This fosters critical understanding of diverse cultural voices and perspectives.
Phase 5 activities are integrated throughout this phase to provide students the opportunity to experiment in their own compositions with the language codes and conventions they have explored. This integrated approach builds foundational analytical and creative skills essential for interpreting the complexities of Miss Peony alongside other texts.
Although the sequences below do not explicitly specify when to introduce the assessment task, it is recommended that teachers use their professional judgement. Use Phase 6 – preparing the assessment to determine the most appropriate timing.


[bookmark: _Toc242884392]Phase 2, activity 1 – my identity self-portrait
Teacher note: this activity is adapted from Exploring Perceptions About Identity Through Self-Portraits (2:36); viewing this video will support in facilitating this activity.
1. Draw a line down the middle of the portrait template below.
Complete one side to reflect how you look in day-to-day life.
Complete the opposite side with your identity descriptors.
Figure 3 – self-portrait template
[image: Outline of a head and upper body.]
[bookmark: _Toc242884393]Phase 2, resource 1 – key idea exploration jigsaw
Teacher note: see Jigsaw and Group tasks in English 7–10 for advice that can be adapted to prepare students for collaborative group work.
Activity preparation
1. Prepare the key idea materials (see tables below) and set up classroom space to allow for small group work. The content in the tables below is a guide, edit these to suit class needs.
1. Divide students into Home and Expert groups. Groups of 4 are ideal but adapt to suit your class size. When creating groups, ensure a mix of skills and language proficiencies within each group. To ensure ease of group transitions, display groupings on the board.
Table 17 – symbolism
	Figure 4 – lion, peace sign and heart
[image: Lion, peace sign and heart.]
	Example sentences:
A red rose is a symbol of love.
The flag is a symbol of our country.

	Definition: When something (an object, colour or action) has a special meaning. It stands for an idea or feeling.
	[student response]


Table 18 – legacy
	Figure 5 – person opening photo album displaying greyscale photos by Laura Fuhrman
[image: person opening photo album displaying greyscale photos ]
Image licensed under Unsplash License.
	Example sentences:
My grandmother’s recipes are her legacy.
Stories from parents are part of their legacy.

	Definition: Something important passed from one person to another, usually family or community.
	[student response]


Table 19 – intergenerational connection
	Figure 6 – a group of people holding hands over a book by Cihat Hidir
[image: a group of people holding hands over a book ]
Image licensed under Unsplash License.
	Example sentences:
I feel connected to my grandfather through his stories.
Cultural traditions connect generations.
I find it challenging to connect with my grandparents as our beliefs are very different.

	Definition: The relationship between different generations (grandparents, parents, children).
	[student response]


Table 20 – grief
	Figure 7 – a group of people comfort each other at a funeral ceremony
[image: a group of people comfort each other at a funeral ceremony]
Image licensed under Unsplash License.
	Example sentences:
She felt grief when her cousin died.
Grief is normal after loss.
Grief can be a complex emotion and different for everyone.

	Definition: A strong, sad feeling when you lose someone or something important.
	[student response]


Teacher instructions
1. Explain that the purpose of the activity is to collaboratively explore the key ideas of legacy, intergenerational connection, grief and the concept of symbolism to gain deeper insights through discussion.
1. Form ‘Home groups’. Divide the class into groups of 4 students. Explain to students that each student in the group will become an ‘expert’ on one of the 4 ideas. Assign each student in the ‘Home group’ an idea.
Form ‘Expert groups’. Rearrange students so that all students focusing on the same idea meet in an ‘expert group.’ Provide each expert group with a copy of the relevant table from the Activity preparation section of this resource.
Experts read, discuss and make sure they understand their idea clearly. Each expert completes the relevant row in Phase 2, activity 2 – exploring key ideas and concepts (symbolism, legacy, intergenerational connection and grief), adding additional ideas as relevant.
Return to ‘Home groups’. Students go back to their original home groups. Each student takes turns teaching their idea or concept using the definition, images and examples they completed in Phase 2, activity 2 – exploring key ideas and concepts (symbolism, legacy, intergenerational connection and grief). The other students listen, ask questions and take their own notes in the relevant rows of Phase 2, activity 2 – exploring key ideas and concepts (symbolism, legacy, intergenerational connection and grief).
Consolidate as a class. After all students have shared, review all ideas and concepts together. Facilitate a brief class discussion with guided questions:
1. Which ideas or concept were easy or difficult to understand?
1. How do these ideas help us think about stories, family, culture, language and identity?
1. Reflect on any personal connection you had to the ideas or concept. What was the connection? (Students may be asked to share if they feel comfortable to do so.)
[bookmark: _Toc242884394]Phase 2, activity 2 – exploring key ideas and concepts (symbolism, legacy, intergenerational connection and grief)
1. Use your own knowledge and the knowledge you gained from the jigsaw activity to complete the table below.
Table 21 – key ideas table
	Key idea or concept
	Definition
	Example
	Visual
	Additional notes

	Symbolism
	
	
	
	

	Legacy
	
	
	
	

	Intergenerational connection
	
	
	
	

	Grief
	
	
	
	



[bookmark: _Toc242884395]Phase 2, activity 3 – exploring short texts
Teacher note: Core text 1 – Hands by Will Kostaskis has been included as an example in Core texts – 12.2. Select an additional text suited for your students and duplicate this activity, particularly the sections with [additional teacher selected text]. Alternatively, you may only wish to complete this activity for one text.
Student note: revisit your notes from Phase 2, activity 2 – exploring key ideas and concepts (symbolism, legacy, intergenerational connection and grief) to assist you in completing this activity.
[bookmark: _Toc242884396]Hands by Will Kostaskis
1. Read Core text 1 – Hands by Will Kostaskis in its entirety.
1. Read the excerpts from Core text 1 – Hands by Will Kostaskis provided by your teacher and complete the table.
Table 22 – symbolism
	What symbols or images stand out
	Provide the quotation from the text
	How does this express cultural identity or emotion?
	How does the language help the reader understand the experiences of the characters?

	Yiayia’s arthritic finger and vine leaves
	‘Yiayia’s arthritic finger bent from years of sewing, wrapping vine leaves to preserve a piece of home.’
	The bent finger and vine leaves symbolise the grandmother’s connection to tradition and heritage, expressing love and care through preserving culture. The vine leaves evoke a sense of ‘home’ and years of cultural memory.
	The sensory description (‘arthritic finger bent’, ‘wrapping vine leaves’) helps the reader feel the grandmother’s lifelong dedication and the physical toll of passing down cultural practices, highlighting both love and loss.

	
	
	
	

	
	
	
	


[bookmark: _Toc242884397][Additional teacher selected text]
1. Read [additional teacher selected text] in its entirety.
1. Read the excerpts from [additional teacher selected text] provided by your teacher and complete the table.
Table 23 – connection, legacy or grief
	What words or phrases show feelings of connection, legacy or grief?
	Provide the quotation from the text
	How does this express cultural identity or emotion?
	How does the language help the reader understand the experiences of the characters?

	
	
	
	

	
	
	
	

	
	
	
	


[bookmark: _Toc242884398][bookmark: _Toc204074566]Peer to peer – critical conversations
1. In pairs or small groups, discuss the following questions, supporting your ideas with examples from your completed tables above for each text.
1. How do the symbols and images in Core text 1 – Hands compare with the words or phrases that show connection, legacy or grief in [additional teacher selected text]? What is the significance of these?
Use sentence starters:
The symbol or image in Hands is …, while in [additional teacher selected text] the phrase … shows …
Both texts show … through their use of …
These symbols … are significant because …
1. What emotions or cultural values do the language choices communicate in each text? What is the impact of these on audience?
Use sentence starters:
In Hands, the author uses … to express …, whereas in [additional teacher selected text] the language … conveys …
This language makes me feel … because …
Language choices such as … impact the audience as they …
1. How do these texts help you understand the characters’ relationships to their heritage or experiences of loss?
Use sentence starters:
The author’s use of … helps us see how the characters … and feel …
This deepens our understanding of culture by showing …
Write a short response (4 to 6 sentences) summarising your group’s discussion about how language shapes perceptions of family, culture and personal experiences in the 2 texts.
[bookmark: _Toc242884399]
Phase 2, activity 4 – how language shapes perceptions and relationships
Write a 150 to 200-word reflective piece responding to one of the prompts below related to your chosen key idea. In your reflection, consider how language in the texts shapes these ideas and influences our understanding of cultural identity and relationships.
1. Select a key idea and a prompt associated with that key idea.
Write your reflective piece in your English book.
Table 24 – writing prompts
	Key ideas and concepts
	Prompts

	Symbolism
	How does the language help express these symbols as part of cultural identity or emotion?
Can you think of a symbol from your own experience? How does language help you share its meaning effectively with others?

	Legacy
	Why is legacy significant in shaping relationships within families and communities?
Reflect on a legacy or tradition from your own culture. How do you talk about it or represent it through language?

	Intergenerational connection
	Why are connections between generations important?
Describe a story or memory shared by an older generation in your family or community. How does language help you keep that connection alive? What impact has this connection had on you?

	Grief
	How does this language shape your understanding of their feelings and relationships?
Write about an experience of grief you have encountered. How did spoken or written language help you or others understand or cope with it?



You may like to use the reflective language in the table below to assist you in writing.
Table 25 – reflective language
	Reflective language
	Explanation
	Example sentence

	Perceive
	To become aware of or interpret something in a certain way.
	I perceive the character’s grief as very deep and personal.

	Recognise
	To identify or understand something from experience or knowledge.
	I recognise the importance of family in the story.

	Reflect
	To think carefully and deeply about something.
	This story made me reflect on my own cultural heritage.

	Relate
	To understand someone’s experience because it is similar to your own.
	I can relate to the character’s feelings of loss.

	Appreciate
	To understand the value or significance of something.
	I appreciate how language conveys strong emotions.

	Interpret
	To explain or understand the meaning of something.
	I interpret the tattoo as a sign of identity.

	Consider
	To think about something carefully, especially before making a decision or judgement.
	I consider the role of tradition very important.

	Express
	To show or communicate thoughts or feelings.
	The poem expresses sadness through simple words.

	Understand
	To grasp the meaning or importance of something.
	I understand the connection between generations better now.

	Imagine
	To form a picture or idea in your mind.
	I imagine how the character feels when remembering her grandmother.

	Value
	To regard something as important or beneficial.
	I value the way stories keep memories alive.

	Notice
	To observe or become aware of something.
	I noticed the use of vivid imagery to show cultural pride.

	Respond
	To react to something with thought or feeling.
	I respond emotionally to the themes of loss in the text.

	Connect
	To join or associate ideas or experiences in your mind.
	I connect the idea of legacy to my own family traditions.

	Question
	To think about something carefully, often looking for answers.
	I question why some stories are passed down and others forgotten.



[bookmark: _Toc242884400]Phase 2, resource 2 – prediction activity materials
Use the instructions below to guide delivery of the prediction activity.
Activity preparation
1. Display the cover image of Miss Peony by Michelle Law in the classroom or print it on a poster. Make the image as large as possible.
Post several close-up cropped images or details from the cover around the room (for example, crown on the head, faces, body language, traditional dress, sash and flowers, key pieces of text and so on).
Have sticky notes and pens available for student use.
Organise students into pairs.
Have a timer ready and instructions for students displayed on the board (adapt from instructions below).
Teacher instructions
Explain to students that the purpose of this activity is to engage with the cover image of the prescribed text. They will make predictions about what they think the text might be about.
Go through activity instructions with students. They are to walk around the room in pairs and examine each close-up cropped image. At each image they should use their sticky notes to:
1. Write or draw next to each image one thing they notice or a feeling they experience.
1. Identify any connections to the focus area statement explored in Phase 1 with a brief explanation of what they think the connection is.
1. Identify any connections they make to key ideas explored previously: symbolism, legacy, intergenerational connection, grief, individual identity, collective identity, cultural identity and so on, with a brief explanation of what they think the connection is.
After the first round, students read the existing sticky notes before adding their own. Students may add to other students’ notes. Set a clear time limit for each round (for each image students visit) and display it so students can manage their time effectively.
Continue the activity until all pairs have had the opportunity to engage with each close-up cropped image around the room.
Piece the close-up cropped images together in the classroom and display for reference throughout study of the focus area.
Class discussion post activity
Consolidate student learning through facilitating a whole class See, Think, Wonder. Student responses may be recorded on different coloured sticky notes to be stuck around the pieced-together cover image in the classroom for future reference.
See
What details or images stood out to you during the gallery walk?
What cultural symbols or elements related to identity, culture, connection, intergenerational connection or legacy did you notice in the images?
Think
What do these details make you think about regarding the ideas of the texts?
How do the images connect to ideas of language, identity and culture?
What type of text do you think this is? Why?
Wonder
What questions do these images raise for you?
What would you like to find out more about?
[bookmark: _Toc242884401]Phase 2, resource 3 – predicting Law’s influences, values and purpose
Below are some suggestions for how the Predicting the authors influences, values and purpose activity may be delivered to students:
Jigsaw – divide students into small groups, assigning each group a different part of Michelle Law’s interview. Each group analyses their assigned quotations and answers the questions, then shares their findings with the class.
Small group discussion – students work in small groups to read through all the quotations together, discussing and answering the questions collaboratively before presenting their insights.
Think-Pair-Share – students individually review the quotations and questions, then pair up to discuss their answers before sharing insights with the whole class.
Individual reflection followed by group work – students first respond individually in writing to the questions for each quotation, then join small groups to compare answers and deepen understanding through discussion.
Gradual release of responsibility – begin by playing or displaying the relevant parts of the interview and guiding a whole-class discussion of the quotations and questions with teacher support and scaffolding. Then have students work in small groups to explore and answer the questions more independently. Finally, allow students to reflect and respond individually, applying their understanding on their own.
Speed sharing – students rotate partners every few minutes to share and compare their answers about different quotations, keeping the energy high and promoting diverse viewpoints.
The quotations in the table below are drawn from the In conversation with Michelle Law podcast interview. Each quotation is labelled with the part of the interview where it appears so you can easily play the relevant section for your students if you wish.
To adapt the table as a student-facing resource, you might consider the following options in line with the approach chosen from the list above:
select a smaller number of quotations to focus on key ideas
provide students with a version of the table where the last 3 columns are blank, allowing them to fill in their own responses
offer a partially completed table to scaffold student understanding and support guided practice.
Table 26 – Law quotations, influences, values and beliefs and purpose
	Quotation
	Influences
	Values and beliefs
	Purpose

	‘I love experimenting with different mediums but I think for me, beauty pageants are really innately theatrical and very dramatic and they're very high stakes. So I feel like theatre is the perfect space in which to explore that. There are also supernatural elements in the play, so I really wanted to experiment with theatre magic, but it's also a story about grief and, and culture and community. And I really wanted that to be experienced by a live audience where people were immersed in the story. And I wanted that palpable sense of connection between people in a shared space. So that's why theatre felt like the right fit for this particular story.’ (Law 2025a)
	Passion for theatrical and dramatic forms (beauty pageants as metaphor)
Interest in experimental storytelling
Engagement with ideas like grief, culture, community
Use of supernatural elements
	Values immersive, live audience experiences
Connection and shared emotional space
Using theatre as a communal, cultural gathering place
	To explore themes of grief, culture and community through an engaging, multisensory theatrical form that bonds audiences together

	‘Yeah, so I'm an Australian born Chinese person, so people call us ABCs. So I've always felt caught between 2 worlds. I've never felt entirely comfortable with an Australian culture but I've never also felt entirely comfortable within Chinese culture. So I exist like a lot of people in kind of a liminal cultural space and I think complicating that fact is the fact that I'm what people call receptively bilingual. So that means, you know, I understand another language, which is in my case, Cantonese, but I can't speak it or I can't speak it very well. And it's a particular frustration that Lily, the protagonist shares. And you know, I've experienced anti-Asian racism in Australia but I think when you belong to any minority culture, you also experience lateral violence within that community. So you know, you can be excluded, you can be judged because you're not quite enough of that culture either. And so you can find yourself kind of throwing that judgement and that exclusion back. And what I wanted to do was, with this play, was really explore the perspectives of Chinese women of all different backgrounds and the prejudices that they have against each other. So I guess because each of the characters are such vastly different people. I really wanted to challenge those cultural assumptions and they all have really vastly different manners of speaking despite all of them being the same ethnicity.’ (Law 2025b)
	Bicultural identity and being ‘caught between 2 worlds’
Personal linguistic experience as receptively bilingual
Experience with racism and internal community conflicts
Inspired by diverse Chinese female perspectives and dialects
	Values complexity and diversity within cultural identity
Rejects stereotypes about monocultural or monolingual views of Chinese identity
Awareness of intra-community tensions and cultural assumptions
Importance of linguistic distinction
	To challenge cultural assumptions, explore diversity of Chinese women’s experiences, and highlight complexity of cultural identity and language within the Chinese Australian community

	‘So for me, language in this play was very important because to make sure that their voices are distinct from one another and to really disprove any misconception that an audience member might have about Chinese culture being quite monolithic. And you know, it's kind of evident even when you go get groceries and there's like an Asian aisle. What Asian food exactly do you mean? You know, so really highlighting. Chinese people in particular for this play, they're not monolithic and that we're really diverse peoples. I mean, Chinese people speak so many different languages as well as in different dialects, which speaks to, I guess to the central dramatic question of the play for me, which is, is there a right way to be Chinese? In terms of the way the surtitling and the languages influence the experience. What myself and the director of the show, Courtney Stewart, were really interested in doing was decentralising English for English speaking audiences and making them feel as if they needed to play catch up in the same way that, I guess culturally and linguistically diverse audiences can feel when they're going to see a play in Australia and English is their second language …’ (Law 2025b)
	Multilingualism and linguistic diversity in Chinese culture
Personal experience working with surtitles
Challenging English as the dominant language on Australian stages
	Emphasises valuing linguistic diversity
Fighting monolithic cultural views
Empathetic to audiences who are culturally and linguistically diverse
Interest in language as identity and cultural marker
	To decentralise English in theatre
To highlight linguistic diversity
To create an experience that reverses audience expectations and empathises with bilingual and multilingual audiences

	‘And so there are some things that you are only able to embody in one language. Just because you are embodying different parts of yourself doesn't mean that you're being inauthentic. It just means that, you know, as people we can contain multitudes and that rather than that being something you need to feel embarrassed or ashamed about, it's quite, I think as you get older you realise it's a great privilege. And you learn that as well when you know as adults, a lot of people as a hobby are trying to learn different languages and to grow up with or be born into a family that is already bilingual or multilingual, you already have a head start in that regard and have the capability to see the world in lots of different ways.’ (Law 2025c)
	Influenced by bilingual and multilingual identity and personal experiences with language
Recognition of identity as multifaceted and complex
	Authenticity and embracing multiplicity of identity
Frames multilingualism as a privilege and source of broader perspective
Rejects shame around cultural hybridity
	To celebrate bilingual and multilingual identity and show it as a strength rather than a deficit
To encourage embracing all parts of self in art and life

	‘I studied creative writing at university and I got taught very particular voices and so I was taught, you know, a very male, white, older POV when it comes to at least literature and I left university thinking that I kind of had to replicate that voice in order to have a successful career as a writer or to feel like I was writing well … And it took a lot of time to, you know, kind of re-educate myself on lots of different types of writers and lots of different types of writing styles to realise that's what I wanted to do … And so I think good writing comes from a place of awareness and truth. The more that you can kind of embrace your own truth, the better you become as a writer.’ (Law 2025c)
	Influences from formal education and dominant literary voices
Experience grappling with whose voices are privileged and therefore valued in literature and theatre
	Authenticity, personal truth, and diversity in artistic expression
Challenges dominant cultural norms in creative industries
	To write from her own truth and perspective, rejecting imposed norms.
To encourage diversity and truthfulness in literature and theatre

	‘So this was the second play that I'd ever written and I wrote it in response to Single Asian Female, when my own grandmother came to see the play and she didn't speak English. She sat in the back and she watched it all and enjoyed it but she came up to me afterwards and she said, oh, you know, it's really lovely what you've done, that audiences are engaging with your work but I didn't understand any of it. And that really broke my heart because I wanted her to be able to see and experience a piece of theatre in a country that she'd migrated to and feel like that was a world in which she could engage with. And so when it came to my second play, I really wanted it to be something that could be accessible to as many people as possible and something that was worthwhile bringing, you know, really busy Chinese parents to, because they don't see much value potentially in going to a theatre or spending money on theatre tickets when they could be working or, you know, doing something else.’ (Law 2025c)
	Influenced by family experience, especially her grandmother’s lack of English
Personal motivation to create accessible theatre
	Inclusivity, accessibility and community engagement
Believes theatre should engage diverse audiences including non-English speakers and busy families
	To create theatre that is accessible and relevant for diverse and busy multicultural families
To broaden arts engagement beyond traditional audiences



[bookmark: _Toc242884402]Phase 2, resource 4 – vocabulary walk and word wall
Teacher note: vocabulary and definitions required for the task can be found in the Drama 11–12 Syllabus (NESA 2025) glossary. The words and definitions provided for the activity may be selected or changed depending on your context and the needs of your students. Definitions sourced from Drama posters and infographics and Drama 11–12 Syllabus (NESA 2025) glossary.
Materials needed
Index cards or sticky notes if your class is creating a physical word wall.
A paper copy of the vocabulary list and definitions, these will need to be cut up ready to allocate to students. See the table below for suggested terms.
Activity preparation
1. Prepare the appropriate number of words for the vocabulary walk, so each student has either the word or the definition.
1. Distribute the words and definitions, one to each student.
1. Create a space to establish your word wall (physical or digital).
Teacher instructions
1. Encourage students to walk around the learning space to find their partner and match the vocabulary with the definition. You may wish to use music or move outside for this activity.
1. Once students feel confident they have found a word and definition match, the pair add this to a shared class glossary document or a poster to make the learning visible. This will be a useful prompt for the spelling and meaning of key words for future learning.
1. Once complete and checked, each student creates a word card on sticky notes or an index card. The card includes the word from the vocabulary walk, the definition of that word and an image mnemonic to illustrate the meaning of this word. Details on how students can create this can be found in the slides associated with ‘Phase 2, sequence 5 – drama, drama, drama– engaging with the language of a play’ in the PowerPoint Phase 2 – introduction to drama – 12.2. You may wish to direct the students to the WAGOLL included in ‘Creating a word card (2)’ in the PowerPoint Phase 2 – introduction to drama – 12.2.
1. Every student will contribute a word card to create a word wall in the learning space.
1. 
Table 27 – vocabulary table
	Vocabulary
	Definition

	atmosphere
	The feeling or mood created by the dramatic action.

	audience
	Individuals or groups of people who experience the arts in a range of settings and contexts (formal, informal, virtual or interactive) through intellectual, emotional and social engagement.

	character
	A dramatic role built with complexity, personality and background.

	costume
	Clothes, hairstyles, masks and make up used in creative works.

	lighting
	Lighting is the ways natural or artificial light sources are used to focus, shape and reveal action, spaces and meaning.

	prop
	Objects handled or used by actors in a performance.

	scene
	The dramatic action that occurs in a particular time and place; a section of a play.

	scripted work
	A written document detailing the setting, dialogue, stage directions and character actions of a play.

	set
	The designed and constructed setting or scenic needs of a dramatic work.

	stage direction
	An instruction written into the script of a play, indicating actions or movements of the performers, or requirements for the settings, costumes and so on.

	sound
	The aural features from live or recorded sources used to enhance elements of drama such as atmosphere, space, character and tension.

	surtitle
	Captions displayed on a screen above the stage during a performance, giving a translation.

	voice
	Using speech, song, other vocal utterances, sign language or augmentative and alternative communication (AAC) technologies to communicate.


[bookmark: _Toc242884403]
Phase 2, resource 5 – rotating annotations
Materials needed
Highlighters and pens for annotations.
Selected photographs from Belvoir Resource Library. Under ‘History’, see the ‘Learning Resources’ PDF for Miss Peony. The PDF has a range of images from the Belvoir production, including a depiction of Scene 11 that could be used to model a think-aloud for lighting, costuming, props or performance space (p 17).
Activity preparation
Create pairs or small groups of students for this activity. You may wish to foster peer-to-peer learning by strategically combining students with a range of abilities.
Teacher instructions
Depending on your students’ point-of-need, you may wish to choose one of the dramatic elements and model annotating a text with the class. Use the Gradual release of responsibility model and engage in a think-aloud to verbalise the process and purpose of the activity. Allow for questions and contributions, before releasing students to annotate in small groups. The Belvoir St Theatre Project Resources page has a section that may support teaching and learning of the elements below.
1. Allocate one of the following elements of production to a group or pair of students:
costume
lighting
props
the performance space.
1. Rotate photographs from Belvoir Theatre’s performance of Miss Peony between groups or pairs.
1. Student groups or pairs, view and discuss each image in relation to the element of production they have been allocated and annotate the text with their observations and descriptions.
1. The photographs will be passed from group-to-group to ensure observations about all the elements of production are noted.
1. Allocate a different colour pen, sticky notes or highlighter to track contributions.
Consolidating learning and clarifying understanding
1. Students engage in a Gallery walk to read the annotations from every group for each image.
1. As a way of clarifying understanding, create a T-chart from the Graphic organisers page on the whiteboard or a digital one for students to contribute their ideas to the following questions:
What makes a play different from other texts?
What makes a play effective in conveying cultural ideas, values and attitudes?
How would you describe the differences between a play and a production?

[bookmark: _Toc242884404]Phase 2, resource 6 – elements of drama bingo
Teacher note: you may want to design tokens with the graphic on one side and the vocabulary on the other or adapt the graphics from the Creative Arts Drama posters and infographics. Students can place the correct definition square on their card. Below are examples of bingo boards you may wish to use or adapt, depending on student learning needs and context.
Materials needed
Tokens to place on each square when the element is identified. Sample tokens have been provided below. You may opt to have students create these tokens. They could:
cut out circles using cardboard or paper, write a word from the bingo game on each circle, accompanied by a small sketch to convey the meaning of the word. You may ask students to swap their tokens with a peer to play the actual game
use Microsoft Word or PowerPoint: use the Shapes tool to draw ovals, lines and simple figures
use Canva to search for simple icons like a microphone. Arrange them beneath the word in a circular frame.
Table 28 – sample bingo tokens
	Voice
[image: Voice outline.]
	Movement
[image: Dance steps with solid fill.]
	Dynamics
[image: Transfer outline.]

	Energy
[image: High voltage outline.]
	Clarity
[image: Window outline.]
	Expression
[image: Smiling face outline.][image: Sad face outline.][image: Angry face outline.]


A bingo board of drama elements adapted from Drama posters and infographics – Infographics – Dramatic elements (PDF 305 KB). A sample has been provided below.
Table 29 – elements of performance bingo card
	Variations or changes, particularly in voice and movement.
	Clear communication in relation to intention and context, particularly in voice and movement.

	The communication of ideas, images and emotions by the performer.
	The intensity of action, particularly in voice or movement.

	Using speech, song, other vocal utterances, sign language or augmentative and alternative communication (AAC) technologies to communicate.
	The processes or results of moving performers, objects, sets, lighting and audiences in dramatic works and experiences.


Activity preparation
Each student will receive a bingo card and tokens.
This activity may be done with a ‘timer’ to be completed within a certain time frame or as a race against the clock. Alternatively, the activity can be completed in pairs for increased collaboration or peer support.
Teacher instructions
1. Students match the name of the dramatic element with the definition on their bingo card adapted from the Dramatic elements infographic.
1. Students may shout ‘bingo’ when they feel they have matched all the word and definitions on their board correctly.

[bookmark: _Toc242884405]Phase 2, resource 7 – mix and match characters and costumes
Use the instructions below to facilitate the activity.
Materials needed
Page 12 from Belvoir Resource Library, under ‘History’, see the ‘Learning Resources’ PDF for Miss Peony.
Concept maps template.
Print-outs of costume images from the 2023 Belvoir Theatre learning resources if completing the activity physically.
Scissors and glue.
Activity preparation
Print the costumes of each character supplied in 2023 Belvoir Theatre Learning Resources (pp 26–31) without access to the title identifying the corresponding character. You may wish to display these around the learning space or on separate desks for students to access and observe.
Teacher instructions
1. Read ‘Who’s who in Miss Peony’ from the Belvoir Resource Library Miss Peony PDF (p 12). This may be read by the teacher or shared between teachers and students or paired reading depending on your learners.
1. Students create a character web using a concept map template that includes the traits of the main characters and their connections and relationships with each other.
1. Students view the costumes of each character supplied in Belvoir Resource Library Miss Peony PDF (pp 28–31) without access to the title identifying the character and match the costume they think best reflects each character’s traits. The teacher may choose to print these costume images or provide them digitally.
1. Peer support – in pairs, students take turns justifying the matches they have made. The teacher reveals which costumes belong to which characters.
1. Students remain with their partner and complete the following sentence stems:
Costumes give the audience hints about a character’s identity, such as ...
Costumes can convey a character’s emotions through ...
Costumes can challenge stereotypes by ...
I feel a connection to [chosen character]’s costumes because ...

[bookmark: _Toc242884406]Phase 2, resource 8 – personalised glossary
Materials needed
Drama posters and infographics [download and provide the pdfs listed].
Literacy in the creative arts [download and provide the drama specific pdfs].
Glossary of terms table. These are suggested. Edit, refine and expand as meets the needs of your students.
Table 30 – sample glossary terms
	Atmosphere
	Dialogue

	Character
	Scene description

	Tension
	Setting

	Stage directions
	Symbol

	Structure
	Surtitle


Teacher instructions
1. Ask students to note down the sample glossary terms in the table above.
1. Provide students access to the materials needed (listed above).
1. Students review the materials and create a glossary of important drama terminology to support their upcoming study of the prescribed text.
Encourage students to create this in a format that suits them, for example, a table, mini-Frayer diagrams, poster and so on. They should use definitions and visuals and translate into their home language as needed.

[bookmark: _Toc242884407]Phase 3 – engaging personally, analytically and critically with texts
[bookmark: _Toc204074567]In the ‘engaging personally, analytically and critically with texts’ phase, students immerse themselves deeply in Miss Peony. They explore how language intricately shapes representations of identity and culture within the prescribed text. Through a range of critical, reflective and collaborative activities, students develop a nuanced understanding of individual characters’ identities and perspectives. They also explore how these are influenced by cultural and social contexts and conveyed through language, dramatic form and textual features.
Students record and revisit their initial responses to characters. They progressively refine their insights with a focus on key ideas such as cultural duality, lateral violence within communities and the use of vernaculars, idioms and colloquialisms embedded in the play. Through engagement with the author interview and text analysis, students critically examine how language choices create meaning and express the tensions and harmonies between individual and collective identities.
This phase emphasises unpacking the complexities of cultural representation and identity by analysing how Miss Peony affirms or challenges social and cultural assumptions. Students engage with textual forms and language features that reflect cultural perspectives, developing their ability to consider how language can both include and exclude, empower and marginalise.
By the end of this phase, students will have strengthened their personal understanding and critical thinking skills and will be able to articulate how linguistic and dramatic choices in Miss Peony reflect and shape complex identities. They will be prepared to compose detailed, analytical and personally engaged responses that explore culture and identity in depth.
The formative task in this phase is a silent discussion, where students collaboratively respond to central concepts and textual features without speaking, promoting reflective thinking and encouraging thoughtful engagement with diverse cultural perspectives present in the play.
Integrated Phase 5 activities support students in developing their analytical and creative compositions in preparation for the formal assessment task.

[bookmark: _Toc242884408]Phase 3, resource 1 – vocabulary development stations
Teacher note: adapt the steps and template below to facilitate this activity in your context. Consider your class size, suitability of the content and the time allocated for student discussion.
Materials needed
Vocabulary or phrase station content (sample provided in tables below)
Timer or stopwatch
Preparation
Arrange the classroom space into stations so there is at least one station set up for each vocabulary term or phrase (cultural authenticity, filial piety, stereotypes and sexism)
Organise students into pairs or small groups
Prepare a timer to keep track of rotations to ensure each vocabulary term or phrase is visited by each group. Display the timer for students.
Activity steps
1. Introduction – explain that the purpose of the activity is to understand key vocabulary and phrases associated with the focus area and prescribed text and explore how language and cultural values are interwoven in shaping identity and representation. Briefly outline the ‘station’ format: in pairs or small groups, students will visit each station set up around the room, engage with the content at that station under timed conditions and rotate until all stations have been visited.
1. Exploring station content – provide students with the content in the tables below (edit as needed for your context before distribution) which includes definitions, examples, visuals and reflective questions. Set a timer and allow students to engage with the content at each station.

Station content tables
Teacher note: review the content and reflection questions carefully to ensure they are relevant and appropriate for your class composition. The topics of cultural authenticity, filial piety, stereotypes and sexism can involve sensitive issues and may trigger personal or emotional responses in some students. Consider your students’ backgrounds and experiences and be ready to adapt, edit or omit questions and examples that might cause discomfort or distress. Creating a supportive and respectful classroom environment is essential when exploring these complex concepts through language, identity and culture.
Table 31 – stereotypes content
	Definition: Simplified and often inaccurate ideas about groups of people, which language and media can reinforce or challenge.
Stereotypes influence collective identities and how individuals are perceived socially and culturally.
	Visual suggestion: A contrasting pair of images – one showing a stereotypical representation and another showing a diverse and complex representation of individuals from the same group – to provoke discussion.

	Example: Phrases like ‘all [cultural group] are good at [subject, skill and so on]’ reduce diverse identities to one fixed idea, ignoring personal experience and cultural complexity.
	Reflective questions: How do language and representation contribute to forming or breaking down stereotypes in texts and everyday communication?
Why is it important to question stereotypes when exploring personal or collective identity in literature and life?


Table 32 – cultural authenticity content
	Definitions:
Culture: The customs, habits, beliefs, spirituality, social organisation and ways of life that characterise different groups and communities. Cultural characteristics give a group or individual a sense of who they are and help them make sense of the world in which they live. Culture is a shared system but inherently diverse – there can be individual and group differences within cultures. Everyone has culture – it is a lens through which we see the world (NESA 2024).
Authentic: If something is authentic, it is real, true, or what people say it is.
Cultural ‘authenticity’: The idea of being ‘true’ to one’s cultural traditions, values or identity. Language plays a key role in expressing or challenging what is considered ‘authentic,’ but cultural authenticity can vary widely within and between communities.
	Reflective questions: How can the language we use shape, affirm or challenge ideas about what is ‘authentic’ in culture?
In what ways might fixed ideas of authenticity affect how individuals represent themselves or are perceived by others?
Can you recall a moment when you or someone you know felt pressure to ‘act’ a certain way to be seen as truly belonging to your cultural group? What sort of language was used? How did that experience shape your sense of identity?

	Example: Expectations for someone of Chinese heritage to speak Cantonese or follow particular customs may reflect certain cultural assumptions, but people express cultural authenticity differently through language, dress and behaviours.
	Visual suggestion: Photographs showing diverse people from the same cultural background expressing their identity differently (for example, varying clothing styles, language use or family traditions), highlighting diversity within a culture.


Table 33 – filial piety content
	Definition: A traditional value emphasising respect and care for parents and elders, often reflected in language choices that show politeness, formality or obligation.
Filial piety influences social behaviours, family communication and identity.
	Visual suggestion: A respectful family scene or artwork (for example, multi-generational family gathering) that illustrates care and respect among elders and younger family members, avoiding stereotypes and showing universal family values.

	Example: In some cultures, children use respectful terms and formal language when addressing parents or elders, expressing values of duty, honour and respect often embedded in the family’s culture.
	Reflective questions: How does language express cultural values like filial piety and how might this shape family identity?
Can you think of a time when you showed respect or care for a family member in a way that reflects your cultural background? How did it affect your relationship?
Have you ever been stereotyped because of your background or identity? How did it make you feel, and how did you respond?


Table 34 – sexism content
	Definition: Prejudice or discrimination based on sex or gender, often communicated and enabled through language, symbols and social roles in texts.
Sexism shapes cultural attitudes about identity.
	Visual suggestion: Inclusive images showing people of different sexes or genders in various roles (work, leadership, family life), avoiding traditional sex and gender stereotypes, to highlight diversity and challenge assumptions.

	Example: Gendered language and expectations, such as assuming women can’t pursue certain roles, reflect and reinforce sexist ideas within cultures.
	Reflective questions: How can language both reflect and challenge sexist attitudes in society and texts?
How might awareness of sexist language help individuals and communities develop more inclusive identities and perspectives?
Can you remember a time when you noticed sexist language or behaviour? How did it affect you or others around you?



[bookmark: _Toc242884409]Phase 3, resource 2 – hexagonal thinking on cultural concepts
Teacher note: this resource will guide you through using the Hexagonal thinking strategy to consolidate students’ understanding of key cultural concepts (cultural ‘authenticity’, filial piety, stereotypes, sexism and related ideas) and explore how these concepts connect through language, identity, culture and the drama format of Miss Peony.
Adapt the steps and template below to facilitate this activity in your context. Consider your class size, class ability level and suitability of the terms. Depending on class needs and language levels, provide cards with more detailed information. For example, provide definitions and visuals on the reverse of the cards.
Use professional judgement to determine if this activity will be completed by students individually, in pairs, small groups or as a class.
Materials needed
20 to 25 hexagonal cards (templates can be downloaded and adapted from Hexagonal thinking)
Preparation
Prepare sets of hexagonal cards (the number of sets will depend on how many student groups are set up). Each card should have one key term or related idea. Suggested terms to include on the cards are listed in the table below.
Table 35 – hexagonal card terms
	Cultural authenticity
	Filial piety
	Respect
	Language
	Identity

	Stereotypes
	Sexism
	Family
	Gender roles
	Language choices

	Cultural expectations
	Conflict
	Tradition
	Duty
	Power dynamics

	Dialogue
	Stage directions
	Character perspective
	Empathy
	Belonging

	Silence
	Voice
	[optional additional term]
	[optional additional term]
	[optional additional term]


Teacher instructions
1. Provide each group with a set of hexagonal cards.
1. Students work collaboratively to arrange the hexagons on a table or floor so that related concepts touch along edges. You may choose to model this process for students, for example, ‘filial piety’ might connect with ‘duty’, ‘respect’, ‘family’ and ‘language choices’. While ‘sexism’ might connect with ‘gender roles’, ‘power dynamics’ and ‘language’. Students should make a copy of all connections in their English book.
1. Encourage students to explain their reasoning as they place or rearrange hexagons, considering how language and drama devices represent these concepts.
1. Allow students to walk around and view other groups’ connections, noting similarities and differences and asking questions around the connections where appropriate.
Class discussion post activity
Facilitate a discussion with questions such as:
How did you decide which concepts connect?
Were there any connections that surprised you or that you hadn’t considered before?
Based on these connections and your initial predictions about Miss Peony, how do you think these cultural concepts might be explored or represented in the text?
In what ways do you think the drama format, through dialogue, stage directions and character interactions, will help reveal or challenge these ideas?
How might understanding these concepts enhance your interpretation of the characters and themes in Miss Peony?

[bookmark: _Toc242884410]Phase 3, activity 1 – beauty pageants
Teacher note: the language in the text below has been simplified from the original which can be found at Beauty Pageants Through Time: The Evolution of Competitions and Standards. You may ask students to complete this activity independently or divide students into small groups. Each group reads their assigned section closely with scaffolded support (for example, bilingual dictionaries, definitions, visual supports, oral reading or highlighted texts). Groups discuss the questions together, helping each other understand and formulate answers. Each group prepares a short presentation summarising their answers and main points.
[bookmark: _Toc242884411]How beauty pageants started and what they show
Beauty pageants are contests where people show their looks and talents. They started as public events to celebrate beauty, often as part of local festivals or to promote places. The first famous one in the United States was the Miss America pageant, held in 1921 in Atlantic City. The goal was to attract tourists and show young women in bathing suits.
At the beginning, pageants mainly looked at how contestants looked. Judges focused on face shape, body measurements and how well the contestants carried themselves. People did not think much about personality, education or social work. These contests showed the ideas about women’s roles at that time, which were mostly about appearance.
Later, beauty pageants became popular around the world. Miss Universe and Miss World are examples of big, international contests. These added more parts like national costumes, interviews and talent shows. Beauty is still important, but judges started to look at skills like confidence, speaking ability and charity work.
For many contestants, pageants became a way to get scholarships, jobs and recognition. The contests began to show not only what people look like but also their ambitions and talents.
1. What were early beauty pageants used for, especially in the United States?
1. What were the main qualities judges looked for at the beginning?
1. How did early pageants reflect ideas about women’s roles at that time?
[bookmark: _Toc242884412]How ideas about beauty and pageants have changed
What people think of as ‘beautiful’ has changed a lot. Old pageants often preferred European features and a certain body type. Now there is more pressure to include people with many different looks. Some pageants have even stopped swimsuit sections to focus more on confidence and character instead of body exposure.
Pageants today try to be more inclusive. Contestants of different races, body sizes and gender identities compete now. For example, in 2019, Miss Universe had its first openly transgender contestant. Other pageants have added categories for married women, older women and people with disabilities.
Judging has changed too. Interviews count more, with questions about social problems, life goals and values. Talent parts show each person's unique skills, not just how well they fit a standard. These changes reflect society’s move towards fairness and diversity.
Some people say pageants still support old ideas about beauty. Others believe pageants have changed to allow people to express themselves. Moving from judging only looks to judging the whole person is an important change.
1. What new parts were added to beauty pageants as they became popular worldwide?
1. How did judging criteria change from focusing only on looks? Why might these new criteria be important for understanding contestants better?
1. How did old pageants define beauty and who was included?
1. What examples show that pageants are now more inclusive?
1. How has judging evolved to reflect modern values like fairness and diversity?
[bookmark: _Toc242884413]What pageants can mean for careers and community
Many contestants use pageants as a chance to start careers in TV, social causes or business. Winners often use their fame to start projects, support charities or work in politics. They also learn valuable skills like public speaking and managing time, which help in their future.
Some pageants focus on scholarships and education. They offer financial help for school and reward community service. For example, the Miss America scholarship program helps many women pay for college.
Helping the community is important now. Contestants often work for charities or create projects to support others. This focus moves the pageant from just personal success to helping society.
Pageants also create friendships and support among participants. Many say they become more confident and meet people with similar goals. While competition is part of the event, working together and sharing ideas is also important.
1. How can participating in pageants help contestants’ futures and careers?
1. What role do scholarships and education play in some pageants?
1. How do contestants give back to their communities through pageants?
[bookmark: _Toc242884414]How people’s views on pageants are changing
People have mixed feelings about pageants. Some think they empower contestants, while others think they are old-fashioned. Much depends on what the pageants focus on. When contests celebrate diversity, learning and helping others, they show real progress.
The media influences how people see pageants. Stories about contestants’ work and challenges can help people understand them better. Pageants that only focus on looks usually get more criticism, especially from younger people.
Because of changing culture, some pageants have changed their names or titles. Words like ‘Ambassador’ or ‘Representative’ are replacing ‘Queen’ to show leadership and positive influence instead of just a title.
As society changes, pageants will probably keep changing too. They will stay important if they reflect the values of their communities. For many women, pageants are still a way to grow confidence, share their stories and reach their goals.
1. Why do people have mixed feelings about beauty pageants today?
1. How does media influence how we see pageants and contestants?
1. What changes in pageant titles reflect new ideas about leadership and influence?

1. 
[bookmark: _Toc242884415]Phase 3, resource 3 – strategically reading the prescribed text
Teacher note: the reading strategies in this resource are drawn and adapted from ‘Chapter 7: Practical strategies for closing the reading gap’ within Closing the Reading Gap (Quigley 2020). Select from this list of strategies, considering the context of the students in your class, to engage with the prescribed text.
Drama-focused strategies such as script reading with tableaux, role play and hot seating, and freeze frame analysis are incorporated to deepen comprehension, encourage empathy and connect textual understanding with dramatic expression. Through this varied, scaffolded approach, students build vocabulary, interpret cultural and thematic layers and enhance their dramatic skills – preparing them for meaningful engagement with the play’s complex ideas and identities.
Table 36 – reading approaches for Miss Peony
	Strategy and description
	Benefits of strategy
	Suggestion for use with Miss Peony

	Individual, silent reading
	Students practise reading skills, pace and fluency independently. Independent reading allows for conceptual and thematic understanding development. Supports vocabulary acquisition and personal reflection without performance pressure. Teachers can assess comprehension and vocabulary development individually.
	Students can read individual scenes silently. For example, Act 1 Scene 2, where Lily expresses conflict between cultural expectations and personal identity. Encourage use of bilingual dictionaries or annotation for words like ‘heritage’, ‘face’, or culturally specific references (for example, ‘jade bracelet’). Follow up with written reflections on how the characters emotional state is conveyed through language.

	Teacher-led whole-class reading
	Enables modelling of fluency, tone, and dramatic devices such as pacing and emphasis. Supports complex vocabulary and cultural references. Provides a shared text experience that builds group understanding.
	Teacher can read scenes aloud, modelling character voices and dramatic pauses. Pre-teach vocabulary like ‘assimilation’, ‘diaspora’, ‘tradition’. Pause to explain cultural concepts (for example, immigrant experience, generational conflict). Use discussion prompts to explore ideas of identity and belonging.

	Bilingual reading and translation reflection
	Engages bilingual students by validating linguistic and cultural knowledge. Enhances understanding of language nuances, translation challenges and cultural context. Encourages metalinguistic awareness and critical reflection on language politics and creativity. Supports cultural responsiveness and identity affirmation.
	Invite Cantonese or Mandarin-speaking students to read the corresponding sections aloud in their language. Facilitate a group discussion or reflective writing where students share how hearing and reading the dual-language presentation changes their experience of the play compared to the English text. Scaffold with questions such as, ‘Select a word or phrase that you think was challenging to translate into English. Why?’ Highlight Law’s quotation from the text’s Authors Note about translation being ‘exciting’, ‘political’ and ‘challenging’ to prompt analysis of how language shapes meaning and identity in the play. This can open discussions about cultural translation and the politics of representation.

	Paired reading
	Encourages peer support in practising reading aloud, focusing on character voice and interaction. Less stressful than whole class reading, allows scaffolding of pronunciation, intonation and comprehension. 
	Students work in pairs to read dialogue-heavy scenes such as those between Lily and her grandmother. Provide sentence stems to promote discussion, for example, ‘Lily feels conflicted here because …’, ‘Her grandmother’s words suggest that …’ This supports comprehension and empathy. Pairs can practise switching character perspectives.

	Script reading and tableaux
	Combines reading with physically embodying characters and moments, aiding comprehension through movement and visualisation. Connects textual understanding with dramatic expression.
	After reading a scene, groups create frozen images (tableaux) that capture key emotional moments, such as Lily’s internal struggle or a confrontation. Students explain choices, linking body language and spatial relations to themes like cultural tension and identity. This deepens interpretive skills.

	Role play and Hot seat
	Encourages exploration of character motivation and perspective through improvisation and questioning. Develops empathy and oral communication.
	Students take roles and respond to interview questions ‘in character’, exploring their feelings about tradition, ambition and identity. Hot seating prompts might include ‘Why do you push Lily to enter the pageant?’ or ‘How does Lily feel about her family’s expectations?’ This supports engagement with characters beyond text.

	Freeze frame analysis
	Focuses on moments of high tension or transformation by ‘freezing’ action. Supports discussion of character relationships, themes and dramatic devices.
	Freeze frame during pivotal scenes, such as Lily’s decision to compete or confront her grandmother. Students analyse facial expressions and body positions and hypothesise about characters’ emotions and conflicts. This promotes critical thinking and drama vocabulary usage.


[bookmark: _Toc169692740][bookmark: _Toc204074575]
[bookmark: _Toc242884416]Phase 3, resource 4 – note-taking template
Teacher note: below is a generic, scaffolded note-taking template designed for each act and scene of Miss Peony. It supports Gradual release of responsibility from teacher modelling to independent student completion, aligned with the reading strategies from Phase 3, resource 3 – strategically reading the prescribed text. This template can be printed or digital and should be adapted for pairs or group work, matching the reading strategies you’ve outlined (silent reading, paired reading, teacher-led reading, bilingual reading, drama activities).
[bookmark: _Toc242884417]Note-taking template for Act [x], Scene [x]
This support encourages close reading, critical thinking and reflection suited to teaching Miss Peony.
Table 37 – note-taking table
	Prompts
	Notes space

	Key plot summary. Briefly describe the main events that happen in this scene.
	

	Key characters in this scene. List the characters who appear or are mentioned. Note any important interactions. Identify examples of visible and invisible expressions of their culture.
	

	Character developments and relationships. Have any characters changed or revealed new feelings, motivations or conflicts? How do relationships evolve in this scene?
	

	Key ideas and concepts. Identify any central ideas or concepts introduced or developed in this scene.
	

	Important language and vocabulary. List and define words, phrases or expressions that are important, unfamiliar or culturally specific. Note any significant bilingual terms).
	


Table 38 – important vocabulary and language
	Word or phrase
	Definition, meaning, notes

	
	

	
	

	
	


1. Key dramatic features and elements. Identify dramatic features used. How do these contribute to meaning?
Table 39 – dramatic devices and elements
	Dramatic devices and elements
	How do these contribute to meaning?

	
	

	
	

	
	


1. Reflection and questions. What emotions or ideas did this scene evoke? What questions do you have? Were there any moments or language that were challenging or interesting? What connections can you make to the Language, identity and culture focus area statement?

[bookmark: _Toc242884418]Phase 3, activity 2 – character profile scaffold
Teacher note: this scaffold can be adapted to various formats to suit your class needs.
· Hard copy: completed on printed worksheets for handwritten notes and annotations.
· Digital documents: typed responses in Google Docs or Microsoft Word Online for easy editing and collaboration.
· Presentation tools: Use Google Slides, Microsoft PowerPoint Online or Canva for Education for visually engaging, multimodal profiles.
· Collaborative platforms: Microsoft Whiteboard or Padlet for interactive group work and peer feedback.
Teacher to provide relevant information in the square brackets.
Student note: refer to the completed Phase 3, resource 5 – Marcy character profile example for model annotations and detailed analysis.
[Character name]
Narrative function
1. What role does this character play in the text? (For example, protagonist, antagonist, voice of tradition, comic relief, cultural bridge and so on.)
1. What message or ideas do you think Michelle Law wants to communicate through this character?
Cultural and social representation
Who or what does this character symbolise or represent within the cultural or social context of the play? (Consider ideas and concepts like identity, family expectations, generational conflict, cultural heritage, stereotypes.)
Identity insights
What do we learn about identity through this character’s story and voice? (Think about individual vs collective identity, cultural tensions, self-expression.)
Composer’s intent
What do you think the playwright or composer wants the audience to understand or feel about this character?
What is the value or impact of this character?
Language analysis
How does this character express their individual identity? (Consider personality, attitudes, emotions, choices.)
Identify and analyse specific language choices that reveal the character’s personality and identity: Vernacular (local speech style), idioms or sayings, colloquialisms or slang, code-switching or use of multiple languages and formal or informal tone.
Select at least 3 key quotations or dialogue examples and annotate meaning and effect.
Table 40 – key quotations or dialogue examples
	Quotation or extract
	Language feature
	Effect or what it reveals about character and Identity

	
	
	

	
	
	

	
	
	


Key scene selection and annotation
Choose one scene or extract that best highlights this character’s voice and identity. Briefly summarise the scene and explain why it is significant for understanding the character.
Table 41 – key scene summary
	Scene summary
	Why this scene

	Act [x], scene [x]
	


Reflection on identity expression
How does this character’s language express:
their individual identity
their connection to collective or cultural identity?


[bookmark: _Toc242884419]Phase 3, resource 5 – Marcy character profile example
Teacher note: this has been provided as a model. Review this example with the class to guide and support their completion of Phase 3, resource 4 – note-taking template. Edit this template to suit the method of completion you are asking of students.
Character name – Marcy
Narrative function
1. What role does this character play in the text? (For example, protagonist, antagonist, voice of tradition, comic relief, cultural bridge and so on.)
Helps drive dramatic tension – competitive.
Comic relief – she is blunt and rude. Her ‘salesperson persona’ is clown-like.
What message or ideas do you think Michelle Law wants to communicate through this character?
Embodies the tension between cultural and gender expectations and traditional stereotypes. She is torn between her attraction to Sabrina and her family’s traditional attitudes and views. She is highly capable but due to her gender, Marcy must watch her brother damage the family business.
As her character develops, the audience sees more complexity in her identity. She embraces the ‘sisterhood’ rather than simply paying lip-service to it.
Cultural and social representation
Who or what does this character symbolise or represent within the cultural or social context of the play? (Consider ideas and concepts like identity, family expectations, generational conflict, cultural heritage, stereotypes.)
Family expectations: As the play unfolds, the audience observes Marcy’s reality behind her confident, brash façade. Her agency is limited by traditional values in a contemporary world and the pressure to succeed.
Casual racism and stereotypes: ‘If you find that typical Taiwanese mentality interesting’ (p 26).
Cultural conflict: In 1997, Hong Kong was returned to China under the principle of ‘one country, 2 systems’, allowing it a degree of autonomy. In recent years, Hong Kong has experienced social and political unrest, particularly regarding its relationship with mainland China (Hong Kong Legal Hub 2026). Marcy’s dialogue implies that she is of the view that Hong Kong and China are one entity. Her blunt tone also suggests she feels Lily is ignorant. The stage direction underpins Marcy’s direct, judgemental nature, as well as her rigid perspectives at this stage of the play.
MARCY: Have you ever been to China?
LILY: I’ve only been to Hong Kong to visit extended family.
MARCY: Hong Kong is China.
A tense silence.
Identity insights
What do we learn about identity through this character’s story and voice? (Think about individual vs collective identity, cultural tensions, self-expression.)
Marcy gradually becomes more open and honest and is vulnerable with the other characters: ‘this is scary for me and I need time’ (p 42). The stage direction of her looking ‘longingly’ at Joy at the end of the play suggests she will continue to grapple with her sexuality and family expectations.
She moves from a comic stereotype to a complex, nuanced character.
Marcy’s realisation and speech about going back in time (p 42) is a catalyst for Lily realising how important Adeline is to her.
Composer’s intent
What do you think the playwright or composer wants the audience to understand or feel about this character?
Marcy is comic relief with her rude comments and behaviour. Her comedy is also satirical, as Law uses her character to highlight and mock the consumerist, competitive nature of society.
Marcy’s character develops over the course of the play as she quips about the ‘sisterhood’ to embracing what is best for the collective rather than just herself.
She moves from a character driven by conformity to one willing to listen to her ‘heart’ (p 45) and risk her quest for fame and money for the greater good: ‘You’re our friend, Lily. I already lost Joy, I don’t want to lose you too’ (p 46).
Marcy’s character plays an important and complex role in Miss Peony. She brings humour to the play with her bold and witty remarks, but her comedy also exposes and criticises society’s focus on competition and consumerism. Throughout the play, Marcy develops from someone mainly interested in fitting in and gaining fame or money, to a person who values her friends and the collective more. She begins to follow her heart, choosing loyalty and friendship over personal success. Marcy’s journey encourages the audience to consider the importance of genuine relationships and the courage to do what is right.
Language analysis
How does this character express their individual identity? (Consider personality, attitudes, emotions, choices.)
Identify and analyse specific language choices that reveal character’s personality and identity:
vernacular (local speech style): High modality, catchphrases, lots of exclamation marks, truncated sentences
idioms or sayings: ‘when you shop at Ausway’; ‘all eight Ausway locations across NSW’
colloquialisms or slang: ‘the sisterhood’
code-switching or use of multiple languages: speaks in English and Mandarin
formal or informal tone: a blend of conversational language with the participants and persuasive language when she reverts to a ‘sales pitch’ for her family business.
Key scene selection and annotation
Table 42 – key scene annotation
	Quotation or extract
	Language feature
	Effect or what it reveals about character and Identity

	Act 1 scene 5
Marcy shakes Lily’s hand, businesslike
She hands Lily a business card
[correcting her]
	Stage directions
Adjective ‘businesslike’
Symbolism of the business card prop
	Marcy is efficient, practical and ambitious when the audience first meet her. The business card represents the importance of her family business and her determination for personal and financial success. 

	Act 1 scene 4
‘Ah! Make an ‘ah’ sound. You have a weak tongue. When you shop at Asway, ask for magnesium tablets to assist strength. Then consider our competitive prices for baby formula, fish-oil capsules, and Australian-made cosmetics.’
	‘weak’ – literal and figurative meaning (syllepsis)
Cumulative listing of business products
Persuasive language: ‘competitive prices’
Imperative language: ‘when you’, ‘ask for’, ‘consider’, repetition of ‘Ah’
	Lily’s ‘weak tongue’ suggests her pronunciation is problematic but also provides a judgement about her lack of Chinese culture.
Her product list sounds like an advertisement for the business. She uses conversations as an opportunity to focus on a weakness and sell a product.
Marcy’s language is blunt, bossy and intense. It is driven by family expectations and capitalism.

	Act 2 scene 14
‘You hold those states of gratitude and fear in suspense until one day you lose sight, your arms give way – and things break apart’
	Juxtaposition of ‘gratitude’ and ‘fear’
Imagery
	The juxtaposition conveys the complexity of human relationships and that not everything can be fixed with a product from Ausway.
The metaphor highlights that it is not possible to hold all your emotions at once and maintain balance. 




[bookmark: _Toc242884420]Phase 3, activity 3 – Law on language in Miss Peony
Teacher note: for this activity you will need to access In conversation with Michelle Law. For additional advice on listening support for students, refer to Reading to write: Transition to English EAL/D – 11.1 Resources and activities – 11.1 – Pre-reading – listening skills. Depending on student need, you may choose to provide a transcript. Ensure devices are organised early. This will allow students to work through listening questions at their own pace. You may choose to assign questions based on student ability, then have students share their answers in groups to encourage collaboration and support diverse learning needs. A comprehensive vocabulary table has been provided to support students, edit this as needed.
For this activity you will listen to In conversation with Michelle Law. Law talks about how language shapes meaning in Miss Peony.
[bookmark: _Toc242884421]Pre-listening
Individually – recall and reflect
1. Look at the notes you made about the characters while reading Miss Peony.
What did you notice about how the characters speak or use language?
With a peer – considering individual verses collective identity and language
Think about how language can express not just who a person is individually but also their connection to a larger community or culture.
Discuss examples from Miss Peony where characters’ use of language shows their personal identity (individual) and where it reflects their connection to cultural or family groups (collective).
Write down one example of individual identity expressed through language and one example of collective identity expressed through language from the play.
Share a few examples with the class focusing on how language shapes these identities. Note down examples shared by peers.
1. What questions do you have about the cultural backgrounds or identities of the characters? Write 2 to 3 quick thoughts or questions.
[bookmark: _Toc242884422]During listening
Individually – listen and comprehend
1. Read the questions first and highlight key words or phrases that indicate the information you need to listen for.
1. Listen to the podcast excerpt.
1. Listen to the podcast excerpt for a second time, taking notes in your English book to support you in developing your answer. Pause, rewind and replay sections of the podcast as needed.
Questions
Student note: use the timestamps below alongside the vocabulary table to guide your listening.
1. What do you think Law means when she says she feels ‘caught between 2 worlds’ (from 0:45–2:05)?
1. How do you think this related to Lily?
1. How effective is this statement in demonstrating cultural tensions?
1. Why do you think it was important for the playwright to give each character a unique way of speaking (from 2:05–4:20)?
1. What does the use of multiple languages add to the audience’s experience of the play (from 4:20–6:58)?
1. How does the ‘Hotpot scene’ symbolise connection and cultural identity (from 7:00–8:37)?
[bookmark: _Toc242884423]Post-listening
As a class – consolidating understanding
1. Engage in a class discussion to explore the questions and share your answers, following your teacher’s guidance.

Table 43 – key terms and phrases
	Word
	Definition
	Synonyms
	Antonyms
	Example Sentence

	Pride
	A feeling of deep satisfaction about one’s culture or identity.
	Self-respect, dignity, confidence
	Shame, embarrassment
	Law’s play shows cultural pride by celebrating Chinese heritage.

	Complexities
	Complicated parts or issues that are hard to understand or deal with.
	Difficulties, challenges, complications
	Simplicity, clarity
	The play explores the complexities of balancing 2 cultural identities.

	Liminal cultural space
	An in-between position where a person does not fully belong to one culture.
	Transitional space, in-between identity
	Fixed, settled, certain
	Law feels she lives in a liminal cultural space between Australian and Chinese cultures.

	Receptively bilingual
	Able to understand a second language but not speak it well.
	Passive bilingual, language comprehension
	Monolingual, unilingual
	Law understands Cantonese but cannot speak it fluently, making her receptively bilingual.

	Minority
	A smaller group in society, often defined by ethnicity or language.
	Marginalised group, ethnic group
	Majority, dominant group
	Chinese Australians are a minority group in Australia.

	Excluded
	Being left out or not included in a group or activity.
	Rejected, isolated, left out
	Included, accepted, embraced
	Some characters feel excluded because they don’t fit fully into one culture.

	Judged
	Forming an opinion about someone, often negative.
	Criticised, evaluated, assessed
	Praised, ignored, accepted
	The characters are judged by others for not being ‘enough’ of their culture.

	Lateral violence
	Harmful behaviour directed within a minority group.
	Internal conflict, in-group bullying
	Support, unity, co-operation
	Law discusses lateral violence where members of the same culture judge each other.

	Prejudice
	An unfair opinion formed without enough knowledge.
	Bias, discrimination, stereotype
	Fairness, equality, impartiality
	The play challenges prejudices held between different Chinese women.

	Deliberate
	Done intentionally or carefully planned.
	Intentional, purposeful, calculated
	Accidental, unplanned, random
	The playwright made deliberate language choices to show different characters clearly.

	Class
	A group in society with similar social or economic status.
	Social group, social standing
	Individual, equality, sameness
	Characters’ social class influences how they speak and act.

	Status
	The social or professional position of a person.
	Rank, standing, prestige
	Inferiority, insignificance
	One character’s high status affects her language and behaviour.

	Values
	Beliefs or ideas important to a person or group.
	Principles, morals, ethics
	Immorality, misconduct, indifference
	The characters’ cultural values shape their perspectives and actions.

	Sociopolitical environment
	Social and political factors influencing people’s lives.
	Social context, political context
	Isolation, apolitical, personal
	The sociopolitical environment affects how women in the play see themselves.

	Exposed
	Made known or introduced to something.
	Introduced to, familiarised with
	Unaware, hidden, shielded
	Law was exposed to different voices to write characters authentically.

	Syntax
	The arrangement of words in sentences.
	Sentence structure, grammar
	Chaos, disorder, incorrect sequence
	Each character’s syntax shows their unique way of speaking.

	Cultural assumptions
	Beliefs about a culture without full understanding.
	Stereotypes, generalisations
	Truth, knowledge, insight
	The play challenges cultural assumptions about Chinese people being all the same.

	Vastly
	To a very large degree; greatly.
	Significantly, enormously, extensively
	Slightly, barely, minimally
	The characters speak vastly different languages and dialects.

	Distinct
	Clearly different or separate from others.
	Unique, individual, separate
	Similar, indistinguishable, identical
	Each character in Miss Peony has a distinct voice.

	Misconception
	A wrong or mistaken idea or opinion.
	False belief, misunderstanding
	Understanding, truth, knowledge
	The play fights the misconception that all Chinese people are the same.

	Monolithic
	Seen as uniform and unchanging, without variety.
	Uniform, homogeneous, one-dimensional
	Diverse, varied, pluralistic
	The play disproves the idea that Chinese culture is monolithic.

	Surtitles
	Translations of dialogue shown during a performance.
	Subtitles, translations
	Original, untranslated, non-captioned
	Miss Peony uses surtitles in English, Cantonese and Mandarin.

	Multilingual
	Using or speaking several languages.
	Many languages, bilingual, polyglot
	Monolingual, unilingual, single-language
	The play’s multilingual approach reflects authentic Chinese linguistic diversity.

	Dialect
	A specific form of a language spoken by a region or group.
	Regional language, variety
	Standard language, mainstream language
	Cantonese and Mandarin are different Chinese dialects.

	Decentralising
	Reducing emphasis or control from one main thing.
	Distributing, dispersing
	Centralising, focusing, concentrating
	The play decentralises English to highlight other languages equally.

	Linguistically diverse
	Having a variety of languages spoken.
	Multilingual, diverse
	Linguistically uniform, monolingual
	Australia is linguistically diverse, with many languages spoken.

	Dialogue
	Words spoken by characters in a play, film or book.
	Conversation, speech, talk
	Silence, monologue, soliloquy
	The dialogue in Miss Peony shows different cultural voices.

	Squabbling
	Arguing or fighting about small things.
	Bickering, fighting, arguing
	Agreeing, cooperating, harmonising
	The women in the hotpot scene were squabbling before they bonded.

	At odds with each other
	Having conflict or disagreement.
	At conflict, opposing, disagreeing
	Agreeing, united, in harmony
	The characters are often at odds with each other but find common ground.

	Protagonist
	The main character in a story or play.
	Lead character, main figure
	Antagonist, minor character
	Lily is the protagonist in Miss Peony.

	Monocultural
	Involving only one culture, lacking diversity.
	Single-culture, uniform culture
	Multicultural, diverse, pluralistic
	Lily grew up in a mostly monocultural environment.

	Dynamic
	Having constant change; lively.
	Energetic, changing, active
	Static, unchanging, inactive
	The characters have a dynamic relationship throughout the play.

	Antagonistic
	Showing opposition or hostility.
	Hostile, unfriendly, opposing
	Friendly, cooperative, agreeable
	The women’s interactions are sometimes antagonistic but become friendly later.

	Tension
	Mental or emotional strain; conflict.
	Stress, conflict, strain
	Relaxation, harmony, ease
	There is tension between characters due to cultural misunderstandings.



[bookmark: _Toc242884424]Phase 3, resource 6 – suggested answers – Law on language in Miss Peony
Teacher note: suggested answers for Phase 3, activity 3 – Law on language in Miss Peony are below These may be used as talking points when discussing questions as a class.
1. What do you think Law means when she says she feels ‘caught between 2 worlds’? How do you think this relates to Lily?
Law describes feeling ‘caught between 2 worlds’ as a sense of not fully belonging to either Australian culture or Chinese culture. This means she lives in a liminal space, between different cultural identities. Law also talks about lateral violence, which is when people within the same community criticise or mistreat each other out of internalised prejudice or frustration. The play explores this dynamic within Chinese-Australian families and communities.
1. This relates to Lily because, like Law, Lily struggles with balancing her Chinese heritage and her Australian upbringing, feeling unsure where she fully fits in either culture. The way Lily speaks, including her words and expressions, shows her struggle with identity. This shows how language can include or exclude people and helps shape their sense of self and community. Knowing Law’s own feeling of cultural in-betweenness helps explain Lily’s struggles and frustrations with her identity. It shows why Lily feels excluded both from dominant Australian culture and within her own Chinese community. This context adds depth to Lily’s character as someone navigating multiple cultural expectations and searching for belonging. This shows us that language is powerful, it shapes how people see themselves and how others see them in their cultural world.
1. Law’s statement is very effective in expressing cultural tensions. It highlights the challenges of navigating multiple cultural expectations and the feeling of exclusion from both dominant and community cultures. This deepens our understanding of Lily’s character and the broader theme of cultural identity in the play.
1. Why do you think it was important for the playwright to give each character a unique way of speaking?
Law explains that the characters have very different voices to reflect their diverse backgrounds, ages and experiences. This challenges stereotypes that Chinese culture is monolithic and helps make each character distinct and authentic. Different speech patterns show their individual identities and social positions while enriching the story with cultural diversity.
Law shapes her characters’ voices to reflect their unique backgrounds: age, nationality, class and personal experiences all influence how they speak. For example, some characters might use Cantonese, some Mandarin, some English with slang and others more formal language. She says it’s important the characters do not all speak the same way just because they share an ethnicity, because Chinese communities are diverse and complex.
1. What does the use of multiple languages add to the audience’s experience of the play?
Using English, Cantonese and Mandarin surtitles creates a multilingual experience that reflects the linguistic diversity in Chinese communities. It decentralises English and helps non-English speakers feel included. It also challenges English-speaking audiences to ‘play catch up’ with languages and cultures that are not their own, deepening understanding of cultural complexity and identity.
1. How does the ‘Hotpot scene’ symbolise connection and cultural identity?
The Hotpot scene brings the characters together over shared food, which is a cultural ritual that fosters bonding and understanding. For Lily, it represents a new social connection to her cultural heritage in a friendly, non-antagonistic setting. The scene symbolises how food can unite people and celebrate cultural identity, even when there is prior tension. This shows how language and cultural practices can help people understand each other and build community, even if they come from different backgrounds.
Giving each character a unique way of speaking shows that people from the same ethnic background are not all the same. It challenges simple or one-dimensional stereotypes and respects diverse experiences within a community.


[bookmark: _Toc242884425]Phase 3, activity 4 – exploring cultural identity and lateral violence
In this activity, you will explore how language in Miss Peony reflects and shapes the complexities of individual and cultural identity. You will investigate moments where characters are caught between 2 worlds and experience lateral violence within their communities.
Through close analysis you will examine how language choices, including vernacular, idioms and tone, express values, attitudes and social tensions, contribute to our understanding of identity and cultural experience.
Locating language that reflects cultural tension and lateral violence
1. Identify moments in Miss Peony where characters experience cultural tension or lateral violence. Note how language is used in these moments, such as specific words, phrases, idioms or ways of speaking, to convey the characters’ experiences and emotions.
Some sections of the table below have been completed to guide you.
Table 44 – cultural tensions and lateral violence in Miss Peony
	Example from the play
	Character(s) involved
	Language features including a quote (vernacular, idioms, tone and so on)
	How does this language reveal identity or cultural tensions?

	AUNTY: Be good girl. Learn Chinese. Bleach face. Cook more. Marry Chinese boy. (p 4)
	AUNTY, UNCLE and LILY
	
	

	ZHEN HUA: Well I find it tragic that you’re mocking other Chinese women when you’re actually just jealous they belong here and you don’t!
Lily is stunned silent.
Girls like you don’t win Miss Peony. (pp 18–19)
	
	
	The use of second person, ‘you’ and third person point of view, ‘them’ acts to isolate Lily from the other participants and highlights her lack of connection both socially, with the pageant, and culturally, with her Chinese heritage. 

	MARCY: If you find that typical Taiwanese mentality interesting. Always ‘me, me, me’. Never about the collective or what will benefit the greater good. I reject pig-headed individualism. (p 26)
	
	Irony: every characteristic Marcy rejects is a characteristic she possesses.
Matter-of-fact tone, stereotyping: ‘typical Taiwanese’
High modality: ‘Never’
Repetition and direct speech: ‘me, me, me’
Idiom: ‘the greater good’
	


Analysing language choices
1. How do the language structures and features in your examples communicate values, attitudes or perspectives on identity and culture? Look at tone, repetition, cultural references and the mix of languages or speech styles. How do they express acceptance, resistance, confusion or conflict?
1. How might these moments challenge or affirm prevailing assumptions about cultural identity and community relations? Think about whether these scenes support or question stereotypes, prejudices or social expectations about cultural groups.


[bookmark: _Toc242884426]Phase 3, resource 7 – teacher reference – analytical paragraph
Teacher note: this resource is intended for teacher use to guide students through the process of developing a thesis and composing an analytical paragraph using Gradual release of responsibility.
· I do: the teacher breaks down the essay question, models vocabulary clarification, thesis development, finding evidence and paragraph writing.
· We do: students and teacher work together to analyse examples, build a graphic organiser, draft thesis statements and write parts of an analytical paragraph with guidance.
· You do: students independently write their own analytical paragraph and reflect on their learning, applying all the steps modelled and practised.
Use professional judgement to determine delivery method of this content.
[bookmark: _Toc242884427]Breaking down the question
Begin by breaking down the question or prompt into manageable parts. It encourages deeper comprehension of key terms and concepts, supports critical thinking and lays a clear foundation for thesis development.
Question: To what extent does language act as a tool of inclusion and exclusion within cultural communities?
1. Vocabulary and concept clarification.
1. Pre-teach vocabulary with simple definitions and examples.
1. Use visuals or real-life examples to illustrate abstract concepts like inclusion and exclusion.
1. Check for understanding through brief formative activities (for example, matching, sentence completion, verbal questioning).
Table 45 – key terms and phrases
	Key term or phrase
	Definition
	Synonyms

	Language
	
	

	Tool
	
	

	Inclusion
	
	

	Exclusion
	
	

	Cultural communities
	
	


1. Question breakdown – divide the question into smaller parts.
Table 46 – question breakdown
	Part of question
	Explanation for Students
	Possible student prompt questions

	To what extent does language …
	How much and in what ways can language do something? 
What does language do? How do people use words and ways of talking?
	How can language affect people’s experiences? 
What do you know about language? How do people use it?

	... act as a tool ...
	Think of language like a tool or a way to help or do something.
	How can language be useful? Can it create change?

	... of inclusion ...
	Inclusion means making people feel they belong and are welcome.
	How can language help people feel part of a group?

	... and exclusion ...
	Exclusion means leaving people out or making them feel alone or different.
	How can language leave people out?

	... within cultural communities?
	Cultural communities are groups of people who share language, traditions or beliefs.
	What are cultural communities? How might they use language?


[bookmark: _Toc242884428]Discussing the question
1. Guided discussion – use the breakdown to lead a class discussion or small group talk with questions such as:
1. Can you think of examples where language made you or someone else feel included?
1. When has language made someone feel left out or different?
1. How might the way people speak change the way others see them in a community?
[bookmark: _Toc242884429]Mapping ideas
1. Organisation of ideas – provide students with a simple graphic organiser such as a T-chart or mind map with these sections.
Table 47 – ideas graphic organiser
	Inclusion
	How language helps people belong
Examples – words, tone, dialect

	Exclusion
	How language leaves people out
Examples – accents, slang, rules for speaking


Students fill in the table above using class discussion and notes. This visual helps organise ideas before writing.
1. Developing responses – once students understand each part, encourage them to:
Combine ideas from each section to describe how language can do both jobs (include and exclude). Use sentence starters such as:
Language acts as a tool by ...
Language includes people when it ...
Language excludes people by ...
[bookmark: _Toc242884430]Developing a thesis
Guide students in using the information above to begin to develop a thesis.
1. Explain what a thesis is – a thesis is more than a simple topic or opinion. It should state the main point or argument of the whole response and be specific enough to shape and sustain an interesting, well-organised response. Make clear that there are many valid ways to develop a thesis.
Thesis means ‘an idea or theory that is expressed as a statement and is discussed in a logical way’ (Collins Dictionary n.d.).
1. Provide examples of analytical thesis statements – use clear, focused thesis statements about language as a tool of inclusion and exclusion as models for student writing.
1. The play shows how language can connect characters to their heritage but also create barriers that highlight tensions in cultural communities.
1. In Miss Peony, language is used both to include cultural members by expressing shared identity and to exclude others through misunderstandings and differences.
1. Thesis scaffold
1. Use the scaffold below for a mini lesson that guides students through drafting a thesis.
Guide students through the table below to compose a thesis statement to answer the question:
To what extent does language act as a tool of inclusion and exclusion within cultural communities?
Note: the table below demonstrates how a scaffold can be used to achieve this thesis statement: 
The play shows how language can connect characters to their heritage but also create barriers that highlight tensions in cultural communities.
Table 48 – thesis statement scaffold
	Strategy
	Example

	Highlighting keywords
	Keywords – language, tool, inclusion, exclusion, cultural communities, connect, heritage, barriers, tensions, degree, impact
Model thesis – Language largely connects characters to their heritage while also creating barriers that reveal cultural tensions.
Note: use language to express the degree or extent of inclusion and exclusion through language.

	Substituting synonyms
	Language – speech, dialect, communication
Connect – link, unite, relate
Barriers – obstacles, divisions, limits
Heritage – culture, tradition, background
Tensions – conflicts, challenges, difficulties
Degree, extent – largely, partly, somewhat, significantly
Example thesis with synonyms – The play reveals how speech significantly links characters to their traditions yet partly creates divisions exposing community conflicts.

	Creating questions
	To what extent does language link characters to their culture?
How much does language create divisions among people?
In what ways and to what degree do tensions arise from language use in cultural groups?
Use answers to frame a balanced thesis addressing both connection and conflict.

	Use specific word limits (20 words)
	Language strongly links characters to heritage but also moderately creates barriers that reveal tensions in cultural communities.

	Use a formula – Topic + Controlling idea
	Topic: Language in cultural communities
Controlling ideas (choose one and add a degree and modifier):
1. Strongly connects individuals to heritage
1. Partially creates barriers exposing tensions.
Model thesis – The play shows language strongly connects characters to heritage while partially creating barriers that highlight cultural tensions.


[bookmark: _Toc242884431]Gathering textual evidence
1. Locating and selecting textual evidence in line with thesis – guide students through how to find and choose textual evidence that supports their thesis. Discuss different strategies for selecting strong, relevant quotations or examples from the text. Then, using the materials from earlier activities and the prescribed text, have students find and fill in the table below. Focus the discussion and table completion on carefully selecting the best evidence to support their ideas.
Table 49 – textual evidence
	Textual evidence (quotation)
	Language and dramatic device
	Connection to thesis and question 

	‘Manages a bar like some low life, and always a revolving door of white boyfriends’ (p 3)
	English translation of Cantonese spoken between Aunt and Uncle about Lily, but not to Lily.
Simile: ‘like some low life’
Metaphor: ‘a revolving door of white boyfriends’
Adjective: ‘white’
	This example shows to what extent language excludes Lily from her cultural community. Cantonese is weaponised by Lily’s Aunt to criticise and exclude her from the conversation. It acts to highlight Lily’s disconnection from her cultural heritage and demonstrates the traditional family expectations she is not meeting in terms of class (‘like some low life’) and gender.
Inclusion of the adjective ‘white’ establishes a derogatory tone about interracial relationships and highlights the expectation that Lily date Chinese boys. It conveys the traditional notions of femininity held by her family through the metaphor of her dating ‘a revolving door’ of boys. A ‘revolving door’ suggests Lily dates many boys, that the relationships are temporary and that she is promiscuous. The metaphor demonstrates the tension between traditional cultural expectations and Lily’s life in Australia. It highlights the challenges Lily faces being caught between 2 different worlds. Overall, language here acts strongly as a tool of exclusion by marking Lily as ‘other’ and limiting her acceptance within her cultural family.

	
	
	

	
	
	


[bookmark: _Toc242884432]Developing an analytical paragraph
1. Using a paragraph writing scaffold – use the scaffold below to guide students through drafting an analytical paragraph based on the developed thesis statement. (Thesis statement: The play shows how language can connect characters to their heritage but also create barriers that highlight tensions in cultural communities).
Ask guiding questions such as:
How does language help characters feel included or excluded?
What examples from the play support your ideas about language and identity?
How can you connect your evidence clearly to your thesis?
Reference: you may draw from analytical writing strategies in the Developing writing in English 7–10 webpage under Sentence-level.
Table 50 – analytical paragraph writing scaffold
	Strategy
	Example and guidance

	Modifiers for ‘to what extent’
	Use words to express degrees of impact or effect: strongly, largely, significantly, mostly, partly, somewhat, minimally, rarely and so on.
Examples: Language strongly connects characters to their culture but partly excludes others. Use these to qualify your analysis and show balance.

	Connectives
	Comparative connectives (showing difference) – however, on the other hand, whereas, in contrast
Comparative connectives (showing similarity) – similarly, likewise, in the same way
Illustration connectives (exemplifying) – for example, for instance, such as, namely
Causal connectives (cause and effect) – consequently, as a result, therefore, because, thus
Summative connectives (conclusion) – overall, in summary, finally, in conclusion, this shows that

	Vocabulary support
	Inclusion, exclusion, identity, cultural group, belonging, barrier, dialect, connection, misunderstanding

	Paragraph structure
	Use a writing frame to organise ideas:
Thesis statement – In the play Miss Peony, language …
Explanation – Language is important because …
Evidence (Inclusion) – For example, [character] shows inclusion by …
Evidence (Exclusion) – However, [character] faces exclusion when …
Conclusion or reflection – Overall, language reveals …

	Peer review prompts
	Is the thesis clear and focused?
Your thesis clearly states that …
You have focused your argument on …
Is evidence from the play used effectively?
You have used evidence from the play such as …
This example supports your point because …
Are ideas connected with transitional phrases?
I can see you have used transitional phrases such as … to connect the ideas of …
Is vocabulary precise and relevant?
I can see you have used words like ‘identity’ and ‘belonging’ to explain …
I can see you chose specific words such as … because they relate to the question.

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


[bookmark: _Toc242884433]Sample paragraph
The production element of surtitles demonstrates, to a significant extent, how language acts as both a barrier and a means of connection for the audience by centring Cantonese and Mandarin and decentralising English for English-speaking viewers. Showcasing multiple languages simultaneously creates a complex experience where audiences must search for meaning without full familiarity, which can lead to feelings of disconnection and overwhelm. This reflects, to a great extent, Lily’s experience within her Chinese community. For example, Lily describes her ability to converse with the ghost Adeline and ‘understand each other’s languages’ as ‘incredible,’ showing moments of inclusion and connection. However, this contrasts sharply with Lily’s feelings of ‘never’ being ‘good enough’ and the many language challenges she faced growing up, such as ‘everyone else at Chinese school laughed at my accent’ and struggling with writing when ‘my strokes were in the wrong order’. The high modality of ‘never’ strongly emphasises her lack of confidence and sense of ongoing disappointment. The flashback further conveys the extent of Lily’s linguistic insecurity despite attempts to assimilate through Chinese lessons, and the ostracism she experienced in her cultural community. The surtitles effectively replicate these feelings for English-speaking audiences during the performance, highlighting the powerful role language plays both in uniting individuals and in creating division. Overall, the surtitles illustrate to a large extent how language can simultaneously include and exclude, underscoring the complexities of cultural identity in the play.

[bookmark: _Toc242884434]Phase 3, activity 5 – analytical paragraph
Teacher note: depending on the needs of your students, you may:
· assign a specific question and pre-fill in the scaffolding below with relevant supports
· ask students to complete the thesis plan in pairs then compose their own paragraphs.
Student note: this activity will help you create an argument in a clear and cohesive manner. Knowing how to create and maintain an argument will help to build the authority of your written voice. The thesis is the first step, and it can be used to help you clarify and organise your thinking in a range of types of writing. Here, it is used to form an argument for a written analytical text.
Use the model provided by your teacher to help guide you in composing your paragraph.
Thesis means ‘an idea or theory that is expressed as a statement and is discussed in a logical way’ (Collins Dictionary n.d.).
A thesis that is more than just a simple topic, or position on a topic. It needs to be more specific so you can build an interesting and well-organised persuasive text around it. There are many ways to develop a thesis, below are the steps for one approach.
Follow the steps below to compose a thesis statement to answer the following question:
Question: [insert selected question]
[bookmark: _Toc242884435]Breaking down the question
1. Vocabulary and concept clarification – begin by breaking down the question or prompt into manageable parts. Complete the table below with your partner to ensure you have a good understanding of the key words and phrases in the question.
Table 51 – key terms and phrases
	Key term or phrase
	Definition
	Synonyms

	
	
	

	
	
	

	
	
	

	
	
	


1. Question breakdown – divide the question into smaller parts and write what you and your partner understand each part to be asking.
Table 52 – question breakdown
	Part of question
	Our understanding

	
	

	
	

	
	

	
	

	
	


[bookmark: _Toc242884436]Discussing the question
1. Peer discussion – use your understanding of the key vocabulary and phrases and your question breakdown to discuss the question with your peer. This will help you begin to think about how to approach answering the question.
Table 53 – discussion note space
	Note space

	


[bookmark: _Toc242884437]Mapping ideas
1. Organisation of ideas – use a graphic organiser (such as a T-chart, mind map or table) to map your discussed ideas.
1. Developing responses – start to draw your ideas together by coming up with some sentence starters with your partner that you can use when writing.
Table 54 – sentence starters
	Sentence starters

	


[bookmark: _Toc242884438]Developing a thesis
1. Writing a thesis statement – complete the scaffolds below by drawing on the steps above.
Question: [insert selected question]
Table 55 – thesis statement scaffold
	Strategy
	Example

	Highlighting keywords
	

	Substituting synonyms
	

	Creating questions
	

	Use specific word limits (20 words)
	

	Use a formula – Topic + Controlling idea
	Topic:
Controlling ideas (choose one):
Model thesis –


[bookmark: _Toc242884439]Gathering textual evidence
1. Locating and selecting textual evidence in line with thesis – now that you have your thesis statement, you will need textual evidence to support it. Review class material and the play to select strong, relevant quotations or examples from the text and fill in the table below.
Table 56 – textual evidence
	Textual evidence (quotation)
	Language and dramatic device
	Connection to thesis and question

	
	
	

	
	
	

	
	
	


[bookmark: _Toc242884440]Developing an analytical paragraph
1. Using a paragraph writing scaffold – use the scaffold below to draft your analytical paragraph based on your thesis statement and selected evidence.
Table 57 – analytical paragraph writing scaffold
	Organising your ideas
	Notes

	Thesis statement
	

	Explanation
	

	Textual evidence
	

	Textual evidence
	

	Conclusion or reflection
	


[bookmark: _Toc242884441]Composing your analytical paragraph
1. Compose your analytical paragraph – using the completed tables above, compose your analytical paragraph. You may like to review the model provided by your teacher and draw on the table below to help you.
Table 58 – paragraph writing supports
	Paragraph part
	Language examples and sentence starters

	Textual evidence introduction
	For example, [character] expresses their identity by using …
A key scene shows tension or harmony between personal and collective identity when …
This is clear when the text includes the phrase, ‘…’
The use of idiomatic expressions highlights cultural attitudes by …

	Analysis of evidence
	This suggests that language is a way to claim personal and cultural identity.
This reveals conflicts or connections between the individual and community.
The choice of vernacular challenges or fits stereotypes by …
This shows how language can both include and exclude social groups.

	Contrast or exclusion evidence
	However, some language creates tensions by separating individuals from their group.
In contrast, harmony is shown when language unites characters despite differences.
Yet, idioms and vernaculars may reinforce stereotypes that limit understanding.

	Concluding or reflective sentence
	Overall, language in Miss Peony explores complex identities through both unity and division.
Therefore, the play demonstrates how language influences perceptions of self and community.
This shows the power of language forms to support or challenge stereotypes and identity.



Table 59 – transitional phrases
	Transitional phrase
	Purpose
	Example of use
	When to use

	To begin with
	Introduce the first main idea or point
	To begin with, language reflects personal identity.
	At the very start of a paragraph or argument.

	Fundamentally
	Emphasise the basic or most important idea
	Fundamentally, vernaculars express cultural identity.
	When stating the core idea clearly.

	In other words,
	Rephrase or clarify a previous statement
	In other words, language connects individuals to their heritage.
	To explain or simplify a point.

	For example,
	Introduce evidence or an illustration
	For example, the character states, ‘…’
	When providing textual evidence.

	Specifically,
	Point to particular details or examples
	Specifically, the use of idioms shows cultural tension.
	When focusing on detailed evidence.

	This suggests that
	Indicate interpretation or inference from evidence
	This suggests that language creates a sense of belonging.
	To analyse or explain the significance of evidence.

	Therefore
	Show a logical conclusion or result
	Therefore, language highlights identity conflicts.
	When drawing conclusions from analysis.

	However,
	Introduce a contrast or opposing idea
	However, some language separates individuals from their culture.
	When showing contradiction or contrast.

	On the other hand,
	Present an alternative point or balanced view
	On the other hand, language can also unite communities.
	To compare opposing ideas or balance a discussion.

	Nevertheless
	Highlight contrast but acknowledge a previous point
	Nevertheless, stereotypes are sometimes reinforced.
	When conceding a point but maintaining your position.

	In conclusion
	Mark the final summary or wrap-up
	In conclusion, language plays a complex role in identity.
	At the end of a paragraph or essay section.

	To sum up
	Summarise ideas
	To sum up, vernacular speech affirms cultural bonds.
	To briefly restate main ideas before closing.

	Ultimately
	Present a final thought or overarching insight
	Ultimately, language shapes both unity and division.
	When giving a final interpretation or judgement.



[bookmark: _Toc242884442]Core formative task 2 – silent discussion and reflection
Teacher note: an annotated sample of a silent discussion has been provided in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 with suggestions for how to use with students. There are parts of the instructions in [square brackets]. This indicates where teachers need to make context specific changes. Adjust this information prior to issuing the task to students.
In this core formative task, you will engage in a silent discussion with your peers in response to a quotation from In conversation with Michelle Law. You will then complete a piece of reflective writing in response to a series of questions.
[bookmark: _Toc220500679][bookmark: _Toc242884443]Part A – silent discussion
Step 1 – understanding the prompt
1. Read the prompt and respond to the question. Use the definitions below to aid your understanding.
‘So for me, language in this play was very important, ’cause to make sure that their [the characters] voices are distinct from one another and to really disprove any misconception that an audience member might have about Chinese culture being quite monolithic.’
This quotation is found in Part 2 – on how language shapes meaning (9:04).
How does Michelle Law elevate diverse voices in her play?
Table 60 – prompt definition
	Term or phrase
	Definition

	Distinct
	Clearly different or separate; easily noticeable as different from others.

	Disprove
	To show that something (an idea or belief) is wrong or not true.

	Misconception
	A mistaken belief or idea; something that is understood incorrectly.

	Monolithic
	Describes something large, uniform and unchanging; lacking diversity or variety, often used about groups.

	Elevate
	To highlight or make more important.

	Diverse voices
	This means different characters who have unique ways of speaking or different backgrounds.


Preparing your ideas
1. Make a few notes about how you might answer the question. Use the table below to organise your ideas.
Table 61 – breaking down the question and preparing ideas
	Breaking down the question
	Points to consider
	Notes

	Identify the focus of the question
	The question asks how Law uses language to elevate diverse voices in her play.
Focus on the ways language is used – not just what happens in the play but how language works to show difference and meaning.
	

	Think about the characters’ voices
	Notice how the characters’ ways of speaking are distinct.
Consider how these unique voices help the audience understand each character’s identity and background.
	

	Consider the purpose behind the language choices
	The quotation says language is used to ‘disprove misconceptions’ about Chinese culture being ‘monolithic.’
Think about how language challenges stereotypes by showing variety and individuality.
	

	Look for examples in the play
	Find parts of the play where language makes characters stand out: through accents, slang, formality, humour or cultural references.
Notice how these examples support the main idea that Chinese culture is diverse and complex.
	

	Explain how these language choices create meaning
	Reflect on why Law uses these language features. Think specifically about the language of a play (costuming, stage directions and so on).
How do they help the audience see each character as unique?
How do they allow the play to challenge common stereotypes?
What do you see as the value of this text?
	


Using the online platform
1. We will use [insert name of platform] for the discussion.
1. You will type your ideas and respond to your group members’ ideas, all in writing.
Time management
1. You will have about [insert timing, provide at least 30 minutes] to complete this task. Be mindful of this so you can wrap up your discussions.
Joining the conversation
1. One person will start by writing their answer to the question.
1. Read other student responses carefully.
1. Write thoughtful replies, such as:
1. questions for clarification
1. agreements or disagreements with reasons
1. your own ideas building on theirs.
[bookmark: _Toc242884444]Part B – reflection
Now that you have completed the silent discussion, you will write a 300 to 500-word reflection about your learning experience. This means writing honestly about your thoughts and feelings related to the discussion and the play.
In your book, make notes in response to the questions below. Use these to guide your reflective response.
Identify insights you gained
1. What did you learn about the power of language in shaping identity from the silent discussion?
How do the distinct voices in Miss Peony challenge common assumptions about culture?
Based on your discussion, how does Law elevate diverse voices in the play?
How did other students value the text, or think it was effective in representing diverse voices and identities authentically?
Identify how the ideas of others affected you
In what ways did writing and reading responses without speaking help you think differently?
1. How can reflecting on different perspectives strengthen your own ideas and writing?
Identify challenges you faced
1. Was it difficult to share your ideas through writing only?
1. How did this change your thinking or the way you communicated compared to talking?
Explain how this will influence your work in future
1. How will what you learnt from the silent discussion and reflection help you prepare your own discursive writing?
1. How can reflecting on the perspectives of others strengthen your ideas and make your writing stronger?
Tips for writing your reflection
Write in the first person (use ‘I’). Be honest and thoughtful. There are no right or wrong answers.
Use examples from the discussion and play to support your points.
Use the reflective language in the table below as required.
Consider clarity, cohesion, consistency of voice, and engaging, purposeful and appropriate use of form and features.

Table 62 – reflective writing supports
	Reflective language
	Use it when …
	Sentence frame
	Example

	I noticed that ...
	introducing a new insight or observation
	I noticed that …
	I noticed that the distinct voices in Miss Peony helped me see cultural identity in a different way.

	I realised that ...
	explaining a deeper understanding gained
	I realised that … when I …
	I realised that language can influence how identity is shaped and perceived when I reflected on my peers’ discussion points.

	This made me think about ...
	connecting ideas to personal thoughts or experiences
	This made me think about … and how it relates to …
	This made me think about how cultural traditions affect my own sense of self and how it relates to broader ideas about identity.

	I was surprised by ...
	expressing unexpected learning or perspective
	I was surprised by … because …
	I was surprised by how the silent discussion because it challenged me to think more deeply about my own cultural connections.

	I found it challenging to ...
	describing difficulties faced
	I found it challenging to … because …
	I found it challenging to organise my thoughts clearly without speaking because I had to write in a way my peers could understand rather than be able to find my way in talking around something.

	I felt that ...
	sharing personal feelings or reactions
	I felt that … during the discussion or reading because …
	I felt that reading my classmates’ responses broadened my understanding because they shared perspectives and experiences I hadn’t considered.

	Because of this, I now ...
	showing how an insight changed your thinking or actions
	Because of this, I now … in my own writing and thinking.
	Because of this, I now appreciate the power of diverse voices in storytelling.

	I can see that ...
	making a connection or drawing a conclusion
	I can see that … helps to …
	I can see that Law uses distinct character voices to challenge stereotypes.

	This experience taught me ...
	reflecting on learning outcomes
	This experience taught me that …
	This experience taught me the importance of respecting different perspectives.

	In the future, I will ...
	planning how to apply learning moving forward
	In the future, I will … to improve …
	In the future, I will apply these ideas to improve my own writing.

	One example of this is ...
	supporting points with evidence
	One example of this is when …
	One example of this is how the characters’ language reveals their unique cultural backgrounds.

	I began to understand that ...
	introducing a developing insight
	I began to understand that … through …
	I began to understand that language can empower individuals to express their identity.

	It became clear to me that ...
	emphasising clarity or realisation
	It became clear to me that … when I …
	It became clear to me that silence in discussion can sometimes lead to deeper reflection when I read over the transcript the following day.

	I questioned my earlier idea that ...
	showing reconsideration of previous thoughts
	I questioned my earlier idea that … after …
	I questioned my earlier idea that culture is uniform after seeing the diversity in the play.

	This helped me realise that ...
	highlighting a learning moment from an experience
	This helped me realise that … because …
	This helped me realise that language is central to shaping identity because identity is complex and dynamic.

	From this, I understood that ...
	drawing conclusions from reflection
	From this, I understood that …
	From this, I understood that challenging stereotypes requires listening to diverse voices.

	I now appreciate that ...
	expressing gained appreciation or value
	I now appreciate that … plays an important role … 
	I now appreciate that written responses play an important role in revealing different insights to spoken ones.

	Reflecting on this, I think ...
	indicating thoughtful consideration
	Reflecting on this, I think …
	Reflecting on this, I think diverse voices make storytelling richer and more authentic.

	This demonstrates the text’s value because ...
	evaluating the quality or importance of the text
	This demonstrates the text’s value because …
	This demonstrates the text’s value because it gives voice to underrepresented cultures and challenges stereotypes.


Writing your reflection
1. Use your notes and write a 300 to 500-word reflection about your learning experience. Write honestly about your thoughts and feelings related to the discussion, your notes and the play.

[bookmark: _Toc242884445]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
[bookmark: _Toc169692764]In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students deepen their critical engagement with Miss Peony by focusing closely on how language, dramatic form and multimodal features communicate complex cultural identities and relationships. Building on personal and analytical insights from earlier phases, students explore ideas such as intergenerational relationships, legacy, grief and cultural continuity. This is achieved through close analysis of characterisation, symbolism and language conventions.
Students investigate how surtitling and multilingualism serve as powerful tools to shape audience interpretation, inclusivity and representation. They examine the dynamics of language use across English, Cantonese and Mandarin embedded in the play. Through comparative analysis and creative and discursive writing tasks, students develop understandings of how linguistic and dramatic choices affirm or challenge cultural assumptions and identities.
Collaborative activities and annotated close reading consolidate analytical skills, while personal reflections linked to cultural objects help connect the text’s ideas to students’ own experiences. The core formative task scaffolds students’ preparation for formal assessment by encouraging detailed annotation of dramatic features and textual evidence that highlight language, identity and culture.
Students will work towards critically articulating the nuanced ways language and form explore identity complexities in Miss Peony. This will prepare them to compose culturally informed, analytical and creative responses that demonstrate both personal engagement and academic rigour. Integrated Phase 5 activities support the development and refinement of these compositions.


[bookmark: _Toc242884446]Phase 4, activity 1 – exploring intergenerational complexities
1. Identify key moments of dialogue showing assumptions and beliefs held by Lily and Adeline about each other and their culture, family and identity.
1. Fill in the table below.
Table 63 – exploring intergenerational complexities
	Key moments (quotation and page number)
	Example of assumption or belief
	Dramatic and language features used and effect

	
	
	

	
	
	

	
	
	


1. Select one key moment you have explored in the table above. Answer one question under each of the headings below in your English book.
Characterisation and relationship dynamics
1. What are Lily’s and Adeline’s attitudes towards each other in this scene? Quotation-specific words or phrases.
1. How do they express their values or beliefs about culture, family and identity?
1. Where is there evidence of misunderstanding or conflict? How is this shown through dialogue or stage directions?
Metaphor and symbolism
1. Can you identify any metaphorical language or symbols in the dialogue? For example, what might specific words or actions represent beyond their literal meaning?
1. How do the metaphors help reveal the emotional distance or connection between the characters?
Dramatic focus and conflict
1. What is the main source of tension in this scene? How is this highlighted through timing, interruptions or physical actions (stage directions)?
1. Are there shifts in tone, volume or pace that build the drama? How do these devices affect your understanding of their relationship?
1. How effective are the dramatic features used to convey intergenerational conflict?
Assumptions and beliefs about social and cultural groupings
1. What assumptions do Lily and Adeline make about each other’s generation or cultural identity?
1. How do these assumptions create barriers or misunderstandings?
1. Does the scene suggest any potential for reconciliation or empathy?
1. What is the value in representing intergenerational conflict?



[bookmark: _Toc242884447]Phase 4, activity 2 – significance of jade bangles
Teacher note: provide students access to Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh. Edit the vocabulary list and questions below to meet the needs of your students.
1. Read the SBS Voices article ‘The beauty of wearing a jade bangle I can’t take off’. Use the vocabulary list to support your reading of Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh.
Table 64 – key terms and phrases from the article
	Term or phrase
	Definition

	Jade
	A precious green stone valued in many Asian cultures for its beauty and symbolism, often used in jewellery.

	Bangle
	A rigid bracelet, usually a circular band made of metal, wood or stone, worn around the wrist.

	Lain dormant
	A phrase meaning to remain inactive or unused for a period of time, often referring to something kept safely.

	Velvet
	A soft, smooth fabric with a thick, dense pile that has a luxurious feel and appearance.

	Ward off
	To keep away or defend against something harmful or unwanted.

	Happy Meals
	Likely refers to McDonald’s Happy Meals, a packaged meal usually aimed at children, often including a toy.

	Disney
	A global entertainment company known for animated films, theme parks and family-friendly media.

	Thrived
	Lived or developed successfully, often by growing or prospering.

	Groaning
	Making a deep, inarticulate sound, usually expressing pain, discomfort or frustration.

	Otherness
	The quality or state of being different or separate, often socially or culturally distinct.

	Faux pas
	A social mistake or blunder that may cause embarrassment.

	Grit
	Courage and resolve; strength of character; also refers to small particles of stone or sand.

	Conformity
	The act of matching attitudes, beliefs or behaviours to group norms or expectations.

	Anthropological
	Related to the study of human societies and cultures, and their development.

	Fascinated
	Strongly interested or attracted by something.

	Mortified
	Extremely embarrassed or ashamed.

	Gaggle
	A disorderly or noisy group, often used to describe a group of people or animals.

	Garish
	Bright and showy to an unpleasant or excessive degree.

	Sitcoms
	Short for ‘situational comedies’, TV shows featuring humorous characters in common everyday situations.

	Linoleum
	A type of hard, durable floor covering made from materials like linseed oil and cork dust.

	Outsider
	A person who does not belong to a particular group or place.

	Voraciously
	In an eager or enthusiastic manner, especially related to consuming food or information.

	Air Jordans
	A popular brand of basketball shoes endorsed by Michael Jordan.

	Imitations
	Copies or reproductions of something, usually made to resemble the original but not genuine.

	Adorned
	Decorated or added beauty to something.

	Barrettes
	Hair clips or fasteners used to hold hair in place.

	Shedding
	The process of losing or discarding something, often hair, skin or leaves.

	Mould
	A fungus that grows in damp conditions; also means to shape or form something.

	Absorb
	To take in or soak up a substance or information.

	Emanate
	To come out from a source; to radiate or emit.

	Clarity
	The quality of being clear and transparent.

	Immigrant
	A person who moves from one country to live permanently in another.

	Durian
	A large, spiky fruit known for its strong smell, popular in Southeast Asia.

	Stimulate acupuncture points
	To activate specific spots on the body believed in traditional Chinese medicine to affect health or well-being.

	Exasperated
	Intensely irritated or frustrated.

	Cooing
	A soft murmuring sound, often made by babies or birds.



Answer the questions below in your English book.
What are some traditional beliefs about jade mentioned in the article?
Look for descriptions of what jade is believed to do (for example, protection, healing).
Note any cultural practices or stories related to jade.
How does Vivian Huynh describe the personal and cultural significance of her jade bangle?
Find examples where Vivian talks about what the bangle means to her personally.
Identify how the bangle connects her to her cultural background.
In what ways is the jade bangle linked to identity and cultural heritage in the article?
Consider how wearing the bangle reflects Vivian’s sense of self.
Think about how it symbolizes family history or traditions.
What emotions or feelings does Vivian associate with wearing the jade bangle?
Look for words describing feelings like comfort, pride or belonging.
Notice any mention of emotional connections to family members through the bangle.
How does the story illustrate the connection between jade bangles and intergenerational relationships?
Identify references to passing down the bangle or its meaning from older generations.
Reflect on how the bangle represents bonds between family members of different ages.
Why might wearing a jade bangle be considered important for maintaining family traditions?
Think about how physical objects can help keep culture alive.
Notice any explanations about the bangle’s role in ceremonies or daily life.
What role do cultural expectations play in the way jade bangles are perceived and worn?
Consider how traditions influence when and why people wear jade.
Think about how family or community views might affect wearing the bangle.
How effective is the jade bangle as a symbol in the article?
Consider what the bangle represents beyond being just an object.
Think about how clearly the article connects the bangle to ideas like identity, culture or family.
Reflect on whether the description of the bangle helps the reader understand its deeper meaning or significance.
How do Vivian and Lily’s experiences with the jade bangle or bracelet connect or differ?
Compare what the jade bangle means to each of them.
Consider how both view the bangle in relation to their cultural identity and family traditions.
Think about any similarities or differences in the emotions or challenges they experience with the bangle.

[bookmark: _Toc242884448]Phase 4, activity 3 – analysing discursive writing
Teacher note: provide students access to Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh. Select excerpts from the article to include in the first column of the table below.
1. In your groups, read your assigned excerpt(s) from The beauty of wearing a jade bangle I can’t take off.
1. Complete the table below to identify the discursive features used by the composer and their impact.
Table 65 – excerpt annotations
	Excerpt or passage
	Discursive feature
	Annotation

	
	
	

	
	
	

	
	
	


1. Discuss with your group why presenting multiple perspectives or maintaining balance is important in writing about cultural topics such as this one.

[bookmark: _Toc242884449]Phase 4, activity 4 – writing discursively about personal cultural connections
Teacher note: this activity should be used in conjunction with Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh and the PowerPoint Phase 4 – Lily and Adeline – 12.2.
1. Write a discursive response of 300 to 500 words using the prompt:
Tradition shapes identity by both supporting a sense of belonging and challenging personal growth.
Use Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh as a mentor text and the object of significance you discussed earlier to complete the table below to plan your response.
Planning my response
140. Remember to closely mimic the style and structure of the mentor article by:
beginning with a personal anecdote related to your chosen object that draws the reader in
including self-reflection that connects your anecdote to broader ideas about tradition and identity
providing some personal background or cultural context that helps establish your perspective
using a balanced, reflective tone that sets up the exploration of multiple viewpoints in later writing.
Table 66 – planning table
	Paragraph
	Mentor text content and discursive features I can use
	My content

	1
	
	

	2
	
	

	3
	
	

	5
	
	

	6
	
	

	7
	
	


Sample response – annotate the sample response below as directed by your teacher.
When I was younger, my family always gathered around an old wooden dining table, its scratched surface like a map of memories stretching back through generations. This table was more than just furniture, it was the heart of our home, holding countless stories of celebrations, laughter, and sometimes even disagreements. Wearing the legacy of my ancestors like a well-worn coat, I felt a strong connection to my cultural roots through these family meals. However, as I grow older, that same table sometimes feels like a silent reminder of the expectations I am meant to follow. A gentle whisper that tradition both comforts and confines me.
On one hand, these gatherings offer a warm sense of belonging and continuity, anchoring me to my family history. On the other hand, there is a quiet tension in wanting to break free, to carve out my own identity beyond familiar customs. This push and pull makes me realise how tradition can be a double-edged sword: enriching personal identity while also challenging individual growth. Through reflecting on this object, I hope to explore the complex ways tradition shapes who we are.
Writing my response
Use the scaffold you completed above, the mentor text and the sample response to compose your discursive response to the prompt.
Tradition shapes identity by both supporting a sense of belonging and challenging personal growth.
Peer feedback
141. Share your response with a peer and ask them to complete the table below.
Table 67 – peer feedback on discursive writing
	Peer review questions
	Feedback

	Personal Connection
Does the opening paragraph include a clear personal anecdote that draws you in?
Is the chosen object well described and meaningful?
	

	Balance and tone
Does the writing present at least 2 viewpoints about tradition supporting belonging and challenging growth?
Is the tone reflective and balanced, not too one-sided?
	

	Language and style
Can you identify discursive devices that enhance the writing? Are these effective?
	

	Reflection and depth
Does the response connect personal experience to broader cultural ideas?
Are the reflections thoughtful and insightful?
	

	Overall comment
One strength of the response
One suggestion for improvement
	


Refining my response
142. Re-write your response incorporating your peer feedback.

[bookmark: _Toc242884450]Phase 4, resource 1 – analysing discursive writing
Teacher note: depending on student need, you may choose to use this resource to model an example for students using Gradual release of responsibility.
· I do (teacher modelling) – begin by modelling how to analyse a selected excerpt from Core text 2 – ‘The beauty of wearing a jade bangle I can’t take off’ by Vivian Huynh. Think aloud as you identify discursive features (for example, inclusive language, evidence, emotive appeals) and explain their effect on the reader. Demonstrate how to complete one row of the annotation table, showing a clear connection between the feature and its impact.
· We do (guided practice) – divide students into small groups and assign different excerpts from the article. Guide them as they collaboratively read and discuss their excerpts. Support them in identifying discursive features and annotating the table together. Facilitate a class discussion about the importance of presenting multiple perspectives and maintaining balance when writing about cultural topics. Prompt students to share their group insights.
· You do (independent practice) – students independently or in their groups complete the annotation table for their assigned excerpts, applying the strategies modelled and practised. Encourage them to consider how discursive features shape meaning and influence the audience. Follow up with a class discussion or short written reflection on the role of balanced perspectives in discursive writing about cultural issues.
1. Use this table to support the facilitation of Phase 4, activity 3 – analysing discursive writing.
Table 68 – sample annotations
	Excerpt or passage
	Discursive feature
	Annotation

	‘Mum was surprised when I first expressed interest in wearing a jade bangle. ‘You know they’re for old ladies, right?’
	Introduction and exploration of ideas
Anecdote, humour
	This opening uses a personal anecdote that introduces the jade bangle and family opinions. The casual, slightly humorous quotation from Mum lightens the tone and shows different ideas within the family without judging them. This invites readers to explore tradition and change.

	‘Honestly, I didn’t know why I wanted to wear one, either ... I wasn’t sure why I wanted something that was so obviously Asian ...’
	Exploration of cultural identity
Honest personal reflection
	The writer honestly shares her confusion about wanting to wear a symbol of her Asian culture after trying to hide it. The simple, personal language makes this reflection relatable and shows mixed feelings about identity instead of giving easy answers.

	‘These cultural faux pas felt like a suffocating grit I couldn’t wash off, no matter how much I tried to bathe myself in conformity.’
	Exploration of assimilation pressure
Simile, hyperbole
	This sentence uses a simile and hyperbole, comparing the feeling of making cultural mistakes or being judged to grit stuck on the skin that won’t wash off, even with intense efforts. It strongly expresses the struggle to fit in while staying true to heritage.

	‘My parents had migrated after the Vietnam War and had me ... I thrived on groaning at their otherness ...’
	Presentation of multiple perspectives, humour
	The writer shares her childhood feelings of embarrassment towards her parents’ culture, highlighting the contrasting perspectives between generations. The slightly playful wording (‘thrived on groaning’) adds light humour and personality. This presents 2 sides of cultural belonging.

	‘As a kid, I’d watch the women in my family with anthropological remove ... I could feel people looking at them, my skin prickling with embarrassment.’
	Reflective tone and exploration, imagery
	The writer reflects maturely on feeling awkward watching family members, without blaming anyone. This introspective tone encourages readers to think about uncomfortable feelings around cultural difference. The vivid description of ‘skin prickling’ is sensory imagery.

	‘Historically, jade bangles indicated social status. But the only status I saw in them was “outsider”...’
	Balanced presentation and social context, juxtaposition, contrast
	The passage balances factual history (jade as a sign of rank) with personal experience (feeling like an outsider). The word ‘outsider’ is stark and personal, emphasising how cultural symbols can mean very different things depending on perspective.

	‘When I was 10, I announced ... I was going to change my name to Stacey ...’
	Exploration of assimilation pressure, anecdote
	The writer shares a personal anecdote about wanting to adopt a Western name to fit in better, showing the pressure children face to adapt cultural identity. The simplicity of the statement makes it very relatable and honest, highlighting a common experience.

	‘They say that jade is alive, and will absorb whatever energy you emanate ...’
	Presentation of cultural beliefs, metaphor
	This presents a cultural metaphor – that jade has life and energy, without agreeing or disagreeing, just inviting readers to learn about a traditional belief. It adds richness without judgement.

	‘After a time, I stopped trying to fit in ... So I let myself expand fully and spill out into my otherness.’
	Reflective, Affirmative tone, metaphor
	This marks a turning point where the writer embraces her difference. The metaphor ‘spill out into my otherness’ vividly expresses freedom and self-acceptance, inspiring readers to reflect on their own identity journeys.

	‘A jade bangle needs to be worn tight on the arm ... It becomes a part of you.’
	Informative cultural explanation, metaphor
	This factual but personal explanation combines informative detail with metaphor: the bangle not only fits tightly but becomes like a second skin, symbolising deep connection to culture.

	‘Later, my aunties gathered around my hand ... “It’s nice that she’s wearing one, isn’t it?”’
	Multiple perspectives, family views, dialogue
	The writer shares different family reactions as a kind of dialogue, showing varying feelings about tradition. The gentle question at the end shows openness, inviting readers to consider family dynamics and respect different views.

	‘It’s hard, but delicate ... The gentle emerald green has grown into something shinier, with more character ...’
	Reflective conclusion, imagery, metaphor
	The writer uses imagery and gentle metaphor to describe how the bangle (and culture) have changed and deepened over time, reflecting her own growth. The warm tone wraps up the article with thoughtful, personal reflection.

	Overall absence of direct persuasion or argument
	Balanced and non-persuasive tone
	Throughout the text, the writer avoids telling readers what to think, instead using personal reflection, stories and cultural information. This balanced, exploratory style encourages readers to think and reflect independently.



[bookmark: _Toc242884451]Phase 4, activity 5 – Law on the role of surtitling
Teacher note: for additional advice on listening support for students throughout this program, refer to Reading to write: Transition to English EAL/D – 11.1 – Resources and activities– 11.1 – Pre-reading – listening skills. Ensure devices are organised to allow for students to work through listening questions at their own pace. You may choose to assign questions based on student ability, then have students share their answers in groups to encourage collaboration and supporting diverse learning needs. A comprehensive vocabulary table has been provided to support students. Edit this to meet the needs of your students before distributing.
For this activity you will listen to the podcast In conversation with Michelle Law where she talks about surtitling in Miss Peony. Follow the instructions below.
[bookmark: _Toc242884452]Pre-listening
Individually – recall and reflect
1. Revise the definition of surtitling as needed. Draw from previous class materials.
1. Consider why surtitling may be important in theatre.
[bookmark: _Toc242884453]During listening
Individually – listen and comprehend
1. Read the questions first and highlight key words or phrases that indicate the information you need to listen for.
1. Listen to the podcast excerpt.
1. Listen to the podcast excerpt for a second time and take notes in your English books to support you in developing your answer. Pause, rewind and replay sections as needed.
Questions – use the timestamps below alongside the vocabulary table to guide your listening.
1. According to Law, why is the use of multiple languages important in Miss Peony (from 3:44–4:16)?
1. What central dramatic question about identity does the play explore through its multilingual approach (from 4:36–5:02)?
1. How did the Law and the director use surtitling to decentralise English in the play (from 5:03–5:33)?
1. What unique way were the surtitles ordered on stage, and why did this require audience members to ‘search for their language’ (from 5:34–5:44)?
1. What technical challenges did the team face in implementing surtitling for a live comedic theatre performance? Give one example mentioned (from 5:45–6:26).
1. Why was translating from Cantonese into surtitles especially challenging (from 6:27–6:46)?
1. What opportunity does surtitling create for diverse and marginalised audiences, according to Law (from 6:47–6:58)?
[bookmark: _Toc242884454]Post-listening
As a class – consolidating understanding
1. How do you think surtitling in 3 languages influences audience perceptions of cultural and linguistic identity in the play?
1. In what ways might decentralising English challenge typical theatre experiences for English-speaking audiences?
1. How might the experience of ‘searching’ for language onscreen shape a viewer’s sense of belonging or exclusion?
1. Why is it important for surtitles to capture the essence of spoken language rather than just provide literal translations?
1. To what extent does this multilingual surtitling approach affirm or challenge prevailing assumptions about language and cultural identity in Australia?

Table 69 – vocabulary
	Word or phrase
	Definition
	Example from transcript and use

	Multiple languages
	Using more than one language in the play or performance.
	Surtitled in the 3 languages: English, Cantonese and Mandarin.

	Contribute to the overall meaning
	How something adds to or influences the main idea or experience.
	How do these multiple languages contribute to the overall meaning and experience of the play?

	Dialect
	A form of a language spoken by people in a particular region or group.
	Chinese people speak so many different languages as well as in different dialects.

	Central dramatic question
	The key issue or problem around which the play is built.
	Is there a right way to be Chinese?

	Decentralising English
	Making English less dominant or central in the play’s presentation.
	We were really interested in decentralising English for English speaking audiences.

	Culturally and linguistically diverse audiences
	Audiences from different cultural backgrounds who may speak various languages other than English.
	Culturally and linguistically diverse audiences can feel ... English is their second language.

	Surtitling
	Displaying translated text or dialogue or lyrics on a screen during a performance.
	Gaming the surtitling was kind of a technical nightmare.

	Simplified and traditional Chinese characters
	Two different writing systems used in Chinese language surtitles.
	Simplified and traditional Chinese characters kind of sandwiching English.

	Search for your language
	Audience needing to look carefully to find surtitles in their language.
	You kind of had to search for your language.

	Technical nightmare
	A very difficult problem involving technology during production.
	‘Gaming the surtitling was kind of a technical nightmare.’

	Comedy
	A genre intended to make the audience laugh.
	It’s a comedy ... you didn’t want to present a line of dialogue too early because it would ruin the joke.

	Disjointed
	Out of sync or not smoothly connected, causing confusion.
	Audience members laughing but then not quite knowing why ... it was just a bit disjointed.

	Translating
	Converting words from one language to another.
	Translating was also a challenging task because Cantonese isn’t a written language.

	Spoken language
	A language used in speaking but not commonly written.
	Cantonese isn’t a written language, it’s a spoken language.

	Close conversations
	Detailed discussions to ensure accuracy and understanding.
	A lot of close conversations between myself, our translators, as well as the actor playing Adeline.

	Capture the essence
	To accurately express the most important or central meaning of something.
	Ensure that the surtitles really capture the essence of what Adeline and Lily are saying.

	Accessible
	Easy to reach, understand or appreciate.
	Just making the play accessible to audiences from marginalised backgrounds who don’t speak English.

	Marginalised backgrounds
	Groups of people who are excluded or have less power in society.
	Audiences from marginalised backgrounds who don’t speak English or have varied abilities.



[bookmark: _Toc242884455]Core formative task 3 – annotated dramatic devices and textual evidence
Teacher note: additional copies of the annotation table will need to be printed and provided to students. They will need to compete a table for each chosen dramatic devices.
In this core formative task, you will identify, analyse and reflect on how language and dramatic devices in Miss Peony work together to express ideas about identity and culture. The detailed annotations you create will directly support your preparation for the upcoming assessment task, where you will write a clear and engaging discursive response for the Voices of Australia literary journal. You will explore how texts like Miss Peony use language and dramatic form to celebrate diverse voices and highlight the importance of inclusion and representation in Australian society.
Select dramatic devices and textual evidence
1. Fill in the table below using the following instructions – choose 3 dramatic features or devices from Miss Peony that effectively convey ideas about language, cultural identity and diversity.
1. For each feature, find one specific excerpt or moment from the play where this device is clear. This can be a quotation, a scene description or a stage direction (textual evidence).
Table 70 – dramatic devices and textual evidence organisation
	Dramatic device
	Textual evidence

	
	

	
	

	
	


Annotate your selections
For each dramatic device and piece of textual evidence you have selected, write detailed annotations using the tables below.

Table 71 – annotation table
	Prompt
	Your notes

	Identify the device and textual evidence
	

	Explain how it conveys identity or culture
How does this feature reveal or celebrate cultural or personal identity?
Does it highlight heritage, community values or experiences?
How does it show diverse voices or challenge stereotypes about culture or language?
	

	Analyse its importance to the text’s cultural ideas
Why is this feature or moment important for understanding the play’s ideas about language, culture and identity?
How does it highlight values, attitudes or experiences related to belonging or diversity?
Does it develop ideas about cultural heritage, family relationships, communication or identity conflict?
	

	Consider the audience impact
How might this feature engage the audience or encourage them to appreciate different cultural perspectives?
How could this influence readers to value inclusion and representation?
How might this feature affect how the audience feels or thinks?
Does it create empathy, challenge assumptions or offer cultural insight?
	

	Reflect on broader connections
How does this connect to Law’s overall exploration of multiculturalism and identity in Australia?
Does it support or challenge cultural assumptions presented in the play?
How might understanding this help you in your own writing or thinking about identity?
	




[bookmark: _Toc242884456]Phase 4, resource 2 – Core formative task 3 – annotated student sample
Teacher note: this annotation table is designed to consolidate students' learning towards the end of their study of Miss Peony. It encourages students to synthesise their understanding of how language and dramatic features represent identity, culture and diverse voices before applying these ideas in the formal discursive assessment.
Teachers may wish to use the annotated sample to:
· model one example before students complete the remaining annotations independently or in pairs
· use the prompts in the table to encourage students to move from identifying devices to analysing their significance and audience impact
· explicitly connect the third column to the assessment criteria so students understand how each annotation develops the analytical and reflective skills required for their discursive response
· encourage students to use their completed annotations as evidence and ideas when planning their thesis and comparing Miss Peony with their second text.
Table 72 – sample annotation table
	Prompt
	Your notes
	How this meets the core formative task and prepares you for the assessment

	Identify the device and textual evidence
	Dramatic device: The jade bracelet is a symbolic prop that appears at significant moments in the play, notably in the stage directions. Law's stage directions draw the audience's attention to the bracelet through the characters' actions, making it a visual symbol that communicates meaning beyond dialogue. ‘ADELINE places the bracelet in LILY’s hand, wraps LILY’s fingers around it. LILY holds the bracelet, confused.’ (p 2)
The bracelet is connected to Lily's grandmother, Adeline, as it is a family heirloom. This establishes it as an object that carries family history, cultural values and intergenerational memory.
	Practise clearly identifying important dramatic devices and explaining their role in the text. For example, if you notice a costume change, describe how it shows a character’s transformation. Focus on how props, stage directions and actions work together to create meaning. For example, the use of the jade bracelet in stage directions marks significant moments in Lily and Adeline’s relationship.
Why this matters: this strengthens your foundational analytical skills, helping you accurately identify features and their functions, which is essential for constructing a clear thesis and detailed analysis in the assessment.

	Explain how it conveys identity or culture
How does this feature reveal or celebrate cultural or personal identity?
Does it highlight heritage, community values or experiences?
How does it show diverse voices or challenge stereotypes about culture or language?
	The jade bracelet symbolises the passing of Chinese cultural identity from one generation to the next. Because it originally belongs to Adeline, it represents the family's history, traditions and the values she wants Lily to remember. 
Jade is traditionally associated with protection, wisdom, prosperity and family, so the bracelet becomes a tangible link between Lily and her grandmother.
Through this heirloom, Law shows that cultural identity is inherited through relationships, stories and traditions, not just language. The bracelet celebrates the importance of family heritage while presenting Chinese-Australian culture as a valued part of Australia's multicultural identity, challenging stereotypes that cultural traditions are outdated or incompatible with modern Australian life. ‘LILY: You can take your stupid tips, and your stupid comments, and your stupid bracelet, and you can shove it up your ghost butt – LILY removes the bracelet and pockets it. ADELINE disappears.’ (p 11)
	Work on explaining how dramatic features convey identity and culture. For example, the bracelet helps Lily connect to her grandmother’s values, showing how heritage is passed on even when families are separated by distance or language. Try to connect symbolism to broader cultural meanings, for example, Jade is seen as valuable in Chinese culture, so the bracelet becomes a symbol of family pride and protection.
Why this matters: being able to explain cultural significance goes beyond identification and shows deeper understanding, an important step towards higher-level responses needed for the assessment.

	Analyse its importance to the text’s cultural ideas
Why is this feature or moment important for understanding the play’s ideas about language, culture and identity?
How does it highlight values, attitudes or experiences related to belonging or diversity?
Does it develop ideas about cultural heritage, family relationships, communication or identity conflict?
	The bracelet is important because it represents the emotional and cultural connection between Adeline and Lily. Although the 2 belong to different generations and have different experiences of Australia, the bracelet becomes a symbol of continuity, showing that heritage can be preserved and shared across generations.
It reflects Adeline's desire for Lily to remain connected to her Chinese identity while navigating contemporary Australian society. This develops the play's ideas about belonging by showing that identity is not a choice between 2 cultures but a combination of both.
The stage directions that draw attention to the bracelet reinforce that these ideas are communicated visually as well as through dialogue, highlighting the importance of family relationships in maintaining cultural identity. ‘…LILY puts the jade bracelet on and ADELINE appears. LILY: please help me! …’ (p 28)
	Focus on explaining why this feature is important to the play’s cultural themes. For example, the bracelet’s presence in key scenes highlights how Lily feels torn between being Australian and Chinese. Consider how it shows values, relationships and identity conflicts. For example, when Lily pockets the bracelet, it signals a conflict between her own values and those of her family.
Why this matters: analysing the importance of features to cultural ideas enables you to develop complex arguments, meeting the assessment’s requirement for sustained, insightful analysis.

	Consider the audience impact
How might this feature engage the audience or encourage them to appreciate different cultural perspectives?
How could this influence readers to value inclusion and representation?
How might this feature affect how the audience feels or thinks?
Does it create empathy, challenge assumptions or offer cultural insight?
	The visual nature of the bracelet allows audiences from different cultural backgrounds to understand its significance, even without sharing the same experiences. Watching Lily hold or wear the bracelet creates empathy because the audience recognises that cultural objects often carry memories, family history and identity. The stage directions encourage viewers to appreciate traditions that may be different from their own while recognising the universal desire to belong. By presenting Chinese cultural practices respectfully and naturally, Law challenges stereotypes and encourages audiences to value cultural inclusion and representation within Australian society. ‘… LILY feels Adeline’s presence but cannot see her. She tries piecing together the broken pieces of the jade bracelet together. LILY: Please come back. I should have listened to you …’ (p 43)
	Think about how this feature might affect the audience’s understanding and emotions. For example, seeing Lily try to piece the bracelet together may make the audience feel empathy for her struggle with identity and loss. Explain how it could foster empathy or challenge cultural assumptions. For example, the bracelet encourages viewers to value family traditions, even from cultures they don’t belong to.
Why this matters: considering audience response prepares you to discuss the effectiveness of authorial choices and their impact, key elements for your assessment.

	Reflect on broader connections
How does this connect to Law’s overall exploration of multiculturalism and identity in Australia?
Does it support or challenge cultural assumptions presented in the play?
How might understanding this help you in your own writing or thinking about identity?
	Through the jade bracelet, Law suggests that multicultural Australia is strengthened when cultural traditions are preserved rather than abandoned. The connection between Adeline and Lily demonstrates that identity is shaped through intergenerational relationships, memories and shared cultural practices. The bracelet challenges the assumption that Australian identity requires complete assimilation by showing that people can honour their heritage while fully belonging in Australian society. Understanding this dramatic feature helps develop more sophisticated analysis because it demonstrates how a symbolic prop, supported by stage directions, communicates complex ideas about identity, family, belonging and cultural continuity. In the assessment task, this provides strong evidence for evaluating how dramatic form celebrates diverse voices and represents multicultural experiences in Australia.
	Reflect on how your analysis connects to broader cultural ideas in the text. For example, the play shows that belonging in Australia does not require abandoning all cultural traditions. You can be Australian and still honour your heritage. Consider how the play explores multiculturalism and the complex nature of identity. For example, reflect on how the bracelet connects Lily’s story to broader discussions about cultural diversity in Australia.
Why this matters: making these broader connections allows you to develop a comprehensive thesis and nuanced argument; this reflection is essential for success in the discursive assessment task.



[bookmark: _Toc242884457]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students actively apply and experiment with their developing analytical and compositional skills by engaging in creative and critical writing tasks inspired by Miss Peony and other texts. Building upon their detailed textual analysis from other phases, students explore multiple perspectives on cultural identity, language and representation through a range of discursive and creative compositions. They reflect on how language choices and dramatic devices shape meaning, identity and cultural understanding.
This phase encourages experimentation with voice, form and style, prompting students to communicate complex ideas in varied modes and for diverse audiences. Reflective practices are embedded. These practices guide students to evaluate their evolving responses, make informed compositional decisions and refine their writing.
Drawing on detailed analyses from previous phases, they experiment with specific stylistic and language features identified in Miss Peony and other texts. This creative and critical composing process allows students to deepen their understanding by applying language codes and conventions in varied ways.
Phase 5 activities are integrated progressively throughout the other phases, providing multiple opportunities for students to practise and refine their compositional skills. Through these recursive practices, students engage critically and creatively, reflecting on how language choices shape meaning, identity and cultural perspectives.

[bookmark: _Toc242884458]Phase 6 – preparing the assessment
[bookmark: _Toc152254595][bookmark: _Toc156556357][bookmark: _Toc156805574][bookmark: _Toc159593270]In the ‘preparing the assessment’ phase, students consolidate their analytical and compositional skills. They engage closely with the task’s marking criteria, exemplar responses and targeted feedback. This enhances their ability to produce a refined discursive piece suitable for publication in the Voices of Australia literary journal. The focus is on how careful revision, informed by an understanding of audience, purpose and cultural context, enhances the communication of complex ideas about language, identity and representation.
Throughout this phase, students develop a deeper appreciation of how language choices and cultural insights contribute to celebrating diverse voices in Australian literature. They refine their ability to construct a sustained thesis, employ relevant textual evidence from Miss Peony and an additional text and use discursive features effectively to engage an informed literary audience. Critical self and peer-assessment practices support this refinement process, encouraging evolution of ideas and precision in language control.
Phase 6 activities are integrated across preceding phases. This enables students to progressively develop the skills and knowledge essential for success in this assessment task. The learning sequence culminates in drafting, revising and submitting a refined discursive response. This highlights each student’s capacity to celebrate multicultural perspectives through literature.
[bookmark: _Toc205909218][bookmark: _Toc242884459]
Phase 6, activity 1 – understanding the assessment task
[bookmark: _Toc169692778]Teacher note: this activity could be adapted into a Kahoot or Mentimeter to help facilitate engagement.
1. Read Assessment – 12.2.
1. Locate the information in the notification to answer the following questions.
Table 73 – assessment notification details
	Assessment detail
	Answer

	What date has the task been issued?
	

	When is the task due?
	

	What is the weighting of the task?
	

	How and where will the task be submitted?
	

	What form are you being asked to write in?
	

	Who is the audience for this task?
	

	Which texts will you be drawing on for this assessment task?
	

	In your own words, explain what you need to do to complete this task.
	



[bookmark: _Toc205909220]
[bookmark: _Toc242884460]Phase 6, resource 1 – how to isolate and deconstruct key terms of a question or prompt
Teacher note: use the table as a flexible tool to help students understand key vocabulary linked to the assessment task. Adapt and share with your students if appropriate. You may also consider using this in conjunction with the structure used in Phase 3, resource 7 – teacher reference – analytical paragraph.
Select the approach best suited for the needs of your students:
· Guide students through the tables by focusing on terms like ‘appreciate’ and ‘cultural ideas’ in the discursive response. Explain how these terms are central to understanding the assessment tasks and the prescribed text studied.
· Encourage students to use synonyms and antonyms by having them create sentences with these words to ensure comprehension and flexibility in language use.
· Prompt reflection on how the terms relate to the ideas in the prompt. This helps students make connections and use the vocabulary effectively in their writing.
The table below outlines key vocabulary associated with the assessment task.
Table 74 – key terms and phrases
	Terms and phrases
	Explanation
	Synonyms
	Antonyms

	Appreciate
	To recognise and value how texts highlight and celebrate cultural and linguistic diversity in Australia.
	Value, respect, understand
	Disregard, ignore

	Audience
	The readers of the Voices of Australia literary journal. They are interested in stories about language and culture.
	Readers, viewers, listeners
	Composer, creator, author

	Cultural ideas
	Beliefs, values, attitudes and traditions about culture and identity explored in Australian texts. This includes ways of thinking or feeling about cultural identity and language shown in texts like Miss Peony.
	Traditions, customs, values, opinions, viewpoints
	Cultural ignorance, neglect, indifference, dislike

	Discursive response
	A written piece that discusses and analyses multiple views about language, culture and identity in texts.
	Analytical response, essay
	Narrative, descriptive writing

	Diverse voices
	Perspectives from people of different backgrounds, highlighted in Australian drama and literature.
	Varied perspectives, multicultural views
	Uniform voices, single perspective

	Dramatic form
	Features and devices of plays used to present cultural identities and experiences in texts.
	Theatre elements, play structure
	Prose, non-dramatic writing

	Enrich our society
	The way including diverse stories and voices in literature makes Australia stronger and more inclusive.
	Improve, enhance, strengthen
	Diminish, weaken

	Express and celebrate diverse voices
	To communicate and honour the variety of languages and cultures in Australia through texts.
	Highlight, showcase, promote
	Silence, ignore

	Identity
	Personal and cultural characteristics explored in texts like Miss Peony to show who we are as Australians.
	Selfhood, individuality
	Anonymity, conformity

	Inclusion
	Representing and valuing all cultural and linguistic groups in Australian literature.
	Acceptance, integration
	Exclusion, discrimination

	Language
	The words, style and communication devices used by texts to show identity and culture.
	Speech, communication, vocabulary
	Silence, muteness

	Language conventions
	Rules about grammar, spelling and punctuation that help make writing clear and appropriate for the journal.
	Language rules, norms
	Language errors, mistakes

	Literary journal
	The publication where students submit written responses on culture, language and identity in Australia.
	Magazine, periodical, anthology
	Newspaper, non-literary publication

	Representation
	How texts show ideas about culture, language and identity to promote inclusion and diversity.
	Portrayal, depiction
	Misrepresentation, omission

	Stories that Shape Us
	Australian texts that reveal how language, culture and identity influence our views and experiences.
	Influential stories, cultural narratives
	Uninfluential stories, irrelevant tales

	Values
	Core beliefs and principles about language and culture expressed in Australian texts.
	Beliefs, morals
	Irresponsibility, immorality

	Voices of Australia literary journal
	The fictional journal which publishes student writing about Australian language, culture and identity.
	Magazine, publication, anthology
	



[bookmark: _Toc165985054][bookmark: _Toc242884461]Phase 6, resource 2 – rubric decoding and reflection
This activity can be completed in pairs or small groups. It is designed to help students understand and interpret the student-facing assessment rubric. This enables them to clearly identify what is expected in their writing. This understanding supports students to plan, prepare and improve their responses to meet the assessment criteria effectively.
Materials needed
Printed copies of the student-facing rubric (ideally A3 size)
Activity preparation
Cut up the student-facing rubric so that each criteria row is standalone. The rows are:
Compose a clear and engaging discursive response evaluating how Miss Peony and other texts textual forms and features to represent and celebrate diverse voices and identities within Australian society.
Analyse how Miss Peony and another text use language, culture and literary elements to express and celebrate diverse voices and identities within Australian society.
Demonstrates control of language and structure appropriate to the audience, context of the journal, focus area and discursive form.
Once each of the rows is cut, cut them again to remove the description below the Extensive, Through, Sound, Basic and Elementary headings. Mix these up and use a paperclip to keep these together.
Arrange the classroom space into table groupings so there are at least 3 spaces set up for each of the criteria rows above (increase the number depending on the size of your class).
Prepare a timer to keep track and assign a suitable time. Allow at least 15 minutes for students to work in groups.
Teacher instructions
1. Explain to students that the purpose of this activity is to help them become familiar with the student-facing marking rubric for the assessment task. By understanding the rubric, students will gain a clear sense of what is expected in their writing and be better equipped to prepare, plan and achieve their best results.
1. Divide the class into small groups, assigning each group one of the 3 criteria rows.
1. Instruct students to:
1. read through all the materials
1. discuss the materials and organise the cut-up pieces under the heading they think they sit under, justifying these choices
1. revisit the focus area statement and make connections between it and the requirements of the task.
1. Once students have completed this activity, provide them with the assessment marking criteria. Ask students to compare their group decisions with the sample rubric.
1. Ask each group to prepare a short presentation to the class where they:
1. explain their process for completing the task
1. reflect on their answers and the ‘correct’ answers
1. call out the connection between the focus area and the criteria
1. provide a plain English summary of what they need to do to achieve in the Extensive range.
1. Students then individually write a reflection where they explain:
1. which criterion they feel most confident about and why
1. which criterion they think they will find challenging
1. one specific strategy they will use to try to improve their work based on the rubric.
[bookmark: _Toc242884462][bookmark: _Toc205909262]Phase 6, resource 3 – using an A-range response to inform understanding
This sample has been provided to support students in analysing high-quality writing. It offers a model to deepen their understanding of how language, culture and identity are represented in texts and how to respond critically and thoughtfully in their own writing.
Title: Bridging Cultures: Exploring identity and belonging in Australian society
Diversity is the foundation of Australian society, home to hundreds of cultures that have enriched the Australian landscape. When our media reflects this diversity, it empowers us and creates meaningful connections that bridge cultural divides. Texts such as Michelle Law’s play Miss Peony and Sara Mansour’s poem My Australia explore the plethora of Australian migrant experiences, celebrating our diversity while challenging perceptions of the Australian identity.
Celebrating cultural identity can be a challenge in Australian media, where White-Anglo experiences are dominant. In Miss Peony, Law centres Cantonese as the language of communication, performed with surtitles, breaking the convention that Australian theatre must be monolingual. Lily, having rejected her heritage, finds herself having to navigate a world where English is no longer a source of power but an afterthought. This places Lily at a disadvantage. It is only when Lily recalls the beauty of Li Bai’s poem ‘Thoughts in the Silent Night’ that she finds a sense of connection:
‘At the foot of my bed there is moonlight ... I lower my head and think of home.’
By delivering the poem in Cantonese with English surtitling, Law subverts the balance of power in the audience; just as Lily is at a disadvantage so too is the English-speaking audience. It is the Cantonese-speaking audience who immediately connects with the play, as their emotions and experiences take centre-stage as the rest is quite literally lost in translation. The poem captures the essence of the migrant experience and resonates throughout the play as each woman searches for a sense of identity and belonging.
Meanwhile Mansour’s My Australia de-centres the Ango-Australian experience by transporting the audience to the colourful multicultural experiences found in Punchbowl, a western Sydney suburb. The title challenges the audience’s perception of ‘Australia’ by claiming belonging to a specific ‘Australia’, which is vividly evoked with ‘Walking ... With the smell of freshly roasted Lebanese coffee kissing/the Asian bakeries good morning’. Through our olfactory senses, Mansour highlights the rich scents that permeate the streets by blending 2 distinct cultures present. She challenges perceptions of Punchbowl by immersing the audience into an ‘ode’ that celebrates its culture and harmony. This is emphasised in her description of ‘calls to prayer/Gently interlude with the ringing of church bells’, evoking a harmonious atmosphere.
Culture contains multitudes of subtleties and complexities, where community can be both uplifting yet restraining. Law’s depiction of the global Chinese community shines a spotlight on the ways cultural expectations can both suffocate and elevate individuals. Although the cast is of Chinese diaspora, their lived experiences are starkly different from one another, leading to acts of lateral violence as they try to reclaim a sense of power. Lily is both a victim and perpetrator, suffering from suffocating cultural expectations whilst inflicting internalised racism on the Chinese community to protect herself. This complexity is woven throughout the text, where Lily must ignore her aunt’s misogynistic comments (‘Be good girl ... Bleach face. Cook more.’) due to expectations around filial piety but when she cannot understand Zhen Hua, she insults Zhen Hua with ‘Do fobs not understand consent?’. Her question reflects the racism Lily internalised while exemplifying Lily’s feeling of powerlessness in Chinese diaspora.
These frustrations boil over when the women fail to offer Lily ‘sisterhood’ as they want to win the pageant. Lily rebukes them in ‘that’s all you people do ... if you guys are the best examples of what it means to be Chinese then I’d rather be dead’ and draws a division between herself and the others with ‘all you people’. Law highlights the way individuals within the same community can inflict violence upon each other as they seek a sense of place and identity.
For migrants drawn between 2 cultures, the difficulties are exacerbated as Adeline later acknowledges:
‘I didn’t understand that you were being pulled in 2 different directions, pulled so thin you almost disappeared.’ Adeline’s words reflect the understanding and love so many younger migrants wished to hear from their parents and grandparents; it resonates profoundly across generations, touching the deepest parts of our hearts but also serves as a reminder that we are indeed ‘enough’.
Adeline developed Miss Peony to ‘protect (herself) and the people (she) loved, so they could be the truest versions of themselves’ but over time, it became a source of pain for Lily. It is only when Lily’s pain is acknowledged that she can find acceptance in herself and her community, thus acknowledging the importance of Miss Peony. Law reminds us that individuals can only come to accept themselves when all facets of their identity are celebrated.
While Miss Peony explores intracommunity issues, Mansour’s My Australia reflects on the painful experiences that colour migrant communities. She interweaves her personal family history within her ode, acknowledging that ‘Baba worked back-to-back shifts to make ends meet/And his limbs can attest to this/His hands, hard/Unlike his heart ...’ The imagery emphasises the physical toll Mansour’s father underwent in his migration to Australia. Like Adeline in Miss Peony, Mansour’s family ‘came with nothing’ and suffered to build a community. She acknowledges her ‘Australia’ is ‘not perfect’, but it is ‘home/when Lebanon’s cedars started to rot ... when Syria became a cemetery’ The gentle imagery from the first stanza becomes visceral, highlighting the atrocities many migrants experienced. But in coming to Australia, they have created a home, where ‘over 100 nationalities are housed under one postcode’ and ‘mouths do not ebb the flows of ‘Welcome’. Through Mansour’s vivid depiction of Punchbowl, she evokes its beauty, a celebration of a community oft maligned in media.
Miss Peony and My Australia celebrate the very essence of Australia – a nation whose identity has always been multifaceted, vibrant and alive with cultural exchange. Their representations are authentic in how they establish the communal spirit that so defines our nation. Through their celebratory depictions of their communities’ unwavering spirit, Law and Mansour encourage us to appreciate the diversity within Australia, in all its complexities.



Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of an A-range response.
Table 75 – student work sample annotations for extended discursive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Title: Bridging Cultures: Exploring identity and belonging in Australian society
Diversity is the foundation of Australian society, home to hundreds of cultures that have enriched the Australian landscape. When our media reflects this diversity, it empowers us and creates meaningful connections that bridge cultural divides. Texts such as Michelle Law’s play Miss Peony and Sara Mansour’s poem My Australia explore the plethora of Australian migrant experiences, celebrating our diversity while challenging perceptions of the Australian identity.
	Title: demonstrates a clear focus on bridging cultures, identity and belonging, linking directly to task requirements and thematic expectations.
Establishes a clear, insightful thesis addressing how diversity enriches Australia and media representation.
Effectively links 2 texts under a central thematic focus.
Uses collective pronouns (‘we’) to build inclusive audience connection.
Demonstrates understanding of discursive purpose and rubric criteria.
	Title: consider making the title even more engaging by adding a question or strong statement to attract audience interest. For example, ‘Bridging Cultures: How does identity shape belonging in Australian society?’ or
‘Bridging Cultures: Uniting identity and belonging in a diverse Australia.’
Develop a more distinct personal voice through varied discursive devices (humour, anecdote) to increase originality. For example, include a humorous anecdote about a personal experience with multicultural exchange or a witty observation about cultural misunderstandings.
Explicitly address how textual forms (play, poem) influence meaning by explaining how surtitles in Miss Peony allow non-English speakers to connect emotionally.
Expand on how the texts’ forms enhance cultural identity celebration by discussing how the poetic form in My Australia evokes sensory experiences that prose cannot.

	Celebrating cultural identity can be a challenge in Australian media, where White-Anglo experiences are dominant. In Miss Peony, Law centres Cantonese as the language of communication, performed with surtitles, breaking the convention that Australian theatre must be monolingual. Lily, having rejected her heritage, finds herself having to navigate a world where English is no longer a source of power but an afterthought. This places Lily at a disadvantage. It is only when Lily recalls the beauty of Li Bai’s poem ‘Thoughts in the Silent Night’ that she finds a sense of connection:
‘At the foot of my bed there is moonlight ... I lower my head and think of home.’
By delivering the poem in Cantonese with English surtitling, Law subverts the balance of power in the audience; just as Lily is at a disadvantage so too is the English-speaking audience. It is the Cantonese-speaking audience who immediately connects with the play, as their emotions and experiences take centre-stage as the rest is quite literally, lost in translation. The poem captures the essence of the migrant experience and resonates throughout the play as each woman searches for a sense of identity and belonging.
	Effectively foregrounds issues of cultural representation and power dynamics in Australian theatre.
Shows detailed knowledge of dramatic conventions (surtitles) and their audience impact.
Integrates sophisticated vocabulary and advanced sentence structures.
Provides strong textual evidence and insightful analysis linked to the question.
	Simplify complex sentences by splitting long sentences to improve clarity and readability. For example, take the sentence discussing surtitles and split it into one sentence explaining what surtitles are and a second explaining their cultural impact.
Integrate personal or community experiences to add discursive depth and emotional resonance. for instance, relate a time when language barriers affected a personal interaction to add emotional depth.
Ensure transitions by adding phrases like ‘Furthermore,’ or ‘This also shows’ to link ideas smoothly.

	Meanwhile Mansour’s My Australia de-centres the Ango-Australian experience by transporting the audience to the colourful multicultural experiences found in Punchbowl, a Western Sydney suburb. The title challenges the audience’s perception of ‘Australia’ by claiming belonging to a specific ‘Australia’, which is vividly evoked with ‘Walking ... With the smell of freshly roasted Lebanese coffee kissing/the Asian bakeries good morning’. Through our olfactory senses, Mansour highlights the rich scents that permeate the streets by blending 2 distinct cultures present. She challenges perceptions of Punchbowl by immersing the audience into an ‘ode’ that celebrates its culture and harmony. This is emphasised in her description of ‘calls to prayer/Gently interlude with the ringing of church bells’, evoking a harmonious atmosphere.
	Contrasts forms of representation, uniting them through migrant experience.
Provides clear textual analysis linked back to the prompt.
Uses effective logical connectives enhancing progression.
Vocabulary choice and language control are consistent and precise.
	Strengthen personal engagement by incorporating reflective anecdotes or connections to personal and cultural background.
Deepen critical reflection by discussing how Mansour’s blending of cultural references challenged your own assumptions about Australian identity.

	Culture contains multitudes of subtleties and complexities, where community can be both uplifting yet restraining. Law’s depiction of the global Chinese community shines a spotlight on the ways cultural expectations can both suffocate and elevate individuals. Although the cast is of Chinese diaspora, their lived experiences are starkly different from one another, leading to acts of lateral violence as they try to reclaim a sense of power. Lily is both a victim and perpetrator, suffering from suffocating cultural expectations whilst inflicting internalised racism on the Chinese community to protect herself. This complexity is woven throughout the text, where Lily must ignore her Aunt’s misogynistic comments (‘Be good girl ... Bleach face. Cook more.’) due to expectations around filial piety but when she cannot understand Zhen Hua, she insults Zhen Hua with ‘Do fobs not understand consent?’. Her question reflects the racism Lily internalised while exemplifying Lily’s feeling of powerlessness in Chinese diaspora.
	Thoroughly connects cultural tensions in Miss Peony to identity challenges.
Uses precise and advanced vocabulary with complex syntax.
Selects well-chosen textual evidence that supports detailed analysis.
Develops ideas authentically with thoughtful reflection.
	Simplify vocabulary and sentence structure in parts for greater accessibility. For example, replace ‘perpetrator’ with ‘someone who causes harm’.
Make explicit connections to broader social perspectives by writing, ‘This reflects common challenges faced by many children of migrants balancing 2 cultures’.
Clarify complex ideas by comparing lateral violence to bullying within a community to help readers understand better.

	These frustrations boil over when the women fail to offer Lily ‘sisterhood’ as they want to win the pageant. Lily rebukes them in ‘that’s all you people do ... if you guys are the best examples of what it means to be Chinese then I’d rather be dead’ and draws a division between herself and the others with ‘all you people’. Law highlights the way individuals within the same community can inflict violence upon each other as they seek a sense of place and identity.
	Demonstrates nuanced understanding of internal community conflicts without condemning culture.
Reflects insightful engagement with the concept of lateral violence.
Links analysis clearly to identity and cultural belonging themes.
	Include a personal anecdote showing how intra-community conflict has affected you or someone you know, for example, experiencing judgement from peers within the same cultural group.
Use this paragraph to explore how these tensions have shaped an understanding of identity.
Consider combining this paragraph with the previous one to maintain flow and prevent repetition.

	For migrants drawn between 2 cultures, the difficulties are exacerbated as Adeline later acknowledges:
‘I didn’t understand that you were being pulled in 2 different directions, pulled so thin you almost disappeared.’ Adeline’s words reflect the understanding and love so many younger migrants wished to hear from their parents and grandparents; it resonates profoundly across generations, touching the deepest parts of our hearts but also serves as a reminder that we are indeed ‘enough.’
Adeline developed Miss Peony to ‘protect (herself) and the people (she) loved, so they could be the truest versions of themselves’ but over time, it became a source of pain for, Lily. It is only when Lily’s pain is acknowledged that she can find acceptance in herself and her community, thus acknowledging the importance of Miss Peony. Law reminds us that individuals can only come to accept themselves when all facets of their identity are celebrated.
	Shows strong personal and emotional connection to the text.
Provides detailed examples that deepen the critical exploration of identity and intergenerational dynamics.
Clearly relates the importance of cultural celebration within Miss Peony to the broader discursive purpose.
	Use simpler diction in some areas to improve accessibility.
Strengthen the link between personal reflection and textual analysis by explicitly stating how the text has influenced your thinking. For example, by stating, ‘Reading this made me think about my own family’s experience with cultural expectations’.
Use more reflective language to encourage reader empathy. For example, incorporate reflective phrases such as ‘This made me realise …’ to engage the reader emotionally.

	While Miss Peony explores intracommunity issues, Mansour’s My Australia reflects on the painful experiences that colour migrant communities. She interweaves her personal family history within her ode, acknowledging that ‘Baba worked back-to-back shifts to make ends meet/And his limbs can attest to this/His hands, hard/Unlike his heart ...’ The imagery emphasises the physical toll Mansour’s father underwent in his migration to Australia. Like Adeline in Miss Peony, Mansour’s family ‘came with nothing’ and suffered to build a community. She acknowledges her ‘Australia’ is ‘not perfect’, but it is ‘home/when Lebanon’s cedars started to rot ... when Syria became a cemetery’ The gentle imagery from the first stanza becomes visceral, highlighting the atrocities many migrants experienced. But in coming to Australia, they have created a home, where ‘over 100 nationalities are housed under one postcode’ and ‘mouths do not ebb the flows of ‘Welcome’. Through Mansour’s vivid depiction of Punchbowl, she evokes its beauty, a celebration of a community oft maligned in media.
	Provides clear contrast with My Australia, broadening the representation of migrant experiences.
Uses strong, precise vocabulary and logical connectives to support an engaging flow.
Employs a range of well-selected textual examples supporting the discursive theme.
	Increase personal voice by adding a brief story about a visit to a multicultural neighbourhood or a family tradition that celebrates cultural diversity.
Reduce evidence overload by selecting the 2 most impactful quotations rather than 3, allowing space for personal interpretation.
Balance objective analysis with personal reflection by writing, ‘While the poem shows struggle, it also reminded me of the warmth in my own community’.

	Miss Peony and My Australia celebrate the very essence of Australia – a nation whose identity has always been multifaceted, vibrant, and alive with cultural exchange. Their representations are authentic in how they establish the communal spirit that so defines our nation. Through their celebratory depictions of their communities’ unwavering spirit, Law and Mansour encourage us to appreciate the diversity within Australia, in all its complexities.
	Effectively concludes by reinforcing the central thesis on Australia’s cultural diversity.
Employs emotive and evocative language that strengthens audience appeal.
Demonstrates recursive structure linking introduction and conclusion for coherence.
Calls for appreciation of multicultural voices, fulfilling the discursive intent.
	Extend the conclusion by suggesting future directions for Australian literature, for example, ‘Australian theatre could further spotlight voices from Indigenous and refugee communities’.
Encourage societal awareness by asking a rhetorical question like, ‘How can we continue to embrace and celebrate our rich cultural tapestry?’
End with a call-to-action inviting readers to support diverse Australian writers and artists.


Feedback comment: this discursive response develops a perceptive thesis and explores complex connections between language, culture and identity with effective vocabulary and clear structure. While critical analysis is strong, adding more discursive features such as anecdotes or humour would enhance the personal voice. Simplifying some language for clarity and explicitly linking textual forms to meaning would further strengthen the response. Extending the conclusion with a rhetorical question or call to action could deepen audience engagement.

[bookmark: _Toc242884463]Phase 6, activity 2 – using the marking guidelines and annotations to refine an assessment sample
Teacher note: provide students with copies of the student sample in Student assessment samples – 12.2 and Phase 6, resource 3 – using an A-range response to inform understanding. Ensure they have a copy of the assessment marking guidelines. Model an example of the process below for students using a think aloud. Depending on student need, this activity may be completed individually, in pairs or small groups. You may choose to provide further examples.
Edit the table as needed before distributing to students. You may choose to remove content in some cells and include an additional row for student improvements.
1. Read the student assessment samples provided by your teacher.
2. Use the marking guidelines or the student-facing rubric to support you to make notes on the work sample. Highlight what the student has done well and where they could improve. Use 2 different colours.
3. Read the annotations provided in the ‘Suggestions for improvement connected to the marking criteria’ column. Based on the feedback, determine which grade range you believe this sample would fall into and justify why.
4. Apply the suggestions provided to improve the student work sample in the table below. An example has been provided in the first row.

Table 76 – student work sample annotations for extended discursive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development
	Sample answer

	When I came to Australia in Year 7, I felt like I was awash at sea, unable to make landing in the new country that welcomed me. I didn’t just have to learn a new language, but a new culture. In doing so I felt like I had to distance myself from my roots. No matter where I looked, I could not find myself in the books and the films I consumed. But now, in Year 12, it is different. The world has changed and we are now seeing how many stories that celebrate our wonderful, multicultural society.
Reading Miss Peony by Michelle Law and The Masala of My Soul by Tahnisha Tahsin not only made me appreciative of my cultural heritage again but gives me wonder for Australia’s diversity. These stories show the true diversity of Australian society.
	Personal voice is evident with a strong anecdotal introduction and inclusive tone (‘we’).
Clearly identifies texts and links to the prompt. Thesis expresses appreciation for multicultural diversity.
Textual evidence supports key points.
Figurative language used but inconsistently. Lacks sophisticated language in parts. Thesis could be clearer, and setup of ideas is slow.
	Enhance personal voice by adding a humorous anecdote such as a funny miscommunication due to culture shock. For example, 'I once confused Aussie slang with my native language, saying catch a cold and getting puzzled looks.' Clarify thesis by stating: 'These texts reveal the challenges and celebrations of adapting to a new culture and language.'
Use figurative language consistently, for example, 'like a tapestry woven from many threads,' to describe Australia's diversity.
	When I first arrived in Australia in Year 7, I felt like a sailor lost at sea, struggling to find solid ground in a new culture. I didn’t just have to learn a new language, I also had to navigate cultural customs that were completely different from my own. I once confused Aussie slang, telling a friend to ‘catch a cold’ and was met with puzzled looks! Growing up, I often felt disconnected from the stories I saw in books and films, which rarely reflected my experience. However, now in Year 12, things have changed; we are finally seeing a tapestry woven from many threads, where multicultural stories are coming to the forefront. Reading Miss Peony by Michelle Law and The Masala of My Soul by Tahnisha Tahsin helped me rediscover an appreciation for my cultural heritage and inspired a deep admiration for Australia’s diversity. These texts reveal the challenges and celebrations of adapting to a new culture and language, showing the richness of our society.

	Cultures are often represented in one way, without complexities or subtleties. However, Miss Peony challenges these perceptions through its cast of characters from the global Chinese community. Lily and Sabrina are ‘Australian-born Chinese’ (ABCs) yet represent the different sides of the Chinese community – Lily grows up in the mostly white and rich city of Coffs Harbour, while Sabrina lives in the more multicultural Western Sydney. Their difference is shown in where Sabrina says:
‘Same story, right? Selective-school kid, Chinese lessons every Saturday, TVB every night with the grandparents, barely seeing whities unless you went into the city?’
	Links back to the rubric statement and the concept of cultural clashes.
Provides accurate textual evidence.
Lacks in-depth analysis and topic sentence does not build on introduction.
	Improve topic sentence by elaborating, for example, ‘Miss Peony reveals how personal experiences within the Chinese community can vary greatly based on location and upbringing.’
Analyse Sabrina’s quotation by explaining how it highlights different cultural expectations, for example, ‘This illustrates how cultural identity is shaped by community and environment.’
Vary linking words with phrases like ‘In contrast’ or ‘This distinction shows.’
	



[bookmark: _Toc242884464]Phase 6, activity 3 – assessment planning
Teacher note: teachers may wish to modify and provide students with a copy of Phase 6, resource 1 – how to isolate and deconstruct key terms of a question or prompt as a support. Ensure you collect a copy of this planning document from each student to track the development of their writing process. This helps teachers provide meaningful feedback in a timely way.
Student note: you have previously developed a thesis statement in response to an analytical question in Phase 3, activity 5 – analytical paragraph. You may revisit this to assist you in completing this activity.
You will submit a completed copy of this planning document to your teacher to demonstrate the development of your writing process.
Reminder: a thesis is more than just a simple topic sentence, or position on a topic. It needs to be more specific. This helps you to build an interesting and well-organised discursive text and argument. There are many ways to develop a thesis. Below are the steps for one approach.
Follow the steps below to compose a thesis statement in response to the assessment task.
[bookmark: _Toc242884465]Breaking down the question
1. Vocabulary and concept clarification – begin by breaking down the question or prompt into manageable parts. Complete the table below to ensure you have a good understanding of the key words and phrases in the question.
Table 77 – key terms and phrases
	Key term or phrase
	Definition
	Synonyms

	
	
	

	
	
	

	
	
	

	
	
	


172. Question breakdown – divide the question into smaller parts and write what you understand each part to be asking.
Table 78 – question breakdown
	Part of question
	Our understanding

	
	

	
	

	
	

	
	

	
	


[bookmark: _Toc242884466]Discussing the question
1. Peer discussion – use your understanding of the key vocabulary, phrases and your question breakdown to discuss the question with a peer. Share your perspectives. This will help you begin to think about how to approach developing your response.
Table 79 – discussion note space
	Note space

	


[bookmark: _Toc242884467]Mapping ideas
1. Organisation of ideas – use a graphic organiser (such as a T-chart, mind map or table) to map the ideas you discussed.
175. Developing responses – start to bring your ideas together by coming up with some sentence starters that you can use when writing.
Table 80 – sentence starters
	Sentence starters

	


[bookmark: _Toc242884468]Developing a thesis
1. Writing a thesis statement – complete the scaffolds below by drawing on the steps above.
Table 81 – thesis statement scaffold
	Strategy
	Example

	Highlighting keywords
	

	Substituting synonyms
	

	Creating questions
	

	Use specific word limits (20 words)
	

	Use a formula – Topic + Controlling idea
	Topic:
Controlling ideas (choose one):
Model thesis:



[bookmark: _Toc242884469]Gathering textual evidence
1. Locating and selecting textual evidence in line with thesis – now that you have your thesis statement, you will need textual evidence to support it. Review your completed Core formative task 3 – annotated dramatic devices and textual evidence and edit and refine your selections based on the thesis you have developed.
[bookmark: _Toc242884470]Planning a response
1. Using the scaffold – use the scaffold below to plan your extended discursive response based on your thesis statement and selected evidence.
Table 82 – planning scaffold
	Scaffold
	My ideas and examples
	Discursive features checklist

	Introduction
A strong introduction to a discursive essay should allow for a thought-provoking experience, that allows the audience to understand the multiple perspectives that will be explored.
In this space, identify your ideas in bullet points.
	
	Attention-grabbing opening statement.
Exploration of ideas and thesis.
Multiple perspectives to be explored throughout the discursive text.
Reference to the question or prompt.
Personal voice established.
Awareness of audience.

	Body paragraphs 1–3
Each paragraph should begin with a point that builds upon the ideas explored in the introduction.
Ensure there is sufficient textual evidence for your discursive text from both your prescribed and related texts.
Students will use this space to identify relevant textual evidence and element from the text type.
	
	Understanding of ‘Language, identity and culture’ identified in each paragraph, with clear links to question or prompt.
Personal understanding and exploration of each text, with a clear personal voice.
Use of personal/inclusive pronouns.
Impact of textual representation for Australian society.
Linking words to build upon ideas.
Link back to the question/prompt and thesis.

	Body paragraph 4
Discursive responses often include a final paragraph that brings together the multiple perspectives prior to the concluding paragraph. This allows for the cohesion of ideas over multiple threads.
Use this space to identify the points you have explored throughout the text.
	
	Personal/collective pronouns used.
Each text has been referenced with a clear idea running between all the text and connecting them to the question or prompt.
Leading statement into final concluding paragraph.

	Conclusion
A strong conclusion relies upon unifying all the ideas explored, whilst allowing the reader to walk away with their own understandings about the topic. It also provides the reader possibilities to explore independently.
In this space, identify some points the audience might consider, whilst linking back to the question.
	
	Clear final statement that builds upon paragraph 4.
Inclusive language allows the audience to effectively consider the author’s point of view while expanding their worldview further.
Links to the simplified student-facing rubric.


[bookmark: _Toc242884471]Drafting a response
1. Use the information above to begin drafting your response to the assessment task.

[bookmark: _Toc242884472]Phase 6, resource 4 – peer review menu
Teacher note: additional peer feedback strategies can be found at Feedback practices and strategies, Peer feedback (TAG) and Peer discussion and conferencing.
Once students have completed their planning scaffold and draft composition, consider running a peer review lesson(s) drawing from the strategies below. The information is written in student-facing language.
[bookmark: _Toc242884473]TAG (Tell, Ask, Give)
1. Providing and receiving peer feedback – use the TAG protocol to provide feedback to each other on your drafts.
Tell – start with something positive about the work. For example: ‘I really liked how you described the gift.’
Ask – pose a question to encourage deeper thinking or clarification. For example: ‘What inspired you to choose this gift?’
Give – offer a specific suggestion for improvement. For example: ‘You could add more sensory details to enhance the imagery.’
Table 83 – TAG peer feedback
	Peer feedback
	Tell
	Ask
	Give

	Peer 1
	
	
	

	Peer 2
	
	
	

	Peer 3
	
	
	


1. Review and revise – review the feedback from your peers and apply to your piece. Review your piece again to add more details, improve clarity and enhance emotional impact.
[bookmark: _Toc242884474]2 stars and a wish
1. Use the guided feedback table to provide feedback to each other on your drafts.
Table 84 – 2 stars and wish guided feedback
	Me
	Peer
	Me

	I would like feedback that I receive to be focused on …
	My feedback is …
(Star 1)
(Star 2)
(Wish)
	After receiving this feedback my next steps are …


2. After reviewing your peer feedback, apply the feedback to edit your response.
[bookmark: _Toc242884475]Peer feedback rubric
Teacher note: the peer feedback rubric below may be adapted and used in the following ways to support students’ successful completion of the assessment task.
· Introduce the rubric – explain the purpose of the peer feedback rubric and clarify expectations for each criterion and level.
· Model the process – use the student samples to demonstrate how to use the rubric to assess it, highlight strengths and areas for improvement.
· Organise peer review groups – divide the class into small groups or pairs for peer review, ensuring each student has a copy of the rubric.
· Conduct the peer review – instruct students to read each other’s drafts or a sample of the draft carefully and provide feedback using the rubric as a guide.
· Facilitate group discussions – to share insights on the feedback given and received, encouraging reflection on the process.
· Encourage reflection – have students reflect on the feedback they received and how they plan to incorporate it into their revisions.
1. When reviewing a peer’s work, consider each criterion on its own. 
This modified version of the student-facing marking rubric has 5 rows instead of 3, unlike the formal assessment task. The criteria are broken down further here to make it easier for you to focus on individual skills and give targeted feedback. It is not a problem that there are more rows. This version helps you practise using the rubric step-by-step before working with the broader categories. Check the level (Extensive, Thorough, Sound, Basic, Elementary) that best matches your classmate’s writing and provide feedback using examples from their text.
Table 85 – simplified student-facing rubric
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Develops a clear thesis about how language and culture are used in Miss Peony and other texts to celebrate diverse voices
	Clear, thoughtful thesis exploring complex ideas; for example, explains how language choices in Miss Peony reflect identity and connection.
	Clear thesis explaining how language and culture celebrate diversity.
	Main idea is present but could be developed; addresses language and culture.
	Attempts a thesis but is unclear or simple.
	No clear thesis or main idea about language and culture.

	Uses relevant examples from Miss Peony and one other text to support ideas about language, culture, and identity
	Uses many detailed examples (quotations, scenes, anecdotes) from Miss Peony and one other text, for example, describes specific scenes where multilingual language is used on stage.
	Includes relevant examples from Miss Peony and one other text, for example, summarises how characters show cultural values.
	Uses examples, mostly from Miss Peony, but may need more clarity or depth.
	Examples are limited, general, or not well explained.
	No examples, or examples are not relevant.

	Uses linking words and connects ideas logically throughout the response
	Ideas flow smoothly using words like ‘however’, ‘because’, ‘for example’; paragraphs link well.
	Most ideas are connected logically using linking words and paragraphs.
	Some use of linking words, but connections between ideas may be basic.
	Attempts some connections, but ideas are sometimes unclear or jumpy.
	No linking words; ideas are disorganised or mixed up.

	Shows a personal voice and engages the Voices of Australia journal audience
	Strong and engaging personal voice; uses interesting language, figurative language (metaphors), and anecdotes, for example, telling a personal story about how language shaped identity.
	Clear personal voice; uses some interesting language and personal examples.
	Shows personal voice with basic language and some examples or stories.
	Attempts a personal voice or uses a basic story but is not engaging.
	Little or no personal voice; writing is not engaging for the journal audience.

	Organises ideas clearly and uses appropriate vocabulary and sentence structures for the journal audience
	Writing is very well organised; uses a variety of sentence types and precise vocabulary; easy for readers to follow.
	Organisation is clear; mostly correct sentence structure and word choice.
	Organisation is mostly clear; uses simple sentences and vocabulary.
	Organisation is inconsistent; uses basic vocabulary and sentence structure.
	No clear organisation; vocabulary and sentences make understanding difficult.


Written feedback
One thing I really liked about your letter was ...
One suggestion to make your letter stronger is ...
One sentence that stood out to me was …


[bookmark: _Toc242884476]Phase 6, activity 4 – textual evidence showcase
Student note: for this activity you will need to refer to your completed Core formative task 3 – annotated dramatic devices and textual evidence.
The purpose of this activity is to deepen and broaden your understanding of how dramatic features in Miss Peony express key ideas about language, identity and culture in connection with the assessment task.
Follow the steps below to prepare for your contribution to the class textual evidence showcase.
Select your most significant dramatic device and example
1. Review your annotations from Core formative task 3 – annotated dramatic devices and textual evidence. Choose one dramatic feature example that you find most significant in expressing an idea about language, identity or culture in Miss Peony.
Clarify the idea it expresses
Write down the idea or concept that your chosen features and example express. This could be:
belonging or exclusion
rebellion or conformity
acceptance or alienation
cultural pride, language loss or identity conflict.
Be prepared to explain this idea clearly.
Class discussion
Share with the class as directed by your teacher:
your dramatic feature and example
the idea or concept it expresses in the play
how this feature helps the audience understand issues of language and culture.
Ask your peers questions and add your thoughts to foster rich discussion.
Write a thesis sentence
Using the discussion and your reflection, write one clear, concise thesis sentence that explains how your key moment illustrates your idea about language, identity or culture in the play. For example, ‘The use of multilingual surtitles in Miss Peony highlights the complex experience of cultural belonging and exclusion faced by Chinese Australians.’
Write your statement on the board with your classmates.
Drawing on class expertise
Read through the thesis statements shared by your peers. Note down any that you think may assist you in refining your response for the assessment task.
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