

[bookmark: _Toc151447405]English EAL/D (Year 12) – program
12.2 – ‘Language, identity and culture’
This resource is a sample teaching and learning program for Year 12, program 2. In this program, students explore how language shapes individual and collective identity by analysing its use in expressing personal, social and cultural complexities. They study one prescribed text and various short texts to understand how language influences perceptions of identity in different contexts. They experiment with choices that affirm or challenge assumptions about individuals and cultures. Targeted English language study focuses on vernaculars and idioms. This enables students to reflect on diverse representations of identity while composing texts that convey a range of perspectives.
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[bookmark: _Toc145666031][bookmark: _Toc151447406][bookmark: _Toc151632386][bookmark: _Toc242964804]About this resource
This sample teaching and learning program has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English EAL/D 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach programming through a conceptual lens. More information is available via How to use the English 11–12 sample programs.
[bookmark: _Toc242964805]Purpose of resource
This sample teaching and learning program is not a standalone resource and aligns with the following support materials for the Year 12 program ‘Language, identity and culture’:
Assessment resources: Assessment – 12.2; Student assessment samples – 12.2; Core formative tasks – 12.2
Resource and activities support in Word: Resources and activities – 12.2; Core texts – 12.2
Resource and activities in PowerPoint: Phase 2 – exploring language, identity and culture – 12.2; Phase 2 – introduction to drama – 12.2; Phase 3 – developing the language to engage with text – 12.2; Phase 3 – CFT 2 and intertextuality – 12.2; Phase 4 – Lily and Adeline – 12.2; Phase 4 – syntax and surtitling – 12.2
Scope and sequence: English EAL/D Year 11–12
Assessment schedule: English EAL/D Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc145666041][bookmark: _Toc151447408][bookmark: _Toc151632388][bookmark: _Toc242964806]Target audience
[bookmark: _Toc145666042]This sample is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English EAL/D 11–12 Syllabus (2024) (NESA 2024).
[bookmark: _Toc145666043][bookmark: _Toc151447409][bookmark: _Toc151632389][bookmark: _Toc242964807]When and how to use
This teaching and learning program has been designed as Program 2 for Year 12. It provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
[bookmark: _Toc145666044][bookmark: _Toc151447410][bookmark: _Toc151632390]Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with this program. They provide suggestions for how content could be delivered and links to additional resources.
Literacy note: the pink feature boxes include information about explicit and targeted literacy instruction. These contain links to department resources to support teachers and students in developing key literacy skills within the context of the teaching and learning activities.
Differentiation note: the grey feature boxes include suggestions and strategies to support differentiation for a diversity of learners. The differentiation notes can be found in the ‘Evidence of learning and evaluation’ column of the teaching and learning program.
[bookmark: _Toc242964808]The organisation of this teaching and learning program into phases
This teaching and learning program is organised according to the principles of the Secondary English curriculum team’s ‘Phases approach to conceptual programming’. This program provides success criteria aligned to each learning sequence. These are suggestions only. While success criteria can be presented to students, evidence-based research suggests that it is important to share success criteria with students. It should be discussed and agreed using language the students can understand. Teachers use their expertise to guide student thinking and often model and use exemplars to show students what success ‘looks like’.


[bookmark: _Toc242964809]Language, identity and culture – overview
[bookmark: _Toc145666046][bookmark: _Toc151447412][bookmark: _Toc151632392]In this focus area, students explore how language shapes individual and collective identity by analysing its use in expressing personal, social and cultural complexities. They study one prescribed text and various short texts to understand how language influences perceptions of identity in different contexts. Through close language study, they experiment with choices that affirm or challenge assumptions about individuals and cultures. Targeted English language study focuses on vernaculars and idioms. This enables students to reflect on diverse representations of identity while composing texts that convey a range of perspectives.
Teacher note: the overview establishes the learning goals, identifies what is going to be achieved and the reasons for the content and structure of the program. It should align with the syllabus outcomes and reflects the requirements of the syllabus planning tool, the scope and sequence and the assessment schedule. The value of the learning beyond the classroom should be established along with a connection to the wider world and the relevance to students’ futures.
Duration: this program of lesson sequences is designed to be completed over a period of approximately 10 weeks.
[bookmark: _Toc242964810]Guiding questions
The guiding questions below outline the direction of the learning for the program. They are developed in relation to the syllabus aim and rationale, the focus area statement, the relevant syllabus outcomes and content points, and the evidence base. They can support class discussion and help students monitor their learning.
What role do textual forms and conventions play in shaping the expression of personal, social and cultural identity?
In what ways do texts from diverse authors provide insights into different cultural perspectives and experiences?
How can experimenting with various language forms and features in written compositions effectively convey multiple perspectives on culture and identity, challenge prevailing assumptions about identity while exploring personal and others’ experiences?
[bookmark: _Toc242964811]Conceptual programming questions
The conceptual programming questions should be carefully aligned to outcome content points, and they guide teaching and learning. These provide the teacher and students with further opportunities to consider the conceptual direction of learning.
Table 2 – overview of the 6 phases and accompanying conceptual programming questions
	[bookmark: _Hlk205283396]Phase 1 – engaging with the unit, the learning community and the focus area

	How do our own cultural and linguistic backgrounds shape how we see ourselves and relate to others?
How can experimenting with language and writing help us share diverse perspectives and explore cultural identity?

	Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts

	How does identity influence written expression?
In what ways do diverse texts represent and reveal cultural perspectives, values and identities?
How can different textual forms and writing styles be used to express and explore multiple viewpoints on identity and culture?

	Phase 3 – engaging personally, analytically and critically with texts

	How do authors use language and dramatic conventions to represent complex characters and convey their cultural identities within a text?
In what ways can texts affirm or question prevailing cultural assumptions and perspectives about community and belonging?
How does analysing dramatic form and language features deepen our understanding of the complexities of identity and culture?

	Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts

	How do composers use dramatic features and language structures to represent intergenerational relationships, legacy and grief?
In what ways does surtitling interact with spoken dialogue and multilingualism in Miss Peony to affect audience interpretation, cultural accessibility and inclusivity?

	Phase 5 – composing critically and creatively in response to the focus area and texts

	How can applying and experimenting with language features and stylistic choices help create texts that explore cultural identity and representation?
In what ways do language choices and use of dramatic features shape meaning and convey multiple perspectives on identity and culture in compositions?
How does reflecting on and refining writing help effectively communicate complex ideas about language, identity and cultural perspectives to diverse audiences?
Note: in this program, Phase 5 – composing critically and creatively in response to the focus area and texts activities have been integrated throughout the other phases.

	Phase 6 – preparing the assessment

	How can marking guidelines and sample assessment task responses be used as a support for learning?
What are the best strategies for developing and expanding skills in planning, monitoring and refining a composition?
Note: in this program, Phase 6 – preparing the assessment activities have been suggested for integration into other phases.


[bookmark: _Toc145666047][bookmark: _Toc151447413][bookmark: _Toc151632393][bookmark: _Toc242964812]Assessment overview
Teacher note: this is a concise overview of the formal assessment aligned with this program and an outline of the formative assessment practices.
Formal assessment: students will contribute an extended discursive response to a special issue of an Australian literary journal. They explore the significance of language, culture and identity in elevating diverse voices.
Formative assessment: students engage in a series of core formative tasks. They are outlined in English EAL/D (Year 12) – core formative tasks – 12.2.
[bookmark: _Toc242964813]Outcomes and content groups
The teaching and learning program tables include a column titled ‘Outcome and content’. The syllabus information provided in this column is taken from the syllabus outcomes and the content points found in the Understanding and Responding content groups. The relevant focus area information for Language, identity and culture is provided at the start of each learning sequence. This sits below the phase and sequence title using the noun phrase ‘Focus area content’.
A student:
EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-03 analyses the connections between texts
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc242964814]Prescribed text, core texts and text requirements
The texts used in this program are listed below. An overview of the texts and their alignment to the text requirements are provided in the English EAL/D (Year 12) – core texts – 12.2. The Language, identity and culture focus area states that ‘Through the study of ONE prescribed text and a range of short texts, students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language’ (NESA 2024). In addition to the prescribed text, below are further texts to support the teaching of the program.
Core text – ‘Hybrid text’ – Kostakis W (2024) Hands, Green Square English writer’s project, Australia. The English curriculum 7–12 team have licensed this text.
Core text – ‘Article’ – Huynh V (2022) ‘The beauty of wearing a jade bangle I can’t take off’ [article], Voices, Special Broadcasting Service (SBS), accessed 29 April 2026.
Prescribed text – Law M (2016) Miss Peony, Currency Press, Sydney. ISBN: 9781760628178. Reproduced and made available for copying and communication by the NSW Department of Education for its educational purposes with the permission of Currency Press. This resource is licensed up until 30 June 2030.
[bookmark: _Toc242964815]Prior and future learning
Teacher note: a brief outline of prior and future learning is provided. This overview highlights the important learning that should have come before and provides an indication of what this learning can lead to in future. In schools, teachers should refine this information for their context. This helps students make connections and transfer knowledge while reducing cognitive load.
Some suggested areas of focus to activate prior knowledge could include:
an understanding of the textual concepts representation, code and convention, perspective and character
past experiences of engaging with drama performances and scripts
literacy skills that support reading comprehension and writing.
Some potential future links to other programs in the English EAL/D course could include:
[bookmark: _Toc145666052][bookmark: _Toc151447418][bookmark: _Toc151632398]developing critical and creative skills in various writing types, developing an understanding of form and structure and refining writing by analysing language forms and text features – Reading to write: Transition to English EAL/D – Year 11, Term 1
exploring representations of personal identity and the diversity of voices that contribute to Australian society – Texts and society – Year 11, Program 2
exploring how ideas, experiences and perspectives are communicated through various mediums and considering the ways in which the content, form and language of the text shapes meaning – Close study of text – Year 11 English EAL/D, Program 3; Close study of text – Year 12, Program 3
developing understanding of how language and storytelling can represent perceptions of themselves and their world – Texts and human experiences – Year 12, Term 1
using prescribed texts as models and inspiration for own compositions and deepening understanding of the writing process – Writing – Year 12, studied concurrently.
[bookmark: _Toc242964816]Pre-reading for teachers
The following texts and resources may be useful when preparing to teach this program. All are included in the reference list at the conclusion of this document.
Pre-reading – approach to conceptual programming. The conceptual programming diagram has been included in the resource and activity book for teacher reference to showcase one approach to conceptual programming.
Utilising languages other than English in the classroom for learning. This episode of the EAL/D conversations podcast series unpacks code-switching and translanguaging, the benefits of using students’ preferred languages for learning and strategies to support translanguaging pedagogies in the classroom.
What is contingent scaffolding? and What is designed-in scaffolding? These documents should be read together; they can be used to professionally develop teachers on key precepts in English language acquisition and EAL/D pedagogy. They explore designed-in scaffolding which is planned during programming, and planning and contingent scaffolding which arises in the spontaneous interaction between teacher and students, or between students.
EAL/D enhanced teaching and learning cycle. The teaching and learning cycle describes effective practice in planning, programming, teaching and assessing in an integrated and systematic manner. Visit this webpage to learn more about the EAL/D enhanced teaching and learning cycle, which has another layer to support the particular learning needs of students learning English as an additional language or dialogue (EAL/D).
Assessing EAL/D learners. This webpage explores differentiation assessment, the EAL/D Learning Progressions and Phases of students. It is a valuable resource for teachers working with EAL/D learners, offering guidance on assessing students’ English proficiency across listening, speaking, reading and writing. It explains how to use the EAL/D Learning Progressions and English as a second language (ESL) Scales to identify students’ language development phases (Beginning, Emerging, Developing, Consolidating), enabling teachers to plan targeted support and differentiate assessments. The page emphasises adapting assessment methods to meet diverse learner needs, helping educators effectively scaffold language learning and ensure equitable access to curriculum content. It also includes information and links to the EAL/D Learning Progressions.
Closing the Reading Gap (2020) and Closing the Writing Gap by Alex Quigley (2022). The principles and strategies outlined in these highly accessible texts have informed the approaches to reading and writing included throughout this program. See especially chapter 7 in Closing the Reading Gap ‘Practical strategies for closing the reading gap’ for the summary of the pros and cons for a variety of reading aloud strategies and Chapter 5 in Closing the Writing Gap ‘Crafting great sentences’ for strategies to support students through the editing stage of the writing process.
Activating Reading Capabilities in English by Amanda McGraw and Mary Mason (2022). Chapter 2 ‘Starting with student experience’ and Chapter 3 ‘I don’t like to read’ are especially helpful in understanding the barriers to reading that students experience and suggested strategies for overcoming these challenges.
Designing learning for diverse classrooms (2005) by Paul Dufficy. This text is particularly useful for teachers who are new to teaching EAL/D learners. It outlines practical teaching principles to enhance learning design processes, emphasising the significance of whole-class talk in engaging students with challenging activities. It also provides a variety of interactive tasks to help create individual learning sequences that promote meaningful classroom discussions.
Scaffolding Language, Scaffolding Learning (2014) by Pauline Gibbons. The principles and strategies outlined in this text have been used to inform the approaches to teaching of language integrated within content. See the text in its entirety for examples of the scaffolding process and activities to facilitate conversation and higher-level thinking.
Pre-reading – Using NSWEduChat for English 11–12. Opportunities for the use of NSWEduChat have been identified across this program. Pre-reading information, links to resources and professional learning is provided to guide all teachers to use Generative artificial intelligence in line with department policies and guidelines.
Generative AI in education. Generative AI in education: professional learning builds the AI capability of teachers by developing their understanding of generative artificial intelligence (GenAI) and supporting its safe, ethical and effective use in schools. It is designed to help educators understand both the opportunities and risks associated with AI and to apply AI tools in ways that enhance teaching, learning and professional practice. It is highly recommended teachers undertake this professional learning prior to using NSWEduChat with their students.
AI guidelines – enabled tools and acceptable use. Staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found in the AI guidelines – enabled tools and acceptable use.
Using NSWEduChat with your students and for English 11–12. GenAI learning pathways supports teachers plan for the safe, ethical and effective use of NSWEduChat in the classroom. It provides guidance on how to integrate generative AI into teaching and learning while managing risks such as misinformation, bias, privacy concerns and academic integrity. Teachers will explore key considerations when planning for explicit teaching, metacognition and supporting students with low literacy. It is highly recommended teachers provide opportunities for students to complete the introductory student lessons listed on this page prior to using NSWEduChat. Using NSWEduChat for English 11–12 provides guidance, resources and practical classroom applications that enable students to use NSWEduChat safely, critically and effectively to strengthen their learning and writing while maintaining academic integrity.
[bookmark: _Toc145666053][bookmark: _Toc151447419][bookmark: _Toc151632399]

[bookmark: _Toc242964817]Engage and orient
‘Engage and orient’ encompasses Phase 1 – engaging with the unit, the learning community and the focus area (engaging personally) and Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts (understanding). These introductory phases build the field and orient students to the scope of the focus area and their learning journey so that work on the prescribed text is contextualised. These phases establish the conceptual heart of the focus area, introducing students to the core texts and key terminology needed for learning. This is also an opportunity to establish classroom routines that foster a positive classroom culture and create optimal learning environments for students.
[bookmark: _Toc242964818]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, the emphasis is on establishing a welcoming and inclusive classroom environment and orienting students to the focus area of Language, identity and culture. This phase begins to build the field for how language reflects and shapes cultural identity through exploration of personal and collective experiences.
Students begin by sharing and reflecting on their own cultural and linguistic backgrounds. This establishes a foundation for understanding how language features and textual forms express identity and fostering a learning community that values diverse perspectives. A core formative task invites students to transform personal stories into discursive oral recordings. This encourages them to consider how their chosen experiences influence their relationship with language and culture. By choosing an individual focus, students develop critical awareness of discursive language distinct from persuasive and imaginative written texts while articulating their cultural identities and language experiences.
Students develop early writing and reflective skills by writing about their language experiences, communicating ideas clearly for diverse audiences. This foundational work prepares students for deeper conceptual, analytical and creative engagement throughout the unit, aligning closely with the focus area of Language, identity and culture.
Throughout Phase 1, students develop early writing, speaking and reflective skills by communicating ideas clearly for diverse audiences. Classroom routines and collaborative activities foster a positive learning community prepared for deeper analytical and creative engagement with the unit’s core texts and concepts.
Phase 5 activities are integrated throughout this phase to provide students with the opportunity to experiment in their own compositions with the language codes and conventions they have explored.
Expected duration: this phase should take approximately 4 to 5 hour-long lessons.
Teacher note: teachers are advised to choose learning sequences and activities from this phase which best suit their class and can be completed in the available time.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do our own cultural and linguistic backgrounds shape how we see ourselves and relate to others?
How can experimenting with language and writing help us share diverse perspectives and explore cultural identity?
Table 3 – engaging with the unit, the learning community and the focus area
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
The ways cultural perspectives and identities are represented in texts
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
	Phase 1, sequence 1 – discovering our words and languages
Focus area content: students explore how ‘language has the power to reflect and shape individual and collective identity. Students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … Explicit, targeted English language study centres on vernaculars, idioms, colloquialisms and other forms of expression representing aspects of individual and collective identity.’
Learning intentions
By the end of this learning sequence, students will:
communicate ideas and perspectives about language, culture and identity in spoken and written forms
understand how language choices, including idioms, reflect cultural perspectives and shape meaning.
Sharing our cultural and linguistic backgrounds
Communicating perspectives to make connections – students take part in a speed dating activity where they share and reflect on their experience of multiple languages. Phase 1, resource 1 – language speed dating can be used to facilitate this activity. Students then use the speed dating template to complete a Quick write activity where they reflect on the speed dating conversations they have in response to the prompt: What new or interesting things did you learn about how people use language? How does language show a person’s identity and culture?
Exploring idioms to understand the complexity of language – students continue to explore the connections between language and culture by exploring and translating Australian idioms. Use Phase 1, resource 2 – breaking down idioms to guide delivery of this activity.
Understanding the complexity of language to prepare for a gallery walk continued – students complete Phase 1, activity 1 – understanding our idioms in preparation for a class Gallery walk. For the gallery walk, students will:
stick their completed Phase 1, activity 1 – understanding our idioms on the wall
walk around the room, read their peers’ idiom translations and write what they think the idiom means in the space provided
return to the idiom they shared originally, read what their classmates have written and select the response they think is closest to the meaning of the idiom and explain further to the class as needed.
Class discussion to consolidate understanding of language complexity – students explore the complexities of language through discussion of the idioms shared in the gallery walk. Use the following prompts to guide discussion as needed:
How difficult was it to guess the meaning of the idioms? Why do you think this was?
How effectively does the idiom communicate the meaning? What cultural or social knowledge is needed to understand the meaning?
Were there any idioms that sounded similar to each other despite being from different languages, countries or regions? Why do you think this is? What information, history and values do these idioms tell us about?
	Success criteria
To demonstrate their learning, students can:
share personal experiences of multiple languages
reflect on how language relates to identity and culture
explain the meaning of a variety of idioms and discuss the cultural knowledge needed to understand them
participate actively in discussions about how language shapes personal and social identity, demonstrating awareness of its complexity.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Responding
Use accurate syntax in clauses and sentences in own spoken and written texts
	Phase 1, sequence 2 – engaging with the focus area description
Focus area content: students engage in ‘explicit, targeted English language study’.
Learning intentions
By the end of this learning sequence, students will:
understand the focus area description and requirements
identify and understand key terminology and their connection to key concepts related to the focus area.
Unpacking the focus area description
Teacher note: depending on your context and confidence in using NSWEduChat, you may like to use the ‘Vocabulary and language development’ advice under the Examples of activities heading on the Using NSWEduChat for English 11–12 webpage for the vocabulary activity below.
Familiarisation with focus area vocabulary to develop understanding of expectations – students are introduced to key terms and phrases from the Language, identity and culture focus area description. The teacher should select the most appropriate approach for their context from Phase 1, resource 3 – engaging with the language of the focus area.
Initial reflections on the focus area description to connect learning – drawing on the previous activity, students contribute to a whole-class KWLH table. The teacher should facilitate the activity by providing a space in the classroom to allow students to contribute to the KWLH table and guide students in completing the ‘How’ section of the table. The KWLH table should continue to be displayed throughout the study of this focus area for student reference.
Checking for understanding to consolidate focus area expectations – students work in pairs or small groups to reflect on the whole-class KWLH chart and write on a sticky note:
Understanding: What am I going to learn?
Skills: What am I going to be able to do?
Students place their sticky notes on the KWLH chart, grouping similar responses together. The teacher guides students in creating a consolidated list of what they will learn and do in this focus area.
Making connections with prior learning to reflect on understanding of the focus area – students complete an Exit ticket answering one of the following questions to connect their experience with idioms from Phase 1, sequence 1 to their understanding of the focus area:
What new insights have you gained about how language expresses cultural identity and perspectives?
How do the idioms you studied connect to the key terms and ideas in the focus area?
In what ways do language choices (like idioms) shape meaning and communicate identity?
	Success criteria
To demonstrate their learning, students can:
define and explain key terms, phrases and their connection to the focus area
communicate the main objectives and expectations of the focus area in both verbal and written forms
summarise key components and requirements of the focus area.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Phase 1, resource 3 – engaging with the language of the focus area offers various pedagogical strategies to support students at different language levels in learning the focus area vocabulary.

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Make connections with other texts through language, form and structure
	Phase 1, sequence 3 – understanding identity, values and attitudes through storytelling (Integrated Phase 5)
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language.’
Learning intentions
By the end of this learning sequence, students will:
understand the concept of representation by exploring how different images or texts depict the same object, idea or cultural symbol from varied perspectives
share a personal story about language or culture verbally and in writing
listen actively to others’ stories and reflect on how language shapes identity and culture.
What our stories reveal about us
Revisiting representation through using effective questioning – students revisit the concept of Representation using visuals where they are shown 2 contrasting images or short texts that represent the same object, idea or cultural symbol but in different ways. For example, 2 photos or descriptions of a cultural festival from different perspectives (media portrayal verses local community experience). The teacher should select images that are local and appropriate to their context. Students work in pairs or small groups to discuss:
What is represented in each image? What is emphasised? Why? What is left out? Why?
Who is the likely audience? How do you know? How might cultural background influence the depiction?
Students are provided with the definition for ‘representation’ from the NESA Glossary and the Representation webpage. The teacher then guides students in highlighting examples drawn from the comparison activity to ground the concept in familiar terms.
Using language to communicate experiences effectively to connect learning – students are asked to think about the last time they told a story or described an experience about their own language or culture. Prompt students with questions such as:
How did you choose to tell that story? Why? What parts of your identity did you represent? What did you leave out? Why?
Who was your audience and how did that affect how you told it? Was the language used, positive, negative, celebratory or critical?
With these reflections in mind, students prepare a verbal 60-second personal story about language or culture that they feel comfortable sharing using Phase 1, activity 2 – our stories in 60 seconds. Phase 1, resource 4 – our stories in 60 seconds, an example may be used by the teacher as a model to support delivery of this activity.
Engaging with our stories to reflect on language use – in small groups, students share their stories using the instructions in the Presenting your 60-second story section of Phase 1, activity 2 – our stories in 60 seconds. Group tasks in English 7–10 may be adapted to guide the grouping structures and protocols. At the conclusion of the activity students engage in a class discussion based on the following prompt:
Our identities are complex and made up of many subtle parts, which can be hard to clearly define. When we share our stories, we offer one perspective of who we are. When we listen to others, we gain new understandings and viewpoints of others. Discuss why it is important to consider both representation – how we present ourselves, and perspective – how we understand others’ stories. How do these ideas help us appreciate the diversity that language and culture offers?
	Success criteria
To demonstrate their learning, students can:
connect examples from the images or texts to the definition of representation
identify how personal and cultural factors influence how we compose texts
prepare and deliver a clear, engaging 60 second story about language or culture
participate in group discussions, explaining how representation and perspective influence understanding of identity.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
	Phase 1 sequence 4 – cultural and linguistic influences students bring to the classroom
Focus area content: ‘students consider representations of and perspectives on culture and identity and they reflect on their own and others’ experiences of adapting to changed circumstances.’
Learning intentions
By the end of this learning sequence, students will:
understand that culture is multilayered and can be represented in different ways
reflect on their own experience of visible and hidden aspects of culture.
Our cultural icebergs
Literacy note: this sequence uses Hall’s (1976) ‘Cultural Iceberg Model’. This illustrates the range of cultural and linguistic influences that students bring to learning. Some of these factors are clearly observed and others are less so, but can all impact on students’ understanding and learning. To supplement learning in this sequence and reinforce message abundancy, incorporate videos or visuals that explain the ‘Cultural Iceberg Model’ such as Iceberg Model of Culture (1:12). Learn more about message abundancy at What is message abundancy for EAL/D learners?
Considering how language and experiences reveal identity, culture and values – building on and drawing from their shared 60-second stories in the previous sequence, students individually complete Phase 1, activity 3 – my cultural iceberg.
Reflecting on our cultural icebergs to understand how language shapes identity – in small groups, students share their icebergs discussing what they highlighted and their short paragraphs from Phase 1, activity 3 – my cultural iceberg. The teacher then facilitates a broader discussion about how language both reveals and shapes identity and culture beyond what is immediately seen or heard. Student icebergs are displayed in the classroom as they will be returned to in a later phase.
	Success criteria
To demonstrate their learning, students can:
identify and explain elements of cultural identity using the cultural iceberg
discuss how language reflects visible and hidden aspects of culture.
Evaluation and registration:
[Record evaluation and registration information]

	Teacher note: the outcomes for Core formative task 1 – our stories are in the Core formative tasks booklet.
	Phase 1, sequence 4 – completing Core formative task 1 – our stories (Integrated Phase 5)
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language.’
Learning intentions
By the end of this learning sequence, students will:
understand how to plan, create and deliver a discursive oral story that communicates their cultural identity and language experiences
reflect on and discuss their own and others’ expression of culture and identity.
Engaging with Core formative task 1 – our stories
Teacher note: this core formative task requires students to record a speech. Ensure technology is available and there is an agreed platform for students. This task serves as a valuable opportunity to assess students’ understanding and retention of discursive writing skills. This task should inform the targeted support students need to succeed in the assessment task.
Introducing Core formative task 1 – our stories to understand task expectations – students are provided with a copy of Core formative task 1 – our stories and the teacher guides students through expectations of the task allowing space to ask clarifying questions.
Preparing to engage with Core formative task 1 – our stories – the teacher explores the annotated student sample in Phase 1, resource 5 – our stories, an example.
Completing Core formative task 1 – our stories – students transform their story from Phase 1, activity 2 – our stories in 60 seconds into a discursive oral recording using the steps outlined in Core formative task 1 – our stories.
Reflecting on our stories – in pairs or small groups, students listen to each other’s recordings. As they listen, they write down 2 things they noticed about how their peer communicates their cultural identity, and one question or comment that invites their peer to share more or develop their ideas further.
To consolidate learning in this phase, students discuss:
new insights they gained about cultural identity and language from listening to their peers
how they might bring their own identity more clearly into their speaking or writing.
These discussion points will help to lay the groundwork for learning in the next phase.
	Success criteria
To demonstrate their learning, students can:
analyse an exemplar to identify effective discursive writing and speech features
transform a written story into a clear and engaging oral recording using appropriate language features and delivery devices
listen to and reflect on peers’ stories, identifying how cultural identity and language are communicated
offer feedback that contributes to the development of their own and others’ oral communication skills.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc148708456][bookmark: _Toc242964819][bookmark: _Toc145666054]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students deepen their understanding of how diverse texts offer insight into cultural perspectives, values and attitudes through storytelling across modes and mediums. Through initial engagement with Miss Peony, alongside a carefully selected range of short texts, students explore key features of the text and its context such as symbolism, legacy, intergenerational connection and cultural identity.
Students develop awareness of how authors use language features, form and dramatic conventions to represent personal, social and cultural identities. They also explore how texts shape perceptions of ourselves and others. Through collaborative and individual activities, they investigate how linguistic and cultural features convey nuanced meanings. Students are supported to explore culturally specific phrases, idioms and colloquialisms.
This phase also provides opportunities for students to explore drama as a distinct textual form. By experimenting with dramatic features, students build foundational skills that enable them to navigate and interpret the complexities of Miss Peony.
Students make meaningful connections between texts, contexts and audiences. This fosters critical understanding of diverse cultural voices and perspectives.
Phase 5 activities are integrated throughout this phase to provide students the opportunity to experiment in their own compositions with the language codes and conventions they have explored. This integrated approach builds foundational analytical and creative skills essential for interpreting the complexities of Miss Peony alongside other texts.
Although the sequences below do not explicitly specify when to introduce the assessment task, it is recommended that teachers use their professional judgement. Use Phase 6 – preparing the assessment to determine the most appropriate timing.
Expected duration: this phase should take approximately 6 to 7 hour-long lessons:
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How does identity influence written expression?
In what ways do diverse texts represent and reveal cultural perspectives, values and identities?
How can different textual forms and writing styles be used to express and explore multiple viewpoints on identity and culture?
Table 4 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 1a – exploring identity
Focus area content: ‘students consider representations of and perspectives on culture and identity.’
Teacher note: sequences 1a and 1b are designed to familiarise students with the concept of identity. Depending on your students’ needs, you may choose to select, adapt or omit the various activities across the 2 sequences to best support their learning.
Learning intentions
By the end of this learning sequence, students will:
understand how language can be used to self-identity and to identify others
understand how choices of identity descriptors can represent individual and collective identity and convey information, ideas, values and attitudes
understand how language choices shape identity through engaging with a listening task.
Identity descriptors
Teacher note: for additional advice on listening support for students throughout this program, refer to Reading to write: Transition to English EAL/D – 11.1 and Pre-reading – listening skills in Resources and activities – 11.1.
Understanding the complexity of identity through unpacking language – teachers use from slides ‘Exploring identity’ to ‘Identity descriptors – research and respond’ in the PowerPoint Phase 2 – exploring language, identity and culture – 12.2. Students are guided to complete a Frayer diagram on ‘identity’. Students then explore and discuss identity descriptors through a short research task.
Representing identity creatively to reflect on own identity (Integrated Phase 5) – students complete Phase 2, activity 1 – my identity self-portrait using the instructions provided in the ‘My identity self-portrait’ slide from the PowerPoint Phase 2 – exploring language, identity and culture – 12.2. Students then engage in various discussion prompts provided in the PowerPoint to consolidate and check for understanding.
Identifying the author’s use of identity descriptors to understand purpose and values – using the slide ‘Law on how language shapes meaning’ in the PowerPoint Phase 2 – exploring language, identity and culture – 12.2 students are guided to further explore identity descriptors. They complete a listening activity using Part 2 – on how language shapes meaning (9:04) of the In conversation with Michelle Law podcast.
	Success criteria
To demonstrate their learning, students can:
create a self-portrait using identity descriptors
illustrate aspects of individual and collective identity
explain examples of identity descriptors used by authors in texts, showing how these reflect culture and values
participate actively in group discussions and listening tasks about identity and culture, sharing perspectives and responding to others.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 1b – exploring identity (continued)
Focus area content: ‘students also consider the impact texts have on shaping individuals’ or communities’ sense of identity in both personal and public worlds that inform and influence perceptions of ourselves and other people.’
Learning intentions
By the end of this learning sequence, students will:
understand the difference and connection between individual and collective identity
reflect on how their suburb or local area shapes their sense of identity and belonging, both personally and within their community
use sensory language and figurative language to express identity.
Understanding connections between identity and place
Considering connections to individual and collective identity – teachers use the slides ‘Individual and collective identity’ and ‘Individual and collective identity – an example’ from the PowerPoint Phase 2 – exploring language, identity and culture – 12.2 to guide students to complete a Venn diagram. Students consolidate their understanding of identity descriptors from the previous sequence as well as their understanding of the subtleties of individual and collective identity.
Exploring the connection between place and identity by mapping Sydney – students will explore their assumptions, perceptions and knowledge about Sydney. They do so by mapping where they live and important places on a map. They compare media representations with their own views and discuss how location influences identity and community. The teacher uses the slides ‘Mapping Sydney’ to ‘Mapping Sydney – sharing ideas’ in the PowerPoint Phase 2 – exploring language, identity and culture – 12.2 to facilitate.
Writing creatively about place to understand the connection between place and identity (Integrated Phase 5) – students write creatively using vivid sensory details and figurative language to craft a positive and personal depiction of their suburb. They use the instructions on the ‘Creative writing’ slide from the PowerPoint Phase 2 – exploring language, identity and culture – 12.2. Students should focus on highlighting their unique connection to the place. They then discuss the following questions:
How does your suburb or local area shape your sense of identity and belonging, both individually and as part of a community?
In what ways can the different places and parts of Sydney reflect or influence the collective identity of their residents?
	Success criteria
To demonstrate their learning, students can:
complete a Venn diagram to show understanding of individual and collective identity
explain how their context influences their sense of identity and belonging, individually and as part of a community
use vivid sensory details and figurative language to create an evocative description of their suburb and their personal connection
participate in group discussions to share and compare ideas about place and identity.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-03 analyses the connections between texts
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Responding
Make connections with other texts through language, form and structure
	Phase 2, sequence 2 – using short texts to introduce key ideas (Integrated Phase 5)
Focus area content: ‘through the study of ONE prescribed text and a range of short texts, students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language.’
Learning intentions
By the end of this learning sequence, students will:
understand how authors use textual forms, features and language to shape meaning in texts
analyse and evaluate how cultural perspectives, identities and experiences are represented through storytelling
understand how language shapes individual perceptions and relationships with others and the world.
Exploring how diverse texts offer insight into cultural perspectives, values and attitudes through storytelling
Teacher note: the key ideas explored in this sequence are revisited in the prescribed text Miss Peony by Michelle Law. If you have chosen a different prescribed text, adapt this sequence for use with a different text and key ideas.
For further support with reflective and evaluative writing, revisit the PowerPoint Phase 2 – reflective writing – 11.1 for Reading to write: Transition to English EAL/D – 11.1.
Building collaborative understanding of key ideas – students explore the role of symbolism and the way it is connected to key ideas about legacy, intergenerational connection and grief. This lays the foundations for engagement with the short texts and the prescribed text Miss Peony by Michelle Law. The teacher uses Phase 2, resource 1 – key idea exploration jigsaw to facilitate the activity. Students then complete Phase 2, activity 2 – exploring key ideas (symbolism, legacy, intergenerational connection and grief).
Exploring how short texts express cultural identity, legacy and emotional connection – in small groups, students use Phase 2, activity 3 – exploring short texts to examine how language and the key ideas of legacy, intergenerational connection and grief are conveyed in short texts. They explore Core text 1 – Hands by Will Kostakis and an additional teacher-selected text. Depending on class needs, students could complete only one short text, complete as a class or adapt a more suitable text for the sequence.
Reflecting on how our perceptions of and relationships with others and the world are shaped by language – students compose a reflective piece responding to one of the prompts in Phase 2, activity 4 – how language shapes perceptions and relationships. This supports students to connect learning across the key ideas. If appropriate, the teacher may ask students to find a partner and share their compositions to discuss.
	Success criteria
To demonstrate their learning, students can:
identify and explain how textual features and language convey cultural identity and emotions in texts
communicate how effective storytelling represents cultural perspectives, identities and experiences
make connections between texts
use evidence from texts to support their evaluation and interpretation of key ideas
compose reflective responses
articulate how language influences understanding of people and cultures.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Use accurate syntax in clauses and sentences in own spoken and written texts
	Phase 2, sequence 3 – introducing the prescribed text and the author
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … Students also consider the impact texts have on shaping individuals’ or communities’ sense of identity in both personal and public worlds that inform and influence perceptions of ourselves and other people …’
Learning intentions
By the end of this learning sequence, students will:
analyse visual elements on the cover of Miss Peony to make informed predictions about the prescribed text
connect their observations to key ideas and the focus area description
discuss and reflect on their predictions using evidence from visual elements.
Initial engagement with prescribed text
Sharing predictions about the prescribed text to build the field – in pairs, students complete a Gallery walk. They annotate several close-up cropped images and visual elements from the cover of Miss Peony by Michelle Law. Use Phase 2, resource 2 – prediction activity materials to facilitate this activity including a post-activity guided class discussion.
Putting predictions into writing to consolidate initial ideas – students draw on their gallery walk experience and use a See, Think, Wonder class discussion to write a brief response outlining their predictions about the play’s content. The following sentence starters may be provided:
I think the play will be about … The images made me feel that …
I noticed that … which suggests …
The idea of cultural identity and connection seems to be …
I predict the text will explore …
From the gallery walk, I learned that …
I believe the text will focus on … because …
	Success criteria
To demonstrate their learning, students can:
identify and describe visual elements in close-up images from the cover of Miss Peony
explain connections between images and ideas such as cultural identity and the focus area description
contribute ideas and respond to others during group discussions
compose clear predictions using evidence from the gallery walk and class discussion.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-03 analyses the connections between texts
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Responding
Make connections with other texts through language, form and structure
	Phase 2, sequence 4 – understanding influences, values and purpose
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … They investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
understand and use the terms value, influence and purpose
explore how cultural and personal influences shape the values and purposes found in texts and in their own identity self-portraits
use evidence from Michelle Law’s interview to predict and explore her influences, values and purpose as an author.
Revisiting influences, values and purpose
Revisiting and developing an understanding of key terms to prepare for upcoming learning – students are guided through the ‘Influences, value and purpose’ slides in the PowerPoint Phase 2 – exploring language, identity and culture – 12.2. They complete a spaghetti matching activity to review the key terms ‘value’, ‘influence’ and ‘purpose’ helping them prepare for upcoming learning in this sequence. Students then make further connections by answering reflective questions on a previously studied text and their portrait from Phase 2, activity 1 – my identity self-portrait.
Predicting the author’s influences, values and purpose based on an interview – students review and use interview quotations from In conversation with Michelle Law (7:27). They are provided in the ‘Predicting the author’s influences, values and purpose’ slides in the PowerPoint Phase 2 – exploring language, identity and culture – 12.2. Students predict Law’s cultural influences, personal values and reasons for writing Miss Peony. The teacher uses Phase 2, resource 3 – predicting Law’s influences, values and purpose to decide how to best facilitate this activity for their context. This resource offers strategies to support students at various language levels for the prediction activity. The Speed sharing option in the resource may be used as a Checking for understanding to bring this learning together.
	Success criteria
To demonstrate their learning, students can:
apply the terms value, influence and purpose
support ideas with examples and evidence
identify and explain how authors’ backgrounds shape textual values and messages
use evidence to discuss influences, values and creative purpose
communicate ideas through discussion, written responses and group work.
Evaluation and registration:
[Record evaluation and registration information

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Note: bold outcome content is not addressed in this sequence.
	Phase 2, sequence 5 – drama, drama, drama – engaging with the language of a play
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
identify and describe elements of a drama production
build understanding of the form and features of a drama text.
Teacher note: the vocabulary and definitions required for the following activities can be found in the Drama 11–12 Syllabus (NESA 2025). Compose a vocabulary list you feel supports your intentions and the needs of your students. ‘Elements of Drama’, ‘Elements of Performance’ and ‘Elements of Production’ are particularly useful sections of the glossary. You may choose to adapt and use the strategies on Developing vocabulary in English 7–10 and the ‘Vocabulary and language development’ advice under the Examples of activities heading on the Using NSWEduChat for English 11–12 webpage for the activity below. Use the PowerPoint Phase 2 – introduction to drama – 12.2 to support teaching and learning in this sequence.
Activating prior knowledge and front-loading vocabulary
Use a See, Think, Wonder to identify elements of performance – project the image with the surtitle, ‘Hello. My name is Lily Fung’ from the Belvoir Resource Library. Navigate to History, select Learning Resources and open or download the PDF for Miss Peony (p 22). Students then brainstorm initial student interpretations and observations using the See, Think, Wonder routine:
What do you see?
What do you think is happening in the play?
Wonder: How do you know this is a theatre performance?
Developing a shared class glossary to understand dramatic terms – students work collaboratively to build a shared class glossary of dramatic terms and phrases facilitated by the teacher using Phase 2, resource 4 – vocabulary walk and word wall and the ‘Activating prior knowledge and front-loading vocabulary’ slides in the PowerPoint Phase 2 – introduction to drama – 12.2.
Using rotating annotations to explore text – in pairs or groups, students are allocated an element of production represented by a photograph. Students then view and discuss each photograph in relation to the element of production they have been allocated. They annotate it with their observations and descriptions. Teachers use Phase 2, resource 5 – rotating annotations to facilitate the activity.
	Success criteria
To demonstrate their learning, students can:
identify and define the vocabulary and elements of a theatrical performance
accurately match drama vocabulary words with their definitions
create a word card that includes the vocabulary word, its definition and a meaningful image, and contribute it to the class word wall
clearly communicate ideas about drama conventions through discussion, written responses and collaborative activities.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
	Phase 2, sequence 6 – exploring dramatic elements
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
revise the meaning of key vocabulary and conventions of drama
understand how identity is represented through costuming and props
build understanding of the elements of performance through experiential drama activities.
Experimenting with dramatic features
Teacher note: teachers may choose from these Brain breaks and Drama warm-ups for performance from The Arts Unit for increased student energy, focus and engagement. The activities may be incorporated using professional judgement throughout the program.
Making connections to revisit prior learning – students match the dramatic element and graphic with the definition on their card in a game of drama bingo adapted from Infographics and posters – Drama 7–10. The teacher uses Phase 2, resource 6 – elements of drama bingo to facilitate the activity.
Making connections between costuming and characterisation – students create a character web using Concept maps to develop their understanding of costuming. See Phase 2, resource 7 – mix and match characters and costumes to facilitate the activity.
Teacher note: the slides on ‘Experimenting with dramatic devices’ in the PowerPoint Phase 2 – introduction to drama – 12.2 include student-facing activities to support performance and play. They are designed with teacher choice in mind, to be used or adapted depending on your context and the prior knowledge of your students.
Embodying learning through performance and play – students experiment with a range of prompts in the ‘Experimenting with dramatic devices’ slides of the PowerPoint Phase 2 – introduction to Drama – 12.2. They focus on movement, materials and use of space to build their understanding of dramatic elements. Students then complete an Exit ticket to reflect on their experience. Reflect using the prompts:
What helped you feel successful during the activities?
What obstacles held you back during the activities?
What did you learn about plays and performance this lesson?
Why are we moving and acting in this lesson rather than sitting, reading and writing?
	Success criteria
To demonstrate their learning, students can:
revise and apply prior learning to strengthen spelling, vocabulary and definitions of key words
identify and explain how costuming and props are used to represent aspects of a character’s identity
participate in hands-on, embodied learning experiences to develop creativity, confidence and connection
engage in reflection to explore the strengths and obstacles posed by the drama activities.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
Understanding
The ways cultural perspectives and identities are represented in texts
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
Responding
Make connections with other texts through language, form and structure
	Phase 2, sequence 7a – anatomy of a script
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Teacher note: sequences 7a and 7b are designed to enhance student engagement with a script. Depending on your students’ needs and their familiarity with dramatic form, you can select and adapt some or all the activities to best support their learning.
Learning intentions
By the end of this learning sequence, students will:
understand the elements of a script
analyse and annotate excerpts from the prescribed text with teacher modelling and scaffolding.
Unpacking the parts and purposes of a script
Understanding the features and purpose of a script – students make detailed observations of the opening extract of the play, Miss Peony, using the Parts, Purposes, Complexities thinking routine – list the parts or components of the script you notice. What are the purposes of each part? What are its complexities?
Combining ideas – teacher guides students to bring their thinking together and respond to the questions – What is confusing or complicated about the script? What cultural references do you hear as the play is being read?
Using the gradual release of responsibility to engage with the sights and sounds of a script – the teacher models reading the script extract (teacher selected from the prescribed text) out loud to the class. This may be done as a pre-recording or with members of the class as different characters. Students then discuss the following questions:
What did you hear? What did you see on the page? What is different about reading a play than reading a novel? What is the same?
Students then choose 2 colours and highlight on a printed copy of the extract, what is ‘physical’ in one colour and what is ‘spoken’ in the other colour on the page.
Consolidating understanding and reflecting on learning – students complete an Exit Ticket where they compile a list of what they now know. Record one new word added to their vocabulary, one new element of drama they can identify and one new difference they learned between reading a play and reading a novel.
	Success criteria
To demonstrate their learning, students can:
accurately identify elements of a script in excerpts from the prescribed text
engage in guided practice to annotate select excerpts from the prescribed text.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in text
	Phase 2, sequence 7b – anatomy of a script (continued)
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
develop a glossary of key terms shaped by student choice in terms of language and form
analyse and annotate excerpts from the prescribed text with teacher modelling and scaffolding
understand the purpose of tension in drama by creating a short piece of personal or imaginative writing that demonstrates how tension can be built.
How to read a script
Revisiting key drama terminology to assist with script reading – students generate a personalised glossary of terms using a combination of words, symbols and a translation into their home language. Teachers use Phase 2, resource 8 – personalised glossary to facilitate the activity.
Understanding the anatomy of a script – students engage with Scene one excerpts from Miss Peony on the ‘Understanding the anatomy of a script’ slides in the PowerPoint Phase 2 – introduction to drama – 12.2. They illustrate how scene descriptions and stage directions shape meaning and anticipate key themes such as dramatic form, character conflict and symbolic motifs. The teacher uses the Gradual release of responsibility to deconstruct a model script, makes inferences and demonstrates a think-aloud to facilitate the activity.
No conflict, no drama
Exploring conflict in drama through writing – the teacher uses George Bernard Shaw’s quotation, ‘No conflict, no drama.’ for reflective discussion. Students write a short personal response explaining what this statement means to them in relation to dramatic form.
Reflecting on learning through a personal success scale – students draw or post emojis in the online classroom reflecting their achievement of the success criteria for this phase and their feeling about their learning. They add sentences justifying their choices.
	Success criteria
To demonstrate their learning, students can:
apply correct terminology to identify the form and features of a script
engage in guided practice to annotate select excerpts from the prescribed text
explore the purpose of tension in drama through a short piece of personal or imaginative writing.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc151447420][bookmark: _Toc151632400]

[bookmark: _Toc242964820]Concept development
‘Concept development’ encompasses Phase 3 – engaging personally, analytically and critically with texts (engaging personally and engaging critically) and Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts (connecting, understanding and engaging critically). These phases deepen students’ personal connection to the core text(s) and extend them towards informed analysis. Students engage in textual analysis and evaluation to deepen and extend their personal understanding and critical appreciation of texts. In this way, they examine the text within the conceptual frame of the focus area and are prepared to compose extended responses that demonstrate deep personal engagement and understanding.
[bookmark: _Toc242964821]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students immerse themselves deeply in Miss Peony. They explore how language intricately shapes representations of identity and culture within the prescribed text. Through a range of critical, reflective and collaborative activities, students develop a nuanced understanding of individual characters’ identities and perspectives. They also explore how these are influenced by cultural and social contexts and conveyed through language, dramatic form and textual features.
Students record and revisit their initial responses to characters. They progressively refine their insights with a focus on key ideas such as cultural duality, lateral violence within communities and the use of vernaculars, idioms and colloquialisms embedded in the play. Through engagement with the author interview and text analysis, students critically examine how language choices create meaning and express the tensions and harmonies between individual and collective identities.
This phase emphasises unpacking the complexities of cultural representation and identity by analysing how Miss Peony affirms or challenges social and cultural assumptions. Students engage with textual forms and language features that reflect cultural perspectives, developing their ability to consider how language can both include and exclude, empower and marginalise.
By the end of this phase, students will have strengthened their personal understanding and critical thinking skills and will be able to articulate how linguistic and dramatic choices in Miss Peony reflect and shape complex identities. They will be prepared to compose detailed, analytical and personally engaged responses that explore culture and identity in depth.
The formative task in this phase is a silent discussion, where students collaboratively respond to central concepts and textual features without speaking, promoting reflective thinking and encouraging thoughtful engagement with diverse cultural perspectives present in the play.
Integrated Phase 5 activities support students in developing their analytical and creative compositions in preparation for the formal assessment task.
Expected duration: this phase should take approximately 8 to 9 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do authors use language and dramatic conventions to represent complex characters and convey their cultural identities within a text?
In what ways can texts affirm or question prevailing cultural assumptions and perspectives about community and belonging?
How does analysing dramatic form and language features deepen our understanding of the complexities of identity and culture?
Table 5 – engaging personally, analytically and critically with texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
Responding
Use accurate syntax in clauses and sentences in own spoken and written texts
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 1 – developing the language and contextual knowledge to engage with the prescribed text
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity.’
Learning intentions
By the end of this learning sequence, students will:
understand the key vocabulary and phrases related to cultural concepts (cultural authenticity, filial piety, stereotypes and sexism)
explore how language and cultural values intersect to shape identity and representation
reflect on how the concepts function in the prescribed text and in their own experiences.
The language of cultural concepts
Exploring language and phrases associated with cultural concepts to understand the prescribed text – students engage with key vocabulary and phrases associated with cultural concepts related to the focus area and prescribed text by completing a group activity facilitated by the teacher using Phase 3, resource 1 – vocabulary development stations.
Making connections to consolidate understanding of cultural concepts – students are supported to make connections between cultural concepts and their predictions around the prescribed text through teacher facilitation of Phase 3, resource 2 – hexagonal thinking on cultural concepts.
Sharing ideas to consolidate understanding – the teacher guides a class discussion using the discussion questions provided in Phase 3, resource 2 – hexagonal thinking on cultural concepts. Teacher adapts the questions to reflect the needs of the class:
How did you decide which concepts connect?
Were there any connections that surprised you or that you hadn’t considered before?
Based on these connections and your initial predictions about Miss Peony, how do you think these cultural concepts might be explored or represented in the text?
In what ways do you think the drama format, through dialogue, stage directions and character interactions, will help reveal or challenge these ideas?
How might understanding these concepts enhance your interpretation of the characters and themes in Miss Peony?
	Success criteria
To demonstrate their learning, students can:
explain and discuss the meanings of key cultural terms and how they relate to identity and culture
identify examples of these concepts in language and representation
reflect on how language challenges or reinforces cultural values and identities
participate in discussions about complex or sensitive cultural issues.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: see teacher note in Phase 3, resource 2 – hexagonal thinking on cultural concepts.

	EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
	Phase 3, sequence 2 – the context of beauty pageants
Focus area content: ‘students consider and reflect on ways in which texts affirm and challenge prevailing assumptions and beliefs about individuals, and social and cultural groupings.’
Learning intentions
By the end of this learning sequence, students will:
reflect on how beauty pageants can both reinforce and challenge cultural stereotypes about gender, beauty and identity
understand the different perspectives on beauty pageants, including their potential to empower or limit individuals and communities
develop an informed opinion on beauty pageants, reflect personally and engage with texts.
What is a beauty pageant?
Teacher note: use the relevant slides from the PowerPoint Phase 3 – developing language to engage with text – 12.2 outlined below to support the teaching and learning of this sequence. Depending on your context and confidence in using NSWEduChat, you may like to guide students in using the ‘Supporting exploration of texts’ advice under the Examples of activities heading. This is located on the Using NSWEduChat for English 11–12 webpage and can be used to support Phase 3, activity 1 – beauty pageants.
Making connections with prior learning to determine knowledge of beauty pageants – students record the discussion questions below in their English book. They consider their responses throughout this learning sequence. These questions will be revisited and reflected on at the conclusion of the sequence to deepen understanding and personal engagement:
How do beauty pageants reflect or reinforce cultural stereotypes and community expectations surrounding gender, beauty and identity?
In what ways might beauty pageants both challenge and preserve cultural authenticity and traditional values? Can participation in beauty pageants serve to empower individuals or communities, or does it risk perpetuating restrictive cultural ideals?
Connecting learning to develop contextual knowledge about beauty pageants – students are guided to brainstorm what they know about beauty pageants using slides ‘Brainstorm – beauty pageants’ and ‘Brainstorm supports’ in the PowerPoint Phase 3 – developing language to engage with text – 12.2. They then complete Phase 3, activity 1 – beauty pageants and consolidate their learning by writing a personal response to the following questions:
What interests or worries do you have about beauty pageants?
Why do you think some people like or dislike them?
Exploring the complexity and perception of beauty pageants through textual analysis – students are guided through examining quotations from the prescribed text Miss Peony using slides in the ‘Exploring the complexity and perception of beauty pageants through textual analysis’ section of the PowerPoint Phase 3 – developing language to engage with text – 12.2. These express contrasting views on beauty pageants. Students then use their exploration and annotations of the quotations to complete a concept map. To consolidate learning, the teacher facilitates a class discussion using the prompts in the ‘Activity – clarifying understanding’ slide of the PowerPoint Phase 3 – developing language to engage with text – 12.2.
Returning to discussion questions to connect learning – students revisit the discussion questions they recorded at the beginning of the sequence. They choose one question and complete a Quick write activity to express how their thoughts and opinions have evolved.
	Success criteria
To demonstrate their learning, students can:
identify and explain cultural stereotypes related to beauty pageants in different texts
analyse contrasting views on beauty pageants and represent them in a concept map
articulate their evolving thoughts on beauty pageants in a reflective response
participate in discussions about the cultural significance and complexities of beauty pageants.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: the text used in Phase 3, activity 1 – beauty pageants has been adapted for EAL/D learners across language levels. For Consolidating phase students, using the original text linked in the activity provides a greater challenge and supports further language development.

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
	Phase 3, sequence 3 – the beauty pageant as a metaphor
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
understand metaphor as a literary feature and apply this understanding to the symbolism of beauty pageants
reflect on personal experiences of performance and judgement to deepen their understanding of cultural expectations
understand how drama as a form can express cultural tensions and emotions.
Exploring pageant as a metaphor
Revisiting metaphors and representation to determine understanding – using the slides ‘Metaphor, representation and symbolism’ in the PowerPoint Phase 3 – developing language to engage with text – 12.2 students revisit and refresh their understanding of metaphor as a literary device.
Understanding the symbolism of beauty pageants – students consider the literal meaning of a beauty pageant and the possible metaphorical meanings this could have in the play. They map these onto a Y chart using the PowerPoint Phase 3 – developing language to engage with text – 12.2. Students make a connection with learning from the previous sequence through a class discussion.
Connecting learning about beauty pageants by linking key ideas to personal experience – students individually write a short reflection on a time when they felt judged or expected to ‘perform’ for others (at school, with family, socially). How did that feel? Did it shape how they behaved or thought about themselves? Did it impact their feelings of belonging?
Engaging with a podcast to consider the power of drama – students listen to an excerpt from In conversation with Michelle Law, Part 1 – on dramatic form on the ‘Considering the power of drama’ slide of the PowerPoint Phase 3 – developing language to engage with text – 12.2. They explore the idea that the dramatic form allows the emotions, conflicts and cultural tensions around the beauty pageant metaphor to be shown vividly and felt deeply. Students write a brief explanation in their own words about why drama might be the best way to tell this story. They use ideas from the interview and reference at least one of the key ideas discussed. Encourage students to revisit the dramatic features explored in Phase 2 to support this activity as needed.
	Success criteria
To demonstrate their learning, students can:
identify and explain the metaphorical meanings in the play
make connections between the metaphor and the text’s ideas using graphic organisers
write a personal reflection on feeling judged or expected to perform
explain why drama effectively conveys cultural and emotional complexities.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: Phase 3, resource 4 – note-taking template has suggestions for formatting and delivery adaptations to suit various student needs.

	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
	Phase 3, sequence 4 – reading the prescribed text
Focus area content: ‘through the study of ONE prescribed text and a range of short texts, students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language.’
Learning intentions
By the end of this learning sequence, students will:
develop strategies to read and engage meaningfully with the prescribed text
use a structured note-taking template to record key plot points, character developments, ideas, concepts and dramatic features.
Strategically reading the prescribed text
Teacher note: given the length of Miss Peony and the diverse language backgrounds of students, consider allocating 2 to 3 lessons specifically for guided reading of the text. Use a variety of reading strategies to support EAL/D learners. Provide multiple entry points to the text. This enhances comprehension, builds vocabulary and fosters confidence. Phase 3, resource 3 – strategically reading the prescribed text and Phase 3, resource 4 – note-taking template provide approaches that help students to engage more deeply with the language, key ideas and dramatic elements of the text. This ensures they develop the necessary content knowledge to access and analyse the play effectively.
Reading Miss Peony by Michelle Law – students are supported to read the prescribed text. The teacher may draw from the strategies suggested in Phase 3, resource 3 – strategically reading the prescribed text.
Using Gradual release of responsibility to support note-taking – students are guided to take notes using Phase 3, resource 4 – note-taking template. The template is designed to be used alongside Phase 3, resource 3 – strategically reading the prescribed text. This enhances students’ engagement and comprehension. The teacher supports:
I do – the teacher models one or 2 completed templates for key scenes, highlighting how to extract key information and analyse dramatic features.
We do – the teacher and students complete a template together in class, discussing each section.
You do (with support) – students complete a template in pairs or small groups while scaffolding questions guide them.
You do (independently) – students independently fill out the template for subsequent Scenes or Acts, supporting their comprehension and analysis.
Compile the summaries as they are completed. They create a valuable resource for student revision and preparation for the assessment task. They help students consolidate their understanding of plot, characters, key ideas and dramatic features.
	Success criteria
To demonstrate their learning, students can:
read assigned scenes independently or with support
apply appropriate reading strategies to enhance understanding
accurately complete the note-taking template, identifying and summarising key dramatic elements and textual details from each scene or act
participate in guided and independent activities, moving towards independent analysis.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02  analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in texts
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
	Phase 3, sequence 5 – exploring character through collaborative analysis and creative expression (Integrated Phase 5)
Focus area content: students ‘explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity’.
Learning intentions
By the end of this learning sequence, students will:
deepen understanding of individual and collective identity as portrayed by characters in Miss Peony
analyse how language (vernacular, idioms, colloquialisms, code-switching) shapes character and identity.
Developing group collaborative character profiles
Teacher note: revisit the concept of Character as needed. To support the activities below, ensure technology (such as computers or tablets) is booked in advance for students to create their slide summaries. Additionally, make sure copies of each groups’ completed character profile are prepared and distributed to all students before the task begins. You may also want to set up a shared presentation platform (for example, PowerPoint) where all students can contribute their slides. This creates a central, easily accessible resource for review and revision later.
Understanding character through profile development – in small groups, students use Phase 3, activity 2 – character profile scaffold to build expertise on each major character by analysing function, representation and language use. A completed example, Phase 3, resource 5 – Marcy character profile example, is provided as a model. If needed, the teacher could review this example with the class prior to students completing the task. This can guide and support the learning.
Group presentations and peer teaching to consolidate understanding of character – each student group will prepare a creative 3-slide summary of the character profile, highlighting key insights to be presented to the class to accompany their completed character profile. Students are encouraged to be imaginative and use a variety of visual and textual elements in their presentations. Provide students with the opportunity for peer questions and clarifications.
Experimenting with character voice and identity through enactment and improvisation
Bringing characters to life through performance and reflective role-play – in groups, students:
select one of the following scenes from the play: Act 1, scene 5 Casino conference hall (p 12), Act 1, scene 11 A hotpot restaurant (p 32) or Act 2, scene 16 Backstage (p 44)
rehearse and perform an excerpt from the scene in class focusing on using character-specific language features and emotional tone consistent with profiles created in the previous learning sequence
after each performance, engage in a Hot seat where performers sit ‘in character’ while classmates ask questions exploring the character’s identity, motivations, cultural tensions and perspectives evident in the scene and wider play.
	Success criteria
To demonstrate their learning, students can:
identify and explain the role and symbolic function of key characters in Miss Peony
analyse and annotate language features that reveal individual and collective identities
present a well-organised character profile clearly explaining its significance to peers
perform scenes authentically showing understanding of character voice and cultural context
participate in discussions evaluating how language shapes identity in personal, social and cultural contexts.
Evaluation and registration:
[Record evaluation and registration information]
Differentiation note: see Phase 3, activity 2 – character profile scaffold for format and platform adaptations.

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
	Phase 3, sequence 6 – character representation and perspectives
Focus area content: students understand that ‘language has the power to reflect and shape individual and collective identity. Students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … students consider and reflect on ways in which texts affirm and challenge prevailing assumptions and beliefs about individuals, and social and cultural groupings … Explicit, targeted English language study centres on vernaculars, idioms, colloquialisms and other forms of expression representing aspects of individual and collective identity.’
Learning intentions
By the end of this learning sequence, students will:
understand how language reflects and shapes individual and collective identity within Miss Peony
explore how language reveals cultural tensions.
Examining cultural contexts shaping character perspectives and representation
Teacher note: ensure devices are organised prior to the lesson for the listening activity below. Revisit the textual concept of Perspective as needed. It is important for this learning sequence and other uses of the In conversation with Michelle Law podcast episodes to understanding how composers and audiences convey and interpret cultural values through language and structure. Recognising that composers, texts and audiences are influenced by their beliefs and perspectives helps students critically engage with the ways identity and culture shape meaning in texts.
Using effective questioning to listen to and understand Law’s insights on language in the texts – students engage in a listening activity using Phase 3, activity 3 – Law on language in Miss Peony and In conversation with Michelle Law, Part 2 – on how language shapes meaning (9:04) to explore Law’s perspective and deepen their understanding of the ways in which language reflects and constructs identity and culture within the play. Phase 3, resource 6 – suggested answers – Law on language in Miss Peony contains teacher-facing suggested answers to support facilitation of this activity.
Exploring the complexities of community belonging through discussion – students engage in a class discussion to consolidate understanding from the previous activity and to identify key concepts in the text. The teacher facilitates discussion using the following prompts:
Being ‘caught between two worlds’ in cultural identity means navigating the space between different cultures, values and expectations. How might language express these challenges in personal and social identity? Think about how characters might speak differently depending on their cultural context, or how they might use specific words or expressions that reveal conflict or belonging.
Lateral violence refers to harm or conflict within a community, often expressed through language. How can language, such as word choice, tone or colloquialisms, communicate these conflicts? Consider how sharp, sarcastic or exclusionary language might reveal underlying tensions or frustrations within a group.
Analysing how language in Miss Peony shows the challenges of cultural identity and lateral violence – students use Phase 3, activity 4 – exploring cultural identity and lateral violence to explore how language in Miss Peony reflects and shapes the complexities of individual and cultural identity. They investigate moments where characters are caught between 2 worlds and experience lateral violence within their communities.
	Success criteria
To demonstrate their learning, students can:
explain how language reflects cultural and identity complexities in the play
participate in discussions analysing the impact of language on perceptions of identity and community
identify, analyse and evaluate examples of linguistic tension and cultural conflict within the text.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in texts
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
Note: bold outcome content is not addressed in this sequence.
	Phase 3, sequence 7 – writing analytically about the complexities of culture and community (Integrated Phase 5)
Focus area content: ‘through close language study, and by experimenting with different language choices, students consider and reflect on ways in which texts affirm and challenge prevailing assumptions and beliefs about individuals, and social and cultural groupings.’
Learning intentions
By the end of this learning sequence, students will:
understand how language can act as a tool of inclusion and exclusion within cultural communities
analyse and explain the ways language expresses both individual and collective identity, including tensions and harmony between these aspects
write structured, coherent analytical paragraphs responding to complex questions about language, identity and culture.
Teacher note: depending on your context and confidence in using NSWEduChat, you may like to guide students in using the ‘Providing feedback on writing’ advice under the Examples of activities heading on the Using NSWEduChat for English 11–12 webpage to receive feedback on their analytical paragraph. This sequence follows Gradual release of responsibility by first having the teacher model analytical writing, then guiding students through collaborative analysis and finally supporting independent student writing and reflection on language, identity and culture in Miss Peony.
Individual verses collective identity and language
Consolidating understanding through guided analytical writing – students are guided through Phase 3, resource 7 – teacher reference – analytical paragraph where the teacher models the development of an analytical paragraph, focusing on thesis development in response to the question: To what extent does language act as a tool of inclusion and exclusion within cultural communities?
Consolidating understanding through independent analytical writing – students use Phase 3, activity 5 – analytical paragraph to develop their own analytical paragraph in response to one of the following questions:
How does language express both our personal identity and the identities of social or cultural groups?
In what ways does Miss Peony show tensions or harmony between individual and collective aspects of identity?
How do vernaculars, idioms and other language features affirm or challenge stereotypes?
Reflecting on the complexities of language, culture and community using a thinking routine – students complete a I Used to Think … Now I Think … thinking routine. They compose a short paragraph about the power of language in expressing and shaping cultural identity and community experiences.
	Success criteria
To demonstrate their learning, students can:
explain how specific language choices reveal aspects of personal and social identity in texts
compose an analytical paragraph that includes explanation, textual evidence, analysis and reflection, using appropriate language and conventions
use language effectively to show understanding of how language creates inclusion, exclusion, harmony and tension within cultural communities.
Evaluation and registration:
[Record evaluation and registration information]

	Teacher note: the outcomes for Core formative task 2 – silent discussion and reflection are in the Core formative tasks booklet.
	Phase 3, sequence 8 – completing Core formative task 2 – silent discussion and reflection
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity … Students also consider the impact texts have on shaping individuals’ or communities’ sense of identity in both personal and public worlds that inform and influence perceptions of ourselves and other people.’
Learning intentions
By the end of this learning sequence, students will:
engage in a silent discussion to share and develop ideas about language and cultural identity
use digital or paper-based platforms effectively to communicate thoughts and respond to others
reflect on and consolidate learning about identity and cultural perspectives.
Engaging with Core formative task 2 – silent discussion and reflection
Teacher note: as this core formative task requires students to engage in a silent discussion, ensure technology is available and there is an agreed platform for student use. Select the platform most suitable for your students, consider if any existing platforms you are using with students are suitable for this task. Alternatively, you may use Google Docs or consider a paper-based approach.
To further support the mechanics of the discursive and reflective writing component of this task, consider revisiting Phase 2 – In conversation – Dalton – 11.1 and Phase 2 – reflective writing – 11.1 from Reading to write: Transition to English EAL/D – 11.1.
Introducing Core formative task 2 – silent discussion and reflection to understand expectations – students are provided a copy of Core formative task 2 – silent discussion and reflection and the teacher explains what a silent discussion is using the ‘Core formative task 2 – silent discussion and reflection’ slides in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2.
Preparing to complete Core formative task 2 – silent discussion and reflection – the teacher uses the ‘Sample silent discussion’ and annotated student sample slides in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 to model a silent discussion for students. Students then complete the scaffolds in Part A of Core formative task 2 – silent discussion and reflection.
Completing Core formative task 2 – silent discussion and reflection – in groups, students participate in a silent discussion on the online platform during the time allocated by the teacher. They use the ideas they developed throughout Core formative task 2 – silent discussion and reflection. Each member of the group should be provided with a copy of the silent discussion at the conclusion of the discussion to reference for Part B. Students then complete Part B using Core formative task 2 – silent discussion and reflection.
	Success criteria
To demonstrate their learning, students can:
contribute thoughtfully to a silent discussion, sharing ideas clearly
respond constructively to peers’ comments in the silent discussion
compose a thoughtful reflection that demonstrates a deepening understanding of language and identity.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-03 analyses the connections between texts
Understanding
The ways cultural perspectives and identities are represented in texts
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
Responding
Make connections with other texts through language, form and structure
	Phase 3, sequence 9 – intertextuality and the evolution of Lily’s identity
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity. They investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
understand the definition and function of intertextuality and examine specific examples in the prescribed text
understand how language and dramatic features convey the evolution of Lily’s character.
Teacher note: for more information on intertextuality, you may wish to visit the department resource Intertextuality and view the Understanding intertextuality video or access the transcript. This is pitched at a primary school level but provides a playful example of intertextuality. There are a range of additional support materials that may be more suitable for your context. The PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 is key to this sequence. The title slides are used to indicate the relevant section for each activity below.
Understanding intertextuality
Exploring definitions and etymology to build vocabulary and schema – the teacher uses the ‘Exploring definitions and etymology’ slide in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2. Students read definitions of intertextuality and the Latin origin of the word. Use the section on ‘Building vocabulary and schema’, choose vocabulary or key phrases and images that help make sense of the term and its purpose. Students research an example of intertextuality (or use one provided) to reflect on the similarities, differences and function of the 2 (or more) texts in their chosen example. Teachers may choose to model the activity using a think-aloud to demonstrate the process and expectations that underpin the task.
Revisiting types of intertextuality to determine prior knowledge – students use the slide ‘Intertextual references in Miss Peony: explicit or implied?’ in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 to explore whether specific textual evidence is an example of implicit or explicit intertextuality.
[Optional] Collaborative conversations through an elaboration game – students use the slides ‘Elaboration game’ and ‘Spider map’ in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 to engage in an elaboration game. This builds confidence and understanding of intertextuality. Adapted from Elaboration Game, students review an example of intertextuality from the prescribed text. Students practise verbal descriptions that are elaborate and nuanced. Students then consolidate learning by contributing to a class spider map.
Discovering the significance of Li Bai’s poem through close analysis – students develop an understanding of language and dramatic form. Students explore how symbolism and intertextuality work together to broaden perspectives on individual and collective identity. This is guided by the teacher facilitated reading and activities in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 using the slides in the ‘Discovering the significance of Li Bai’s poem through close analysis’ section.
Tracking Lily’s developing identity and values – students use the textual evidence listed in the ‘Tracking Lily’s developing identity and values’ slide of the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 to create a timeline or storyboard illustrating Lily’s evolving identity and values. They include annotations and identify language and dramatic devices in their chosen form.
Looking back to question forward – students complete a WILT table (what did you learn today) as an Exit tickets to connect their learning. A template has been provided in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2. Teachers may choose to use or revisit this slide at any point of the learning sequence.
	Success criteria
To demonstrate their learning, students can:
analyse examples of intertextuality to understand the purpose and function of the textual concept
participate in discussion to share insights and elaborate on the ideas of others to generate multifaceted interpretations of the text
annotate textual evidence using a timeline or storyboard to articulate Lily’s character development and her changing values throughout the play.
Evaluation and registration:
[Record evaluation and registration information]
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In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students deepen their critical engagement with Miss Peony by focusing closely on how language, dramatic form and multimodal features communicate complex cultural identities and relationships. Building on personal and analytical insights from earlier phases, students explore ideas such as intergenerational relationships, legacy, grief and cultural continuity. This is achieved through close analysis of characterisation, symbolism and language conventions.
Students investigate how surtitling and multilingualism serve as powerful tools to shape audience interpretation, inclusivity and representation. They examine the dynamics of language use across English, Cantonese and Mandarin embedded in the play. Through comparative analysis and creative and discursive writing tasks, students develop understandings of how linguistic and dramatic choices affirm or challenge cultural assumptions and identities.
Collaborative activities and annotated close reading consolidate analytical skills, while personal reflections linked to cultural objects help connect the text’s ideas to students’ own experiences. The core formative task scaffolds students’ preparation for formal assessment by encouraging detailed annotation of dramatic features and textual evidence that highlight language, identity and culture.
Students will work towards critically articulating the nuanced ways language and form explore identity complexities in Miss Peony. This will prepare them to compose culturally informed, analytical and creative responses that demonstrate both personal engagement and academic rigour. Integrated Phase 5 activities support the development and refinement of these compositions.
Expected duration: this phase should take approximately 6 to 7 hour-long lessons.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How do composers use dramatic features and language structures to represent intergenerational relationships, legacy and grief?
In what ways does surtitling interact with spoken dialogue and multilingualism in Miss Peony to affect audience interpretation, cultural accessibility and inclusivity?
Table 6 – connecting critically and deepening conceptual understanding of the focus area and the texts
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
	Phase 4, sequence 1 – exploring intergenerational relationships
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas values and attitudes … through the study of ONE prescribed text and a range of short texts, students develop an understanding of how individual perceptions of and relationships with others and the world are shaped by spoken, written and visual language.’
Learning intentions
By the end of this learning sequence, students will:
understand key vocabulary associated with intergenerational relationships
analyse the intergenerational relationship between Lily and Adeline
understand and evaluate how textual forms, conventions and language structures communicate complex social and cultural ideas.
Examining the relationship between Lily and Adeline through elements of the dramatic form
Revisiting vocabulary to explore intergenerational relationships – students are guided through slides in the ‘Revisiting vocabulary to explore intergenerational relationships’ section of the PowerPoint Phase 4 – Lily and Adeline – 12.2 to review key vocabulary that will be used throughout this sequence. They then engage in a Think-Pair-Share that leads into a whole-class discussion, deepening their understanding of the complex intergenerational dynamics between Lily and Adeline.
Exploring characterisation and conflict to understand complexities of intergenerational relationships – students are guided through an annotation of scene excerpts from the play that highlight intergenerational relationships using the slides in the ‘Annotation – key slides’ section of the PowerPoint Phase 4 – Lily and Adeline – 12.2. They then use Phase 4, activity 1 – exploring intergenerational complexities to explore how language and dramatic features are used to express cultural complexities at different moments in the play.
[Optional] Writing creatively to understand character (Integrated Phase 5) – students write a new scene for Miss Peony from Adeline’s perspective. They focus on amplifying her inner thoughts and feelings, especially concerning her relationship with Lily and her cultural identity. Students use the support provided in slide ‘Writing creatively to understand character’ of the PowerPoint Phase 4 – Lily and Adeline – 12.2 to complete the activity.
	Success criteria
To demonstrate their learning, students can:
use and explain key vocabulary related to intergenerational relationships
analyse and evaluate how characterisation, metaphor, dramatic devices and conflict reveal the complexities of intergenerational relationships in key scenes
identify and explain how textual forms, conventions and language structures convey complex social and cultural ideas in Miss Peony
use language features and dramatic devices to convey Adeline’s voice and demonstrate understanding of her thoughts and emotions.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-03 analyses the connections between texts
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
The ways cultural perspectives and identities are represented in texts
The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
Make connections with other texts through language, form and structure
	Phase 4, sequence 2 – the jade bracelet – symbolism, legacy and grief
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
analyse the intergenerational relationship between Lily and Adeline by exploring characterisation, metaphor, dramatic features and conflict in key scenes
interpret and evaluate the symbolism and emotional significance of the jade bracelet across the play’s timeline.
[Optional] Connecting personally through an object of significance (Integrated Phase 5)
Sharing and considering the cultural significance of objects – students bring in an object or photo of an object that has cultural, historical or legacy significance to them. The teacher uses Gradual release of responsibility to model the process of sharing and reflecting on an object. In small groups, students share their object and explain its meaning or story briefly. They reflect on how such objects carry family history, identity or cultural values to connect personally to ideas from the play. Students connect their learning through a class discussion using prompts such as:
In what ways do these objects, like the jade bracelet, help us remember our past and maintain a sense of cultural continuity?
How does the language used to describe these objects reveal personal or cultural identity? What words or phrases make the stories behind the objects feel vivid or significant?
How can language shape the way we understand and express our connection to family and tradition? Do different descriptions reflect different aspects of identity or cultural values? How?
Exploring the significance of the jade bracelet
Teacher note: use the symbolism slides in the PowerPoint Phase 3a – text annotations – Dalton – 11.1 from Reading to write: Transition to English EAL/D – 11.1 for revision as needed.
Revisiting symbolism and initial ideas about the significance of the jade bracelet – students connect learning by linking prior understanding of symbolism with new ideas about the jade bracelet, building collective insight through discussion and grouping responses. They individually think of one word or a short phrase that captures the significance of the jade bracelet in the play. Students then write their responses on the board, grouping similar or related words and phrases together. As a class, they discuss the collection, highlighting important patterns and differing views to set the stage for deeper analysis.
Understanding the cultural significance and symbolic meaning of jade bangles in Asian cultures – students read Core text 2 – The beauty of wearing a jade bangle I can’t take off. They then complete Phase 4, activity 2 – significance of jade bangles.
Composing a bracelet timeline to understand the significance of the dramatic device – students revisit the references on page 46 (or other teacher-chosen section) of Miss Peony to the jade bracelet. They create a timeline for the jade bracelet’s function and emotional significance at different points in the play.
Consolidating jade bracelet significance through discussion – students consolidate and share their understanding of the jade bracelet’s significance through the following discussion prompts: How does the jade bracelet symbolise legacy within the family and culture? In what ways does the bracelet also connect to grief? How does its symbolism evolve through the narrative?
Students link insights back to their character profiles from Phase 3, activity 2 – character profile scaffold, focusing on Lily and Adeline’s relationship and cultural identity.
	Success criteria
To demonstrate their learning, students can:
present an object from their culture or family, explaining its significance, making connections to symbolic meaning in the play
evaluate how metaphor and symbolic objects, like the jade bracelet, represent legacy, grief and family connections
trace the chronological function and emotional meaning of the jade bracelet through key scenes
make connections between the characters’ identities, reflecting on intergenerational tensions.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-03 analyses the connections between texts
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Compose texts that use forms and features to represent a range of perspectives on culture and identity
Make connections with other texts through language, form and structure
	Phase 4, sequence 3 – conveying personal and cultural connections through discursive writing
Focus area content: ‘by experimenting with different language choices … [students] consider representations of and perspectives on culture and identity and they reflect on their own and others’ experiences of adapting to changed circumstances.’
Learning intentions
By the end of this learning sequence, students will:
identify and analyse discursive language features in a model text exploring cultural connection
develop skills to plan and write their own discursive texts about personal cultural connections, drawing on their experiences and ideas from the prescribed text and mentor texts
reflect on how their writing style was influenced by the mentor text and the strategies they used.
Writing discursively about cultural connections
Teacher note: revisit the discursive writing slides located in the PowerPoint from Reading to write: Transition to English EAL/D – 11.1, Phase 2 – In conversation – Dalton – 11.1 as needed. Additional resources to support discursive writing are in Resources and activities – 11.1.
Making connections with prior learning to revisit understanding of discursive writing – students are guided to refresh their understanding of discursive writing as needed. To support the activities to follow, focus on exploring ideas, presenting multiple perspectives, balanced and reflective tone and avoiding persuasive language.
Identifying and explaining the impact of discursive features in a core text – in small groups, students are assigned one or 2 excerpts from Core text 2 – The beauty of wearing a jade bangle I can’t take off. They complete Phase 4, activity 3 – analysing discursive writing. The teacher may use Phase 4, resource 1 – analysing discursive writing to guide excerpt selection and model an example for students using Gradual release of responsibility.
Writing discursively to express personal cultural connections (Integrated Phase 5) – teacher uses Core text 2 – The beauty of wearing a jade bangle I can’t take off as a mentor text and the previously discussed object of significance from Phase 4, sequence 2 and Phase 4, activity 4 – writing discursively about personal cultural connections. Teacher models a think-aloud to plan for the task. Teacher prompts students and talks through the activity instructions using the ‘Writing discursively about personal cultural connections’ slides in the PowerPoint Phase 4 – Lily and Adeline – 12.2 to annotate a sample response to help students complete this activity. Guide students through writing the beginning of their own discursive text. To consolidate ideas, invite volunteers to discuss:
how using the mentor text helped shape their writing approach
strategies for mirroring style and structure while keeping their own voice.
	Success criteria
To demonstrate their learning, students can:
identify and explain key discursive language features in a mentor text or article
plan and organise ideas clearly before writing
compose a discursive text that thoughtfully explores personal or cultural connection to an object, tradition or experience
use language and stylistic choices that mirror the mentor text while expressing own unique perspective and voice
reflect on how their writing approach was influenced by the mentor text and the strategies they used.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Use accurate syntax in clauses and sentences in own spoken and written texts
	Phase 4, sequence 4 – challenging assumptions using language
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
understand how the composer uses syntax for characterisation
identify accurate and inaccurate syntax
evaluate the effectiveness of the way the composer challenges assumptions about individuals and groups through the use of syntax.
Teacher note: use the PowerPoint Phase 4 – syntax and surtitling – 12.2 to support the teaching and learning of each activity detailed in this sequence.
Challenging assumptions through examining syntax in dialogue
Revisiting prior learning around syntax to determine understanding – students are guided to connect their learning through revising their understanding of ‘syntax’ then complete an activity to check their understanding. They are guided through the ‘What is syntax?’ slide in the PowerPoint Phase 4 – syntax and surtitling – 12.2 to complete the activity.
Examining character dialogue to reveal assumptions – students re-read key scenes from the play and engage with a range of extracts to explore Law’s use of syntax. They explore this through the character Joy using the ‘Annotation – key slides’ from the PowerPoint Phase 4 – syntax and surtitling – 12.2. Students then examine other characters’ reactions to Joy’s shifting syntax in English and Mandarin to reveal how assumptions can be challenged through language.
Writing reflectively to consolidate understanding – students select a prompt from the ‘Exploring the use of syntax through Joy – quick write’ slide in the PowerPoint Phase 4 – syntax and surtitling – 12.2. They complete a reflective Quick write to consolidate and communicate their understanding of how language, in particular syntax, can be used to challenge assumptions. They will consider the role syntax plays in shaping individual and cultural identity.
	Success criteria
To demonstrate their learning, students can:
explain how the composer uses syntax to develop and reveal characters’ complexities
recognise examples of both accurate and inaccurate syntax in the text
evaluate how variations in syntax challenge or reinforce assumptions about individuals and groups.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
The ways cultural perspectives and identities are represented in texts
Responding
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
	Phase 4, sequence 5 – exploring the role of syntax and surtitling
Focus area content: students ‘investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
understand what surtitling is and its role in theatre
reflect on how surtitling affects audience understanding and accessibility.
Teacher note: use the PowerPoint Phase 4 – syntax and surtitling – 12.2 to support the teaching and learning of each activity detailed in this sequence.
What is surtitling?
Literacy note: many students are unlikely to be familiar with the concept of surtitling. This sequence works to build the field to support engagement with the text and upcoming learning sequences. To learn more visit What is building the field for EAL/D learners?
Introduction to surtitling to build the field – students are guided through an initial introduction to syntax using the ‘Surtitling’ slides in the PowerPoint Phase 4 – syntax and surtitling – 12.2. They engage in various discussions to build the field for the upcoming activities.
Listening to Law on the significance of surtitling – students are guided through the ‘Listening to Law on the significance of surtitling’ slide in the PowerPoint Phase 4 – syntax and surtitling – 12.2 and Phase 4, activity 5 – Law on the role of surtitling to explore the function, purpose and impact of surtitling.
Communicating ideas about multilingualism and audience impact (Integrated Phase 5) – students draw on the points raised in the post-listening activity in Phase 4, activity 5 – Law on the role of surtitling to inform either an analytical or persuasive piece of writing. Students write in response to the prompts detailed in the ‘Communicating ideas about multilingualism and audience impact (Integrated Phase 5)’ section of the PowerPoint Phase 4 – syntax and surtitling – 12.2.
	Success criteria
To demonstrate their learning, students can:
define surtitling and explain its purpose in theatre
discuss the impact surtitling has on audience experience and inclusivity
clearly state their position or analysis, providing reasons, evidence and examples to support ideas about multilingualism and inclusiveness in drama
organise writing logically, use persuasive or analytical language, and link points to broader ideas of cultural identity, audience experience and representation.
Evaluation and registration:
[Record evaluation and registration information]

	Teacher note: the outcomes for Core formative task 3 – annotated dramatic devices and textual evidence are in the Core formative tasks booklet.
	Phase 4, sequence 6 – completing Core formative task 3 – annotated dramatic devices and textual evidence
Focus area content: ‘students explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity. They investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
identify and analyse how dramatic features express diverse cultural identities and values
explain how language and dramatic choices explore ideas of inclusion and representation
consider audience responses and cultural context to deepen understanding for discursive writing.
Engaging with Core formative task 3 – annotated dramatic devices and textual evidence
Introducing and preparing for Core formative task 3 – students are provided with a copy of Core formative task 3 – annotated dramatic devices and textual evidence. The teacher talks students through the expectations of the task. They call out the connection to the assessment task and answer clarifying questions. The teacher may also support student completion of this task through the suggestions outlined in Phase 4, resource 2 – Core formative task 3 – annotated student sample.
Completing Core formative task 3 – students complete Core formative task 3 – annotated dramatic devices and textual evidence. They draw on class materials from previous lessons and their copy of the play to assist them.
	Success criteria
To demonstrate their learning, students can:
select dramatic features and textual references related to language, identity and culture
annotate using specific examples to explain meaning and audience impact
connect Miss Peony to broader questions about diversity in Australian society.
Evaluation and registration:
[Record evaluation and registration information]




[bookmark: _Toc242964823]Apply, experiment and evaluate
‘Apply, experiment and evaluate’ encompasses Phase 5 – composing critically and creatively in response to the focus area and texts (experimenting and reflecting) and Phase 6 – preparing the assessment (engaging critically, experimenting, reflecting). These phases support students to explore and experiment with texts to deepen analytical and critical engagement. Composition is often inspired by core texts and students apply learning from the whole program to complete the formal assessment. Students reflect on and evaluate their learning journey as they are guided through the recursive process of responding and composing.
[bookmark: _Toc242964824]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students actively apply and experiment with their developing analytical and compositional skills by engaging in creative and critical writing tasks inspired by Miss Peony and other texts. Building upon their detailed textual analysis from other phases, students explore multiple perspectives on cultural identity, language and representation through a range of discursive and creative compositions. They reflect on how language choices and dramatic devices shape meaning, identity and cultural understanding.
This phase encourages experimentation with voice, form and style, prompting students to communicate complex ideas in varied modes and for diverse audiences. Reflective practices are embedded. These practices guide students to evaluate their evolving responses, make informed compositional decisions and refine their writing.
Drawing on detailed analyses from previous phases, they experiment with specific stylistic and language features identified in Miss Peony and other texts. This creative and critical composing process allows students to deepen their understanding by applying language codes and conventions in varied ways.
Phase 5 activities are integrated progressively throughout the other phases, providing multiple opportunities for students to practise and refine their compositional skills. Through these recursive practices, students engage critically and creatively, reflecting on how language choices shape meaning, identity and cultural perspectives.
Expected duration: this phase has been integrated progressively throughout the other phases.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can applying and experimenting with language features and stylistic choices help create texts that explore cultural identity and representation?
In what ways do language choices and use of dramatic features shape meaning and convey multiple perspectives on identity and culture in compositions?
[bookmark: _Toc145666056][bookmark: _Toc152167464]How does reflecting on and refining writing help effectively communicate complex ideas about language, identity and cultural perspectives to diverse audiences?
[bookmark: _Toc242964825][bookmark: _Hlk196987269]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students consolidate their analytical and compositional skills. They engage closely with the task’s marking criteria, exemplar responses and targeted feedback. This enhances their ability to produce a refined discursive piece suitable for publication in the Voices of Australia literary journal. The focus is on how careful revision, informed by an understanding of audience, purpose and cultural context, enhances the communication of complex ideas about language, identity and representation.
Throughout this phase, students develop a deeper appreciation of how language choices and cultural insights contribute to celebrating diverse voices in Australian literature. They refine their ability to construct a sustained thesis, employ relevant textual evidence from Miss Peony and an additional text and use discursive features effectively to engage an informed literary audience. Critical self and peer-assessment practices support this refinement process, encouraging evolution of ideas and precision in language control.
Phase 6 activities are integrated across preceding phases. This enables students to progressively develop the skills and knowledge essential for success in this assessment task. The learning sequence culminates in drafting, revising and submitting a refined discursive response. This highlights each student’s capacity to celebrate multicultural perspectives through literature.
Expected duration: strategies from within this phase are to be used concurrently with other phases. Students should be given adequate class time to develop ideas, practise composing and refine their work based on peer and teacher feedback.
Conceptual programming question(s) – (sub-questions that drive the choice of strategies in this phase):
How can marking guidelines and sample assessment task responses be used as a support for learning?
What are the best strategies for developing and expanding skills in planning, monitoring and refining a composition?
Table 7 – preparing the assessment
	Outcome and content
	Teaching and learning sequence
	Evidence of learning and evaluation

	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
	Phase 6, sequence 1 – understanding the assessment task
Learning intentions
By the end of this learning sequence, students will:
understand the requirements of the assessment task
identify unfamiliar or complex words in the assessment task notification.
Exploring the formal assessment task
Teacher note: see How to use the sample English assessments for more information. In addition to following your school policy on AI use, you may choose to draw from the advice on Stage 6 assessment design and generative AI and Assessment in the context of generative AI.
Understanding assessment policy and practices to ensure compliance – students are guided by the teacher to engage with the school assessment policy. They unpack the school assessment policy to understand what malpractice is and how to avoid this issue. The teacher emphasises that the core formative tasks are designed to support students with recursive writing and develop their planning, monitoring and revising skills.
Reading to retrieve information and consolidate understanding of the task – students read the assessment notification and complete Phase 6, activity 1 – understanding the assessment task.
Engaging with the details of the task to understand key terms – students re-read ‘the context of the task’ and the ‘what the teacher is looking for’ sections to clarify any misunderstandings. Phase 6, resource 1 – how to isolate and deconstruct key terms of a question or prompt provides guidance on isolating and deconstructing key terms in the question or prompt. Select appropriate strategies based on student needs while considering cognitive load through effective chunking and sequencing. For additional guidance, visit the department’s Explicit teaching strategies webpage.
Identifying strengths and potential challenges when engaging with the task – students use a Compass Points thinking routine to identify in their English book:
E: What excites them about the task?
W: What do they find worrisome about the task?
N: What do they need to know to move forward?
S: A suggestion for how they may move forward in this task.
Clarifying understanding of the task through questioning – students write questions they have about the assessment on a sticky note using the Parking lot approach. They place their questions on the whiteboard and the teacher responds.
	Success criteria
To demonstrate their learning, students can:
retrieve information from the assessment task notification
use a range of strategies, including context cues, to infer meaning of unfamiliar or complex words
reflect on the requirements of the formal assessment task.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-03 analyses the connections between texts
Understanding
The ways cultural perspectives and identities are represented in texts
The different perspectives on personal, social and historical issues represented in texts
	Phase 6, sequence 2 – analysing work samples to understand expectations
Focus area content: students ‘explore and analyse the ways that language is used to express the complexities and subtleties of personal, social and cultural identity. They investigate how textual forms and conventions, and language structures and features are used to communicate information, ideas, values and attitudes.’
Learning intentions
By the end of this learning sequence, students will:
think critically about a discursive work sample by using annotations to identify strengths and areas for improvement
compare C-grade and A-grade samples to understand differences in quality and expectations.
Engaging with student work samples and marking criteria
Engaging with the marking criteria and student-facing rubric to understand task expectations – students engage in a jigsaw activity where they develop an understanding of the student-facing rubric. The teacher uses Phase 6, resource 2 – rubric decoding and reflection to facilitate the activity.
Initial reading of student work samples to test understanding of marking criteria – students read the student work samples provided in the Student assessment samples – 12.2 and Phase 6, resource 3 – using an A-range response to inform understanding. They determine which sample they think reflects a C-range response and which reflects an A-range response. Students highlight similarities and differences between the samples and one piece of evidence or section of text in each that corresponds to the student-facing rubric to support their determinations. They then explain their reasoning. The teacher should remove any headings indicating the grade prior to distribution.
Thinking critically about the work samples to refine understanding of task expectations – using the Think-Pair-Share approach, students re-read the student assessment samples. This time they use the marking criteria and/or student-facing rubric. They discuss whether their initial awarded grade has changed, providing reasons for their views. Students then use the language of the marking criteria and Phase 6, activity 2 – using the marking guidelines and annotations to refine an assessment sample to identify strengths and areas for improvement for each sample. The teacher should use the Gradual release of responsibility model to support students with the process using the example provided in the table.
Reflecting on student samples to improve own work – students reflect on what they have learned from the process of engaging with student samples and the marking criteria. They make a list of points to consider as they move to drafting their own responses.
	Success criteria
To demonstrate their learning, students can:
accurately identify and highlight strengths and areas for improvement in the discursive work sample
articulate the key differences between the C-grade and A-grade samples, focusing on elements such as thesis, clarity, use of evidence, language choices and overall coherence.
Evaluation and registration:
[Record evaluation and registration information]

	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
The ways cultural perspectives and identities are represented in texts
The different perspectives on personal, social and historical issues represented in texts
Responding
Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
Note: bold outcome content is not addressed in this sequence.
	Phase 6, sequence 3 – bringing it all together, preparing a draft for the assessment task
Focus area content: ‘Through close language study, and by experimenting with different language choices, students consider and reflect on ways in which texts affirm and challenge prevailing assumptions and beliefs about individuals, and social and cultural groupings.’
By the end of this learning sequence, students will:
develop a clear thesis statement and plan a structured response using relevant evidence and dramatic features to explore identity and culture in Miss Peony
draft and refine written responses by engaging in peer review and incorporating constructive feedback, ensuring alignment with assessment criteria
demonstrate effective language analysis and consideration of audience and purpose, showing a sophisticated understanding of language and dramatic features.
Planning and drafting a response
Developing a thesis, refining evidence and planning a response for the task – students complete Phase 6, activity 3 – assessment planning to prepare to engage with the assessment task.
Refining responses
Peer review sessions to refine and improve responses – students engage in peer review sessions for the reflection pieces. The teacher selects appropriate peer feedback structure(s) from Phase 6, resource 4 – peer review menu. Students may provide a sample of their response or entire response to receive feedback in a particular lesson. Peers are encouraged to focus on using the student-facing marking criteria from the assessment task to guide the feedback they provide. The author of the draft then develops a plan of how they will action the feedback they have received.
Final draft response preparation – students are provided time to finalise their drafts, ensuring they incorporate feedback and check for grammar, punctuation and style. They use the student-facing marking criteria from the assessment task as part of this process. The teacher discusses the importance of considering audience and purpose in their final submissions, reminding students to align their text with the parameters of the assessment task.
[Optional] Textual evidence showcase
Sharing textual evidence to deepen understanding of a range of dramatic devices – students engage in a textual evidence showcase using Phase 6, activity 4 – textual evidence showcase to deepen their understanding of how dramatic devices in Miss Peony express key ideas about language, identity and culture. This showcase will build confidence in articulating and using these analyses in their discursive writing.
	Success criteria
To demonstrate their learning, students can:
develop a clear thesis statement that addresses the assessment question or prompt
select and use relevant textual evidence and dramatic features from Miss Peony to support ideas about language, identity and culture
participate in peer review, provide and receive constructive feedback
make thoughtful revisions to improve drafts
edit compositions for clarity, coherence and accuracy, ensuring writing meets the assessment criteria.
Evaluation and registration:
[Record evaluation and registration information]


[bookmark: _Toc145666059][bookmark: _Toc151564446]

[bookmark: _Toc242964826]Program evaluation
Evaluation and reflection are ongoing practices and teachers will evaluate the extent to which the planning of the program/unit has remained focused on the syllabus outcomes. During teaching, use the ‘Evidence of learning and evaluation’ column to record observations. At the conclusion of the program/unit, teachers and students should be given the opportunity to ‘reflect on and evaluate the degree to which students have progressed as a result of their experiences, and what should be done next to assist them in their learning’ as per NESA’s Selecting and sequencing website. This information should be used to improve the next iteration of the program and inform the following learning experiences for the students.
You may choose to use the English teaching and learning unit evaluation tool as part of the evaluation process.


[bookmark: _Toc242964827]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc149324466][bookmark: _Toc150181685][bookmark: _Toc150259391][bookmark: _Toc151447423][bookmark: _Toc151632403][bookmark: _Toc242964828]Support and alignment
[bookmark: _Hlk206156319]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching practices as per the goals of Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.

[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 1.6.2, 2.5.2, 3.1.2, 3.2.2, 3.3.2, 3.4.2, 5.1.2, 5.5.2.
[bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: subject matter experts from the Curriculum and Reform and Creative Arts 7–12 teams.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English EAL/D 11–12 Syllabus (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: sample teaching and learning program
[bookmark: _Hlk206156350]Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar page.
Creation date: 25 August 2026
[bookmark: _Toc145666063][bookmark: _Toc151447424][bookmark: _Toc151632404]Review date: 25 August 2028
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